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Chapter 5: An Action Plan

WITH CORRECTIONS =- May 20, 1990 13:23 PM

The Commission eoncluded its deliberatioms with the
formulation of a concrete plan of actiom. The plam

imcluded the following compomemtts:

I.. Establishing '"The Council for New Initiatives in

Jewish Education"

The Commission recognized that a new entity would have
to be created to assume responsibility for the follow—
up and implementation of its plam. An organizatiom that
would build wupon the momentum created by the
Commissiom, that could maintain the dialogue between
Foundations and Lead Commumities,, betweem Naticomall
imstitutions and local initiatives, betweem creative
teachere and interested scheolars.

There are no precise parallels that the Commissien had
in mind when conceiving of the idea of the Counciill, but
there were parallels that were useful wher thinkimg
through its funectieng and reles. Thege parallels
ranged frem the Manhattam Projeck, whieh breught
tegether the leading seientifie minds in the weorld to
achieve a breakthreugh in splitting the atem, te the
Radiatien Laberatery ef MIT, which pieneered the
develeopment of radax, te NASA, whieh has beem

Fesponsible fer Ameriea’s space Pregrdh. The ARerieanm



Assembly a€ Columbia University, founded by Presidemt
Eisenhoewer as a center for the developmemt of new
thinking in key segments of American life, is another

usaful model.

The difference between the Council and these other
enterprises is that the Council is designed to be a
small but significant undertakimg that will identify
the talents and resources that need to be brought
together and will ask them to undertake specific
assignments that fit into the overall plam. It will
generate new initiatives to be carried out by existimg
imstitutioms. It will bring together the talemts ard

resources necessary to develop these initiatiiwess.

There was considerable discussiom whether the role
envisioned could not be undertakem by existimg
organizatioms, for the commissioners vere determined
to aveoid establishing an unneceasary bureaueraecy ta
accomplish their purpese. to

") T
In establishing the Council the Cemmissioners knew that

they weuild e SURRYRSH anfl helped by those
organizations thhkat apgeppipyhggaalleading role in Jewish
edugatien in Nerth Ameriea teday.

JESNA, whieh el masi®e treERedeYSs sdEidess sdpRee ites
csreatien in 1981, weuld need te intensify its vwerk with

commiinities areund the eesuntry iR the en=geing effert

t-ecvii*,
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o place Jewish education higher on the agenda of the
Jewish Community. It will be called upon to gather
sighificant data about Jewish education and to contimue

to offer its expertise in consultations.

As work progresses it will need to play a major role im
diffusing the lessons learned through the initiatives

encouraged by the Council.

It was also agreed that the JCC Associatiom would have
to imtensify the vital role it has played im the
development of informal settings for Jewish educatieom.
As it would continue to serve the needs of individual
Jewish Community Centers, to offer a broad range of
direct and imdirect services, the JCC Associatiom will
imtegrate new educational developwments that may arise
out of the Commission’s plan into the arena of informal
educatiom.

CJIF, the umbrella organizatien for Jewish federatioms
in North America will be turned to, te intepsify the
recruitment of and communicatiems with ecemmunity
leaders, encourage the develepment of suppertimg
structures sueh as 1lgeal commissioms en Jewlish
edueatiom, and eneeurage a2 signifieant inerease in the
alleeatien f£for Jewish edueatiemn Ethroudheut Nexth
America..

As the Commission develeped its piap it learned o
appreciate the eceptrality of these whe deliver the



gerviees of Jewish educatiem: the denomimatiicms, their
schools, their training institutions and commissioms om
Jewish educatiom, the bureaus of Jewish educatiom, the
front line <educators and their professional
organizations such as CAJE. The Council will need to
learn hew to facilitate their contributiom to the
implementation of the Commission’s plam.

With the help of these institutioms, the Coumcil could
become, a driving force for innovation and change and
serve as a catalyst to help bring about the necessary

transformation of Jewish education in North Ameriics.

It was decided that the Council would bhe located in New
York City, as an independent entity with its owm Board
of Trus-tees. Its charter will call for a Beard of 20
to be chosen by the sponsors of the North Americam
Commission on Jewish Educatien ((the Mandel Associated
Foundatioms, JCC Asseciatiom, JESNA, and CJF), together
with the six Foundatiene that have agreed to provide
imitial funding. Trustees will ineclude principals of
foundations that have committed majer furds, as well as

educators, sSsholars and semmunity leadesns.

The first direecter of the Ceuneil will be Stephen H.
Heff"mam, AR eutstanding prefessioral whe has fer seme
years been BExeeutive Pirecter of the Jewish Cemmunity

Federatien of Elevelapd. The initial appual eperating

_O*)
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I agddition ~tfl~these spp.r.ialists,— consultanmts will also
be used, and work will be farmed out to existimg

institutions.

The Director of the Center will present to the Board of
Trustees by January 1, 1991 a five-year plan of actiom,
with a timetable and budget. At the end of each
subseguent vyear, the Council will issue an annual
reaport that will be distributed to all segments of the
Jewish ocommunity concerned with Jewish education and

Jewish continuity.

The Commission’s recommendations and plans require that the

Council work simultaneously on the local and national sceme.

On the local scene through Lead Commumities; for the natiomal

scene it will develop strategic plams to develop the

profession of Jewish education and involve more community

leaders in the Jewish educational enterprise.

IT.. The Establishment of Lead Communities

The basic concept of the Lead Communities was refined

as the Commission progressed with its work.

oS
A Lead Community ccta-idJpg a place ——- a whole community

— that will engage in the process of re-designing and
improving the delivery of Jewish educatiiem. The focus

will be on dealing with the shortage of gualified

%



personnel and on recruiting communal support, with the
goal of effecting and inspiring change in the varicus
programmatic areas of Jewish educatiom, through a wide

array of intensive programs.

Initially, three to five Lead Communities will be

chosen in North America.

The selection process of these Lead Communities will be
worked out by tthe st=fif «f tHbe Council and approved by
the BReaxi. AA mimbar of cities have already expressed
their interest in beimg considered, includimg
Baltimore, Denver,, Los Angeles,, Philadelphiisa,,
Cineinnatil, Clevelamd, Detreoit, Chicagom, Toremtw, and
New York. These and possibly other cities will be
considered by the Counciil. The goal will be to choose
those that provide the strongest prospects for success
and will e addle thw ssarwe as mnodels for other
eommunities in the future. With this in mimd, the

tollowing criteria for selection are being considered:

o It willbebeimpopdebinttotc choose communities in
various geographic locatiomss,.

o Thesy  sthoailldb e eo O fd ififfefrandn ts izesas .

° Somee  shooulld Hee relatiwely mew commumiitbies and
others well-estalliisied,.

o Thenee meEy bbe soodpddggted]l ddiféceeneces and
communities megy hewe diffewentt lewalls off Jewdisth



invelvement. The object therefore will not be
simply to select communities that are most eager
to participate in the program or even offer the
greatest promise of leadership and financial
suppoeirt, but rather those that will provide the
most significamt lessons for a broad natiomal

program to be undertaken in the future.

fe make this determimatiem, the staff will have te
produce an analysis of the structure of the differemt
communities that have offered to participate in the
program, and then make suggestions as to how best to
select the three to five sites that will provide the
most fruitful settings as well as the most
representative spread. The staff will also make on-site

visits to those communities most likely to be selected.

When the recommendations are acted upom by the Board, a
public announcement will be made so that the Jewish
community as a whole will know which cities will be
selected as Lead Communitiies. Commissiomers have
suggested that for each Lead Commuamity, the following

conditions should be met:

* There must be credible demonstratiom that the
leadership of the Commumity is willimg to
undertake a significamt program of change in

Jewish educatiom..



**

A large pedoattayre (poss(deokgiBBR) 75%f) adfl &lHe the
educatieomal institutions and settimgs for
@ducation in the community must agree to joim the

endeavor..

Thee léadeless oDf thdhhe Commeeitynimystmusdreagree to
participate in orientatiom, educatiom amd traimimg

Programs..

Thee Hesy puoffessioredls in commwenrnuaed edhdcadiunstlional
imstitutions will establish on-the-job educatiom
and training for all professiomals im the

community..

The commumity must urdentale to raise sufffiicientt furdds
for the program. This dees not mean that enly wealthy
communities will be eligible; what is reguired is a

significant increase in alleoccatiom and not am absolute

sum 9of momRey.

Ameng the first steps te be takem in eaeh Lead
Community will be te ereate a leeal planning committee
c€onsisting ef the leaders of the erganized Jewish
ceemmunity, the Rabbis and the edueaters in all ¢he

institutiens invelved in Jewish edueation. The Ceuwredl

18



will help eaceh local committee recruit a staff of
professionals to work on the program. It will be the staff's
regponsibility to prepare a writtenm report om the state of
Jewish education in its commumity. This report will form the
basis for the preparation of a plan of actiamn, includimg
recommendations and new programs. The Council sees as its
mission to offer whatever assistamce is needed im this

pProcess.

Once this report is completed, the local staff will work with
the national Council to determine the steps to be takem to

implement the action plam.

Though detailed plans will have to be prepared” for " Leadl
Communities;, the following could serve as examples of what

might be done:

Every member of the educatiomal institutiems im Lead
Communities will Jjein in an ongoing cellective effort of

study and self improevemenmit.

1. Training  programs will be established for
prineipals and teaehers invelving vweekendis, SuRRer
programs and vaeatien pregrams wWith experts and
schelars frem the deneminatiens and universitiess, both

in the U.8. and in Israel.

i3



will help each 1local committee recruit a staff of
professionals to work on the program. It will be the staff's
responsibility to prepare a written report on the state of
Jewish education in its commumiity. This report will form the
basis for the preparation of a plan of actiom, including
recommendations and new programs. The Council sees as its
mission to offer whatever assistance is needed in this

process.. \

Once this report is completed, the local staff will work with
the national Council to determine the steps to be taken to

implement the action plam. \

Though detailed plans will have to be prepared for Lead
Communities, the following could serve as examples of what

might be dome: \

Every member of the educatiomal institutioms im Lead
Communities will join in an ongoing collective effort of

study and self improvememt. \

1. Trainimg programs will be established for
principals and teachers involving \ weekerds, summer
programs and vacation programs with experts and
scholars from the denominations and universities,, both

in the U.S. and in Israel.

11



On=-the-job training programs will be developed for all

educakters = boeth formal and informall..

Each 1l1ocal schoel, community centenw,, camp, youth
program, etc., will adopt elements from the inventory of
best practices maintained at the Coumciill.. This will lead
to an immediate expansion and the enhancememt of their

current educatiomal program.

After deciding what form of best practice they wamt to
adopt, the community will develop the appropriate
training program so that this practice can be introduced
imto the relevant insitutiess. Am importamt functiom
ofphe local planning group and national Ceoumcil will be
to monitor and evaluate these innovatiems;, amd to study

their effect.

Cultivating new sources of persompel will be a
major area of activiity. Seme of it will be planmed
and implemented at the natiemnal levell. Howeweswr,
each Lead Community will be a testing-greund fex
the recruitment eof new and talented peeple ipte

the system.

The injection ef new persenrel inte a Ceommupity will'he”
m*de fpr several purpeses; te intreduee nRew Proguafs; €9
effer new sgerviees sueh as family edueation: £ f£il}

needs sueh as early chilheed edueation; o Provide

12



experts in the Bible, Jewish histery, ete.; and teo £filil

existing but vacant pesitiens.

These new positions are going teo be £filled im
imn@vative and creative ways, 8o that new sourcss
of personnel are d\i.\iﬁf;;@di.. The Council will
establish a Fellewship program and an Educatiomal
Coxrp to enlist the services of young talemted
Jevws who might not otherwise consider the field of

Jewish education as a career choic=.,

Fellows of the Council - There is a reservoir of

young Jews who are outstanding people in gemeral
education as well as in other fields (philosephw,,
psychology, etc.)) who would welcone the
opportunity to make contributioms to Jewish life
im a Lead Community. The Coumcil and the local
planning committee will recruit at least twe such
limdividuals per Lead Community as Fellewss, for a
period of three years. These fellows will brimg
the best of general educatiom inte Jewish
educatiom, serving as teacher=trainers, and

working in monitering and evaluatiom.

Jewish Education Ceorps= Anether seuree ef talemt  fey
the system could be outstanding eellege studerts wWwe
have geed Jewish backgreunds ((sush as graduates of day
scheeols, of Hebrew speaking ecamps anRd stuwdents

13



gpecializing in Judaica at colieges and Umiveawsiités”.
These students might not be planning a career in Jewish
educatiom, but they are deeply committed to Judaism and
have the potential to be good educators. The Council will
attract these peocple through a program modelled after the
concept of the Peace Corps. Multi-year agreememts will
be made in which they will commit themselves to devote
eight hours a week for four years to Jewish educatiom in
a Lead Community and to be trained for the assigmmemit.,
During this time they will continue with their general
studies at the University. In exchange for their
teaching services,, the Lead Community will offer

appropriate renumeration: tuitiom for four years.

3. Fast-Track Programs - Efforts will be made to build

Fast Track training programs for young men and womem
majoring in Judaica at colleges and universities. It is
currently estimated that there are hundreds of
potential candidates. These people now have few job
opportunities and might well be excited about

opportunities in Lead Communitiess.,

4. Another source of new personnel could be people who
are looking to make a career chamge. Mamy such
individuals are currently in the general educatiem
system, Often their are in their thirties or forties

and are looking for new challenges.

14



If each Lead Community succeeds in recruiting 20 people
from these wvarious sources, it could have a trememdous
impact on the guality eof Jewish educatiiom. These newly
rearuited educators will choose to participate im
this endeavor because they believe that they will be
making a differemee. They will be highly motiwated,, and
their enthusiasm is likely to be transmitted to

their students.

All the Lead Communities will work together im am
Association of Lead Commumiitiies,, similar to the
Association of Effective Schools. It will be the
responsibility of the Council to make sure that the
local committees and professiomal staffs meet together

and network.

Lead Communities wiljl also serve as pilot programs for
national efforts in the areas of recruitmentt,, salary amd
benefits, of ladders of advancement and generally of

building the professiom..

For example, a program will bhe develcoped to allow senicr
teachers in Lead Communities to be given a prominemt
role in determining policy and in deciding which best
practices to adeopt, thereby playing a more importanmt
role in the education process. The issue of empowermemt

may be one of the most significant keys for attracting a

15



high caliber educator, and while the Csouncil will

develop ways to give teachers nationally a greater voice

Ur

and creative input, this will be applied early on and

experimentally in Lead Communities.

In this process, a new ladder of advancement for

teachers will be established. Lead Communities?*will”*“be®

creating new positions and role“*s”*?”*17jf*teacher to"

assistant principal and then to principal, as

currently the case, a good teacher will be able to
specialize and play a leading role in his or her field
of expertise throughout the community. For example, a

teacher who became a Bible specialist might become a

leading figure in this field for an entire

Community.

The Commission's recommendations and action plan will
necessitate that the Council develop a strategic plan
for its implementation throughout North America. Among
the ideas and suggestions \thét the /éouncil will be

considering for building blocks personnel are:

A national recruitment n will

bring new people into the fi

For the first time a systematic ach to recruitment
will be undertaken, bringing thought to bear

on Jewish educaéion. be undertaken

Lead

A
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chapter 3: An Aetien Blanm
WITH CORRECTIONS =— May 20, 1990 13:23 PM

The Ceommission ecohncluded its deliberations with the
fFosmilation of a concrete plan of actiom. The plam

included the

¥eEinTit«yWrh Folleowing components:

T.. Establishing "The Council for New Initiatives im
Jewish Education™

The Commission recognized that a new entity would have
to be created to assaume responsibility for the follow—
up and limplementation of its plam. An organizatiom that
would build upon the momentum created by the
Commissionm, that comikd meiimt=Eiin titee dialogue between
Foundations and Lead Communities;,, betweem Natiomal
imstitutions aawd lboxsll iniitasivess, between creative
teachers and imterested scholarss.

There are mo precise parallels that the Commissiom had
im mind when conceiving of the idea of the Coumcill, but
there were parallels that were useful whem thirking
through ifits fHwedticons andd nodkss. These parallels
ranged f£from ¢the Manhattan Prejech, which brought
together the leading secientifie minds in the world to
achieve a breakthrough in splitting the ateom, te the
Radiatien Laberatery of MIT, whieh piemeered the
develepment of radax, ¢€eo NASA, whieh hazs beem



responsible for America’s space program. The American
Assembly at Columbia University, founded by President
Eisenhower as a center for the developmemt of new
thinking in key segments of American life, is another

useful model.

The difference betweem the 5&=TRcr and these other
enterprises is that the éfeiﬁgg%)_ is designed to bhe a
small but significant undertaking that will identify
the talents and resources that need to be brought
together and will ask them to undertake specific
assignments that fit into the overall plam. It will
generate new initiatives to be carried out by existing
institutioms. It will bring together the talents and

resources necessary to develop these initiatives.

There was considerable discussionmn whether the role
envisioned could not be undertakem by existing
organizatioms,, for the commissioners were determined
to avoid establishing an unnecessary bureaucracy teo

accomplish their purpese.

In establishing the Council the Commissioners knew that
they would be supported and helped by those
organizations that are playing a leading role in Jewish
education in North America today.

JESNA, which had made tremendous strides since its

creation in 1981, would need to intensify its work with



communities around the country in the on-going effort
to place Jewish education higher on the agenda of the
Jewish Commumnity. It will be called upon to gather
significant data about Jewish education and to continue

to offer its expertise in consultatioms.

As work progresses it will need to play a major role inm
diffusing the lessons learned through the initiatives

encouraged by the Council.

It was also agreed that the JCC Association would have
to intensify the vital role it has played in the
development of informal settings for Jewish educatiiam.
As it would continue to serve the needs of individual
Jewish Community Centers, to offer a broad range of
direct and indirect services, the JCC Association will
integrate new educational developments that may arise
out of the Commission’s plan into the arena of informal
educatiom.,

CJF, the umbrella organization for Jewish federatioms
in North America will be turned to, to intensify the
recruitment of and communications with community
leaders,, encourage the development o¢f supporting
structures such as 1local commissiomns om Jewish
educatiom, and encourage a significant increase in the
allocation for Jewish educatien throughout North
America..

As the Commission developed its plan it learned te



appreciate the eentrality of these whe deliver ¢the
services of Jewish edusatiom: the denemimatiens, their
sehools, their training imstitutiens and commissieons e
Jewish educatiom, the bureaus of Jewish educatiem, the
key professional organizatieons suceh as CAJE. The
Councéil will need to learn how to faeilitate their
contribution to the implementation of the Commission's
plan.

With the help of these institutioms, the Council could
become, a driving force for innovation and change and
serve as a catalyst to help bring about the necessary

transformation of Jewish education in North Americs..

It was decided that the Council would be located in New
York

City, as an independent entity with its own Board of
"E'rusrtees. Its charter will call for a Board of 20. to
be chosen by the sponsors of the North Americam
Commission on Jewish Education ((the Mandel Asseciated
Foundations, JCC Associatiom, JESWA, and CJF), tegether
with the six Foundations that have agreed to provide
imitial funding. Trusteees will inelude principals of
foundations that have committed majer funds, as well as

educators, scholars and cemmunity leaders..

The first director of the Ceuneil will be Stephem H.

Heffimam, 2R eutstanding prefessienal whe has fer sene

A5Jr Iuaxl echxce”



In addition to these specialists, consultants will also
be used, and work will be farmed out to existimg

institotions..

The Director of the Center will present to the Board of
Trustees by January 1, 1991 a five-year plan of actiam,
with a timetable and budget. At the end of each
subsequent year, the Council will issue an annual
report that will be distributed to all segments of the
Jewish community concerned with Jewish educationm and

Jewish continuiity.



Among the functions of the Council will be:

° Te irnittiste amdl fadiilliitate tthe esteEblbishment of
Lead Communities

o Te Hrimgy aout e pregpawttiom of stinstegic plams
for the development of training programs, for a
national recruitment program, and for the
improvement of salaries and other benefits o To
encourage funding and support for these

imitiatives

o To offffar sombisttemee sas Degeesiet foor Hihe plammimg
and development of a research capability in North
America

o To offffer sswEisiEcre s meprestetl for tihe plamming
and development of programmatic areas

<) to undertake the above will reqguire the development
of an imventory of best practices in the field of

Jewish educatiom;

) Te iiniitbHiste tite cermalluettion @andl meniteorimg of

programs on a continuimg basiss.

The Council will give periodic progress reports to ites board
and help Lead Communities establish an effective monitorimg
and evaluating unit/system.

IT.. The Comttiinuing Bolle of the Commiissdiom om JRwiisth

Education in North Amerieca =-
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TO: David Fimm & Derm Memriam DATE: may 17, 1920
FROM: Annette Hochsteimn NO. PAGIES: 'Z‘
FAX NUMBER: (212) 715-1662

Dear David and Dear Dena,

David, welcome back. We hope that you had a fruitful amd nice
trip. We have spent the week working with Mort Mamdell, who is
visitimg, and trying to put together materials that will
hopefully be useful for the writing of chapters 4 and 5.

We are attaching our comments as well ag a copy of Dena's versiom
of chapter 5 with changes/additioms.

As you can see we are now suggesting a somewhat differemi
approach to these two chapters: we are suggesting that chapter
four tell the story NOT of the Commission's work or mede of
operation, but rather of the content of its work and decisiionss.
Seymour dictated the body of the chapter (attached). We suggest
the chapter conclude with a summary ef the plam (Documents of
February 14 and of October 23) and of the recommemdatioms
(ecument of February 14 pagee 4 and §). Thig them will lead to
the fifth chapter which/that ((help!" where's Safire...)) becemes
the implementation plan illustrated,, or a pregram for
implementation. Please let us knew if this makes sems®, is
sufficiemt, needs further ¢larificatiom. We will eall yow
tomorrow ((Friday) to £find eut.

We had planned a long call on BSunday. If you agree with this,
please let us know when is a geed time.

Best Regards and Wishes for a fruitful and inspired/inepiring
week=erd,

&



GENERAL COMMENT FOR CHAPTER FIVE
The draft of this chapter is incomplete in that it covers only
some of the topics that need to be includedl.. We have tried below
to make it more comprehemsive. However some of these omissiimns,
are of particular significance.

One is the treatment of the building block “commumity",, which is
treated in the text too thinly as compared to the buildimg block
"personnel®. The other is the fact that implementatiom cammot
take place at the level of lead communities only . Both
community and persommel must take place BOTH and oftem
SIMULTANEOUSLY at the level of lead communities amd at the
general {((@omntinental) level.

As we see it the chapter needs to include two parallel
development thrusts within each of the main buildimg blocks:

1. The building block in the lead communities
2. The building blocks on their own =-- or at the mnatiomal/
continental level.

Thus when we speak about recruitment, or about trainimg —-- or
about salaries and advancement —- part of the work will be dome
in Lead Communities. Another part will take place at the

National level. When training programs are invited to traim the
teachers of lead communities —- this ie but one aspect of their
development. The other is that they will grow freom graduatimg
one hundred people per year to graduating £four hurdned, that
these graduates will fan out throughout the USA and Camadlm, etc...

The single most important element for the training programs =-
without which the training pregrams won't be able teo assist lead
communities =—— is that they need to build faculty and must offer
scholarships =—- fellowshipe to their studembts. (Note: the
Wexner Foundation has undertaken a program to give fellowships teo
elite students and to help training institutiens re-thimk their
programs.)) A much more massive effort ie needed te gquadruple the
faculty and students of the training pregrams. Fellowships are
needed for all or mest students/training programs.

The same is true for recruitment : We will npeed teo reeruit fer
both the Lead Cemmupities and in erder teo demenstrate that
systematie recruitment can impreve the persommell situatiom
threughout the Eentiremt, ete.

As for the building bleek ‘'eemmunity,% 1let us leek at Ffunding:
the commissien is raising funds fer pregrams threughowut the
country, as well as for lead ecommunities. OF leadersnilyy:
ceommunity leaders will be reeruited, €rained and invelved fer
natienal institutiens as well as for lead cemPumiBies.,

Funding is needed ﬁatienallg but lead cemmunities will alse have
@g raise signifieant sums of meney for inereased salaries leeally
ete.



More generally, we suggest elaborating on the building block
"community. “

We do a fair Jjob dealing with this in terms of the Lead
Communities. We must add elements for the national level and Non
Lead Communities. The idea is that we have to capture and
recruit as many Mandels, Bronfmans, Twerskys and Lipsets as
possible, and replicate this 1locally, all the way to the
grassroots.

Mandel put it the following way kero yesterday: ~if the Jewish
population 1is largely concentrated in thirty communities and
there ten key leaders in each community, in 1980, 25 of these
leaders thought Jewish education was the burning issue, 100
thought it was an important issue, and the rest didn't spend much
time thinking about it. In 1990, 100 community leaders think
this a burning issue; 100 think it is an important issue, and 100
don't give it too much attention. The challenge is that by the
year 2000, 250 of these community leaders see Jewish education as
the burning issue and 50 think it is important. When this
happens there will be:

— money available to undertake all the wonderful things we have
been talking about

— many good people/ fpersonnel” will be drawn to the field becaus
community will be announcing in the most dramatic of terms that
this is what is needed to a t e the Jewish futur?‘n Ch I (

blocks gannot b6-$< arated. Outstanding
huse these outstanding coc fiunity leaders

to

VVXA



Chapter five —- specific comments
Page numbers refer to Dena’s version
Page 1.

Should this chapter begin with the Center? If this chapter is
primarily about implementation (which we are now suggestimg)) we
can be comfortable with that. However if this chapter has to
include the plam, recommendatioms, etc. We should not begin with
the Center.

Twersky suggested using the idea of a "Council"” instead of a
Center. We like the idea.

Are we condescending to JESNA when saying that the Commission is
the one that will bring about fundamental change (pp 1 - 2).

Pp. 1-2: the dEffimitticm odf thike nodlkss off JESHR amd the JICC
Association is mentioned Hexee — amdl agmim @t ithe end of tibe
document (pp- 19-20). Wée npedd tw wabtkh digplications, while
watching also the need to refer to them adequately.

JCC Association should be treated the same way as JESNA —-- see
attached page.

Page 2: the parallels for the Center (Mamhattan Project etc.)

While we believe that JESNA and JCCA are well treated - and can
be relaxed by the above page, we think that the parallels chosen
will frighten Yeshiwa, the Seminary and HUC and will make them
feel that all creativity will be azthéhferlenter. Wowbdildt ibe be
possible to have our cake and eat it - namely to describe the
Center as a place that will bring together the creative minds
from existing institutioms, will take ideas from exciting and
innovative Jewish or general educational projects wherever they
be, and will be more like NASA (which we believe coordinates the
work by universitiies, by contracters, by governmental agenciess,
etc.)) tham the Radiation Lab.

P .9, paragraph 3:

"Once they have...™ . TWee Hedlipoee thladt adt thhibs pedintt aa
significant transition is missing -- namely what the work of
these local staffs or Centers in Lead Communities is about. It
is parallel to the role of the naticnal Cemter, and requires,
(following initial description of the state of affairs), the
preparation of a plan and strategies for implementatieom. On the
content side they will —- just like the naticmal center —— keep
the top leadership involved, undertake the planning --
particularly in the areas of the building blocks ((personnel and
commumity)) . Thus they will have to figure out how to meet the
needs for personnel in all institutions and programs of the
community. How many of the existing persommel are good and worth
investing in. They will have to bring in X number of new people



te fill needs. For example specialists in early childhood
educatieon, iR the teaching of Hebrew, in special edicatimn. They
will have to negotiate with the nmumttibomal iimshiituttiboss and
ekganizatiens fer training and idnsesvvdse tdainiiming. Sfnimidwigdy
they wili develop a plan foPar tHe reecunitasnt, tbmansbhygg and
invelvement of outstanding leaders.

They will also search out what you have called "model programs"™
{(p. 9) =~ or what we call examples of best practice. This will
be an ongoing process of the national Center with the Lead
Communities. An example mm bee fourmdl im tdHee woorkk «off the
*effective schools™ movement of Ted Sizer at Browm. Schools
share with each other =- through the Center at Brown university -
- what seems to be effective and to work ((you mentiom this later
in the texit).

P. 10 following item 6.

Since no one will have agreed in advance to the particular
suggestions on these pages, one way to deal with this is to write
"some of the suggestions that have been made are..."™ This is
particularly relevant for items such as the creatiom of am
educator corps. Here you might say "It is being suggested that an
education corps be created...™

P’ 13.

Dena gquite correctly mentions that profession buildimg is not
picked up -~ nor is recruitment of candidates for trainimng or for
jobs.

These two topics are dealt with on pages 13 and 14 of the
February 14 document but here are some further thougjnts:

Recruitment

There is a need to undertake a national recruitmenmt effort teo
bring new people to Jewish educatiom. Such an effort - while
linked to the effort to improve the status and conditioms under
which educators study and work —- needs to be systematically
addressedl. The Naticnal Center and the Lead Communities will
work together at it, and responsibility might be givem to another
Foundation or institutiiem. For example, the Wexner Foundatiom
has indicated that they might be interested in fundimg a
systematic approach to recruitmenmt.

What will be done?

For the first time a systematic approach to recruitmemt will be
undertakem, bringimg marketing thought to bear om Jewish
education. Some form of market study will be undertakem te
identify the relevant market segments -- whe is a likely
candidate for a profession in jewish educatiom.



The Center will find out the scope of recruitment involved. We
believe that at the onset what is needed is to double - and then
triple the number of people in all training programs. Moreover
each Lead Community is 1likely to need 10 to 50 gqualified
applicants for jobs.

First the needs will be established. Then a study will be made
to determine (perhaps through focus groups) what it would take to
attract new people to the profession and what kind of people
could be attracted.

Following this a recruitment plan will be prepared.
Institutions of Higher Jewish learning may be asked to be
involved in pilot efforts. Recruitment will then be launched for
the lead communities — they will also serve as pilot programs
for this recruitment nationally.

Profession building

This involves many elements — from salaries and benefits, to
training, to status and more.

1. Salary — a study will be made to decide the level of salary
necessary to attract and retain people in the field. As we have
mentioned in chapter three salaries are terrible. , -

k A
Fringe benefits and pension plans will be introduced. They are

scarce today.
2. Empowerment

In the lead communities teachers will be given a leading role in
determining policy and their ideas and decision will make a
difference. They will participate in the planning committee;
they will be involved in monitoring and evaluation; they will be
involved in deciding what best practices to introduce; they will
be given roles in the administration of their institutions. This
is in direct contrast with present practice and is considered (in
general education) to be one of the more important issues in the
recruitment and retention of talented people.

Networking, journals and conferences will be a key assignment of
the national Center and will be nurtured in each lead community
and between Lead Communities, as a first step in introducing this
throughout the country. The Center will stimulate this activity
and will involve training institutions, wuniversities, CAJE,
JESNA, the JCC Association and other research and professional
associations.

These will make it possible for educators to discuss and diffuse
what is learned in the lead communities, and to bring it to the
attention of the larger Jewish community.



Because the lead communities will be creating new positions and
new Ekeles for Jewish educators (e.g. Early childbhead, bible
skudies, speeial edusatiom; ete.) a differemt ladder of
advancement will be introdiuced. Rather than being able to move
up only from being a teacher to being an assistant principal to
being a principal, which is often inappropriate (e.g. a good
teacher may not be a good principal) a good teacher will be able
to speecialize and play a leading role in his/her field of
expertise throughout the community. Thus two teachers might
become the leaders in early childhowd, two teachers might be the
leaders in bible studies; two teachers may be the leaders in
adult education for that community, etc.

After profession building it will be necessary insert the
section about trainimg. (See above, "general commemts".))

Page 14 of Dena version — page 12 of first versiom: though
monitoring and evaluation was mentioned abowe, we suggested to
reintroduce the original ideas.

General Commemtit: A section on research has to be re-imtrwdiurast.
Please see pages 25 and 26 of the document of February 14. The
general idea is that the Center will facilitate the development -
~ hopefully by one or more foundations — of research centers for
Jewish education at institutioms of higher Jewish learmiimy,
universities and organisatiomss.
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The Jewif: Community Center A~ don of North
America Wumlu&nﬁ body for
the North American network of JCC'r --4 Y's; JOCA serves
the needs of individiel Jowish Community Centers, and it

Mdd%eetdkeamdm%}mum,

m:meammspe‘m of North Aggﬁ;aagd%NA) isthe

community’s planning, sorvice

ot Jowish education, It works dircctly with local fodera-
the agencies and institutions ercated and supported

zﬁdm and other independent cducation institutions to
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Annette --

I've reworked this chapter, but in doing so I see that it
reslly needs several more days of going over with David. I
have yat to reveiw the Decade of Renewal to make sure all of

your ideas are coversd,

In reading this over, I wonder f{f we have enough in there
sbout profession building. We made such a point in chapter 3
gbout the lack of professiomalismm, but we only mention salx
aries snd bensfits briefly. Maybe we should have a whole
subsection on bullding s profession of educators. It would

come after the paragraph on Fellows and the Education Corp.

Lst ma know your thoughts. [ will plan to speak with you
Monday between 12:00 and 1:00 and by that time I will have

gome of David's reactions.
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Chapter %:: The Final Plan

The Commisilion ended fts deliberations with the formulation

of & eencrete plan of action. The plan included the following

components:!:

JL 2béi cxSsitty of Ibs Seatat for New Initiatives in jawish
Education

The Commissioners were wary of creating a new organizatiof
that would do little more than expand the bureaucracy in the
field. There was considerable dfscussion whether the role
envisioned by the Commission for this new organization could

not be undertaken by existing organizatioms.

It was clsar to all that JESNA had made tremsndous strides
since its creation in 1981 and that its role would be in-
creasingly fmportant fn the years ahead. It will be of
eruetal impertance for JESNA to continue working with all the
communities around the country in an on-going effort to place
Jewish education higher on the agenda of the Jewish Communi~
ty, to be a spokesperson in National Forums about the role of
Jewish education, to gather data about Jewlish education
eround the country, and as time goes on to play a majer role

in the diffusion of the lessons learned through the work of
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the Center, Thm JCCA (JWB) must continue to play a similar

rele in the realm of informal educatiom.

With thage national organizationa performing an increasingly
fmpartant rols, the Center will function as a driving force
for fnmowstion and change, and aé a catalyst to bring abeut
the necessary transformation of Jewiah sducation in North

America,.

There sre no precise parallels that the Commission had in
mind when conceiving of tho fdoa of the Center, but there
were parallels that were useful whan thinking through ite
functions and rols. These parallels ranged from the Manhattan
Project, vhich brought together the leading scientific winds
fn the vorld to achieve & breakthrough in splitting the atvom,
to the Radistion Laboratoary of MIT, which ploneered the
development of rader te WASA, which has been responzible for
Aerica's epaces program. The American Assembly at Columbia
University, feunded by President Eigenhover as a center for
ths develspment of new thinking in key segments ©f American

life, is aneother ussful medel.

The aifference between the Center and these other shterprisas
is that the Center 15 designed te be a small but significanmt
undertaking that will gensrate nev initiativen te be carried

cut by existing erganizaciens. It will bring tegsther the

Hosy Fud
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talents and resourcas necessary to develep these initiatives.

The Center will be located in New York City and will be an
independent entity with its own Board of Trustees. Its char-
ter will call for a Board of 20 Trustees, who will be chosen
by the zponsoras of the North American Commission (the Mandsl
Associated Foundatioms, JWB, JESNA, and CJF) and the six
Foundations that have agreed to provide initlial fundimg.

The Board will invelve the principals of foundations that

have committed major funds, as well as important scholars and

community leadars.

The firgt dirsctor of the Center will be Steven Hoffman, an
outstanding professional in the Jewish field who has for soma
years been the executive vice-president of the Cleveland
Federation (get exact name). It is anticipated that the
initial operating budget of the Center will be about ons
million dollars to cover the cost of staff and faclilities to
carry out its work. In sdditiom, the Foundationa have made
gvailable 25 million dollars to be used over the Wext five

yeara to fmplement the Commission's plam.

The Center's staff will consist of speclalists in the follow-

ing fields:

L A creative sducater with experience in the fleld who
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will be zble to Identify the most outstanding examples

of Jewish education in various areas and who can Eap

the resources of other educatoers.
A community aotion fspactaliat.

A mweseardher wiho willl e responsible for monbmerirgng

and evaluating the enactment of the Commission‘e

plan.

A =t paraon whho willl the aa Iibawow with Foukdsitbens
as well as other individuals and institutions inter-

ested in working with the Center.

A gtaff planrer who wiill tee iin charge @f strategiegic
planning for the development of the Commission’s
program and who will work with the planning group in

each Lead Community.

In addition to these speclalists, consultants will also be

used, and some work may be farmed out to existing lnatiru-

tiondi,.

The Director of the Center will present to the Board of

Trustees by January I, 1991 a detailed, five-year plan of

sction, with a timetable snd budget. At the end of each

year, the Center will issue an annual teport that will be

distributed te all segments of the Jewleh community concerned
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wvith Jewish education and Jewlsh continuity.
Among the functions of the Center will be:

o The development of an lmventory of bast prastices in

the field of Jewlsh educatien

o The development of an laventory of resources from
national institutions and Israel from which Lead

Communitlies can draw

6 Eveluation and monitoring of programs on a contimu-
fng basis to reduce the feedback loop in educaticon.
Tre- will halp finetune the syatem, so correctiomns will

Lo indde ao they gé.

