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DATE:

MNativ Policy and Planning Consultants o  1nxmy niv*mty pxwsynx-23

Jerusalem, Brael oY1y
“

Tel.: 972-2-662 296: 699 9511

Fax: 972-2-699 951 FACSIMILE TRANSMISSION

TO: Maxiid Finn & Bewa Meer bam DATE: DMEE:Maw,1719990

| ROM: rresttee Hodrestesin NONOPBEGES:

FAX NUMBER: (212) 718=1662

Dear David and Dear Dena,,

David, welcome back. We hope that you had a fruitful and nice
trip. We have spent the week working with Mert Mandel, who is
visitimg, and trying to put together materials that will
hopefully be useful for tie writtimyg off cHapters 4 and 5.

We are attaching our comments as well as aa copy of Dena’sveeyedon
of chapter $ with changes/additions.

As yoeu can see we are nuW SUWEREUING & sonevhat different
appreach to these twe chapters: we are suggesting that chapter
four tell the story NOT of the Commission's work or mode of
operation, but rather of the centent of its werk and decisliuiss.
sSeymour dictated the bedy 6f the chapter (@ttached). We suggest
the chapter conclude with a sumimary o6f the plam (Documents of
February 14 and off ditioder 23B) 2add odf thhe recoommandatedas
(Oscuwient of February 14 pages 4 and 5). This then will lead to
the fifth chapter whieh/that (thelp! where's Bafire...)) becomres
the implementatien plan illustrated, or a pregram for
ifplementation. PRbapec 1éet us khow if tHisS Aakes <ense, is
sufficient, needs further elarifieation. We will eall yeuw
tomorrew (Eriday) te find eut.

We had planned a leng caall odn stwEERy. I Yol agRevWwikh this,
please let Ws knew Wheh il & gusd tHiwe.

@@% ﬁ@agafdg and WisHes rber & Trulitffdl =md ifspired/inspiring
week=end,,



GENERAL COMMENT FOR CHAPTER FIVE

The draft of this chapter is incomplete in that it covers only
some of the topics that need to be included. We have tried below
to make it more comprehensiwe. However some of these omissioms,
are of particular significamce.

One is the treatment of the building block "community*, which is
treated in the text too thinly as compared to the building block
"personree: . The other is the fact that implementation cannot
take place at the level of lead communities only . Both
community and persomnel must take place BOTH and oftem
SIMULTANEOUSLY at the level of lead communities and at the
general (continental)) level.

Ase we see it the chapter needs to include two parallel
development thrusts within each of the main building blocks:

1. The building block in the lead communities
2. The building blocks on their own —- or at the natiomaly/
continental level.

Thus when we speak about recruitmemt, or about training =-- or
about salaries and advancement -- part of the work will be done
in Lead Communities. Another part will take place at the

National level. When training programs are invited to train the
teachers of lead communities =- this is but one aspect of their
development. The other is that they will grow from graduatimng
one hundred people per year to graduating four hundred, that
these graduates will fan out throughout the USA and Camnada, etc...

The single most important element for the training programs =—-
witheut whieh the training programs won't be able to assist lead
comminities =- is that they need to build faculty and must offer
schelarships =- fellowshipe to their studemts. (Notexz the
Wexner Foundation has undertaken a program to give fellowships to
elite studente and to help training institutions re-think their
Programs.)) A much more massive effort is needed to quadruple the
faculty and students of the training programs. Fellowships are
needed for all er mest students/training prograns.

The same i8 true for reecruitment =+ We will need to recruit for
beth the Lead Cemmunities and in erder to demonstrate that
systematie reeruitment can improve the personmel situatiom
threugheut the Centimemt, ete.

As for the building bleek Yeemmumity,” let us look at fundimg:
the cemmissien is raising funde for programs throughout the
€8untry, as well as fer lead eceofFMunitiewy. Or leadershiip:
community leade¥s will be reeruited, trained and involved for
hatienal institutions as well as for lead cemmunitiess.

Funding is needed natienally but lead eemmunities will alseo have
te raise signifieant sums ef money foFf increased salaries locally
ete.



More generally, we suggest elaborating on the building bleock
"eommumity.

We do a falr Jjob dealing with this in terms of the Lead
Communities. We must add elements for the national level and Nom
Lead Communities. The idea is that we have to capture and
reeruit as many Mandels, Bronfmams, Twerskys and Lipsets as
possible, and replicate this locally, all the way to the
grassroohis..

Mandel put it the following way here yesterday: Yif the Jewish
population is largely concentrated in thirty communities and
there are ten key leaders in each community, in 198@, 25 of these
leaders thought Jewish education was the burnimg issue, 100
thought it was an important issue, and the rest didn’t spend much
time thinking about it. In 1990, 100 community leaders thimk
this a burning issue; 100 think it is an important issue,, and 100
don’t give it too much attentiom. The challenge is that by the
year 2000, 250 of these community leaders see Jewish education as
the burning issue and 50 think it is importamt.. When this
happens there will be:

—-- money available to undertake all the wonderful things we have
been talking about

-- many good people (@mersonnel)) will be drawn to the field becaus
community will be announcing in the most dramatic of terms that
this is what is needed to save the Jewish future.

-— the two building blocks cannot be separatedl.. Outstamdimg
personnel will enthuse these outstanding community leaders.™

® % e Ol ckdk Ko Rk K Rk kkk



Chapter five —- specific comments
Page numbers refer to Dena‘s version
Page 1.

Showld this chapter begin with the Center? If this chapter is
primarily about implementation (which we are now suggesting) we
can be comfortable with that. However if this chapter has to
imclude the plan, recommendatioms, etc. We should not begin with
the Center.

Twersky suggested using the idea of a "Council” instead of a
Center. We like the idea.

Are we condescending to JESNA when saying that the Commission is
the one that will bring about fundamental change (pp 1 - 2).

Pp. 1-2: the definition of the roles of JESNA and the JCC
Association is mentioned here -— and again at the end of the
document (pp. 19-20). We need to watch duplicatiors, while
watching also the need to refer to them adequately.,

JCC Association should be treated the same way as JESNA —-- see
attached page.

Page 2: the parallels for the Center (Manhattan Project ete.))

While we believe that JESNA and JCCA are well treated = and eam
be relaxed by the above page, we think that the parallels chesem
will frighten Yeshiva, the Seminary and HUC and will make them
feel that all creativity will be at the Center.. Would it be
possible to have our cake and eat it = namely to describe the
Center as a place that will bring tegether the ereative mninds
from existing imstitutions, will take ideas from exeiting and
immovative Jewish or general ediucational prejects wherever they
be, and will be mere like NAEA (whieh we believe ceerdinates the
work by universities, by contractors, by governmental agemsiss,
ete.) than the Radiatien Lab.

P .9, paragfaph 3i

“Onee they have...% . Twe Wedifewe HRAt a4t WHBs POdDRt 2a
significant transitien is missing =- namely what the work eof
these lecal staffs or Centers in Lead CommuhRities is abowt. It
is parallel te the rele of the national Cemtewr, and reqguizes,
(following initial deseriptien ef the state of affairs), the
preparation of & plan and strategies fer implementation. On Ehe
content side they will —- just 1ike the natiomal eenter =- keep
the tep leadership iAvVelved, undertake Ethe plamnping --
particularly in the areas of the building bleeks (persennel ard
community) .- Thus €hey will Rave £e figure eut hew e Wmeet he
needs for persennel in all institutiens and programs of the
community. Hew many of the existing persennel are geed and werth
investing in:. They will have te Bfing iR ¥ Rufnber of new peeplie



te fill needs. For example speclalists in early childhoed
edueatien, in the teaching of Hebrew, in special educatiomn. They
will have to negotiate with the matiiondl imstiitturtiions and
organizations for training and idnssevviee ttafrimming. SShmidarly
they will develop a plan foar the reeerditwent, ttndining and
invelvement of outstanding leaders.

They will also search out what you have called "model programs"
(p. 9) -—- or what we call examples of best practice. This will
be an ongoing process of the national Center with the Lead
Communities. An example oam bee fouwnd im tthe workk of the
"efffacttive schools" movement of Ted Sizer at Browm. Schools
share with each other -—- through the Center at Brown university -
- what seems to be effective and to work ((you mention this later
in the textt)..

P. 10 following item 6.

Since no one will have agreed in advance to the particular
suggestions on these pages, one way to deal with this is to write
"some of the suggestions that have been made are...™ This is
particularly relevant for items such as the creatiom of am
educator corps. Here you might say "It is being suggested that am
education corps be created..."

P, 13.

Dena gquite correctly mentions that profession building is not

picked up — mor is recruitment of candidates for training or for
Jolbss..

These two topics are dealt with on pages 13 and 14 of the
February 14 document but here are some further thoughts:

Recruitment

There is a need to undertake a national recruitmemt effort to
bring new people to Jewish educatiem. Such an effort - while
linked to the effort to improeve the status and conditioms under
which ediucators study and work =- needs te be systematically
addressed. The National Center and the Lead Communities will
work together at it, and responsibility might be given to anether
Foundation or institutiem. For example, the Wexner Foundatiom
has indlicated that they might be interested imn funding a
systematic approach te recruitment..

What will be dene?

For the first time a systematie approach to reeruitwment will pe
undertakem, bringing marketing thought teo bear on Jewish
education, Some form of market study will be undertaken to
identify the relevant market segments == whe is a likely
candidate for a professien in jewish edueation.



The Center will find out the scope of recruitment involved. We
believe that at the onset what is needed is to double - and then
triple the number of people in all training programs. Moreover
each Lead Community is likely to need 10 to 50 qualified
applicants for jobs.

First the needs will be established. Then a study will be made
to determine (@erhaps through focus groups) what it would take to
attract new people to the profession and what kind of people
could be attracted.

Following this a recruitment plan will be preparsd.
Imstitutions of Higher Jewish learning may be asked to be
imvolved in pilot efforts. Recruitment will then be launched for
the lead communities -— they will alsc serve as pilot prograns
for this recruitment nationally.

Profession_building

This imvolves many elements -- from salaries and benefits, teo
training, to status and more.

1. Salary — a study will be made to decide the level of salary
necessary to attract and retain people in the field. As we have
mentioned in chapter three salaries are terrible.

Fringe benefits and pension plans will be introduced.. They are
scarce today.

2. Empowerment

In the lead communities teachers will be given a leading rele in
determining policy and their ideas and decision will make a
difference. They will participate in the planning comnmitte;
they will be imvolved in monitoring and evaluatiom: they will be
imyolved in deciding what best practices te introduce; they will
be given roles in the administration of their institutioms.. This
is in direct contrast with present practice and is considered ((in
general educatiem) £o be one of the more jimportant issues in the
recruitment and retention of talented people..

Networkimg, journale and conferences will be a key assignment of
the natienal €enter and will be nurtured in each lead cemmunity
and between Lead Communities, a8 a first step in intredueing this
throeughoeut the ceountry. The €enter will stimulate this aetivity
and will invelve training institutiemns, universiftiew, CAJE,
JEENA, the JCC Asseciatien and other research and professiomal
associatiomns..

These will make it pessible for ediucators to diseuse and diffuse
what is learned in the lead eemmunities, and te bring it te the
attention of the larger Jewish cemmunity.



Because the lead communities will be creating new positions and
new roles ffor Jewish educators ({e.g. Early childhbomd,, bible
studies, special educatiom; etc.) a different ladder of
adwancement will be introduced. Rather than being able to mowve
up only from being a teacher to being an assistant principal to
being a principal, which is often inappropriate (e.g. a gooed
teacher may not be a good primcipal)) a good teacher will be able
to specialize and play a leading role in his/her field of
expertise throughout the community. Thus two teachers mighi
become the leaders in early childhood, two teachers might be the
leaders in bible studies; two teachers may be the leaders im
adult education for that commumity, etc.

After profession building it will be necessary insert the
section about training. (See above, "general commemts™.))

Page 14 of Dena version — page 12 of first version: though
monitoring and evaluation was mentioned abowe,, we suggested to
reintroduce the original ideas.

General Commemt: A section on research has te be re-imtrodizssh.
Please see pages 25 and 26 of the document of February 14. The
general idea is that the Center will facilitate the development =
- hopefully by ome or more foundations — of research centers for
Jewish education at imstitutions of higher Jewish learmiingg,
universities and organisatioms.




\JCC flrocmmiw )
The Jewif: Community Center Association of North
Amarica /E6A is tho lcadership body for
the North American network of JCC's and Y's; JCCA sesves If
the noods of individual Jowish Community Centers, and it
helps to bulld, strongthon und sustain the collective Conter
movemaent through a broad of direct and indirect services,

cD tions and Jewish experiences and |'
by iden and projecting movement-wide directions,
issues and prioritjes. 1.

organized community’s planning, service and coordina

W for Jowish educalzlm. It works directly with local federa-
ons, the agencles and Institutions created and supported

? fodorations, and other indopendent education institutions to
eliver oducational services,

The Jewish Hiucation Service of North America (JESNA) is the \
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Note: The data upon which these background materials and recommendations arc based arc
to be found in the studies that have been undertaken for the Commission; all the studies will
be completed before the Commission issues its report.

The Relationship Between Jewish Education and Jewish Continuity (1. Scheffler, Harvard
University; S. Fox, The Hebrew University).

. The Structure of Jewish Education in North America (W. Ackerman, Ben
Gurion University).

Community Organization for Jewish Education in North America; Leadership, Finance and
Structure (H.L. Zucker, Director, Commission on Jewish Education in North America).

Federation-Led Community Planning for Jewish Education, Identity and Continuity (J. Fox,
Jewish Community Federation of Cleveland).

* The Synagogue as a Contextfor Jewish Education (J. Reimer, Brandeis University).

The Preparation of Jewish Educators in North America: A Research Study (A. Davidson,
Jewish Theological Seminary of America).

= Towards the Professionalization of Jewish Teaching (1. Aron, Hebrew Union College, Los

Angeles).

Studies of Personnel in Jewish Education: A Summaiy Report (I. Aron and D. Markovic,
Hebrew Union College, Los Angeles).

eInformal Education in North America (B. Reisman, Brandeis University).

A Poll of the Jewish Population of the USA (Gallup, Israel, Dec, 1989)

Field Motes, A Paper *Presented to The Commision on Jewish Education

in North America (Roberta Goodman and Ron Reyn-olds - CAJE)

.Fjndings of the Los Angeles BJE Teacher Census (Isa Aron, Ph.D. and
Bruce Phillips Ph.D. Hebrew Union College)

Report on Quest ionnaijre to Participants in CAJE Conference Seattle,

August, 1981 (Dr. Mamk Erlitz)



JAN 18 9:00 90 PREMIER CORP. ADMIN

FIELD NOTES

A Paper Presented to
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Roberta Goodman and Ron Reynolds <CA1f

with the participation of

Harlene Appelman Ephraim Buchwald  Lynda Cohen

Gail Dorph Marvell Ginsburg Janet Harris
Jo Kay Earl Lefkovitz Leonard Matanky
Bobbi Stem Joy Wasserman Gary Wexler

Lois Zachary

PAGE. 02

Lavey Derby
Charles Herman
Lifsa Shachter
Ron Wolfson
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FINDINGS OF TRE LOS ANGELES BJE TEACHER CENSUS

(isa Arom, Ph.D.,and Bruce Phillips Ph.B.
Hebrew Uniem Collegev~ Jewish Institute of Religiom
3077 University Avenue
Los Angeles, CA 90007
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Jewigh continuity or survival- as 8 people~ 1s not a problam and nead
not be @& source of anyiety of perplexity. The reason for this appartent ssrenity
ia not lnsensitivity ér wistfulness, but unghakeble convic¢tion, unwavering faith,
and a gpecial historical consciouenags nurtured by the record and realicies
of the Jewlsh past. Hacknayed eplthets= ¢r steraotyped lamente and litanies=~ should
not be allowsd to obgeure the uniquaness and quintessence of our truly unparalleled
ﬁis:ory. The question that generates 2o wmuch apprehcnsiveness and persistent
reatlessnasg s how man§ of our ohlldren and grandchildren, fxiends and neighbora,
nephews, niecas, and cousine will be privilaged to partieipate in thia oengoing,
confident, creative Jewish coynmunity? Yvery indiyidual is of concern to usj no

effort should be epared to enlarge the group of'iurvtvorly
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while a.voidiné rhetoric and simplistic formulationa, while rejecting
cxcessively heroic propositions, we may agree on a description of common
aspiracions and sxpectations. Our goal ehould be to maksa it possible for every
Jewish child to he axposed to the mystery end romance of Jawial history, tp the
enthralling insights and special sensgitivitice of Jawiah thought, to the
sanctity and symbolism of Jewish existence, to the powar and profundity of
Jewish faith, As a elogan wa might adopt the dictum that says “they szearchad
from Dan to Bear Sheva mnd did not find en 'amha'arcei'" 'An1hu'arez,
usually understopé as du igaorsmue, an illiterate, may for our purposes ba
redefined as one indifferent to Jewish vieicng and vgluce, untouched by the drama
and majesty of Jewiah history, unappreciative of the resourcefuiness and resilience
of the Jewish community, unconcernad with Jewish ndestiny. Education, in its
broadest sense, will enable young pecple to confromt the sacrat of Jewish tenacity
npd sxistence, tha qua)ity of Torah teaching which fawcinates and attracts

irrasistibly. They will then be sble, evan eager, to {ind thair place

in craative and constructive Ja ' th ¢ Lty.
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May 17, 1990

Hello Dena,

We believe David and ywou wiillll messtl the tfcd l6wihgw makerdedsi adsthwith

you over the week-end itto lbe able to weordk aon cdieapieer foour:

#* The background materials to all five commission meetings

* Dena‘s re-write of chapter 4

Warm Regards,

pP-s. We have jusi“eceived Twersky's materials and are enclosimg
it. The second page appears to disagree with those concermed
about continuity. We think it could and should be included in ome
of two ways: either as a way to explain that we are aiming for
"meaningful centinuity?’ and not merely "coentinuity™ = er as
another point of view, indicating that the Commission was
responding to both thoese werried abeut continuity and to these
whe have a deep faith that we weuld neisdr WBSPppesr.

