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Frequently Asked Questions:

compliance with State of California 
regulations.
What are the criteria for admission?

Our school accepts students w ho 
will benefit from the studies and learning 
experiences that w e offer. Each child’s 
academ ic and social developm ent is 
evaluated to  assist in proper placement. 
Must we be members of a synagogue?

Yes. Students will be admitted 
w hose families belong to som e local 
Jewish congregation, tem ple or 
synagogue. M embership at Adat Ari El is 
not required.
School Hours

School is in session from 8:10 
a.m. to  3:20 p.m., except on Fridays w hen 
school concludes at 3:00 p.m. Classes 
m eet Monday through Friday.
Office Hours

The office, located at 5540 Laurel 
Canyon Boulevard, North Hollywood, is 
open  from 8:00 a.m. to  4:30 p.m., Monday 
through Thursday. Please note that the 
office hours are shortened to 4:00 p.m. on 
Friday afternoons to accom m odate family 
and staff preparations for Shabbat. 
Extended Care

A program  of extended hours is 
available at additional cost. Children are 
supervised from 7:30 a.m. to  8:10 a.m. and 
3:20 p.m. to 5:30 p.m. (4:30 p.m. on 
Fridays during the winter).

How does the school calendar run?
The school calendar corresponds 

as closely as possible to that of the Los 
Angeles Unified School District. All 
Jewish holidays that occur during the 
school year are celebrated according to 
Conservative Jewish practice. O ur school 
year meets all State o f California 
requirem ents for length of day and 
num ber o f days per school year.
What about emergencies?

All staff receive in-service 
training in first-aid for minor problems. 
Emergency sendees, including a hospital, 
are less than 5 minutes from our location. 
What do children bring for lunch and 
snacks?

Students bring their own lunches. 
Lunches must be dairy or pareve in 
accordance with the kashrut regulations 
of Adat Ari El. The school will assist 
families w ho require guidance in this 
area. Beverages for mid-morning recess 
and lunch may be purchased. One 
weekly hot lunch is provided for those 
students desiring it at a minimum cost. 
What about recess and physical 
education?

Every class has an average of 60 
minutes supervised recess and lunch play 
daily in a fenced playground area.
Physical education is offered in

AjJatAri El Day School.
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lifetim e. T h ro u g h  a  co nsc ious 
sensitiv ity  to  th e  u n iq u e  persona lity  o f 
e a c h  s tu d en t, A dat Ari El p ro v id es a 
nu rtu rin g  en v iro n m en t for th e  g row th  
o f  self-confidence , se lf-esteem  and  
ex p re ss io n s  o f  creativity. W e 
e n co u rag e  self-d iscip line an d  self- 
m otivation  w ith in  th e  fram ew ork  o f  
positive g ro u p , a n d  individual 
activities.

A dat Ari El is a schoo l that 
listens a n d  cares. W e h av e  c rea ted  an  
en v iro n m en t w h e re  th e  joys o f 
c h ild h o o d  can  b e  exp erien ced .

Adat Ari El D ay School is a 
S o lom on S checte r schoo l, accred ited  
w ith  th e  California A ssociation  o f  
In d e p e n d e n t Schools an d  th e  Los 
A ngeles B ureau  o f  Je w ish  E ducation .

itting, w h e re  s tu d en ts  learn  ab o u t the 
lany asp ec ts  o f  w h o  th ey  are , a n d  
len fit th em  toge ther, u n d e rs tan d in g  
lem selves as co m p le te  h u m an  
eings.

T he spirit o f  A dat Ari El Day 
:h o o l g row s o u t o f  an  o n g o in g  
)m m itm ent to  innovative  and  
/o lv ing  program s in b o th  G enera l 
id  Ju d a ic  stud ies. W e are  a school 
h ich  em p h as izes  th e  en tire  spec trum  
: learn ing , rang ing  from  a b ro a d  and  
vo lv ing  e x p o su re  to  th e  arts,
:iences, and  hu m an ities  to  an  u n der- 
an d in g  and  partic ipa tion  in Ju d a ic  
)n ten t. rituals, a n d  H eb rew  language .

W e believe  th a t th e

~tting, where students learn about the 
1any aspects of who they are. and 
1en fit them together, understanding 
1emselves as complete human 
emgs. 

The spirit of Adat Ari El Day 
~hool grows out of an ongoing 
)mmitment to innovative and 
.rolving programs in hath General 
1d Judaic studies. We are a school 
hich emphasizes the entire spectrum 
~ learning. ranging from a broad and 
valving exposure to the arts. 
·iences, and humanities to an under­
anding and participation in Judaic 
)ntent. rituals. and Heh re\\· language. 

\Ve believe that the 
t:lllL'l11,tr~ \ l\t r, ,in: .1 r,enod wlll'n 
1ilt1dl'' and !'1~111, lfl' tk·, t·lopcd 

,,lmh ,,,II 1.,~1 J 

lifetime. Through a conscious 
sensitivity to the unique personality of 
each student, Adat Ari El provides a 
nurturing environment for the growth 
of self-confidence. self-esteem and 
expressions of creativity. We 
encourage self-discipline and self­
motivation within the framework of 
positive group. and individual 
activities. 

Adat Ari El is a school that 
listens and cares. We have created an 
environment where the joys of 
childhood can be experienced. 

Adat Ari El Day School is a 
Solomon Schecter school. accredited 
\\'ith the California Association of 
Independent Schools and the Los 
Angeles Bureau of Je\\'ish Education. 
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From

AbrahaniMaimonides 
AndGolda 

To Lincoln, J.F.K. 
AndCoretta.

The philosophy
At A dat Ari El D ay School, w e  

h av e  struck  a b a lan c e  b e tw e e n  th e  
acad em ic  w orld , in  w h ich  o u r ch ild ren  
will learn  to  thrive, a n d  th e  trad itional 
w o rld  o f  va lues a n d  identity , by w hich  
th e y  will live. W e b e liev e  tha t b o th  are  
th e  key  for a successfu l a n d  a

m ean ingfu l life ex p erien ce .

A dat Ari El is a d y n am ic  
en v iro n m en t w h ich  focuses o n  Jew ish  
life an d  equally  e m p h a s iz e s  o u r p lace 
in A m erican dem o cra tic  society . W e 
p u rsu e  creative learn ing  a n d  academ ic  
ex ce llen ce  in b o th  th e  G enera l Studies 

a n d  Ju d a ic  p rogram s. W e 
p rid e  o u rse lv es o n  being  
an  in ter-d iscip linary

From 
Abraham. Maimonides 

AndGolda 
To Llncoln,J.F.K 

And Coretta. 
The philosophy 

At Adat Ari El Day School, we 
have struck a balance between the 
academic world, in which our children 
will learn to thrive, and the traditional 
world of values and identity, by which 
they will live. We believe that both are 
the key for a successful and a 

meaningful life experience. 

Adat Ari El is a dynamic 
environment which focuses on Jewish 
life and equally emphasizes our place 
in American democratic society. We 
pursue creative learning and academic 
excellence in both the General Studies 

and Judaic programs. We 
pride ourselves on being 
an inter-disciplinary 



in Sacram ento . T h ere  a re  a lso  field 
trips to  th e  Skirball M useum  o f 
Judaica , as w ell as th e  C ounty  
M useum  o f  Art. And a m o n g  th e  m any 
activities sch e d u le d  for prim ary  
s tu d en ts  is a visit to  a m atzah  factory, 
w h ich  p roves to  b e  a h igh ligh t year 
after year.

Also in coo rd in a tio n  w ith  
stu d y  units, a re  regu larly  sch ed u led  
assem blies a n d  sp eak e rs , cen te ring  
a ro u n d  th e  arts, sc iences, Jew ish  and  
G enera l holidays, a n d  ce leb ra tio n s, as 
w ell as co n tem p o ra ry  issues tha t affect 
o u r  ch ild ren  today.

V olu n teer p a ren ts  p lay  an  
im p o rtan t ro le in m any  o f  the 
e n rich m en t activities.

In ad d itio n , th e re  is instruction  
availab le  th ro u g h  after-school 

p rogram s. T here  a re  p rivate  and  
g ro u p  lessons in choir, dram a,

™  co o k in g  an d  sports.

Enrichment
T he A dat Ari El ex p e rien ce  

en co m p a sses  a w e ll-ro u n d e d  sc o p e  o f 
activities a n d  ex p o su res , ad d in g  yet 
a n o th e r d im en sio n  to  a quality  
ed uca tion . O u r staff inc ludes spec- 
ialists w h o  p ro v id e  o n g o in g  
instruction  in physical educa tion , 
library skills, d an ce , art, m usic and  
sc ience.

T he c o m p u te r  lab  is u se d  for 
regu lar sch e d u le d  instruction , as w ell 
as lunch -tim e  activities.

Field trips a re  a regu la r part o f 
th e  p rogram  in G enera l a n d  Judaic  
stud ies. T hey are  an  o u tg ro w th  o f  
classroom  activities, a n d  are 
co o rd in a ted  w ith  specific un its o f 
study. Each g ra d e  level partic ipates.
For exam ple , th e  sixth g rad e  
s tud en ts  sp e n d  a  w e e k  at an  ^  
env ironm en ta l sc ience  cam p. The 
fourth  g rad e  visits th e  s ta te  capital

Enrichment 
The Ac.lat Ari El experience 

encompasses a \\'ell-rounded scope of 
acti\'ities and exposures. adding yet 
another dimension to a quality 
education. Our staff includes spec­
ialists \\'ho pro\'ide ongoing 
instruction in physical education. 
library skills. dance. art. music and 
soence. 

The computer lab is used for 
regular scheduled instruction. as \Yell 
as lunch-time acti\·ities. 

Field trips are a regular part of 
the program in General and Judaic 
studies. They are an outgro\\'th of 
classroom acti\·ities. and are 
coordinated \\'ith specific units of 
study. Each grade leYel partiupate~. 
For example. the sixth grade 
students spend a \Yeek at an 
enYironmental science camp. The 
fourth grade \·isits the state lapital 

in Sacramento. There are also field 
trips to the Skirball !vluseum of 
Judaica. as well as the County 
!vluseum of Art. And among the many 
actiYities scheduled for primary 
students is a \·isit to a matzah factory. 
\Yhich proves to he a highlight year 
after year. 

Also in coordination \Yith 
study units. are regularly scheduled 
assemblies and speakers. centering 
around the arts. sciences. f ewish and 
General holidays. and celebrations. as . 
\Yell .is contemporary issues that affect 
our children today. 

\'olunteer parents play an 
important role in many of the 
enrichment actiYities. 

In addition. there is instruction 
a\ ailable through after-school 

programs. There are pri\·~ne and 
group lessons in choir. drama. 
cooking and sports. 
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large h o llo w  b locks, ex p ress  
th em se lv es at easels a n d  pain ting  
areas , an d  d ev e lo p  th e ir b o d ie s  w hile  
using  age a p p ro p ria te ly  desig n ed  
clim bing  ap p ara tu s.

O u r m u lti-p u rp o se  
aud ito rium , w ith  k itchen  facilities, 
o p e n s  on  to  tw o  park-like gardens. 
S tuden ts w ill enjoy m any h o u rs  in the 
sch o o l library  w hich  in c lu d es G eneral, 
as w ell as Ju d a ic  resources. W e also  
h o u se  a m odern , fully e q u ip p e d , 
c o m p u te r lab w ith  co m p u te rs , p rin ters 
a n d  large sc reen  m onitors. T h ere  is a 
large hall for d an c e  a n d  m usic  classes.

All o f  Adat Ari El D ay School's 
facilities are  p lan n e d  a n d  c rea ted  to  

m eet th e  d ev e lo p m en ta l n e e d s  o f 
th e  ch ild ren .

e Facility
Adat Ari El D ay School is an  

igral part o f  th e  con tinually  
sand ing  Adat Ari El S ynagogue and  
re la ted  entities. O ver th e  years, the 
lagogue  m em bersh ip  has g ro w n  to 
lrly  o n e  th o u san d  fam ilies, w h ich  
)vides th e  D ay School w ith  a sou rce  
a m ultitude  o f  benefits.

T he facility h o u se s  m odern , 
lorful c lassroom s, fu rn ish ed  w ith  
e ap p ro p ria te  sea ting  a n d  w ork  
;as. T here  is a totally  en c lo sed  
lyg round , w h ich  inc ludes basket- 
11, te therball a n d  han d b a ll courts.

T he k indergarten  has its o w n  
ayground  as w ell as a special 
ass covered  area. O ur 
ndergarteners m ay "p re te n d ” 
o u r  p layhouse , b u ild  w ith

e Facility 
Adat Ari El Day School is an 

~gral part of the continually 
)anding Adat Ari El Synagogue and 
related entities. O\'er the years. the 
1agogue membership has gro\Yn to 
uly one thousand families, \Yhich 
>Vides the Day School \Yith a source 
a multitude of benefits. 