The Center will give reporta to {ts board and help Lead
Comnunities establish an effective monitoring and evalusting

unit.

2.Thg Continuing Role of the Complusion en Jaufish Education
iy Norch Amepixa

It vas sgreed that the Cemmisslion would continue its exist-

énce as & representative body of the North American Jewish

Wﬂ-ty te receive tepui e Lowd vha seopend §s i esabwe

&6 pregress is made over the next flve years.
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It will plan to meet once & year in order to asscss tho

progress made in the implementation of its plan and discuss

the state of the field.

Its continuing role will demonstrate the determination of the
leadership of a1l facets of the Jewish community to achieve a
fundamental change in Jewish education through the cotirse of

this new undertakimg.
3. The Establighment of Lead Communities

The basic concopt of the Lead Communities has been refined in
this final plan, including how they will be selected and what

their role will be.

Initially, three to five Lesad Communities will be chosen in
North America to focus on the building blocks of Jewish

education through a wide array of intensive programs.

The final selection process for these Lead Communities will
be worked out by the staff of the Center and approved by the
Board. The target date for making this decision 18 March 1,
1991. Already there is & lopg list of cities that have
requested to be candidates, including Baltimere, Denver, Loz

Angeles, Philadelphia, Cincinnati, Cleveland, Detreit, Chica-
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ge, Torenty, &nd New Yerk, Any one of theme ¢itlss spuld
qualify as Lead Commumlities. However, the goal of the Center
will be to choome those thet provide the strongest prospects
for success and will be able to serve as models for other
communitien in the future, With this in mind, the eriteris
for selection will be as follows:

It will be importent to choose communities in various
geographic locations.. They should be of differemt
sizes, Some should be relatively new communities and
others well’'established. There may be woclogloal
differences and they made have different levels of
Jewish involvement. The object therefore will not be
simply to select communities that are most eager to
participate fin the program or even offer the greatest
promise of leadership and financial support, but
rather these that will provide the most significant
legsons for & broad national program to be undertaken

im the future.

Te make this determination, the staff will have to produce an
awlysis of the structure of the different communities that
have offered to participate in the program, and then make a
Judghent a5 ¢o how Begt to select the thres to five altes
thet will previde the mest frultful sektings as wall as the
Hest tepresentative spread. The staff will aise make en-site
visits €6 these eemmunitief mest likely €e be selected.
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Imterviews will be held with local rabbls, chairman of achool
boarda, prineipals, teachers, and lay leaders. On the basis
of these interviews, a final recommendation will be made to

the Board. When the recommendations are acted upomn, a public
announcement will be made so that the Jewish community ae a
whole will know which cities will be melected as Lead Commii-

nities, For each Lead Community, the following conditioms

must bas met:

* There must be c¢redible demonstration that the
leadership of the Community is willing to undertake a

significent program of change in Jewlsh education,

* A large percentage (possibly 75V) of all the educa-
tional imstitutiona and settings for educatien in the

community must agree te Join the endeaver.

*The leadership must agrse to participate in orienmta™
tion, education end tralning.

* The key professienals in communal and educatiomal
institutions must agree to participate in oriencation,

education and training.

* The commuRity must demenstrats the leadership and

villingness €6 ¥aise sufficient funds fer the pregrum.




This criterion must be implemented so as not to apply
only to wealthy communities; what is required is a
significant increase in allocation and not an absolute

sum of money.

The first step taken in each Lead Community will be to create
a local planning committee consisting of the rabbis, educa-
tors, leaders of the organized Jewish community and the lead
ers in all the organizations interested in Jewish education.
The initial step of the committee will be co prepare a writll
ten report on the state of Jewish education in their communi*
ty. Under the guidance of the Center, they will hire a

professional staff, who will conduct the study.

Once they have a description of the current state of Jewish
education, the staff will work with the Center to identify
model programs (from various parts of the country) that they

want to introduce to their community.

"T.a 6.AL
Implementation of these programs wH.l t#molve finumber of

steps ? ,° )~ <5 /Via/)

Training programs win oe eslm™a.»ilOu ,fvi. {/VaXA/v
teachers, and the schoolj”ocard/involving weekends, summer AL
programs and vacation/programs with experts and scholars from

the denominational headquarters and universities, etc. both

. 1 . aso —T7-
e cm. 9 faxad@ uxai\ Uu! » JhdTvt*
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here and in Israel.

1 Each local school and community center (and other forms)

will decide to adopt one or another element from the repor-

toire of hast practice. n £ \.I (0
t u “a  a 2 0w ‘r r , , r t ~
v\“‘ppNJr]]:I_ t/-. . l[/ -thO.« f/\/O %Hc é’kl%/ﬁ’p‘szﬁb j,;l{) I

Every member of the educational Institutions will Join in

an ongoing collective effort of study and self improvement.

n injection of new personnel into the system will be made 1 - - 5 1

for sovoral purposes; to establish now positions that are
essential, such as in special education (for the emotionally 1
disturbed, learning disabled, and the gifted); to fill the

needs of early childhood education; to provide experts in the

Bible, Jewish history, etc,; and to fill existing but vacant

positions

These new positions are going to be filled in innovative and
creative ways, so that new sources of personnel are created.
The Center will establish a Fellowship program and an Educa-
tional Corp. to enlist the services of young talenced Jews

who might not otherwise consider the field of Jewish educa-

tion as a career choice,

1. Fellows of the Center ——- There is a reservoir of young

Jews who are outstanding people in general education as well
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2a im other flelds (philoscphy, psychology, etc.) who would
welcome the opportunity to make contributions to Judaism in a
Lead Community. The Center will rearuit at least two such
imdividuals per Lead Community as Fellows, for a period of
three years. These Fellows will bring the bast of general
education into Jewish educatiom, serving as teacher trainers,

and working in monitoring and evaluation.

2. Jewigh Education Corp M Another superb source of new

blood for the system sre outstanding college students who
have good Jewish backgrounds (@uch as those who attended Camp
Ramah, graduates of day schools, students specializing in
Judaica at the University). TheBe students might not be
planning & career im Jewish educatiom, but they are deeply
comzitted to Judaism and have the potential to be good educa-
tors, The Center will attract these people through a program
built on the concept of the Peace Corps. Multi-year agree~
menta will be made fin which they will commit themselves to
devote eight houra a week for four years te Jewish education
fn & Lead Community and to be trained for the assignmenmt,
During this time cthey will continue their general studies at
the University. In exchange for their teaching services, the

Lead Community will pay their tuition for four years.

3. Anether seurse of navw talent will be outstanding teachers
presently working in other communitiez who are eager to

participate fn a nev initietive Iin Jewish educatiom.
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4. WA fourth saurce of mew personndl will e rpaosike who agre
locking to make a career change. Many such individuals are
curyently etatliaasmg the general education system. Often they
are im their thirties or forties and are looking for new
challenges, or they are dissatisfied with their current
occupation and want to make a more serious contribution to
society. They will be trained by the Fellows and the univer-

sities to be inducted imto the field of Jewish educatien.

5, Eforts will be mede to bulld ffest *cravk programg Tor

oeople specfslizing in Judaica at ceiieged (currently about

1000-students) . These people now have few job opportumities.

6; K sixth potential source for mew persormel s lndividuels

in public education with strong Jewlsh backgroumds..

If each Lead Community recrults 20 pecple from these various
Fources, fit will have & tremendous impact on the quality of
Jewigh education. These new teachars will be choosing to
participate fn this nev endsavor, because they believe they
will pake & difference. They will be highly motivated, and
thely enthusiash will be trancmited te their studemts. Ia
gddition, they will be fwnvelved in their own process of
legening and groving. All teachers and prineipals in Lead
Comtunitios will set sside one afternocn per wesk for study
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snd self-improvement. This will create an on-going commitment

tw furthar their own knowledgs, and it will aid in building a

sense of professionalism among Jewish educators.

All the Lead GCommunities will work together in an Assosiation
of Lead Communities, similar to the Association of Effective
Schools established byl«id Sizer (formerly Dean at Harvard,
now at Brown Universiry). It will be the responsibility of
the Center to make sure that the local committees will meet

together and network.

Lead Copmunities < Working with National Instifutions

The Lead Communities will work with national institutions in

& number of ways.

Esch of the finstitutions of higher learning will be invited
by the Center te partieipate in bWinatgfialng for the ciea™
tien of sregrams, in Load Community. A type of exchange pro-
gram WwilPve developod. For example, {n exchange for assuming

responsibility for educating teachers of & Lead Community, an
fastituts would bs given two endowed professorships. It also

vould be paid for fts services.

The fnstitues will be eager to participate, because they will

be given assistance in building up their education depart-

AN
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ments and they will be giving an Iimportant service to their
conetlituencies. Thelr theoretlical work will be highly Eone

riched by the! practical experience of the Lead -
Communities. (see Documert Feb. 14, pg. 1l - 14 and other

reports, section on perscnmal).

Eunding Approaches Ay the LenUef

Director of the Center and/or Director of Funding will be

responsible for securing funds for the Commission’s plam,

Funds will be used for Tead Communities on a matching basia,
L] IS Loo¢ fER2f
The Center ~w>11 allocate specific amounts of money for pro*
grams a&s seed money on the condition that this money will be
matched on a set psrcentage basis by the local commumities.
For example, the Center will provide a certain amount for the
Educational Corps, the Fellowship Program, etc., and the
comuunity will match that money, applying it to these or

other programa.

The same approach will be tsken with Institutions of higher
learning, with natlonal organizations and other cooperating
ingtitutiona, such as universitcies, etc. All of these na*
tional organizations will provide resources for the Lsad
Community programs, and the Center will provide seed money
for those new functions &nd resources. Again thia will be

done on a matching bagis, with the fdea that the organize-
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tione and Ingtitutiens will ralse monies from their own

constituencles te help pay for these now functions.

Einancing of Activitiss im Specific Programmatic Areas

All the functions of the Center mentioned above are aimed ar
establishing the building blocks of Jewish aducatiom, namely
butlding lecal community support and establishing a teaching

profession. These efforts will be concentrated in the Lead '

Camsunities, - UvwaalUn: y

,yjr LJjVwSMA* (-~

20U}~ L&yji
These building blocks form the basis for activities in spe- ~ryvvvvubvi-—
cific programmatic srees of Jowish educatiom. Incorporated
(JffrIAAAAA/"/ =
into the Center’s program with Lead Communities will be new

{mitistives In key program areas. These new initiatives will

be financed bv different foundationa that have decided to . M AD -
specializa 1y o J R
\ 9 S v a a t w 2

This sspect of the program has already besn worked out with

the sponsoring foundationa. Thua, for instance, the Charles i%
Bronfwan Foundation will assume responsibility to programs

relating to the Israal experience; the Riklia Foundation will

acoume responsibility for programs in early childhood educa-

tion; the Blaustein Foundation will be. responsible for fi- v

Jré) “tzcW
nancing research, the Wexner Foundation wil-1
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"
S*bllity fox-Jworking wilitth the institutions of higher Jewish
'A > AW RO
learning; the~crOvffilIiQndMion (jfOt focus irpr resources on 1 1,

beet practiceM (like the MacArthur Foundation); and the

Mandel Associated Foundations ,
o! atClywyicis”
Other foundations wiii assume responsibility fifft th$ arts,
J fc” cj yu 0

adult education, the college age, etc.

The Center,will function as a broker between these founda-
tions and (the Lead Communities, making sure that the funds
are used to the best advantage in each of these Lead Communi-

ties in the specific program areas.

fliifcifllgn si grpgcaa

Although the main focus of the Center will be to work with
the Lead Communities over the next years, another focus will
be to set up a process whereby other communities around the
country will be able to learn, adapt and replicate the Ideas,

findings and results of the Lead Communities.

In this area, the work of the national organizations - ’
especially JESNA and jwtf B~ will be critical, since they will

be the means by which this process will take place. It will

be the responsibility of the Center to develop procedures

that will accomplish this purpose — i.e. through periodic
published reports that could be distributed by JESNA and JWB;

through seminars and speeches; through publicity in the
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Jewish and general medis; and eventually through training
programs for community leaders around the countiry. The
national organizations will also organize on-site visits to

ocbserve what is taking place fin the Lead Commumitiss.

As the Lead Community Program gets under way, additional Lead
Communities may well be brought into the program. At the end
of the first five years, it is expected that the initial Lead
Communities will have matured to the point where they will
have developed a momentun of thelr own towards a continually
fmproving educational system. By that time, another three
Lesd Communities -~ or possibly aven more depending on how
the program is progressing +- may be added to the plam.
These nav Communities will be able to move forward at & more

rapld pace because of the lessons learnsd in the first Commu=

nitiea.

The process of edding new communities should be a continuing
ons, &6 that in ¢ime there should be a growing network of
compunitien 1 ca that will be active participants in
the program, It also may be possible to establish a new
category of Lead Communitiss that will functlon as assoclates
or satellites of the original communities., These will not
require the game kind of fatensive effort that will be neces-
sary in the founding communities. This will enable the

genter to provide a degres of support that will help build
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the entire effort into a nation-wide program.

Thus, the Commigsioners envision this plan as one that will
have a ripple effect and eventually touch all members of the

Jewish community.

Ihé Role ©1 the Felifgattome

The federations will be imvolved in the Commission's program,
becauss C¥® will be a partner and a member of the Board of
the Centerxj he federation will be the convaner of the
planming group in exfeiwommunity. The addreag for the Cantar
fim & potential Lead Community vlirtHbe the fedgratiom, Tha
local planning group will probably be housed at tha fadera-
tion. The federstion will be s key disseminator of the
results of the work of the Lead Communities by suggesting
that the policies that flov from what we learn in our Lead
Communities be adopted by local federations all aver America.
e will aid {n the development of pelicles such av: salaries
and fringe benefits: standards for employment; percentage of
federagtion allocation to be opent en Jewiah educatiow; and
local suppert for natienal fastitutions (&:§. support for the
budget of the {mstitutions of higher Jewvish Learning).

R
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The JWB will assume responsibility for tho dissemination of
what we leern in Lead Communities through all the various
elements of informal educatiom, starting with:
1. JCCa
2. Camplng

3. Youth movements

4. the Israel experiencs, &te...

The JWB will distill the results of what was learned and
invite educators =md board members from local community
cvSLuQ) t CUTA- -"MARa NV ARG/ V!
centers, campis, /io"make on-site visits to the Lead Communi-
ties and take from them what is appropriate for their commu-
nity. It would sponsor conferemces, seminars and publications

that would discuss and disseminate what has been learned in

Lead Communities.

JEINA

JESNA will undertake all the above assignmenmts for formal
education = schools (supplementary and day ), buéaumm. and
adult education. They will run conferences, semimars, etc.
in local communities to disseminate what has been learned in

the srea of formal education fn Lead Communitiewm.,

iQ
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Fax: 972-2-699 951 FACSIMILE TRANSMISSION
TO: ODWEE:
David Finn and Dena Merriam May 22, 1990
FROM: NNID PYGEES::
FAX NUMRBEBVTOU: FOXr ANMRNEE Bdinhetn g

Dear David,

Here is today’s first installmemt. It begins immediately
following the text you sent us last night ((your page 14)).
It requires your poetry — what you sent us last night does
the job.

As we see it, what is required to complete the chapter is a
section on programmatics;, research and diffuysiem. We hope
you will receive it after lunch today. We very much need
the completed chapter at the end of your day today. We will
finish chapter four by tomorrow a.m. your time.

We think this chapter (5) should be called something like
*"the implementation of the plam™ while chapter four is
likely to be "the Commission's plan”. We still need a
brilliant title for the whole report.
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III. National Strategies

The Commission’s recommendations will necessitate that the
Council develop a strategic plan for implementation
throughout North America. The plan will deal systematically
with the building blocks of community and persommel, will
develop alternative approaches for programmatic areas and
will initiate the establishment of a research capability for
North America. Many promising ideas and suggestions have
already been offered for consideratiom. Some of those

include:

1. Personnel

A national recruitment plan will be prepared to attract

new people into the field of Jewish educatiom.

The time has come to launch a systematic approach to
recruitmemt;, bringing marketing thought to bear on Jewish
educatiom. The market study will need to identify who are
likely candidates for the profession of Jewish education —-
what are the relevant market segmemts;, at what ages or
stages should candidates be approached and under what
conditions can they be successfully recruitedi.. There are
those who suggest that we should invest effort in

recruitimg:



Talented high school students;

College students on campuses with serious Judaica
departments;

Students while they participate in Israel Experience
programs;

Professionals at mid-career to be retrained for Jewish

educatiom..

When it has been decided to concentrate on a market segment
the following programs might be undertakem:

For each appropriate market segmemt,, an intensive outreach
program will be develeped.. Recruiters will work on college
campuses, in Israel Experience pregrams, in camps, and in
high-schools to locate candidates for the field. They will
invite the candidates to participate in special programs
possibly at the campuses of institutions of higher Jewish
learning both in North America and Israel. Summer seminars
will be offered at the Judaica departments of universities
to introduce them to exciting conceptions of Judaism and

Jewish educatiam.

A major foundation has already decided to invest in the

recruitment effort.

2. Training —- the Education of Educaters

The number of students graduating from gquality training
programs must be multiplied immediately. The Council will

encourage the development of plans to increase the number of



sttedents graduating annually, frem 100 te 400 graduates per
YeaE:

Funding will be secured to make the follewing pessiie:

b The full time Jewish education faculty for traiming
programs will be imcreased from fifteen to sixty. Candidates
ffor these positions will be reecruited from outstandimg
practitioners in the field, academics at universities in the
areas of general educatiom, Judaica, the social sciemass,

and the humanities.

* FRdll busedli pss rmsst bee meatde avavblidlabd ef divora Bl lqwalhi f fedd
students. Encouraging first steps have been undertakem by
the Wexner Foundation to attract outstanding candidates to

training programs.

# Neow tnsaliviingg pprograams willl bee estbdilisdlkdd tbo preppace
informal educators, early childhood educaters;, specialiists
fior the teaching of Hebrew, the Bible, adult educatiem and

otther areas.

* Inmooradtiinee grogyeass wiillll be eb¢ap3tahbiishedlimidhaing:
Training programs for the leadership eof Jewish educatiieom
similar to those in Israel such as the Jerusalem Fellews ard

the Senior Eduecators.

* Faglt tnenik pnogpanss wiillll the astablisahad rfor mejers im
Judaica pregrams te reteel for senieF pesitiens iR Jeywlsh
edusation.



b e plan will irchude a drawatieally expanded program
of on=the=job training oF in-serviee edueatien fer large

mubers of Froht line edusaters.

3. The Emerging Profession of Jewish Educatiem

The success of the effort to recruit, train and retaim
candidates for Jewish education cannot be separated from the
reguirement to develop the profession and the empowermemt of

iits members.
Tthe Council’s plan will ineclude a re-consideratiom of:

. Salaries and benefits: An economic task force will be
established to deal with the issues of financing Jewish
education in North America. The task force will suggest
standards for salaries and benefits for Jewish educaten=.
Strategies for implementing these standards and for fundimg
them will be developed, imnitially in Lead Commumities amd

then gradually spread throughout the contimemit.,

b. Career developmemt: A career development program will
be created to enable professional growth and advamcemsnit., A
wide array of im-service training pregrams, Ssemirans,
conferences and opportunities for eellegial netwerkimg wilh
be developed througheut Nerth Ameriea.. Te make this
effective, map of available pesitiens €te meet the nRew peeds
will have to be created. Mueh will be learhed frem the
experience of lead commupities, where alternative ladders of
advancement will be deveieped.



€. Enpowermenitt:: No less limportant than salaries on career
development is the empowerment of the members of a
profession. The empowerment of Jewish educaters will
necessitate granting them a major role in setting
educational policy and determining content in their

e¢lassrooms, JCCs, schools and commiunities.

The Community

The Council will build on the developing momentum to secure
a leading place for Jewish education on the agenda of the
organized Jewish community. The North American Commissiom
on Jewish educatiom, the local commissions on Jewish
education/Jewish continuity have accelerated this prooess.
The e¢limate in the Jewish community as related to Jewish
education will improve when hundreds of the top leaders are
imformed, concerned and involved in the enterprise of

Jewish educatiom.

Morton Mandel put it the following way: "if the Jewish
population is largely concentrated in thirty communities and
there were ten key leaders in each commumity, in 1980, 25 of
these leaders thought Jewish education was the burmring
issue, 100 thought it was an important issus, and the rest
didn’t spend much time thinking about it. In 1990, 100
community leaders think this a burning isswe; 100 think it
is an important issue, and 100 den’t give it toe wmueh
attention. The challenge is that by the year 2000, 250 eof

these community leaders see Jewish educatiom as the burpirpg



issue and 50 think it is importamt. When this happens there
will be:

-- money available to undertake all the wonderful things we
have been talking about

— outstanding persconmnel will be drawn to the field because
the community will be announcing in the most dramatic of
terms that this is what is needed to improve the Jewish
future,

The two building blocks are inseparable. Qualified personnel
will enthuse these outstanding community leaders and they
will be able to recruit, attract, and retain the right

people.

Funding the Plan

The Council is able to immediately launch the actien planm
because of the generosity of six family foundatioms:
1

2

6

This represents the first effort of the Coumcil to involve
the Jewish family foundations in the implementation of the
Commission’s plam. The director of the Council and its board
will sustain this effort by recruiting additiemal family

foundations to support specific elements of the action plam.



The directer, the staff and his board will turam to
federation endowment funds and encourage them to play a
major role in supplying the near term financing (@nd some of
the long-term financimg) of the Commission’s plam. They will
also encourage special communal fundraising efforts for
these purposes. The initial funding from these sources wiil
make it possible for the local federations throughout North
America to prepare themselves to meet the basic longer-term

funding needs of Jewish educatiom..

The Council will make every effort to match the agenda of family
foundations with the needs of the training institutioms, the
innovations being introduced in lead communities and creative

programmatic suggestions throughout North America..

Structure

The Council will examine how a structure can be developed that

reflects the newly emerging relationship among federatiars,

bureaus of Jewish educatiom, the dencminatioms, JCCs, communal

schools and congregatiems. In lead communities;, the concept of

committees on Jewish education/Jewish continuity will be

further developed and studied, as will the role of federations in

the planmimg, budgeting and financing of Jewish educatiiom.

On the continental level, the relationship bketweem the majer
forces in Jewish educatiom, the denomimatienss, JCCA, JESNA and

CJF will require careful study and analysis.
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Top community leadership must be recruited to lead the educa-
tional effort on the local and national level as well as in
individual institutioms. fThey will make it possible to
change the priorities of the jewish community and to provide

the appropriate support for Jewish education.

12



TELEPHONE CALL WITH DAVID FINN

28 JULY., :1.990 3 1130pPM

1. We are continuing the job of tight (*?nine! up and e¢focusing
the report chapter by chapter.,

2. What does that mean? In Chapter 3 we begin by saying
that a lot is going on., we are telling what is not working
and leave open for Chapter 4 how to address this..

3.. Chapter 4 offers the strategy..
4. Chapter '5s We are suggesting a much stronger focus on
concrete doings and outcomesof the plans

I Start with what we want to achieve.,
a decent profession
a concerned communi ty
cI’iIdren who learn

2.. Describe what will be done to build the profession
concretely:
Tra iving progi“/ams
Ineserv ice tra in ing
Salaries etc.

Do same for community..

5. This 1is too vast and too complex to be addressed at once
therefore local as weI as continental

6* Lead communities

7.. Con tinen taI strateg ies.

8.. Who w il do 114is?

As next point we left programmatics and research out of

Chapter 4.. This is an oversight.. They belong in Chapter A
too.
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AGENDA -- TELECONFERENCE -- FINN, FOX, HOCHSTEMN, MERRIAM

SUNDAY, JULY 8

Thee taskk atesall: Wiritiimy oiepteer 1.

Wiriittiimgy ciepttesr 6.

Ineoonpozetiingg nemaakls, arowreexdttiboss andd aakdd tieoss.
Re-wiriittimgy wistesiear meseths neawriittibgy, eegy. aliapilesr 3.

Wheatt iss thhee Jdiifffemenmee im cosdt Hedtweenh a hdeokeremndind
paperback document?

We should discuss the format, the content and the graphics
(from Carnegie to A Nation at Risk)).

o wee siHillll wantt a "gpuoted" gesr commmiesds bmee?? Andl do we want
to use the names? Is that very importamt?

Bllii Bwams7 messsgee and] otttesr progreamadti css.

I think we can end the chapter 2 questieom; it is not that
complex.

Pofelice orefpri  'eAucqtion edu ¢ r3 kyircumn,n.

MN1Sss wt'li  t"ork 0a references
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MESSAGE:

Please note correction in my letter to David Finn of Jume 28. The year

of the Jewish immigration fram Unsleben to the U.S. should be 183%,

wk TOTAL PAGE. DL ok
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4500 Purdid Avenue
Clevel Ohio 44103
21673518300

June 238, 1990

Bf. Denlid Finn

Rudier Finn & Rotoem, Inc.
30 East STth Street

Rew Youk, WY 10022

Dy Pawid;

THera 16 enclosed the so-callad Howes Alsbacher Document whichi
is an ethical testtunent wniitten by Lezarus Kshn, a teacher im
the smalll Jewiish conoundify of Unmilleben im Bawmria. It 16 hix
meépage to a group of Jewish imuigywatts fiom Unslabbem who cane
to the Thited States im 1939, and who fomuned tire nuclews of tha
Jewlish commanbity of Cleveland, You pmy fiindl a place te quota
this plea for these nev Immbgpmuis to resist the tampting
froaium to “'durn awey from the religibon of our Eathhers.!"

Please note that if you quote this docunwmt, credit lu te be
given to the Clevelwnd Jovish Austiives of the Wasterm Reserve
Klistoriical Soxdiety,

Sipserely,

Ktawy L, Zucker
Fndosure
€€ Rieron L, Mlondd

Raymawr Fou
Ammeiue HoulisUedw
il wwtyvim

Vieginia ¥. Vain

SR VAL b XAl M o
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THE CLEVELAND JEWISH ARCEAVES: A PROFILR JUN 27 1939

O obrtaNe 3ppoith] anebi YRl off thise WedlasterReReseavidi dtddstonic:doSletiety
Hhneny 19istheCloKaland dd gwisbh AnariNiass. [tgpurpqasrpesto isollectplbatatagaland and
REie nalinie for research, ntterils that te%ato to the histary of the Jewich
conmunitey of €nester Claveland: In addition, the archives duvelops exhibitions,
eredtes publiesitions, and organizes educational programss

The ©Unveland Jewish Archives huolds approximetely two hundred memwsoript
eoliRetions cumafsting of the papers of individuals and families as well as the
b L lminm; gynulg;gwm, and educational, political, social, charitable,
ad walfinge organizationss Kittiffioh, the arohives hss considerable numbers of

m& and audio and vldet;n:;gglin aak:;:ln d“ a:hwagtn ﬁpm
salnibie of Jewiih newspipers pu
Wiitinh) since the 18BIS: P

st A Boerpage WMngrogihy o Dewits Genedingiodl Shouress st (Abe #asotem
~page i s akt e

Rasanve Estorical Soglety Lilvany® and a thru-gago article, "Scurces for Jewish

in the wm provide an overview to these

matozitlls. Amn index ' wuEnzinge and death noﬂues in the Jewish Review and

i8 in prepamstiom. The Library also holde all available United States

ederal popuiation census sohedules frem 1790 to 1900, ae well as the 1914

sghedules for Olle, Nlingis, Indiana, Kewtweky, Nlotigen, New Jersey, New York,

and Wést Wieginin. Gulides to gonealogical collections in lsrael, as well 3=

publicationy of genealogical and historical sooieties throughout the United States,
swve slso available?

ml mﬁng wﬁlfhin ﬂu topic of Jowilh hiutory will be grutly sided by
H of ¢ Reye:

o) pp 1
epu'tmant for u 00 plus $i 0 postage and hmdl.ins.

The Clioveland Jewish Areiives wws formelly established in 1976, with two equal
#vonts provided by foundstions representing the famiilies of Rabbi Mbmses J. Gries
A M7 leoneyrd Redner: In 1979, these foundetions provided funds to sllow the
somtinustion of the srstiwes for an additional year and to publish a guide to Its
Mﬁ'

“’m Um&dh&; Y -L-@ m m. .upm-ﬁd w ga m
Fedoration cetablished & PeFmewent endowment fund through the aitiative of Da
h m t¥istes of the Whetorieal Society and past president of the Federasfion'
10 t1he fund are¢ the Devid end Inei Mhers Fund, the TrewMart Fund, the
&mm Mihr, Shefren Foundgtion, the Lugille and Robert H. Gries Charitable
Fawdl, and the Endowaeet Fund of the Jewish Communidy Federetion: The income from
this ershives fund wes mwde avajlable in 1984, Until that time’, a twe and
three-quarter year gramt fiom the Cleveland Fowndstion and its Edith Anisfield-Walf
Fawd waderwrofe the oost of (he arshives.

P ¢ ¥ B 8 ¥ s & W

The WEatlern B“GI‘VO Klistorigal Sooiety Libre
16626 Kt Bam'ﬁ @Mvelmd. Ohfo «1«”
Kouwsi Twesday ¢ feugh é

(iiSu fdﬂf-&'ﬁ% hm- - 80 paws
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Resers M0838, ALSEACHER DOC v 4
1839 ol

Ty Miptvakien ARAIHEN dm ow ophiled] tovtamens wwdsoen WY tixueaws Kekn, s vecshon dw
the smail Jewish commumity of Unajeben im Sauvenis, Cozmanyy. The Foup of Jesrishyish
inmhgrants fom Undjieben weare the conpany of sottlers whose arrival late in the
sunmen of 1839 manks the beginning of the Jewish communiity of Clevelawd.

Wy dens frionds Nosas and Jetta Alisbacher:

I give you by way of saying goodby a 1ist of names of the people of your falth with
the deazest whah thet you ey ‘ﬁmm these naney & your future helrs, yesy svep do
YO %ﬁﬁf manfchibiesns of whkich mby you have manyl under the best family selatdow-
thip \\lhgn# pleasant economiic oizeumstances.

I fuzther wish and hepe that the Almiglity, who 8 over the ccesn &3 wail a8 over
dpy Isnd, to whem thunder and stomms musk pay heed, shall give you shgels aa
travel compsndnns, 80 that you my dear friends, nay artive undi and hoalthy
in bdy and eowl ot the pilace of your destiny, im the land of fiesdom.

Bt ¥ mad also, v a friend, azk s favor of you,

Prionds! You are traveling to a land of frecilom where the oppomtunity wiill be
presented to live without compulsory religious educstion,

Resis?t and withstsad this tempting fzesdom snd do not tummaswgyfifvem the malfgdon
of our fathers. Do not thzxow sway your hely religiom for quickly Leost earthly
pleasures, because your religiom brimgs you consolation quiet &n this Liffs and
it wiil dring you happiness for certaim in the other lifs.

Ionit tear yourssif awsy fmom the laws in wiieh your fathersamhdnmoRhars sasrbhed
for assursnce end found it,

The wiise to remsdn pood Jews mmy never and should never be broken during the tuidp,
not in your hombifie, nor when you go to sleep, nor when you rise agaln, nor in the
ralsimg of your children.

Xvil now, oy desr friands, heve a pleasant trip and forgive me for thise honest words
to whlch the undérsigned will forever rewein trwe.

Your friwnd, Lasarus Kolim, Temcher

Uisiisben nesr Rpustwdt on the Sesie im Lower Francomia
in the Kingdom of Baywria the Sth of iy 1B,

[3.B, Busberw {n psrentheses sre those of pages of the original document. Spellitngs
of nanws are transioterated foon the Gernow, e.g. "Jettd" ap Ln the Germam
rether than "Tatts."]

{1) Wéysy Ropenthrg{ Mlnels, wife (7) EOiig Lustdgp tRELkR,ifkbse v Mankdjenke,
Aron Heyum, o frun At

; farvhend; Bad pravam, Bsellignann, Kelimann, sons;
Wutstiwely, mald Hinn, deughter
(B losh Kstlh, Rettili; Blebiotalls, wife (8) Simonw Rosenbaumy Rlfke, wills; MNogss,
Esttiexie, deughtier ) Jakeb, sons; Tendel, Henne, daughters;

Aivghan, son, Lo alrsudly in Amevica

(3) Garschon Prewmdus; Guestbll, wife ,
(9) Heinenann Liekenthel, widowsy

Jakeb Bewmdlw; Mietiene, wife kG, ! » Wons; Estherle of
Mielle, deughrier| Atvahaw, son Behwe o, nvadld

@ dlrseh Adler, eabbi; Dedlle, wife  (10) Istael Lemw ldel, wife; Detle,
Dells, son; Hinle, deughver; uughtar; Kaldmmn, seon

Latarua Arller, doster € TRSOL, 000 s Musslitnue Fews, wadr:SEEigInng.
($) Mdesss Adiler; Beshs, Wil Jydal, Suaiiengs. worivy Baslap didbe, Bela,
Webtle, davgverj Atvahun Toehi hiats

Sixls of Blehenhewsen, mwid . A . .
() i LidEmbald vidaswor (1) Jfeach vl 1 dutuier Dbkt ) s

PAQBE Ml = &

F L e
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s e e ieOatvAing AERDEX, whife;
Mmhsm. Kussdiosh, libehman, 1lsask,
Bms; Goldie, Prumss, Ress, deughters

(14) Wrech Kimin; Rifkele, wife
Ninl\hmihlb. Ju.dl.| ml.. mk.
sons; Fedchal, Goide, dewghters

(1%5) Bamuch Lustdg; Mamad, wife; Losb,
Yallmenm, Mayes, Blaig, sons; Mirianm,
Bedn, Les, Sawe, dBugiitaxs

(1§) Sendmx Bain; Tamz, wife; Joesel,
Solomam, sone; Zenle, Juatale, °
Nariens, deughtiers.

(17) Mimsham Engoll; Klaxle, wife
Desasklioed, son; Roem, Miriam,
daugitters

{18) Nathsn Apfed; Guadile, wife;
Selignann, Abier, Pelbell, sons;
Ractisdl, daughter

{19) Seened Dhch; Hedfall, wife; Hennm,
daugitter; Nayex) Simchiedl, sons

(20) Wesnnlle Dymeretag; Rifke, wife

(35) Bather, widow of Heldsnbash
Prisderbachi Schmulie, sond Hinsle,
daughter

{34) Batherle, widew of Binsen Tush
Selipman and Nathan are in Amedica

{35) Nadel, widow of Rabbl Isnak Alsbacher
Jachet, Jittel, daughters; Pradel
Dienstag, sister

{36) Hitzsel, widow of Moses Lengém/Lengar
Himle, daughter

(37) Sera, widow of Abraham Mutter
Samunil, Felbel, sons; Voagel, Perl,
daughters

{38) Jittle, widow of Kallnans Sommer
Baguch, Bchoulle, some) Bess, dsughter;
Gellla, daughter of Seas

{39) Plelsghhaver's childran
Mendadl, Ruben, Mosche, Fraded

{40) CINSBR| Beligmann Lublliner, single
Bars Lublliner, nleca

Seligmann, Ay, ¢oms; Gueddldl, Prediel, (41) Teacher = Laserus Kohn, single

Gadler, Egther, Voegell, dsugliters

{21) Samuad Sechsenheimer} Berle, wife
ek, Faxie, Hannm, Cusddll, Bralnle,
daughters

(22) Béaxs Gascrwer; Rexhle, wife; Waalls,
Fanle, Bveydibughters

{23) Dwwid Crartmer; Seve, wiffe; Abrahain,
Noess, soms; Berlls, Yougadl, Gudel,
dsughterd

24 w mﬁsw Higdat!, wiffe; Gulds,
3 8, ‘Wﬂ'ﬁml ;)
Sabpiwl, sons T

(25) gmu M“m wiife; P‘r‘wg‘k b,
ochevet s, dwaim: 0
Sinphnll, ey, o ’

(26) Kewur Losb Alsbectw, Baxwess
Patat, wife; Jetta, Hbmii Sers,
dmghters; , 1sask, sens

(27) Peik mo, Jendsl, wife; Mirtlana,
d ; Heineswnw, son; Relighel,
sister; Jetwh Seaiman of ms,
ammiee

(@) Pelk Leinsy Schwillg, wifs; Hinele,
Lamer,

dsughver; Isarias, eonj Losb
brother

(29) Misite, ¥ daw of Logh mﬁfm
me; 1 Ml (14,7} ]
(36) Jessph Mitvel; Hovie, wife

1) kedk; widew of Siwen Nitésl
38 BineRas s, aH; 1oadk, sens

(33 wmwi mew 6f Losh Resenbaid

%ﬂf kgﬁi of mw@m ipprentics

Rifkele Kofim, slster

(42) 1, Giwvon Kull, singlke
2. Kuldl, W

3 lelml Gaaxtner, “
4 yun Geeviner,
b Kikete Liltenbold, "
8, 1ldel Gottgetreu,

- 7. Jetta cﬁtﬁmm'
8, HNiriun Gorigetreu,

(43} Israsl Proy, saddlensker from
Bichenheusen; Ssra, wife; Bsrle,
bevid, sons; Fradel, daughter

) weinshaupiant Debore. wifes Mesch

onj wife; €,
son; Mivimm, daughter

(48) The compeny of the enlgrantis:

1, idswes Alsdacher

T

» oy

&, Bimion Hopfermamn

5, BSers, wﬁh
7. ¥ 16. dausimt
f. mﬁf ehtmm ei T‘hmm
11, M’G. u n n
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Nativ Policy and Planning Consultants e  ymm nmarmed o =amm)
Jerusalem, Israel BB

Tel.: O72-2-G2 29%6; 699 951 A XS
Fax9p1 872689991 S SRILE TR STION

TO: M¢s . Daa MéeTs Bam OMVEE:  Juiy 18, 1996
FROM:  apmeditee Hoodissed n NOAEESS: 2

FAX NUMIBER: (212) 715-1507

Dear Dena and ;vid,

As promised in our phone conversation yesterday, we will try to
sunmarize -- very briefly -~ the remarks and suggestions
concerning the overall format of the report. We are also sending
the one page summary of Chapter 2. We agreed- that the 4 of us
would re-read before tomorrow’s telecon the Carnegie Report (the
ohe with the blue cover: A Nation Prepared -- Teachers for the
218t Century). Several people thought it might provide a very

good model.