This may fit in very well witHh whet ScHeffller andl Fox are dealing
with in the paper on the relatienship between Jewish educatiom

and Jewish eontinuity. Mere en that later.



CHAPTER 4

Dear David and Dena,

We’ve been doing a good deal of thinking about what should happen

after chapter 3. Here is what we would like to suggest:

We are no longer sure that there is a need for anyone to go
through the history of the Commissiam. Why does what took place
at any one particular meeting make any difference in this text?
We are suggesting to consider dropping the history of the

meetings..

Oon the other hand, after you have described the state of the
field in chapter three, what is called for is to indicate how the

Commission could "put its arms™ around such an immense problemn.

Before suggesting how to do this we would like te point out that
although many topices appear both in chapter 4 and in chapter 5
there is a major difference in the way they are treated in beoth
chapters,.

In the present chapter -—— chapter 4 —- we need to explain how the
plan, how the ideas, represent a convincing response te the
problem described in chapter 3 =—- the state of the field. 1In
chapter 5 we need to argue for how the ideas a¥e realistie and
can be implemented. Chapter 4 thus might be "the Commission's
plan" or "the Cemmission’s response"™ while chapter 5 weuld be
Tthe implementatien ef the plan®.

Ou¥ suggestien is the fellewing:
CHAPTHR 4: THE COMMIBSION DEVRLOPE A PLAN



R WOuJL\ b " _

In Chapter 3, we imdicated that the Commission learned what the
state of the field of Jewish education was. What was the

Commission’s response?

The Commission’s response was to recognize that there wers mamy
different areas in which improvement could be made. In fact, the
Commissioners suggested 26 such different areas (see background
materials — December 13, 1988 —— you may want to list the areas
— see page 15 of February 14 documemnt)) . There was no way te

choose amongst them, bbcausecaihnbsstegueyyoneeoff these areas, of
all of these areas, weree impertatt. @ could have dexsteadl aan
entire commission to eaxdlyy cHilldhwedly omeeccoolddHase deweted amn
entire commission to thee callrpge-agpe; oneccoolddhwre devoted aan
entire commission to adult educatien. (many commissions im
general education have deveted a full cemmission te a apeeifie

topic such as adeolescence or early childheed.)

How could the Commission deeide amonget them?

They recognized that there were some matters that were basiiow,
that were pre-cenditioms, 6f as8 yeu are new going to eall them
"hyilding bleeks" upon whieh everything else =- any improvenemt
in Jewish educatien -- depended. These are personpel and Ehe

SORMURity -

Why persennel? It was diseevered that there was a shertage of
talented, dedieated, trained persennel fer every single area. It
nade ne differenee Wwhether it was early eRildheryy, Ehe



supplementary scheel,, the day scheel,, the preparatiom of
eurriculum materials, the introduction of media for Jewisih
education. Each one of these suffered from a shortage of traimed,
gualified, dedicated personnel.

Secondly, it was clear that every program suffered from a lack of
sufficient funds, and if you wanted to make a differemce im
Jewish education you were going to have to change the community”s
attitude toward Jewish educatiom, the ambiemce, the enviramment,,
amd this could only be done if outstanding community leaders were
recruited for Jewish educatiom, if they put Jewish educatiom at
the top

of the priority list of the Jewish commumity,, and raised the

necessary funds.

Furthermore, it was discovered early on that these two buildimg
blocks, personnel and the commumnity, were interrelated or
imseparable — mnamely, you could only recruit outstanding community
leaders if they felt that they would work with talented dedicated
personnel. ©On the other hand, vyou would not be able teo

attract the right kind of personnel unless they felt that

the Jewish community was going to empower them and make it
possible for them te make a differemce. BSo, these twe things

are imterrelated. (see the background materials fer Jume 14 1989

= particularly p.é)

The guestion then arose: hew are yeu geing to address percommel and
the community? These WwWere AHBE Hew issues. A SEFaAtRgy Was



developed that included the fellowing elements:

1. Beoth had to be addressed simultaneously

2. They are interrelated

3. The Commission wants to have across-the-board impact..

4. etc.. see June 14 document, executive summary page ii.

Furthermore we were

going to do it in at least two ways. We are going to learn how to

do it, and demonstrate it in lead communities (( you have described Le
Communities effectively in chapter 5. It is also presented on

pages 18 to 24 of the February 14 naterials.. The working
assumptions -- pages 18/19 —-- may also be importamt for this
purpose)) In the Lead

Communities we are going to both learn and demonstrate how te
affect change through working with the twe building bleocks of
personnels and the community. You have cevered thie in chapter 5

effectiwvely..

Next, we were going te do this on the natiemnal (@lwaye US amnd
Canada)) level and in all

communities throughout the country by virtue 6f ¥raising
consciousness about Jewish education throughout the eemmunity by
recruiting more top leaders, and that alse is pieked uwp in

Chapter 5.

As te persenmell: eur approach differs frem all previous

appreaches sinee we are siggesting te addressing the problem



through four elements simultaneously -- recruitmemt, traimimgg,
profession building and retentiom. This meams building the
training institutioms,, this means a serious recruitment plamn,
this means a new conception of professiom, this means higher
salaries, etc. No longer is the issue to be dealt with in a
piecemeal fashiom. Some communities have only raised salaries
and have been disappointed by not achieving significant results.
Attempts at improving training failed to attract candidates for
lack of attractive position or because no recruitment effort was
undertaken. We believe a comprehensive approach has far more

chances to succeed.

Following these steps the gquestion became 1 granted that these
are good ideas (e®.g. dealing with the building blecks and
demonstration through lead commumnities)) whe is going to do 1t?
The answer to that is the center, or a Council for Initiatives in
Jewish Educatien. (Remember the Commission committed itself te
implement its ideas the day it completed ite repert (end of vour
chapter 2).

Now the Jewish community will net undertake this pregram on faith. To
little is known about the effeetiveness of investments in Jewish
education. The Ceommigsien’s plan will have €e be carefully
monitored and evaluated. Moreever, as part ef its plan the
Commission will initiate the establishment 6f a researeh
capability in Nerth Ameriea =- ene or more researech faeilities to
produce the kind of researeh and data needed te begin te answeyr

key gquestions abeut whieh we den’t know enough, and te monitey



and evaluate the work done in the lLead Communities

Now the programmatic optioms,, which were very importamt to
conmissioners, were going to be treated through lead communities
and by virtue of the funding program that is being picked up by
the various foundatioms. This you also have picked up in Chapter

5.

Therefore, the Commission developed the following plam and

recommendations (E&bruary 14 materials pages 4 and 5).
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chapeer 3i The &l Plan

The Commiseion ended fts deliberations with the formulation

of a concrete plan of actiom, The plan included the following

COMpLIRntE!!

Grume (1L
Io. 76 cumatites <f 2he Centek for Mmw Iniciatives in Jiwish
Educatien

The Commissioners were wary of creating a new organization
thet would do lfttle more than expand the bureaucracy in the
field. There was considerable dfiscussion whether the role
envisioned by the Commission for this new organizatien could

not bs undsrtsken by existing organizatioms.

It was elear te sll that JESNA had made tremendous stridas
sinee ite creatien in 1981 and that {ts role would be im-
creasingly lmpertant fn the ysars shead, Tt will ba of
crucial ffporeancs for JESNA to contlinue workimg with all the
conmunities areund the eeuntry in an on-going effort to place
Jewish sducation highe¥ on the agenda of the Jewish Communli®
£Y; €0 be & spowespersen in Natienal Forums about the role of
Jewish edusatien, to gather data abeut Jewlsh edueation

> sffer Ws efgrril'se ™ consuliadions as neesled
£EOURd the é6ﬁﬁ€¥¥qﬂﬁﬂé ag time gees on to play a majer role

4

{i the diffusion of the lessons learned threugh the werk ef
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foae et en dtentsifs s FOl€
the Centar, Tha JECA & muSE m&ﬁ&w <
brpuad P de =
tole- in the realm of informal educatiom. IV I,

wiqch"ﬁ\. r'\'r}

With these national organizations performing an inereasingly
important role, the Center will funection as a drivimg force
for inmovetion smd change, and a8 a catalyst to bring about
the necesssry tramsformation of Jewish esducation In North

America.

There are no precise parallels that the Commission had in
mind when conceiving of the lidea of the Center, but there
were parallels that were useful when thinking through its
functions and role. These parallels ranged from the Manhattan
Project, which brought together the leading scientific mimds
in the verld to achieve a breakthrough in splitting the aton,
te the Radiation Lsboratory of MIT, which pioneered tha
development of radar to NASA, which has been responsible for
America'as opace program. The American Assembly at Columbia
University, founded by President Eigenhower as a center for
the develepment of new thinking in key segments of American

1ifa, 1§ gnether useful model.

The differsncs between the Center and these other enterpriaes & Do
4

W )
is that the Center 15 designed to be a small but significant N x'n’ﬁ,\ 2k
Wenti(y WH Valervks <P resources +hat wee” oS v

uRdertaking thet will geﬁefata Rew initiatives €0 be carried o obz & o
=3 ~

out by existing orgenizatioms. It will bring together the
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will be able to Identify the most outstanding examples

of Jewish education in various areas and who can tap

the resources of other sducators.

dufnialist—
a
3. A researcher whe will be responsible for monitoring
and evaluating the enactment of the CommissiomOs
plan.
3

WA staff srafdrpetaonwivhio vl bieisdiadisdn MdtidFoumdations
26 well as other indfividuala and Institutions inter-

ested in working with the Canter.

A staff planner who will be In charge of strategic

s

planning for the development of the Commission’s
pregrai end who will work with the planning group in

each Lead Community.

In addition to these speclalists, consultants will also be

eyl
wsed, and sore work may be farmed out to existing institu-

tiomes,.

The Piractor of the Center will present to the Board of
Trustees by January 1, 1991 a detailed, five-year plan of
gctien, With a timetable and budgetr. At the end of each
yea¥, the Cente¥ will fssue an annual report that will be

distributad te all segments ef the Jewlsh community concerned
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with Jewish education and Jewizh continuity.
Among the functions of the Center will be:

o The development of an imwentory of best practices in
the fleld of Jewish education

o The development of an inventory of resources from
national imstitutions and Israel from which Iead

pa”~20 2T -3:
Communicles can draw

0 Evaluation and menitoring of programs en & continu-
ing basis to reduce the feedback loop In education.

Tf will help finetune the system, so ecorrections will

be made aa they go.

The Center will give reports to its board and help Lead
Communitiea esteblish an effective monitoring and evaluating

unft,

Zivh6 CodnpiuingoBele ofhtheotomiikisbonsonelewialrEdoantion

in North Amerlcs

MK Phe iseuing @E 4‘“\5 ﬁep@wv

wil be req@t@ﬂ&ﬁe&
eﬁéGA@i & representative body of the North Americau Jewish

COMMUNILY TO racelidUliEjviear ECoivaiCRebpndiie vhe Canter

as progress is made over the next five years,
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It will plan to meet once & year in order to assess the
progress made im the implementation of its plan and discuss

the state of the fleld.

Its continuing role will demonatrate the determination of the
lesdership of all facets of the Jewish community to achieve a
fundismental change fin Jewish education through the course of

thie new undertskimg.

h. Ihe Establighment of Lead Communities

The basic concept of the Lead Communities has been refined im-as mhe (owirisssion
preggacses WVHROHS wiary:,
this final plan, including how they will be selected and what

thefr role will be.

Tmitiaily, three to five Lesd Communities will ba chosen in
Kozth America teo focus on the building blocks of Jewish

((&ﬁf\\\b’\\cjs Fil proffession of Terlsk Gdoca +ion” m&.{iﬁ.\t..\g 1R (Crmmuni by WioF
@&amti@nnmwgh 8 wide array of intensive programs. change )

The final selection process for these Lead Communities will
be werked eut by the staff of the Center and approved by the
Beard. The tasget date for making this decision ia Mareh 1,
1991. Already there is & long list 6f eltiez that have
tequested €6 be candidates, fneluding Baltimere, Demver, Los
Angelss, Philadeiphlw, Cineinmatl, €lsvelaw@, Detreit, Chiex
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| anhb mas,
g0, Torente, and New Yerk. Any one of thesgﬁcieioa could

qualify as Lead Communities, Howevsr, the goal of the Center
will be to choose those that provide the strongest prospecta
flor success and will be eble to serve as models for other
communities in the future. With this in mind, the criteria

for selection will be as follows:

It will be important to choose communities in various
geographic locations. They should be of different
sizes. Some should be relatively new communities and
others well-established. There may be acociogical
differences and they :és have different levels of
Jewish fnvolvement. The object therefore will not be
simply to select communities that are most eager to
participate fn the program or even offer the greatest
promise of leadership and financial suppert, but
rather those that will provide the most significanmt

lessens for a broad national program to be undertaken

in che future.

Te make this determination, the staff will have te produee an
analysis of the structure of the different communities that
have offered te participate in the program, and then make a
Judgment a¢ te hevw best to select the three te five sites
thet vill previde the mest fruitful settings as well as the
flest representative spread. The staff wiil alse make eh-aite
visita to these communities Mest 1ikely te be selectd.
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Interviews will be held with local rabbis, cheatrmanm-of-gcheel
acotfeni TS5, imelvding otixivs of school beards
beards;, prineipals, teache:g,.A and lay lmﬁuﬁ.. On the basis
of these interviews, a final recommendation will be made to
the Board. When the recommendations are acted upom, a publie
announcement will be made so that the Jewlsh community as a
whole will know which cities will be selected as Lead Comma=

nities, For each Lead Community, the following c¢onditioms

must ba mat:

* There must be credible demonstration that the
leadership of the Community is willing to undertake a

significant program of change in Jewish educatiomn.

* A large percentage (pwssibly 75%) of all the educa~
tional fmstitutions and settings for educatien in the

compunity must agree to join the endeavor.

b1 establisld ai
*The leadership mustr sgree to-participate—if orienmta*
Posgra Ry

tion, education and training.
A

#* The key professionals in communal and educatiomal
Wil estaiblisk on yhe jio
institutions must—agree—to—participate—in orientation,

& w55 ) O e A0 NP "
education and ttaininch or all g b EIHEFun1 TY

wpl |, ~derta K€ 're

* The community

vilttfinmede to ralse sufficlient funds for the program.
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go, Toronte, and New York. Any one of thol%ﬁcicieg could

qualify ss Lead Communitios. However, the goal of the Canter
will be to choose those that provide the strongest prospects
for gsuccess and will be able to merve as models for other
compunities in the future. With this in mind, the criteris

for selection will be as follows:

It will be important to choose communities in various
geographic locations. They should be of different
sizes. Some should be relatively new communities and
others well«establialwd. There may be wociogical
differences and they ﬁggg-haVe different levels of
Jewish finvolvement. The object therefore will not bs
simply to selact communities that are most eager to
participate in the program or even offer the greatest
pronise of leadership and financial support, but
rathet those that will provide the most significant

lessons for a brosd national program to be undertaken

in the future.