The facility houses modern. 
[orful classrooms. furnished \Yith 
e appropriate seating and \\'Ork 
~as. There is a totally enclosed 
1yground. which includes basket-
11, tetherball and handball courts. 

The kindergarten has its o\\·n 
1yground as well as a special 
ass covered area. Our 
ndergarteners may ··pretend" 
our playhouse. build \Yith 

large hollow blocks, express 
themselYes at easels and painting 
areas. and develop their bodies \\'hile 
using age appropriately designed 
climbing apparatus. 

Our multi-purpose 
auditorium. \\'ith kitchen facilities. 
opens on to t\\·o park-like gardens. 
Students \\'ill enjoy many hours in the 
school library \\"hich includes General. 
as \\·ell as Judaic resources. We also 
house a modern, fully equipped. 
computer lab \\'ith computers. printers 
and large screen monitors. There is a 
large hall for dance and music classes. 

All of Adat Ari El Day School's 
facilities are planned and created to 

meet the deYelopmental needs of 
the children. 



com m un ity  tha t cares ab o u t them . 
T hey  k now  th ey  are  no t only  part o f 
the  A dat Ari El family, bu t also part o f 
a w o rld -w id e  Jew ish  com m unity , o f 
w h ich  their very  ex is tence  is integral 
and  im portan t. As a result, they  feel 
an  increasing  ap p rec ia tio n  for their 
o w n  individual fam ilies.

Also, b ec a u se  th ey  learn  that 
com m unity  is im portan t, they  learn  to 
respect an d  u n d e rs ta n d  th e  cu ltu res 
a n d  b o n d s  o f  o th e r d iverse  
com m unities.

Adat Ari El is a C onservative 
synagogue. At the  D ay School, 
fam ilies o f  all Jew ish  o rien ta tions feel 
com fortab le . T raditional Jew ish  
practices such  as k ash ru t (d ietary  

law s), daily p rayers a n d  th e  cele- 
b ration  o f  ho lidays and  Shabbat 
a re  in c lu d ed  in th e  program .
W hile th e  D ay School reflects 

C onservative Jew ish  standards, 
w e  teach  o u r  s tu d en ts  to  respect 
and  u n d e rs ta n d  all form s o f 
Jew ish  practice.

The Community at Adat Ari El
T he w orld  o f  o u r ch ild ren  is 

qu ite  d ifferen t from  the  o n e  w e  g rew  
u p  in. N o lo n g er d o  th e  kids k now  
ev e ry o n e  else  in th e  n e ig h b o rh o o d . 
T he sen se  o f  be lo n g in g  to  a 
com m un ity  o f  friends and  ex ten d ed  
fam ily d o e sn 't m u ch  exist anym ore.

Fortunately , for o u r s tuden ts  
a n d  the ir fam ilies, A dat Ari El takes on  
th a t im portan t a n d  w o n d erfu l role. 
M om ents after en te ring  o u r g rounds, 
o n e  no tices th e  w arm th  and  v ibrancy  
o f  th e  Adat Ari El com m unity . T he 
ch ild ren  all k n o w  e a ch  other. T hey 
k n o w  each  o th e rs ’ paren ts. A nd o f 
course , th e  p a ren ts  them selves, k n o w  
o n e  an o th er.

This is a natu ral ou tg row th  
o f  a sy n ag o g ue  env ironm en t, 
w h e re  a positive Jew ish  
ex p e rie n c e  brings p e o p le  
together, u n ited  w ith  a b o n d  of 
su p p o rt a n d  ce leb ra tion  w hich  
has ex is ted  for o v e r 2000 years.

O u r s tu d en ts  feel a 
sen se  o f  b e lo n g in g  to  a

The Community at Adat Ari El 
The world of our children is 

quite different from the one we grew 
up in. \o longer do the kids kno\v 
e\·eryone else in the neighborhood. 
The sense of belonging to a 
community of friends and extended 
familr doesn·t much exist anrmore. 

. Fortunately. for our students 
and their families. Adat Ari El takes on 
that important and wonderful role. 
\loments after entering our grounds. 
one notices the \Yarmth and \'ihrancr 
of the Adat Ari El communitr. The 
children all kno\Y each orhei·. They 
kno\\' each others· parent:. And of 
course. the parents themsel\'es. kno\\· 
one another. 

This is a natural outgro\Yth 
of a synagogue en\·ironment. 
\\"here a positiYe Je\\·ish 
experience brings people 
together. united \Yith a bond of 
support and celebration \Yhich 
has existed for o\·er 2000 rears. , 

Our students feel a 
sense of belonging to a 

community that cares about them. 
They know they are not only part of 
the Adat Ari El family. but also part of 
a world-wide Jewish community, of 
which their \'ery existence is integral 
and important. As a result. they feel 
an increasing appreciation for their 
O\\'n indi\'idual families. 

Also, btcause they learn that 
community is important. they learn to 
respect and understand the cultures 
and bonds of other diverse 
communities. • 

Adat Ari El is a Conservative 
synagogue. At the Day School. 
families of all Je\Yish orientations feel 
comfortable. Traditional Jewish 
practices ~uch as kashrut (dietary 

lmYs). daily prayers and the cele­
bration of holidays and Shabhat 
are included in the program. 
\X'hile the Day School reflects 
Consef\·ati\'e Jewish standards, 
\\'e teach our students to respect 
and understand all forms of 

' Je\\·ish practice. 



Each year, o u r  staff is requ ired  
to  sp e n d  m any h o u rs  e x p a n d in g  the ir 
p ro fessional capab ilities th ro u g h  in- 
serv ice tra in ing  sessions in o rd e r  to  
lea rn  th e  m ost recen t stra teg ies o f 
cu rricu lum  and  instruction . 
Classrooms

C lassroom s are  w arm , 
creative, yet business-like . T he 
e m p h as is  o f  th e  c lassroom  
en v iro n m en t is to  m eet th e  n ee d s  o f 
th e  individual child  w ith in  a calm  an d  
su p p o rtiv e  g ro u p  setting. A variety  o f 
in structional a p p ro a c h e s  a re  used , 
includ ing  ind iv idualized , sm all g ro u p  
o r  w h o le  class instruction  d e p e n d in g  
o n  th e  individual a n d  th e  sub jec t 

m atter. T each ing  assistan ts 
e n a b le  u s to  g ive g rea te r 

'4 ד ־*_  *  ind iv idualized  atten tion .

he Staff
T he Adat Ari El D ay School 

:aff consists o f  p e o p le  w ith  special 
ualities. T hey  c h o o se  us a n d  w e  
lo o se  them  b ecau se  w e  see  eye  to  
ye o n  o u r a p p ro a c h  to  edu ca tio n , 
xcellence, and  th e  in teg ration  o f 
en era l a n d  Ju d a ic  stud ies. W e share  
c o m m o n  b e lie f ab o u t sensitivity  to 
lild ren s ' individual n eed s  a n d  their 
gh t to  a positive self-im age.

All o f o u r  G enera l S tudies 
■achers are  creden tia led . Each Judaic  
ud ies  teac h e r is certified  by th e  
u reau  o f  Jew ish  E ducation  in Los 
ngeles. In ad d ition  to  teachers, o u r 
a ff inc ludes teach in g  assistants, 
!ecialists in  read ing , m usic, art, 
)inpu ters, d an ce , science, 
hysical ed u ca tio n  a n d  a 
:11001 librarian.

'he Staff 
The Adat Ari El Dar School 

:aff consists of people \\'ith special 
ualities. Ther choose us and we 
1oose them hecause \\'t' see eye to 
~·eon our approach to education. 
xcellence. and the integration of 
eneral and Judaic studies. \\'e share 
common belief about sensitiYit,· to 
1iklrens· indi,·idual needs and their 
ght to a positi,·e self-image. 

All of our General Studies 
·achers are credentialed. Each Judaic 
udies teacher is certified lw the 
ureau of Je,\·ish Education ·in Los 
ngeles. In addition to teachers. our 
aff includes teaching assistants. 
)tcialists in reading. music. an. 
>mputers. dance. science. 
hrsic~il education and ~1 

:hool librarian. 

Each year. our staff is required 
to spend many hours expanding their 
professional capabilities through in­
se1-Yice training sessions in order to 
learn the most recent strategies of 
curriculum and instruction. 
Classrooms 

Classrooms are \\'arm. 
creati\·e. yet business-like. The 
emphasis of the classroom 
en\'ironment is to meet the needs of 
the indi\·idual child within a calm and 
supporti\·e group setting. A \'ariety of 
instructional approaches are used. 
including incli,·idualized. small group 
or \\·hole class instruction depending 
on the incli\'iclual and the subject 

matter. Teaching assistants 
enable us to gi\'e greater 
incliYiclualized attention. 



OPTION #24 -  TO CREATE A KNOWLEDGE BASE FOR JEWISH 
EDUCATION

Description_________

The third question raised in each of these option papers is “Do we know if the out- 
comes can be achieved?” To answer this question we have had to rely on reigning as- 
sumptions or on the experience of educators who are experts in that area. In most cases 
we have not had available hard data on which to base answers because in the field of 
Jewish education there does not yet exist a firm knowledge base from which we could 
draw the information needed to reliably answer these questions.

A firm knowledge base is created through the activities of research. Many different 
forms of research are relevant to the field of Jewish education; but for the sake of this 
paper we will limit our attention to only a few. We will ask in relation to those few types 
how research can produce the kinds of knowledge that would be most helpful in moving 
ahead in the field of Jewish education.

The types of research to be considered are:

1. demographic: who is providing which educational services to whom;

2. qualitative: how do the providers and consumers of educational services think about 
their involvement in these services;

3. reflective: what models of practice are being and can be employed and to what ends;

4. evaluative: how effective are the services in meeting their objectives;

5. economic: what are the costs (per capita, per service, per benefit).

While each of these kinds of research differ from one another in terms of 
methodologies and objectives, all have in common an observational and analytic rigor 
which makes the knowledge generated more valid and reliable than most of our un- 
tested assumptions. This would be true for all forms of valid research and these types 
are chosen only as illustrations of this point.

What are the Desired Outcomes of This Option?

A solid basis of knowledge upon which in some way educational practice can be based. 
It may be helpful to illustrate this in terms of the four chosen types of research.

1. Demographic research could provide answers to questions such as: How many and 
what types of people are involved in early childhood or adult education; how long do
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people stay involved; who provides the services, with what personnel; how many people 
might become involved as users of these services.

2. Qualitative research, through observations of classes and teaching, interviews, focus 
groups or other such means, could help us, for example, to better understand how 
teachers, parents or children think or feel about their involvement in Jewish education. 
Alternatively, the focus could be turned to the non-involved and their perceptions of 
why they have not chosen to use the available services.

3. Reflective research involves working with the involved parties to get as clear a pic- 
ture as possible as to what the needs and objectives are and what might be alternative 
routes to their satisfaction and achievement. Its primary outcome may be the design or 
modification of a model of practice to meet specific needs and objectives in the com- 
munities in which it will be employed.

4. Evaluation research helps practitioners and policy-makers to specify what are the in- 
dicators of the successful achievement of objectives and to identify what are the factors 
(e.g. level of personnel, type of student, degree of support, type of curriculum) that con- 
tribute to successful achievement. A primary outcomes may be the kind of information 
that allows us to decide how to improve an existing program or whether the conditions 
exist for its meeting its objectives as currently stated.

CRITERIA________________________________________________

Do we know if the outcomes can be achieved?

We know that in the field of general education, given substantial university, governmen- 
tal and foundational involvement, that educational research along these and other lines 
have produced a wide base of knowledge. There is no general consensus as to what ex- 
tent specific types of research have achieved the outcomes of positively feeding back 
into the practice of education. We have only a few examples of the types of research 
described in Jewish education, and we do not know the extent to which they have 
achieved that outcome. There has not been enough research done in this field to know 
the potential outcome.

Are there alternative ways to achieve these outcomes?

No. The only alternative is to continue to rely on the sparse information we have, the 
experience of educators and the assumptions of the community.

Do we have the know-how to implement this option?

Yes. These and other types of research are commonly practiced and could be applied 
to Jewish education.
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Is the personnel available?

There are currently only a few researchers who see their primary mission as doing re- 
search in Jewish education. But there are more well-trained researchers who current- 
ly work in other areas of research who have expressed interest in doing research in 
Jewish education were the opportunity available.

Is the institutional support available?

To a very limited extent. There are universities, seminaries and colleges in North 
America and Israel with departments of Jewish education that sponsor some research. 
There are a few centers for research that include Jewish education as part of their 
priorities. JESNA also sponsors research, and there are federations and national agen- 
cies that have sponsored relevant research projects.

Is the funding available?

To a very limited extent. There is no source of continuous funding for research in Jewish 
education.