The ¢general point made comes as no surprisE to any of us: the
report needs tightening up. More specifically, we are told that
the problem and the solution are not made sufficiently clear.,
Irrespective of the format, the message at the present time
appears not to come across strongly enough.

Two approaches were suggested as regards format:

1. a, Short executive summary (2-5 pages, including
recommendizttioms) ..

b, More detailed summary including the problew, the
issues, the recommendations and the pp2an. Thhe ffipst 33
elements would be very brief, the plam'imore ddttaiddd. The
total could have anywhere from 10 to 40 pages.

2. a. WeyyHmibef excenitiive ssummsayy (1S83rpages).
b, SSummayy odf ttiee negeort (DOPpags:).
c. The chapters.
Both versions would prcbably call for apperdices.
Theke were various views as to the place Ut resosmesdastonfis; [P

yOu 5tagdty twitit hthewemanthdwork-kbdekk 200F  do wWsu Hegim witdh thhe
problem and lead up to them? g

.

On the whole, while people were very cemplimentary abeut :hs
ﬁpatt =7 they thought we should do further werk oh erganizing

Will talk to you tomorrow, 9:00 A.M. New ¥Yerk time ==
Best warRe



CHAPTER 2

The Jews in North America live in an open society which presents
an unprecedented range of opportunities and choices. There are so
many philosophies and ideologies competing for attention that the
pursuit of Judaism increasingly involves a conscious choice. If
Jewish education is to be jinsured, it must be able to raise teo
this challemge.. If Jewish education doesn’t become emotiomally,
intellectually and spiritually compellimg;,, it will become
increasingly difficult to pass on to future generatiomns a strong

identity with and commitment to Judaism.

The underlying assumption that guided the Commission was that the
North American Jewish community had the will and capacity to
mobilize itself for education as it had in the past for the
building of the State of Israel, the rescue of Jews in distress,
and the fight against discrimimatiom. This would require that all
sectors of North American Jewry join forces, pool their energies
and resouroces, and launch an unprecedented undertaking to enlarge
the scope, raise the standards and improve the quality of Jewigh
educatiem.. To accomplish this, the Commissiom would have to
analyze the current shortcomings of Jewish educatiom, develop a
concrete plan of action with specific goals, and establish a

mechanism to oversee the enactment of that plam.
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EXECUTIVE SUMMARY

A crisis of major propertions has srisen in the Jewish community
of Nerth America, because of the failure of Jewish education to
imetill fn the hearts &t end minds of vast numbers of young Jews
am awareneas of tihe beauty and wonder of the Jewish way of life.
Even those who attend some of our best schools are often growimg
into adulthood without a deep commitment to carry on the tradi-
tions of their forefathers, and to convey a strong sense of Jewish

fidemtity to thefr childrem,

With the disappearance of Jewish neighborirowds, the weakening of
fently ties, smd the increasing exposure to slternative ways of
life, the insffectuality of educational institutioms to create

smong young Jews sn emotional bond with Judaism can lead to cataz-

truphic consequences.

Education must replace what Jews once received from their gramd=
parents and great grandparents, every aspect of vhoae livea was
touched by Judaism. This 16 an enormous responsibility, one that
will frvelve & rethinking of the entire systei of Jawish eduew:
tion. The fnability to meet this challenge could have an immeas-
weable fiipact on the future vitality ef the entire Amarican Jawigh
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It was In this environment of deep concern that the Commission on
Jewigh Education in North America was created with the purpose of
analyzing the needs and weaknesses of the current system of Jewish

education, and developing a plan to redress those weaknessss.

During its deliberatiomns, the Commission relied on several sources
for its informatfion about the current state of Jewish aducation:
0 FExiistiing nresearch iin tthe Htedd,;
[ Papery comiissborsdlyy ttie Comn i bon From caxpetts Con
& variety of educational issues;

o Teatiimomy of etducdtors, Tibbibs, and lay leaders.

As & result of Its analysea, the Commlssion concluded that significant
improvements could be made in the field of Jewish education only if 1)
Jewish communities around the country would establish Jewish education
a5 & top priority in regard both to leadership concern and fundinmy, and
2) the quality of tesching personnel would be greatly improved. These
two "buflding blocks" became the foundation of the Commission's plan.

The sssential components of its plan are:

) Nlre crwtion of a Couwrci{l for Inivbdtiess iin Pewbih Egcd-
tion, te conduct much-needed research on Jewlsh sducation
end creates & clearinghouse for beat educatienal practicew;

o The development of programs te invelve key comiunity leadsrs
in Jewish educatien and te inecrease fiunding for education;

o Tive develuphierit of mtiom] pregrdre 1 T1wite a FEifie
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profession of Jewlsh education by raising the standards of
Jewish educators, attracting highly qualified peopls into
the field, and raising fncomes and benefits to professiomal
levels:;

o The establishment of Lead Communities to show what can be
done if communities make a strong commitment to Jewish

education,

The Commission was confident that by focusing the energies and resources
of the Jewish community on the critical importance of education in the

decades azhead, unprecedented resulta could bs achieved.

A Joint effort on the part of major foundatioms, community leadenwm,
educators and parents, under the guidanca of the newly formed Coumeill,
could rasdically trensform the quality of Jewish education ever Ehe next
generation, and thereby meet the responsibility of offering our children
and! grandchildren the opportunity te know and enjoy Jewish life.
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e et sk kel B oLk L e d Ll hhes b8 Qe i klple Ho_ o ordls

We are livimg in an era when the processes of information dissemi~
natien, attitude fermation and idea generation are undergoing an
extreordinary revelution. How en awareness of Jewish identity and
respense to Jewish values may bhe established in the minds of
futuze generations will undoubtedly be affected by this entirely

new agpect of our Iives.

Periodically, when the content on Jewish education was disecussed
at the Commission’'s meetings, it was this societal change that was
an the minds of Commissioners rather than the subjects that would
be taught Im classrcoms, The latter would vary according to

denomination or school of religious thought; but the former weuld

be the concern of all.

Three examples of how the new communications enviromment will
require significant rethinking of educational processes illustrate
hev the Couneil on Imitiatives for Jewish Education can functicn

in this respect.

Fhe first has to do vith the tremendous {mpact of the telecommunl-
Cations revelution on the Llives of people of all ages in Nerth
Amerieca; 'This has already altered bagie patterms of thought and
behavier {m cu¥ media caturated seciety.
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The zecomd has to do with the tremendous impact of air trawall,
making all perts of the world accessible to enormous numbars of

people. This has made visits to Israel by Jews and non-Jews of

all ages & reality on & stale never even imagined when the State
of Israel was created. The opportunity for young persoms to
experience at flrst-hand the exhilaration of being in the Jewish

homeland can create powerful and unforgettable emotional and

intellectual attachments.

The third has to do with the cultural phenomenon of our era in
which Jevish writers, musicians, and artiets have emerged in
unprecedented numbers end prominemce. This has taken place at a
time when there has been a fascination with Jewish subjects in all
the srts, making the entertainment and cultural media major

soutces of input about Jewish heritagpe.

The Commissien recognized the unparalleled importance of these
informal means of comwunicating Jewish ideas, and urged the Coum
cil to give & high prierity te initiatives that would maximize
thelr fmpact. Some observations abeut these three exafples st
flest the Compission's emphasis en thelr imporeamce.

In regard to telecompunications, it is elear that we have enly
begin t6 tap the petential for transmitting Jevish culture threugh
the mediud of television and videe. The huge suceess of rHerltuie:
Civilization &nd the Jevs, ¥ breadeast en public telsviaiom,
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comfirms that there is a large merket for programs on Jewish
histery and culture, emong both Jews and non-Jews, This recerd
bresking series reached over Sl million viewsers, according te
Nellsen ratings, end it sparked a strong interest ameng the young.
Within two weeks after "Heritage* was announced, WNET-Chanmel 13
im Wew York City received 2,500 resumes, mostly from young pecpls,
wanting to work on the series. The program became a best selling
book, led to & number of guides on Jewish history and entered the
curriculum of more than 200 colleges, where courses were created

around the series.

The démand for ethnic stations on cable television has already
begun to bear frwit with the creation of the Black Entertairnmemt
Television Network asnd the Spanish International Network, In Los
Angeles we see the beginnings of a Jewish channel with the crea-
tion of the Jewish Television Network, which is already producing
prograns drewing on the talents of the entertainment industyy. In
the future one can envision & place on the cable dial for programs
of Jevich misle, dance and drama, children’s shows such as Rehov
Swisum (Ehe Isteeli version of Sesame Street), interviews with
Jevish writera, artists and political figures, and live news from

Isreel on & deily basis.

Over the past desade, Children’'s Television Workshop has turned
tSleVision fREe a potent ediucational teel foy shildren in North
Ameriea:. A simflar type of Jevwish pregramming for ehildren eoculd



heip ¢reate in young Jews the emotional bonding with Judaism that
will remain throughout their 1ife, Rehov Sumsun alone hal enor-
mous potential for teaching Hebrew and familieziszing children with
Taraell culture and Jewlsh traditioms. Programs have already been
developed for this series, and they in¢lue animation introducing
the Hebirew alphabet and £ilm shot in Israel highlighting the many
cultures that exist there side by side, from desert life to Jetm-
salem streets. Rehov Sumsum could reach millions of young chil-
dren in their own homes where they could experience Jewish lifs

within the context of their family.

Jewish cable stations could also provide in-depth coverage of
Israeli cultural events, such as the opening of archaeclogical
exhibits. These events currently receive little or no coverage in
the U.S., and they provide vast educational opportuniities. In
fact, television shows such as these will give North American Jaws
something of what has been lost with the disappearance of the old
Jewish neighborhooda. A new "electronic village" will be creat-
ed; helping to form & stronger identity with many aspects of
Jewish 1ife, Jewa of all ages will be able to tap into their
Jewish heritage daily. Key to the success of this type of educa-
tiohal experience will be the development of stimulating high
quality pregrama. The Ceuncil for Initiatives in Jewish Education
will bs able to moniter developments In this area through its work
vith the feundatiens that have chesen the media as their area of
fSEUss,
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Developments in related fields will also help enlarge the scope of
Jewlsh education in the near future. The integration of computer
programming into the arena of Jewlish education is another way to
reach the young. The Institute for Computers in Jewish Life in
Chicago fis already beginning to develop software for home comput-
era. Judaism will be added to the existing field of information

to which people have access through their computers.

An Iinnovative program using the latest videodisc technelogy is in
the process of being developed by the YIVO Institute for Jewish
Research fn New York. YIVO has an enormous body of audiovisual
material on Jewish life fn prewar Eastern Eurcpe, including more
than 100,000 photographs, 4,000 slides, 1,200 records of Jewiash
music, 600 hours of field recordings on tape and eight hours of
silent film. The Institute has produced a fully-programmed disc,
which 4s = virtual "visual encyclopedia” of prewar Eastern Euro-
pean Jewish life. This disc will make avallable to people fronm
all over the world material that previously was accessible only to
scholars and special groups who were already deeply finvolved in
Jewish education. It will also bring this material to 1ife In a
vay that could not be done through traditienal teaching methods.

Another nev type of educational exparience is being developed by
the Jevish Museum in Nev York threugh the creation of an advanced

sulti-nedia exhibition tracing 4,000 years of Jewish history. This
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will fmclude a variety of experimental concepts: for example,
visitors will be able to walk into the middle of sound stages,
video displays end models recreating places and momemts in histe-
Ty, They might visit Jerusalem during the time of the Second
Temple, or Toledo, Spain, during the Goldern Era. The museum will
employ state-of-the«art video and audio technolgles to recreate
events and personalities, giving people life-like experiences of

Jewish history and culture,

These are just & few examples of the new dimension the electromic
media will bring to the educational process. The implicatioms are
grest and far reaching both for formal and informal educational
settings,. These new types of programming will certainly extend the
educational reach beyond the school years, commonly considered the
prine target for educatien., They will also become important
instruments in the growing field of family educatiom, enabling

familes to learn about and experience together their Jewish herit-

age,

(Kdd more on Israel experience and cultural experience]

8833 Pa?
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Re: Chapter 3

Dear David & Dena,

We attach our attempt at redrafting Chapter 3. The logic of the
document is changed now. Rather than describe the field, it takes
the view that there is a lot of things happening in the field of
Jewish educatiom, that the field is vast and complex, yet that it
is not workimg.

As you will Bsee, the document is not complete. There may be
repetitions and the list of problems may be teo long. We hepe
that despite thease limits, it is usefwll.

We look forward to talking to you about this very socom.

By G



July 26, 1990

CHAPTER 5: JEWISH EDUCATION —- WHERE IT STANDS TODAY

Overview

The field of Jewish educatiom is vast and complex.. Hundreds off
thousands of American Jews - young and old - participaste im its
formal and informal activities.. It is estimated that over 80741 of
American Jews participate in some Jewish Educaticmasll program at
some time in tthedir )liffe.Severakrihousandardmstitttiionsoofferfea a
wide variety odf ppoognams (seee tebiee 1)) Tthousands ©of educators -
some estimates say 30,000 - staff these actiwittiess. Eacin
keligious denominatiom, as well as communall and ideoclogihazll
groups have develeped their own educatiomal instituticoms. The
Cemnservatiwve, Ethe Qrthedex, the Reform, the ultra—Qrthodewx, have
developed dday-csaheells yYetesihigot, supplementary schools,
symagegue=-based programs of study and informall activities, campgs,.
educational visits te fIsrael, early childheoed pregrams,, adult and
family pregrams apd mere. Commumity Centewrs;, programs at
Colleges and Universities,, retreat ecenters, exist througheut the
Centinent. Ppifferent lecal copditiems,, community size, relative
affluence, vegnieaties ooff 1keadearsthip ipvelvement different
erganizatienal settings = these and other have contributed teo the

diversity and riehness of the field..



Table 1 offers a brief overview of the major settimgs of Jewish
educatiom..

F ) Bay schooals (&88=860 schebtls, approxisately 115,000
participants: 2% of all Jewish school-age childrem in the U.%5.;
29% of those in Canada).

The day school is an all day educatiomsll institutiom teaching
both general and Jewish subjects. Day-sciowll enrolment rose from
60,000 in 1962 to 110,000 in 1982, a rise aof 8, (see figure 2)..

2. The supplementary schoal ((1600-1800 schools!, ébout 280,000
participants:

The supplementary schoel ((imcluding Sunday schools)) s the most
extensive form of formal Jewish educatiom in the United States,,
It meets 1-3 times a week after public schowll hours and/or Sundayy
mornings for imstruction on Jewish subjectss.. Although at one time
served over 500,000 childrem, it is estimated that teday omly
about 300,000 -—- 30 of all childrem —~- are enralled im these

scheoels,. (see figure 2)

3. Jewish community centers (220 centera and brancihas, close to
1 willien wmembers, many more GCeeasioral participants in
activities)

INCOMPILETTEE



Yet despite the extensive range of astividies, the hard werk ef
many dedicated and talented people, despite Mmany EF€ative and
successful programs, Jewish educatien is5 pet mReeting the
challenge. There is widespread pereeptionm &f an  eftan
wninspiring, uninspired and demoralized field.. it appears that
exposure to Jewish educational programs leaves mafy — RNerdtdh
American Jews indifferent to Judaism and unable er whinterestead

(umwilling) to take an active part in Jewish commomsll 1ivimg.

The dhtttaa mmatls anmedidllhadiike tho thee dommuisssbdbun \rreareeahs mad por
problem areas — many of which recur across-the board:

» Lemss titean Hedlff off Jbeewiisthh ochiilbdeean cnrrestlyy axtbedd any type
of Jewish school.

Iftt ifss esttiimiedd thakt omdyy 1l ibn 100 J@eisbhaddltssiss imvolved
in any type of Jewish learnimg.

@rly abemit U i I Jeeeses heanee evesrr Wiksdtedd Iszmadl .

# Kthemghh allosee too BYYL o thee pupmlhitoon pparticdippaee ibn
formal programs at some time in their lives, this participattiion
is often short-lived, sporadic and limited to pre-lbar or batt
mitzvah age (12 or 13 years old).

¥ Irt iss es¢tibasedd thast noo mesee thaan 233% 0o6f codlégge ssuddehts
avail themssdVess off Jhwisdh esncad i pon segrvicees.

# Im thee suppp ranatedry schned ] theree agee ppasticeilyynpo fadli-
time jebs.

# PRat-tdiee RRssltdiohes afee qfftedn fAilllREg byy beashieess wheo azee
peskly trained er Ret trained at all.

# Avaragse SidPdvifss i JRWisdh sehieed Bs axee sdpgvificantlyy lpwser
than these iR publie scheels, e.9., full-=-timne day sSchepll tRachers



@arn an average annual salary of $19,000 versus 30,000 for
elementary school teachers in public schools. Early childbood
teachers 1in Jewish setting earn an average of $9,000 per year
versus $25,000 for a kindergarten teacher in public schools..

¥ Theeee @ fBw siginhificamt ontthe—job itraiming pEroograms
availlable.

4 Thiegee axee ihsmufficieant trrdphingg opppottonitees tboppruidde thae
mecessary staff for the field (101 graduates from alll trainimg
programs in 1989).

* Theeee IS 2 dearith of corricular s egiocational materials
for early childhood programs..

t ERat ¥y chhiilddbodd edmiceiboss axecofféen ppootyy treidnndd inn teemms
of their Jewish background.

* Maayy Commumditess ages undeart ki hgg faamilyy edices toon proggemss.
However they must do so without the benefit of a body of
kmowledge, curricular materials or experts in family education.
As & rFesult many of these programs are single events with little
or ne continuity

¥ Tuitien costs for day salimlls are prgrilbitiies , enen fan- mearyy
middle class families.

¥ Vegyy fE8YW teeadless ryxeceinve tenefits, Ror cxanple, im Uos
Angeles enly 20/ ef the teachers receive health benefits.

¥ Teacher turpeNalr Fate iss highh, offtesn exceesidigg 2007 aawwadliy .
'y There is alnesh e pre-sanwioe trabiiiigg apgpeortboediyy  in
Jewish educatien feor infermal educators.

4 Thedee oFEe VOEY fEQF (FEANMY edians fiar esarly  cthiilldboeod

educators,



* Extra-curricular Jewish programs on college campuses are

often under-financed and unable to offer competitive salaries for

well-trained, qualified personnel.

Many communities leaders are often uninformed about the

facts and issues of Jewish Education and have therefore little

involvement with policy setting and resource allocations.

[e] *

The above examples illustrate some of the problems facing the

field of Jewish education. Several key 1issues emerges

1. Only a fraction of American Jews currently ©participate 1in

any Jewish education activity. For many, Jewish education is a

short-lived and uninspiring, unconvincing experience that has no

lasting impact.

2. The personnel for Jewish education are often poorly trained,

poorly paid, unqualified for their Jjobs. Training programs

graduate insignificant numbers of educators compared to the

needs, the openings in the field.
Under theseconditions, it should come as no surprise that
programs cannot meet the needs of a sophisticated, educated,

challenging community.

3. There is a shortage of materials for the curriculum of

formal and informalprograms.

Though Jewish education employs many of the methods used in

general education, it lags behind significantly in the use of the

media and educational technology.

4. Present funding for Jewish education is insufficient. The

combined resources provided by tuition payments, institutional



fundraising, congregations and federations provide far less than
is needed to effect major improvement.
5. Jewish education is not seen by manylay leaders as a top
communal priority.

Jewish education is dealt with by many agencies — Communal
denominational and other — with little commonplanning and

coordination among them.
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11 BDavid Finn and Dena Dbedriam
FROMsFox and Belothstein
DATEs July 30, 1199 PRGESE: 3

bear DBena and Dawiidl,

It was good talking to David yestHenddgy. We are sendimg today our
suggestion for ap introductien te the chapter om the plam (our
vld chapter ¥ -~ now chapter 4)). However before writimg about
that chapiter we would like to biriefly Mecapitulate the logic of
the paper = as we understand it at this points

Chapter li: Thie Broad! stlatementt off dHer pradillems (elbdd odhapter 2
up toe the stery of the Commissicn))

Chapter 2 = (0ld c¢hapter 3) Jewish educatiom = where it ig adls

A Lot is happenihgy, this is an extensive fieltd, however it is net.
w1tk Ly ¢ The thrust of the chapter is changed from am overview
wf the field to a statement about the prodlemss.

Chapter 3s ((old chegtien 4)) -~ dhe shratbegy srgdgrenn thée ppobhbéns:s
faecing Jewish edducation - what. shoulld be done = the buildimg
blockss s local and comtinental interwenticonn, stc... The narrative
on ‘the Commission is now deletbdd. As indited in our conversatieom
we omitted by mistake from ocur outline the topics of research amd
of programmatic optioms..

Chapter 4 ({0 chdpfelr2r5)5) - @A follweprimt for tHe fAetures uwe
suggest a@tighgbdengngfcithdle lTwext., swssp Hhat Hhke pillann mead weny
concrerbe. In additiom the Council showld perhaps be somewhat de—
emphasisedd. An easy way of doing this is to place it as the last
element imstead of the firsd.

Fhe attached imtroductory twe pages offer a brief overview of the
plany,. However, we may have a problemss we begim the introductiom
by speaking ofofepewsonnle lamand)foflbhe ommomnipni tiyy Hohgthelhafy obf
the chapter lhtheseluwtwae lehementsiane propaelsen tedosaarediinliy HWhe
sectionse on Lchebd@emnmunitynand:Goattibnentdl SSepakegies... 80 ure
sill bhave te solvs thigsolve this..

We look forward to reading you arid speakimg with you temarrem.y,

EBest Regards



July 30, P90
CHABTER B

the Commissioh wecommends a plan that will infuse Jewish
education with a new vidalityy, by trecruiting many more taderntéad,
dedicated and well trained edudatbeEs.

The plan requires that edducators be sustained by a Jewish
community that acknowledges that Jewish educatiom is the most:
dapendable means for ensuring Jewish eondinvityy.

The Commission recommends that the following elements of the plam
be undertaken simultanesusly and immediatelps

HHe. Buiilding the peofession of Jewilsh educatiory

Undertake broad scale efforts o improve Jewish eduocatiom im
Nor th Ameridica. These efforts will focus sgeeniifically on
wasruditmeatt,  titaiiniingd dedéeminatliicn of salaries and bemeffitds,
caresr track develspment and teacher ewpowsrmentl. The aim is to
attract and retain many more talented people to Jewish educatiom
as a life-long professiban.

2= Mobilising the Jewish Community for Jewish sducations

Secure a leading place for Jewish educatiom om the agenda of the
organized Jewish community through the recruitment of itop
community leaders to the cause of Jewish eduaatieonn,. the provisiem
of adequate leong term fipancial support and the developmemt of
appropriate organizational structures.. Together these will
mesult in a climate conducive tao the advancememt of Jewish
educatioms

The plan will be undertaken simultaneocusly om the local and
continental HAevel:s

3. Local = Establish immediately three to five Lead Communities
that will engage in the process of re-designing the programs of
Jewish educatipon. The foeus will bhe on seekimng and preparing
qualified personnel and en securing substantiall communal sugPoat t.
Lead communities will become the testimg places, for "best
practices" -+ successiul exemplary or excellent programs ~+ ip
all fields of Jewish educatiom.

47 Continentall = Develep a strategy consistinpg of a pumpeyr of
major imjitiatives:

a. Undertake the steps necessary to reecruit large npumbers eof
candidates to the profession

b. Emnlarge and intensify training programs se that they will
graduate large numbers of gualified educabemnss.



¢v Establish a treseareh capability in Noerth America to develow
the khowledge base that is indispensable for informed dedcisions
and improvemen t.

d, Entourage the creation of innovative and effective programs in
the various areas of educatiom such ag ewarly childioed pregramss,.
seheslihygt), informal progoamss, lsrael pregramss, the media and
e @i Loy .

5. Diffuse these policies and innovations across North Amenicei,
therough the central institutions and organizatioms dealimeg widh
Jewish education (JESNAN, JCChAssoeiatiom., G, the denominatioms
and their ingtitutions of Higher Jewish Learaing)

6. Secure both short and long term funding to support this plamn.
Erivate founmdationg and philantropicalily oviented #Families as
wall a3 Federations of Jewish Philantropies will be rec¢ruited to
dHoin this effodt.

7. Establish the "Council for imitiatives in Jewish educatiom™ -

to assume responsgibility for the implementatiom and follow up of
all aspects of the plao:.

The Commissien has secured initial funding to undertake this plam
and hag already established the Counceil for initiatives in Jewish
education to implement it-

Ao oA & K K K K N K K K K X K R kK X XK

| . Bulbding the Profession
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TO: David Finn and Dena Merriam
FROM: Seymour Fox and Annette Hochstein

DATE: July 27, 1990 PAGESS::

Dear David and Dena,

Re: Chapter 4

The following is our suggested outlime for chapter 4.

1. Given the situation - the problems - described in chapter 3,
what does one do?

2. Obviepusly there are too many issues to be dealt with by this
Commission

3. tthe 1list ooff 223 gptiions

4. The guestions becomes: how do you narrow the focus and decide
on what teo concentrate?

§. The method developed to narrow the focus —- leading to the
concept ©f building blecks ((See December 13, 1988 backgroumd
deosumentts)

6. AR oshent desaniption ©f Rensonnel And Communitby

7. The strategy : how de we improve the situation in Persommel
and Community?

8. The Recommendatiens could be introduced here either as they
are @Qfr in abbreviated format - the way Carpegie handles its
recemmendations iR its exesutive SURRATY.

The content gf the chapter should remain essentially upehangedi.
Twe themes should be emitted: a. the histery/chrenrelegy of the
Commission. b. the narrative = tellimg hew decisiom wene
taken. The focus new is gR the decisions themselves rather tham
on decisonmaking Processes.

The exciting ideas - the plap and its content are the assighment
£or chapter 8.

Best Regards,

1 GteifcxrT”



CHAPTER 4

a Ardy ve ansticdiedrartaitono ro o ft high el sisams s p nesesdtield dinl rehalpteire 3 3
ol
long series of subjects/topics/areas that need to be dealt
with/improved. In Imcfactsf tafitdre beg my qerestent edi Wi thhethiea cftae tsndnd
ffigures of Jewish education the Commissiom considered a list of
23 possible areas of imtervention each of which could provide a
ffocus for the Commission's work..

These areas fincluded:
((List of options - June 12 documemt, page 42/3 )

Imtervention im any one of these areas could make an importamt
contribution to Jewish educatiom.. The questiom then becaomes::

How do yvou narrow the focus? How do vou choose first area/s of
imtervention where the Commission could begim the work and be
likely to have the greatest and across-the-board impact om the
field of Jewish education? What criteria could be developed to
help determine in what area/s intervention should begiim..

The method developed imvolved two steps:

1. All the above options were subjected to a checklistt that
required disclosing/describing the current knowledge in each of
the areas: how important undertaking this would be to the fieldi;
what its impact could be: how much it would cost; how fast it
could be implemented..

2. At the same time the following questions were asked about each
optiem: is it A pre=condition for any improvement in the field®
Is it an indispensable step, necessary for any significam
improvement to take place in Jewish educatiom® In other wendhs:
are there any options, any areas that must be dealt with first
for improvement to oeeur ian all areas?

The analysis of all 23 suggestions by these ceriteria resulted
for each of the two categories (1 & 2) = in the reecoghitiom that
there are as it were "building blocks" for all of Jewish
educatien. That impreving the persomrpel for Jewish educattiom,
and the community, its leadershin, funding and the priorities it
sets, is Recessary £for apy attempt at across=the-board
improvement .

Indeed, there is ns suggestien of an interventiem er area of
Jeyish educatisn (e.g. early childheed education, the media)) that
dees net suffer from a serieus shertage eof dedicated;, well-
trained perseppel. All areas suffer frem a laek of adequate
resources and from & 1lack of the kind of commurity Suppest thak
weuld make the Recessary means available for develeopment..

Adapt the description of persophel and the Community frem PBR-.4%4-
AS 9f the June 12 repert.



What is the strategy for addressing personmnel and the community?

In order for change to occur, it is necessary to deal with
personnel and the community in a comprehensive and interrelated

manner. [For personnel this involves dealing simultanecusly with
recruitmemt, trainimg, retentiom, status and salary —— in other
words building a profession of Jewish educatiom. For Community
this means recruiting many outstanding community leaders,,

changing funding priorities in the Community so that adequate
resources are made available ((e.g. changing the climate in the
commum ity .

These two building-blocks are interrelated..

A two-pronged approach must be develogped: it will involve both
local and continental actiom..

Local because you cannot start at once and across the board - and
because you need to learn how to improve matters in practice
e.g. build prototypes which would be real-life demonstratiomss of
what effective Jewish education is. Thus the concept of Lead
Communities was developed. Lead Communities will demonstrate
what could happen if sufficiemt numbers of outstanding perscmmel
were recruited and trained; if their efforts were supported by
the community and its leadership; and if the necessary funds were
secured to maintain such an effort over a multi-year period..

Continental - for the following reasoms::

1. Certain functions are and will continue to be continental
e.g. training and recruitment

2. National d4institutions (The training institutioms)) and
organisations ((JESNA; the denomimatioms; the JCC Associatiom))
will have to serve lead communities

3. National organisations and institutions will carry out the
diffusion of imnovation acress the contimemt'

4. The wultimate purpeose is te bring about acress the board
improvemnenit ..

This then fis the rationale for the plam..

The next question to be addressed is Whe will de £his?.- The
answer fis a new entity —- the Council for initiatives in Jewish
educatiom. ((Description either here briefly or left entirely to
chapter five).

Recommendations. .
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CHAPTER 1t FACING THE CRISIS

There is & deep and wide-spread concern in the Jewish commumity
wday that the commitment to basic Jewish values, ideals and bebavier
may be diminishing at an alarming rate, Today, a substantial number
off Jews no longer seem to believe that Judaism has a role to play in
their search for personal fulfiliment and communality. This has grave
implications not only for the richness of Jewish life but for the very

continuity of the Jewish people.

Throughout history Jews have faced dangers from without with cour-
age and steadfastness; now a new kind of commitment is required, '
The Jews in North America live in an open society that presemts an
wrprasedented range of opportunities and choices. This extraordimary
environment confronts us with what is proving to be an historic
dilemma; while we cherish our freedom as individuals to explore new
borizons, we recognize that this very freedom poses a dramatic chalis
lenge to the future of the Jewish way of life. The Jewish community
must meet that ¢challenge by forging new paths of education for a
generation of young people who are not sure of their roots in the past
or of their future identity

12 our uniquely pluralistie soelety, where there are so many philoies
phies and ideologies competing for attention, and where the pursuit of
Judaism increasingly involves a conscious ehoiee, the burden of prepa:

2
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ration for such a decision resides with education. Jewish education
must be compelling, emotionally, intellectually and spiritually, so that
Jews, young and old, will say to themselves: " have decided to remain
engaged, to continue to investigate and grapple with these ideas and
to choose an appropriate Jewish way of life" Jewish education must
be sustained, expanded, and vastly improved if it is ta achieve this
objective. It must become an experience that inspires greater numr:
bers of Jews to learn, feel and act in a way that reflects a deep under-

standing of Jewish values.

The difficulties facing Jewish education bear some resemblance to the
problems of education in general in the U.S. Well known reports have
documented the serious lack of teaching talent and a slackening of
academic standards, as well as other problems facing the educational
system. A severe lack of funds, resources, status and vision is causing
the system to strain and crack. Jewish education is equally impavers

ished in regard to these basic requirements.

In North America today, Jewish education is often limited in scope: at
times it is confined simply to facts about Jewish histary and holidays
and some study of the Hebrew language, Many additional elememnts
that should be central to the mission of Jewish education == such as the
teaching of Jewish values and ideals, the feeling of affinity with the
State of Israel and with Jews throughout the world, the meaning of
prayer, the relationship with God and community -- are often lacking.
It is imperative that at this moment in history Jewish education again
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become a transformative rather than merely an informative experi-
ence. Without this change in the educational experience, it will be
Increasingly difficult to pass on to future generations a strong identity

with and commitment to Judaism,

The core of Jewish education must be character education. Its goal
must be no less than shaping the inner lives of people. It must find a
way to transmit the essence of what Jewish life is all about, so that
future generations of Jews will be impelled to search for meaning
through thelr own rich traditions and institutions. Judaism must
present itself as a living entity and give the Jews of today the resources
to find answers to the fundamental questions of life as readily as it did
for their ancestors through the centuries, Otherwise it could eventual:
ly be overtaken in the minds of many young people by other systems

of thought that they feel are mare meaningful for the modern woxld,

This dangerous state of affalrs is in no small measure the result of the
historical, social, and cultural factors that have affected Jewish
communal priorities. Attitudes towards Jewish education were affect-
ed by many prevaleut concerns -- a major one being the ongoing
debate between proponents for full integration into American society
and proponents for maintaining a strong Jewish identity and commits
ment to the Jewish way of life. There has also been widespread
ambivalence as to how Jewish education should reflect prevailing
attitudes towards the separation of church and state. Over the years,
the involvement of the Federatians of Jewish Philanthropies and their
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leaders with Jewish education has often refiected these temsions.

At the beginning of the federation movement, the chief emphasis was
on financial support for the indigent newcomers and on their Ameri-
canization. While some federations did support Jewish education
from the outset, in many cases it was left to those people who cared
passionately for Jewish education as a special interest. While maay
outstanding schools, community centers, and summer camps werée
established by committed leaders and parents, overall the fleld met
with limited suport by the leaders of the communmity.

In the ‘20s and ‘8@)s, the situation began to improve, but federations
tended to give community support priority to the health and social
service fields, and to dealing with problems of anti-Semitism, Inter-
estingly, in the 30s, the rational most often given for supporting
Jewish education was the need to instill pride in the Jews in the face
of anti-Semitism. During the immediate post-War period, the highest
community priority was the lifesaving work of Jewish relief, rehabilita-

tion and recoustruction, and the upbuilding of Israel,

In the H0s and %0s, Jewish education became a higher priority and
received increased support from federations and from the religious
denominations. A more marked shift in attitudes took place following
the Six-Day War, Taday federation leaders attach a higher priority to
Jewish education, With historie changes enee mure affeeting the
world at large and the Jewish people in particular (i.e. the end of

communist regimes in Eastern Europe, the ensuing relaxation of
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emigradion quatas, and the resurgence of ant-Semitism in these
CouRtERs), a new challkenge has emerged for American Jows, Currend-
Iy, Une Jowish community is focusing on the urgent need to rescusc and
resettie Saviet Jewry. For federations this has cmorged as the concera
avershadowing all others,

In the face of such life-and-death issues, the needs of education seem
to be liess urgent, less insistent, more diffused; a problem that c?n be
dealt with at some point in the future when more pressing problems
have been solved. This is an illusion. We may continue to live with
emergencies indefinitely, and we can no longer postpone addressing
the meeds of Jewish education lest we face an irreversible decline in
the vitality of the Jewish people.

An obvious symptom of the inadequacy of Jewish education is the rise
im intermarriage and the consequent turning away from Jewish tradi-
tiions in the search fior folfillment and meaning in life. According to a
recent Gallup (Israel) Poll of American Jews, carried out in Degom~
ber 1989, the number of intermarriages has sharply increased in the
past couple of decades, growing from 16% of Jews between the ages
of 40 and 59, to 28% of Jews under the age of 40, These figures are
sonsistent with studies of individual communities in North Amerieca
undertaken in recent years, Today, ncarly one out of every three
married Jews under the age of 40 is married to a nom-Jew.

Another symptom of the preblem Is that while a large majority of

é
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Jewish children have at one time or another received some form of
Jewish education, it has often been so sporadic that it has had listie
impact on their lives. A recent study found that over half of Jewish
school age children in the United States are not currently emrolled in
any kind of Jewish schooling. Inevitably, children with little or now
Jewish schooling will grow up with a relatively weak identification
with and understanding of Judaism, and have difficuity passing om to
their children an appreciation of the beauty and richness of Jewish
life.