To make this determinatiom, the staff will have to produce an
analysis of the structure of the different communities that
have offered to participate in the program, and then make a
Judgment &8 to how best to select the three to five aites
that will provide the most fruitful settings as well as the
most representative gpread. The staff will also make on-site

visits to those communities most likely to be selected.
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Interviewm will becheld awlthnlocadl rﬂhM'ﬂS,, BT pehoted —
acdem €5, includimghth 89~ obu podefozchool boards
beatds,, principals, teacharsnaamd lay lndem}r On the basis

R

-

of these {nterviews, a final recommendation will be made to
the Board. When the recommendations are acted upon, a publie
announcement will be made so thastthe Jewish community as as a
whole will know whicihclcicies-wllllbe selected as Lead Commu-~
nities, For sach Lead Community, the following conditioms

must ba met:

% There must be credible demonstration that the
leadership of the Community is willing to undertake a

significant program of change in Jewish education.

% A lerge percentage (possibly 75%) of all the educa-
tional fmetitutions and settings for education in the

compunity must agree to Joln the endeaveor.

BN establvidy am
#The leadership mist—agree—to-participate-in oriental

progiidiza

tion, education and training. -
A

¥ The key professionals in communal and educational
o Wil establisk an ke job
{ingEitutions must se—to-—sarticins

e =

orientation,

For aill professionals W vh LR+
sducation and tralnteg, or aifl professionals e €oimURty

W undertake

¥ The community mugé

wititngneed te raise suffiefent fundas for the program.
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This criterion must be implemented so as not to apply
only to wealthy communities;: what Is required Is a

significant increase in allocation and not an absolute

sun of money.

From the bgyinning
The—-first-stép—taken<iM each Lead Community will be to create

a local planning committee consisting of the rabble;—edusa- .
5 4He edueedbrs, and e fabais
boess leaders of the organized Jewish comunityneﬂmm
of A
sro—+4n all the organizations interested in Jewish educatiom.
The initial step of the committee will be To prepare a writ-
ten report on the state of Jewish education in their commumi-
Fhe (enter sees aS ,+s missiom +o effer whedeueT asS/staibc>

4

5 process.

YV WIIO |

Once they have a description of the current state of Jewish

, paaliorod J
education, the\#taff will work with thei Center to identify
£ see 60C

okek W programs (from various parts of the country) that they le Hi@(r%

want to introduce to thelr community.

may Wmetiov3
Implementation of these programs ¥ill involve a—number—of

stepe)\@ They might etode 1 .
fo Tdeatifying talleiles 1ouﬁ? people GC mul bi-ye@lf professional eduamtional #rai&ing

a% aR IRF¥WVVieA of kipher 7ew(il learediing of at Qaolher draiRing pfogram :
‘hl j Pro“m Will oe eatduxisiiel v paluwlbpule, s' @@gb/‘hf Oﬁxﬂhe:jgb

ey < Bl
lving weekends, suxmer ?;:;Lqigs:" aﬁﬁe?&“?s

teachars, and the \l board, 1
pr@gnmlsxd\vlntion ograms with experts and schdlare fréi p'aLed ta ¥he vanious

fields, (e-§ - every
the denominational headquaiters and univerdities, etc. bdth MEAGN afferiesn at/
e edu@inRgl SR (A & efcuedMmiolts aned § dningimiie 15 eaSta FDYErom
W womivatiy or abauf §iVea \le”iugesbAacidness #!V%b‘[,e‘_f‘mﬂ o al'yqe(c@{r;”égbr $he

= .
d Mroislmale & am R Wi SAva
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£, when Shey Secid2 what form of best - pructice they
vany Yo aggeT eyt immedivdely jet lAvalved
i +raiaing g&w' 1t heowl F0 rdreduce [k A ahe
Coltiant wmutdydiess. Tia iatrodoces oae of 3he
here and in Israel, mpSChant fuockions of thme local BAG w8 Adl
CINSES = narasly, tha moniteniag aad eodivkilon of
2avationy, and the 3198y of “ahety ustors fie%

Y3, Each local school and community center (and other forms)\ PP -i¥r=24 and Q3 3322J/
will decide to adopt one or another element from the raper-ﬁj????ﬂgﬂj' of Coderiniaty

toive of best practice.

3 % Every member of the educational institutions will join in

an ongoing collective effort of study and self improvement.

& % Am infection of new personnel inmto the system will be made
for sevoral purposes: to establish new positions thac are
essential, such as in speclal education (for the emotionally
disturbed, learning disabled, and the gifted); to fill the
needs of early childhood educatiom; to provids experts in the

Bible, Jewish history, etc,; and to fill existing but vacant

positions.

These nev positions ere going to be filled in innovative and
creative ways, so that new sources of personnel are created.
The Center will establish & Fellowship program and an Educa-
tional Corp., to enlist the services of young talented Jews

who might net otherwise consider the field of Jewish educa-

tion a8 a career choice.

I. Teliows of gy Cuar - Thote is a Tewervoly oF young

Jews whe are eutstanding people in general education as well
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a2 Im other fields (philosophy, psychology, etc.) who would
wvalcoms the opportunity to make contributions to Judaism in a
Lead Gommunity. The Center will rearuit at least two such
indfividuals per Lead Community as Fellows, for a perfod of
three years. These Fellows will bring the bast of general
education into Jewish educatiom, serving as teacher traimers,

and working in monitoring and evaluation.

2. Jewisgh Educgtion Corp ® Another superb source of new

blood for the system are cutstanding college students who
have good Jewish backgrounds (such as those who attended Camp
Ramah, graduates of day schools, students specializing in
Judaica at the University). These students might not be
planning a career fn Jewish educatiom, but they are deeply
committed to Judaism and have the potential to be good educa-
tors. The Center will attract these people through a program
built on the concept of the Peace Corps. Multi-year agree*
ments will be made fn which they will commit thsmselves to
devote eight hours a week for four years to Jewish education
in & Lead Community and to be trained for the assiggmm..
During this time they will continue their general studiss at
the University. In exchange for thelr teaching services, the

Lead Community will pay their tuition for four years.

3. Another seiiree 6f nev talent will be outstanding teachers

vt
presently working ia ether communities who are eager to eer:; “”3

participate in & nev imitiative in Jawish education.
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4. A fourth source of new personnel will be people who are
looking ¢0 make a caresr change. Many such individuals ars
currently encfi&ng the general education syatem. Often thay
are fin their thirtles or fortlies and are looking for new
challenges, ot they are dissatisfied with their current
occupation and want to make a more serious contribution te
soclety. They will be trained by the Fellows and the univer-

sitises to be inducted fnto the field of Jewish education.

5. Efforts will be made to bulld fast track programe for
Ul T3 ¥ 5 C
people specializing in Judaica at celieges (currently about- est'marige af™

himgrebs of potertll candidares
1800—ssudentd), These people now have few job opportunities.

6. A sixth potential source for new personnel is indlviduals

in public oducstion with strong Jewish backgroumds..

If each Lead Community recruits 20 people from these varicus
sources, it S§35?have & tremendous fimpact on the guality of
Jewish education. Those new teachers will be ehoos?pg to
participate in this new endeavor, because they believe they
will make a difference. They will be highly motivated, and
their enthusiasm will be transmited to their studemts, In
addition, they will be fnvolved 1n their own process of
learning and growing. All teachers and principals In Lead

Communities will set aside one afternoon per week for study

12
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and aslf-improvememt, This will creata an on-geing commitment
o further their own knewledge, and it will aild in building a

sense of profedaionalisn among Jewlsh educators.

A1l the Lead Communitlies will work together in an Asscsiatien
of Lead Communities, aimilar to the Association of Effective
Schools established by ;:lgSsﬁm (formerly Dean at Harvard,
now st Brown Universiny). It will be the responsibility of

the Center to make sure that the local committees will meet

togethey and network.

Lead Copmunities <- Working with Natlopal Institiuizbons

The Lead Communities will work with national institutioms in

& nunber of ways.

Esch of the fnstitutions of higher learning will be invited
sHe pliawaing peocesd
by the Center to participate fin brainstoriing for the cres-

tion of programs cfg Lead Community. A type of exchange pro-
ﬁmﬁﬁ be devaloped. For example, in exchange ro.r assuming
responglibility for educating teachera of a Lead Comaumity, an
factitute vould bes given twe endowed professorthipa. It also
would be patd for s services.

are tlilkell'? 8
fhe {mecitues WiLY be eager to participate, because they will

be given sesistance {a building up their education depart-
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tions and imstitutions will raise monies from thelr own

congtituenclca to help pay for thess now functiong..

Elnancing of Activities in Specific Programmatic Areas

All the functions of the Center mentionaed above are aimed at
establishing the building blocks of Jewish educatiom, namely
building local community support and establishing a teaching
profession. These efforts will be concentrated in the Lead

Communitiey. i

These bullding blocka form the basis for activities in spe-
cific programmatic areas of Jewish educatiomn., Incorporated
into the Center's progtnﬂ%ith Lead Communities will be new
fnitiatives in key program areas. These new initiatives will
be financed by different foundations that have decided teo

JQnd 531 Tas LS ThaP il waat fo dake
specialize in thoge ereaah, lesd&eshia und specialize in thpeei /fEQS afeQ-s-

This aspect of the program has already been worked out with
%ﬂpmwﬂng foundationa. Thua, for instance, the Charles
Bronfman Foundatlon will assume responsibility €6 programs
relating to the Israel experience; the Riklis Foundation will
assune responsibility for pregraia in sarly childhood educa-

tion; the Blaustein Foundation will be responaible for £i-
Ras already taten leadership
nancing research; the WVexnsr Feundatien w—tn—nmi—eea@ew
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ments and they will be giving an fmportant service to their

constituencies. Their theoretical work will be highly mn-
Wedf dovoleewnt wad TR

riched by th’“practical experisnce of the Lead

Commundities, (see Document Feb. 14, pg., 11 - 14 and other

reports, section on personnel).

Fumnding Approaches! of Crmtgenger

Director of the Center and/or Director of Funding will be

responsible for securing funds for the Comnission’s planm,

Funds will be used for Lead Communities on a matching basis.
may Secidd 1D
The Center Will s&llecate specific amounta of money for pro-
grams 86 geed moncy on the condition that this monoy will bo
matched on a set percentage basis by the local cémmwmﬂt&ta.
For example, the Center will provide a certaln amount for the
Educational Corps, the Fellowship Program, etc., and the
comiiunity will match ¢that mohey, applying it to these or

other prograns.

The sam6 approach vill be taken with Inatitutions of higher
Isarning, with natisnal erganizations and other eooperating
fngeftutions, sueh as universitiew, ete. All ef these na*
tional erganizations will provide resources for the Lead
Community programa, and the Centef Wwill provide ased money
for those nev functiens and reseuicvs. Agaln this will be
done 60 & matching basis, Vith the idea that the organiza-
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Wike urew of WelitiWy ebocatof sl
-ions—of-higher Jawish

fre  {x) sEsniond) BF1he Crown Rty wv i
redgningf—the-Crown Foundation for focus 1&a resources on

beet practice® (like the MacArthur Foundatiom); and the

Mandel Associated Foundations
are Qniganty alwminy leaslers Bfp in s} of
Other foundations will-aseume—rceiponsitiitty—£for the arts, the sebily,

adult education, the college age, ete.

The Center wlll function as a broker between these founda-
at Cirsf hﬂpln_g -‘%&?Xfﬂ@
tions and,the Lead Communities, making sure- that the funds

are used to the best advantage fn each of these Lead Communi-

tiea in the specific program areas.

Diffysion ¢f Progsam

Although the main focus of the Center will be to work with
the Lead Communities over the next years, another focus will
be to set up a process whereby other communities around the
country will be sble to learn, adapt and replicate the ideas,

findings and results of the Lead Commumities..

In thid area, the work of the national organizations ~—

JEC As e il o Ty
especially JESNA and JWA. -- will be critical, since they will 056'{:’ D)
be the means by which this process will take place. It will -

e

be the responsibility of the Center to develop procadures gf’
that will accomplish this purpose ~+- i,a. through periodic
published reports that could be distributed by JESNA and JWE;

through seminars and speeches; through publieity in the

16



Ka¥=11-"90 PRI 16:00 CD:RUDER FiNN TEL NDi212 715-1507 4538 BL%

Jewish and general media; and cventually threugh training
progroms for community leadors around the country. The
national organizations will also organize on-site visits to

observe what {s taking place in the lLead Communitdsa.

As the Lead Community Propgram gets under way, additional Lead
Communities may well be brought iate the program. At the end
of the first five years, it fs expected that the initial Lead
Communities will have matured to the point whers they will
have developed a momentum of thelr own towards a centinually
fmproving educational system. By that tims, snother three
lead Communities — or possibly even more depending on how
the program fs progressing »- may be added to the plan.
These new Communities will be able to move forward at a more

rapid pace because of the lessons learned in the first Commu-

nitiex.

The process of adding new communities should be a continuing
one, so that in time thers should be a growing network of
communities i%ﬁiizgaca that will be active particigants in
the program. It alsoc may be possible to esstablish a new
category of Lead Communities that will function as assoclates
oF satellites of the orfginal cemmunitiems, These will not
require the saie kind of fatensive effort that will be neces-
gary fn the founding comsunities. Thia will enable the

Center te provide a degres of support that will help build
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tha entire effort inte a nation-wide program.

Thus, the Commissicners envision this plan as ona that will

have a ripple effect and eventually touch sll membera of tha

Jewish community.

Ihs Role of ihe Federationg

The federations will be fnvolved in the Conmission's program,

because CJF will be a partner and a member of the Board of

the Center. The federation will be the convener of the
lea®

planning group in each community. Tha address for the Center

v ety fe

in a potential Lead Community will be the federation. Tha
local planning group will probably be housed at the federa-
tion. The federstion will be a key disseminator of the
results of the work of the Lead Communities by suggesting
that the policies that flow from what we learn in our Lead
Communities be adopted by local federations all over America.
It will aid in the development of policies such ac; salaries
and fringe benefits: stquards for employmemt; percentage of
federation allocation to be spent on Jewlish education; and

local support for national institutions (e.g. support for the

budget of the institutiona of higher Jewish Learning).

18
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i
jec Avsoviahon 10016 be askéd to

The JW@ wili-ascume responsibility for tho dissemination of
whet we lesrn in Lead Communities through all tha various
elementm of informal educatiom, starting with:
1. JCCs
2. Camping
3. Youth movements
4, the Israel experience, atc...

jee Asiccifehian
The JWB will discill the results of what was learned and
imvite educators and board members from local community

40l GAY famlily edveation progQni

centers, z:amps,,Atw make on-site visits to the Lead Communi-
ties and take from them what is appropriate for their commu-
nity, It would sponsor conferemces, seminars and publications

that would discuss and disseminate what has been learned in

Laad Compmunities.

JESNA

JESNA will undertake all the above assignments for formal
education -= schools (supplementary and day ), bm.:\em,. and
edult educactiom. They will run conferences, seminars, etc.
fn local communitiea to disseminate what has been learned in

the srea of forwal educatien in Lead Communities.
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Annette -

1've reworked this chaptesr, but in doing se I see that it
really needs asveral more days of moing over with Pavid, 1
have yet to vaveiw the Dacads of Renawal to make surs all of

your fdeas are covered,

In reading this over, X wonder if wa have encugh in there
about profession bulldimgl We made such & point in chapter 3
sbout the leck of professiomalism, but wa only memtiom sal-
ariss and benefita briefly, Maybe wa should hawe a whola
subsection on building a profession of educztmss, It would

oome after the paragraph on Fellows and the Education Cemp.

lst me knov your thoughts. 2 will plan to speak vwith you
Monday between 12:00 and 1:00 and by that time 1 will have

some of David'a reactioms.