Is the political support available?

Not at present. There are few institutions which have made research in Jewish educa- 
tion a priority.

Is the option timely?

Yes. Though support and funding have been limited, there is a growing recognition, ex- 
pressed, for example, in the mandate of JESNA, that without creating a firmer 
knowledge base, the field of Jewish education cannot grow as a professional endeavour.

What needs does this option answer?

1. The educators’ need to know what has worked successfully in this field and what 
could work given the conditions of a specific school or community.

2. The community’s need to know what is the population of providers and consumers 
of these services and who potential populations might be.

3. Policy-makers need to know which of the programs funded have met their objectives 
and how other programs can be helped to more effectively meet their objectives.

4. The field’s need to be perceived as a professional endeavor operating on a knowledge 
base that is firmer than opinions and assumptions.
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What benefits could be anticipated?

1. Educators could be helped to see how their work could be made more effective by 
understanding what has worked and why.

2. Funding agencies could be helped to better understand by what criteria they judge 
programs to be successful, under what conditions those criteria could be met, and 
whether in fact they have been met.

3. Consumers could have a better sense of what they are expected to learn or gain from 
Jewish education and whether they have done so.

4. Training institutions could be training educators on the basis of firmer knowledge of 
what the models of practice are, who the students are and under what conditions given 
models can meet the needs of given students.

5. Populations identified as potential users of these educational services could be more 
clearly perceived and their needs more clearly met by the design of new programs or 
the modifications of existing programs.

What would the cost be?

There are limited research projects that could be undertaken fro approximately $20־ 
$25,000. Larger, more sustained projects become expensive. Maintaining on-going 
centers of research, such as is done by the National Institute of Education in general 
education, may be an effective model to emulate, and would require significant invest- 
ment of resources.

How long would it take to implement?

Initial, limited research projects could be undertaken in less than a year. More exten- 
sive projects usually run for 2-3 years. To establish and maintain an on-going center for 
research could take 3-5 years.

How important is this for the field?

While this is not a necessary condition, it is, in the view of some experts, an essential 
element in establishing the professional basis of the field of Jewish education. They 
argue that having a firm knowledge base is essential to moving from a skill-based to a 
professional-based operation in which consumers can invest confidence because they 
believe the practitioners have expert knowledge in what they are doing.
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presentation

Hello,

during the next few minutes I will try to very briefly summarize 
the work of the Commission - with particular reference to the 
action plan upon which the Commission decided at its last 
meeting־

The Commission has planned to meet six times during its two year 
life. Sofar there were 4 meetings:

(if needed) Pre meeeting interviews to find out what they 
perc(1\gye as main problems

At the first meeting we considered a synthesis of these 
interviews and Commissioners suggested a wealth of ideas about 
what to do:*̂sSsi’rt with the Campus;

the media 
free tuition 
etc...

Staff work to summarize all the ideas was presented at the second 
meeting in the form of 26 or 27 options —  this is the basis for 
the challenge you've undertaken this morning.

You may recall from the paper that you have received that these 
options, upon analysis were divided into programmatic options and 
enabling option (we found the enabling options [incl:pers; comm; 
funds etc...] to toe pre-conditions, necessary first steps for all 
the others.
[the steps for choosing:
- what is in an option :

definition
assessment of relative importance and 

feasibility [criteria]

The Commission decided to focus initially on the shortage of 
qualified personnel and on the community - its leadership, 
structures and funding - these being viewed as a necessary basis 
for any serious across-the-board change.

Response by some: this is correct but does anyone know what to 
do? And how to do it?

Ideas
A strategy :
Continental, Local etc.. .

The next step required to move from these decisions to a means 
for bringing about change. The question is how do you begin a
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process of change in an area where solutions have to be devised 
as you go, where answers have to fit each individual situation - 
community institution etc. . . — and at the same time bring about 
across-the-board, systemic change?

the strategy

The Commission decided that the first steps would involve the 
development of Community Action Sites. These would be a
community, .... where the best.....new ideas....  for all to
see, replicate, adapt. The logic is clear: education takes place 
1oca 11y, in program.

But also

This leads us tot he programmatic agenda. Throughout the 
Commission maintained the idea of dealing also - in some mode 
with programmmatic options. Programmatic areas will be dealt with 
on Community Action Sites by virtue of personnel being in 
programs. ...
Also a strong interest in specific programmatic areas on the part 
of many commissioners.

At that point we had three decisions:

The next step demanded further translation into practical steps 
for action - what we call a plan for action:

Next slide:

Here are the elements of the plan for action:

The meaning of the programmatic agenda:
To identify the major opportunities, needs, stumbling-blocks. To 
point to what could be done in p.area

Who —  a mechanism for implementation
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offer an agenda that the commission will be willing to publish.

the following constraints or challenges:
1. standards
2. the political
3. the funders

Why this comission could not choose any programmatic option, 

this is content issue nuber one

even if there is no content issue - the agreement problem: pre-
cond i t• i on

1ooking at all the options 
coming up with methodological coup

the funders are impatient and believe in programmatic options 
how can you give them the tools to deal with serious matters

cas -- even if not featured, their programmatic will be acted 
upon

therefore the point is that we are beginning a process• 
qua the IJE we are beginning to help push

CAS now and future

What is a sensible way to tell them?

Thr commission is going to act 
the grid - in order to

Developing constatnly
several things have become clear
rnayvbe we ought to tell you were we stand with the aundestanting 
taht when you end

go to last meeting, 
cas ije
relatioship to programmatics 

Turn to Annette for presntation

FOX will present and AH may giove an october story 
CAJE
Three documents: IJE, CAS, June documents —  take them through 
them
Block out recommenations (very important)
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THE COALITION FOR THE ADVANCEMENT OF JEWISH EDUCATION

Group Consultation 
on behalf of

The Commission for Jewish Education in North America

Cleveland, Ohio 
December 4-5, 1989

SCHEDULE

Monday. December 4. 1989

10:00 AM Greetings, Introductions, Orientation

10:45 AM Small Groups - Session #1

When you speak of good and/or effective Jewish 
education in your designated area, what do you mean?

Which factors differentiate good/effective programming, 
practice and personnel (in your designated area) from 
poor/less effective programming, practice and 
personnel?

Lunch12:00 Noon
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Tuesday. December 5. 1989

Small Groups - Session #5 (preceded by 5-minute 
orientation...whole group)

Designing Model Community Approaches to Enhancing 
the Field

With respect to your designated area, conceptualize the 
manner in which A.) Smaller Communities*, B.) Larger 
Communities, and C.) Continental Planners might 
organize resources to most effectively address needs 
associated with:

Program
Personnel
Audience
Materials
Institutional Support/Networking

*"Smaller" and "larger" communities are differentiated 
by the presence of national Jewish educational training 
institutions in "larger" communities.

Lunch

" Community-Groups"

Identifying organizational commonalities across 
designated areas.

Focusing "Major Opportunities"

Small Groups - Session #6 

Did we miss anything?

What do we want the report to emphasize most?

Debriefing, Evaluation and Parting Shots 

Shalom

9:00 AM 

12:00 Noon 

1:00 PM 

3:00 PM 

3:30 PM 

4:00 PM 
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Early Childhood

Lynda Cohon 
Dayton Jewish Center 
450 Donlinger 
Dayton, OK 45426

Marvell Ginsberg 
BJE of Greater Chicago 
618 So. Michigan Ave. 
Chicago, EL 60605

Janet HairU
Central Agency for Jewish Education 
401 Grand Avc.
Oakland. CA 94610

AduU.%tatifta

Ephraim Buchwald 
485 5th Ave., Suite 212 
New York, NY 10017

Lavey Derby 
CLAL
47 W. 34th St.
New York, NY 10001

Lifsa Shachtcr ;
Cleveland College of Jewish Studies 
26500 Shaker Blvd.
Beachwood, OH 44122

Lois Zachary 
12 Meadow Dr. 
Fayetteville, NY 13066
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Supplementary Schools
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15600 Mulhotlflrtd Dr.
Los Angeles, CA 90077

Bobbi Stem 
112 Shavano Dr.
San Antonio, TX 78231
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Congregation B.J.B.E. 
901 Milwaukee Ave. 
Glenview, EL 60025

Roberta Goodman 
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Ron Reynolds 
6505 Wilshire Blvd.
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OPTION #24 ־  TO CREATE A KNOWLEDGE BASE FOR JEWISH
EDUCATION

Description_______________________________________________

The third question raised in each of these option papers is “Do we know if the out- 
comes can be achieved?” To answer this question we have had to rely on reigning as- 
sumptions or on the experience of educators who are experts in that area. In most cases 
we have not had available hard data on which to base answers because in the field of 
Jewish education there does not yet exist a firm knowledge base from which we could 
draw the information needed to reliably answer these questions.

A firm knowledge base is created through the activities of research. Many different 
forms of research are relevant to the field of Jewish education; but for the sake of this 
paper we will limit our attention to only a few. We will ask in relation to those few types 
how research can produce the kinds of knowledge that would be most helpful in moving 
ahead in the field of Jewish education.

The types of research to be considered are:

1. demographic: who is providing which educational services to whom;

2. qualitative: how do the providers and consumers of educational services think about 
their involvement in these services;

3. reflective: what models of practice are being and can be employed and to what ends;

4. evaluative: how effective are the services in meeting their objectives;

5. economic: what are the costs (per capita, per service, per benefit).

W hile each of these kinds of research differ from one another in term s of 
methodologies and objectives, all have in common an observational and analytic rigor 
which makes the knowledge generated more valid and reliable than most of our un- 
tested assumptions. This would be true for all forms of valid research and these types 
are chosen only as illustrations of this point.

What are the Desired Outcomes of This Option?

A solid basis of knowledge upon which in some way educational practice can be based. 
It may be helpful to illustrate this in terms of the four chosen types of research.

1. Demographic research could provide answers to questions such as: How many and 
what types of people are involved in early childhood or adult education; how long do
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people stay involved; who provides the services, with what personnel; how many people 
might become involved as users of these services.

2. Qualitative research, through observations of classes and teaching, interviews, focus 
groups or other such means, could help us, for example, to better understand how 
teachers, parents or children think or feel about their involvement in Jewish education. 
Alternatively, the focus could be turned to the non-involved and their perceptions of 
why they have not chosen to use the available services.

3. Reflective research involves working with the involved parties to get as clear a pic- 
ture as possible as to what the needs and objectives are and what might be alternative 
routes to their satisfaction and achievement. Its primary outcome may be the design or 
modification of a model of practice to meet specific needs and objectives in the com- 
munities in which it will be employed.

4. Evaluation research helps practitioners and policy-makers to specify what are the in- 
dicators of the successful achievement of objectives and to identify what are the factors 
(e.g. level of personnel, type of student, degree of support, type of curriculum) that con- 
tribute to successful achievement. A primary outcomes may be the kind of information 
that allows us to decide how to improve an existing program or whether the conditions 
exist for its meeting its objectives as currently stated.

CRITERIA________________________________________________

Do we know if the outcomes can be achieved?

We know that in the field of general education, given substantial university, governmen- 
tal and foundational involvement, that educational research along these and other lines 
have produced a wide base of knowledge. There is no general consensus as to what ex- 
tent specific types of research have achieved the outcomes of positively feeding back 
into the practice of education. We have only a few examples of the types of research 
described in Jewish education, and we do not know the extent to which they have 
achieved that outcome. There has not been enough research done in this field to know 
the potential outcome.

Are there alternative ways to achieve these outcomes?

No. The only alternative is to continue to rely on the sparse information we have, the 
experience of educators and the assumptions of the community.

Do we have the know-how to implement this option?

Yes. These and other types of research are commonly practiced and could be applied 
to Jewish education.
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Is the personnel available?

There are currently only a few researchers who see their primary mission as doing re- 
search in Jewish education. But there are more well-trained researchers who current- 
ly work in other areas of research who have expressed interest in doing research in 
Jewish education were the opportunity available.

Is the institutional support available?

To a very limited extent. There are universities, seminaries and colleges in North 
America and Israel with departments of Jewish education that sponsor some research. 
There are a few centers for research that include Jewish education as part of their 
priorities. JESNA also sponsors research, and there are federations and national agen- 
cies that have sponsored relevant research projects.

Is the funding available?

To a very limited extent. There is no source of continuous funding for research in Jewish 
education.

Is the political support available?

Not at present. There are few institutions which have made research in Jewish educa- 
tion a priority.

Is the option timely?

Yes. Though support and funding have been limited, there is a growing recognition, ex- 
pressed, for example, in the mandate of JESN A  that without creating a firmer 
knowledge base, the field of Jewish education cannot grow as a professional endeavour.

What needs does this option answer?

1. The educators’ need to know what has worked successfully in this field and what 
could work given the conditions of a specific school or community.