This weakening commitment to Jewish life, which can already be seem
in the lives of the corrent generation of young adult Jews, may
become even more apparent among their children and grandchildrem.
This painful prospect, which community leaders can foresee in their
own familics as well as in the community at large, has brought to a

head concern about the quality and mission of Jewish education,

In the past the Jewish family and the Jewish community had certain
bonds that gave it remarkable inner strength, Jews grew up in Jewish
families and Jewish neighborhoods with a strong Jewish ambianee.
They were constantly surrounded by the symbols and customs of
Jewish life. They came into contact with their cultural and spiritual
heritage in a variety of institutions and settings. Thus young people
received a strong sense of Jewish identity through experienees in their
everyday life. Today these neighboerhoods and the way of life they
represented have all but disappeared, as has the lifestyle that brought

7
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ongoing contact and interrelationship with grandparents and cxtend-
od family members, Ways must be found to respond to these new

clrcumstances.

it was to meet this challonge that the idca of creating the Comumiission
on Jewish Education in North America was born.

The underlying assumption that guided the Commission was that the
North American Jewish community had the will and capacity to
mobilize itself for education as it had in the past for the bullding of
the State of Israel, the rescue of Jews in distress, and the fight againse
discrimination. This would require that all sectors of North American
Jewry join forces, pool their energies and resources, and launch an
unprecedented undertaking to enlarge the scope, raise the standards
and improve the quality of Jewish education. To accomplish this, the
Commission would have to analyze the current shortcomings of
Jewish education, develop a concrete plan of action with specific
goals, and establish a mechanism to oversee the enactment of that
plan,
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CHAPTAR 2y JEWISH EDUCATION == IS SCOPE AND ITS PROBLEMS
The Complaxity pf tha Field

Jewish educatien teday encompasses a broad range of learning
experiences for children and adults in both formal and infor-

mal settimgs.

Formal Jewish education takes place in the approximately 2200
to 2600 day and supplementary schools throughout North Ameri-
¢a, in which about 400/000 students in éiades K through 12
are enrolled. Each religious denomination - the ultra-ortha-
dox, the orthodox, the conservatiws, the reconstructionist,,
and the reform - has its own synagogue-based programs of
study. These schools are one of two types; the day-schogl,
which is an all-day educational institution teaching both
general and Jawish subjects; and the supplementary schosl,
which meets one to three times a week after publie schogl
hours and/or on Sunday mornings for instruction on Jewish

subjects..

Informal Jewish education takes place in mamy settings out-
side the classroop, through Jewish Community Centers, summer
camps, study programs in Israel, college programs, cultural
activities, etc. Some of these programs are crganized by the
religious denowinatioms, others are part of local federatiem

programs, Israel government educaticmal activities, or are
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eenducted by separate organizatioms, such as Hilleil.

There are 220 Jewish community centers and bramrines, with an
estimated 1 million members. Many more people are occasicnal
participants in group activities of these centers,

An overview of the various components within Jewish educaticmal can

found in the following chart,

TAELE 1

TYPE OF APPROXIMATE % OF ALL JEWISH
EDUCATIONAL SEITING NUMBER NUMBER OF STUDENTS SHOOL AGE GHIDREN
Dey $chool 600800 115,00 12% in U.S.

29% {n Canada

Supplementary School 1600-1800 280,000 3p
Jevish Community 1&\
Centers 220 1,000 000 \
Camping 205,000
Youth Mevementsa 75,000

Educetion Visits

te [erael 25,000

The inadeguacies of Jewish edugation in the present envirem~
ment cut across this vast array ef formal and informal active
itea. It is clear that existing pregrameg have the petential
to reach a large majerity of the Jewiah pepuiatien in Nerth
America. They are failing to achieve their potential becauze
of major shorteemings within the evarall system.
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Jewigh educaticn as it stands today does not have the re-

seurces o make the kind of differense in the lives of many
young Jews that would assure a genuine commitment to Jewish
values. The shortcemings of Jewish education are not unlike

those of general edusatiom, which faces a sericus chaliengs
im a era of rapidly changing social eonditiens.,

Poor pay and falling standards for teachers, plus the pacr
academic performance of students are just a few of the mamy
problema that haunt both the genaral and Jewish educatiomal
systems. Data reviewed by the Commission reveals that the
Imability to attract and retain high quality teachimg persom-
rel is particularly acute in Jewish education. Unless radical
changes are made, Jewish education will not draw to it indi-

viduals seeking to bulld a sericus and rewarding carswer.

Tt lis estimated that there are secme 30,000 teachimg and 3000
administrative positions for Jewish education in Nerth Ameri-
ca. Yet only one hundred students graduated in 1989 from all
Jewish education training programs and only 144 individwals
@re currently enreollaed full-time in bacheler'a and master's
degree pregrama. The vast majority eof the available teaching
positions wiil be filled by individuals whe have not been
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trained as Jewish educators.

Most of those who enter the field of Jewish educatien do so
with far less preparation than their counterparts in the
public education system. Thus, while over half of public
school teachers hold a Masters Degrews, this la true of only a
handful of teachers in Jewish day schools. It is estimated
that nearly one out of every five (17%) teachers in day
schools does not have a college degraa, and fewer than half
of the teachers in the supplementary schools have had a high
school Jewish educatiomn. Informal educators are trained in
various disciplines but receive almost no pre-service train=-

ing in Jewish educatiom.

One reason for the difficulty in attracting serious profes-

sional to the field is the part-time nature of many of the
teaching positioms. Of the total number of Jewish school
teachers, it is estimated that only about 15% te 20% hold
full-time positioms. Isa Aron and Bruce Phillips have re-
ported in "Findings of the Los Angeles BJE Teachers Census”
that only 23% of all the teachers in Los Angeles teach more
than 20 hours per week, while 54% teach under 10 houts.
Seventy-one percent of the teachers have other occupations -
of thesa, some are homemakers who enjoy teaching a few hours
a week in supplementary schools: others are full-time stu-

dents. Some hold other part-time or even full-time enmploy-
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ment.

Lew ealaries, a serious problem in gegeral education, is evem
pore prevalent in Jewish educatiom. Only 14% of Jewish educa-
tors in Los Angeles earn $20,000 or more, while 41% earm
under $3,000. Only 20% receive health henefits. The 1986
Teachars Salary Update reported that supplementary school
teachers, carrying a 12-hour work load per weeX, earm an
average annual salary of $9,000. Early childhood teachers
earn $8,000 to $10,000. Full-time day schoel teachars,
carrying a 30-hour work load per weelt, earn an average annual
salary of $19,000. These figures are lower than the average
public school teacher's salary of $25,000 for kindergarten
teachers and $30,000 for elementary school teachers (@accord-
ing to the latest NEA figures), which in itself is recognized
as woefully inadequate.

Few Jews today are choosing Jewish education as a carear, and
this will leave the next generation of young Jews educatiom-
ally impevished unless something is done te reverse this
trend. Aryeh Davidsem, in "The Preparation of Jewish Educa-
tors in North Americam: A Research Study™ reported that thetre
are fourteen training programs for Jewish education in North
America, with a total enrollment of 358 students in degree or
teacher certification programs. A total of 100 pecple gradu-
ated from all programs in 1989 - only a fraction of what the
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field needs. Schoolé are forced to look elsewhera for theip
vacant teaching positioms. It is estimated there may be as

nany as 3,000 openinga the day school starts.

Teaching faculty at the training institutes are also in
short supply. This year, all training programs together have
only 18 full-time faculty who specialize in Jewish educatiom.
It is obvious that so small a faculty cannot possibly under=
take the multiple assignments that the training institutionms
must fill. Poor preparation among students entering these
institutes in another serious problem affecting the gquality
of Jewish educatiom. Today students often enter taining
programs with insufficient knowledge of Judaica and with
little interest in achieving teacher certificatiom.

Jewish education will not improve until the area of teacher
development is addressed. The problem of inadequately quali-
fied teachers will continue until there is a major effort to

develop Jewish education as a serious profeassion,

It is clear that many of the 30,000 teachers who presently
hold positions in Jewish schools do not provide positive role
modela for outstanding college age students who might other-
wise be attracted to careers in Jewish educatiomn. Moreower,
throughout the United Stntas,{lupplcmcntary Jewish education

experiences a high rate of teacher turmover. According to
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the Jewish Cemmunity Federaticn of Clevelandis Repuri on
Jewish CGontinuity, im 1986 there was an annual teacher turm-
Qver rakte in Cleveland schools of approximately 20%, and
other communities around the eountry have a similar patteam.

Andther problem is that often the bast teachers in the
$chools f£ind themselves promotad to the role of achool prim—
cipals. The ladder of advancement in Jewish education is
essentially linear - from teacher to assistant primcipal te
principal. There is almost no opportunity for advancement
that would enable talented teachers to assume leadership
roles in crucial areas of education + such as specialists in
the teaching of Hebrew, the Bible, Jewish histury, early
childhood, family education and special educatiom. This lack
of specialization is yet another deterrant for many individu~
&ls who might otherwise enter the field: it liwmits both the
professional and fntellectuwal grewth of teacheurs.

Rs one considers these problema, it becomes cbvicus that the
salaries, trainimg, werking conditiens and status of Jewish
educators have an important bearing en the problems of reo=
cruitment and retention of gualified personmnel for the field
of Jewish edueatiom. For Jewish edueatien teo becemd an
attractive professiomn, it will have teo develep clearly de-
fined standards, apprepriate teris of smpieyement, a high
level of training and & netwerk ef ceilegial supeenw,
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Derdiiming Interest Among Children and Adulta

The issue of teaching personnel is only one of the major
difficulties facing Jewish education today. Lack of intereast
among children and lack of support in the home environment
are other hurdles that must be overcome if Jewish schools are
to continue as an important instrument for transmitting

Judaiem.,

There are close to one million Jewish children of school age
in North America. Most of these childrem, perhaps as many as
80%, have attended some form of Jewish schooling at least one
time in their lives. Howewer, for wmamy, attendance is often
short-lived and sporadic. Close to 600,000 children current-
ly do not receive any form of Jewish schoolimg. Only some

400,000 in the U.S. (@bout 40% of all Jewish childrem), and

32,000 in Canada (@®bout 55%) are currently enrolled in any

Jewish school. The problem is more pronounced with children
over Bar or Bat Mitzvah age (13 or 12) when attendance drops

by more than 60%.

(Figure 1 and 2)
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over a twenty year peried, from 1962 to 1982, total enroll-
want in Jowish schools in the U.S. dropped from approximately
600,000 %o approximately 400,000, am owerall decline of
nearly 35%. It is estimated that about half of this decline
refleets negative demographic trends (i.e. the end of the
baby boom), the other half a lessening interest in Jewish
schoeling. It is interesting to note that the most extensive
form of Jewish education in the U.S., the supplementary
schoel, declined by about 50%, from 540,000 to 280,00@, while
day sehool enrollment rose from 60,000 to 110,000, a rise of

80%. (@igure 3)

Loss of enrollment may be partially attributed to poor public
perception of the she quality of supplementary schoels. There
is a widespread feeling among American Jews that supplemen-
tary school education is not succeeding and that there has
been a significant decline in their role and quality over the
past several decades. As one Commissioner put it, "as long
as Sunday schocl is something you have to live through rather
than enjoy, it cannot be valuahl®., So many Jewish Americans
have had an impovished Sunday school experience as their only

Jawish educatiom.™

Part of the difficulty in enlisting support for the supple-
mentary schoal is the discrepaency between what takes place in

the school setting and the environment at home. If there is

no support for Jewish rituals and traditiomns in the home
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RUVIFShReRt, it ia diffiswit, almest impossikle, to convey to
children their value and beauty.

A recently raleased study, condusted by Schoem and based om
direct ebeervation of supplementary schoals, reveals a direct
connactich between a child's home life and the effectivensss
of thelir Jewish education. Schoem writes:
The thesis of this paper is that the explanatiom for
failure of students in the Jewish school lay in
their paremts" and their own perception that there
was no conpelling reward to be expacted from their
eduacation, .. The 12=year-olds who complained that
"lirbrew school doesn't matter' were speaking truthe
fully about the attitudes and behaviors they saw
valued at home and in the community. For them,

going to Harvard " counted*y studying a portion of
the Torah did not (1982, p.318).

Statistics show that interest in Jewish learning continues to
drop as Jews enter adulthood. Among college age studenits, no
wore than an estimated 25% avail themgelves of Jewish educa-
tion services. And enly 1 in ten Jews continues to ba in-

volved in any type ¢of Jewish learning as adults.,

Jevish educatiom, if it is to be successfull, must begim to
sddress some of the wider issues that have caused this fall-
ing avay on the part of so many Jewish families today. Im
Fesponse te this preblem, sefe communities have already begum
sdepting family educatien pregrans. Hewevasr, they must do &

10
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without the benefit of a bedy of knewiedgs, curricular materi-
ale or experts in family educatiemn. As a result many of

these programs consist of no more than a single svent with
little or no continuity. 1In additiom, little research has

been done to show which programs and methods are effectiwme.

Curriculum Deficiencies

Many azeas of Jewish education are also suffering from a
serious dearth of eurricular and educational materials. The
tields of early childhood and family education in particular
are areas that need far more resources for the development of

materials and programs.

Jewish education has not taken advantage of the techmological
advances that are today providing new forms and methods of
transmitting knowledge. These need to be tapped, teachers
need to be trained in the use of the latest techmology, and

appropriate curricula nead to be developad.

Ihe Need for Strong Lav-LeadgrBhip
A key to redressing many of the problems facing Jewish educa-

tion lay in the development of active support among commumity

leaders*

Though Jewish education is not seen by many key lay=leaders
as a top community priorxity, most believe that there is a

1l
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HABKETIING COMMUNICATIIONS

00N AS POBSIE

T0: A‘hhbﬁ-{/ o 5—/&:« DATE: '7//23/?/
FROM: (?OSIe. L—ULC_

NUMBER OF PAGES NCLUDING THES PAGE:

IF YOU 0D NOT RECEIVE PROFERLY, PLEASE CALL THE SENDER AT (212)

Dear Annetfe:

David is back at home today {Momdiy). He weuld like
for you and Seymour Fox to call him at Lome tomerraw
(Tuesday) at 9 AM New York time at yggem (Od14-G3334667)

c—zome

FAX NUMBER: (212) 715-1662
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TO:_Seymour Fox / Annette Hochstein DAYEGiduly 204 9960

FRONE Mrarea Wiridam

NUMEER OF PAGES [NCLUDIIG THUS PASEE] )

IF YOU 0O NOV RECEIVE PROFERLY, PLEASE CALL THE SENDER AT (212) garafﬁﬂgﬁ

Dear Seymour and Annette:

Unfortunately David had to go back into the hospital last night, and mmy not
be out until early next week - he developed an infection.

We will phone you @s soon as he gets home. Howewver, it now seems out of the
quastion to go to Israel In the next fewy weeks.

We will discuss ststiegies when David is back home.
Love,

Dena

FAX NUMBER: (212) 715-1662
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Davd had ko change i schesludd

So ‘k Wil come fhe aﬁ Lukn
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10t Seymour Fox / Annette Hochstein

DATE,  7/11/90

FROM David Finn

NUMBER OF PAGES INCLUDING THIS PAGE: gi

IF YOU DD NOT RECEIVE PROPERLY, PLEASE CALL THE SENDER AT (212) S?B' (’3&9

J thought you would be Interested In seeing the enclosed two articdies which
have some bearing on owr repmri.
It Jooks as If our Ideas are very timely!

David

FAX NUPBER: (212) 715-1662
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WASHENGTON, June 19 &AE%
= The number of states wil
ternative routes for certifying
toachers is growing, but few
states focus on recruiting older,
educated adults with experience
in other fields, according to a
study relensed today by the Na-
tional Center for Education Infor-
métion,

“Very few states in this nation
have actually designed a certi-
- fication path specifically to meet
the demand created by tha new
and growing market of adults who
siheady have at isast & bachelor’s
degroe and want to teach,” said

Emily Peistritzer, the director of

the center.

Most alternative teacher certi-
fication &o rams, which are for
people ave not completed &
customary college taadher educa-
tion program, are tied to teacher
shortages. As a result, the aum-
ber such programs varies
greatly from state to state.

; 12,990 Ceriilled Since '3

Comnecticut, New  Jersey,
Texas, Arizona and Arkansas
were rated best at opening their
schools t0 such would-be teachors,
because are available to peos
ple who Rave a bachelor's degree
In any subject.

Arizona accepts such teachers
only 8t the secomdary schoo] level,
and many states use them only
when there are teacher shortagea.

About & million new teachars
have been hirgd in the United

More Alternative Paths
Lead to Teaching Jobs

States in the lust five years, but
°“,‘3 about 12,000 have ceni-
fisd thisugh aitermative teacher
ce programs since 1983,

The centat, a private education
research jont, conducted
the study from December 198 to
May 1#90. Thirty-three states re~
ported that they were i
altennative routes to the 1ta
proved college teacher ;
program for certifying teachers,
up from 23 leas than two years
ago. Only 8 states had altermative
programs in 1983,

Variety of Regquiraments
About a third of the states sa

if a tradiitionally certified teacher
cannot be lound! the study sald.

There ip wide varigtion in alters
native routes, the study found. It
sdid moat stated required a
bachelor's de a coliege grade
average of 3 least O+, pas of
& basi¢ skills test and sometimes

_ aspecialty area test.

The study said Connecticut,
New Jersey and Texas had the
bost state-designed altermative
pm?lm available in all flelds
ata frade levels. Arizona, 1dalw,
Louiaiana, Ohio and Virginia offer

rma ams only at the sex
evel. States with alternative
grama only in Aama ted
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The Youthful Arrogance of “Teach for America’

By Marcella Spruce

Rockland.Me

X %.1966, when ldecided to teach
igh school in a Maine fishing
village, 1 was exactly the kind
recruit that the much-publi-

clzed Teach for America pro-

am is seekingnow: aroagna

gied unheralded for years. No men-
lion is made of the tieachers with
whom the college graduates will work
—and from whom they may learn.

I learned quickly just how good
many of these people are, even in
mediocre schools. Teach for America
seems to assume that these profes-
atonals are irrelevant Business and
education leaders have been con-

gum lam*- graduate of a prestigisuited but not, apparently, teachers
private college With a nearly célmemselves. I think that’s a mistake,
pletcd master’s degree from a aded the place where the Peace Corps

manding program. [ wasn’t sure
what I wanted, and leaching seemed
easy enough, so ltried it. It turned out
to be, inthe words of the Peace Corps

Voices of the
New Gener ation

ad, wthe toughestjob Iever loved." So
why does the Teach for America con-
cept of a Peace Corps for public
schools make ate queasy?

In large part, I object to Teach for
America's emphasis on the recent
graduates who will participate and
whet they wfll give. There's an impti-
cation that college students can go in,
tadiana Jones-fashioa. and rescue
our failing schools.

Little though! is given to mobilizing
the existing troops, who have strug-

Maincefta Spnux, a graduate of Bow-
doin College, earned a master’ in

m fr«M U/lr>y>r<4 I1iM M orcihi

anabogy fallsapart

The original Peace Corps notion
was to spread technical knowledge to
places where It was unavailable —to
build fisheries, say, in Zaire. In this
country, however the expertise to im-
prove schools is already present in
the teachers.

Teach for America is not so much a
Peace Corps as a kind of junior year
abroad: a proletarian experience asa
schoolteacher, before moving an to a
real Job. This type of service hardly
addresses the reasons that public
schoolscan'tkeep teachers.

Exposing future taxpayers to the
poor working conditions in most
schools is probably a good public
relations idea. But I doubt it will re-
build a core of skilled and humane in-
structors to save the nation's belea-
guered schools.

I confess that | am dismayed by
what I perceive as a kind of underly-
mng arrogance hi Teach for America.
The idea of breezing In fro Vince-
trm nr Rnwdnin to save kids um the

incompetents leaves a bad taste In
my motith. Perhaps that’s not the in-
tentioa; however, it appears that
way. A recruit, for example, quoted in
an editorial in The New York Tiroes,
says, "There are a lot of talented high
school students who get written off.”

Written off, presumably, by those
lazy, deadbeat teachers. Let me tell
you, sweetie, the bitter reality of pub-
lie school teaching: Some kids get
lost, and it breaks your heart When
you are there, you will have so many
needy kids clamoring for your time
that you will do what the rest ofus do:
engage in educational tfiage. You
save the kids you can. and you mourn
theories you can’t.

Teaching, for the good profession-
als who do it, is not about writing kids
off; It's about giving them a lifeline
and hoping they grab for it. The
Teach for America participants will
meet a lot of teachers who lack elite
degrees and fancy theories, but most
of them will have room for the
dreams ofone more child.

The Teach for America volunteers
will. I assume, have to cope with the
same supply shortages and idiotic
schedules that regular teachers face.
The first year I taught, [ was given a
few desk supplies and tokl that was
all ray predecessor had ordered;
therefore, that was all T could have.
Everything else had to be bought out
ofmy $15,000 salary

These are the day-to-day drains on
teachers — not only must you weigh
whether to report BiUy to the school

nurse as a suspected chUd-abuae vie-
tim. but you must also by to phefto-
copy enough tests (which you wrote
and prepared at home the sight be-
fore) and eat hmch h It mtnatea. I
can't see how all the enthusiasm and
calculus instilled Ijy Brandels or
Princeton is going to make these new
teachers aay more able £0 cope with

They assume
they can
stride in
and rescue
schools.

. %
1%

the demands than are their more ex-
pertenced coSeagnes.

Furthermore, Teach for Americals
costing a fairamountofmoney. [ was
Intrigued to read that Its foundei.
Wendy Kopp, has staff members who
make more than $23,966. After dame
years of trailing: (on the maaitr'e
scale, plus a stipend as *M ttaM !
vtser), | had aM yet afpreattpd
$1M*>. The top *alarieafar teacham
In my district, certified professional*
with y nd 3fl years', experience”
wereav eoverl3es0s. ¢

True, there mre districts where *e
money is better; there are as anany
where it is worse. Doe* Ms. Kapp—
or anyone — really beMne that *e
problem of tmderftianclng Is
gatugtobe addressed by a short-term
infusion of young people wtllkig to be
poorfora coupleofyears?

I leftteaching because I gattired rf
being poor so that people who are an-
willing to pay enough taxes tt ghe
me the salary they wouldeipat hr
themselves cook) have a good edaca-
two for their children. And jet, I an
sad about my decision.

On my bookshelf,  haw a kcoqgpet
ofdried roses —a gift from ray fresh-
men when I lefL 1 treasure them, tut
the price of that gift Isan empty a>v-
bigs account I had to choose, as these
Teach for America volunteer! *tt
have to choose, bctwem betas m
teacherand a productive taxpayer.

I am gorry to leave
would have been proud to took h ft
mfera lifetime oftecchtag aad feaia-
ing from Uds. Pethaps some «ffhe«
Teach for America volunteer! <a
find a vacation la teaching Jinkm!!
some* of them wifi even be ath m
changethe lystem. AHofthen *otfcl
come away with a bette* andentaad-
lag ofthe dilemmaofteaching. *

Most of all, I hspe that "
proach their new schools w*h w
sped, not only far the students, wto
wtU make it all worthwhile, bat ahe
for their new colleagues, many if
whom have already glvea tfaetr tfe*
to America's kite. . [
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June 20, 1990

Ms. Annette Hochstein

Nativ Policy & Planning Consultants
10, Yehoshafat St.

Jerusalem 93152 Israel

Dear Annette:

Gus Vaxevaneris has told me that his charges for the overheads
would be §1,350. How shall we handle this? Send you an invoice?
Send one to Hank Zucker?

Let me know.

DF :rl
Enel

RUOER- FINN. INC., 301 EAST FIFTY SEVENTH ST., NEW YORK, N.Y. 10022 TEL. (212) 593-6400 FAX (212) 595-6397 PHONE MAIL (212) 593-0459
CHICAGO. LOS ANGELES, NEW ORLEANS. NEW YORK. TORONTO, WASHINGTON, D.C. AND INTERNATIONAL OFFICES AND BUREAUS
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Nativ Policy and Planning Conseitants &  mmomm mravied mwyv-31R3
Jetusalem, srael QrewIqs

Tel.: 972-2-662 296; 699 951

Py 972-2-699 951 FACSIMILE TRANSMISSION
TO: " . . ATE:
Bawid Binm DATED Dby 4.9 Pofp
FROM:  manetee Hochstinn NORAGES:
R:
FAXNUMBER: 5 715-1662

Dear David:
The bill for the overhead slides for the Commission on Jewish

Education in North America shoud be sent directly to Henry L.
Zucker in Cleveland ([FAX #216-361-9962))..

Thank you.

Sincerely,

(jU s U ih z
Annette Hochstein
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June 20, 1990

Mr. Seymour Fox
Ms. Annette Hochstein

Nativ Policy & Planning Consultants
10, Yehoshafat St.
Jerusalem 93152 Israel

Dear Annette and Seymour:

Enclosed are copies of materials Eli Evans gave me. I think there
are good ideas here which we ought to make use of in our final
draft.

Regards,
DF:rl
Enel
cc: Dena Merriam

RUDER« FINN, INC., 501 EAST FIFTY SEVENTH ST., NEW YORK, N.Y. 10022 TEL. (212) 595-6400 FAX (212) W5-6W7 PHONE MAIL (212) W -64W
CHICAGO, LOS ANGELES, NEW ORLEANS. NEW YORK. TORONTO, WASHINGTON, D.C. AND INTERNATIONAL OFFICES AND BUREAUS
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June 28

Dear Seymour and Annette,

I just came back fram visiting David at tha hospital. The
operation was & success, and he is fine =-- although quite
uncomfortable at the moment. X think he will be in the hospital
until early next week. Meanwhils, X have bsen reading the
material that has been sent to me =-- the book by Alvin X; Bohiff,
ths traneoript of the last meeting, etoc. As soon as David is
hone, we will talk with you and see where tc ¢go from hers.

Love,
Dena
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Nativ Bolicy and Planning Conseitants ®  3:5m) RVamY B'ey1e-2m
Jerusalem, Brael By

Tel.: 972-2-662 296; 699 951

fFax: 972-2-699 951 FACSIMILE TRANSMISSION

THO): ariid] Finm DATE: 25 June, 1999
FROM: AnTetite HomHstledhn & Seymmomer Foxx NO. PAGES: i
FAXNUMBER: 901-21012-715 1662

Dear David,

Our best wishes for a speedy recovery. We need you well
and happy. We'll discuss your letter as soon as your
hospital stay is over.

Take good camre..

Best regards,
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RUDER“FINN

MARKETIRG COMMUNICATIONS
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NUMBER OF PAGES JNCLUDING THIS PAGE: b

IF Y0U DO NOT RECEIVE PROPERLY, PLEASE CALL THE SENDER AT (212)

FAX NUMBER: (212) 716-1662



Nativ Policy and Planning Censultants e  nam smoavmy orypni-ave)
Jerusalem, Israel orywny

Tel.;: 9T2-2-6862 296; 699 951

IFax: 972-2-699 951 FACSIMILE TRANSMISSION
TO: Dema Meerriam, Dawid Fimm DATE: June 1, 199@
FROM: Anmetite Hoodisstte im NQ. PAGES: 1

FAX NUMBER: 212=715=1662

Dear Dena and David,

I am scheduled to land Monday at 6AM and would love teo meet
with you from 10-12 as you suggested to discuss the
Commission meetimg, the presemtatiemn, etec. In additien, the
Tuesday times are fine for Seymour and me.

Very best regards, :
C Ml
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RUDER* FINN

IMPORTANT NOTICE

Please deliver the following materials immediately

om Hmtik f4p&Lsjec

FROM
DATE=* 6/1
Number of pages after this one:

Please call

at(212) if you are having trouble receiving this

transmission.

NOTE:

DEAR ANNETTE:

MEETING 10-12 AM ON MONDAY IS FINE WITH US.
WILL EXPECT TO SEE YOU THAN AND MEET WITH YOU

AND SEYMOUR ON TUESDAY AS WELL.

(212) 715-1661

K' 7 ;Si. L *M V=158V *KVhSTH'T M'S ” 'k 'm Ll oK MV LAV 1termles K« M V-UND 1t
Veell A 17 ].%- O” sMKv \h'X\ ®KIMS+ Nfetx «Rk. t\'hi : 131 01 o tranl'isrms \ru Ise\1 \'si



WD aA TR g
=i =2 1y TERAF AN Inan 10 ﬂn'm- 15
FRLETIR S
BPSY Ry

- o U
FiftX 172 Yt 5795 &

M ;r-«ﬁ &1 &@/}L)fﬂf ’?/} M-z

LN stkenn .. WA ["U\O'U*a“/}, e

WW—W/'MQM'/ v iﬁwwﬁﬂ Fo

%VVW Enll AH @ gy /Vﬁwﬁuw(
-:fw e 7,;1“4243 - 5-/::!2?’

Ol

~
g A Clife & winvk Ladk nughoDuf*
S@Wf o Tl ‘&'é"g >AalT > diJ Lt



MHr 2% 99 Tde €332 I RJDEROFONOG000004808 TR .ND:2127151661

EXEQIT IME alviofi

The Comnission on Jewish Education in North fmerica was
fommed out of a deep anidl growing concern over” the rise in the
mumber of Jew® who are twnming asey from the traditiore and
iceal® fumdamental to Judaism, Mora and more lsadull® from
2l]1 smctors of the North Ametdcsn Jewish cammanity are s~
praesing the belief that a strong and vital Jewish education-
&l system is the primary vehicle by which Jews will continue

to devalop, as have thelir ancestorw, a lifelong commitment to

Jicfaimm,

The little research that fwms been done regarding Jewish
aducation and Jewish idemtity reveals a serdious weakening of
ties to Judaism among many North American Jewe. Today, 28)
of Jows under the age of 40 are married to non Jewa, and only
® guarter’ of their children identify themselves me Jews. In
additien, fewsr than half of Jewish children are currently
@rsliad in aawy type 6f Jewish schoolinrg® The supplementary
schesll, he core ingtitution in Jewish education, is per«
ceived By an overwhelming majerity of Jews aw a failure =
Wable, for the mest part, te inepire children to form eseri=
QUE commithents t6 & Jewish way of life.

The Commissien e Jewish Educatien in Nerth Anerieca was
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called together by Morton Mandel to exeamirne tha problers that
plague the system of Jewish education and to develop a com=
prehensivie plan that would, over time, redically transform
it,s From its incgpiiton, the goal of the Commission was to
create a plan of action that would Have a widespread impact.
In order to be sucoesstiull, the Comnizsion woild have to
imclude repressntatives from all sectors of the Jewlsh comma-

Ay, ared] gumaite rare winlll faked to select; as commissioners
merbede 0f the private and public sectors, ell four religlous

demominations, and a brosd spectrum uf academics, educators,

commnity lesders, and rebbie.

Each of the commissioners wnderstood the extent of the probr
lerws focing Jewish education. Their initial task was to
revigw available mesearch and pimpoint tha specific areas
that most desperately needed attention. Early on, the commis-
sioners cane to the conclusion that no dramatic change could
be trought about withaut first addressing the two fundamantal
i lding blocks of Jewish education: pem&mme] -~ the eatab—
lighmamt of a profession of Jewish educatorw; and the oM
fity = the eammitment of community leaders to make Jewish
apdlication a high priority by providing the necessary support
and finding, Thus these tue issupa avalvixd ag thie centwr—

piece of the Commission’'s plam.

Hyring its in-dept analysis of thil state of Jewish scucation,
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tihe Commission eldaniined all facets of the current system —
tmacher training, progrems at the institutes of higher Jewish
leswrmitingy formal prognems of Jewish esducetion (diey and sup—
plementary schools), and all types of informdl sducaticnal
sattings. Tt concluced that far more research was nesded
for educational Iesders to gain an accurate appraisal of how
the system is functioning. Thu® the development of a re—

search facility became ons of the main objectives.

fs recommendation® Tr change began to smerge, it bscame
clear to the commisslomers that at the onset they would not
havie the resoumces to implement all pheses of thelir plan on a
mational Isvel., They therefore developed the concept of
"Ugad Commumitiesy™ or communities 4in which innovation and
fumgding would be comcentrated. These communities would
recruit the best personnel and import the highest quality
sslicational programs available anywhare. They would become
the testing ground for the whole Jewish community, and their
successes would subsequently be disseminated throughQNorth

Amerita.

The plan that the Commission developed contained many compo™
Aente. T weuld fumction om  a matizhal Jlevel — with spe~
cifie mecommendations for imcreasing the number and quality
of teaching personngll, for improving training programa, for
raising teacher’'s dwmllariess and benefits, and for building
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moTR comminity sapsrts 1t would aleo functiom, in a highly
focused manmay, on & loced level in « soell nunber of Lead
Communities, wiskre there would be a far greater ability to
expariment and edfpine, It is here that real transformation
wauld take place) of 8 nature that will awaken in Jewe a love

for and layalty trb their Jewish heritage.

Simzee thee goal of the Cuomission was to create a plan that
would bR prosctive ratber than merely theoretical, it decided
to create an emtity that would oversee and continue its wark.
Thoe the Councll for New Imjitiative® in Jewish education was
established., The Counecil will bave a2 number of specific
furctioms and will begin fits activities the day the Commis~
sion finalizsd its meport. The Couwncil will maintain the
mamentim created by the Comnission and will be responsible
for reporting amnually to the Jewish community en progress

that Ras been maces

My immovative programs will be? explored by the Council,
imeluding, the develppment of a Jewish Educational Corgh
cangisting of young rollege studsnts who will dedicate a
specific humber of hours & week te teaching in Lead Communi-
tigs. MOeOther project Wwider consideration ie the creation of
& fellsuwehip prageany Fellows ef the Council, cansisting of
Sitstanding educators whs Will be sent to Lead Communities to
{F8iR teachwnse, Tie Caweil will also wark with imstitutions
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of higher— Jewish learning to guadmiple their educational
facwl ties and student bodies,

Sf‘r’jﬁ‘u The coordinating organizetion ir the Lead Communities), and
tor other sspects of the Council's plan, will ba the Council
of Jewish Federations. JEEWA and the JUC Awsoriation will
mork as partners with the Councll lr carrying ait various
asperts of the new progrem through their resources and facil-

ities,.

Crucial to ttke success of the proactive program adopted by
the Commimsion s the fimancial support of six private foun-
datioms dedicated to Jewish education. Each of this® founds=
tioms comnitted themselves to a contribution of %3 million
over & period of five year® to cover the initial cost of the
Council itself and its preliminary actiwitited. Grants will be
made an a matching basis by the foundations to Lead Cemmuni~
ties and to insitutioms of higher Jewish lsamnimg, as well as
other erganizationw imvolvad in the process.

Alss crucial to this success of the recommended program is the
cammitment of the Jewish community to rally to the cause of
Jewish education —- ag it bas in the psst for Jews in dis-
t=ois, for the State of lsrael, and for thme fight againat

fAEL-Eomitinm.
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e plen developad tyy the Commimsion Mae many concrete sle~
mentS: that, erwy aimes at weeuming the building blocks of
Jewisn education s well ax at eventually developing a whole
series of progremmatic activities that will i time transform
Jewish education, Im preseriting its weport, the Commission
igswed & clarion call tw arvuse the Jewish community to the
erisdis faring Jewish aducation and the need to apply its
fullest mesources to making a substantial change by the end

of the century.

8294 PO7
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Jerusalem, Iisrael =R {7AN L

Tel.: 972-2-fg62 29%6:; ©39 951

Fax: ©72-2-6Y9 951 AN CSS MWLELEE "TIRAANSSWIIISSTON
TO: David Finn DATE: 28 Miay, 1986
FROM:  Annette MHochstein NQ. PAGES: 1

FAX NIUMBER: 001-212-715 1662

Dear David,

Your fax from Monday did mot come through. Could yow please

send it agaim.
Regards,

/y ¢ ‘(Nlé ?Lk
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Nativ Poliey and Planning Consultants e  yasm Aoy 5i¥yi-=avm
Jerusalem, Israel S BB

Tel.: 972-2-662 2%, 699 95 I

Fax: 972-2-699 951 FACSIMILE TRANSMISSIOM

To: it i & Doema Ve bam DIAMEE: May 25, 1990
FROM:  Beymour Hrox & Anmedttioe HHodhadtod in NYOPRAGES: 5977

FAX NUMBER: (213) 7165-1663

Dear David and Dena,,

Wle are enormously grateful for your product and above all for
your effort and concerm.

This shert note is not the way to express our thamks, we will be
dodlg a good deal of more work tmmqund we will then find the
way to express ourselves better. “We enclose our corruption of
your work, We are not too uncomfortable because we will have an
opportunity teo change and make corrections next week and to do
the real job after the meeting on June 12th.

fie need an Executive Summary and if we can receive it on Monday
that will make all the differemce.

By the way, what is your suggestions for the name of the report?

B@st regards and Shabbat Shalam,

: %s
Seymo)lgv Fox and AQTéH: tein
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Nativ Peliey and Planning Consultants e  111am AMsiad BIvy-
Jerysalem, Israel D Yy VNS

Tel.: 972-2-662 2% 699 951

Fax: 972-2-699 951 FACSIMILE TRANSMISSIOMN

1183 Hank Zucker PATE: May 25, 1990

FROM:  Seymour Fox & Annette Hochstein NO. PAGESS: 5
Dear Hank,

We are ffoaximpe a draft of dhaptears four andd five of ithe
Commission Report and we look forward to the reactions of the
Senior Policy Advisors and staff.