Chapter 3! The Finsl Flan

The Commission ended its deliberatioms with the formulation
of a concreté plan of actiom, The plan included the follewing

coOmpONEHLE L

1. Na aestien £6 The gmyer Isx Sem Ini€i&:five la tlexidh
Edugation

The Commiesioners were wary of cresating & nev organisation
that would do little more than axpand the bureaucrascy im the
fieldl. There wai consideradble disousaion whether the role
envisionad by the Commission for this new organizationm could

not be undertaken by exlsting organisatioms.,

It was clear to all that JESNA had made tremendous strides
since fta creation in 1961 and that its role would ba im-
creasingly important in the yeara ahead, It will be of
crucial importance for JESNA to contimue working with all the
cemmunities around the country in an on-going effort teo plaec
Jewish educatien higher on the ageada of the Jewish Cettwunis
ty, to be a spokespesson in Nationmal Forume about the role of
Jevish education, te gather data abeut Jewiah educatiem
around the country, and as time goas on te play a majer role

in the diffusion of the lessons learned through the werk of



the Genter, The JCC4& WWB) must contimue to pley a similar
tole in the resalm of informal edusstian,

Wicth these national organizations performing #n insreasingly
important role, the Center will function 4§ & drivimg ferse
for immovation and changs, and as & catalyss vo Drimg sbout
the necessary tramsformation of Jewish education im Netth

Americae

There are no precise parallels that the Commission had im
mind when conceiving of the ides of the Centex, but there
vere parallels that were useful when thinking through its
funetions and role, These parallels ranged from the Marhattam
Project, which brought together the lsading scientific mimde
in the vorld to achisve a breakthrough in splitting the atam,
to the Radlation Laboratery of MIT, which pioneered tha
development of radar to NASA, which has been responmsihle for
America's space program. The American Assembly at Columbia
University, founded by President Elsenhower 2z a cemtar for
the develepment of new thinking in key segmemts of Amaricam
1ife, is another useful medel,

The difference betwsen the Conter and these ether enmterprises
is that the Center Is designed to be a amall but significamt
undertaking chat will genorate aaw Initiatives to ba eareied
out by existing erganisatioms, It will beirg tegether the
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4,

5.

will be able to identify the most cutstanding examplas
of Jewish education in various areall and Who can Cap

the resources of other aducatoth.

M comurity actiom spacilallilst.,

M researchar Who will be respomeihls ffar mombtdtimgng
and evaluating the enactment of the Commission'e

plan.

2 staff peresorm whv will ha a liaisem wittth HMoundktibans
as well as other individuals and institutioms inter-

ested in working with the Canter.

A staff plasmar vho will ba in ohargs of straseglmgic
planning for the development of the Commissiem's
progranm and vho will work with the planning growp in
each Lsad Commumity,.

In addition to these specialists, consultamts will alse be

used, and gseme work may be farmed out to sxisting lnstimue

tiens,

The Diractor ef the Center will preseat to the Beard of

Trustees by Januagy 1, 1991 a detailed, five-year plan of

action, with a timetable and budget. At the end of sach

year, the Senter will {ssus an annual pepert that will be

dis¢ributed €o all segments of the Jewish cemmunity eoncermed
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with Jewish education and Jewish contimuimy.
Among the functions of the Center will be:

® The development of an inventory of beat practices in

the field of Jewlah education

o The development of an inventory of resources from
national institutioms snd Israel from which Lead
Comturndities can draw

o Bvaluation and monitoring of programs on a comtimu~
ing bapis to reduoe the feeddack locp in eduoatiam.

Tf wotil Hwigp fifrisstenatéite sysbeun, age cooreattinny will

U8 meds aa aheyilgr.5°,

The Centss will give reperta to its board and help Lead
Gemmunitieg eatahlish an effective monitering and evaluating
unie,

e Continging R8s 5i S Cifiadifillen an Diidish SHEENKMEE
in Kexth Amszica
it wad agreed that the Commisnien would gentimue ity exist-

67é6 26 a vepresentative bedy of the North American Jewiah
COMBUALEY T8O rEBYLYY . RPNLD BN NAs LooRtdia 8 dibe it r

25Ppeageasalie Madle ANAT cHIP AIKE fhies Vi,



1¢ will plan to meet once & year in order to asseis the
progress mada in the implementation of itB plan and discuss

tha atata of the field.

Its continuing role will demonstrate the dsterminatienm of the
1eadership ef all facets of the Jewish community to achiewe a
fundamental chamge fn Jewish education through the course of
this new undertakirg.

di The Eatablishment af Ligd Comuunitinm

The basic concept of the Lead Communities has heen refined in
this final plam, Including how they will be selectsd and what
their vele will ba.

Initially, three to five Lead Communities will be chesen in
North America te focus on the building blocks of Jewish

sducation through a wide array of intensive programa..

The f£inal seleotion process for these Lead Conmunities will
be worked out by the staff of the Center and #yyroved by the
Board., The target date for making this decision is March 1,
1991. Already there is & long list of cities that have
requeated to be candidates, inoluding Baltimezw, Denvar, Los
Angelas, Philadelphia, Cimeimmati, Clevalami, Detrwitr, Chlea-



go, Toronco, end New York, Any one ef thase sitles ssuld
qualify as Lead Commumities, Howeves, ths goal of the Canter
will Be %o choose those that provide the strongest prespests
for muetesl and will de &ble to merve as modelm for other
communities in the future, With this in mimd, the eriteria

for Selection will be as followm;:

It will be impertant to choose communitiss in wariows
geopraphic locationms. They should be of differemt
Bizes. BSome should be relatively new commumitiel amd
otherl wallrestablisted. These may be svological
differences and they made have different levels of
Jovish Imvolvememt., The object thersfore will mot b=
Bimply to select communities that ere most eager to
patticipate in the program or even offer the grestest
proaise of leadership and financial suppemtt, but
rather those that will provida the most aignificams
iessens for a broad natiomal pregram te ba undertaiam
fn the future.

To Make ¢hii determinatiom, the staff will have to preduce am
snalysis ef the structure of the different communities thatt
heve offered to partisipate in the program, and then make a
judgment ad ¢e how best te seiect the three to five Wites
thee will previde ¢he mest fruitful settingh as well as the
most FPFESEREAtivVe Ppread., The #taff will alszo make om-eiln
vidith ¢o these cemmunities meak likely to be jelechnd,
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Interviews will be held with local rabbis, ochairman of school

boards, prineipals, teachers, and lay lesdsss. On ths basis

of these interviews, a final recommendation will be made to

the Beard. When the recommendations are acted upen, a publie

announcement will be made so that she Jewish community as 8

vhole will know whieh titiea will be selected as Lead Commu+

nities, For sach Lead Community, the follewing conditioms

nust be met:

% There must be oredible demonstration that the
leaderahip of the Community ia willing to undertake a
significant program of change in Jewish educattiom,

¥ A large percentage (possibly 733) of all the educa~
tional institutions and settings for educatiom in tha

comnunity must agree to join the endeawawr,

#The leadership must agree to participats in orlemta-
tiom, edusation and traimimg,

% The key professiomals in commural and educatiomal
fnetitutions Auet agree o participate in orienmtatiom,
education and training,

+ The community must demensteate the leadership and
willingneaa to raise sufficient funds for the pragwam.



This cxiverien must be implemented no os nes to spply
enly o vealthy communities; what is required Ls s
eignificant increase in allocation end not #n shselute
gam of money.

The £irst step taken in sach Leaad Community will be to creats
a local planning committee consisting of the reabble, edwss-
tors, leaders of the organiszed Jewish community and the lesd
era in all the organisations interested in Jewish edugafiamn.
The Imitial step of the committes will be to prepazs & writ-
ten report on the state of Jewizh education in their ocommumil-
ty, Under the guidance of the Cenitsr, they will hire a

professional staff, who will conduct the study,

Once they have a description of the current stats of Jewish
sducation, the staff will work with the Center to {dentify
model programs ((from various parth of the coumtry) that they
want to introduce to their commumity,

inplesentation of theas programs will involve a mumber of

stepa;

1. Training programs Will 06 OSRWULLIGNBU £ud PRanwvipurof
teashord, and the school beard, involving waelenily, susaer
pregrami and vasatien programs with experts and achelars from
the deneiinatienal headquarters and upiversilbites, ete. bowh
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here and iIn Israall,

2. Rach loeal school amd community center (and other forma)
will decide to adopt ome or another slement from the repez-
toire of beic practicws,.

3. Rvary member of the educational institutioms will Jein in
an ongoing ecollective effort of study and self improvemamt,

4. An injection of new personnel into the system will be made
for several purposesy:; to establish new pesitioms that are
essontiall, such as in special sducation (for the eamotionally
disturbed!, learning disabled, and the gifted); to £ill the
needy of early childhood educatiem; to provide experts in the
Bible, Jewish history, ete,; and to fill existing but vacanmt
positiems.,

These new positionms are going to be filled in innevative and
czeative ways, so that new sources of persommel are creatsd,
The Center will establish a Fellowship program and an Educa~
tional Corp. to enlist the services of young talented Jews
whe might not otherwise consider the field of Jewish educa*

tion as a career choica,

1. Fallowk of she Cantag -- There il a reservoir of young

Jevs who are outstanding peopls in general education as well

10



88 in other fields (philoacphy, paycheleqy, ete.) who would
welcone the epportunity to make contributiemb to Judaism in a
Lead Community., The Cemter will rearuit at least two guch
individualh per Lead Community aa Fellewk, for a peried of
threa yeaes. These Fellows will bring the best of general
edusation inte Jewish educatiom, serving as teacher traimers,

and werking in menitering and evalvatien.

2. [Iayish Rdugakion §azd ¢ Amother superd souree of new
blood fer the system are outstanding eollege studenmty Who

have goed Jowish backgrouady (such as these whe attemded Canp
Ramah, graduates of day scheels, students apecializing in
Judaiea at the Unlversity). These students night not be
planning a4 eareer in Jewish educatiom, but they are deeply
cammitted to Judaiam and have the potential te ba geod edueas
gors, The Center will attract these pecple through a program
built en the censept of the Peage Corxpz. Multi-year agree*
ments will be made in which they will commit themselves te
devote eight hours a week for four ysars to Jewish edusation
in a Lead Community and to be trained for the assigmmme,
During this time they will sontinue their general studies at
the University. In exchange for their teaching services, the
Lead Commumity will pay their tuitien for four yeazs,

3. Another jeouree of naw talent will be outatandiag teacherxs
predontly werking In other communities vhe are sager &
partieipate In & new initiative in Jowlah education,

11



4. A fourth source of new personpel will be people who are
looking to zmake & career chanmge,. Many such individuals ers
currently sntering the general sducation systam. O0ften Chay
are in their thirties or forties and are leoking for mew
challenges, or thay are dissstisfied with cheir curremt
occupation and vant to make a more serious contribution te
society. They will be trained by the Fellows and the univenr-
sities to be induoted into the field of Jewieh educatian,.

5. Efforth will be made to build fast track programs for
people specializing in Judaica at eolleges (currently about
1000 studemts). These people now have few job opportumitiad,.

6. A sixth potential source for nev psrsonnel is individuals
in publio educetion with strong Jewish backgrowmis,.

If each Lead Community recrulecs 20 people from these varisus
sources, it will have a tremendous impact on the quality of
Jewish educatiom, These new teachers will be choosing to
participate in this nev endeawar, beecause they baliave they
will make a differerce. They will be highly motiwaiad, end
their enthusiasm will be transmited to thelr studemzs, In
additiom, they will be invelved in their own process of
Learning and growimg, All teachers and primeipals in Lead

Communities will set aside ene afterncon per week for atudy

12



and selfsipprovamant, This will eréats an envgoing comaitment
by further thelr own knowledge, and {t will aid in kuilding a

fense of profesaionalism ameng Jewish educators.

All ths Lead Communities will work together in an Asseociatiom
of Lead Commumitias, similar to the Association of Effective
§choela eatablighed by Ed Gizes (formerly Deam at Harvand,
nov at Brown University). It will be the responsibility of
the Center to make sure that the local committees will meet

together and netwozk.

Laad Conmunitlesiggkl¥gxking st NRSingall InawiLutions

The Lead Commumities will work with natiemal institutioms in

a number of vays.

Bach of the institutions of higher learning will be invited
by the Coenter te participate in brainstorming for ths enea-
tion of programs in Lead Compumity. A type of exchange pro-
gran will be develepad. For example, in exchange for assuming
responsidbility for educating teachers of a Lead Community, an
institute would be given two endowed professorshigps. It also

would be paid for its services.

The institues will be eager to participate, because they will

be given assistamce in building up their education depart-

13



ments and they will be giving an important servise té their
eonisicueneies. Thelr theoretioal work will be highly mms
riched by the practical experience of the Lead
Conmumities (ses Document Feb. 14, pg. 11 +» 14 and othez
reports | section on persommal)),

Eunding Approachas 4y Lhe Cefifel

Director of the Center end/or Directer of Fundinmg will be

responsible for securing funds for the Comumisgsiom's plam.

Fundi wvill be used for Lead Communities on a matching basis,
The Center will allocate #pacific amounts of momay for pro-
grams ss seed money on ths condition that this momey will be
matched on & set percentage basis by the loeal commumiitiess.,
Yor example, the Center will provide a certain ameumt for tha
Téusatienal Corps, the Fellowahip Program, erc., and the
community Will match thet momey, applying it to thess or

other programu,

The same app¥oach will ba taken with Institutions of higher
leizning, with national organizations and other cooperatimy
institutions, #Ueh a5 universities, ete. ALl of these max
tienal erganisations will provide reacurces for the lead
SomBunity pregrama, and the fenter will provida seed mamey
for thess nev funstieni ind Fedeuredl, Agaln Ehis will X
dona oA & Batehing basis, with &he idea that Ehe orgamim-

14



tifna and institutiomy will raise meonies from their own

constituencies te help pay for chese new funations.

Elracgling of Astivities ip Ehaiifis Proxrssmatic ALesa

All the functions of the Canter mentioned abeve are aimed at
establishing the building blocks of Jewish educatiem, namely
building local community support and eatablishing a teaching
profession. These efforts will be concenttated in the Lead
Communitiasy,

These building blocka form the basis for activities in spes
eific programmatic areas of Jewish educatimm. Incorporated
inte the Center's program with Lead Communities will be new
initiatives in key program areas, These nev initiatives will
ba financed by different foundatioms that hive decided teo

specilalise In those areas,

This aspect of the program has already beenm worked out with
the sponsoring foundatioma., Thus, fer instamce, the Charles
Bronfaman Poundation will assume responsibility to programs
relating to the Istael experiemca; the Riklls Foundation will
aseume responaibility for programe in early childheed educa-
tiom; the Blaustein Foundation will be responsible for fi.

nancing research; the Wexner Foundation will assume respom-

13



8ibilisy for working with the inatitutions of higher Jewish
learning: the Crown Feundation for focus Lts resourcss on
best practicem (like the XasArthur Foundstierm) i and the

Kandel Associated Foundations .

Other foundations will assume responsibility for the artm,

adult educatiom, the college ags, ats.

The Center will function 49 & broker between thewe fourds-
tions and thé Lead Commumities, making sure that the funds
are used Co the best sdvantage in each of these Lead Commtumit~

tiel in the Bpecific program aread.

Diffusion Gf REcmkm

Although the main focus of the Center will be to work with
the Lead Communities over the next yearl, another focus will
be to set up a process whereby other communitielh z2round the
countzy will be able to learm, adapt and replicats the ideas,
findings and resulta of the Lead Commumities.

In this azea, the work of ths national organisatiomm =+
espacially JESNA and JWB - will be critical, asince they will
be the meana by which this proceal will take plams, It will
be the vesponsibility of the Center to develop procedurss
that will accompliash thia purpese »7 {,e. through periedic
published reporta that could be distributed by JESNA and JWE;

through seminars and spesches; through publicity in the

16



Jewieh and genersl medis; and eventuslly through sraining
programs for community loaders around the coumtsy. The
national organizacions will also organite en-site visits ¢
obeerve what {8 taking pisce in the Lead Commumiitilss .

As the lead Community Program gats under way, additiomal Lead
Communities may well be brought inte the program. At the emd
of the fixst five years, it 1§ expected that the initial Lead
Communities will have matured to the point where they will
have developed a momentum of their aewn towards & contimually
fmproving educational system, By that time, another three
Lead Communities »1 or possibly sven more depending om how
the progran [s progressing »+ may be added to the plam,
These nev Commwunities will be able to move forward at a morw
rapid pace because of the lgpsoms learned in the first Commus

nities.