2. The community’s need to know what is the population of providers and consumers 
of these services and who potential populations might be.

3. Policy-makers need to know which of the programs funded have met their objectives 
and how other programs can be helped to more effectively meet their objectives.

4. The field’s need to be perceived as a professional endeavor operating on a knowledge 
base that is firmer than opinions and assumptions.
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What benefits could be anticipated?

1. Educators could be helped to see how their work could be made more effective by 
understanding what has worked and why.

2. Funding agencies could be helped to better understand by what criteria they judge 
programs to be successful, under what conditions those criteria could be met, and 
whether in fact they have been met.

3. Consumers could have a better sense of what they are expected to learn or gain from 
Jewish education and whether they have done so.

4. Training institutions could be training educators on the basis of firmer knowledge of 
what the models of practice are, who the students are and under what conditions given 
models can meet the needs of given students.

5. Populations identified as potential users of these educational services could be more 
clearly perceived and their needs more clearly met by the design of new programs or 
the modifications of existing programs.

What would the cost be?

There are limited research projects that could be undertaken fro approximately $20- 
$25,000. Larger, more sustained projects become expensive. Maintaining on-going 
centers of research, such as is done by the National Institute of Education in general 
education, may be an effective model to emulate, and would require significant invest- 
ment of resources.

How long would it take to implement?

Initial, limited research projects could be undertaken in less than a year. More exten- 
sive projects usually run for 2-3 years. To establish and maintain an on-going center for 
research could take 3-5 years.

How important is this for the field?

While this is not a necessary condition, it is, in the view of some experts, an essential 
element in establishing the professional basis of the field of Jewish education. They 
argue that having a firm knowledge base is essential to moving from a skill-based to a 
professional-based operation in which consumers can invest confidence because they 
believe the practitioners have expert knowledge in what they are doing.
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Optisn #2&.t gfl..P00tt■ Bfforta on the widespread Acquisition of 
the Hebrew Language

1. the target population?

The target population is all Jewish adults who would 
voluntarily take courses to acquire! maintain and improve a 
facility in Hebrew.

2. What are the desired outcomes of this option?

1* To teach people to read, write, speak and understand 
Hebrew.

2. To involve people more in Jewish study, practice and 
activity through greater facility and comfort in use 
of Hebrew.

3. To enhance ties to world Jewry through sharing of a 
common Jewish tongue.

3. Ba we Know If th3g$ ..$Utgomes ,can be achieved?

Courses offered in universities and at local colleges and 
centers that rely on well-established principles of the Ulpan 
method (immersion in Hebrew) are believed to achieve their goals 
with students who follow through on their studies. Recently 
developed crash courses in learning to read (traditional) Hebrew 
offered at synagogues and JCC's claim good 6uccess in their 
limited goal, but are new and as yet, not fully evaluated.

4. Are there alternatives to achieve these outcomes?

1. More massive support for going to learn Hebrew in 
Israel.

2. More investment in oelf-learning at home through the־ 
use of tapes and books.

5. Do we have the know-how to implement this option7

Knowledge of second language instruction is available and 
constantly improving* Knowing how to reach and motivate the many 
who do not know Hebrew to learn it remains illusive.
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6. Is the Personnel available?

Not to the extent required. While there are highly-expert 
professionals who teach Hebrew in the major urban areas and on
university campuses, much Hebrew instruction, especially in 
synagogues, remains in the hands of untrained volunteers.

?Are the materials available .ל

The availability of materials for instruction is 
improving, but there is still a great need for curricular 
materials designed for North American lay people at various skill 
levels in acquiring the language.

8. Is the physical infrastruoture available?

Yes.

9, Are the institutional supports available?

There are many universities and colleges who support the 
teaching of Hebrew, and the newly-organized National Association 
of Professors of Hebrew provides additional support. The most 
prevalent instruction takes place in synagogues and centers, with 
added support from the newly-formed National Jewish Outreach
Program and its Hebrew Reading Crash course.

10. Is the funding available?

There is funding for the courses offered, but funding is 
lacking for outreach and recruitment, training teachers and 
developing materials.

11. Is the political support available?

Professionals in the field feel a lack of political 
support. Learning Hebrew in the community is not a priority on 
the agenda of most organizations.

12. Is the option timely?

With increased interest on many campuses in learning 
Hebrew and in many synagogues and centers for adults to become 
more Jewishly educated (for example, the phenomenon of adult Bar 
and Bat Mitzvah), there is a greater receptivity to learning 
Hebrew.

...... , u1•Mr 11x 1e1ecopar ·,u"'u i1u-11,-011, .,,n,>U1, 

6. rs the personnel 8vailable? 

Not to the extent required. While there are highly-expert 
professionals who teach Hebrew in the major urban areaa and on 
university campuses, much Hebrew instruction, especially in 
synagogues, remain1 in the hands of untrained volunteers. 

7. Are the materials available? 

The availability of materialG tor instruction is 
improving, but there 11 still a great need for curricular 
materials designed for North America.n lay people at various skill 
levels in acquiring the language. 

a. 

9, 

Is the phyeigal infrastructure available? 
Yes. 

Ara the institutional supports available? 

There are many universitiea and colleges who aupport the 
teaching ot Hel)rew, And the newly-or~anized National Association 
of Protessora of Hebrew provides additional support. Tho ~oat 
prevalent instruction takes place in synagogues and centera, with 
added support from the newly-formed National Jewish outreach 
Program and its Hebrew Reading Crash course. 

10. Is the funding available? 

There is tundinq for the courses offered, but funding is 
lacking tor outreach and recruitment, training teachers and 
developing materials. 

11. Is tbo political support ayailable? 

Profe1sionals in the field feel a lack of politic4l 
support. Learning Hebrew in the community is not a priority on 
the agenda of most orqcnizationa. 

12. Is the option timely? 
With increased interest on many campuses in learning 

Hebrew a.nd in many synagogue• and centers for adults to become 
more Jewiahly e4ucated (tor example, the phenomenon ot adult B~r 
an~ Bat Mitzvah), there is a greater receptivity to learning 
Hebrew. 



•Aerox leiecopier miu i1u־ n)־ot» * * o m o o * u / u 8 u־*  u1#־44000/:>1000100 

13. What would the coat be?

The most significant costs are in outreach to people and
training and paying professional teachers.

14. HOW loner would it take to Implement?

Increasing utilization of existing services through
greater outreach could begin immediately. Training professional 
staff and developing adequate materials would take longer - 
5 years.

15. How important is this to the field?

Knowledge of Hebrew is often the gateway to greater Jewish
study, practice and involvement. As a means to these ends! Hebrew
instruction takes on added importance.

�»

• • t 

13. What would the cost be? 

The most signiticant costs are in outreach to people and 
trAining an~ paying professional teachers. 

14. How long would it take to implement? 

Increasing utilization ot existing services through 
greater outreach could ~egin immediately. Training professional 
staff and developing adequate materials would take longer -
5 years. 

1s. How im,nortant is this to the tield? 

KnowledgQ ot Hebrew is otten the gateway to greater Jewish 
study, practice And involvement. As a means to these ends, Hebrew 
instruction takes on added importance. 



options/
\

Agenda For Programmatic Options: Early Childhood

J?lGoal

To significantly increase the enrollment of Jewish 
children in Jewish early childhood programs
rf- ^  ra cco
Approximately _4-5, 09-0 children^a^e currently enrolled. 
It is anticipated that •ie^^oui'a^be recruited to such 
programs. New programs woula have to be established to 
meet growing demand.

To improve the quality of early childhood programs

There is a serious shortage of qualified personnel for 
early childhood programs.

B.

To increase and develop educational resources for the 
early childhood age group.

Books, videos, records, television shows, children 
museums, games, etc. have been proven to be highly 
effective in secular early childhood education. There 
is a g£.eat shortage of such resources for Jewish early 
childhood education.

Opportunities

A. Early childhood is the optimal time for laying the 
cognitive and emotional foundation that could shape a 
youngster's Jewish identity and upon which later Jewish 
learning could be built. Enrollment in an early 
childhood program could encourage participation in 
Jewish education throughout the elementary and high 
school years.

B. Early childhood programs represent an opportunity to 
involve the whole family in Jewish education. Families 
drawn in at this early point are likely to continue 
their affiliation with the Jewish community.

/ ru

C. New professional possibilities in the field could be 
opened up which may attract professionals with 
different talents to the field.

D. There is a great deal of community support for these 
programs and the level of demand is high.

I.

II.
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Issues to be Addressed

A. Shortage of available places

While there are several hundred thousand children 
between the ages of tow and six, there are only 
early childhood centers in existence. Waiting lists
are estimated at

B. Attracting new population (i.e. those not on waiting 
lists)

What can be done to encourage Jewish families to 
enroll their children in Jewish early childhood 
programs (cost issue)?

C. Qualifications of Personnel

\ ■5/OtJki, of the personnel currently teaching in early 
\ childhood programs are not Jewish. have had no
formal training in Jewish education. What type of

I training opportunites need to be developed/expanded?
j What kind of certification should be instituted?

D. Status/Salaries

The average salary for a full-time early childhood 
educator is $i-07־-&€m/y©ar. What salary, benefits and 
conditions will attract guality people to the field?

E. Financial Resources

More money needs to be made available for the 
development of high-guality educational materials (see 
above).

III . Issues to be Addressed 

A. Shortage of available places 

While there are several hundred thousand children 
between the ages of tow and six, there are only~ 
early childhood .centers in existence. Waiting 1 ists 
are estimated at~ 

B. Attracting new population (i.e. those not on waiting 
lists) 

What can be done to 
enroll their children 
programs (cost issue)? 

encourage Jewish families to 
in Jewish early childhood 

c. Qualifications of Personnel 

\ 
4'~ of the personnel currently teaching in early 
c'flildhood programs are not Jewish. ~ have had no 
formal training in Jewish education. What type of 

/ training opportunites need to be developed/expanded? 
I What kind of certification should be instituted? ...,..--

0 . Status/Salaries 

The average salary for a full-time early childhood 
educator is $-ifl",5-<tt}f~r. What salary , benefits and 
conditions wi ll attract quality people to the field? 

E . Financial Resources 

More money needs to be made available for the 
development of high- quality educational materials (see 
above). 
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QPtl<?n tiot TO F0QU6 on thg Retired and the Rldtrlv

1• Mhat is the target population?

The target population ia all Jewish adults who are of 
retirement age and beyond. The educational programs mostly assume 
a mobile population who can come or be brought to a center or 
synagogue. Among these, an emerging subpopulation is the elderly 
immigrants from the Soviet Union.

2. Hhat are the desired outcomes of this option?

1. To keep senior citizens active, mentally alert and 
socially connected to fellow Jews.

2. To educate Jewish adults regarding their Jewish 
heritage.

3. To keep alive and validate their memories of their 
lives as Jews.

4. To increase their involvement in the Jewish community.
5. (For immigrants:) To integrate them into the North 

American Jewish community.

3. Do we know if these outcomes can be achieved?

Professionals in the field strongly believe that these 
outcomes can be achieved and point to the generally strong, con- 
sistent attendance at programs as indicators of ongoing success.

4. Are there alternatives to achieve these outcomes?

No. Since social interaction and community feeling are 
central goals in educating seniors, it remains imperative to have 
programs to which they can come. Since time availability and 
living patterns often differ from the general adult population, 
there are likely to continue to be many programs designed specifi- 
cally for the needs of the elderly, while not ruling out inter- 
generational programs for them.

5. Do we have the know-how to implement this option?

Yes. There are professionals trained to work with the 
elderly who know how to run successful educational programs for 
them.

,.! 
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No. Since social interaction and community teeling are 
central goals in educating seniors, it remains imperative to have 
programs to which they can come. Since time availability and 
living patterns often differ rrom the general aault populatich, 
there are likely to continue to be many programs designed specifi­
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6. Is the personnel available?

Education for seniors draws from the existing personnel 
pool of social workers, rabbis and educators.

7. Are the materials available?

As with general adult education, the effort to curricu-
larize materials is only beginning. Certain organizations like 
B'nai B'rith are investing in this effort. In the absence of
curricular materials, programs rely on lecturers, basic texts
(e.g. siddur), commercially-available books on Jewish subjects,
and conversation in English, Yiddish, Russian and Hebrew.

8. Is the physical infrastructure available?

Generally yes. JCC,s and synagogues are generally used.

9. Are the institutional supports available?

JCC's, synagogues, B'nai B'rith and the Federation move- 
ment supply much institutional support.

10. Is the funding available?

Yes, for basic programs. Funds are not sufficiently 
available for adeguate staffing or training; for adequate outreach 
and transportation (which with this population is a major issue); 
or for development of educational materials.

11. Is the political support available?

Professionals in the field do not feel they receive much 
political support for educating this population. They report an 
attitude of this not being a communal priority.