As you can see, David Finn hs done an enormous piece of work and
it is a shame that we were under such time constraimts. Howewsn;,
he will have am oppertumity to work on the reeppott ddwrimg tbre
summer.. Orexr thHe newxixt feewdalpy s hdewilil ] proporere am Executive
Summary whiicth weewwlll ibwdUdde withen wwe sserdd ypou the corrected
version of chapters tweo, three, four and five.

We have made some changes that we would like to bring to your
attentiom: They are:

1. Enabling options have been changed by David to fbuildimg
blocks.f We think that this is a much better formulatiem.

2. The IJE has been called the €ouncil for New Initiatives in
Jewish Educatiom. The idea comes from Professor T’wersk%v who, when
in Israel, suggested that “Council®™ was better than fCenter.®

We look florward te your reactions and are continuing te work on
the tightening up and correctiens of chapters twe and three.

We suggest that the ecover letter from Mert describe the contemt
of chapters one and six.

With best regards,
Seymour Fex & Anﬁ@ﬁﬂ:@%tgin



CHAPTER 4

Coming to Grips With the Problem: The Commission

Develops Its Plan

The Commissiom faced several major challemges in
determining how to come to grips with the problems

facing Jewish education.

First, the Commission consisted of individuals of very
different backgroumdis: outstanding community leaders who
had succeeded in the world of industry and business; men
of affairs who were serving the Jewish community with
great distinctiom; leaders of institutions of higher
Jewish learnimg; world renowned schelars,, creative

educators and distinguished rabbiis..

It was inevitable that these commissioners would bring
to the table diverse and sometimes ceonflictimg
approaches to analyzing the nature of the task. This was
an advantage in that it brought together the different
perspectives that would be needed to develop a realistic
and comprehensive solutiem. But it posed a potential

problem in the search for common ground for discussion.

In view of this, the setting of the agenda for each of
the Commission's sessiens and the orchestratien of the

discussioms themselves so that they would be



constructive and result-oriented required a great deal

of advanced plannimg.

Secondly, the problem was so vast that it was unclear
how the Commission should focus its work so that it
would achieve the greatest impact. There were no clear-
cut guidelines as to how to establish priorities among

the multitude of issues that needed to be addressadl.

To meedettitese chhaldegges, aa method of6f ocpperation wwas
decided upon that was to characterize the work of the
Commission throughout. Before its first meetimg om
August 1, 1988, and from then on, before and after each
of theéhesiwCComidssdon neeethongs, @ Pprocediree fHor
maintaining personal contact between the staff and each
of the commissioners through interviews was agreed upan.
In thilsisway, every meeting of the COummissdon wwas aa
culmination of dialogue among professionals and the
Commissiomers, and all the Commissioners provided input

into the process.

It became evident in interviewing the commissioners
before the first meeting that they would suggest a large
number of areas and probleme in Jewish educatiom that
were iR meed of improvenent (el@gy. M Suppleswaiteany
scheoel, programs for the cellege age, early childheed



programs). In fact, at the first meeting the follewing
23 options were suggested by the Commissioners as areas

that should be the focus of the Commission's work:

THE OPTIONS

1. To foous effforttss om the esrdly cHilldHood] aage ggrowp .

2. o focus efforts om the elementary school age
group.

3. To focus efforts om the high school aagge groinpup.

4. To focus efforts on the colleye age gyoonp.

5. T focus efforts om young adults.

6. To focus efforts om the famiilly.

7. To focus efforts omn adulits,

8. To focus efforts on the retired and ttke eddbarly.

9. T devédopl @ndaridnpioweo whet supplembsrtanrtys schoglbol .

10. To develop and improve the day school.

11. T develop informal educdd¢iehqepr informal education.

12. To develop IsraedeExpewridscecprbgramsence programs.

13. Teo develop integrated programs of formal ard
informal education.

14, To foous <ffortts on e widbegpresst acoguisiitbion of
the Hebrew language, with special initial emphasis
on the leadership of the Jewish community..

15. Mo develop curriculutewatomethodsculum and methods.

16. Tro anilrarice tilee wse of e meediba amd tsedhrdlogy
(computers,, videos, etc.) for Jewish educatian.

17. Tro dbzdl wiitth tthe shorteaye of qualiifisell geerssomedl

for Jewish educatiom..

18. TrRo diedl wiith tilee Community — iits lesdberghip amd dits
structures - as major agents for change in any
area.



19, To reduce or eliminate tuitiom.

20: Te impreve the physical plant (buildings,
laberatories, gymnasia) .

21, To create a knowledge base for Jewish educatiom
(eesearch of various kinds: evaluatioms and impact
studies; assessment of needs;; cliemt surveys;:
etc.).

22. To encourage innovation in Jewish educatiion.

23, To generate significant additiomal fundimg for
Jewish education.

It was obvious to all that the Commissiomers suggested
more ideas than any one Commission could undertake. In
fact, each of the areas suggested could warramt a
commission of its own. Together they could easily form
the agenda for Jewish education in North America for
several decades. At the end of the Commissiom's first
meetimg, the staff was given the assigmmemit of
developing methods that would help the Commissieon narrew
its foeus so that it eould agree upen an agenda feor

study and actienm.

In the persenal intervieuws that preceded the gecond
meeting of the Commission, the staff learned that there
were compelling reasens te undertake many of the ideas
suggested: all o6f the populatien groups were ifportant;
all eof the settings 6f edueatien were impertant. It
became obvieus that a deeper analysis of the problem
weuld have te be fade if the Cemmissieners were to be

able to deeide on the indispensabie first steps. Indexd,



at the second meeting on December 13, 1988 it became
clear that some needs had to be addressed that were pre=
conditioms to any across-the-board improvements in
Jewish education. There are "building blocks™ upon whieh
the entire Jewish educational system rests. They are:

a HRerssonrél for Feu bsh esthoedt bon ; aaed

* Tee communiity —— ditss leeatbersdhpp, Fundditog aardd
structures.

It was clear that there was a shortage of talented,
dedicated,, trained educators for every single area of
Jewish educatiom. This was true for all age groups, for
all types of schoeols, all types of educatiomal settimgs,
JCCs, trips to Israell, the preparation of curricular

materials,, and the training of educators.

It was also clear that if the Commission was to make a
differemes, the community's attitude towards Jewish
educationm would have to change. A new environment for
Jewish educatiom would be created if outstanding
community leaders were to grant Jewish education the
highest priority on the local and natiomal scenes. Only
then would the funds necessary for a program of change

be obtaimed..

Recognizing persemm@l and community as the building
blocks upon which all else rests the Commissiom, at its

second meetimg, agreed on its agenda. It was going to



devete its efforts to developing a comprehensive plam to
¥eeruit, train and retain large numbers of dedicatted,
talented educators for the fileld of Jewish educatiiam.
It was going to develop a plan to involve a large number
of outstanding community leaders for the work in Jewish
education. They, in turm, in their local commumiitiiess,
and on the national scene would be able to take the
steps that would raise Jewish education to the very top
of the agenda of the North American Jewish community and
consequently begin the process of creatimg a mnew

environment,, a new ambience for Jewish education.

The Commissioners determined that personmell and the
community were interrelated. Outstanding community
leaders would only be recruited to the cause of Jewish
education if they believed it weuld be peossible to
recruit talented and dedicated educatiomal persunmel.
At the same time, outstanding educateors would not be
attracted te the caiise of Jewish edueation unless they
felt that the Jewish cemmunity would give them the
necessary resources to make a differemes. They mnust
believe that the eemBunity is embarking en a new era im
Jewish edueatien in whieh there will be reasemable
salaries, a seeure eareer line, and an oppertunity te
havye an impact on the gquality eof the eurrieculum and
metheds 9f eduesatiom.



These two building blocks would be essential in order to
build a genuine profession of Jewish education. When
such a professiom is established,, and there is an
infusion of dedicated and qualified persennel to the
field, paremts would recognize that Jewish education can
make a decisive contributiom to the lives of their
children and the lifestyles of their families. This
would establish a groundswell of suppeort that would
enable community leaders to achieve the level of funding
and to generate the energy necessary for a renewed

system of education to flourish.

Though the Commission agreed on its agenda at this
second meetimng, a significant number of Commissioners
were reluctant to omit the programmatic areas from the

agenda.

One Commissioner asked "how is it possible for this
Commissiom to ignore the revolutiom that the
developmentts in the area of the media have made
available for Jewish educatiom? 1Is it conceivable that
a plan for Jewish education could be developed at the
close of the 20th century that would not take advantage
of the contributions of television, video cassettes,

computers and the museum?"



Another Commissioner reminded us that so much of our
experience and research indicate that unless we
encourage the family to adopt a more vigorous reole in
Jewish educatiemn, the formal and informal settimgs for
Jewish education are not 1likely to have a significamt

impact on childremn.

Though the Commission agreed that the first items om its
agenda would indeed be the building blocks, it also
agreed to address some of the important programmatic

ideas at some later date.

At the conclusion of the second meetimg of the
Commission the staff was instructed to prepare the
outline of a plan of actiomn. Commissioners urged that
the plan be comprehensiiwe., There had beem notable
attempts in the past to deal with the problem of
personnel by raising salaries or by concentrating om the
development of a specialized area of traiming. But
these effoerte had hRet met with majer success. It was
the Cemmissien’s assumptien that unless the problem was
dealt with eeomprehensively, this Ceommission would net

make any siubstantial differemee.

In interviewing eemmissieners befere the third mneeking
and censulting with ethe¥ experts, the staff was

reminded time and again that Bringing abeut ehange in



the area of personnel and the community is vast and
complex and would be difficult to address at once and
acreoss-the-board throughout North America. How would it
be possible to achieve concrete results withim a
foreseeable period of time. Retraining mamy of the
30,000 teachers to meet the standards contemplated by
the Commission would take years, perhaps even decadss,
to accomplish. In additiom, finding the persommel for
new programs in informal educational settimgs, for study
trips to Israel and for the effective use of the mediam,
would require a long-range effort. The Commissiom was

searching for a way to begim.

With this in mind, it was decided to hegim by
demonstrating in a small group of communities what cowld
happen if sufficient numbers of outstanding persemmel
were recruited and traimed; if their efforts were
supported by the community and its leadership: and if
the necessary funds were secured te maintaim such an
effort over a five-year peried. These sites were te ke

cealled viLead Eemminities.n

Fundamental te the sueeess of the Lead Cewmunities would
be the determinatien of the cemimunity itself to become a
medel for the rest eof the eeuntry. This mnust ke a
Yhettem-uph rather than a "top-dewn" effert if it is to
suceeed. It &heuld be uRdersteed that Ehe Lead



Communities would have to provide a living demonstratiom
of how the new ideas that grow out of the Commissiom's

plan can be implemented.

Basic to the idea of Lead Community is the assumptiom
that significant questiomns concerning innovatiom and
implementation can only be resolved in real life
situatioms. Lead Communities would provide the
laboratories in which to discover the policies and
practices that work best. The lessons learnmed could

then be replicated elsewhere..

Lead Communities would become the testing places for
"best practices™ —— exemplary or excellent programs =-
in all fields of Jewish education. We would learm of
these best practices through the combined efforts of the
key continental educatiomal institutions and
organizatioms, and above all, the ecreative front-lime
educators who have develeped innevative, suceessful
programe in their classrooms, commuhity centers, sumher
cafips, adult education programs and trips to Israel.. As
ideas are tested, they weuld be earefully menitered and
subjeeted te eritieal analysiis. A ecombinatiom of
openness and ereativity with eentinuing menitering and
&lear-eut acesuntability weuld be vital te the sueeess
of €Rhe Lead E€emmunity program. Although the primary

focus o6f eaeh Lead Eemmunity weuld be leeall, the

i8



transformations that would take place would have an
effect on national institutions that are playing a key
role in Jewish educatiom. Thus, the institutiomns of
higher Jewish 1learning would need to expand their
education faculties to train additiomal personmel for
the Lead Communities and to offer on-the-job training
tor the personmel that is presently working in existing

institutions..

At its third meeting on June 14th, 1989 the Commission
adopted the strategy of implementing its ideas through
the establishment of several Lead Commumities. Because
the concept of Lead Community requires local initiative
and involvement as well as the expertise of natiomal
institutions and organizations, the staff was requested
to develop the elements of a national or contimemtal
strategy necessary for the implementatiom of the

Commission’s plam.

Substantial time was devoted at this third Commission
meeting to the importance of educational research, of
monitoring and evaluatiomn, of learning about the impact
of various programs. Commissioners thought it would be
inapprepriate, possibly even wastefwl, teo undertake
significant new initiatives without carefully monitoring
and supervising their introduction inte Lead

Communities.

11



As the meeting was about to conclude, commissieners
raised the ocrucial issue of who was geing te implement
this ambitious plan - who would do the work? The staff
was asked to prepare materials that would deal with the

following guestiems:

1) who would assume responsibility for continuimg the
work of the Commission when it issued its report and
recommendat ioms;

2) who would be responsible for the implementation of
the plan that was emergimg;;

3) who would initiate the establishmemt of Lead
Communities;

4) how would the necessary research, the evaluationm and
monitoring be introduced into the plam that the

Commission was preparing?

In the interviews that followed the third meetimg, the
staff was referred to successful programs in the field,
and found that there were many excellent ideas that
ceuld be incorporated inte the work of the Lead
€emmunities., They alse learned that several of the
prominent family feundations had undertaken pioneerimg

work in programmatic areas.

The diehetony, the tension between the concept of the

YHuilldling bleeks™ and that of pregrammatic areas

i2



diminished as it became clear that persempel weould
always have to be recruited and trained for spegifie
programs and for specific ages or settings (e.q.
teachers for early childhesd, for the supplementary
school, for the day schoeol,, counsellers for the

community center)..

Responding to the issues of implementatiion,
Commissioners recommended that a mechaniswm, an entity,,
be established to carry out the work. This entity would
be responsible for inmitiating the establishment of the
Lead Communities; it would begin a dialogue between the
work of the family foundations and the work undertakem
in Lead Communities, betweem the foundatioms and
national imstitutions such as the training institwtieons..
It would imitiate the establishment of the research
facilities that the commissioners requested,, amd it
would carry on the work of the Commissiom when it

completed its report.

At the fourth meeting of the Commissiiom, which took
placee on Oeteber 23, 1989, the idea of creating a new
entity, later to be named the #Counecil for New
Imitiatives in Jewish Edueatien," was agreed upon. The
€ouncil weuld be responsible for the implementatiom eof

the Commission’s deeisiony.

13



The staff was asked to bring together the varicous
elements that had been discussed in the first feur
meetings of the Commission and in the many interviews
that had taken place between these meetings with

commissioners and other experts.

At the fifth meeting of the commission it became clear
that a concrete plan for change had emerged from the
Commission’s work and that implementation could begia

immediately.

The plan deals with personnel and the commumity,, with
the programmatic areas and with research. In additiion,
by the time the Commission issues its report inm the Falil
of 1990, the following initial steps will have heen

takemz

1. Fundimg: Substantial funds will be available to
launch the plam. This is now being arranged through the

generosity of family foundations.

2., Implementatiem: The Council for New Initiatives in
Jewish Educatiem will be established -- to be a
facilitating mechanism for the implementation of the

Commission’s recemmendations.

3. Lead Gemmunities: First steps to establish several
Lead Cemmunities will be taken. They will be places
where Jewish edueatien at its best will be developsl,
demonistrated and tested.

14



However, for significant acress=-the-beard change te take
place, a long=term effort 1is regquired. The lesseons
learned in Lead Communities will need te be applied im
many communities, gradually changing standards eof Jewish
education throughout North America. The available pool
of gqualified personnel will be increased. The professien
of Jewish education will be developed as the number ef
qualified educators increases, as training programs are
developed and as job opportunities, terms and conditions
ffor employment are improved. Gradually,, major Pprogram
areas will be addressed. A research capability will be

developed.

The Continuing Role of the Commissiom om Jewisth

Bducation in North America

It was agreed that with the issuing of this report the
Commission will be reconstituted as a representative
body of the North American Jewish community concerned

with Jewish education.

It will plan te meet oence a year in order te assess the
Progress being made in the implementation of its plan.
Its coentinuing rele will demenstrate the determimation
of the leadership of all faeets ef the Jewish community
te achieve a fundamental echange in Jewish edueation

thEcugh the ceoiurse 6f this new undertalkindg.

i5
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7
=’ Wiitile aveiding rhatoric and aimpiiistic formullztions, wiiiile rejectirg
excessively heroic propesitions, we msy agree on & descriptiom of commmn
aspiratitons and expsctations. Our gost should be to nmke it possible for every
Jewigh child to be exposed to the mystiery and romance of Jewish history, to the
enthrallitng imsights and special semsditivitios of Jawish thought, to the

ganctity and synolisn of Jewish eximvernses, to the power and profumdiity of

Jewish faith., As a slogan we might adopt the dictum that says "they sesarched

from Dan to Best Sheve and did net fimd en 'em he'lrexs ! 'Ambs'arvez )

ususily understeed as an ignowamus, an Lllittavete, may for our purposes be
redefinad as one indifferent to Jewish visioms and velucs, untowched by the drama
and mwjesty of Jewish history, unsppwmcistiva of the resourcefulness and resilijemca
of the Jewish communiity, uncomcermed wiith Jewish hdestimy. Edunstion, in iefs
broadest senss, will ensbie young people to comfront the sacret of Jewish tenacity
and existumes, the quality of Terah teachimg which fascimates and attracts

irresistiivly., They wiill then be able, even eager, te fimd their place

im a ereatiwe and eomwiructive Jewish commundity.



Jewish contiinuity or survival- se a people- 18 not a probllem snd need
not be & source off anxicty of perplexdity. The reasusom (ux this spparent serenity
iz not insensditivity or wiarfulmess, but unshakeble comwlotion, unwamarimg felti,
and @ spaxial historical comsclousness nurtured by the record and realitikes
of the Jewleh pamtt. Hiackmeyed epithets- or stemmotyyred lLaments and Littaniles~ should
not be allowed te obscure the uniqueness and quintessence of our tauly unparallslat
hiistory, The guwastion that gewstrates 20 mich aspprehensiirveness and persisgant
restlssomess is how mgmy of owr childrem and grandcfitildren, fritendls and nedghbors,
nephews| nieces, and couwsinm wiill be privilegad teo participate im thia ongoimg,
contfidentt, creativa Jewiish commundity? Ewery imdividual is of concerm to us; o

effort shoxld be spared to enlarge tiw growp of'suw-winz«o:;a,.Ml



CHAPTER X
RECOMMENDATIONS
OF THE CONNISSION ON JEWISH EDUCATION IN NORTH AMERTCA
The Commission on Jewish Education in North America decided to
undertake a ten-year plan for change in Jewish educatiion..
Implementation of the first phase of the plam will begim

immediately.

The Commission calls on the North American Jewish commumity,, omn
its leadership and imstitutioms, to adopt this plan and provide

the necessary resources to assure its success.

1. The Commission recommends the establishment of The
Council for New Initiatives in Jewish Educatiom teo
implement the Commissiom's decisions and
recommendatioms. It will be a driving force in the
attempt to bring about across-the-Reoard, systemic change

for Jewish education in North Ameriesa.

¥ The Council will imitiate a ceoperative
effort among individuals and erganizatioms
cencerned with Jewish edueation, as well as
the funders whe will help suppert the entire
activity. Eentral eemmunal erganizatiens =-
€IF, JEE Asseeiatien and JESNA =- will be fuil
partners in the werk. Federations will be
invited €8 play a eentral rele apd the
religieus densminatiens will Be fully



involved.

* The Council will be charged with gaining

acceptance for the action plan decided upon by

the Commission and bringing about
implementation of the Commissiomn's
recommendations. It will be devoted to

initiating and promoting innovation in Jewish
educatiomn. As such, it should be a center
guided by vision and creative thinkimg. It

will be a driving force for systemic change..

* Tt will help to design and revise
development strategies in concert with other
persons, communities and institutioms.. It
will be a catalyst for development efforts in
Jewish educatiem. It will work with and
through existing institutions and
organizations and help them rise to their full

potenti=ll..

2. The Commission urges a vigorouas effort to inveolve
more key community leaders in the Jewish educatiom
enterprise. It urges local communities te establish
comprehensive planning committees to atudy their Jewish

education neede and te be preactive in bringing about



improvements. The Commission recommends a number of
sources for additional funding to support improvememts
in Jewish educatiom, including federations and private

foundations.

In order for this to happen:

* The Commission encourages the establishment
of additional local committees or commissions
on Jewish educatiom, the purpose of which
would be to bring together commumal and
congregational leadership in wall-to-wall
coalitions to improve the communities” formal

and informal Jewish education programs..

* The Commission also encourages each
community to include top community leadership
in their 1local Jewish education planning
committee and in the management of the
schools, the Jewish Community Centers and

local Jewish ediucation programs.

* The Commission recommends that federations
provide greater sume for Jewish edueatiom,
boeth in their annual alloeations and by
special grantes frem endewment funds and/orx
speeial fundralsing efferts on behalf eof

Jewish edueatiom.



# Private foundations and philanthropically-
oriented families will be urged to set aside
substantial sums of money for Jewish education
for the next five to ten years. In this
connection the Commission urges that private
foundations establish a fund to finance the
Councill, and subsidies for Lead Communities

and other projects.

3. The Commission recommends that a plan be launched to
build the profession of Jewish educatiom in North
Ameriem.. The plan will include the development of
training oppertumities; a major effort to recruit
appropriate candidates to the professiom; increases in
salaries and benefits; and improvements in the status of

Jewish education as a preofessiom.

To accomplish this, the North American Jewish
community will be encouraged to undertake a
pregram to significantly increase the
guantity and enhance the quality of pre-
serviee and in-service training opportunities
in North America and in Israel. Increasing
and improving training opportunities will

require investing significant funds to expand



existing training programs and develop new
programs in training imstitutions and general

universities in North America and in Israel..

4. The Commissicon recommemds the establishment of
saeveral Lead Communities, where excellence in Jewish
education can be demonstrated for others to see, learnm
from and, where appropriate replicate. Lead Commumities
will be initiated by local communities that will work in
partnership with the Council. The Council will help
distill the 1lessons learned from the Lead Communities

and diffuse the results to the rest of North America.

5. Thee (Gammiisssiiom idbarttiiffied sewersl progranretic sress,
each of which offer promising opportunities for new
initiatives. The Council will encourage the development
of these areas in Lead Communities and will act as a
broker between Foundations and institutions that wish
to specialise in a programmatie area. The Council will
assiat in the proviaien of research, plannimg and

monitoring for those efforts.

The Commisesion has identified the follewing
progranmatic areas, each o6f which effers

premising epportunities fer intervemtiom.



latiomsy Early childhowod,, the
child, the adolescent the college-age youth,
the adult,, the family, the retired and

elderly, the new immigramt.

Settings and frameworks: Early childheod

education and child care, the supplementary
school (elementary and high school), the day
school (ellementary and high schoel)),, the
synagogue,, the Jewish community center,

camping, the Israel Experience

Content, Resources and Methods: Curriculum,

Hebrew language educatiom, the arts, the media

and new technologies

6. The Commission recommends the establishment of a
research capability in North America to develop the
knowledge base for Jewish educatieom, te gather the
necessary data and to undertake monitering and
evaluation. Research and development should be supported
at existing institutions and organizatioms, and at
specialized research facilitiea that may need ¢to bhe
established.
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Chapter 5: fi &(
A Blueprint for the Future

To fulfill its mission of issuing a report and
implementing its plan and to mobilize community support

for its recommendations, the Commission designed a
To fulfill its mission of issuing a report and

blueprint for the future.
implementing its plan and to mobilize community support

for its recommendations, the Commission designed a

Its elements are:
blueprint for the future.

I. Establishing The Council for New Initiatives in

Jewish Education
Its elements are:

IT. Establishing Lead Communities
I.Establishing The Council for New Initiatives in

IIT. Developing National Strategies for Personnel and
Jewish Education

the Community
IT. Establishing Lead Communities

IV. Developing Programmatic areas
III. Developing National Strategies for Personnel and
V. Establishing a Research Capability

the Community

VI. Spreading the Word -- The Diffusion of
Iv. Developing Programmatic areas
Innovation
V. Establishing a Research Capability
VI. Spreading the Word -— The Diffusion of
Innovation * Kk ok ok ok

I. Establishing The Council for New Initiatives in
k k k k k

Jewish Education

I. Establishing The Council for New Initiatives in

The Commission recognized that a new entity would have
Jewish Education

to be created to assume responsibility for the follow-

The Commission recognized that a new entity would have

1

to be created to assume responsibility for the follow-



up and implementatien of its plaam.

Commissioners expressed different views of this entity.
One <Commissioners said "“The most practical thing we
could do would be to build some kind of an Institiute
where the best minds in the Jewish werld,, and the best
minds of Jews who are involved in Jewish educatiom -
social seientists, humanists, etc. - would sit together
and deliberate on the values that we wamt Jewish

children and their parents to internalize."™

Another Commissioner described it thus: "the Coumcil
should be the conscience of American Jewry in the Jewish
education field. For example, it should make a periodic
report on the state of Jewish Educatiom im North
America. It should have a high-powered research functiom
to evaluate programs. It should be able to offer
authoritative information to American Jewish leadership

on Jewish education proposals and undertakings.™

There are no precise parallels that the Commissiom had
im mind when conceiving of the idea of the Councill,, but
there were parallels that were uszeful whem thinkimg
through its functione and roles. These parallels ranged
from the Manhattan Preject, which brought together the
leading scientific minds in the world to achieve a
breakthrough in splitting the ateom, te the Radiatien

Laboratory of MIT, which pioneered the develepmemnt of



radar, te NASA, whieh has been respensibie for America's
space Pproegram. The American Assembly at Columbia
University, founded by President Eisenhower as a center
For the development of new thinking in key segments of

American life, is another useful model..

The difference between the Council and these other
enterprises is that the Council is designed to be a
significant but small undertakimy. It will have the
responsibility to generate new initiatives to be carried
out by existing organizatioms. It will bring together
all the necessary talents and resources to make sure the
plan of action is being carried out, but it will turm to
existing institutions to undertake specific assigmmemts

as part of the overall plam.

There was considerable discussionm whether the role
envisioned <could not be undertakem by existing
organizatioms, for the commissioners were determimed
to avoid establishing an unnecessary bureaucracy to
accomplish their purpose. However it was decided that
the prospects for succees would be strengthemed by the
creation of a new entity which had this program as its

sole responsibiliity.

In establishing the Ceuncil, the cemmissiorers knew that
they would be supported and helped by these

erganizatiens that are playing a leading rele in Jewish



education in North America today. JESNA, which had made
tremendous strides since its creation in 1981 would be
called upon to intensify its work with communities
around the country in the on-going effort to place
Jewish education higher on the agenda of the Jewish
Community. It will continue to gather significamt data
about Jewish education and continue to offer its
expertise in consultatioms. As work progresses it will
need to play a major role in diffusing the lessons

learned through the initiatives of the Councill..

It was also agreed that the JCC Association would have
to intensify the vital role it has played in the
development of imformal settings for Jewish educatiam.
Since it serves the needs of individual Jewish Community
Centers, and offers a broad range of direct and indirect
services, the JCC Association will be able to integrate
new educational developments that may arise out of the

Commission's plan into the arena of informal educatioem.

CJF, the umbrella organization for Jewish federations in
North America, will be asked ¢to inteneify the
recruitment of and communicatioms with community
leaders, encourage the development of supperting
structures ((such as 1local commigsioms on Jewish
educatiom), and encourage a significant increase in the
allocation for Jewish education througheut North

America.



The Commission developed its plam, fully appreciatimg
the centrality of those who deliver the services of
Jewish educatiom: the denomimatioms,, their schoxls,,
their training institutions and commissions on Jewish
educatiom, and above all, the front line educators and
their professional organizatioms. One of the functions
of the Council will be to learn how their contributions
can aid in the implementation of the Commission's plam.
With the help of these institutioms, the Council could
become a driving force for innovatiom and chamge:,
serving as a catalyst to help bring about the necessary

transformation of Jewish education in North Americss..

It was decided that the Council would be located in New
York City, as an imdependent entity with its own Board
of Trustees.. Its charter will call for a Board of

T20)
Trustees, to be chosen by the sponsors of the North
Americam Commission on Jewish Educatiom ((the Mamdel
Associated Foundatiems, JCC Asseciatiiem, JESNS, and
CJF) , together with the __  Foundatiomns that have
agreed to provide initial ftﬁgéimj.. Trustees will ineclude
principals of foundations that have committed major
funde ae well as educators, scholars and ecemmunity

leadiers..



The first director of the Council will be Stephem H.
Hoffman, an outstanding professional who has for some
years been Executive Director of the Jewish Community
Federation of Clevelamd. The initial annual operating
budget of the Council will cover the cost of staff and
facilities to carry out its work. The supportimg

Foundations have made available an additiomal

(520)

million to be used over the next five years to implement

the Commission’s plam.

The Council's staff may consist of specialists in the

following fields:

1. R crestiive edoostor  wiltth esgesriienmee im thee Fieslidd
who will be able to play a central role im

educational plannimngy.

2. B ressancier win wiillll hellp gatilienr andl anmllyzee titee
necessary data and help establish procedures for

monitoring and evaluating the implementatieom..

3. A stafff persom who wiillll bee a  liiadisoon wiitthh
Foundatiens as well aes eother individuals and
institutioms interested in workimg with the

Council.

4, B stafff planmen who willll e im dienge of stnattegiicc
planning for the development of the Commissiemn's

pregram and will work with each Lead Commumiity..



In additien to these specialists, consultants will alse
Be wused, and werk will be commissioned from existing
instittations..

The Director of the Council will present to the Board of
Trustees by January 1, 1991 a five-year schedule of
ackivities with a timetable and budget. At the end of
@ach 3subseguent year, the Council will issue an annual
report that will be distributed to all segmemts of the
Jewish community concerned with Jewish educatiom and

Jewish continuity.

The Commission’s recommendations and plans require that
the Council work simultaneously on the 1local and
national scene. On the local scene it will work through
Lead Communitiess. On the natiomal level it will develop
strategic plans to advance the profession of Jewish
education and to imvolve more community leaders in the

enterprise of Jewish educatiom.

II. Establishing Lead Communities

A Lead Community will be a place =- a whole community —-
that will engage in the process of re-designing and
improving the delivery of Jewish educatieom. The focus
will be on the shortage of gqualified persormel and on
recruiting ecoemmunal support =- with the goal of

effecting and 4inspiring echange in the various



pPEegramnatic areas of Jewish edusatienw, threugh a wide
array of intensive pregrans. Initially, thiee to five

kead Ccommunities will be chesen in Nerth Ameriica.

The seleckion process of these Lead Communities will be
pEcpesed by the staff of the Couneil and decided upom by
the Board., A number of cities have already expressed
their imnterest. These and possibly other cities will be
congidered by the Council. The goal will be to choose
those that provide the strongest prospects for sucosss
and will be able to serve as models for other
communities im the future. With this in mimd,, the

following criteria for selection are being considensst:

© Tt willll Bee impentantt too clloosee commuriitiess inin
various geographic locatioms,.

o They should he of @iffensort sizess.

© Same showld bee relattivedlyy new commriitbiess andl
otthers well-established,.

© Thene may be othen difffenencess ircludingy levedl aff
Jewish imvolvement. The object therefere will met
be simply to select communities that are most eager
to participate in the program or even offer the
greatest premise of leadership and finamcial
suppert, but rather these that will previde the
most significant 1lessemns fer a broad nationall

program te be undertaken in the future.



T make this determinatiom, the staff will have to
preduce an analysis of the structure of the differemt
cohmunities that have offered t6 participate in the
pESgEFam, and then make suggestions as to how best to
select the three to five sites that will provide the
most fruitful settings, as well as the most
representative spread. The staff will also make on-site

vigits to those communities most likely to be selecteil.

When the recommendations are acted upon by the Boami], a
public amnouncement will be made so that the Jewish
community as a whole will know which cities will be
selected as Lead Communities. Commissiomers have
suggested that for each Lead Commumnity, the followimg

conditions should be met:

* There most e credilble demworsstoetiioon tiedt thee
leadership of the Community is willimg to undertake
a significant program of change in Jewish

educatiom.

* A large percentage ((possibly 75%) eof all the
educational institutions and settimgs im the

community must agree te jein the endeawor..

# The leadmns oF thae CoUWMMUNIGYY BUusdt aghpeee to
partieipate in erientatien and trainirg proghands.

9



* The key professionals in communal and educatiomal
institutions will establish on-the-job education
and training for all professiomals in the

community.

* The community must undertake to raise sufficient
funds for the program. This does not mean that only
wealthy communities will be eligible; what is
required is a significant increase in allocatiom

and not an absolute sum of momey.

Among the first steps to be takem in each Lead Community
will be the creation of a local planning committee
consisting of the leaders of the organized Jewish
commumity, the rabbis, the educators and lay leaders in
all the organizations involved in Jewish educatiiem.. The
Council will help each local committee recruit a staff
of professionals to work on the program. It will be the
staff’e responsibility to prepare a writtem report on
the state of Jewish education in its commumity.. This
report will form the basis for the preparatiom of a planm
of actiom, including recommendatiens for new programss.
The Ceuneil will offer whatever assistance is needed in

this precess.

Once this report is completed), the local ataff will work
with the national Couneil to determine the stepz to be

10



taken to implement the action plam. Though detailed
plans will have to be prepared for Lead Commumitiess, the

following could serve as examples of what might be dome:

* Every member of the educational institutioms in
Lead Communities will join in an ongoing collective

effort of study and self improvememt.,

o Gm-dhee—phb training programs will the deseloped for
all educators - both formal and informel,.

o Thradiimiingy programs will le cssttabllisthed fHor
principalsandanteathesksers, inmwvdinimg wessdkesmdss,,
summers and vacation periods with experts and
scholars from the denominatioms and institutions of

higher learnimg, both in the U.S. and in Israel.,

* Hzoth loaadl scheol,commmmibytycenbater ,campmp yowybhth
program, etc. will consider adopting elements from
the inventory of best practices maintained at the
Councill. This will lead to the immediate expansion

and enhancement of their curremt educatiomal

program..

After deciding what form of best practice they want to
adopt, the community will develop the appropriate
training program so that this practice can be introduced
into the relevant institutioms. An important function of
the local planning group and natiomal Council will be to

monitor and evaluate these innovatioms, and to study

11



their effect.

#* Cultivating new sources of persommel will be a
major area of activity. Some of it will be planned
and implemented at the national level.. Howewer,,
each Lead Community will be a testing-groumd for
the recruitment of new and talented people into the

system.

The imjection of new personnel imitwm a Commmunhtiyywiwlill be
made for several purposes; to introduce new pPrograms; to
offer new services, such as family educatiom; to provide
experts in areas such as the Bible and Jewish histeny,

and to £ill existing but vacant positiomss.

These new positione are going to be filled in innovative
and creative ways, so that new sources of personmel are
developed. For exawmple, it has been suggested that the
€euneil establish a Fellewship program and an Educatiom
€orps te enlist the services of yeoung talented Jews whoe
might nBnet eotherwise econsider the field of Jewish

ediucation as a eareer eheice.

@ Fellews of the Eeuneil ——Thexee iiss 33 meserveir of

young Jews whe are outstanding peeple in general
edycation as well as in ether fields (philesephy,
psychelegy,, ete.) whe weuld veleceme the eppertumity
ts make contributisps te dJewish 1ife, ip a Lead

i3



Community. The Council and the local plammimg
committee will recruit at least twe such
individuals per Lead Community as Fellows, for a
period of three years. These fellows will brimg the
best of general education into Jewish educatiieon,
serving as educator of educators,, and work im

monitoring and evaluatiiom.

The Jewish Education Corps.. Another source of

talent for the system could be outstanding college
students who have good Jewish backgroumds (such as
graduates of day scheoels, of Hebrew speaking camps
and students specializing in Judaica at colleges
and Universities)). These students might not be
planning a career in Jewish educatiem, but many are
deeply committed te Judaism and have the potemtial
to be goed educaters. The Council will attract
these people through a program medelled after the
concept of the Peace Corps.. Multi-year agreememts
will be made in whieh they will eemmit themselves
te devete eight heure a week fer feur years to
Jewish educatien in a Lead Cemmunity and te be
trained for the assighpment. During this time they
will ecentipue with their general studies at the
University.. IR exehange fer their teaching
serviees, the bLead CEemmunity will effer apprepriate
Femuneration.

i3



o Fast—Track Frogneswes. Fifontss wdillll Bee maadde too Buiilld
fast-track programs for youmng mem and womem
majoring in Judaica at colleges and universiitiiess.
It is currently estimated that there are hundreds
of potential candidates.. These people now have few
job opportunities, and might well be excited about

working in Lead Communities..

o Careeayr Changers. Anoitesr ssmnaee off nesw gessoomedl
could be people who are looking to make a career
change. Many such individuals are currently in the
general education system. Often they are in their

thirties or forties and are looking for new

challemges..

If each Lead Community succeeds in recruiting twenty
people from these varioug sources;,, it could have a
tremendous impact on the gquality of Jewish educatiem.
These newly recruited educaters will choose to
participate in this endeavor because they believe that
they will be making a differeree.. They will be highly
metivated, and their enthusiasm will be transmitted to
their students.

* All thhe fLead Communities will werk tegether in an
Asseeiation of Lead CEommunities, similar te the
Assgeiatien of Effeetive Seheols. It will be the
responsibility of the Eecuneil to Wake sure that the

14



local committees and professional staffs meet together

and network.