The process of sdding new communities should be a contimuimg
one, so that in time there should be a grewing metwork of
communities ln Ameriea that will be active participamty inm
the prageam, It alse @ay be possible to establish a new
sategory of Lead Commupities that will funectienm a2 asseciaten
é¥ satellites of the eriginal conmudivies, Thewe will mot
Fequise the same kiad of iatenaive effort that will ba macen®
FaFy in the feunding cemmunities., Thiz vill emadle the
Sentas to previde i degres oFf juppert that will help build

17
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the enkire effort into & nation-wide program,

Thus, the Commimsftionsts envision this plam ic ome that will
have a ripple effect and eventually touch all mambara of eha
Jewish communlty,

Ibg Rols of fhe Fadinxations

The federations will be invelved in the Comnission‘'s programm,
because CJF will be a partner and a member of the Board of
the Center. The federation will be the comvencr of the
planning group in each commumity, The addeeas for the Cantar
in & potential Lead Community will ba the federation, T
Iocal planning greup will probably be heused at the fedavar
tion. The federatien will be a key disseminator of the
results of the work of the Lead Communities by suffesting
that the policies that flew from what wi leara ip our Lead
Communities be adopted by local federatioms all ever Amtiva,
Tt will aid ip the develepment of pelieies aueh aw; salaries
snd fringe benefiky; sn.ndnda for enploymanit; percemtage of
fedeziation allogation to be spant on Jewish education; and
lecal suppert fov nabional institubiens (8.§. iuppert fer the
vudget of the fnstitutions of Righer Jewish Leaw#ning).

i6



Dawvid Finn & Dena Merriam May 9, 1990

Seymouy Fox & Annette Hochstein 6

(@12) 715-1662

Dear Deavid and Dena,

I am reacting to Chapter IV and I think that the followimg
approach might be most useful. First some general comnerts, and
then I will react to each page specifically..

I think that the chapter lacks some of the excitement that you
have managed to convey in Chapter II and it seems to me that we
omght to be able to introduce this inte Chapter IV as well.
Possibly it is omly T who am excited,, but let me try agaim amnd
convince you that the excitement is justified..

I will summarize each meeting first to make sure that we keep the
flacts right throughout.

1., The ffilrst weeting: At this meeting the problem was hew to
cREFY on a conversatien with se powerful and diverse a group.
There were in this Commissien sSo many presidents of institutioms
of higher learning, of o¥ganizations, o6f busimnesss, of
companies, ete. Hew do yeu have a cenversatiom with them?
Secondly == many o©f these peeple had different eoneeptions of
what was necessary to improve Jewish educatiem. Yeu will
remembey, I mentioned the difference between Rabpi Lawm (whe
believes that unless there is day high g@ﬁgé education for every
Stwdent you are really wasting yeur time) d & Eharles Bronfmam
disagresst and (Bellieves that nRe ferm 6f scheeling is useful, but
we ought” te imvest all our epergies in informal educatien and
trips te Israel) .. S the preblem facing us at the first HeeREiny
of the Commission was: heW d6 yeu ereate coffunicatiom? This is
resolved by the methed of interviewing and ou¥ diseevering that
there were sSi¥ categoriew, and €hen Mapdel saying £ Ehe

.)}J’



Commissioners -- gentlemem, from what we have learned in
interviews, this is what you would like to talk abeout. And then a
very exciting discussion takes place.

At that meeting so many suggestioms are presented that the
problem for the second meeting is: what de you de with the many
different ideas (@s it turns out 26)?

2. The second meeting deals with the distinction between
enabling options/programmatic optiems, which you will rename
"building blocks™ and “programmatie suggestions™ or whatever you
wikd will decide to call them. And at the second meeting the
Commissiichldecided to devote its agenda, energies, thoughts to the
building bleocks. This meeting ends with Eli Evans asgking the
questiom: Do you mean t¢o say that all these intelligent people
have come here to agree to deal with the problenof persennel and
community. We always knew that these were the problems, and we've
never been able to do anything about it; e.g., there have been

conferences,, papers, ete. q kG
3. The third meeting of the Commifsion deals with the question
of how te respond to Eli Evan'’s i . It does so by virtue of

indicating that we do have a different answer. One is, we will
demonstrate how to handle the problem of community/personnel in a
lead community. In other words: we will do it, and not just talk
about it. And a lead community will be a place where people can
see how to do it and if excited, be willing to replicate it. So
there is a way to begin and a way to do it. Number two, in
personnel we have the comprehensive approach of recruitimg,
trainimg, profession building and retentiom. And three, we are
q@ﬁﬁg te interrelate community and persennel which has never been
done before =-- namely, the outstanding people have not been
involved. That is the end of meeting number 3.

That meeting ends with the gquestion of whe is going to do all of
this..

4, Meeting number 4 answers this question by sayimng: this
mechamiism, or the center, or coun@dl for initiatives in
educatiom, as you will call it, will do it.

5. Meeting number 5 presents the action plan that the
Commissien could adopt; that is, all of the things that the
Commission will do whieh this mechanism will carry out. And they
include the various iteme listed on pages 1-5 of the February
14th background materials.

The last meeting of the Commiesion as you have properly indicated
is to see what the final report is like and to endorse it.

That is the accurate report of what took place at each meetimg.
Now I’d like to go into the way the material is handled page by

page..



Page 1

Paragraph 1: The methodology was developed because we did not
know how to run a meeting and make it possible for brilliant
people to communicate. And the person-to-person interview was
there in order for the Chairman to discover what it was that the
commissioners wantedj and to*m»*whether anything could be done to
organize their ideas into an”agenda.

Paragraph 2: As a result, 1t was discovered to the pleasant
surprise of everyone — that all of the very rich ideas that were
presented by commissioners could be organized into the following
six categories:

1) the people who educate;

2) the clients of education;

3) the settings of education;

4) the methods of education;

5 the economics of education; and

6) the community: leadership and structures.

These are found in the background materials of the meeting of
August 1, 1988.

Page 2
What happened was that Mandel Dbegins the meeting by saying:
Ladies and Gentlemen, I understand that this is what you think
the Commission should be discussing. And he presents the six
categories. And this was based on the material that was sent out
for the first meeting: it is the background materials for first
meeting, which will be recognized by you as
for the meet:inser-of August 1, 1988. / |

— N X O
In the next paragraph on page 2, what happens is that many ideas
are presented by commissioners and the staff and senior policy
advisors, after studying the transcript, discovered that it was
twenty-six ideas that they are suggesting. The ideas were so rich
and important that no commission could possibly undertake all of
them, and you probably needed 26 commissions. E.g., 1in general
education full commissions have been devoted to problems of
adolescence, etc. And now our problem was: how could we respond
to the many exciting ideas that had been presented? These ideas
are found on page 3 of the December 13th background materials.

The staff did not introduce the philosophic distinction; the
philosophic distinction was the background to the suggestion of
distinguishing between enabling or programmatic options. (I think
though it is dimportant to mention the distinction: necessary —
sufficient -- as the work of the staff, but not as being
mentioned at the meeting.) All of this 1is presented in the
background materials for the December 13th meeting on pages 4-10.

The paragraph that begins on page 3: "A sufficient condition as a

condition" -- the next sentence I would formulate somewhat along
the following lines: recognizing that there are no sufficient
conditions in education, or in Jewish education, the

commissioners —-— end the sentence.



A& \fS
In the next paragraph the full list of necessary conditions is to
be found on the bottom of page?%Q, and thetop of jf, ofthe
December 13th background materials. We chose from among them to
deal with the community and personnel Dbecause we believed that
these were the necessary or enabling conditions without which we
could not afffactively proceed™ (Jrxov

In the next to the 1last paragraph- on~ page 3, T think it”s)
important to explain further by indicating that it became clear'
that unless personnel was developed, any one of the programmatic
options could not be dealt with, e.g. early childhood is terribly
important, but 1if you have no early childhood educators or you
have no people who can work with the college student, or no
people that can produce curriculum — how can you undertake the
assignment?

Page jy *

You might want to mention that although research was not agreed
upon as one of the building blocks at the second meeting, it was
to emerge at meeting” number 3 and 4 as a building block that
would have to find its place in the final report.

The last paragraph on page p: the point 1is, as I mentioned
earlier, at the end of the second meeting, Eli Evans asked the
guestion (and I would not guote him by name -- I would say: *a
commissioner asked"): do you mean to say that all these talented
people have come together to decide on personnel and the
community; namely -- this is old stuff; we've been talking about

it for years; what are we going to do that's any different? So,

I think this ought to find its way somehow into the way that we
handled the material on the bottom ofpage 4. Therefore the
answer cannot be "unless these preconditions were met" but rather
"we were going to find a way to deal with these issues of
personnel and community that everybody had been talking about."

Page 5

The Commission does not decide to undertake research and make
research a major issue until the third meeting. However, what I
would say on page 5 in the first paragraph is that as the
Commission undertook its work, it realized that it would have to
gather as much possible data about the state of the field of
Jewish education so that the commissioners could make informed
decisions. Therefore, they asked the staff to gather as much
material as possible and the additional papers were also
commissioned. By the way, I don't know if it's useful to indicate
that at the first meeting of the Commission the basic facts about
Jewish education were presented, and that they represented a very
dismal picture.

On the Dbottom of page 5 you do mention again here that the
process continued; that the commissioners were interviewed before
each meeting and after each meeting. This, of course, cannot be
repeated on each page — but it should be made clear that we
continued this process throughout the Commission's work, that is
the method of interviewing before and after each meeting.



Page &

T think the important point henee ifs thatt thee tiime wass rigditt.
Jewish education had risen as am important pricwniity; tilee lestems
had recegnized that this was thbke tinee. Y¥oucowesredd thiss s» weny
well in Chapter II, about why roew thbetimmeissrighit.

Correction in the sentence on page 6 which says: "another major
development was the commitment of a group of well endowed family
foundations® is the correct formulatiam.

Page 7

The material is generally correct, except that in pages 6, 7 and
3 we must remember that at the third meeting what took place was
that we were answering Evan’s gquestion by indicating that we
would undertake personnel and community in a way that they had
not been handled before. And this can be found at Roman Numeral I
and II, Executive Summary, of the background materials for the
third meeting of the Commissiom, June 14th, 1989. And alse the
notion that we were going to undertake perscnnel and community in
lead communities, where we would demonstrate what could take
place. Therefore, we would actually do it and not talk about it.

Page 8
You will have to decide how much of lead community you want to

describe here, versus in Chapter V where we talk about the
Commission’s plam. But I do think that you'll have to say
something about the community and persommell. What you have here,
plus the background materials for the third meetimy, pages 2-6,
and the background materials for the fourth meeting October 3,
1989, pages 3-8; and above all, all of the background materials
for the fifth meeting, February 14th, 1990, are the basis for
what you would say about lead community both at this poimnt and in
the mext chapter.

Where you talk about the recruitment of outstanding educators —-
the ideas for recruitment that we see as makimg the lead
community feasible are found on the sections on persommel of the
background materials ffor the fourth and fifth meetimgs.

Page 9
The idea of a partnership between national and local is I think

explained in the background materials for the third Commission
meeting on page 8, and in the background materials for the fourth
Commission meeting on pages 5=8.

in the first paragraph you say: "“Thus the institutions of higher
Jewish learning® and in the parathenses you put The Semimary,
Hebrew Unien College, VYeshiva University == I would add teo it
"The Reconstructionist Seminary, the regional and local training
imstitutione"™ =- end of parentheses.

On page 9, when you talk about a plan of actien =- it was not
enly the facilitation of the establishment of the lead
communities, but the other elements related to persomel,



community and already the research comes to the fore and this you
will find in the background materials for the fourth Commission
meetimg.

Page 10

By the way, Twersky suggested a council for new initiatives in
Jewish education instead of a center. He thinks a center sounds
like buildings etc. You might want to consider this..

In the next paragraph:z I think it should read —-- "As several
commissioners expressed reluctance to undertake new initiatives
without the benefit of adequate research™ -- it wasn't the

establishment of this entity, this CNIJE,, but rather the
undertaking of all these new initiatives without research. So
research rises to the very top of the list of things the
Commission must do at the fourth meeting of the Commissiwor.

At the £fifth meeting of the Commissiam, the commissioners
responded to the outline of the plam that would be fully
described in the final report -~ and that outline of course is
found in the background materials for the fifth meetimgy.

Page 11
The paragraph which begins ™during the fifth meeting™ — it was
announced that several "foundatioms", not "federatioms™ had

already agreed to set aside major funds to implement the
Commission’s program. At the last meeting of the Commission on
the 12th, the commissioners are to review the draft of the final
report of the Commissiam.

Dena, I would like to discuss this with you as soon as you
receive it te make sure that this complicated set of notes makes
sense.

With best regards and looking forward to continuing our work.

Sincerely
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TON Seymour Fox & Annette Hochstein

FRu Dena Merriam

Ney 6, 1990

Seymour and Annette -

I hope you had an easy trip back. I'm sure you are glad te
be home again.

Unfortunately, I have not made much progress since our laast

meeting on Friday. Monday and Tuesday were compimbmiedtakeanuppwith
projects that I neglected last week, However, I am staying homs
Wednesday and Thursday specifically to work on chapter 5, so that

T will have semething feor David when he returns on Saturday.

T will fax you what I have when I get to work Friday morning
(round 10:00) .

We had erranged to speak Wednesday at 9:00. I Willbedibmeelff
yeou want €e eall = or you can send a fax to ththoffitiecddetinggms
know whether you have made any progress on chapter 4.

I speke te Gini and plan te be part of the telephone conversatiom
on Friday.

Will talk to you soon.
Much I-@VGI,
bena




FAXSEN | *
DATE:.. 1 . ( ,I)P -

Nativ Policy and Planning Consulitants e AN NI23% Y DI ¥PII=1omy
Jerusalem, Israel 0 2o

Tel.: 972-2.662 296, 699 951

Fax: 972-2-699 951 FACSIMILE TRANSMISSION
TO; Pena Merrigam DATE: 11 May 9960
FROM: Ammsite Hoohsteim NO. PAGES: 3

FAX NUMBER: 0086212272571567

e Mema,

Tinis is the offficiiall announcememt of change of name freom JWB to
JCC Assaadigtion. The deffinitioon mey be usefull for the report.

Best regards,

ﬂ' ¢ .(h-kt/'ﬂ{
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Jawish Commuinily Conten Assotiaian/NA

15 East 26th Streal, New Vixit NY 1001G:1579
Teiephone (217) 532:4949 Fax (212) 4874

May 10, 1390

Ms. Virginia F, Levi

Mandel Associates Foundations
c/o Premier Industrial Corp.
4500 Euclid Avenue

Cleveland, OH 44103

Dear Ginny:

Jewish Community Centers began and remain a response to the Jewish
experience In North America. The Center movement is built on a philosophy of
appealing to what Jews have in common and of invelving members of the
Jewish community in developing programs and services to meet the evolving
needs of the Jewish community. Thus, Centers which began in the mid-15th
century as literary societies, helped integrate Jewish Immigrants into American
and Canadian society in the early 20th century. In the latter half of the century,
attentlon was turned fo increasing the Jewish knowledge, skills, attitudes and
values of their membership and ta other individuals in their community.

In responding to expressed needs of Jewish community members and in
seeking to become the Jewish community's Ilving room, Centers have long
offered a wide variety of cultural arts, physical education, early childhood
education, adult education, Jewish education and social service programs. As
a result, Centers attract a membership of one miliion and serve an equal
number beyond that through a variety of programs.

Inthe 1940s, as the Jewish community was rn_ovlndp to suburbia, the Janowsaky
study done by JWB (now JCC Asscclation) pointed te the need for JCCs to
make Jewish content and continulty their central mission, This was reinforced
by studies in 1970 and in the mid:80s, 1984 Commission on Maximizing the
Jewish Educational Effectiveness of JCCs particularlx urged Centers to make
greater use of their attractivensss to members of the Jewish eommunity te
increase the number and quallty of their educational initiatives. Centers
responded by Increasing the number of formal and experiential programs to
their entire range of population by using the very ambiance of the JCC as an
educational instrument and by hiring, in senior positions, a group of highly
skilled Jewish educators as a resource for staff tralning and program
development. Educational materials especially suited to the JCC setting are
being prepared. Early childhood, camp youth, adult and older adult programs
are preving ie be of special inferest and are growing.
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Though a smalt group of graduate schools In soclal work and Jewish communal
service do offer pre-service training programs, there is & great need %o upgrade
the Jewish education of JCC professionals at all levels.” This need has given

rise to inorease in-service training efforts in North America and sFeelally
deeignod odueatlonal seminars In Israel for JCC etaffa &t all i@vole.