12. Is the option timely?

Yes. With demographic trends showing the ongoing greying
of Jewish Americans and with the population showing need and de- 
sire for continued and expanded programming, the option is timely.

13. What would the costs be? 
Unknown.

• 
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14. How long would It take to implement?

With increased funding, more adequate staffing and trans- 
portation could be implemented in relatively short time. New 
programming, materials, and training would require a more moderate 
time span - 5 years.

15• How important is this to the field?

Viewed as the younger generations' link to the Jewish
past, educated senior citizens could be seen as a vital resource 
to the community. Viewed in their own terms, senior citizens are 
a growing market for Jewish educational services.

14. How long would it tako to implement? 
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Viewed as the younger generations' link to the Jewish 
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Dear  J o e ,

we w e r e  p l e a s e d  t o  r e c e i v e  y ou r  f a x  on F r i d a y  r e g a r d i n g  t h e  
o p t  i o n  a  p a p e r s .  We w i l l  becj in t o  work on r e s p o n d i n g  t o  t h e  
f o u r  d r a f t s  s t i l l  a w a i t i n g  f e e d b a c k ;׳  e a r l y  c h i l d h o o d ,  
e l e m e n t a r y  s c h o o l  a g e ,  young a d u l t s ,  k n o wl e d g e  b a s e ) .

As f o r  t h e  o p t i o n s  p a p e r s  n o t  y e t  w r i t t e n ,  y o u r  l i s t  and o u r  
l i s t  d i d  n o t  q u i t e  m a t c h .  You d i d n ' t  m e n t i o n  t h e  o p t i o n  " t o  
e n c o u r a g e  i n n o v a t i o n  i n  J e w i s h  e d u c a t i o n wh ״ i c h  was n e v e r  
d r a f t e d .  The I s r a e l  E x p e r i e n c e  o p t i o n ,  on t h e  o t h e r  hand,
was c o m p l e t e d  and i n c l u d e d  i n  t h e  December  A3th b a c k g r o u n d
d o c u m e n t .  To s u m m a r i s e ,  t h e  f o l l o w i n g  n e e d  t o  b e  w r i t t e n ;

..t o  f o c u s  e f f o r t s  on t h e  r & t i  r e d / e l  der i ' y
- t o  r e d u c e  o r  e l i m i n a t e  t u i t i o n
—t o  f o c u s  e f f o r t s  on t h e  Hebrew l a n g u a g e
- t o  i m p r o v e  t h e  p h y s i c a l  p l a n t
- t o  e n c o u r a g e  i n n o v a t i o n  i n  J e w i s h  e d u c a t i o n
-•to f o c u s  e f f o r t s  on t h e  c o l l e g e  a g e  g r ou p ־  ?•??

As you know, Seymour  and I a r e  c u r r e n t l y  w r i t i n g  t h e  r e p o r t  
f o r  t h e  f o u r t h  m e e t i n g  of  t h e  Co mmi s s i o n ,  s o  we a r e  c o u n t i n g  
on you t o  be  r e s p o n s i b l e  f o r  a l l  of  t h e  o p t i o n s  p a p e r s ,  No 
o n e  e l s e  was a p p r o a c h e d  a s  a p o t e n t i a l  a u t h o r  f o r  a ny  of  t h e  
p a p e r s  1 i s t e d  a b o v e .

We l o o k  f o r w a r d  t o  r e c e i v i n g  y o u r  d r a f t s .

B e s t  r e g a r  d s ,

001-617-736-4724 
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I understand the need to move rapidly on the option papers.

Below I list (1) options papers I wrote last year! but which 
were not reviewed by you! and (2) papers yet to be done, of 
those to be done, only two were initially assigned to mo.
,Two (tuition and physical plant) remain essentially unaesigned. 
Two were assigned to Annette. Let me know my current assignment.

(1) Option-papers'done awaiting•feedbackt

^ To focus efforts on early childhood age
u to focus efforts on elementary school age

To focus efforts on young adults
^  To create a knowledge base

(2) Option•papers י not yet•done•and•assigned-authors:

^ To focus efforts on the retired and elderly (J.R.) 
v׳To reduce or eliminate׳'tuition (M. Levin) ?

T)*7v^ To develop Israel experience programs (A.H.)׳
To improve the physical plant ( ? )
To focus efforts on Hebrew language (J.R.)

An additional one, "to focus on college age", remained unclear.
I thought the one on “programs for college population״ covered 
the subject, but you should check that.

Much of next week, I'll be busy with interviews. But I'll 
begin on mine right after that •• calling people to get informa* 
tion of my own. I'll be delighted to receive your feedback on 
those once done (which Debby has on file) when you get a chance.

Brandeis University
Philip W, Lown Benjamin S. Hom*tein Waltham M aiiachuactu
School of Program in Jewieh 02254-9110
Near Eastern and Communal Service
Juduig Studiei 617-736-2990

TO: Seymour and Annette

FROM* Joe Reimer

DATE: Sept. 15, 1989

RE 1 Option Papers, etc.

1

-
Brandeis University 
Philip W. Lown 
School ot 
~,41' Eutem and 
]ud11ig St1.1dic1 

Benjamin S. Horrutcin 
Program in Jewleh 
Communal SeNice 
617•736-29~0 

T01 Seymour and Annette 

FROMt Joe Reimer 

Waltham Mauachuacn, 
02254-9110 

,J°t 
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To improve the phyeieal plant ( ? ) 
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An additional one, ate focus on college age", remained unclear. 
I thought the one on •programs for college population• covered 
the subject, bu_t ycu •hould check that, 
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thoee once done (which Deoby ha• on file) when you get a chance. 
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Page 2

About a panel for my paper on synagogues, Ginny sent me a 
list I'd like to revise* Here is my suggested panel!

1. Edy Rauch • J.T.S.
2. Hannan Alsxandor ♦ U.J.

3. Joe Lukinaky * J.T.S.

4. Michael Zeldin » HUOLA (to get a Reform academic's
reading)

3« D a v i d  Swliuoiu •  U• u £  W i ^ l i l y a n  ( Lu yoL ai!uLl 1« i
ethnographer to review it) 

6. Sherry Israel/Barry Shrage-(to get a federation
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|  Nativ i^ncy and Planning Consultants • ותכנון למדיניות נתיב-יועצים

L ^ J   ĵ>

April 11, 1989

Dear Joe,

,Tis the season for making seder. My pre-Pesach
house (office) cleaning has included a search for
loose "crumbs" in the MI-NA files, minutes and memos.

I thought it may be useful for you if I told you what I
found in the Options file. We have four half-baked
(i.e. drafts that have yet to be corrected and approved) 
options:

-knowledge base
-early childhood age group \/
-young adults vy 
-elementary age group J

The option papers that still need to be written are:

י ־ '  -college age group 
 retired/elderly age group- /־יי

-Hebrew language 
 eliminate tuition- ■'־'
—י  -physical plant
\j -innovations in Jewish education

I will work with Prof. Fox on ammending and editing the 
former group, and I believe that you are responsible for 
drafting the latter. Also, the personnel and community 
options need to be revised in light of the IJE idea.

I wish you and your family and the Hornstein gang a chag 
kasher v'sameach.

Warm Regards, 

Debbie

/ · -~ l Ndtw l'Ollcy and Planning Consultants • ]ll:rnl :m>)>1nJ IY::!Vl'-J'nl '> 
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house (office) cleaning has included a search for 
loose "crumbs" in the MI-NA files, minutes and memos. 

I thought it may be useful for you if I told you what I 
found in the Options file. We have four half-baked 
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I wish you and your family and the Hornstein gang a chag 
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Debbie 
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Btindiia Univcrtity

FAX #: 011-972-2-699951

TO: Seymour and Annette

PROM: Joe Reimer (9/7/89)

RE: Schedule for work

Ginny called to ask me about the incomplete option 
papers and when I was planning to do them. I real- 
ized that I have a schedule worked out for myself, 
but have not shared it. Let me do so and get your 
reaction.

1. September - December

Complete research for and write up my paper 
on synagogue as context for Jewish education, 
having a preliminary statement ready for 
October meeting of Commission,

2. December - January

React to the other people's papers and receive 
reactions to my own. Revise my paper,

3. February - March

Go back and do the unfinished options papers. 
Help in whatever way possible in reacting to 
first drafts of final report.

I welcome your input.

Benjamin S.
Hornstein
Program in
Jewish
Communal
Service

Philip W, Lown School 
of Near Eastern 
end Judaic Studies

P.O. flox 9110 
Waltham, Massachusetts 
02254-9110

617-736-2990

617*736-3009
(TTY/TDD)

May 5-7,1990

w e n t i e t h
nniver sary
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React to the other people's pa~ers and receive 
reactions to my own, Revise my paper, 

3. February - March 
Go back and do the unfinished options papers. 
Help in whatever way possible in reacting to 
first drafts of final report. 
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J, Koimer

OPTION M  TO FOCUS EFFORTS ON THE ELEMENTARY SCHOOL AGE 

Introduction

The purpose of this option paper 13 not to examine existing 
programs for elementary school students, but to ask the broader and 
more speculative question: What doe3 our general knowledge of this
age group suggest for what possibly can be done In Jewish education 
for this population?

1. What Is the target population?

The population is all Jewish children of this age (6-12 years)
In North America and their families.

2. What is the Importance of this age group?

In writing about this age group psychologists have often focused
on their developing abilities to systematically learn the basic 
skills that are requisite for becoming mature members of t h H f  
culture. These skills are intellectual (reading, writing, etc.), 
social (learning to be a peer), emotional (learning to be more 
independent and self-contained), and cultural (learning the basic 
norms of the culture).

This perspective suggests why formal Jewish education is heavily 
concentrated in these years and why the Bar Mltzvah celebration, with 
Its heavy emphasis on the child*s skilled performance, represents a 
culmination of these years of Jewish learning. But it also invites 
consideration of how to Jewishly cultivate the whole range of skill- 
acquisition which is developing during these years. It leads to 
asking how we can educationally make the most out of this age's 
readiness to become skilled in a variety of Jewish cultural 
modalities.

Family Involvement remains crucial to thinking about this age 
group. These children are still very responsive to the directions 
that their parents set and are acutely aware of parental and familial 
priorities as they point to which skills are most important to 
acguire. Thinking about education for this age group entails 
consideration of how to also motivate parents to share in the 
enthusiasm for acquiring new Jewish skills.

3. t?hat are our best resources for educating this population?

Realizing that this is the age group which has been receiving 
the heaviest concentration of the available resources in Jewish 
education, we still may ask; what potential resources exist to better 
service this population.

OP~TQN #4 TO FOCUS EFFORTS ON THE ELEMENTARY SCHOOL AGE 

lntroduptlon 

The purpose of this option paper 1, not to examine exi~tlng 
programs f~r elementary school students, but to ask the broader and 
more speculative question: What does our general knowledge of this 
age group suggest for what possibly can be done 1n Jewish education 
for th1e population? 

1, What is the target population? 

The population is all Jewlsh children of this age (6-12 years) 
in North America and their familie~. 

2, What is the 1mportance_Q.L~hl.§ aqe _group? 

In writing about this age group psychologists have often focused 
on their developing abilities to systematically learn the basic 
skills that are requisite for becoming mature members of thtir 
culture. These skills are intellectual (reading, writing, etc.), 
social (learnlnq to be a peer~ emotlonal (learning to be more 
1ndependent and self-contained~ and cultural (learning the basic 
norm3 of the culture) . 

This perspective 3u9gests why formal Jewish education is heavily 
concentrated 1n the5e years and why the Bar Mltzvah celebration, with 
its heavy emphasis on the child'5 skilled performance, represents a 
culmination of the3e years of Jewish learning. But it also invites 
conalderation of how to Jewlshly cultivate the whole range of skill­
acquisition which ls develo~lng during these years. It leads to 
asking how we can educationally make the most out of this age's 
readiness to become skilled in a vatiety of Jewish cultural 
modalities. 

Family involvement remains crucial to thinking about this age 
group, These chlldten are ~till very responsive to the direct1ons 
that thelr parents set and ate acut~ly aware of parental and famlllal 
prlor1t1es as they point to which skills are most important to 
acgulre. Thinking about education for this age gtoup entails 
consideration of how to also motivate parents to share in the 
enth~3lasm for acquiring new Jewish sklllB. 

3. w~at are our best resources for educatinq this population? 

Realizin9 that this is the age group which has been receiving 
the heaviest concentration of the available re5ources in Jewish 
education, we still may ask: what potential resources exist to better 
service thl3 population. 