* Lead Communities will also serve as pilot programs
for national efforts in the areas of recruitmemtt,, the
improvement of salaries and benefits, the development of
ladders of advancement and generally of buildimg the

professiom.

For example, a program will be developed to allow senier
educators in Lead Communities to be given a prominemt
role in determining policy and in deciding which best
practices to adopt, thereby playing a more importamt
role in the education process.. The issue of empowermemt
may be one of the most significant keys for attracting a
high caliber of educator and, while the Council will
develop ways to give teachers nationally a greater voice
and creative input, this will be applied early on and
experimentally in Lead Commumitiies.. One commissioner
suggestedi: "a society of master teachers should be
created, not only to recognize excellemce, but to allow
these individual to make recommerdatioms, develaop
innevatiens and serve as modelss.. Regular meetings of
such a groeup would provide encouragement to the members

themeelves.

In this process, a new ladder of advancememt for
teachers will be established.. Lead Communities will be

ereating nARew pesitions and alterpative career pathss.
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Advancement will not only be linear from teacher ¢te
assistant principal to principal. A talented teacher
will be able to specialize and play a leading role im
his or her field of expertise throughout the commumiityy..
For example, a teacher who became a Bible specialiist
might become a leading figure in this field for am

entire community.

III. Developing National Strategies for Perscommel amd

the Community

In addition to the work with Lead Comwmumnities the
Commission’s recommendations necegsitate that the
Counecil develop a national strategy consistimg of a
number of major initiatives. A detailed plan for the
national strategy will be presented te the Board of the
Couneil by March 1, 1991. It will include personmel and
the community, but there will alse be programmatic
eompenents and the establishwent ef a research

capability.

A. Persennel

A bread seale effert will be undertakem to intreduee
changes in the persenpel strueture ef Jewish eduecatiom
in Nerth Ameriea. These efforts will be related o
professisn building and will fgeus speeifieally in the

ig



areas of recruitmemt, trainimgy, determinatiom of
salaries and benefits, career track develcopmemt, and

teacher empowermemtt..

1. Recruitment

A major marketing study will be conducted to identify
those segments of the population that are potemtial
candidates for Jewish educatiom careers, and what
motivations or imcentives would most likely attract them
to the field. Thus, for instamce, that while salary
levels are importamt, there is some evidence that
empowerment ({((the opportunity to make a difference in the
lives of students and paremts)) may be the primary

factor.

Among the issues the marketing study will explore is
what the key target groups for recruitment are -~ i.e.
graduates of day scheoels,, students participatimg im
Hebrew speaking camps, college students on campuses with
serious Judaica departmemts;, students participating in
Israel Experience programg and professieonals at mid-
career who are looking to make career chamges.. Following
the market study, which should be completed by the
summer of 1991, a several-pronged communicatiens effoxt
will be developed to create a sense of excitement and
anticipation among thoee who might consider a career in

Jewish edueatiom. This may invelvys, fer instaece, visgits
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to the major colleges and universities that have large
Jewish pepulatiens by educatienal eonsultamts and
talented reeruiters. A key resource for these visits
will be imdividuals in Lead Communities whe are actually
working on innovative programs. They could visit nearby
colleges and universities to convey to stidents the
excliting changes that are taking place in their

communities.

In additiom, public relations efforts will be tindertakemn
to focus attention on the Council's work and the
progress in Lead Communitiies. This special emphasis on
the media will reach those key target groups who should
be encouraged to enter the field of Jewish educatiiiaom.
Also, a series of promotiomal materials ((a newslettsr,,
brochures, videecs, etc.) may be produced to maimtaim a

constant flow of informatieom..

While it 1is clear that there will be career
opportunities in Lead Communities for a number of
candidates, the recruitmemt efforts will extend
mationally, to £ill vacant positions and to attract

students to the training programs.

2, Training — the Education of Educators

The number of studente graduating frem training programs
must be substantially increased.. The immediate target
will be te increase the number of graduates frem the

current level ef 1060 anmnually te 460.
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To accomplish this, the Council will first work with the
imstitutions of higher Jewish learning te expand the
full time Jewish education Ffaculty from 15 t& 60. This
will imvolve the endowment of fellowships for the
training of new faculty. Likely candidates for these
faculty positions are outstanding practitiomers in the
field, scholars from Yeshiwat, academics from
universities in the areas of general educatiam, Judaiicss,,

the social sciences and the humanitiess..

With the faculty in place to handle a quadrupled studemt
body, plans will be designed to both recruit studemts
and, to provide an extensive program of support througih
grante and fellowships. Encouraging first steps in this
regard have already been taken by the Wexner Foundatiom

to attract outstanding candidates to training progmamss.

New preograme te prepare students for differemt
educational roles ((.g., early childmeed], speciall
edueatiom, infermal educatiem, family educatiiem) will be
established at finstitutiens of higher Jewish learning

and universgities.

The €euneil will enceurage the develepment eof innevative
leadership pregrams where eandidates fer key reles in
Jewish edueatien eap be previded with special
educatienal experiences.
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3. Salaries and Benefits

It is elear that salaries and benefits for educaticmal
personnel must be substantially increasedl.. The Lead
Communities will provide a model as to how the desired
salary level can be obtaimed. Salary levels and bemefits
are a function of both the budgets available for schoels
and other educational envirommemts=s, and a determimatiom
of what should be fair and equitable remuneratiom for
valued professional services.. To achieve appropriate
levels, a determination will be made as to what proper
remoneration should be, and funds will have to be raised

to cover the additional cost.

On a mational level, a parallel effort, albeit more slow
movimg, will be encouraged by the Coumcill, workimg
through local federatioms.. One of the mest direct ways
in which community leaders can demonstrate their belief
that a2 higher prierity sheuld be givemr to Jewish
education will be teo provide the necessary additiemal
funds. The role of federatiom allocatiems for this
purpese will be earefully eonsidened.. The Lead
Communities will provide standards as te what these
salaries and benefits should be, and sinee these will be
widely publieised threugheut the Jewish commumity, leeal
federations ean seek te emulate the levels that are

being set.
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The Couneil will establish an economic task force to
gtudy this topie, and to offer guidelimss. The task
foree may issue reports periodically to keep the
eommunity as a whole informed about the progress being
made in regard to salary and benefits, not only in Lead

comminities, bit throughout North Ameriicaa.

4, Empowerment

The empowerment of teaching persomnel has to do with
creating new functioms for teachers, which will
encourage greater input on the curriculum, teachimg
methods, administration and the educatiomal philosophy
of the schools in which they work. This too represemts a
reorientation of educational thimkimg, and in order to
prepare the foundation for this approaci, the Council
will encourage schools to develop incentives for
teachers who show special promise in this respect.. This
may imvolve awards or bonuses, or increases in title and
stature for teachers who show initiative in regard to
the educational direction of their schocls.. The Crown
Family Foundation has taken leadership in this area hy
establishing the award, for educators whe have
demonstrated <creative leadership by developimg

outstanding projects and programs.

Educational administrators will be encouraged to welcome
these new initiatives. The Council will geek to work

with various organizatiops to project messages to
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administrators about this concept, urging them to
encourage their faculties to exercise greater influence
and power over the character and nature of their

schools..

B. The Community

The work of the Commission is itself evidence of the
growing concern on the part of the Jewish community for
the quality and effectiveness of Jewish educatiom. The
Council will work to maintain this momemtmm, in order to
secure a leading place for Jewish educatiom on the

agenda of the organized Jewish community..

The goal is clear, as one Commissioner obserwadi: a
majority of the estimated 300 community leaders of the
approximately 30 communities in which the North Americam
Jewish population is concentrated must rally to the
cause of Jewish educatiom. "The chances are,™ he said,
"that in 1980, only 25 of these leaders thought Jewish
education was the burning issue, 100 thought it was
importamt, and the rest didn’t spend much time thinking
about it. In 1990, it may well be that there are 100
community leaders who think that educatiom is a burning
issue; 100 who think it is importanmtt, and 100 don't give
it too much attentiom. The challenge is that by the year

2000, 250 of these community leaders should see Jewish
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education as the burning issue and 50, should think it
is important. "When this is achieved," the Commissioner
said, "money will be available to finance the massive

program envisioned by the Commissiom.™

Although the bulk of the necessary funds will come from
local communities, the Council will be able to launch
the program immediately through the generosity of six
family foundatioms:

1.

2.

The director of the Council and its Board will sustaim
this effort by recruiting additiomal family foundatioms
to support specific elements of the action plam. A major
new resource for funding may well be found in the
federation endowment funds, currently estimated at, at
least $2 billieom. These funde are not for the meat part
being utilized for educational purpessss,, but they ceuld
be, aes part of the Commiesion's effoxrtt. Alsw, the
Council will work with CJF to encourage federations in
developing new fundraising initiatives fer sgpeeifie

aspects of this educational plam.
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The possibility of developing new structiires that will
enable the various elements concerned with Jewiskh
education to work more effectively together will be
explored. This process will include the federatioms,
bureaus of Jewish educatiom, the denominaticmss,, JCCs,
communal schools and congregatiaoms. The relatiomship
among these groups and national organizatioms (the JCC
Associatiom, JESNA and CJF) will have to be carefully
worked out. It is likely that the federatioms will be
the center of the new local alliance and will play a key
role in plannimg, budgetimg and financing Jewish
educatiom. This new structure will in effect mirror the

planning committees in the Lead Communi tiiess..

IV. Developing Programmatic areas

The major thrust of the work of the Council will be
related to the building blocks of Jewish education =--
establishing a teaching professien and building 1leeal
community support. Howevenr, there iz a strong
imterrelationship between these building blecks and
programmatic areas. Teachers are trained for particular
age groups —- early childhood, elementary scheel, high=-
school. Educators work in particular settimgs: summer
camps, tripe to Israel, JCCs, a classroom where Bible er
Hebrew is taught. Educatiomal persermel is always

imvolved in programmatic areas.
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The creation of innovative and effective programs in the
various areas of education will be crucial for the
success of the Commission’s educational plam. Thereffans,
the Council and its staff, as part of their long range
strateqy, will develop an inventory of successful
programs in the various programmatic areas. This
inventory will be offered to the planning committees of
the Lead Commumnities, who will choose among them,
adapting and modifying the programs for their local
settings. The Council will also advise regiomal and
national organizations and local communities on how they

might benefit from these programs..

The Council will build upon the work already undertaken
in programmatic areas by several of the family
Foundatioms: the Charles R. Bronfman Foundatiom (CRB)
for programs relating to the Israel experiemcw; the
Crown Family Foundatiom which encourages outstandimg
educators to further develop best practices; the werk ef
the Wexner Foundation in the area of the training eof
educators; the work of the Reveson Foundatiom which is
expanding its efforts in the area of the the media and
other means of communicatiom; the work of the Meltom
Foundation in the area of adult educatiom; the Blauateim
Foundation in the area of research; the Riklis
Foundation in early childhoed eduecatiom; and the werk

ef the Mandel Asseciated Feundatiens which supperts the
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processes likely to lead to systemic change in Jewish

education

The Council will function as a broker between these
foundations and Lead Communities, between Foundatioms
and creative educators in the field,, and betweem
inmstitutions which want to develop specializatiom im

programmatic areas and potential funders..

IV. Establishing a Research Capability

The Council will facilitate the establishmemt of a
research capability in North America. This will enable
the development of the theoretical and practical
knowledge base that is indispensable for change and
improvememt. It will require the creation of settirgss,
where scholars and practitiomers can think togethex
systematically about the goals, the content and the
methods of Jewish educatieom. It will alsoe include
procedures for the evaluation of each component of the
Commission’s plan as well as gathering new informatiom

concerning the state of Jewish education generally..

This research will be carried out by professiomall
research organizations by departments at universities

and by individeals. The resulta will be dissemimated
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throughout the Jewish communiity, for use in short-term
and long-term planning. Data on Lead Communities will be
gathered and analyzed to ensure that their individual
programs are educationally sound and are meeting with

SUICCess..

This endeavour will also encourage innovative research
projects that will test out new approaches to Jewish
educatiom. These will involve frameworks in which data
can be collected and analyzed on key educatiomal issues,
ranging from the effectiveness of the supplememtary
school to the impact of campimg, to alternative methods
for the teaching of Hebrew as well as other subjects in
the curriculum, to the assessment of educatiomal methods

in various settings.

A forum will be create to bring together individuals
from various institutions dealimng with research im
Jewish education and to encourage them te create a

national research agenda..

VI.. Spreading the Word — The Diffusion of Innovation

Although the main thrust of the Council will be to work
with Lead Communities and to develop natiomal strategies
over the next several years, another focus of attentiem

will be to set up a process whereby other communities
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arocound the country will be able to learm, adapt and
replicate the ideas, findings and results of the Lead
Communities.. In this phase of the Council's work,
national organizatioms -- especially JESF®, JCC
Associatiam, CJF and the denominatioms —-- will play a
critical role, since they will be the meams by which

this process can be effected.

The Council will encourage these organizatioms to
develop procedures that will accomplish this objective
through such means as published repeorts;, semimanrss,
publicity in the Jewish and general medi=, and
eventually through training programs for communities
around the country. The national organizatioms will also
arrange for on-site visits by community leaders and
educators to observe what is taking place in the Lead

Communities..

As Lead Community programs begin to bear fruit, a plan
will be developed by the Council to initiate new Lead
Community programs.. At the end of the first five years,
it is expected that the initial Lead Communities will
have matured to the point where they will have developed
a momentum of their own towards a continually improving
educational system. By that time, another three or four
lead communities may be added to the plam.,. Theze
communities will be able to move forward at a more rapid

pace because of the lessons learned in the £first
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communiities..

The process of adding new communities should be a
eontinuing one, so that in time there will be a growimg
network of communities in North America that will be
active participants in the program. It also may be
possible to establish a new category of Lead Communities
that will function as associates or satellites of the
original comrunities. These will not require the samne
kind of intensive effort that will be necessary in the
founding communities, and they will help the Coumcil
provide the level of support necessary for buildimg the
entire effort into a nationwide program. The program
will thus have a ripple effect, and as time goes, on be
extended to an increasing number of commumities

throughout Nerth America.
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FAX @i 972 2699991
To Seymowr Fox snd Annette Hochatein

T ) lowing gm are & draft of the sscond chapter,. It needs a lot more
work o3 youw can 3ee from the questions we ask, but we think it's getting
there. We hope you sgroet

hie meceived your last FAXS snd are starting to work on the third chepter. Virem
you arrive on Wedneeday, we Should go over all the questions in Chaptar 2 and

onz® wi have the ahswers, we will be able to produce a final draft very quick—
ly: You should be able to distribute Chapters 1 endtl 2 by Fridesy, Then wa camn

comgentrate on Chapter 3 which wa ought toobbealiilr to finish in time for your

May 3 meeting.

e almeady have guestioms on Chapter 3 for yvou to anwmser, and perhaps the beat
way for us ¢t work on that while you are here s to spend two or three hours
@r fowpver lomg it takes) sach day to go over the questions we have, then
work by ourselves to write up drafte. The fellawing day we can go over those
draftts and get snswers to adoditioral guesitions, stc. We may also be able to do
sore writing together, with you providing the content and wa composing the
sentences, We'll have tD experiment and see what works best.

This is beimg famaed from Kathy's house. [ffittohesnt'd come through clearly
call me at fome on Sunday. "1l be home all day.

AlLL the best
yMiid Fimn
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CHRFIER 23 JEWISH EDVCaTION =~ WhERE T STANDE J0D&Y

In orcer to understand the contant ih which the Commission conducted its werk,
it is importent to examine now Jewish education in North Americs has evolved,
iring the initial meetings of the Commissiony members were provided with a
series of 10 rese@arch papers that revealed important data concerning the
current state of Jewish sducstion. Thace papars gave an overview of Jewish
education today and represented the most extensive research and that has ever
been cdone in the field. Thay werat

Ite Splaticomhin Betemen (ailith Educetion and Jéhfish fmsinuity
(I.Scheffler, Harvard Universitys 8. Fox, The Hebrew University)

Ite SSCHSGION Bt Jewind ERIGREIGO in NMOOS C9woich (W Ackerman,
Fen Qurion University)

Sermuanity Qroantzatiom For Jewish Egucedion in Narth Smamlisan
Lasdersiun, Eloengay andt Stoucture (M.L, Zuskar, Director,
Conmiscion of Jewish Education in North Americs)

Eecgrationsied Simminiix Eisdning fer Jesdimn Educeticmy
Jdentiity and Gentiouity e Fox, Jewish Community Federaticn
of Cleveland)

e SBnecqoue o6 3 Ranfns fon dewish Education (J+ Raimer,
Brandeis University)

The Ememtnaslen of Jeedsh Educatprm in Nectb fmaricas A
Aesaarsd Bludy (A, Davidsaon, Jewish Theslogizal Seminary
of Americal)

Tovaords the Encfessionrelizatisn of Jedish Jeasitiog (Im Aron,
Hebrew Unisn College, Los Angeles)

S:uﬂies af Fersonnel o dswieh Souteticor 8 Bunpery Rapert
. Aron and D. Markovic, Habrew Unlon College, Los Angeles)

Informal Egueation in Narthh amwritia OB/ Reismsn, Brandeis
University)

A Epil of ihe dawish Popaliptdon of the S8 (Gallup, Israel
Decenbar 1989)
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O the basis of these reports, it was possible to gain a perspective an the
wvolution of ESwish sduzation in North America, begimnning with indivicual
MEdghiiar ineal wcteeis esdanliarad (ndererviently in Hew cammuiitiesy to the
crpation of verious bureaus amd committees in the effort to devalop a natdomsl
System of Jewish education, These reports helped to define the probiems and

sxplain why, despite the progress made in recent years, the Jewlish communmidy
fes yet o develop a means of achisving its long=~term educaticomal objectives.

Early attempiae 12 Rtanderdize desish Sgusalion

The developmant of Jewish education in A&réeita during the past cemtury, wee
characterized by « series of tentative efforts to bring some degree of uni-
formity to a highly imddvidualistic patterns of achooling. In the early stages
soch school fumctioned as a world until itself, free to chooee its own tsach-
wre and develop its own curriculum. Then in 190%; a first halting step to~
wards standarization was takem when the Central Board of Jewishk Education vas
established im New York with the hope of developing a unifaorm curriculum fer
Jewish schools im the eity. FHewever, tha Eoard had only a narrow base of
public suesert and limited rescurces. The following vear the Eireau of Jewish
Edusation of the Kehillah of New York City wam creatsd eclipaing the werk of
the Camtral Beard, The Barsal of Jewish Educetion was the first efficial
camnal office of Jewish education in Nerth America.

hdex ihe lemderehip of Dr, Samsen Penderly, the Burcau establiskred the prin=
ciple @f gereral community suppert foF Jewish osueaticr’; Perderly belisved

L



ingiividual efforts of nelghborhood groups, Bome preliminary efforts were made
o develop stenderdization for New York sehools in regard to curriculum devel-
opment, teacher training and licensing, text book produttiem, the establish
mamt of activities for youth organizations, and the developmant of extra-
curricular activities., While the Burcwu made some wortwile comtributiona im
these areas, it fell far short of creating & genuine system of Jewish educa-

tiom for the New York community.

It was mot until i938, nearly two decades later, that a new, more effective
entity was created, the Jewish Education Committes. This new comhittes was
formed under the direction of D, ___ . Berkson [what was DriDushkin’s role?],
amd it essentially consisted of a merger of the Bursau of Jewish Educatien
with the =y éssociation of Jewish Eduration (when was thig formed amd whak
was its fumetion?], Scome Jesders, inmcluding Dr. Berkson, felt the primery
function of the mow Committee should be —esearch and experirentation threugh
model schools, & somewbat revolutiomary idea, that had never befors been
proposed to the Jewlsim community. Others believed that the Committee's primary
role should e to provide service to gxisting schocls and to help each ere
inprove ite performence within the context of ite own religicus erismtatice.
This "lmity im diversity" appreach was finally adopted and it becama the
central tomet of the Comnittes.

I the yesrs that followed, pluralism continuad to be the mair characteriatic
of Jewish education. The Commitiee provided some guidance and mekarials {ie
this a9 adesuate cescription of its role?), but each scheel was fres o newd*
ligh itw ot educatienal poliey. Periedieally, veices were raised askirg when
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Jewish sdugaticn Mould reflwct "the best conceptions of the best educatsrs,’
but clearly no mechanims existad By which such an aspiraticn could be real~

fized,

it anything happen in intervening years that should be mentisned?d

A new imitiative to centralize JewiSh educaticn was made in 1981 when the
Jawish Educationm Bervice of North America (JESNA) was established, It was
craated as "the crganized Jewish community's zontinental planningy coordinat=
ing and service agency for Jewish aducetion.” While this was an ambitious
undertaking, JESNA was conceived as & service organization to help meke new
rescurces available to existing schools rather then to bring about a transfor-
mation of the entire systam of Jewish eduration. During the 1980s, JESNA de—
valoped relatiomships with 30 central agancies for Jewish education [what are
thase agencies?} and 200 local federations. By the end of the decade it was
providing support services directly to approximataely 3000 Jewish schools
arcund the country,

Among the services which JEEN& prevides today ars the dissemination of infor—
mation about educational programs, the recruitment of tsacihers, the organiza-
tion of regional end national confersncas for professional sducators and lay
Isaders, the developnent of cooperative pregramd with Israeli educational
ngcie-, and the cperation of a visiting teschers program that places Isrseli
teschers in schools thorughout Nordh America. JEBNG also acts as an advocacy
for Jewish educetion in federation circles. It is fundad by allocations from
Joeal federations and private contributions.
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Gransing Kuoshin of TeAshica Jontituies

Dewpite theas notable efforts, little progress was made during these years
towancs establishing a wnitfied system of Jowish odusatisn and creating &
gemuime protession of Jwwish edusetors, In order to understans why this is s,
it ie important to trace the history of thgl teeching imstitutes thet have been
traiming taachers tor Jewish schools.

Historically, from the (8703 onwards, Jewish education centered largely arouns
thee groming immigrant Jewish populations in key urban arsas. Teacher tradining
immtitutions were sstablished to prepare a generation of Habraw teachers for
those communities., Betwesen 1097 and 1954, 1l such imsitutions were estab-
listhed, [shculd ar nome sane of them?] In the 1930s and 1940s, Leo Homer

[who was he?] examimed the curricula of aight Hebrew teazhers collieges and
foung thet in addition to emphesizing ths stydy of clagsical Jewish tests and
the study of Hebrew, they sach bad assumed functioms beyond thelir basic mis-
picn of training Hebrww teachers. They were actively sncouraging students to
pursue 3 full course of study in secular colleges. This could prepare students
for professional carsers other than Hebrew schosl tesching, but the result was
ot enly a small merwent of the annual need for new teechers wis being met by
these traiming instituticns.

In e ysars that followed, thesa tescher training institutions centirmuaed to
exgand thelr course offerings. Several sstablished Joint degrea programe with



To/M4r1900 22,17  F#ROM

seculer colleges and wniversities, snd many new progrand wers created in
Judaic studies, Jewish communal mervice, &nd ecuit sdusatiom. By 4981, all but
e of e 13 eccredited ingtitutions hed removed the word “Teacher' from
their mames, and cnly 29K of the courses still uped Hebrew 85 the lenguege of
imstruction. Thus the Hebrow teschers collages, originally established for the
sole purpoee of preparing Mebrsw teashers, had Sxpanded their role in the
Jewish comminity Y eNCONBARRRCIVER BFRRERT, MBI @Fissiop

Today, there are 14 Jesish imstitutions of higher learning cffering programs
that prepare students for specialirzed careers in the Jewish sommunity [wers
there 11 in 1981 amgl mow 147). They imclude independent community colleges
established by the Jesish comminity, denominational schools establisked by
religious movements, and university-based programs estabiished by the communi-
ty or imdividuals., Trese institutions offer training progrems for rabbls,
Jewish communal service workars, cantors, and Jewish sducators. In additiam,
they Offer academic degree programs in Judaica, adult scucation, Jewlsh stud-
iws programs for motivated adolescents, and speclal projects, such as museum
pragrams. Although these imstitutions now benefit a large segmant af the
Jewish population, the bBrosgening Of their curricula has astually resdlted in
a dimipution of attemtion paid to the needs of primery and secondary Jewish
schoele. The imstitutes me Jomger consider their primery ocbjective to be the
traiming of Jewish sducators. They have not developed a vision of what Jewish

"aducation im the moskrn worid should be, or how to approach the religious
dimension of Jewish mducation today. With the exception of the denomiratiemal
schoeis, there ix also some ambivalence sbout identifying Jewish education
traiming priogram as religious aducatien.
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Ancther major cause for concern has been the diminishing standard® within the
imstitutes regarding admission criteria, ingluding Judaica backgrauwnd and
Hebrew lamguage proficisncy. Meost of thess imstitutes have been sasking to
imcresse their enrollments by reaching out to a hithearto untapped resgrvoir of
potential students, many of whom lack the kind of backgrouwnd in Jewish sduca=-

tion that would gqualify them for careers in Jewish sducatiom.

Im addition to the problem of recruiting qualified studentws, teaching insti-
tuted are faced with the difficulty of finding cqualified faculty. The munber
of faculty members holding full~time positiors in Jewish education is aston=
ishingly small. There are currently IB full-time fatulty sarving in depart~
ments of schools of Jewish education;{its not clear what thewe schobls are]
Only-six of thete® people, however, hava full-time teaching responsibilities.
[what about the other 1R full time teachers? = clarify] Another 22 faculty
tsech o a pert-time besis, end an additional 44 are brought in on an adjunct
badis. The academic traiming of the full-time faculty varies greatly. Eleven
of the 18 people hold doctorates in education or related fields, such aw
payehelogy or counseling. The others hold doctorates in Judaics or the Human=

ities.

agk of Professicnelism 2 fore ®1 Freblem

Théﬁi are sene 30,000 teaching and 3,000 adminiwtretive powitions in the
figld, yet enly 146 imdividuals are currently enrolled in the bechelor's and

master’'s dagrees programs im Jewish education im the United States. Little



CER RN, 22 ROL ¥Rl O S19722605P6121259343 2ol

roliable raka cuprahtly- existe-oscthambecinroind aSH fraining oY ths vavk

MHew?  wd = hy@le Amnd SREsEee (e LD el s deilae Eael s LA Mie Wi
MUpPREMETh INaME TINN OTRA JLWeE Ly WEITS SR vawmet g —cm b iis o f e OdaBmma

are individuals with some religious upbringing wito mmivy the Spporiunity &5
perticipate in limited educational ectivitiss. N systematic research to
determine how many there are im sach of thase or other categories, wWhat is
kmowm from surveys of local Jewish education bureaus is that in some arcas of
North America, as much as 1%% of the supplementary school teaching positions
are unfilled as of the tirst day of school.

During the pest two cecades, there has been & steady decling 4 the-mumber of
rollege age studemBb—ilooming €0 medme in M&h_m;/t the undsl}.-grcdu-
ate level, Currently there are 358 students snrolled in ﬁﬁ@m or teacher
CArtitiCarIon progravme) pfdweviiyg A dwblede Lo Wmﬁé axtissafion, fuRich

statistic i€ correct, see page 18 of Devideon Repori)

A majority of those who enter the field deo so with far )e=ss preparation then
their counterparts im the public educational system. Thus, while over half of
publie actonl tmachers hold a Masters vegrea, thiw ls Unue of emly & handful
ef teschers in Jewish day scheols. [t is ostimatad that nearly one ocut of
every five (I73) teschers in day schools do met have & college degrew, and
less than half of the teschers in the supplementary schodls have had a high
schoo]l Jewish education,

Saly & small percentage of teechkers in Jewish schools mest the standards of
the National Board of License, (nsed backround on the Bosrdl The standards of



local BIE"s [whast is this?h are comsiderably lowsr and reguire 3 minimum of

wraiming im Judaica and sducatien,

Protiles of the 398 [?] students at Hebrew teaching institutes indicate that
-tm problem of imedequately cqualified teschers) even among those specifically
vraimid for careers in the Jewish comrunity, is likely te continue unless
there i & maAjor effort t dievelop Jewish education as & sericus professions
Btudents today are entering imstitutes with insufficient knowledge about
Judaica, and with more fimterest in pursuing an M.A. degres than achieving

teacher cereification,

It is cisar that the 30,000 teachers who pressntly hold positions in Jewish
schools do not provide role models for autstanding collage age students wiho
might otherwise be attracted to carsers in Jewish sducatiom. Indees, throughe
out the United States, supplementary Jewish education experiences a high rate
of teacher turmovar. According to the Jswish Community Federation of Cleve-
lamd's Report an Jewish Continuity, in 1983, there was an annual teacher
trmover rate in Cleveland schools of approximately X%, The rate roee to

22. 0% for the schoal year 1957-1988. This nationwice trend has besn attrilbuted
try low salaraies, poor berefits, low status, and the lack of opportunity for

professional advancement,

According to the '[9P83 Teachers Salary Upda®a," supplementary acheol tesciers,
carrying & i2<heur werk losd per week, eaFrn an average anrual salary of
9,000, Full time day scheel tmachera, carrving a J0-hour werk lcad per wewk,

S8 @R aV@rage afrual séalary ef ¥19,000, Thesa figures are 1ok compared with

i8
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the average public school teacher's salary Df %28,03]1 (eccording to the latest
NEA figures), which im itself is recoonized as woefully inadequace,
Gome communities have mede afforts to raise teachers salaries, but theere has

been no comprebensive plan to solve this problem.

The situation is particularly blsak in regard to early childhood teaching,
which many believe is the mpat critical period of Jewish educatian. The typi-
cal starting salary esarmed by a Jewish nursery scheol teachsr is 8,000 =
$10,000, far less than that of a public school kindergarten teachar., Only two

THAYLSEI T LAFASLT e = Lp pidl LAY sy A e L4 LU Lwrs S B Luse CLlsyge wf Olwbedile wuill Ulomb X w Uea i
Hebrew College) provide sxtensive sarly childnood teacher training programe,
and the field doms mot attract the most talented imdividuals.

Although supplementary school sducation is the major lpstitutionmal structure
in North Americe, there is an cverwhelming perception among American Jews that
at the present time it is & failure. A major ceuss of this can be found in
the school setting itself. Few people can maka a career, or even support
themsalves, tsaching ten or twelve hows-s—wmmky This means that almost by
detinition these part=-time tsachers cannot give their educaticmal responsibil-
itiss the professicnal commitment they reguire. Merscver, the teachers are
often frustrated by the difficulty of making a sericus impact an the lives of
students in the limited amoumt of tmaching time that is availakle, and they
sse no possibliity of improving their own skills gr advancing their careerd
through self-improvement programs. The mesult ls that all concerned - the
teachers themselves, parents, students, and cammunity leaders — have a low
expectation that the poor performance of todav's supplamtary schools can ba
remedied.

zed CARABZTIZICE66YZZIETH N . v ime mee



estimated as bming approwil/ately 310,000, with 57,000 mehesl age childrsh.

Im the Nerth Amarica today, a majority of Jewish children do not recelve any
type of Jowish educatiam. Data from the sarly 19808 revesils that approximately
59% of Jewish school age children in the United States arw not enrolied in any
kind of Jewish schocling. Of the remaining 427, 12% are enrolled in & day
school, and 30X in a supplementary school, In Canada, & similarly nigh number
of childran (®4%) receive no Jewish educaticn; & greater number of those who
do arme anrolled in & day achool rather than a supplemantary schaol (25% and

I7A, reapactively).

Anasessaty Fwnding
Funding for Jewish aducatien currently comee from a variety of scurces, in-

eluding congregations, tuition paymants by parents, fund-raising by the
schools, and federaticn suppart. There is a consensus among Jewish leagers
that all of theze sources together provide far lesas than would be needed to
effect a major change in the whole spectrum of Jewish education in Nerth
fmerica. There are no cancrets figures available as tp how much in total is
currently being spant on Jewish education. Bome have sstimated that budgets of
two or three times present levels will have to be established if real progress
il. to be mede (e are just guessing at thesae figures, but some sstimates
should be given) It is clear that thesd'levels will anly be reached if the
Jewish community as a2 whole makes a comecicus decision to give Jewish educa—

tion the highest pricrity in its plans for the future.
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A survey of fumding for Jewish educetion in the i1¥90w, [give S4kas] reveals
thet the average Jewish community allocates over cne—guarter of its federation
bucpet to Jewish sdutation. The breakdown of Federation allocations (1986
budget) is as 1ol Iowss

Day schools 6%
Bursaus of Jewish Eduration =
Community Schonls FAL
Institutes of Higher Jewish Learning 5, 9%
Congregationel Bohools &4
Dther .

[(figuwres seen s0 disproportiomate to day schopls; thay should be verified. If

they Me correct, perhaps some explanation shauld be given 3

(A pmragraph should be added here suggesting how hww funding sources could tw
found —= from comtributions by major private foundations that are now addramé«
img the reads of ecucetiom, the prospect of increased fund ralsing by federa«
tions, amd imcreased perrentages of federation funds geirg to educatiom, ®tc.l

To effect these changes, PeW comMMUNity structures My Rave to be eatablisred
o provide the besis for fimencing Jeliish edusatien at an apprepriate ievel.
This may invelve new relatienships ameng federations, buresus of Jeuish Wduel-
tion, communal schools and congregaticna. The role of faderEtitne wWill nave
ﬁ@.&s reexaningd in cornectian with plasairg and Budgeting for, as well as
fimencing, Jewish educatien. And there Will Rave te Be a fereceful Paticmal
lensisrsihi® €0 establich standarda #aF the field, and te prowcte, GReaLFIge
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and evaluate imnovative idesas,

Racent Initimtiven

Based OFSUWGISH @oiidatid SRAE .- CrdY e dodLuaRit) o\ sede OXdYeL; ticevg
langd"s Jewish community in 1985 began to lay the groundwark for & local proc-
ess that would organize communal priorities arcund the issue of Jewish conti-
nuity and Jewish education, The Report of the Joint Federatian/Cangregaticnal
Plenum Commission on Jewish Continuity, issusd in 1988, proposed that new
communal efforts be made in teacher training and family education programs.
Based on the findinge of the report, the Congregational Enrichment Fund was
establishedy marking a rew partnership between synagogue and Federation. The
Cleveland College of Jawish Studies was revitalized in the hope that it would
provige a vaiuabPie regourc fr Ueveilupling « 4eeliiTuied supply of tidbhars:

In addition, a nunber of spacific proposals wore made. The Report recomrended
that the Burssu of Jewish Education create five full-time teaching positions
to be filled by professional Jewish educators. It also recommended establigh—
ing a mnumbar of other pesitions, such am a youtk advisor, praver leader, oF
feamily education specialist.

LCADD M)

During the last fow decades, there have been examples of successful programs

or teachers throughout the country that have made a tiignficant difference to

the Jewish community. One such pxample is the Minngapelis Talmud Terah. ..

i
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“"zam mave, The principal of this schosl wes an scucationsl leader who produced

sone of the cutstanding imedmers in Jewish sducation as well as prﬁfessors of
Jugdadcs,

Sore commumities have begun to teke up the challenge of improving the quality
of personnel in supplementary szhocls by helping part~time teachers acquire
the skills and kmwlwdge needed to be mors effective in the classrocom. In
Tleveland & "peresonal growth plam'’ has besn developaed which provides individu—
alired traiming progrems, recognizing different backgrounds in content knowi—
xige and pedegugis skills, Im Baltimore, schools have been given incentives
o smpage & MAjority of their teachers in skills tralning. Several commumities
are providing teschers with the opportunity to study in lsrasl, and many
spomsor perticipation in professional confersnces such as those run by CAJE.

One Wy im which Jewish exjucational leaders have attempted to advance the
field of Jawish education has been the creation of in-service prograns.,

These mange from Jlectures and course to ratreats and three menth Israml semi-
ners, Thausamds of Jewish edicaters are engaged in these services, which have
beon dovgloped by the burssus of Jewish educatiom, irstitutes of higher learn=

1
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img, amd imsividual schools. The purpese 6f these programs is to promote
proteasional growth emong taechers snd o develop specialized skills, Increas~
imgly, Jawish ecucationsal imsitutions require their edusaticnal staff to

perticipate im in-service astivites on an annual basis.

For the past several ysars, univeristy=-based programs in Ivreel, such as the
Samuel M, Melton Centre for Jewish Education in the Dissporay at Hebrew Uni-
varity, heve offored sunfer instituter for Jewish eduzators. The Jerusalem
Fellows Progrem is ancther such programe [esplaindn. Many pecple believe that
these imitistives represant tha best efforts to date to professichalize

the field of Jewish wducation. [acd details en Melton Center and Camp Ramain]

There are a hurber of informal seducational programs that have growh in impor-
terze in recent years and that show much promise for the future. Thesa ine
clude Jewish Community Centars, Camps, Youth Groups, Educaticmal programs in
Isrmel, College & University Programe, Acult Education Progras.