The emphasis on Jewish eduocatlon in the JCC setting continues to ba set in the
context of the Center continuing to be an attractive place for Jows to meet,
soclalize and develop the range of programs and services whioh will gnrich
their lives,

Sincerely,

ARTHUR ROTMAN
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MEMO

f6s Seymour Fox & Annette Hochstein

FRi Dena Merriam

Nay B, 1990

Seymour and Annette =~

T hope you had an easy trip badk. I’m sure you are glad to
be home againm.

Unfertunately, I have not made much progress simbecoumniasst

ma@tiﬁg @ﬁ Fri ay. Monday and Tuesday were c 3tahbnnuppwith
Ef@ aets ¢t 1 neglected iast week. Howeven, am 8 aging one
edﬁéa ay aﬁ thursday §peeifieaiiy to work on chapt so that

T wiil have cemething for Pavid when he returns on Satnmkaw

1 will fax yeu what I have when I get to work Friday morning
(@round 10:00).

We had arranged to speak Wedneaday at 9000. 1 Wwilll be bmaeiff
ou want te call - or you can send a fax to thehofficedéttingeme
new whether you have made any progress on chapter 4.

X spoke te Gini and plan to be part of the telephone conversatiom
on Friday.

Will €alk to you soom.
Mueh leve,
Dena




David Finm; Dena Merriam April 22, 1990

Seymour Fox; Annette Hochstein 1

Dear David and Dena,

Many thanks for faxing tfthe sszemandl chapbeptexf dfhethespepotrt this
mornimng. Though we expect to do most of the real editing work
together in New York, we tthought iitmdiigiit Bee usssffall tow sheme with
you some of our thoughte im ativemce off tltee mestiigss.

Best Regards,



Chapter 2: Jewish education - where it stands today
General Comment
The purpose of this chapter is to offer to the reader a sense of
the state of Jewish education in North Ameniica.. This works
effectively beginning with page 7. We think this is because
after page 7 historical analyses and facts are used primarily in
order to stress, explain or illustrate points about the curremt

situatiom.

The early pages on the history of the organizatiom of jewisih
education should probably be re-draftedi.. The gist of the argumemt:
might read something like "“Jewish education is to this day a
loose confederation of schoels, congregationss, demominmationss,
bureaus of Jewish education and Natiomal orgamizatieons. Im this
matter Jewish education is similar to general educatiom in North
Ameriea, where a streng tradition of de-centralizatioms subsists
te this day. For example tens of thousamds of boards of
education determine local educatiomal policies for Americam
scheels. Histerieally, this is hew this situation developed for
Jewish edueation....” Follewing this type of introductiiem, the

historieal analysie might be more relevamt.

He may alse suggest that yeu consider inserting mere gquantitative
data in this chapter teo illustrate the secope of the field
(ttendenee; ipstitutioms; settirgs; ete...)).

Infermal educatien should be featured wmere preminently (we failed
this in our decumenmts). This may be easier te de whem you receive
Bernie Reisman’s paper



The fellowing are detailed commemts::

page 2: *Not sure about the title. Would "the state of Jewiski
education®* be better?
¥ [What about a title for the whole repontt?]]
* First paragraph — The papers were Commissiomed
fairly late in the life of the Commissiom amd are only
being distributed to Commissioners now ((first ome out
this week!). The paragraph might read somethimg like:
1In order to understand the context in which the
Commission conducted its work, it is importamt to
examine Jewish education in North Awerica todaw.. Im
order to do so a series of research papers amnd
consultations with experts were undertakem to provide a
preliminary overview of the state of Jewish educatiem
teday. The research undertaken helped to defime the
preblems and explain why, despite the progress made im
recent years, the Jewish community has yet to develep a
means of mere fully aechieving its long=term educatiemal
objestives . " We suggest deleting the sentemce re—

"most extensive researeh ever...™)

# Pe we wapt ¢te 1list the papers here er im am
appendix?

¥ We will Reed teo compliete the 1list eof reseaxeh ard
consultations (we must add the twe CAJE papers and the
AreoR & Philips paper on the BJE ‘s survey of teachens
in L.R.) net real researeh =



pages 2-5:

page 5:

paragraph

Page 6:

Early attempts to standardize Jewish educatiom
* we think it might be useful to insert here some of
the factual data on Jewish educatiem, them re-draft
this part, giving a less prominent role to history (see
abowe). The section assumes knowledge by the reader of
names, terms and issues which we think he will not be
familiar with ((@.g., Benderly, the Central Boand, the
issue of the Bureau of Jewish Educatieom and the
Association — page 4). We will have to decide which to

explaim, and which to delete.

Your guestiom: No need to menticn more: the previows
page uses the case of New York City to tell the story

of good developments in one outstanding bureaiu.

2: JESNA was preceded by the Americam Associatiom for
Jewish Educatiom, which carried a similar funetiom,
namely —— the attempt to build an umbrella orgamizatiem
for all of formal educatiom in North Amexnics.. The
parallel steory should be £teld here for informml
educatiom, giving JESNA and JWB parallel weight in the
chapter.

(It may be mere effieient fer ug to re=-de this part

tegether.)

€hanging Funetien of Teaching Iastitutes:
* We may want £e insert a paragraph abeut whak is
invelved in a professien and hew €raining iRstitutes



Page 9

might meet this. ((You have a paper by Isa Arom om

teaching as a professiam.))

* What took place as far as the developmemt of traimimgy
imstitutes is concerned is the followinmgyy:

The imnstitutes were created to meet the needs of Jewisih
education and to attract more people to a field whos=
needs were very varied (day schocl teachenrs, youth
group leaders, etc.)) and in which there were few full-
time jobs. The early curriculum was meant also as am
imcentive to attract more people. As the professiom
became less appealimg,, the training institutes turmed
to a different public, and offered the genmerall adult
population Jewish studies courses;,, so that in fact the
situation today is worse than it was in the 580s. Im
recent years, with the gradual change occurring toward
Jewish educatien and the oppertunity for increased
numbers of studente of Jewish educatiem, the institutes
are making a hasty comeback. It will be importamt for
this develepment te be earefully plamnrd, eo that the
varied trainping needs pnoet all take place at each
institute, but rather that institutes set up
specialiged programe to weet the needs.

Paragraph 2: Weuld it be pessible to add data from
general edusatien?®

# All Davidsen figures and gqueries abeut figures shewld
be checked with him at JTEA (212), £78-8e2%.



Page 10:

Page 11:

Page 13:

Page 14:

Paragraph 3: Do we have data on Los Angeles for this?

What is the source?

Line 1: . . . considerably lower and oftem require ...
Line 5: In Jewish educatiom, instead of: "Jewiskh
community?™

Line 11: "Schools by and large do not pmowiidde ...,
Line 17-19: Is it a nationwide trend?

Add: "No full-time jobs.™

Top: Add Montreal and Toronto as exampless.

Paragraph 2: Salary data for public schoel kindergartem
teacher.

Line 6: Replace "extensive” with "some." Delete last
line.

Paragraph 3: The negative assessmemt of the
supplementary schoeol may better be inserted elsewhene.
(Pelete quote: "the difficulty of makimg ... that is

available. ")

Liiness 4 andl &: Zdih "ait tihiss tdmea ™
Exppd e bn titedt thee Mighh ppefenttioen foer deysadhaedsls is in
fact a tiny absolute amount of morey.. The total amoumt
of Federation allocation is small.
* Missing paragraph —— tell the story of the gradual
release of Federation endowment funde and these funds

as seurces of monieg for Jewiesh educatiem.,



Page 15: Recent initiatives --
There is probably too much Cleveland in the report. We

ought to discuss this.
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MORTON L. MANDEL 4500 EUCLID AVENWE + CLEVELAND, OHIO 44103

April 18, 199Q

Dear David:

You have pointed out, correctly; that we know very little
about what works in Jevwish education and that it is futile
to "throw money® at Jewish education until we find out.

VYery little has been done to study the effectiveness of
program content and curriculum, to compile data on costs
and research on cost effectivemess, and in gemeral; to
moniter and evaluate prograama. In short; there is a paucity
of good research in the field of Jewish eduecation, and

mot even a basie bank of data to assist policy-oriented
analysis.

We need to develep a research capability, which will identify
what works in Jewish educatiom, and which will make it
possible to be more accountable for the funds which we

raise and allecate.

What is proposed now is that this problem be addressed

as part of the implementation program of the Commission

ofl Jewish Educatien in Netth America. 1 hepe that you
will be willing te take the leadership in this regaed.
Speeifically, would you be willing te chair a task force
on research in Jewish educatiom, to bring together a group
of lay and prefessional leaders who are capable of assessing
what effeetive researeh is now being donme, and what needs
te be done, and by whew? Are there organizations cuttently
doing useful reseaech, and are they capable of expanding
these activitiea?

He sre p%épafed te help develep an agenda for such a task |
feres, and te suggest pergons whe would be willing to wetk
with you in this endeavor.




T would be glad to discuss this subject with you, persomally/
im company with Hank Zucker and/or Steve Hoffmam, the acting
executive of the implbmeptation mechamism. Please let

me know if I should arrange a suitable time for us to get
together. 4

Warm regards.

Sincerely,

MORTON .. MANDEL

Mr. David Hirschinomn
The Blaustein Building
P.0. Box 238
Baltimore, MD 21203
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Nativ Policy and Planning Consultants e 1IN MILILTHY D epII=1om
Jerusalem, Israel D2y

—

Mcl.: 972-2-662 296; 699 951

Fax: 972-2-699 951 FACSIMILE TRANSMISSION
i i 2,
TO: Dena Merriam DATE: April 2 199@
FROM: Annette Hochstein NO. PA : 1
FAX NUMBER:
Dear Dena,
We've just received chapter 2 —- many thamks.. Will get to

work on it right away.

Alse received your fax of April 20 re-the research papens:

The £first twe (Hoheffler&Fox; Reimen)) are not yet completed -
whieh is why they haven't reached you. I have asked Ginny Lewi
and/e¥ Mark Gurvis in €leveland te Federal express a copy

Qf the third ([Reismam) te yeu immediately. £ 2 /S>"59/

Best regards,
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RUDERe FINN

April 20, 1990
FAX

Mr. Seymour Fox

Dear $eymour;

Thanks for sending me the list of recommendatiems. There ara two that 1
have not received (1 & 2), and number 3 I'm getting,as listed helow:

1. "Dhe Relstibonétibp Beteasen Jbevtsh [Bduedtbon aadd Jdevsbh CCoRtAniLy"
(0. Scheffler, Harvard University; S. Fox, The Hebrew Umiversity),

2. e Byreagrgics aas o Qorivestt fhor JPewbih FEdeeatbon™ (. RRédeer,
Brandels University)

3. "Imforedl Bliceation im Worth Mmestea” 8. Rrdiuaan, BBranddats
University)

Ragards,

ﬁ“ Dena Merriam



Nativ Policy and Planning Consultants -
Jerusalem, Israel

111oM

Tel.: 972-2-662 2%; 699 951

Fax: 972-2-699 951 FACSIMILE TRANSMISSION

1 David Finn

FROM: Seymour Fox

FAX NUMBER: 212-715-1662

Dear David,

Attached, as promised is the 1list of all
paper.

Regards,

Seymour Fox

the
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n2wine

DATE: Apri 1 19, 1990

NO. PAGES: 2
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Note: The data upon which these background materials and recommendations are based are
to be found in the studies that have been undertaken for the Commission; all the studies will
be completed before the Commission issues its report.

The Relationship Between Jewish Education and Jewish Continuity (I. Scheffler, Harvard
University; S. Fox, The Hebrew University).

The Structure of Jewish Education in North America (W. Ackerman, Ben

Gurion University).

Community Organization for Jewish Education in North America; Leadership, Finance and
Structure (H.L. Zucker, Director, Commission on Jewish Education in North America).

Federation-Led Community Planning for Jewish Education, Identity and Continuity (J. Fox,
Jewish Community Federation of Cleveland).

*=The Synagogue as a Contextfor Jewish Education (J. Reimer, Brandeis University).

The Preparation of Jewish Educators in North America: A Research Study (A. Davidson,
Jewish Theological Seminary of America).

= Towards the Professionalization of Jewish Teaching (I. Aron, Hebrew Union College, Los

Angeles).

Studies of Personnel in Jewish Education: A Summa/y Report (I. Aron and D. Markovic,
Hebrew Union College, Los Angeles).

m/nformal Education in North America (B. Reisman, Brandeis University).

A Poll of the Jewish Population of the USA (Gallup, Israel, Dec, 1989)

djjt |
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FAECS IMIILLEE TRANSMISs sSITOONN
Nativ-Policy and Planning Consultants

Jerusalem
FAX SENT

vare: . 14.11-30)

To: David Finn and Dena Merriam
From: Seymour Fox and Annette Hochstein
Date: April 19,1990 Pages:

Fax Numbet:

More from Jerusalem.....

We have reviewed two more parts of the report and put down some
thoughts in writimg, in the hope they'll be helpful for your
writing. Please let us know if there is more we should do before
our meetings.

1. History of the Commission’s work —- Seymour has dictated an
overview. The beginning overlaps with your text at the end of the
first chapter.

2. Recommendations: the attached are suggestions for the overview
of recommendations. Please let us know if there is anything
further we can do to clarify that chapter (([Background documents
for February 1990).

Looking forward to receiving your chapter on Friday or Sumday,

Best Regards,



CHAPTER IV. RECOMMENDATIONS OF THE COMMISSION
* THE COMMISSION'S PLAN AND
*% THE COMMISSION'S SEVEN RECOMMENDATIONS.

% A TEN YEAR (MULTI-YEAR) PLAN

The Cemmission on Jewish Education has decided to undertake a
ten=-year plan for change in Jewish education. Implementatiom of
the first phase of the plan will begin immediately with the
following elements:

* Several communities will be selected to become lead commumities
im Jewiszsh education. A comprehensive effort to develop across
the board quality programs staffed with qualified persamell,, im
the wvarious settings and for the various age groups will be
undertaken with and by those commumities. Through these
communities we will demonstrate what can happen to jewish life
when good ideas, qualified people and adequate resources are
brought together in one place.

* Traiming programs will be developed to significantly increase
the mmmber of trained educators and to offer on the job traimimg
off personnel in the local communities..

# The terms and conditions under which many educators work will
be improved, plans and provisions will be made for raisimg
salaries and benefits. Full time jobs will be created to meet the
needs of improve programe and a ladder of advancement will be
developed so as to motivate talented educators to continue to
teach and take on increasingly challenging assigmments. Many
educators will be empowered to participate in determimimg
educational pelicy.

# The commission will c¢reate the logistical,, professicrdl,
structural and fimancial conditione te ensure the implememntation
of the plan.



Community/Finaneing

. The Commission urges a vigorous effort to involve more key communmity leaders in the
Jewish education enterprise. [t urges local communities 1o establish comprehansive
planning committees to study their Jewish education needs and to be proastive in bringing
about improvements. The Commmission recommends a aumber of sourees for additiomnl
funding to support improvements in Jewish education, including federations and private
foundations.

Personnel

% The Commission recommends that a ten-year plan to build the profession of Jewish
education in North America be developed and immediately launched. The plam will inciude
the development of training opportumities; a major effort to recruit appropriate candidates
to the profession; increases in salaries and benefits; and improvements in the status of
Jewish education as a profession.

Programmatic Arenas

4. The Commission process has identified the following programumatic sremas, eadh of
which offers promising opportunities for intervention.

Targer populations: early childhood, the child, the adolescemt, the college-age youtth, the
adult, the family, the retired and elderly, the new immigramt.

Settings and frameworks: early childhood education and child care, the supplementary schexl
{elementary and high school), the synagogue, the Jewish communiity center, camping, the
Israel Experience, and a number of other informal educational framewarks.



Content, resources and methods: curriculum, Hebrew language education, the arts, the media
and new technologies.

The Commission believes that collectively these form a challenging agenda for the next
dccade and urges communities, institutions, communal organizations, foundations and
philanthropists to act upon them.

Community Action Sites

< t The Commission recommends the establishment of several Community Action Sites,

Ip

where excellence in Jewish education will be demonstrated for others to see, learn from
and, where appropriate, to replicate. Community Action Sites will be initiated by local
communities which will work in partnership with the facilitating mechanism. The
mechanism will help distill the lessons learned from the Community Action Sites and diffuse
the results.

Research

The Commission recommends the establishment of a research capability in North
America to develop the knowledge base for Jewish education, to gather the necessary data
and to undertake monitoring and evaluation. Research and development should be
supported at existing institutions and organizations, and at any specialized research facilities
that need to be established.