V '

a. schooling: A3 going to school 13 such a central experience
for this age group, we need to consider what the most 
effective forms of schooling are-glven the diversity of 
needs in the population.

b. camping: As this is the age when children often go to day
or residential camps, and as camp can offer the opportunity 
for a wide range of learning and skill acquisition, we need 
to consider how to make camping more widely available and 
how to expand Its educational usefulness beyond the summer 
to weekends and vacations during the year.

c. Groups and Informal Activities: As this is an Intensely
social age when being with peers is becoming a more 
dominant Interest, we need to consider how to service their 
social needs by extending downward in age the u3e of youth 
groups and by inventively involving them in teams and 
Interest groups,

d. The Arts: As this is the time when children begin to become
more skilled in the arts, we need to consider how to bring 
alive the Jewish arts for this age group. We may think of 
children museums, exhibitions of children's art, theatre 
groups, choirs and orchestras, poetry and writing groups.

e. Books. Magazines, Games: As children are becoming
proficient readers and also enjoy games of all varieties, 
we can think of books, magazines and games as ways for 
children to bring Judaism into the home with them. As 
items brought home from school, camp or JCC, they could 
continue Jewish education in interesting way3 and 
potentially involve other family members as well.
£��*

\

f. Media: As these children are not only televlsion�watchers,
but also consumers of videos, films, computer programs, 
etc,, we have in the production of these media another 
3trong opportunity to bring Judaism into their homes and 
involve their families.

g. Family Education: As this is an age when children and their
parents and grandparents are still close to another, we need 
to strongly consider programs that Jewishly Involve more 
than one generation at a time. These could include* 
programs designed for the whole family in schools, 
congregations, and JCC's as well as more extensive programs 
such as week-long family camps and family trips to Israel.

4 . Do we have the know-how to Implement this option?

To a great extent the know-how is available* in schooling, 
camping and informal activities. We are just learning to do family 
education and to integrate media into Jewish education.
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a. Bchool1nq: Ao going to 5Chool ls such a central experience 
for this age group, we need to consider what the mo~t 
effective forms of schooling are-given the diversity of 
need~ in the population. 

b. camping: As th1~ ls the age when children often go to day 
or residential camps, and as camp can offer the oppottunlty 
for a wide range of learning and skill acquisition, we need 
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more skilled in the arts, we need to consider how to bring 
alive the Jewish arts for this age group. We may think of 
children museums, exhibitions of children's art, theatre 
gxoups, choirs and otchestras, poetry and writing groups. 
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proficient readers and al~o enjoy games of all varieties, 
we can think of books, magazines and games as ways for 
children to bring Judaism into the home with them. A~ 
items brought home from school, camp or JCC, they could 
continue Jewish education in interesting way5 and 
potentially involve other family members as well. 
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f~ Media: As these children are not only televlsion-watchets. 
but also consumers of videos, films, computer programs, 
etc., we have in the production of these media another 
strong opportunity to bring Judaism into their homes and 
involve theit families. 

g. Family Education: As this ls an age when children and their 
parents and grandparents are still clo,e to another, we need 
to strongly consider programs that Jew1shly involve ~ore 
than one generation at a time. These could 1nclude­
program~ dblgned for the whole family in schools, 
congregations, and JCC 1s as well as more extensive programs 
such a~ week-long family camps and family trlps to I,rael. 

4. Do we have the know-how to implement this option? 

To a great extent the know-how is available, in schooling, 
camping and informal activities. We are just learning to do family 
education and to integrate media into Jewish education. 



5. 13 the personnel available?

Personnel 13 highly variable, in schooling, camping and youth 
activity, there are personnel, but not enough and not with enough 
Jewish educational training. In the other area3, there is less 
available now.

6• Are the materials available?

More for schooling and camps (see option paper on curriculum), 
but barely at all in the other areas. There are materials that could 
be adapted.

7. Is the physical Infrastructure available?

It is available for schooling and camps, but to upgrade programs 
would require new investments. Two examples: to make camping 
facilities available year-around often involves winterizing 
bullding3; to have successful art programs requires the appropriate 
space and facilities such a3 in children museums, art room3 and 
auditoriums.

8. Are the Institutional and political supports available?

Generally, yes. Many institutions are already heavily Involved 
in serving this population and would preseumably be interested in 
upgrading services.

9. Is the funding available?

Not yet for the upgrading envisioned here.

10. 18 the option timely?

Yes.

11. What benefits could be anticipated?

a. Integrating formal education with camping, social groups,
art programs, etc. could make the Jewish educational
experience of this age group more meaningful and allow
children to express their Judaism in richer and more varied
ways.

b. Involving family members and having books, games, and media 
for use in the home could help extend Jewl3h learning Into 
the home and reinforce the learning in schools, camps, etc.

c. Making Jewish education more genuinely Interesting for 
this age group could make it more attractive to les3 - 
affiliated Jews and Increase the numbers of children who 
receive a Jewish education.
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S. Is the personnel available? 

Personnel ls highly variable. In schooling, camping anc youth 
activity, there are peraonnel, but not enough and not with enouqh 
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space and facilities such as in children museums, art rooms and 
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ln serving this population and would pr eseurnably be 1ntereeted 1n 
upgrading setv1cea, 

9, Is the funding available? 

Not yet for the upgrading envisioned here . 

10. Is the ootlon timely? 

Yes. 

11. What benefits could be anticipated? 

a. Integrating formal education with camping, social gt0up,, 
art prograll\3, etc, could make the Jewish educatlonal 
expe~1ence of this age group more meaningful and allow 
children to expre~s their Judaism 1n richer and more varied 
ways. 

b . Involving f~mily members and having books, games, and media 
for use in the home could help extend Jewish learning into 
the home and reinforce the learning in 5chools , camps, etc. 

c. Making Jewish education more genuinely interesting for 
this age group could make it more attractive toles~ -
affiliated Jews and increase the numbers 0 £ children who 
~eceive a Jewish education. 
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d. As thl3 13 the age when Jewish education la moot likely 
to $ c h  the widest numbers of children and families, 
improved educational services may lead to continuing 
Jewish learning beyond Bar Mltzvah and greater Jewish 
commitment and Involvement in future years.

12. what would the costs be? 

unknown.�

13� How long would it take to Implement?

planned and Implemented within 2 years. The re-trainlng of 
personnel, developing materials and upgrading physical facilities 
would take longer; up to 5 years.

14. How important 13 this for the field?

The Importance of this age group for Jewl3h education is clear: 
they are the population most likely to receive a Jewish education.
The possibility of extending their Jewish education and Involvement 
beyond these years and of lnvolvting members of their families in 
Jewish learning and living Is what jyome observers believe to be of 
greatejfTlmportance in terms of long•*: lasting impact on future Jewish 
commitments. It is neither a necessary nor an enabling condition.
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d. A~ thi~ ls tho age when J~wleh oducatlon 1~ mo~t 11k~ly 
to {ach the widest number, of children and fam111es, 
improved educational services may lead to continuing 
Jewl3h learning beyond Bar Mltzvah and greater Jewl~h 
commitment and involvement in future years. 

12. What would the costs be? 

Unknown: 

13. How long would it take to implement? 

ln1t1al experl.aa in any of the above areas coulO be 
planned and implemented within 2 years. The re-tralnlng of 
pe~sonnel, developing materials and upgrading physical fac1lttles 
would take longer; up to S years. 

14. How 1Mportant la this for the field? 

The importance of th15 age group for Jew13h education 15 clear: 
they are the population most likely to receive a Jewish education. 
The po5s1b111ty of extending their Jewish education and involvement 
beyond these years and of 1nvolvting members of their famllles ln 
Jew1~h learning and living ls what .some observer, believe to be of 
greateitlmportance in terms of long• lasting impact on future Jewish 
commitments. It is neither a nece55ary not an enabling condition . 

' 



OPTION #3 TO FlTCUS EFFORTS ON THE EAHtTY-CHlTTPHOOD AGE GROUP 

Tntr ndnrt  1 nn

*Fho p u i p o o o  o £  t h i s  pa p©*  i s  n o t t־  o  e x a m i n e  e x i s t i n g  
p 1 1 [ ׳01 !ani s i n  * a n y  o n u a n o n n  (,<**>» p a p p r  m / j ,  nui .  1.0 h m r  i.nt-t

b i o a d c i  a n d  m o re  o p o c u l a t l v o  q u e s t i o n !  What  d o « s  o u x  ! j a n o r a l
knowledge  o f  t h i s  age  group s u g g e s t  f o r  what p o s s i b l y  can be done  
111 J e w l a h  c d u ^ a l l u u  H i l o  p o p u l a t i o n .

i - What i ־ s  t h e  t a r a e t  u u o u l a t l o n ?

The p o p u l a t i o n  i s  a l l  J e w i s h  c h i l d r e n  in  North America
L>« Lwuo i i  U« 9  o  £ 2 a n d  C a n d  t h e  i n  £ a m i l l o r > -

ח ^ ו ו ו / י .7 - ץ

cf 3 rr o׳ \)l 4״ ̂ Ua I mi ÂV I- 4 a,! 4■ 1 זיי.* T3V-
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Another  form o f  l a s t i n g  i m p r e s s i o n  i s  d e v e l o p i n g  c o g n i t i v e  
b u i l d i n g  b l o c k s :  C h i l d r e n ' s  b e g i n n i n g  u n d e r s t a n d i n g s  o f  t he

r% £ Vi i% 9 i » T *. * ״. I - L nil 11 ik 1. L   •» a _ JL w 1• •• L w .״u..U״ll j

f i l l e d  i n  by a complex  ( t ho ug h immature)  s e t  o f  u n d e r s t a n d i n g s  o f  
what "Shabbat" or ״Chanukah" i s ,  or w i l l  t h e r e  be a c o g n i t i v e  
p a u c i t y  or blank in  r e l a t i o n  t o  t h e s e  t e rms?  By age  6 c h i l d r e n  
have m e n t a l l y  f i l l e d  in  a l o t  o f  t h e  known w o r l d ,  and i t  i s  much
aoolav t-kavas (:*-״V 4״־ W. < t 1 A ~ ״ > ר>• ר \ t I a >1 ntwn fcHwfc b ® have fco jluil

from t h e  b e g i n n i n g .

4.  g h a t  ar e  our b e s t  r e s o u r c e s  f o r  e d u c a t i n g  t h i s  p o p u l a t i o n ?

S t a r t  \ no w1t:h 1־hp aqpmmpt■ 1 ריח t־hat ׳«w<a fr! p ־ n1׳ J30 y ׳ o u n g
c l i i l d t f cn  n l t l i  \ ,v״u l c L c ( a קז its ut jr 'Lia a cvl , yvjolLlve  ocwlal l
d v p A r l i n r o o  1 r> homa and o h l l d - o a K a  o o t t l n j o ,  s^hai: t t13»uveca
j l ו >»».» l  . <*...! .. t.    ♦ * _  _ ♦ י » י *י * ,, - ־-  —  • -  

f o l l o w i n g  i s  an I n c o m p l e t e  l i s t  o f  p o t e n t i a l  r e s o u r c e s ,  i t  may 
s u g g e s t  d i r e c t i o n s  f o r  f u t u r e  e x p l o r a t i o n s  in  t h i n k i n g  a bo u t
* * M r 1 y ז *  ו ח ח ח י־ וז 1 1 ח

a .  B o o k s : Young c h i l d r e n  l o v e  b e i n g  read  t o .  The market
i s  brimming g e n e r a l  books  f o r  t h i s  a g e .  O u t s i d e  t h e  
u l t r a - O r t h o d o x  communi ty ,  how-many h i g h  q u a l i t y  J e w i s h  
books  f o r  t h i s  age  ar e  a v a i l a b l e ]

b.  R9co1;dg and a u d l o t a p o o i Music  r c a c h o a  t h s a o  c h i l d r e n
who l o v e  t o  s i n g .  I s r a e l  has  a r e c o r d  i n d u s t r y  f o r  t h e  
young ,  but  how much i s  a v a i l a b l e  in  E n g l i s h  f o r  t h i s  
age  1!

c .  T e l e v i s i o n  and v i d e o s : Sesame S t r e e t  began a r e v o l u t i o n
i n  c h i l d r e n ' s  t e l e v i s i o n ,  and we r e c e n t l y  l e a r n e d  o f  i t s  
p o t e n t i a l  a s  a medium f o r  J e w i s h  e d u c a t i o n  w i t h  t h e  
broad r e c e p t i o n  g i v e n  t o  Shalom S e s a m e . What I s  t h e  
n e x t  s t e p ?  What a bo u t  home v i d e o s  f o r  p r e - s c h o o l e r s  t o  
be watched w i t h  p a r e n t s  or o l d e r  s i b l i n g s ?

d.  C h i l d r e n ' s  museums: In B o s t o n ,  C hi c ag o  and o t h e r  c i t i e s
W V  -*AW l . a m l n . j  D m  I- u l i l l J r o n  a n d  t h n l l  p a x c n t d  l o v e  -Co

e x p l o r e  in  museums b u i l t  f o r  c h i l d r e n .  They a r e  p l a c e s  
where fun and l e a r n i n g  m e e t .  The b u i l d i n g  o f  "Jewi s h  
Sp aces "  in  museums has  begun and can be d e v e l o p e d  
f u r t h e r ״ 

e* P a r e n t s  and t o t s  t o g e t h e r : Whether i t  I s  i n  gym or i n
s e r v i c e s ,  programs t h a t  ar e  p i t c h e d  s i m u l t a n e o u s l y  t o
vonno rhi  Idrpn n^ronfe; u/m-V f n  K«t־l1L״ e u d s i c a  or j e w i s n  l i r e  ana now ( t n e  s k i j . 13 and
a c t i v i t i e s ;  co De j e w i s n  c o g e t n e r .