These Frogrars are meant to tramsmit Jewish valums and beritage in an informal
sstting, There are in the United States approximately 170 Jewish community
canterss With programs that reach sbout 2,000,000 Jewish participanmts. There
are over 300 edusationa) programs in Israsl that engage batween 25,000 end

STpgeT S - T e B ket Taal ExmEn b (K both the U.8. And Canada, there
&0 3o MYl lea A AUGendialll N B T @RI, NS ot L Bl A Ty

SEUOMER GA tROSE CATEUSES, LU enimmiiue ) Dieg aad pd e s onShn sl (RAGESS] -
[t is getimatad that these programs reach about cre in ten AfwricEn Jows.
{DATA QY SAPa, AND YOUTH FROSRAS)
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Dear David,

Here is the first instalment. The next instalment will
come within two hours, If you need us we are at
2-662296.

Regards,
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23 May, 1990 2:00pm
CHAPTER 4
Coinimg to Grips With the Problem: The Commissiom

Develops Its Plam

The Commission faced several major challenges in determimimg
how te come to grips with the problems facing Jewish

educatiom.

First, the Commission consisted of individuals of very

different backgroumds; outstanding community leaders who had

succeeded in the world of industry and busimess; mem of

affairs who were serving the Jewish community with great

distinctiom; leaders of institutions of higher Jewish
renowned

learning; world reficsm scholars;, creative educators apd

distinguished rabbis.

It was imevitable that these commissieonrens, weuld brimg te
the table diverse and sometimes cenflieting appreaches to
analyzing the nature of the task. This was an advantage in
that it brought together the different perspectives that
would be needed te develep a realistie and eemprehensive
solutiom. But it pesed a potential preblem in the seareh for

commen greund fer discussiom.

In view of this, the setting of the agerda fer eaeh of the
Cemmissien’s sessiens and the erehestratien ef the

discussiens themselves se that they eeuld Be eenstructive



And result-oriented required a great deal of advanced

planning.

Secondly, the problem was so vast that it was unclear how
the Commission should focus its work so that it could
achieve the greatest impact. There were no clear-cut
guidelines as to how to establish priorities amomg the

multitude of issues that needed to be addressedi.

To meet these challenges, a method of operation was decided

upon that was to characterize the work of the Commissiom

throughout. Before its first meeting on August 1, 1983, anmd

from then on, before and after each of the six Commissiem

meetings, a procedure for maintainimg persomal contact ggg;f%&&?ﬁéﬁa¢ ¢
each of the commissioners individually threugh systematie’
Imtterviews-was agreed upom. In this way every meetimg of the

Commission was a culmination of continuing dialegue amenrg

professionals and the Commissiorexs, and all the

Commissioners provided input inte the proecews.

It became evident in interviewing the cemmissiorers befere
the first meeting that they weuld suggest a large Rumbey of
areas and preblems in Jewish edueatien that were in
desperate need of improvement (e.g. the supplementary
school, programs for the eellege age, early ehildheed
pregrans) .- In faet, at the first meetirRg on August isl,
1988, the fellewing 261%3%@%} 36 areas, were suggested by



asS
the commissioners #er previding the focus of the &

Commission’s work.

LIST 26 OPTIONS

=

To focus efforts on the early childhood age grourp.

To focus efforts on the elementary school age group.

WoON

To focus efforts on the high school age grougp.

s

To focus efforts on the college age groug..
To focus efforts on young adults.

To focus efforts on the family.

To focus efforts on adults.

To focus efforts on the retired and the elderly.

2 8 N & W

To develop and improve the supplementary scheol
(ele=mentary and high school).

10. To develop and improve the day school ((elementary and
high school) ..

11. To develep infiomed] edhoadtidon.
12, To develep Isnend]l Byganicsrase RIOEIANES .

13. To develep integnated] gragpeaes of ffowweal aandl iFffommall
educatiom.,

14, T féeus cfffantts op the widespread aeguisitiem off thhe
Hebrew language, with speeial initial emphasis mn thkhe
leadership of the Jewish commumiity..

15, 1o deredlqr currieulum and metheds.

16. T Revealyr early cehildheed pregrams.

17. Te ddrealnr pregrame for the family and adules.

18. T Mdevalnr pregrams fer the ssliege pepulatich.

19. T oombiree the use of the media and technelegy
(computers, videos, ete.)) for Fewish edueatiem.

20. TEe qdeAl wiithh thhe gheﬁage of gualified
It was ebvieus £e all that tRe Eommissieoners suggested mere

2L Fwe =il €W| & yhe rest of e (15Y o gpkions (R yhe nexT
B svallmet X *



ideas than any one Commission eould undertake. Each of the
areas suggested éggidrwarrant a commission of its owm. &
Together they could easily form the agenda for

Jewish education in North America for several decadi=s. At
the end of the Commission'’s first meetimgy, the staff was
given the assignment to develop methods that would help the

Commission narrow its focus so that it could agree upom an

agenda for study and actiom.

In the persomal interviews that preceded the second meeting

of the Commissiom, the staff learned that there were

compelling reasons to undertake many of the ideas suggested);;

all of the population groups that commissioners suggested

were importamt; all of the settings of education were

important.. On-theether—handy [t became obvious that a —
deeper analysis of the problem would have to be made if the
pémmﬁssi@rfgere to be able to decide on what -wafe the fe
indispensable first steps from—whichits work—was—{tu beygin.
Indeed, at the second meeting on December 13, 1988 it became
clear that some needs had to be addressed that were pre-
conditions to any across-the~board improvements in Jewish
educatiom. There were "building blocks™ upon which the

entire Jewish educatiomal system restedfk They--wgfws:

* thiee sitemttegge off quadlifiedd peasoonrdl foor Jesisbh eddgestann;
and

* e coummimity —- its strugiuress, leadensinipp andl famdiingy —-

28 the majer agents for acress=the-board chamge in Jewish



educatiem.

It was clear that there was a shortage of talentdendl,
dedicated, trained educators for every single area of Jewish
educatiom. This was triue for all age groups, for all types
of schools, for all types of educational settimgs, JOOs,
trips to lsrael, for the preparation of curricular
materiaisﬂz§2r the training of educatomrs. Without well-
trained educators in each of these fields, there could be ne

substantial improvement in the system.

It was also clear that if the Commission was to make a
difference in Jewish educatmn@,the community’s attitude
towardrJewish education would have to be changed.. A new
environment for Jewish educationm could be created if
outstanding community leaders were to grant Jewish educatiem
the highest priority on the local and national scemsss. Only

then could the funds necessary for a program of change be

obtained, ocmiyLilénfmmiiId educatieonbenefit—from—the-

Recognizing personnel and community as the buildimg blocks
upon which all else rested, the Commission was-abiwy; at its
second meetinq;;&g“agred&gn its agerda.. It was going to
devote ite efforte to develop a comprehengive plam to
recruit, train and retain large numbers ef dedicated],

talented educaters for the field of Jewish eduecatiem. It



was going to develop a plan to resruit—and invelve a large
number of outstanding community leaders for the work im
Jewish educatiom. They, in turm, in their local
communities, and on the national scene would be able to take
the steps that would raise Jewish education to the wvery top
of the agenda of the North American Jewish community and
consequently begin the process of creating a new

environment, a new ambience for Jewish educatimn.

\sO
(4 ]
The chmissionersgdetermined that these two building blocks

-~ personnel and the community -- were inter-relatesdl.
Outstanding community leaders would only be recruited to the
cause of Jewish education if they believed it would be
possible to recruit talented and dedicated educatiomal
personmel. At the same time, outstanding educators wowld
not be attracted to the cause of Jewish education unless
they felt that the Jewish community would give them the
necessary resources to make a differemce. They must believe
that the community is embarkimg on a new era in Jewish
education in which there will be reasonable salariies, a

Viuus an

secure career line, and an opportunity t?himpact on the

quality of the curriculum and methods of educatiiem.

These two building blocks would be essential in order to

build a genuine profession of Jewish educatiien’ with—all the-

cellecaal fHftworkindi—-eede ofl-tinefessionalc tITLAEY~maid a8



When sueh a profession is

established, and there is an infusion of dedicated and
gqualified personnel to the field, parents will recogmiizes,,
porhapesfor—the £irst—time/ that Jewish education can make a
sign Kousid 1t

deeisive contribution to the lives of their childrem and the
lifestyles of their families. This will establish a
groundswell of support that will enable community leaders to
achieve the level of funding suppowd> necessary for a new

system of education to flourish.

Though the Commission agreed on its agenmda at this secomd

meetimg, a significant number of Commissioners were

reluctant and—urged the Commiswion tn address varieas #0 ortlib th’,
proarammatic arems 4ok Ahis  «genda,

pProgrammaric Taptioncs

Eli Evans asked "“how is it possible for this Commissiom to ignore
the revolution that the developments in the area of the mnedia
have made available for Jewish educatjia:m? Is it conceivable that
ort e close of the ‘Mem‘_\_e&"\
a plan for Jewish education could be devel@m:‘\ that would nqt\sjﬁwtﬁ

take advantage of the contributioms of televisiion, video

cassettes, computers and the museum?™

Mandel Berman reminded the Commission that so much of our
experience and our research indicatsf that unless we
encourage the family to adopt a more vigorous role in Jewish
educatiom, the formal and informal settings for Jewish
education were not likely to have a w significamt impact

oufT
onAchildreM»



Though the Commission agreed that the first items on its
agenda would indeed be the building blocks, it also agreed
to decide at some future date how it could begin to address
some of the important programmatic ideas that had beemn

raised by the Commissioners.

At the conclusion of the second meeting of the cOmmissimq;
the staff was imnstructed to prepare the outline of a plam of
action. The Commissioners urged that the plam be

§im gl il
comprehensive and deaqawith personnel in terms of
recruitment, trainimg, profession building and retenmtiom
simudterenraty. Community should be dealt with in terms of
leadership, structure and finamce. There had beem notable
attempts in the past to deal with the problem of persommel
by raising salaries or by concentrating on the developnenmt
of a specialised area of traimimg. But these efforts have
not met with major success. It was the Commissiom"’s
assumption that unless the problem was dealt with

comprehensively, this Commission would net make any

substantial difference..

In interviewing commissioners before the third meetimg and
consulting with other experts, the staff was reminded time
and again that bringing about change in the area of
personnel and the community is vast and complex and will be

difficult to addrees at once and aeress-the-beard throughewut



Noeth Ameriea. How would it be pessible te achieve senerete
re3ules wikthin a foreseeable peried of timég Transfermimng
30,000 teachers te meet the criteria econtemplated by the
Commission would kake years, perhaps even decades, te
atcomplish. In additiem, finding the personmel for new
programs in informal educational settimgs, for study trips
to Israel, for effective use of the mediam, required a lomg-
range effort. The Commission was searching for a way te
begin, a means for developing solutions to the shortage of
persmmﬂ% for demonstrating what the impact of a
mmprehel;sive attack on the "building blocks® of Jewiskh

edwcation could be, while at the same time offerimg feasible
modells..

With this in mind, it was decided to select a small group of

&achh
communities where eveary—possible step would be takawr $&

demonstrate what could happem if sufficiemt nunbers of

¥ We#Bs+ successful progmas WNere imroduced,
outtstanding personnel were rec:n:ui:édd, anmmdnand if M%esg
efforts were supported by the community and its leadensiiiip, amd
if the mecessary funds were secured teo maintaim such am effort
over a five-year period. These communities were to ke ecalled

"Lead Communities."

Fundamental te the succeses of the lead commumities wowld be the
determination of the cemmunity itself te becore a medel for the
rest of the ceountry. This must be a 'bettem—uwp" rather Eham 3
"top-down" effert if it is to succesd. It sheuld be understerd
that the 1lead communities weuld have te provide a living



demonstratiom of how the new ideas that grow out of the

Commission’s plan can be implememted.

10



raxsent » \ A (\o

DATE, \4
Nativ Policy and Planning Consultants 115101 N1"1*TRY DUsy1r-a'na
Jerusalem, Israel D51
Tel.: 972-2-662 296:699 951
Fax: 972-2-699 951 FACSIMILE TRANSMISSION
I W AR 1)/z/9t
FROM: (*ke jfrU $ ’ 5 NO. PAGES: A

FAX NUMBER:

(1/sr/?ccmHi/7 cp
C HHe ¢ /27 @/ -

I 'to \u.

Pit 9$<? tPepla”0ig jmT e
(.ui1l 6/~ OK* :

-Judll) I A S T o
Cd) tICV If* (*#.



Nerth America. Hew would it be possible to achieve concrete
resylts within a foreseeable period of time. Retraimimg
30,000 teachers to meet the criteria contemplated by the
Commission would take years, perhaps even decades, to
accomplish, In additiom, finding the personmel for new
programs im informal educational settings, for study trips
to Israel, for effective use of the media, required a lomg-
ramge effort. The Commission was searching for a way to
begin, a means for developing solutions to the shortage of
personnel for demonstrating what the impact of a
comprehensive attack on the ™building blocks™ of Jewish
education could be, while at the same time offering feasible

modie]lss,.

With this im mind, it was decided to select a small group of
communities where every possible step would be takem to
demonstrate what could happen if sufficiemt numbers off
outstanding personnel were recruited and trained and if
their efforts were supported by the community and its
leadership, and if the necessary funds were secured to
maintain such an effort over a five=year pericd. These

communities were to be called "Lead Communities.'™

Fundamental €6 the sueeess 6f the lead eowmunities would be the

determination of the cemmunity itself te becone a model fer the

rest of the countery. This must be a "bottem=up® rather tham a

Ttop-dewn? effert if it is te sueeeed. It sheould be understedvd

that the 1lead ecemmunities weuld have to previde a 1iving

16



Basic to the idea of Lead Community is the assumpion that
significant questions concerning innnovatiom and
implementation can only be resolved in real life situatioms
and that Lead Communities will provide the laboratories in
which to discover the policies and practices that work best..

The lessons leaned could then be replicated elsewhenrs.

Lead Communities will become the testing places for "best
practices" —— exemplary or excellent programs —-- in all
fields of Jewish educatiom. We will learn of these best
practices through the combined efforts of the key
continental educational institutions and organizatioms, and
above all, the creative front-line educateors whe have
developed imnovative, successful programs in their
classrooms, community centers,, summer camps, adult education
programs and trips to Israel. As ideas are tested, they will
be carefully monitored and subjected to critical analysis. A
combination of openness and creativity with continuing
monitoring and clear-cut accountability will be vital te the
success of the lead community program. Although the primary
focus of each lead community would be leeal, the
transformations that will take place will have an effect on
national imstitutions that are playing a key role in Jewish
educatiom. Thus, the institutiens of higher Jewigh learning
will need to expand their education faculties te train
additional persennel for the lead communities and te effer
on-the-job training for the personnel that is presently

working in the existing institutioms.

11



At its third meeting on June 1l4th, 1989 the Commissiom
adopted the strategy of implementing its ideas through the
establishment of several Lead Communities. Because the
concept of Lead Community requires local initiative and
imvolvement as well as the expertise of natiomal
imstitutions and organizatioms, the staff was requested
to develop the elements of a natiomal or continemtal
strategy required for implementation of the Commissiom's

plan.

Substantial time was devoted at this third Commissiom
meeting to the importance of educatiomal research, of
monitoring and evaluatiom, of learning about the impact of
various programs. Commissioners thought it would be
imappropriate, possibly even wastefwl, to undertake
significant new initiatives without carefully meonitorimg and

supervising their intreductien inte lead eemmunities.

As the meeting was about teo cenelude, cofnifissioners raised
the cruecial issue of whe wae geoing te implement this
anfpitious plan = who would de the work? The staff was asked
to prepare materialse that weuld deal with the fellewing
qUESt e

1) whe weuld assume respensibility fer eentinuing the werk
of the Commissien when it issued its repert and
reconfiendaittons; Z) whe weuld be respensible fer the
ifplenentation of the pian that was emerging; 3) whe weuid

12



imitiate the establishment of lead communities; 4) how would
the necessary research, the evaluation and monitering be

introdueed into the plan that the Commission was preparimg?

In the imterviews that followed the third meetiimg, the staff
was referred to successful programs in the field, and found
that there were many excellent ideas that could be
imcorporated into the work of the Lead Commumitiies. They
also learned that several of the prominent family
foundations had undertaken pioneering work in programmatic

AWE..

The dichotomy, the tension between the concept of the
"building blocks™ and that of programmatic areas was
diminishing as it became clear that personnel would always
have to be recruited and trained for specifie programs for
specific ages or settings (e.g. teachers for early childhood,
ffor the supplementary school,, for the day scheal,

coungellers for the community center. )

Responding to the issues ¢of implementatiem, Commissioners
recommended that a mechanism, an entity be established to
carry out the work. This entity would be responsible for
imitiating the establishment of the Lead Communitiesy; it
could begin a dialegue between the work of the family

foundations and the work undertaken in lead ecommunities:
between the foundatiens and national institutions sueh as

the training institutiems. It weuld initiate the

13



establishment of the research facilities that the
commissioners requested, and it could carry on the work of

the Commission when it completed its report.

At the fourth meetingof the Commissiom, which took place
October 23, 1989, the idea of creating a new entity, the "
Council for Initiatives in Jewish Educatiom", was agreed
upon. The Council would be responsible for the

implementation of the Commission’s decisions and plam..

The staff was asked to bring together the various elements
that had been discussed in the first four meetimgs of the
Commission and in the many interviews that had taken place

between these meetings with commissioners and other experts.

14
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At the Fifth meeting of the eemmission it became clear that
3 conereke plan for ehange had emerged from the
Conmission‘s work and that implementation of the plam could

begin immediately.

The plan iis designed to meet the shortage of dedicataxdl,
gualified and well-trained educators. The Commission
believes that talented educators will be able to develop
programs that will engage and involve the Jews of North
America 30 that they will be conversant with Jewish

knowledge, values and behavion.

A process of communal mobilization for Jewish educatiom willl
be Iaunched: outstanding leaders, scholars, educators amd
rabbis will be encouraged to assume responsibility for this
process and to recruit others to join them. They will
develop policies ffor intervention and improvememt;; they will
effect changes in funding allocatioms; they will develop the

appropriate communal structures for Jewish educatiam.

By the time the Commission issues its report in the Fall eof
1990, the Commission will have taken the following indtiiall
sSteps:

Funding: Substantial funds will be available teo laumch the
plan. This is now being arranged threugh the generesity of
fanily foundatiens. Long-term funding will be developed im
coneert with federatiens ef Jewish philanehieRiy, the
religieus deneminations, the eommunities invelved and ethew
SONEEEPS. -

i8



Inplementation: The establishment of The Ceuncil for New
Initiatives in Jewish Education =- to be a facilitating
mechanism for the implementation of the Commission’s
recommendaticmss. The Council, guided by its board and the
Council’s staff, will be charged with carrying out the plan

decided upon by the Commissicem.

Lead Communities: Several lead communities will be
established. They will be places where Jewish education at

its best will be developed demonstrated and testedl.

The challenge:

Immediate Implementation and A Long-term Effort

Initial work in Lead Communitiess, the availability
of fumding and the availability of the Council's staff will
allow us to take important preliminary steps for ushering in

an era of change for Jewish educatiom.,

However, for significant across=-the-boarxd ehange te take
place, a long-term effort is required. The lessons learned
in Lead Communities will be applied in many commumitiiess,
gradually changing standards of Jewish education throughout
North America. The available peel of gqualified persommel
will be increased. The professien of Jewish edueatien wihl

16



be developed as the number of qualified cdusaters insreasas,
ag training programs are develeped and as job eppertuniitieas,
terms and conditiens for empleyment are improved. Graduailily,,
major program areas will be addressed. A research capability
will be developed.

The Commission on Jewish Education in North America

has decided to undertake a ten- year plan for change im
Jewish educatiom. Implementation of the first phase of
the plan will begin immediately.

The Commission calls on the North Americam Jewish
community, on jits leadership and instituticoms, to adopt
this plan and make resources available in this attempt

to make a serious frontal attack on the issue of its
future.

Decisions and Recommendatioms

of the Commission on Jewish Education jipn North America

1.The Commission recommends the establishmemt of the
Council for new Initiatives ip Jewish Education. The
Council will undertake the implementatiom of the
Commission's decisions and recommendations. It will be a
driving feree in the attempt te bring about across-ithe—
board, systemie change for Jewish educatiom in Norith
Ameriea.
#* The Gauneil will create @ coeperative effort of individuals andl orgamizakions YA
wikh Jewish education, 35 well as the funders Whe WilL Relp supprt the emiire achiwitey.
Central communal 6rganizations= 64F, JEB Asseciation apd JESWA willl be fukl parirers im
dhe Work.  Federatisns Wilt Be imvited #e play a cembrdl role apd the religivls
densminatisns witl Be fully iAvelved.

#THe €8YReil will Be cnarged With §aiRiRg 3cceptance fOr the actioh plam dreitrd widh by

13



the Commission and bringing about implementation of the Commissiom’s recommemdattions. It
will be devoted to initiating and promoting imnovatiom in Jewish educatiom. As such, it
should be a center guided by visiom, together with rigorous work and creatiwe thimkimg amd
characterized by an atmosphere of ferment, search and creatiwity. It willl be a driwing
force for systemic change.

%It will help to design and revise developmenmt strategies in concert with other persors,
communities and imstitutioms. It will be a full-time catalyst for developmert efforts im
Jewish educatiom. 0t will work with and through existimg institutioms amd orgamizations

and help them rise to their full potential.

*The Council will be comprised of an active board and staff. The board willl determime
policy and follow the work of the small, highly qualified professiomal staffff.

* The sutithority of tihe Council will derive firom the iideas that guide iit, and the prestige,
status and effectiveness of jts board and staffi..

2. TReeCOmmibssidnnunggssaavigguounseffévtttosoinuvdiree
more key community leaders in the Jewish educatiom
enterprise. It urges local communities to establish
comprehensive planning committees to study their Jewish
education needs and to be proactive in bringing about
improvememts. The Commission recommends a number of
sources for additional funding to support improvements
in Jewish educatiom, including federatioms and private
foundatioms:.

In order for this to happem:

* Jhe Cemmissien eneourases Ehe estabiishmemit of additiomall (eeall eeommittees of
cominissiens on Jewish edueation, the purpese of uwhieh is te bring tegether eeommunall and
congregational iesdership in wall-te-wall eealitioms te {mpreve the eewmumiltiies' Fformmll
and imfermal Jewish edueation programs.

* The Gemmissien encourages eaeh eceommunity te seek aggressively te inelude tep eommuMity
lezdership in their leeal Jewish edueatien planning eommittee and in the wanagenemt of the
scheats, the Jewish Cemmunity Centers 8nd leeal Jewish edueatieom prograis.

* fhe Commissien recommends that as federations identify prierity needs and epportwmiltiess,
they sheuld previde greater sums for Jewish edueakiih, Beth iR their anmuall allocations
and By special §rants from endeument funds andser special fupdraising efferts en behali of

Jewish edueatiom.,

fhe Eammissian and its Gauneill for Imitiatives in Jewish Edueatiom willl enedurage privake

18



foundations and philanthropically-oriented families to set aside substamtiial sums of memey
for Jemish education for the next five to ten years.

% The Commission recommends that private foundations establish a fumd te fimamce the
Touncil and subsidies for Lead Communities and other projects.

3. THeeCSmmindsionnreecomerddstiihétaateanygpazrppiantao
build the profession of Jewish education in North
America be developed and immediately launciwd. The plam
will imclude the development of training opportumities:
a major effort to recruit appropriate candidates to the
professiom; increases in salaries and benefits; and
improvements in the status of Jewish education as a

professiom.

This will require that:

A. The North American Jewish community undertake a
program to significantly increase the gquantity and
enhance the quality of pre=gervice and in-service
training opportunities in North America and in Israell.
The plan will raise the number of pecple graduatimg from
training programs from 100 to 400 per year and will
dramatically expand in-service and on-the-job traimimg
PEOGERNS..

Imereasing and impreving #Faining eppertupities will reauire investing significant Funs
iR the development of existing €raining pregrams o enable them o rize te their Fuwll
potential, 3nd  develsping Aew programs Within traimimg institutiom er at gemera
whiversities A NorFEh Ameriea sAd A fsrael. For this te happewm it willl be neeessary to:

* pPevelop and incresse full-time faeulty for Jewish edueatiom pregrams from 15 teo €O,
ifelyding the endoument of professarships 3nd fellowships for traiming Rew faewlivy.

* £reate 4nd éxpand specialized trairing tracks iR variows iAstitubions e Mook the mewls
of the field

# 1fiBra¥e the quatity 6f fraiRing 6pportuRities By Ereating parthershins betueeh traiming
ifeti tytigns A Werth America &aRd Fsrael, researeh RRRUQWKS, eomsertia ofF traiming
PrOGr @l

* EstaBlish tr2iAiRg programs f8r ge8graphic 3reas that & Aot Rave apy at this time

i8



% Develop and support training for professional leadership in Jewish education im Narth
Ameri ca.

% Support specialized programs at general universities and consider the establishmit of
similar programs where they are desirabke.

% Provide a significant number of fellowships for studemts wheo want te become Jewizh
educators..

% Develop a variety of im-service training programs throughouwt Nerth Awerica amd im §srasll
that will accommodate many more educatars. The programs willl be desigmed teo fulffiillll a variety of
jim-service needs..

B. A mationally co-ordinated recruitment plan to
increase the pool of qualified applicants for jobs and
for training programs be developed and implemented.. The
plan will seek to significantly expand the pool from
which candidates for training and re-training are
recruited, and develop methods and techniques for
recruiting them.

This will involve:

* Undertaking a survey te identify neu peels ot eapdidates » identifying the eomdlitiuns
under whieh telented petential edueaters eould be attracted te the field (e.g. Fimmmiall
iimeentives during training; adequate salaries and bepefils; pessibilities of advwanvammne
snd grewth; ehallerging jobs).

*« Peveloping 8 systematie marketing and reeruitmemk pregram based epm the Findings off the
SUF¥RY..

€. The profession of Jewish edueatiom, ineluding the
conditions that are likely te attract and retaim a
cadre of dedieated, gqualified educatens, be develepadi.
In particular, the plan will recemmend pelicies to
improve the status ef edueateys,, their salaries and
benefits, grant them empewerment and impreve their
working ecenditienms.,

This will iavelve:

* Developing 3ppropriate stapdards for 2alaries apd bepekiks for alll Jewish edraharss,
strategiss for implementing them ip COMMURILI®:, apd assuring their Fupding.

¥ Eréating & compreRensive career develophent program for edueators Which wilh atiow for
professional advancement aRd PeFeeral grobtih.

* Mapping out the pesitiems that npeed &o Be created and Filled (R arder to mReh the
cyrrent challepges 8f Jewish sdyeation
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planning and monitoring for those efforts.

The Commission has identified the following programmatic
areas, each of which offers promising opportunities for

intervention.

Target populations: Early childhood, the child, the adolescent
the college-age youth, the adult, the family, the

retired and elderly, the new immigrant.

Settings and frameworks: Early childhood education and

child care, the supplementary school (elementary and

high school), the day school (elementary and high

school) , the synagogue, the Jewish community center,

camping, the Israel Experience

Content, Resources and Methods: Curriculum, Hebrew
language education, the arts, media and new technologies

6. The Commission recommends the establishment of a
research capability in North America to develop the
knowledge base for Jewish education, to gather the
necessary data and to undertake monitoring and
evaluation. Research and development should be supported
at existing institutions and organizations, and at
specialized research facilities that may need to be
established.

In order for this to happen the Commission will:

* Establish monitoring and evaluation procedures for the implementation of every element
of the Commission’ s plan.

* Assist in the undertaking of studies and analyses for the plans of lead communities.

* Help establish research institutions and programs as required .

" jool
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% Developimg new Uladders of advancememt for
education, ranging from avocatiomal positioms to senior academic and exeecutive posiitiieits.
The Ladder of advancememt will be accompanied by the appropriate criteria for adwamcement
and related salaries and benefits.
% Encoureging colleagial networkimg through conferemces, pubklicatiomns amd professionall
associations, as a way of maintaining standardss, exchamgimg ideas amd facilitatimg
immovation and experimemtattiiom.
4.The Commission recommends the establishment of
several Lead Communities , where excellence in Jewish
education will be demonstrated for others to see, learn
from and, where appropriate, to replicate. Lead
Communities will be initiated by local communities which
will work in partnership with the Council. The Coumcil
will help distill the lessons learned from the Lead
Communities and diffuse the results.
A Lead Community will be a place -—— a whole community -£] where excellemce im Jewish
education will be demonstrated for others to see, learn from and, where apprepriafte, to
replicate. The Lead Communities will engage in the proeess of re-desigmimg and improvimg
the delivery of Jewish education accordimg to state-of-the-art knowledzgm:. The foecws will
be on personmnel and the commumity, with the goal of effectimg and inspirimg chamge im the
various programmatic areas in the field af Jewish education.
5., The Commission has identified several programmatic
areas, each of which offers promising opportunities for
interventiom. The Council for New Initiatives in Jewish
education will encourage the development of these areas
in Lead Communities and will offer its services to
Foundations and Individuals who want to concentrate
their efforts in a programmatic area. The Council will
act as broker between Foundatioms and institutioms that

wish to specialize in a programmatic area.

The Council will assist in the provision of research,
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Because the Commission was determined to adopt a plam that would
¢ implemented it decided to devote its 6th and last meetimg om Jume

Bl 22 1990 to consider alternative scenarios for the
implementation of the plan and its recommendatioms

A
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individual teachers to any school im North America who are
responsible for an ocutstanding achievement in their own

gchools.

Brinecipals will also have to be encouraged to welcome these
new inftiatives, The Council will seek to work with various
organizations to project messages to principals about this
concept, urging them to encourage their facultles to exercise
greater power and influence over the character and nature of

their schools.

Zh§ Community

The work of the Commission is itself evidence of the growing
concern on the part of the Jewish community for the gquality
and effectivensss of Jewish educatiom. The Council will work
to maintain this momentum in order to secure a leading place
for Jewish educaiton on the agenda of the organized Jewigh

community.

The goal fs clear, as Morton Mandel observed: a majority of
the estimated 300 community leaders of the approximately 30
commmunities in which the North American Jewish populatien is
concentrated must rally to the cause of Jswish education,
"The chances are," he said, "that in 1980, only 25 of these
leaders thought Jewish education was the burning isswe, 100

thought it was faportamt, and the rest didn't spend mueh time
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thinking abeut it, In 1380, it may wall be chat there are
100 community leaders who think that educatien is a burning
lssue; 100 who thimk it fs impertant, and 100 whe den't give
it woo much attnetion. The challenge is that by the year
2000, 250 of these community leaders sheuld see Jewish educa-
tiom as the burning Issue, and 50 sheuld think it 1s imper-

Gant.™

When that fe achieved, Morton Mandel stated, money will be
available to fimsnce the massive reorganization program
envisioned by the Commission. A substantially enhanced and
quslified professional educational core will have been firmly

established.

Although the bulk of the funds necessary for changing the
nature of Jewish education in North American will come from
locel communities through the foundatioms, the Counell will
be able to lsunch the program fmmedistely through the geners
osity of six femfily foundations -- the Charles Bronfman
Foundation, the Riklia Foundatiom, the Blaugtein Foundatiem,
the Wexner Foundation, the Crown Feundation, and the Mandel

Associeted Foundaeiens.

The directer of the Ceuncil and {ta board will sustain this
effort by reeruiting additional family feundations to Euppert
specific elements of the actien plan. A Hajor Hew reseurce

for funding may well be feund in the federatien endowient

10



funda, are currently estimated at 52 billiom. These funds are
net for the most part being utilized for educational purposs,
but they could be tapped as part of the new program. Also,
the Couneill will work with federations in developing new
fund ralsing drives for specific aspects of this educaticnal

plan.

Also, in the local communities, the Council will explore the
poesibility of developing & new structure that will enable
the various elements concerned with Jewlsh education to work
more effectively together. This will include the faderatioms,
bureaus of Jewish education, the denominatioms, JCCs, commu*
nal schools and congregations. The relationship among these
groups and national organizations (the JCC Assocatian, JESNA
and CJF) will have to be carefully worked out. At the center
of the new local alliance will he the federations themselwsas,
which will play the key role in plannimg, budgeting and
tinancing Jewish educatiom. This new structure will in effect

mirror the planning committees in the Lead Communities.

Programmatic ALeads

The major thrust of the work of the Council will be related
to the building blocks of Jewish education - establishing a
teaching profession and building local community support.

However, there is a strong interrelationship between these

11
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bullding blocks and programmatic areas. Teachers are trained
to become speclalists in different areas +* Hebrew, Bible,
history, etc., and for programs for particular age groups ..
early childhood, elementary school, high*school, college age,

young adults, older adults, the retired and elderly.

The creation of fmmovative end effective programs in the
various areas of education will eventually be crucial for the
succesa of the Commigsion’s educational plam, Therefors, the
Council and its staff, as part of their long range strategy,
will develop an inventory of successful programs in the
various programmatic areas. This inventory will be offered
to the planning committees of the Lead Communities, who will
choose among them, adapting and medifying the programs for
their local settings. The Council will also advise regional
and national organizations and local communities on how they
might benafit from the lessona learmed from these successful

programs,

The Couneil will build upon the work already undertaken in
programmatic areas by several of the family Foundatioms.
Thus, for instance, the Charles Bronfman Foundation will
assume responsibilty for programs relating to the Israel
experience; the Riklis Foundation will assume responsibility
for programs in early childhood educatiom; the Blaustein

Foundation will initiate support for financing research; the

12
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Wexner Foundation has already taken leadership in the area of
training educators; the foundation created by the Crewh
family will focus resources on encouraging cutstanding educa-
tors who have developed best practices; the Melton Foundatioen
will fntensify its efforts in the area of adult educatiom;
the Revson Foundation is expanding its ploneering efforts in
the area of the use of the media and other means of communi-
cations education by television do¢umentaries, Museum pro-
grammatic developments and similar programs, and the Mandel
Associated Foundations are committed to locating and support=
ing the processes likely to lead to systemic change in the

field of Jewish education gsnerally.,

The Council will function as a broker between these founda*
tions and Lead Communities, between Foundations and creative
educators in the fleld, and betwesen institutiona which want
to develop specialization in programmatic areas and potential

funders,

IV. On-going Research

The Council will establish a research capability in North
America to provide the necessary data about Jewish education
for menitoring results and planning for the future. This will
include procedures for the evaluation of each component

of the Commissiom's plan as well as gathering new information

concerning the state of Jewish education generally.

13
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This research will be carried out by professionsal research
organizations, The rvesults will be disseminated throughout
the Jewish educational community, for use in short term and
long term planning. Data on Lead Communities will be gath-
ered and analyzed to ensure that their individual programs

are educationally sound and are meeting with success.

The Council will also help develop innovative research
projects to test out new approaches to Jewish educatiem.
These will fnvolve gettings in which data can be collected
and analyzed on key educational Issues, ranging from the
effectiveness of supplementary school curricula to different
methoda of teaching Hebrew and other subjects, and to profess

sional practices in different educational envirommemts..

The Council will bring together individuals from various
institutions dealing with research in Jewish education to
create a national research agenda for the fileld. It will

organize periodic conferences and issue reports on new devel:

opInents,.

All research activities of the Council will be supervised by

an experienced meaber of the staff who will be responsible
for commissioning new research, working with local communi-

ties and national organizatioms, and coordinating various

14
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research projests.

V. Diffuaion of the Plan

Although the wmain thrust of the Council will be te work with
Lead Communities and to develop national strategies over the
next several years, another focus of attention will be to set
up a process whereby other communities around the country
will be able to learn, adapt and replicate the ideas, find-
fmgs and results of the Lead Communities. In this phass of
the Council’s work, national organizations -= especlally
JESNA, JCC Association, and CJF =+ will play a critical rols,
since they will be the means by which this process will be

effected.

The Councll will assist these organizations in developing
procedures that will accomplish this objective through such
means as published reports, semimars, publicity in the Jewish
and the general media, and eventually through training pro*
graws for communitiss around the country. The national orgam-
fizetions will also arrange for on-site visits by community
legders to observe what ie taking place in the Lead Communi~
ties,

As Lead Communiity programs begin te bear frult, a plam will
be developed by the Ceungil to initlate new Lead Cemmunltcy

15
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programs. At the end of the flrst five yaars, it is expacted
that the inltial Lead Communities will have matured to the
point where they will have developed a momentum ¢f their own
towarde & centinually improving educational system. By that
time, another three or four Lesd Communitlies may be added to
the plan. These communities will be able to move forward at
& more rapid pace because of the lessons learned in the first

communitiea.

The process of adding new communities should be a continuing
one, s0 that in time there will be a growing network of
comeunities in North America that will be active participants
im the program. It also may be posgible to establish a new
category of lLead Communities that will function as asgsoclates
or satellites of the origlanl commumities. These will net
require the same kind of fntensive effort that will be neces-
sary in the founding communities, and they will help the
Council provide the level of support necessary for building
the entire effort into & nationwide program. The program will
thus have a ripple effect, and as time goes on be extended to

an imcreasing number of communities throughout North America.

16
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wer#é in desperEte need of improvemsert; and yet very lithtke of a
pemiiiive nature had bean accompplished. Idieas had bean suggestad im

the pestny articles had been wrditten; conferences had been held)
some imnowtive programs had been tricedj yet sigmiificant improve—
maert had not come aboutt. Each of the commdsisitnens, froom his or her
o perupective, felt that conmmumbity leaders and educmtors knes
whet the problens were but had not yet devised a wotkable strsttspy
for ifﬁm:ﬁmu change im the fiesldl. How wouild this Commdsssion be

diffeeant?