The Facilitating Mechanism

1. The Commission recommends the establishment of a facilitating mechanism that will
undertake the implementation of its decisions and recommendations. The mechanism,
directed by its board and staff, will be a driving force in the attempt to bring about
across-the-board, systemic change for Jewish education in North America.



THE COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA
HISTORY OF THE COMMISSION’S WORK AND DECISIONS
Dear David,

I am going to take a stab at trying to present the history of
the Commission, for your use, as you please.

When the Commission began its work the problem was: how do you
run the first meeting? The difficulty was that the differemces
between Charles Bronfmam, who doesn’t believe in any kind of
formal educatiom, and Rabbi Lamm, who thinks that unless there
iz day high school education one is not 1likely to be able to
respond to the pressures of living in an open society -- how do
these two people joln together on a Commissiom? This is a
practical issues - separate from the gquestion of goals that we
have discussed in the past.

Therefore we devised an interesting method,, which was to
inmterview each commissioner before the first meeting. We
imterviewed every single commissioner and them organized their
comments imto a documemt. {((™The interviews with Commissiom
members, a selection (Euwgust 1988)). Mr. Mandel begam the first
meeting by saying: ™Gentlemem, this is what I understand you
think the Commission should be dealing with. I received it from
my imterviews with you." This proved to be a very useful or
successful way of workimg, and as a result, at that first meetimng
of the Commissiom, 26 ideas were presented by the commissiomers
as to what this Commission’s agenda should be. (By the way we
continued this method of interviewing commissioners befeore and
after each meeting for the rest of the work of the Commissiien.))

Meeting number 2 on December 13th was faced with the followimng
problem : how do you decide amongst the 26 ideas,, which we were
to call "options," that were suggested. The reason why this was
so difficult was that most of these ideas were good or terribly
important -~ each worthy of a full commission devoted to it
alone. For example, one could have devoted a commission to early
childhood educatiom. This has occurred in Americam education
throughout. The Carnegie Foundation has recently had a commission
on adolescence. How were we to decide? The challenge was
enormous. Furthermere, the suggestions that were made = these 26
ideas or options - were strongly held by commissiomets; seme of
them for very good reasone beeause they aetually believed that
was the place to invest. Fer example early childheod.. The child
is most malleable; 50% ef all ehiidren ge te early childheod
programe; there are working mothers, ete. We eould give examples
for each of the suggested ideas.

We then developed a methedelegy whieh is sufimarized ih Ehe
backgreund decumente fer the meeting of December 198%. Let me
elaborate on it. The distinetien Yenabling eenditiom" ¥ lpre=
condition" versues WYpregrammatie optiens"m™ is based en the



distinction between ™"necessary conditions* and "sufficiemt
conditions®, A sufficient condition would be one in which we
could say = this area unto itself (e.g. dealimg with the
supplementary school) would solve the problem of Jewish
educatiom. However there are no such answers for Jgemneral
education or for Jewish educatiom. There are no "sufficiemt
conditions™ The question was them, could we come up with any
necessary conditions - conditions without which success is not
likely in any area - that would cut across all of the optioms.
To our great joy we discovered that there were two "necessary
conditions" (which we later were to call Ypre-conditioms™ or
"enabling conditioms")) that everyone agreed held for all of their
commitments or all of their optioms. They were persommel and the
community. There was a shortage, all agreed,, in persommel in
every area and for all age groups. And everyone agreed that the
same held for the community = there was poor commumnitty
leadership, not enough funding, and the ambience was wrong to
build Jewish educatiom. Furthermore, we soon discovered that
these two pre-conditions or necessary conditions —- the commumity
and personnel -— were inseparable or were inter-relatedl. The
reason being, that unless you had outstanding persommel yow
couldn’t inspire first-rate community Ileaders. And unless the
ffirst~rate community Ileaders took leadership and decided that
Jewish education was to be put high up or at the top of the
community agenda, then why should anybody good ge into the field.

That is the way we ended meeting number 2. With an agreement to
focus on personnel and on the commumity. At the emd of that
meeting Eli Evans asked the questiom: "Do you meamn te say thait
all these smart pescple joined tegether to deeide that community
and personnel are the key issues? We knew that before we bedgan.
What are we going to add te all the many conferemntss,
disciussions, articles that have been writtem?"

This challenge wae picked up at the third meetinwy. The response
to Evans' gquestien i§ that the difference between this Commissien
and all other commissiens is that we are geing te devise a way to
attack these twe problems and show what eeuld happen wheR Jewish
education is stretched to the very 1limit, when we try te do the
very best that we e€an (our argument was that no omRe had ever
really €tried te imvest iR Jewish edueatien sufficiemtly. If he
&he really tried te bring in the very best persenmel of te get
the top community leade¥rs, and to alleeate sufficient rasourees =
that vwas eneugh of an argument. Add te this the faet that we knevw
that there were a great many geed ideas of best practiee that
could be intreduced - but had net been intredueced inte Jewish
education) . THe way ey Werdcgeingied 46 e WwadathEbUgHIBoRAGAERYTY
action Sites oF sl eorhunRitess, HHdpe, "We "Refe gBAGTI e Bring
together best praetise =- that i& these things that were
pEeRiSing oFf had wWerked at varieus places threugheut the United
States, and fer that WMatter threugheout Ehe wHIHl —= AW pit theR
tOgether iR ofeS plaBedGfhdeMkeSSfathadoutaulgirée pace. we weke
going te reeruit the best persommel, We were geing to Erain theh,
we were §6iRg te de enR-the-jeb trainimgy, We were dgeing te reeruit
the best ceommunity leadership, we were geing te suffieiently fund

2



it. That's what a community action site was going to be, and that
is elaborated upon in the other materials.

That was the end of the third meetimg.

The guestion that we were left with at the end of the third
meeting was: let’s assume you can do this; whe in the world is
going to do it?

aAnd that brings ws to the fourth meeting where we came up with
the notion of the mechanism or an IJE. Now the mechanism is
described in the last chapter of the documents cof February 14th.
However, the important thing is that the document of February
I4th is really answering all the things that we knew were goimg
to have to be done. Someone was going to have to do the research
to fimd out about the community; someone was going to have to
excite the local leadership and recruit them and get them
imvolved; someone was going to have to build a local mechanism
that was going to have undertake this; someone was going to have
to work with the training imstitutions; someone was goimg to have
to work with the funders; etc., etc. =—— all of the items that are
mentioned in this IJE. That's the way we finished the fourth
meeting.

NWow at the fifth meeting, we then presented the total stery. The
total story was the plan (( Also document of February 14th.))

Now we are talking about community action sites and a mechanish
that is going to be funded. It’s going te have an outstandimg
board and the community actien sites are geing to be replicated
by others looking at them and saying =- see what can take place
in Jewish education and it can be done by us as well. And this is
the beginning of a process to do somethimg about Jewish
education.

Those are the five meetings that teok place and that's the leogie
thirust of the werk.

We committed ourselves frem the very beginning te de several
whigue thinRgs =

= this was net geing to be

& repert, but a repert that was geing to be implemented =- 8o
ifplenentation is €he meehanish, funding and the outstanding
community leaders that are iﬁV@i‘-&%@, as well as the community
action sites.

=— We said there weuld be a partnership between

pubiie, oF cemmunal, and private. Well, that's the way we have
lived frem the beqinning =- that is, By virtue ef getting these
foundations €6 jein tegether with m, JESNA and CEJF apd Ehe
SERSR AR 1SS,

$6 far feor the histery of the Cemmissien’s werk



MNativ Policy and Planning Consultants e  1nmmt niysnmth orsyisaenm
Jerusalem, isnael 89y19

Tel.: 972-2-52 296; 699 95 [

Fax: 972-2-699 951 FACSIMILE TRANSMISSION
G: David Finm and Dena Merriam BATE: ARtV 1398
EFROM: Seymour Fox and Annette Hoehstein NNOPPAGES: 22

FAXNUMBER: 212-715-1662

Dear David and Dena,

e are now proceeding with the rest of your chapter 1, begimmnimg
at the end of page 17.

We have a problem with this text that can be solved in several
different ways.

1. If the purpose is to tell the story of the emtire
commissien proeess (What Ejgfeﬁed from the beginnimg to the end),
and te deseribe what <t pllace att exth meetiingy, or at least
te deseribe thehahdlel gprocess = then that dows mot fully take
plaee here. What is missing is how we moved from the first
fleeting where the 26 itefs were suggested to the second meetimg
where we divided these inte enabling and programmatic options.
Then the stery sheuld be told of how we deeided on the twe areas
that we're coneentrating en. And then how we moved frem that
decisien te lead eofimunitices, and hew we moved from lead
communities te a meehamish, and hew we meved frew beth of these
te a plan fer eperation. This ef eourse iz feund im the
baekgreund materials, as well as ip the mimutes of the meeti

of December 13810, 1d98Sumttinl thee meetitig off February il4th, 1999,
1f this e€an béeddracit twoulld vee versy useriill in oider t6 §ive the
reader a netien ef the history and thrust of the work eof the
Commission. ThHe 1ogie weuld tRen be: after b@mgh intervieved feor
the first meeting Cefifiissioners eame up With these exeiting 26
ideas at the first meeting. The preblem was that 3@ ideas Weke
chough for at least 28 eoimissions. 86 We eahme up Wwith this very
pewerful distimetionh, "eRabling" and "pregrammatic." Theh we
realized that we Rad te apswer Eli Evams’ guestioh, Which I think
1 mentiened €8 yeu -= wyed Mean 8 Say that a1l these shark
peeple eame tegether in 6rder to deecide that the persommel and
the eeomiiunity Were the Mest impertant things?v Ue ansuered that
by virtue ef cofiing up With the Retieh of commupity action sites



or lead communities, where you would be able to see what happens
when you put the best together, and where you would learnhow to
do it when you put the best together.

From that, we moved to the guestion of who was going to doall of
this — and that of course is the mechanism or the IJE. From
there you move to the fact that you have to have funding to carry
this out. And then to the final report.

If you would like us to take a stab at a draft of what that piece
might look like, please let us know immediately.

2. The guotes on these pages (18-22) are excellent. Of course
we still have the problem of what are we going to do about
guotes: are we going to guote every commissioner? Are we going to
guote some commissioners? Are we only going to guote Mandel and
mention the other commissioners anonymously by saying — one
commissioner said{? But that is something that we’ 1l have to be
talking about this week on the telephone, and that the senior
policy advisors will have to decide. I think we should continue
the way you have worked at present — that 1is putting 1in the
appropriate guotes.

The guote on page 20 1is from Rabbi Norman Lamm of Yeshiva
University.

I think we ought to try and have a phone conversation this week.
We are also interested in knowing when we will be receiving the
next chapter.

Best Regards,

Sincerely,
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CHAPTER X: GREATION OF THE COMMISSION

The Crucial Importance of Education in Contemporary Jewish lLife

Thera s a deep and wide-spread concern in che Jewish community
today that the commitment to basic Jewish values, ideals and
behavior may be diminishing at an alarming rate. There is consid-
ersble evidence that a high percentage of Jews have come to feel
that the traditions of Judaism uu-«_mgljnm thelr search for

personal fulfillment m(@mm1£@§ This has grave implicatioms

not only for the richneas of Jewish life but for the very contimu-
ity of the Jewish people, Throughout hiatory Jews have faced
dangers from without with courage and steadfastmess; now a new
kind of commitment is required;to—ssqureXhsfoninoior—ol—tts-
basbe=irettattiomne

The Jews Iin North America live in an open society which presemts
sn unprecedented range of opportunitiea and choices. Thia ex-
treordinary envirenment confronts us with what is proving to be an
historic dilemma; while we cherish our freedom as individuals to
sxplere nevw herizonw, we recognize that this very freedom poses a @“f{??".'— i&..i
dramatic challenge to the survival of the Jewish way of life, .
There s an urgent need to find better ways to ensure that Jews

maintain and strengthen the beliefs that are central to Judaiwm.
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dayaafchyawn-in . What should be the central mission of Jewish L 1

/W A 2 13-"~
education — the teaching of Jewish values—and idealaV thranSeaning-
of prayer, relationship with God and community -— tflwowy lacke

ing. It is imperative that at this moment in history Jewish
education be”j”~/a transformative rather than merely an Informa-
tive experience. Without this change in the educational experi-
ence, it will become increasingly difficult to pass on to future

generations a strong identity with and commitment to Judaism,

The core of Jewish education must be character education, not
owly
Jaoryiy the teaching of Hebrew and history. Its goal must be no
less than shaping the inner lives of people. We must begin to
view education as a way to transmit the essence of what Jewish
life is all about so that future generations of Jews will be
impelled to search for meaning through their own rich traditions
and institutions. Judaism must present itself as a living entity
and give the Jews of today the resources to find answers to the
fundamental questions of life as readily as it did for their
ancestors through the centuries. Otherwise it could eventually be
overtaken in the minds of young people by other systems of thought
which they feel are more E»lcvantt<" the modern world,

~ vy Ji\\p gsw - >
This dangerous state of affairs the result~of the 'comparatively

low priority which the Jewish community has given to Jewish educa-
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tfon, Before World War II, a geed part eof tha leadership of the ,

—_- i Gi-i
“amarican Jewish ity concantzated its AETeRtish on the fg@-/fﬁ:'g“jw 1
| 7,/ arican Jewish cempunity concentrated its atrentis BERY. i‘l‘_ o%%}
LUM lems of anti-Semitism here and abroad, and gave comparatively x
little thought to the needs of Jewish education., AYs Federations
L’é\;\,‘v)t.Q_lJt/‘)
of Jewish Philanthroples deveted weEf to providing commumnity

support fn the fields of health, =motial services and the American-
{ization of new immigrants. In the post-War period, the highsst
priority for community leaders was the lifssaving work of Jewish
relief, rehabilitation and mconstructim;. Nation-building in
Israel and defense against attacks from neighboring Arab states
becane the primary focus of support from the Jewish community in
Ister years. Today, there s great concern about the welfara of

Russian Jews.

In the Face of such life-snd-death issues, the needs of education
seem to be less urgent, less insistent, more diffused; a problem
thet cen be deslt with at some point in the future when more
pressing problems have been solved. But thia is an tllusion. We
fiey lodeed continus to live with emsrgemcies, but we can no longer
pestpone addressing the problem of Jewish sducation lest we face
&n lrreversible docline in the vitality of the Jewish pecuplas.
Clox

~“Hasaeat chvieus syipton 6f the Inadequacy of Jewish education ia

the precipiteus rise fn intermarriage and the consaguent turning



away from Jewish traditions in the search for fulfillment and

ChxSI$JIxE> ( 0S) A/ (iryrawv”?
meaning in Ufa, According to a recent ua &l flvwA' o
1
the number of intermarriages has sharply increased in the past <H (

couple of decades, growing from 16% of those Jews between the ages
of 40 and 59, to 28% of those under the age of 40. Today, nearly
one out of every three married Jews under the age of 40 is married
to a non-Jew. And increasingly, these intermarriages are not only
be”ng accepted, b"t applauded. Intermarriages”stated a recent /
NewVork Magazine“article, "is something\even the very . best”ami-
lies "o." “Iritremmarr®ed celebrities such as Henry and Nancy Kiss-—
inger, Calvin and Kelly Klein, Caroline Kennedy and Edwin\Schloss-
berg./show that intermarriages have become acceptable amongvtpe
\ /pT" EfXAAA

wealthy, trip politically'powerful, and the elit\. ""d'~Jews'wl™

intermarry are significantly less likely to provide their children

with a Jewish education.

Another symptom of the problem is the fact that so ,many Jewish ~ a n
D o s ci/JL &&: Sd”*cLo

children” today da-not-have-any- Jewish-schooling. A recent study )

found that over half (58%) of Jewish school age children in the ~

United States were not enrolled in any type of Jewish schooling.
Inevitably these children will grow up with a relatively weak
identification with and understanding of Judaism, and have diffi*

culty passing on to their children an appreciation of the beauty

and richness of Jewish life. A study of children of intermar*



He has been a long time advocate of Jewish education and has been
responsible for making education a top priority for the Jewish
Agency. In calling for the creation of a Commission, Mandel
decided to commit his personal energies and the financial ree
sources of the Mandel Associated Foundations [is this the correct

name?] to bring about a major change in Jewish education.