5.  Do we have t h e  know-how t o  implement  t h i s  o p t i o n ?

Another form of lasting 1mpres31on is developing cognitive 
building blocks: Children's beginning understandings of the 
--"---·-· .... ~ \..-o•- ""-· · ' - '- .,1..1."1 .-.1,,,... '- --H~ 0

• - ·· "'-···· .__ •u-••'-'-1 &.,l 

filled in by a complex (though immature) set of understandings of 
what "Shabbat" or "Chanukahtt ls, or will there be a cognitive 
paucity or blank in relation to these tetms? By age 6 children 
have mentally filled in alot of the known world, and it is much 
a~clo'II" ~li,,_e,ya.~~..,,..Y +-" h1,f1~ ""- ••h:\~ J.o h..,..e,,~ \tho'b ~g hoavG bo .:>L.'-&.,t., 

from the beginning. 

4, What are ou; best re~ource~ for educatlnq this oooulation? 

St,:u·t:,no wlt:h thP ~~~l\m[lt-11'11''1 th::at \JIP u\cih +-n [\ ... , .. , 1da :voun'J 
cehJ.1.:1 ...... ., ,.i,1,1a """"'--'-cLc 1 ,.:>,;:11->v.1. ,1·1.1ca.:ic\l 1 ~v~ll.lVIC uewl~II 
IPVI'IAY''"'",,oq in bo~h hoMe ~nd ahlld-o:uto oot>~in-,o, "h.::d: ;i:~001.aroec 

-.- •• ,~ .1..1..- ·• ••·- ·• • • ·· - - I I 4 ,_ following 1s an incomplete 11st of potential IfY....O~rces, it may 
suggest directions for futute explorations in thinking about 
.,..,.. , , l/ , .. ., t I r1nnnn 

a. Books: Young children love being read to. The market 
1s brimming general book~ for th13 age. outside the 
ultra-Orthodox community, how-man:z· h l gh qua 11 ty Jewish 
books for thi s age are c:PJ&llable ~ 

b. Reco~df 3nd ~udlot~poo1 Huolc rc~cho~ the~c chil~~cn 
who love to sing. Israel has a record industry for the 
young, but how much is available in English for this 
age~ 

c. Television and vldeo3: Sesame Street began a revolution 
ln children's television, and we recently learned of its 
potential a3 a medium for Jewish education with the 
broad reception given to Shalom Sesame. What ls the 
next step? What about home videos for pre-schoolers to 
be watched with parents or older siblings? 

d. Children's museums: In Boston, Chicago and other cities 
w ... ._ ..... 1w••••.I. .. H.;J t,,..h-4l.. uhJ.1'2.ron .:a.nd tho.l.x p..:111rG-nto l.ovc. to 

explore in museums built for children. They are places 
where fun and learning meet, The building of "Jewish 
Spaces" in museums has begun and can be developed 
further. 

e. P9tent5 an~ tots together: Whether it is 1n gym or in 
services, programs that are pitched simultaneously to 
vo11na r.hl lciTPn "n"' t-h•l"' n~riPn+-c: ,.,.I'.'\ ..,,...,.1, +-n +- .. ,.,.. ............ ... 
Lllt!l od::s.1.1.:::s oI vew1sn J. te ana now p:ne sKl.1.13 anc:1 
d1.:t1v1t1es1 to oe Jew1sn togetner. 

5. Do we have the know-how to implement this option? 
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The know-how f o r  e a ch  o f  t h e s e  r e s o u r c e s  I s  c l e a r l y
a v a i l a b l e  In t he  s o c i e t y  a t  l a r n e  ( t h  OUOh  4“. hrt ! ; * « + 4  » ״+ •r '־/Vi ** rxn■w “־. 1 
r e s o u r c e ) .  There a r e  f i n e  e xa mp l es  in  e a ch  c a s e  o f  t h a t  know-how 
b e i n q  brough t  i n t o  t h e  world rtf .Ipwl.sh e^Licat; I o n . The quQot 1 on 
i s  what would i t  t a k e  t o  make t he  know-how more w i d e l y  a v a i l a b l e  
f o r  J e w i s h  e d u c a t o r s .

6 Are t י h e  p e r s o n n e l  and m a t e r i a l  a v a i l a b l e ?

M n f  Vfif T o v a a l  ■ ייי 4 »■£!*•* ,/ ■« 4־ י־  « i- t« ■v, .ין _ ־->׳-•- *■ W i !! 7
״industry■■ r ״ *. m i  1» uit 1 iui iuuu in iNuith Amer i ca .  AS was t h e  c a s e
wl^h Shalom Soeama, , j£1f־o p o t o n t l a l  m a t e r i a l s  and p c r o u m i e l  Uu Lctf 
e ve n  i f  fchpy s r p  nnP m r r n w f l y  a w ^ l l a b l a  .

7 .  I s  t he  p h y s i c a l  I n f r a s t r u c t u r e  a v a i l a b l e ?

M o s t l y  y e s ,  t hough t h i n k i n g  o f  c h i l d r e n ' s  museums and o t h e r  
Dlav  and l l h r a r v  f a r 111f י uwt l f l  moan u , .»» <״>  .

8 .  Are t h e  i n s t i t u t i o n a l  and p o l i t i c a l  s u p p o r t s  a v a i l a b l e :

The J e w i s h  Community has  r e c e n t l y  become more aware o f  t h e
ftf lrlv rh t 1 H h n n d pr t p i l l j Un n  Mirty n A « m « R l t U a ־ « .  n o b l v w l j
e x p l o r i n g  ways o f  s e r v i c i n g  young c h i l d r e n  and t h e i r  p a r e n t s .

iSf?, 13 t h e  f u n d i n g  a v a i l a b l e

No. I t  r e m a i n s  a q u e s t i o n  o f  how much o f  a market  t h e r e
1..nn1>9 K -  ( « »  m *  W  *r 1. w. 1 w £ w *. tl.l.rf W<J<. ^ 1-UUjjJ CHI'■} 11U W  UlUUII U L

the  e v e n t u a l  f u n d i n g  c o u l d  come from f a m i l i e s  p a y i n g  f o r  t h e s e  
s e r v i c e s  and m a t e r i a l s .  But t h e r e  ar e  f i r s t  t h e  s t a r t - u p  c o s t s .

10• I s  t h e  Opt io n  t i m e l y ?

Yes

1 4 - What b e n e f i t s  c o u l d  be a n t i c i p a t e d ?

a .  C h i l d r e n  c o u l d  d e v e l o p  s t r o n g e r  f o u n d a t i o n s  -  c o g n i t i v e
and e m o t i o n a l  -  upon which l a t e r  J e w i s h  l e a r n i n g  c o u l d  
be b u i l t .

b .  F a m i l i e s  c o u l d  be i n v o l v e d  more f u l l y  a t  an o p p o r t u ne
t i m e  In J p w i « h  1»rlnr>;a H. on  and 3 « w l c h  l i f e .

C ,  More f a m i l i e s  Wh n  Wf t r p  r l r * w n י  מ  at■
might  c o n s i d e r  day  or s u p p l e m e n t a r y  s c h o o l s  f o r  t h e i r  
c h i l d r e n .

7 U L  , J J  I Ul  • I IK I I J I־t 7 X  )  tP MrH 17מ.ו־>י

The know-how for each of the5e resources ls clearly 
available ln the socl~t.y ~t. larne Cthouoh t.h~ l~At. tQ t-h. "~~~~~ 
resource), There are f1ne examples in each case of that know-how 
beinQ brouoht into t.hA WOl'lrl nf .lo>wl.,;h Qdl\cation. The quoct.1on 
is what would it take to make the know- how more widely available 
for Jewish educator8, 

6. ' Are the personnel and material available? 

N n +- \IA+- 1 o "'~ a 1 t • """W"\ I --~ .... - "- - - .,._ - ... - .. . . - - - - - L - ", ... - - ... .L - ~ .a. •• ,. 
".l.r,~u.:;ti:y" '"'+- ~aLM l,;J1lllliiuuu 111 l'HJLth America, AS was the case 
"'11th Shalom S'~11a\mo,,,_;1"Q potontl.:ll m.:,torial::s and ~c1:ov1111t:l Lu Lav 
even 1 f. t.hPY ~TP nnt- ,..,,,. ,..,.n+-, 1' :::"':\ !. l.~blo. 

7. Is the physical infrastructure available? 

Mo8tly yes, though thinking of children's museums and other 
creative olav nnt'1 1 lhy;:u·v f;ar11 ttlP~ 1.Pl\n1ii ffiQ::Of'\ ......... , ... q , ........ .. 

fac11{t:t,u .. 

8, Are the institutional and political supports available: 

The Jewish Community has recently become more aware of the 
P.lilT1V rhllnhnnt'l ('l\):'1111~+-,,.... """ll,.' ,.""'"''·'"l.~loa ...... ....... L ...... -1:,· 
exploring ways of servicing young children and their parents, 

~ ff, Is the fund lnq ava 1 lable 

No, It remains a question of how much of a market there 
• •• n, .. 1A " ... Co:1111 3. ,,,._ .. .,,.~~tl"#al&.-'1..- &t.-~ 1...1.1." LA\J'- ~ A. VU,k-' C:S.J&\l 1,uw lllU\...:11 VL 

the eventual funding could come from families paying for these 
services and materials. But there are first the start-up costs. 

10, Ie the Option timely? 

Yes 

14. What benefits could be anticipated? 

a. Children could develop stronger foundations - cognitlve 
and emotional - upon ~hich later Jewish learning could 
be bull t. 

b. Families could be involved more fully at an opportune 
timA tn .TPwlAh 11~11r.:;d·l.on a\nd lGwi,;ih llie. 

c. More familie~ whn WPYP rlY~Wn tn ~t thl• o~rlv r "'~ .. 
might consider day or supplementary schools for their 
children. 

ffr'J hU'~ ·J J 1u • 11trr. 1 L.1 1 11 I f t • " • • •' '"'' •• •• - ' • ' ' 
0 

(3) 
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d.  New p r o f e s s i o n a l  p o s s i b i l i t i e s  i n  t h e  f i e l d  c o u l d  be
opened up and p r o f e s s i o n a l s  w i t h  d i f f e r e n t  t a l e n t s  c o u l d  
be b r o u g h t  i n t o  t h e  f i e l d .

1 a . wha t  would ftho r n s f  hn?

D e v e l o p i n g  r s a o u r E o c  l l k o  n h l l d i r c n ' o  t e l e  v 13 i  o n  uj . iiiuaemiu?
would be e x p e n s i v e .  Even d e v e l o p i n g  p a r e n t  and t o t  programs ,  
wh tier—be ini g e x p e n s i v e ,  * t i l l  i u v u l v o  l i d l n l n y  p e r s o n n e l  and
c i ' e a t l i i y  m a L c i l a l a .

1J• How l o n g  would i t  t a k e  t o  i mp l e men t?

S i n g l e  p i e c e s  c o u l d  be implemented i n  a r e l a t i v e l y  s h o r t  
t i m e  p e r i o d .  B u t  d e v e l o p i n g  a e i i u u a  ! ! ; s o u r c e s  on a W i d e r  D a s l s  
would r e q u i r e  a !> -  7_year  t i me  span.״

W h i l e  n o t  n e L B s s d i y  u l  un e n a b l i n g  c o n d i t i o n ,  c n e r e  seems  to  
be a growi ng  c o n s e n s u s  t h a t  i n v e s t i n g  i n  e a r l y  c h i l d h o o d
e d u c a t i o n  c o u l d  p a y  o £ £  i n  t c r m o  o £  l o n g  t e r m  J e w i s h  co iiu u l LuicJi
by f a m i l i e s  and c h i l d r e n .

d. New profe55lonal po3sibllitles ln the field could be 
opened up and professionals with different talents could 
be brought into the field. 

13. What. would the cost he? 

DQVeloping 2:QQOurcoc lilto ah\ld:i;r,n 1 o tclcvl.::don v.1.. 111u::,~1.u11::. 

would be expensive . Even developing parent and tot programs, 
whHo-boh1g :h:ltHJ expcnolve, .)Lill luvvlvt, l..Cdllllll<J l,)eroonnel an<l 
.:i:eatlll';j 111,;\l.~Llali:s, 

!3. How lonq would it take to implement? 