To mewt these challemges, the staff establitétesl a procedure for
madnteinimg persomal contact with each of tne commiwsiiomers imuoli-
vidusllly tihrough systensttic imterwicsws. Im this way, all the
commawsiiornens mendd heve an opportwidity to provide imput imte the
prozess. Thus every meecting of the Commhission was a culminative of

comtimuimg dialbogues among professionals and commiwsdioreers|

In tha early stages of the Comnieissiori's work, a chexilist of 26
areas of need im [wish edumetiom were idertificst and distuesmd as
passtibliities for being the fecus of Ume Commdsiien. Altheugh each
of the arsas cowld esiily wermant a apscial Conmissien ef ivs ows,

the sheer formdstion of this liwt helped to provide a feamework im
whiich the overslll problem could be analyzed.

The 26 amijen' optmﬁ; W e §
1. Determining the aduwettional needs of the early
€hilvdreed ase greup



Qrdiified profetsional eduradional core willl have been fikrmly
entabl iniee,

ALl the programmatic areas that wore detailatl in tihe list of
25 areas or options could be deallt wiith once the budltiing
blocks warme im place. The Conmdsssion miight wedll dndlutie in
its plan & nuniser of spasdific activittdes Im these progrwnmet~
ic areas, butt its majpr effort would be to conzentrrate on the

tuildimg blocks themeedives.

Even with this commentnation of effort, mmme thought had &t
ke given as to thow it would be possiible to achieve cangrete
resulits wdithin a foreseeable perizd of tibme. Transforming
30,000 teachimg poeditions to reest the criterim contempilatsd
by the Commisiion would take years, perhaps evem decades, tm
accomplish, In astditien, firdirng tme personnel for new
programs in imformmal edluwerttional setﬂimrg;.wf\; im \r‘.:'m tw
llmﬁ or sdlreational programs im the mettian wowld be a komg
range effort, The Commwedon wanied, therefore, to develup am
eiVvireRRaTE WHRee 8 imtendive and comcentratad effort could
e e to derpasttade the immect of an erttirely Reyw appreach

to Jowish edluetiion,

MR €hig in mung, Lt wos decidnd to select a wwall greup of
Lead Camaniniios in WHIER every povedible atup would be isem
to eftalllish the twe Building biecks ih Muwisih education|

g
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Dear David,

Here is today’s first installment. It begins immediately
following the text you sent us last night (your page 14)).
It requires your poetry =- what you sent ue last night does
the job.

As we see it, what is required te complete the chapter is a
Section ©on programmatics, research and diffusiem. We hope
vyeu will reeeive it after lunch teday. We very much nheed
the completed chapter at the end of yeur day teday. We will
finish chapter four by temerrow a.m. your time.

We think this chapter (6) sheuld be ealled semething like
Ythe implementation ef the plam™ while chapter four is
likely €te be WYthe Cemmissien’s plan¥. We still need a
brilliant title fo¥ the whele repert.
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Chapter 5: An-ftefelon;f£lan ™~ 1L

ITI. National Strategies

The Commission's recommendations will necessitate that the
Council develop a strategic plan for implementation
throughout North America. The plan will deal systematically
with the building blocks of community and personnel, will
develop alternative approaches for programmatic areas and
will initiate the establishment of a research capability for
North America. Many promising ideas and suggestions have
already been offered for consideration. Some of those

include:

1. Personnel
A national recruitment plan will be prepared to attract

new people into the field of Jewish education.

The time has come to launch a systematic approach to
recruitment, bringing marketing thought to bear on Jewish
education. The market study will need to identify who are
likely candidates for the profession of Jewish education —
what are the relevant market segments, at what ages or
stages should candidates be approached and under what
conditions can they be successfully recruited. There are
those who suggest that we should invest effort in

recruiting:

T afJ



Talented high school students;

College students on campuses with serious Judaiga
deparimemtts;;

Students while they participate in Israel Experience
PrOAraimess:;

Professionals at mid-career to be retrained for Jewish

ediucxticom..

When it has been decided to concentrate on a market segmemnt
the following programs might be undertaken:

For each appropriate market segmemt, an intensive outreach
program will be developed. Recruiters will work on college
campuses, in Israel Experience programs, in camps,, and in
high-schools to locate candidates for the field. They will
imwite the candidates to participate in special programs
possibly at the campuses of institutions of higher Jewish
learning both in North America and Israel. Summer seminars
will be offered at the Judaica departments of universities
to imtroduce them to exciting conceptions of Judaism and

Jewish educatiom,

A major foundation has already decided te invest in the

recruitment effort.

2. Training =— the Education of Educaters

The number of students graduating from quality training
programs must be multiplied immediately. The Ceuneil will

encourage the develepment 6f plans te inerease the nukber of



students graduating annually, from 100 to 400 graduates per

year.

Funding will be secured to make the following possiblae:

* The full time Jewish education faculty for training
programs will be increased from fifteen to sixty. Candidates
for these positions will be recruited from outstanding
practitioners in the field, academics at universities in the
areas of general educatiom, Judaica, the social sciences,

and the humanities..

#* Relllloowshiigss musst dee meade avaidaldlel f ofom 1Al lqusidlfiifedd
students. Encouraging first steps have been undertaken by
the Wexner Foundation to attract outstanding candidates to

training programs.

* Neew traimimg programs will e esstaghliidtsed oo goespare
informal educators, early childhood educators, specialists
for the teaching of Hebrew, the Bible, adult education and

other areas.

* Timmeoreatiivce rograms wiillll be ebtabiisheédsiadladdhogding:
Training programs for the leadership of Jewish education
similar to those in Israel such as the Jerusalem Fellows and

the Senior Educators..

* ettt ek pacograms wiillll bee esthdilishesd] foor mesjprss in
Judaica programs to retool for senior positions in Jewish

education.



* The plam will inglude a dramatically expanded program
of om=-the=job training or in-service education for large
numpers of front line educaters.

3.

The success of the effort to recruit, train and retain
candidates for Jewish education cannot be separated from the
reguirement to develop the profession and the empowermemt of

its members.

The Council’s plan will imclude a re-consideration of:

. Salaries and benefits: An economic task force will be
established to deal with the issues of financing Jewish
ediucation in North America. The task force will suggest
stamdlards for salaries and benefits for Jewish educatwis.
Strategies for implementing these standardes and for funding
them will be developed, imitially in Lead Communities and

then gradually spread throughout the contimenit..

b, Career development: A career develepment pregram will

be created to enable professional grewth and advancemmint. A
wide array of im-serviece training prograns, SeRinAts,
conferences and oppertunities fer eellegial netverking will
be developed througheut Nerth Ameriea.. Te make this
effective, map of available pesitions te meet the new Reeds
will have to be created. Mueh will be learned frem Ehe
experience of lead ecemminities, where alternative ladders of
adyancement will be develeped.



. Empowerment::: No less important than salaries on career
develeopment is the empowerment of the members of a
profession. The empowerment of Jewish educators will
necessitate granting them a major role in setting
educational policy and determining content in their

classrooms, JCCs, schools and communities.

The Community

The Council will build on the developing momentum to secure
a leading place ffor Jewish education on the agenda of the
organized Jewish community. The North American Commission
on Jewish educatiom, the local commissions on Jewish
education/Jewish continuity have accelerated this process.
The climate in the Jewish community as related teo Jewish
education will improve when hundreds of the tep leaders are
imformed, concerned and invelved in the enterprise of

Jewish ediuecatiom.

Morten Mandel put it the fellewing way: "if the Jewish
population is largely concentrated in thirty communities and
there were ten key leaders in eaeh commanity, in 1880, 25 eof
these leaders theught Jewish ediuecatien was the burhing
issue, 100 theught it was an impertant issue, and the ¥est
digh’t spend mueh time thinking abeut it. In 189%, 100
community leade¥s think this a burning issue’; 100 think it
is an ifpertant issue, and 160 den't give it tee Wueh
attentien. The challenge is that by the year 2000, 280 of
these community leaders see Jewish educatien as the Burning



issue and 50 think it is importamt. When this happems there
will be:

—~ money available to undertake all the wonderful things we
have been talking about

— outstanding personnel will be drawn to the field because
the community will be announcing in the most dramatic of
terms that this is what is needed to improve the Jewish
future.

The two building blocks are inseparable. Qualified personnel
will enthuse these outstanding community leaders and they
will be able to recruit, attract, and retain the right

people.

Funding the Plan

The Council is able to immediately launeh the aetien plan
because of the generosity of six family feundatioms:

1

2

6

This represents the first effort of the Counecil te invelve
the Jewish family foundatiens in the implementatien ef the
Commission’e plam. The director of the Council and its beard
will sustain this effort by recruiting additienal family
foundations to support speeifie elements of the aetion plam.



The director, the staff and his beard will turn te
federation endowment funds and encourage them to play a
majer rele in supplying the near term finaneing (and some of
the long—term financimg)} of the Commission’s plan. They will
also encourage special communal fundraising efforts for
these purposes. The initial funding from these sources will
make it possible for the local federations throughout North
America to prepare themselves to meet the basic longer-term

fumding needs of Jewish educatiom.

The Council will make every effort to match the agenda of family
ffoumdlations with the needs of the training institutiors, the
immowations being imntroduced in lead communities and creative

programmatic suggestions throughout North Americsa.

structure

The Council will examine how a structure can be developed that

reflects the newly emerging relationship among federatiwrs,

bureaus of Jewish educatiem, the denemimatiionrs, JCCx, commumal

schiools and congregatioms. In lead cemmunities, the concept of

cormmittees on Jewish education/Jewish continuity will be

fupther developed and studied, as will the rele of federatioms im
the planning, budgeting and financing ef Jewish educatiwh.

on the continental 1level, the relatienship between the Hajor
forces in Jewish edusatiomn, the dehnominations, Jc¢n, JESNA and
CIF will regquire eareful study and analysis.,
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Cen-TER 45 Coming To Grips With the Prmbienm

The Commission faved severai major challenges in determining how to

comiz 0 grips with the problems facing Jewish educations

Firat, {iw= Commission consisted of individuals with very different
backgrounds who would imevitably bring to the table diverse amd
sometimes conflicting approaches to analyzing the nature of the
task. This was an advantage in that it brought together the
different perzpactives that would be needed to develop a realistic
and comprehensive solution. But it posed a potantial problem in
the search for common grounds for discussiom. In view of thiss, the
setting of agendas for each of the Commission's sessions, and the
orchestration of the discussions themselves so they would be con-
structive and msultg—'brimtmﬂ; required a great desl of advemced

planning and comsiderable skill in the conduct of the mectimgs.

Secondly, the problem was so vast that it was unclear how the
Comfifiuesion should focus its work so that it could achieve the
greatest impact. There were %% clearcut guidelines as to hew to
establish priorities among the multitude of issues that nreeded to

fye addressed.

Thirdly, the organigers of the Commission were very much aware that

thexe had lomg been agreement abeut which arsas of Jewieh educatien

P
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COMMiSSioNSES wonild have an opportunity to provide input into the
process, Thus overy meeting of the Commission was a culmimstion of

e il isdt iy WikalluAapne s ovdamg profesplionals ood commiremiasnces -

Irh the early stages of the Commission's work, a checklist of 26
areas of need in Jewish education were identifisd and discussed as
possibilities for being the focus of the Commissiom. Although each
ot the areas could easily warrant a special Comwissiom of its owm,
the sheer formulation of this list helped to provide a framework im

which the overall problem could be analysed.

The 26 amsjm optimsjmz
1. Determining the educational needs of the eerly

chivitthwood aged yruup



7a

8.

9.

Enhanting programs for pre=~kindergarten,

kindergarten and day care

Determining the edurational needs of the elementary

school age grewup

High school edusation

Diormiming ftho odumational nosala ffor the rell(BOs
age group

Establishing new programs for college age educaticm
Young adult education

Determining the educatiomal needs of the family

Developiing mew procgromc for fomily arcdeelill.t Qcucs-

tion

10.

11,

1z.

14.

15,

1s.

Adult education

Education for the retired and elderly
Supplementary school improvement

Day school improvement

Informal education development

Isragl WE programs

Imtegrating programs for formel and informal educa-

tien

175 Hebrew language teaching

ig.
17.
20,
21.

Curriculum and methods development
Media and techmology
The shortage of gualified personnmsl

Community support

TOTAL P.O2
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22, Tuition rates

23¢ Physical plant

24. Research

25, Encouraging ionovation in Jewish education

26, Generating additional funding

These areas represent'% complete outline of all the slements
of Jewish education that necl‘g"tn be addressed. However, thoy
rapresant‘a'segmts of the whole picture, rather than func-
tions of the education system that underly the difficulties
in each area. A deeper analysis of the problem would have to

be made to get at same of the root causes.

On further study it became apparent that there were six
different functions of the system that affected all the other

areas,, These Were:

o Establishing the audience for Jewish educatian

o Recruiting and training personnel

@ Designing the curriculum and methods of educatiom
e Determining the sconomics of education

@ Building community support/funding

e Creating the settings of education

The eommissieonere recognized that this was still teo breoad am
array of topics to deal with effectively, and their work

would be substantially more focused if a still more fundamen—



tal analysis would be macte of the basic needs of the educa—

tiznal system.

A vomceptual breakthrough was achieved when it was determined

Hprs w
that the ‘g:m building blozks of the entire Jewish educatism

1. The establishment of a new method of recruiting
and training educational personned;

2. Providing the necessary community support and
leadership to achisve appropriate levels of funding

for an outstanding educational systam.

While these two needs had long been discussed as fundamental Wl
hadt

an improved Jewish education system,hnevar before IGald—Eity

been singled out as the two pre-conditiens upon which every-

thing else depended.

Thus, in megard to persennel, it was clear that there was a
shortage of talemtad, dedicated, trained educaters for every
single area. This was for all age growpd, for all types of
schools, for the preparation of curricula materialis, for all
types of educationral settings, for trips te Israel, etc.
Withaut #well trained educaters in eaeh of these fields, there
could be Ao substantial IMPRIRSEERLLS T septfien s

% xegard O community euppert and furdipd, it was elear that

S¥ery pragram suffared from a lack of suffieient fupds, I

v £
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the Commissicn mas to make a difference in Jewish edueatism,
the means would have to be found te change the commupity’s
attitude toward fumding needs, A new enviroament for Jewish
education could only be created if outstanding community
lenders were to agree that Jewish education should have the

highest priority fer local and national fundimg.

Moreover, the commissioners determined that these two
building blocks — personnel and the community -— weore inter—
melated., OQutstanding community leaders could only be
mecruited to the cause of Jewish education if they believed
it would be possible to recruit talented and dedicated educa-—
tional personnel. At the same time, cutstanding educators
would mot be attracted to the cause of Jewish educatiom
unless they felt that the Jewish community would give them
the necessary mesources to make a differemce. They must
believe that the community is embarking en a new era in
Jevwiish education in which there will be reascnable salariies,
& secure career line, and an eppertunity te impact am the
quality of the curriculum and methede ef edugatiicm,

These tue building b!eekf:gl ggeentiall in ecrder to build a
genuine profession of Jewish education; with all the berefits
of status, eareer opportunities, eertification; epllegiate
Aetuwerking, eode of profeasicnal ethies, apd ap agreed vpem
Bedy of kmckledge. WheR SUCR a professienm is establighed,

&
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and there is an infusion of dedicated and qualifisd perseaneil
w the field, parents will rcocsgnker, perhaps for the first
time, that Jewish education can make & decisive contributien
o the Lives of their children and the lifestyles of their
families, This will establish a groundswell of support that
will enable community laadars t3 achieve the level of fundimg

support necessary for a new system of sducation to flourish,

Commenting on this point, Morton Mandel observed that a

primary target of the Commission's efforts are an estimated
et

300 community leaders wioesneremefttgc Hig.der the approwi-

Vo e Prsnca
mately 30 compunities in which the;‘Jewistn population is

Facincy "y chances are,* he said, "that in 1980, only

25 of these lesders thought Jewish education was the burning
issve, 190 thouwght it was importamt, and the rest didn't
spand much time thinking about it. In 19907 it may well be
that there are 100 community leaders who think that educatiom
is a bumning issue; 100 who think it is importamtt, and 100
who don't give it too much attenticm, The challenge is that
by the year 2000, 250 of these cowmunity leaders should see
Jewish education as the burning issue, and 50 ehould thinmk it

is important,”

When that is achieved, Morten Mandel stated, money will be
available te fimamee the massive reorganiszation program

evisioned by the Commissiem, A substantially enhanced and



26 areas or options could be dealt with once the building
blocks were in place. The Commission might well include in
its plan a number of specific activities in these programmat-

ic areas!, but its major effort would be to concentrate an the

building blocks themselves.

Even with this concentration of effort, more thought had to
be given as to how it would be possible to achieve concrete
results within a foreseeable period of time. Transforming
30,000 teaching positions to meet the criteria contemplated
by the Commission would take years, perhaps even decades, to
accomplish. In addition, finding the personnel for new
-

programs in informal educational settings” study trips to
Israel or educational programs in the media, would be a long

3
range effort. The Commission wanted, therefore, to develop an

environment where an intensive and concentrated effort could

be made to demonstrate the impact of an entirely new approach

to Jewish education.

With this in mind, it was decided to select a small group of
Lead Communities in which every possible step would be taken

to establish the two building blocks in Jewish educations
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sducational persannel who are sxtremely well trained aad8
highly motivated and who bave achieve a level of professicn=

alism; and top priority community support and funding.

Fundamental to the suceess of the Lesd Comminities ﬁf be

the determination of the community itself to bevome & modsl

fior the rest of the country. This must be a “bottom up,"

rather thanQ"'tmp down’ effort if it is to succeast. It should
h zgsd ctmitg A

be wnderstood that the;(mmitieg aee] | to provide a living

demomstration of how the new ideas that grow out of the

Commission's plan can be implemented.

The basic assumption of the Lead Community concept is that it
will be possible to demonstrate effective approaches to
solving problems in a specific comumity, which cam then he
replicated elsewhere. Significant guestions concermiing
immevatian and implementation can only be resolved in re=l
Life sjtuations: and the Lead Communities will provide the
Iabhorateries in wWhich to discover the policies and practices
ey
Lead Communities w&ilﬁbeeeme the testing place for best
practices in all fields ef Jewish educatiem. This will
imnclude afferts by each of the denemiratiers. as well as by
the JEC Asssciatiad, JESNA, and CIF. As ideas are tested,
they will be earsfully menitered and subjeet te eFitieal

g
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analysis. A combination of openness and creetiwvity, with
continuing monitoring and clearcut accountability, will be

vital t» the success of Lead Community prograwms.

Although the primary tocus of each Lead Community would be
lozal , the transformations that will take place will have am
effect on national imstitutions that are playing a key role
in Jewish education. Thus, the imstitutions of higher Jewish
learming will expand their sducatiomal faculties to provide
99 trained parsonnel. Recruitment programs will be underway
at edlleges amd universities. Improvememts will begin to
impact on summer camp programs, education programs at commu—
nity tenters and elsewhere throughout the system., Indeed,
working with theze national organizations directly should be
a parallel undertaking to the concentrated efforts in Lead

Communi ties.

f&s the outline of a concrete plan evolved in the course of
the Commission's work, it bgcame clear that a responsible
entity would need to be created to oversee the emactment of
the plan. A mechanism would have to be created that would
serve as & broker among all the parties concermed and be a
catalyst for the process that was envisiomed, Onee the idea
of such a new sntity was formulated,. it was possible to
define & number of specific respomsibilities that it would

have to fulfill.

P.as
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The Commission agreed that it would cemclude its work with
the issuance of a comprehsnsive report describing the full
scope of the problem that it:a&dmm,f and delineating in
concrate detail precisely what steps would be undertakem to
accomplish its objective. Imitial funding would b2 in place
for the new effort to bagin immediately upon the release of
the treport, so that the momentum created by the work aof the
Commissicn could be maintained in the femssvet implementa-

tion fw o

&)



Sl'iha

f~~ZA] An <NvC[A«v VO *<p~
I
kujr goe= NN pEE tn*f’\
-h At+o +Sjrr*'

S&m&» Lfw>  £H~VHr*S & % ***



=AX SENT 1

DATE : oJS_]*lA

hNativ Policy and Planning Consuitants ¢  11om1 nvorormty powyr-pom
Jerusalem, Brael R VAR

—

Tel.: 972-2-662 296; 699 951

[Fax: 972-2-699 951 FACSIMILE TRANSMISSION

TO: D Fiimn & Odorea Méannd bam DATE: DA#:May 17 1900
EROM: Enmedtitee Homhstedim NONCABKGES:

FAX NUMBER: (212) 7165=1662

Dear David and Dear Dena,

David, welcome back. We hope that you had a fruitful and nice
trip. We have spent the week working with Mort Mandel, who is
visitimg, and trying to put together materials that will
hopefully be useful for thhe wriittimyg of cihaptens 4 and 5.

We are attaching our commente as well ag a2 czopy of Dena'sversidmn
of chapter 5 with changes/addiitienss.

As you can see we are AV sudgpstbiingy & somewhat different
approach to these two chapters: we are suggestimg that chaptewr
four tell the story NOT of the Commission's work or mede of
operatiom, but rather of the content of ite work and decisiienss.
Seymour dictated the bedy of the chapter ((@ttached). We suggest
the chapter conclude with a summary of the plam ((Documents of
February 14 and oof Qetsiher 233) andd off thRe recocompaddsidnss
((Reswment of February 14 pagege 4 and §). This then will lead %o
the fifth chapter which/that ((help" where's Bafire...) becenes
the implementation plan illustrated,, e¥ a pregram for
implementation. FAbeare ldet uwys keew if this makes sSense, is
suffieiemt, needs further elarification. We will eahlh yew
tomorrov (Friday) te f£find seut.

We bhad planned a 1leng caall oen shwrrday,. IF wau dginesewikikh tihis,
please let uys knew when is 2 gosd ttime.

§e§§ iégqafdﬁ and Wwishes rfer a Tuiitfmll and inspired/inspiring
veek=end,



GENERAL COMMENT FOR CHAPTER FIVE

The draft of this chapter is incomplete in that it covers only
some of the topics that need to be includedi.. We have tried below
to make it more comprehemnsiwe. However some of these omissiconss,
are of particular significamoce.

One is the treatment of the building block "commumity", which is
treated in the text too thinly as compared to the building block
"oersonnel™ . The other is the fact that implementation canmot
take place at the level of lead communities only . Both
community and persommel must take place BOTH and oftem
SIMULTANEQUSLY at the level of lead communities and at the
general ((@ontinental)) level.

As we see it the chapter needs to include two parallel
development thrusts within each of the main building blocks:

1. The building block in the lead communities
2. The building bklocks on their own —— or at the natiomal/)/
continental level.

Thus when we speak about recruitment, or about traimimng —-- or
about salaries and advancement —-- part of the work will be dome
in Lead Communities. Another part will take place at the

National level. When training programs are invited to traim the
teachers of lead communities =—- this is but one aspect of their
development. The other is that they will grow from graduatimg
one hundred pecple per year to graduating four hundred, that
these graduatee will fan out throughout the USA and Camadm, etc..

The single most important element for the training programs —-
without whieh the training programs won't be able to assist lead
communitiee =- is that they need to build faculty and must offer
scholarships =- fellowships to their studemts. (Note: the
Wexner Foundation has undertaken a program to give fellowships to
elite studente and to help training institutions re-think their
programs.) A much more massive effort is needed to guadruple the
faculty and students of the training programsi.. Fellowships are
needed for all or mest students/training programs.

The same is true for recruitment : We will need to recruit for
both the Lead Cemmunities and in eorder to demonstrate that
systematie reeruitmemt can impreve the persommel situatiem
throughout the Centimemt, etc.

As fer the building bleck 'community," 1let us look at fundimgy:
the commissiom is raising funds fer programs throughout the
C€OURE¥Y, as well as fer 1lead ecommunities. Or leadershijp:
community leaders will be recruited, trained and involved for
Ratienal institutioms as well as for lead communitiess.

Funding is needed natienally but lead communities will also have
te raise significant sums of money for increased salaries locally
ete.



Mo¥e generally, we suggest elaborating on the building bleck
eommunity. ¥

We do a fair joeb dealing with this in terms of the Lead
communities. We must add elements for the national level and Nem
Lead Communities. The idea is that we have to capture and
pecEuit as many Mandels, Bronfmams, Twerskys and Lipsets as
possible, and replicate this locally, all the way to the
FRASSEOVES..

Mandel put it the following way here yesterdy: Yif the Jewiish
population is largely concentrated in thirty communities amd
there are ten key leaders in each commumiityy, in 198®, 25 of these
leaders thought Jewish education was the burnimg issue, 100
thought it was an important issue, and the rest didn’'t spend much
time thinking about it. In 1990, 100 community leaders thimk
this a burning issue; 100 think it is an important issue, and 100
don’‘t give it too much attentiom. The challenge is that by the
year 2000, 250 of these community leaders see Jewish educatiom as
the burning issue and 50 think it 1is importamt. When this
happens there will be:

-—- money available to undertake all the wonderful thimgs we hawe
been talking about

-— many good people ((personmnel) will be drawm to the field becaus
community will be announcing in the most dramatic of terms that
this is what is needed to save the Jewish future.

— the two building blocks cannot be separatsd.. Outstamdimg
personnel will enthuse these outstanding community leaders."

® W e Ol kak Kok R Rk B K Rk Rk ek



Chapter five -~ specific comments
Page numbers refer to Dena’s version
Page 1.

Should this chapter begin with the Center? If this chapter is
primarily about implementation (which we are now suggesting)) we
can be comfortable with that. However if this chapter has to
imzlude the plam, recommendatiioms,, etc. We should not begim with
the Center.

Twersky suggested using tlbhe idickea of aa “Coomrdll" imsseedd off aa
Center. We like the idea.

Are we condescending to JESNA when saying that the Commissiom is
the one that will bring about fundamental change (pp 1 - 2)..

Pp. 1-2: the definition ofofththemdles of JESNA amd the JICC
Association is mentioned hérere-— aand amgdin @it tihe emd of the
document ((Ep. 19-20). WeWeneadedtto watteih dimplications, while
watching also the need to refer to them adequately.,

JCC Association should be treated the same way as JESNA —- see
attached page.

Page 2: the parallels for the Center (Manhattan Project ete.))

While we believe that JESNA and JCCA are well treated - and eam
be relaxed by the above page, we think that the parallels chesem
will frighten Yesghiva, the Seminary and HUC and will make them
feel that all creativity will be at the Centen., Would it ke
possible to have our cake and eat it = namely to describe the
Center as a place that will bring tegether the creative mnirds
from existing institutioms, will take ideas from excitimg and
immovative Jewish or general educational preojects wherever they
be, and will be more like NABA (which we believe coordimates the
work by universities, by econtractors;, by govermmental agengiess,
etc.) than the Radiation Lab.

P .9, paragraph 3i

vOnee they have...m . We believe that at thig peimt a
significant transitien 4is miesing =- namely what the work eof
these local staffs or Centers in Lead Communities is abeuit.. It
is parallel te the rele ef the national Cemtey, and reguines,
(fellowing initial descriptien ef the state eof affaixw), the
preparation of a plan and strategies fer implemeRtaticm. ©On the
content side they will =- just 1ike the natiempal eenter =- keep
the tep 1leadership inveilved, undertake the planping -=-
particularly in the areas of the building bloeks (persenpel ard
community)) .. Thus €they will have teo fidure out hew £o meek the
needs for persennel in all ipstitutiens and pregrams of Ehe
community. Hew many of the existing personpel are geod aRd Worth
investing in. ‘TFhey will have te Bripg iR ¥ Rumber ef new peepie



ke Fill needs. For example specialists in early echildhoed
educatien, in the teaching of Hebrew, in special educationm. They
will have %o negotiate with the matiomal iimsskitittions and
organizations for training and in-service traimimg. Similarly
they will develsp a plan fesrthbke necruitment, training and
invelvement of outstanding leaders.

They will also search out what you have called "model programs"
(. 99 =-— or what we call examples of best practice. This will
be an ongoing process of the national Center with the Lead
Communities. An example @h bebeffuiindl iih tthe wokk of the
“effective schools® movement of Ted Sizer at Browm. Schools
share with each other —-- through the Center at Brown university -
- what seems to be effective and to work ((you mention this later
in the text)..

P. 10 fellowing item 6.

Since no one will have agreed in advance to the particular
suggestions on these pages, one way to deal with this is to write
"some of the suggestions that have been made are...™ This is
particularly relevant for items such as the creatiom of am
educator corps. Here you might say "It is being suggested that am
education corps be created...%

P, 13.
Dena guite correctly mentions that profession building is not
picked up - nor is recruitment of candidates for traimimg or for
Jjobs..

These two topics are dealt with on pages 13 and 1.4 of the
February 14 document but here are some further thougits:

Recruitment

There is a need to undertake a natiomal recruitmemt effort to
bring new people to Jewish educatiom. Such an effort - while
linked to the effort to improve the status and ceonditioms under
which educators study and work =—- needs to be systematically
addressed. The National Center and the Lead Communities will
work together at it, and responsibility might be givem to anether
Foundation or institutiom. For example, the Wexnex Foundatiem
has imdicated that they might be interested im funding a
systematic approach to recruitmemt.

What will be done?

For the first time a systematic approach to recruitment will be
undertakem, bringing marketing thought to bear om Jewish
educatiom, Some form of market study will be undertaken to
identify the relevant market segments == whe is a 1likely
candidate for a profession in jewish eduecatiom.



The Center will find out the scope of recruitment involved. We
believe that at the onset what is needed is to double - and them
triple the number of people in all training programs. Moreover
@ach Lead Community is likely to need 10 to 50 qualified
applicants for jobs.

First the needs will be established. Then a study will be made
to determine ((erhaps through focus groups) what it would take to
attract new people to the profession and what kind of people
could be attracted.

Following this a recruitment plam will be prepared.
Imstitutions of Higher Jewish learning may be asked to be
imvolved in pilot efforts. Recruitment will then be launched for
the lead communities — they will also serve as pilot programs
for this recruitment natiomally.

Profession building

This involves many elements —- from salaries and bemnefits, to
trainimg, to status and more.

1. Salary — a study will be made to decide the level of salary
necessary to attract and retain people in the field. As we have
mentioned in chapter three salaries are terrible.

Fringe benefits and pension plans will be introduced.. They are
scarce today.

2. Empowerment

In the lead communities teachers will be given a leading rele in
determining policy and their ideas and decisiom will make a
differemce. They will participate in the planning committes;
they will be involved in monitoring and evaluatiom; they will be
imvolved in deciding what best practices to introduce; they will
be given roles in the administration of their institutienss.. This
is in direct contrast with present practice and is considered (in
general educatiom) to be one of the meore jimportant issues in the
recruitment and retention of talented pecple.

Hetworkimg, journals and conferences will be a key assignment of
the national Center and will be nurtured in each lead cemmunity
and between Lead Commupnities;,, as a first step in intreduecing this
throughout the country. The Center will stimulate thig activity
and will invelve training institutioms,, universitiies,, CAJE,
JESWNA, the JCC Asseciation and other research and preofessiomal
associatioms..

These will make it possible for educators to discuss and diffuse
what is learned in the lead cemmunities;, and te bring it te the
attention of the larger Jewish commumity.,



Because the lead communities will be creating new positioms and
new roles for Jewish educators ({(e.g. Early childiwed,, bilble
studies, special educatiom; etc.) a differemt ladder of
advancement will be introducedl. Rather than being able to mowve
up enly frem being a teacher to being an assistant principal to
being a principal, which is often inappropriate (e.g. a good
teacher may not be a good principal) a good teacher will be able
to specialize and play a leading role in his/her field of
expertise throughout the commumity. Thus two teachers might
become the leaders in early childhowodl, two teachers might be the
leaders in bible studies; two teachers may be the leaders im
adult education for that commumity, etc.

After profession building it will be necessary insert the
section about trainimg. (See above, "general comments”.)

Page 14 of Dena version — page 12 of first version: though
monitoring and evaluation was mentioned abhowe,, we suggested to
reintroduce the original ideas.

General Commenmt: A section on research has to be re-imtredunedi.
Please see pages 25 and 26 of the document of February 14. The
general idea is that the Center will facilitate the develepmemt =
- hopefully by ome or more ffoundations —- of research centers for
Jewish education at institutions of higher Jewish learmingy,
universities and organisatioms.



JCL REcpunon)
The Jewlf Community Center Association of North
calfd i

Amerl w s tho lcadership body for
the North American network of JCC's and Y's; J SOIves
the nceds of individual Jewish Community Centers, and it

helps to bulld, strengthen und sustain the collective Center
movement through a broad mﬁ direct and indirect services,
tions and ex

inatitutes, periences and
by iden and projecting movement-wide directions

issues and priorities. J -

The Jewish Bducad_?}x Sclrvicg of North Aa::derica (gﬁiNA) is the
organized community’s planning, service and ¢oor
for Jewish educal:ion. It works directly with local fedorae
ns, the agencles and Institutions created and supported
gy {edorations, and other independent education institutlons to
eliver educational services,
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Note: The data upon which these background materials and recommendations arc based arc
to be found in the studies that have been undertaken for the Commission; all the studies will
be completed before the Commission issues its report.

The Relationship Between Jewish Education and Jewish Continuity (I. Scheffler, Harvard
University; S. Fox, The Hebrew University).

. The Structure of Jewish Education in North America (W. Ackerman, Ben

Gurion University).

Community Organization for Jewish Education in North America; Leadership, Finance and
Structure (H.L. Zucker, Director, Commission on Jewish Education in North America).

Federation-Led Community Planning for Jewish Education, ldentity and Continuity (J. Fox,
Jewish Community Federation of Cleveland).

* The Synagogue as a Contextfor Jewish Education (J. Reimer, Brandeis University).

. The Preparation of Jewish Educators in North America: A Research Study (A. Davidson,
Jewish Theological Seminary of America).

- Towards the Professionalization of Jewish Teaching (I. Aron, Hebrew Union College, Los
Angeles).

Studies of Personnel in Jewish Education: A Summary Report (I. Aron and D. Markovic,
Hebrew Union College, Los Angeles).

Informal Education in North America (B. Reisman, Brandeis University).

A Poll of the Jewish Population of the USA (Gallup, Israel, Dec, 1989)

J/ Field Motes, A Paper WPresented to The Commision on Jewish Education

in North America (Roberta Goodman and Ron Reyn-olds - CAJE)

.Findings of the Los Angeles BJE Teacher Census (Isa Aron, Ph.D. and
Bruce Phillips Ph.D. Hebrew Union College)

Report on Questionnaire to Participants in CAJE Conference Seattle,

> August, 1981 (Dr. Mark Erlitz)
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A Paper Presented to

1 11C Ve*r (Jv *smlult QJw vM iiuim lmm " fv —i*-

1
Roberta Goodman and Ron Reynolds (m f)

with the participation of

Harlene Appelman Ephraim Quchwald  Lynda Cohen Lavey Derby
Gail Dorph Marvell Ginsburg Janet Harris Charles Herman
Jo Kay Earl Letkovitz Leonard Matanky Lifsa Shachter
Bobbi Stem Joy Wassennan Gary Wexler Ron Wolfson

Lois Zachary
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FINDINGS OF THE LOS ANGELES BJE TEACHER CENSUS

(1sa Arom, Ph.D. and Bruce Phillips Ph.D.
Hebrew Uniom Collegeh~ Jewish Institute of Religiom
3077 University Aufenue
Los Angeles, CA 90007
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Jewish comtinuity or survival- ms a people~ is not a problem end need
not be a source of anxiety of perplexity., The reason for this apparemt serenity
ia not imsemsitivity or wistfulneas, but unshakable convictiam, unwavering faithh,
snd & speciel historical comsciousness nurtured by the record and realities
of tihe Jewigh past. Hackneyed epithets= or stereotyped laments and litanies~ showld
not be sllowed to obseure the uniqueness and quintessence of our truly unparalleled
history: The question that generates so much apprehensiveness and persistent
restlessness is how meny of our children and grandehildrem, friemds and neighibms,
nephews, nieees, and cousine will be privilaged to partieipate in this ongoiva,
sonfident, crestive Jewish comminity? Every individual is of concern to us; mo

effort should be spared to enlarge the group of ‘sunvivaze.
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While aveiding rhetoric and simplistic formulations, while rejecting
excessively herele propesitions, we may agree on & deseription of common
aspiratiens and expectations., Our goal should be to make it possible for every
Jewigh child to be exposed te the mystery and romance of Jewish histery, to the
enthraliing insights and special sensitivitiss of Jewiah thought, to the
sanctity and symbolism of Jewish exiatenee to the power and profundity of
Jewigh faith, As a slogan we might adopt the dictum that Says "they searchad
from Dan to Beet Sheva and did net find an 'am he*arex1V1 ‘Am ha"aru}
ugually understeod as an ignoramust an illiterate, may for our purposes be
redefined as one indifferent to Jewish visions and values, untouched by the drama
and majesty of Jewish history, unapprectative of the resourcafulness and resilience
of the Jewiszh commiinity, unconcerned with Jewish ndestimy. Kducation, in its
broadest sense, will enable young pecple to confrent the secret of jewish tenacity
and existence, the quality of Torah teaching which fascinates end attracts

irresistibly, They will then be able, even eager, to find choir place

in a ereative and constrictive Jewish community.