Single pieces could be implemented in a relatively short 
t1mc per 1od. 1:11.1t dcvc:lv1:1111~ ::HH luul:i Lt::::iources on a w1aer Oas ls 
would requirP. ..i !5, - 4.e.ar time spr1n .. 
.. ii;&;f;;I z - _.., __ zte ··---• 

While not 1\e:1..c::.::,,;u.y uL un ~11c;11Jllng cona1t1on, tnere seems to 
be a growing consensus that investing in early childhood 
P.dt1c-atlon could p..a~• oEE 1n tc.1:mo oE lon<J t e rm Jew1.:ih <.. 1;1111111 l.111~111.~ 

by families and children. 
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OPTION #7 To F o c u b  Efforts on Young Adults 

Introduction

The purpose of this paper is not to examine existing 
programs tor young adult3, but to ask the broader and more 
speculative question; What does our knowledge of this age group 
suggest for what possibly can be done in Jewish Education for 
this population?

1. What is the target population?

All Jewish young adults In North American.

The term ״young adults” has come into usage to describe the 
population of adults who have already left their families 
of origin but have not yet established families or 
permanent homes of their own. Typically, this would include 
people between the ages of 22 and 39 (with college students 
considered a separate, younger category). But age is not 
the only determining factor. A married couple with children 
who are In their 20's are generally considered to be ״a 
young family״ not “young adults.1' Where as a single person 
or a couple without children who are In their 3 0 's would
be considered “young adults" if they have not yet begun
their own family life. ,

2. what lg the importance of this age group?

Sociologists have been reporting that in recent years there 
has been a noticeable rise in the number of young Jews in North 
America who have been waiting longer before getting married 
and/or having children. As both women and men have become more 
involved in establishing careers. It is becoming more common for
marriage to be delayed until the mid to late 20's and having
children until the 3 0 's. These trends have created a new and 
di3tlnct age group; the young adults.

Being between famlly-of-origln and family of one's own has 
meant that young adults tend to be less affiliated with the 
Jewish Community. They no longer fit into the synagogue or 
community of their parents; they do not yet feel comfortable 
belonging to what they often perceive as the ',settled״ community 
of adult Jews.

Getting established in career often entails fitting into the 
patterns of the workplace. This may mean long work hours, 
working closely with Jews and non-Jews and socializing primarily 
with people from work. These patterns together with the lack of

.,..,,.-. · 900' 391:;d 817 !JS SI3aNt;~B 02 :st 00 , s :>3a 
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OPTION 17 To Focus Efforts on Young Adults 

Introduction 

The purpo~e of this paper 13 not to examine exi~tlng 
program3 fot young adults, but to ask the broader and more 
speculative _que~tion: What does our knowledge of th1~ age group 
suggest for what possibly can be done ln Jewish Education for 
thle population? 

1. What 1s the taraet oooulatlon? 

All Jewish young adults 1n North American. 

The term "young adults" has come into usage to describe the 
population of adults who have already left their famllies 
of origin but have not yet established fam111es ot 
permanent homes of thei r own. Typically, thls would include 
people between the ages of 22 and 39 (with college students 
considered a separate, younger category). But age ls not 
the only detetmlnlng factor. A married couple with children 
who are 1n their 20's are generally considered to be "a 
young family• not "young adults." Where as a s1ngle person 
or a couple without children who are ln thelr 30's would 
be considered "young adults" 1£ they have not yet begun 
thelr own family life •. ,, 
2. What ls the imoortance of this age grouo? 

Soclologista have been reporting that in tecent years there 
has been a noticeable rise ln the number of young Jews in North 
America who have been waiting longer before getting maxried 
and/or ' having children. As both women and men have become more 
involved in establishing careers, lt is becoming more common for 
marriage to be delayed until the mla to late 20's and having 
children until the 30's. These trends have created a new and 
distinct age group: the young adults, 

Being between family-of-origin and family of one•s own has 
meant that young adults tend to be less affiliated with the 
Jewish Community. They no longer flt into the synagogue or 
community of their parents; they do not yet feel comfortable 
belonging to what they often perceive as the "settled" community 
of adult Jews. 

Getting establ1~hed in career often entails fitting into the 
patterns of the workplace. This may mean lonq work hours, 
wo.rk ing closely wl th Jews and non-Jews and soc1al1 zing pr 1mar lly 
wit~ peopl~ -~~~m. work, These patterns together wlth the lack of 
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Young adults may represent a weak link In the chain of 
Jewish continuity in North America. As such, the Jewish 
community may have a strong incentive to provide Jewish 
educational services to this population to help Insure .that they 
feel a part of the community as they make the life choicea^style^ 
for themselves that may determine their future affiliation's 
Jews.

3. What are" our goals for working with this population?

The Jewish community would seem to have two parallel goals 
for working with this population. The first is to help Jewish 
young adults to establish a community among themselves; the 
second Is to provide opportunities to integrate them Into the 
larger Jewish community.

In30far as young adults form a group distinct from other 
Jewish adults, they will tend to associate with one another and 
look to one another as a source of friendship, community and mate- 
selection. The Jewish community has every reason to encourage 
these social processes to take place under Jewish auspices. At 
the same time, young adults can be a valuable resource to the 
whole community (as members, volunteers, professionals, etc.), and 
there needs to be ways to Integrate them into the organization 0£ 
the whole community.

4. What are our best resources for reaching thlB population?
tf

a. Social resources: Jewish young adults need ways to find
one another and to be able to associate in healthy, non- 
pressured ways. The Jewish community has the resources 
to provide these social service.

\

b. Cultural and intellectual resources: This Is a bright,
well educated group who often have received only a 
minimal Jewish education, but who can be attracted to 
top quality intellectual and cultural events. We can 
provide cultural and intellectual stimulation while also 
providing for social needs.

c. Religious resources: Jewish young adults have religious
need3 even as they often find It difficult to join local 
synagogues. Synagogues and other organizations who 
reach out specifically to this population can meet their 
religious needs and build connections to the established 
community.

d. Political and philanthropic resources: Young adults can
be motivated to volunteer their time and become more 
active in working on behalf of Jewish political and 
philanthropic *י׳״ב יי  

I 
/ · 
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Young adult3 may repre8ent a weak llnk in the chain of 
Jewish continuity in North America. As such, the Jewlsh 
community may have a strong incentive to provlde Jewish 
educational services to this population to help insure .that they 
feel a part of the community as they make the 11fe choice~~ 
for themselves that may determine their future affiliation as 
Jews. 

3, Wh8t are our goal3 for working with th13 population? 

The Jewish community would 5eem to have two parallel goals 
fot working wlth this population, The first ls to help Jew15h 
young adults to establish a community among themselves; the 
second ls to provide opportunlties to integrate them into the 
larger Jewish community. 

Inaofar as young adult3 form a group distinct from other 
Jewl~h adults, they will tend to associate with one another and 
look to one another as a source of friendship, community an~ mate­
select1on. The Jewlsh community has evexy reason to encourage 
these social processes to take place under Jewish auspices. At 
the same time, young adults can be a valuable resource to the 
whole community (as members, volunteers1 profe3s1onals, etc.), and 
there need~ to be ways to integrate them lnto the organization of 
the whole community, 

4, What are our best resources for reachlnq thls populatlon? 
~ 

a. social resources: Jewish young adults need ~ays to flnd 
one another and to be able to associate in healthy, non­
pressured ways. The Jewish community has the resources 
to provide these social service. 

b, Cultural and intellectual resources: Thls ls a br19ht, 
well educated gtoup "(ho often have received only a 
minimal Jewish education, but who can be attracted to 
top quality intellectual and cultural events. We can 
provide cultural and intellectual st1mulat1on while also 
provlding for social needs. 

c. Rellglou! resources: Jewish young adults have religious 
needs even as they often find lt difficult to join local 
synagogues . Synagogues and other organizations who 
reach out specifically to this populatlon ·can meet their 
religious need5 and build connection5 to the established 
community, 

d. Political ~nd philanthropic resources: Young adults can 
be motivated to volunteer their time and become more 
active 1n working on behalf of Jewish political and 
phllanthrooic cAn~-• ~~~ •~ ~~- --- - -
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e. Israel: Although this group is often busy with work, it
is possible to design educational programs in Israel 
which combine the features of an enjoyable vacation in 
the company of peers with learning alot about .Israel, 
Jewish history and culture.

While this Is an Incomplete list of resources, its purpose 
is to suggest possible ways of reaching and educating young 
adults.

5. Do we have the know-how to implement this option?

Yes, we know how to utilize these resources, but are only 
beginning to put them together as a package of services for young 
adults.

6. Is the personnel available?

While there are professionals from several disciplines 
social and communal work, education, the rabbinate - who are 
working with this population. It has not yet emerged.-as a 
speciality for which is trained. We are not yet clear on 
what the personnel needs are for this option.

7. Are the materials available?

As in adult education, there are materials available that 
are adapted to the needs of this population. But no one has 
systematically thought through what materials are needed for this 
option.

?Is the physical infrastructure available ׳ .8
\

Thl3 option does not require special physical facilities, 
and hence other facilities may be used. After careful research 
it might emerge that new facilities such as retreat centers would 
be recommended.

9. Are the institutional and political supports available?

In urban centers where there are high concentrations of 
young adults, there has emerged a beginning recognition of their 
needs and support for programming in this area.,

10. Is the funding available?

In those urban centers funding has been made available, and 
young adults can afford to pay for certain services. There is 
not yet funding for a systematic approach to this population on a 
wide-scale.

I . 
I ' 
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5, Po we have the know-how to implement this option? 

Yes, we know how to utili~e these resources, but are only 
beginning to put them together a~ a p~ckage of services fo~ young 
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6, Is the oersonnel available? 

While there are profes5lonals from ~everal disciplines 
soclal and communal work, e~ucatlon, the rabbinate - who are 
working with this pop~\:ion, it has not yet emerged.•as a 
speciality for which ls trained. We are not yet clear on 
what the personnel needs are for this option, 

7. Are the materials available? 

As 1n adult education, there are materials available that 
ate adapt~d to the needs of this population. But no one has 
systematically thought throu9h what materials are needed for this 
option. 

8,. ls the physical infrastructure available? 

' Thla option does not tequlre special phy51cal fac1lltles, 
and hence other facilities may be used. After careful research 
1t m1ght emerge that new fac111t1es 5UCh as retreat center5 would 
be recommended. 

9, Are the lnstltutlonal and polltlcal suooorts ava1lable7 

In urban centers where there are high concentrations of 
young adults, there has emerged a bes1nn1ng recogniti~n of thelt 
needs and support for programming in this area.., 

10. Is the funding available? 

In those urban centers funding has been made available, and 
young adults can afford to pay for certain ~ervlces, There 1s 
not yet funding for a systematic approach to th1~ population on a 
wlde-scale. 
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11. Ifl the option timely?

Yes. The emergence of young adults as a group within the
Jewish community Is recent, but the sociological patterns that 
give rise to this distinct age-group are likely to persist.

12. What benefits could be anticipated?

a. A population which faces intense pressure towards 
assimilation could be supported and encouraged 
towards greater Jewish affiliation and commitment at 
a time in their lives when they are making central 
life decisions.

b. A population that often received only a minimal 
Jewish education could have another opportunity to 
become more Jewishly knowledgeable.

c. A population that 13 often highly career-oriented 
could be taught more about the values of 
volunteerlsm and participation in Jewish communal, 
religiou3 and political activities.

13. What would the costs be?

Unknown. However, since many of the need resources are 
essentially In place and personnel, materials and facilities 
could be adapted, the costs would be moderate. Young adults
could also contribute through a fee schedule.

14. How long would it take to implement?

Initial projects could be planned and implemented in a 
'short period of 1-2 years. Re-tralning personnel, adapting 
materials and galvanizing communal support on a wider basis would
take a longer period of 3-5 years.

15. How Important is this for the field?

This is not a nece3sary condition, while some observers 
believe that young adults could be primarily serviced as a sub- 
population within adult education, other observes believe they 
have enough dl3tlnct needs to require their own educational 
services. Their importance has to do with their being a crucial 
link In the chain of continuity.
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14. How long would it take t o irn0lement7 

In1t1al projects could be planned and implemented in a 
' short period of 1-2 years, Re-tra1n1ng personnel, adapt l ~g 
materials and galvanizing communal support on a wider basis would 
take a longer period of 3- 5 years . 

15. How important ls this for the field? 

This is not a necessary condition. While some observers 
believe that young adults could be primarily servlcet as a sub­
population within adult education, other observes believe they 
have enough dl~tinct needs to require their own educational 
service3. Their importance has to do with their being a crucial 
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