In making this move, Mandel was mindful
played a significant role in the field of education generally over
I\
the years. 1In the early years of this century, the Flexner €oa*
was responsible for establishing an entirely new approach
to medical education in the U.S. [GIVE DATE AND NAME OF REPORT]
More recently there have been a series of commissions and major

reports, most notably A Nation At Risk, published by the National

Commission on Excellence in Education (1983) Report-Card”-orr-School

Moreover, the Jewish world was not unfamiliar with the activities
of commissions; they had been established by a number of founda-
tlons as an effective method of examining different areas of
contemporary life and developing blueprints for achieving specific
goals. In recent years, there had been some movement to develop
local commissions to study problems in Jewish education, and today

11 "AR"THEREiSai"~1" E ~ S -"M"CLEAR” communities have organ*
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ized local commissions on Jewish education/Jewish continuity, all

coordinated by the Council of Jewish Federation*. TYThtFiao ff'Cf*r

However, there has never been!a national Commission singularly

devoted to the subject of Jewish education in North America as a

whole, and it was clear from the outset that in order to do its

job well it would have to incorporate several unique features.

As a first step it was determined that the private and communal

sectors would need to establish a working partnership to create

the broadest possible base for Che Commission, Mandel also de-

clared at the early planning stages that the entity must be

"representative of the Jewish community defined differently than

it has been defined in recent years.” He wanted the orthodox

sector to sit together with the conservative, the reform, and the

reconstructionist. A prerequisite for the success of the Commis*

sion was, that it respect and benefit from the power of ,the various 37
CIARO. CU-A>V

r&ligtous persuasions 7y"Across”che*board changes could only happen/”

through a process that reflected and respected the diversity of

North American Jewry.

The Composition of the Commission * L. D Tf/;
Although-Mandel-decided'to fun'd'the Commission through hill family .*

10



develop & concrete plan of actien with specific goals, and to

establish a mechanism to ocversee the enactment of that plamn,

The underlying assumption of the Commission was that the North
Americen Jewish community had the will and capacity to mobilize
irself behind education as it had in the past for the building of
the State of Israel, the rescue of Jews in distress, and the fight

agaeinst discrimination. This would require that all tl'm(eelementsf, 7

| e TR AR |
of North American Jewry join forces, pool their energlesy"and

launch an unprecedented undertaking to raise the standards and

quality of Jewlsh educatiom.

The Idea to form a Commission to tackle the problems of Jewish
educstion was first conceived in November, 1986. The precipitat-
ing fector was widespread concern among Jewish leaders over the
serious shortage of qualified teaching personiel. Morton Mandsl,
who has played & very active role in the Jewish community during

his long career sg & Jewish philanthrepiat, was the driving force

behind the Commission's creatiom. . Mandel has devoted il life

o, v uses; having held ma.nyru?j@r positiona ig the ri-
/

?m Jewish ?/unity, He/has been President of the Jewigh Comfpuni-

/ay Federati
Welfare Board ((WB)/iﬁd therCounstl of Jewish Federations FCJIF).

/
of Clevpland, and Presidentsoef both\ the Je
/




riages shows that only 24% of children in dual faith households M

identify themselves as Jews.

This weakening commitment to Jewish life, which can already be
seen in the lives of the current generation of young adult Jews,
naam

become even more apparent among their children and grandchil-
dren, This painful prospect, which community leaders can foresee
in their own families as well as in the community at large, has

brought to a head concern about the quality and mission of Jewish

education.

In the past the Jewish (community had certain bonds which gave it
SpjwuJhijLj cuaA )
remarkable inner strength. Jews grew up in/Jewish neighborhoods
with a strong Jewish ambiance. They were constantly surrounded by
the symbols and customs of Jewish life, Edtic“tion was theri\only CiX0al
\.caaX{y CtT JOujCk
one of the *any wa”Kin which Jejffi“came in contact with their TMuv (xdktUi
cultura”and spirttualhetitage. N V'a>uvh i«
'CVMRSL, M B ] *
Today these neighborhoods and the way of life they represented
have all but disappeared from the modern world, and new Instltu*
tlons must be developed to take their place. It was to meet this
challenge that the idea of creating The Commission on Jewish

Education was bom. The purpose of the Commission would be to

analyze the shortcomings of the current education system, to
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In our uniquely free society, where there are so many meaatwgfal

philosophies and Ideologies competing for attention, and where the

pursuit of Judaism increasingly involves a conscious choice, the
burden of preparation for such a decision resides with education.
Jewish education must be compelling, emotionally, intellectually
and spiritually, so that young people will say to themselves: "I

have decided to remain engaged, to continue to investigate and

grapple with these i d e a s *° <X 1ec X<ktsL
11pL.

Jewish education must be vastly improved if it ia to achieve this

objective and for Judaism to retain its vigor in the face of all

the possibilities that exist for Jews today. It must become an

experience that inspires Jews to learn, feel and act in a way that

reflects a deep understanding of Jewish values. Such a change
will be difficult to bring abouWbecause of~the poor state of
education in general in the U.S. Well known reports have docue
mented the serious lack of teaching talent as well as other prob-
lems facing the educational system. A severe lack of funds,
resources, status, and vision is causing the system to strain and
crack, Jewish education is even more Impoverished thanfaiira*

iae- education in regard to these basic requirements.

In North America today, Jewish education is often limited to the

—<fi*cMrrg-oT-riabrewT"wi-th-a-smat”eringlof-Jewish hlatory”and--hoH>
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The next atep was to drew up a list of bisubeduemanss schols

ars, and outstanding lay people who would also be invited to join

the Commission. To carry out this task and to plan the step by

step activities of the Commission a group of senior policy advi. s&m{—
s0rE Was estahﬂumﬂiﬁ§7($aymour Fox, former Dean of the School of (wdz 3q;)
Educetion at Hebrew University in Jerusalem, and Annette Hochstain

{gfve title] were sppointed as directors of research and planning

for the policy group. Other members included leading experts in

diiffarent fields. When it was fully constituted the senior policy

group consisted of the following Individuals:

vi /.
Tarie? bebester
Zuckey

Henry

David $, Ariel
Seymour Fox
Annette Hochsetein
Stephen H. Hoffmen
Arthur J, Naparstek
Arthur Rothmen
Cerol Schwarts
Herman D, Stein
Jonathan Woocher

[KODRTITLES OF /ADVISORS AND/EXPLAYM ADDJTIONAY, ROLES B¥\§U

EH /=
[ WTIWLY RENQWNEFBCHOT:ARS AS VICTOR TITHOMAS AND '
YSRAEL /SCHEFFRR]

e advisers sought te ensure an squitable representation en the
Comniseion of the different geographical regiomw, aga groupw, and
roles in the Jewish Cemfunity,

12



~feilBdflJLion"ha”oughtrti«r*lyo3"merlt=of «<rt*Briij " rS?ewiOh=foun"
dation3 as partltipanta -ia”.thg”pToceaa. He approached Lester
Crown, Charles Bronfman, ILeslie Wexner, Ell Evans, and Mona Acker-
man, -tnSBgg&ftKfr-3gRE»V g MENTION-ALL rFQUHDATITOS] all of whom head
large foundations of their own wlch sec agendas for providing the
kind of support that would make a difference to Jewish life. They
agreed that a Commission in which they could work together with
other segments of the community to revitalize Jewish education
would be the key to achieving success in a significant common
endeavor, a
A~ <a <
In .&&f£f£ion{"Mandel invited the Council of Jewish Federationsl
(CJF), the umbrella organization of all Jewish federations in
North America, /JNB and JESNA.fo join him in forming the Commis—12

sion.

The joining together of the public and private sector would be
fundamental to the success of the commission. Private foundations
could provide the initial funding to get new programs started, but
implementation would ultimately be the responsibility of the
federations, together with the religious denominations, the insti-
tutions of higher Jewish learning, the schools, the community
centers, the bureaus of Jewish education, and above all, the

educators on the front lines.



Nativ Policy and Planning Consultants N2 VI TNYY=Tm
Jerusalem, israel orovIy

Tel.: 972-2-662 296; 699 95N

Fax: 972-2-699 951 FACSIMILE TRANSMISSION
TO: Dawid Fimm and Dena Mierriaam IDATEE: Aprill 15, 1880
FROM: Seymour Fox and Ammette Hochsteim NOPPAGES: 9

FAX NUMBER: 001-212-7151662

Dear David and Dena,

We are attaching our editorial suggestions for the first 17 pages
of the chapter on the Creation of the Commission - will send the
remainder on Tuesday.

In general we believe that your writing is right on target and
like it very much. The narrative is pleasant and comfortable to
follow, you have succeeded in formulating most effectively what
the commission is about. As soon as you send us the next draft
we will circulate it for comments to Cleveland and to Senier
Policy Advisors.

There are some issues that still need resolvimg: how should Mort
be featured; should staff, commissioners, advisors be listed in
the body of the report. Should all commissioners be quoted?
People in Cleveland suggest that if we quote some we must quote
them all. Mort prefers no direct gquote so as to avoid this
difficulty. What do you think?

As far as our comments are concerned they are written in the only
style we know - therefore please re-write any way you want.

We hope this is useful and look forward to hearing from you and
reading the next chapter.

Warm regards,



I. CHAPTER I -- CREATION OF THE COMMISSION

A. Detailed comments

Your text is referred to as follows:
p.= your page number {(bottam)
()= paragraph on that page
1. = lime in that paragraph
e.g. p.-2(1)1.%5
means your page 2, first paragmsgh,
line 5.

1. p.2(1)1.5

uncomfortable witht the use of "irrelevant®.
Is it possible to replace by Mdoes not address
their search..." or something of this kind?

Do not understand the word "commonality™ in
this context
3 1,10

Net cemfertable with "to secure..institutions
se early in the parre. Could we end the
sentence at "....is required™ - and then proceed
to paragraph 27

4, p.3(1) 1.1
We are not comfertable with the werd
Ymeaningful'. Weuld it detraet mueh te just
delete it?

5. 1.7

n...£6 Femain engaged. ..investigate apd grapple.::

Weuld yeu e€ensider adding te this sentence
iﬁ% E@ cheese an apprepriate Jewish way ef
ife. W

&: P.3(2}1.6



"to bring about because..."™

The sentence might create the impressiom that

the state of general education is the sole cause.
Maybe you could insert the word "also™ or "amomg
other"! to read "tc bring about among other reasoms
because... ."

7. R332 Llhstt seerterroee

Is the "yet" useful?
We suggest replacing "secular™ with "general™.

8. 33 lhstt seatesoee agntd m 44 1)

¥In North America today Jewish education is
often limited to the study of facts about Jewish
history and holidays and some study of the
Hebrew language.

What should be the central migsion of Jewish
educatiom. ..., the teaching ef Jewish values and
igdeals, the coencern for¥ the State of Israel,
for Jews througheut the werld, the meanimg of
praye¥, the relationship with Ged and Community
.-.i8 often [[imstead ef "sadly")] lackimg.

9. p.4(1)1.5

Yeducation be a transformative...m

18 B 4 «%)):D..&

Replacee "merely" with "enly".

11. p:4(2)1last line

IR keeping with Seymeur's prejudiee against
FElevanee we suggest yeu eensider replaeing
Yrelevant €e' with f‘meaningful fer" = but
we dsn't feel degmatie abeut £his.

We §ﬁ§§§§€ the feollewing change:
“FPhis dangereus state of affairs is in ne
SWall measure the resulk...'m



13. p.5(1)1.1-5-

/

/

Without detracting from the main argumemt, we
may want to imsert a sentence or two about
those leaders who did build the hundreds

of day and supplementary schools, who funded
camps and community centers and catered to
hundreds of thousands of childrem.

The concern with anti-semitism may be over
emphasized - maybe reverse the two sentence to
change the emphasis..

"The Federation of Jewish Philanthropies™ —-- you
are referring here to the many local Federatioms
It may be more accurate to write "Federations of
Jewish Philanthropies devoted themselves...™

14. p5(B)1i1-2

We suggest the following changes:
"An obvious symptom..."™

Delete "“consequent™

15, p.6.(1)1.2

YAccording to a recent Gallup ((Israel)) pell of
American Jewe carried out in December 1989"

16, 1.4

",,. growing from 16% of those Jews between the

ages ef 40 and 59 (@nd another 2.5% cenverted)

to 28% ef these under the age of 40 = with an
additional 8% married to eenverted spouses.

Today e€lese €e...ene eut ef every three married Jewus
under the age of 40 is married te a nen=-Jew'

We siggest te delete the rest ef the paragraph
te the last sentenee:



"The same poll indicates that Jews whe

intermarry are significantly less likely te

provide their children with a Jewish education.%
17. p.6(2)

The use of facts in this paragraph is
ambiguous: The data on enrollment refers to
rd

enrollment at a given moment in time ~ in fact the
vast majority of Jewish children do get

some form of Jewish schooling at some time

in their life. But the argument doesn't bear

this out. A more accurate first

sentence should probably read " Another symptom of the
of the problem is the fact that so many Jewish
children of school age are not currently

attending Jewish schools.™ We will check

further what the 58% figure meamns.

18. p.7(1)1l.1

We have some trouble checking the data..
Could you please tell us the reference?

19. p.7(2)1.3

Change "...will become..." to "...may become,..™
20. p7.(3)1.1

"In the past the Jewish family and the Jewish
commupity"l. ., . *Jews grew up in Jewish families
and in Jewish neighbeurhoods..."

21. 1.4

Change the sentemce. Instead of "Eduecation was..."

YThey came into coentact with their cultural and
spiritual heritage in a variety of institutiens
and settinge = rather than just in these
assigned the taske of fermal and infermal
Bducatien."

2



22, p.7{4)1.2/3
We have handled these paragraphs clumsily because we feel
the family should be added to the neighbourtheosd.

23. p.-8(2)1.5

Is “elements™ a rich enough word?

24. p.8(2)1.6

///
¥, ..pool their energies and resouces..."

25, p.8(3)

We will have to discuss when we meet how Mort Mamdel
sheould be treated in the repert in relatiom to the
other commission members, particularly the funders., We
want to think about thie further and consult with Hamk
Zucker befere we meet. For the present we suggest to
delete the last twe senteneces of this page (Mr
Mandel,..of Jewish Federatiens (CJF)).

26, p.9 (@)

Sheuld we mentien Mert's brothers?
27, p.9 (1.2

viindful that cemmissions and thei¥ reperish
28. 1.3

Vthe Fle¥hRef reperg"
2. 1.8/9

the MajeoF €arnegie repert fer sur Purpeses is HA Natiem
at Risk —- Teachers fof the 2ist esnturyV(1889)



30. last line

leave "11 communities™ and we will decide at the latest
possible date what figure to use.

31. p.10(1)

Delete the sentence "the most far-reaching...Cleveland".

32. p.10(2)1.1

insert : "has never been such a natiomal........"0

3. p.10.(2)1.14

insert after "“religious persuatioms.. All other sectors
of the community invelved and cencerned with Jewish
educatien and the Jewish future needed to be invelwd.
Aeress=the-board. .."

P4, p.10 last line

t/ . , .
"Mpsndel recegnized the impertance of ether majer Jewish
foundatiens as partieipants in the process and seught

their invelveRent. "

36, pli(d)

The 1ist ef feundatiens agpéafg in Annette's meWmR of
Mareh € te yeu as eede 1 by the Cemmissioner’s nafe.

P6: P-11(2)

" fh 1ine With Ris recegnitieh of the erueial reie that
the cemfunal erganizatiens weuld have te play, Mamdel
invited the €euneil ef Jewish Federatiens ..:." We
sheuld insert here the definitions of JESNA and JwWe as
they appear in the ECommissish's desigh decwunfht.



37. pl2(@W)l.1

38. 1.3

3. 1.5

LY J CS /C »’
Switch educators and rabbis

"To help carry out...

We will have to take a decision whether to include all
of the policy advisors, staff and each of the
Commissioners in the body of the report or to refer the
reader to appendices. Assuming we retain the curremt
version we would like to make the following suggestiion:

"was established. Henry L.Zucker, Senior Consultamt
to the Mandel Associated Foundation and Executive
Vice=President Emeritus of the Jewish Community
Federation of Cleveland was asked to guide the whole
process and later to assume the directorship of the

cemmiggion. Seymeur Fowx, feormer Dean of the SBcheel
of eduetien at Hebrew University, Jeriusalem and
Annette Heehstelim, direetoy 6f Nativ Censultants in
Jerusalem were appeinted as directors of research and
planning fer the Cemmission. Other members of the

peliey grevp. ..0

The list of Senier Peliey Advisers sheuld be copied
frem the latest Materials ef the Commissiun. The first
twe names listed are net ineluded.

We will bring yeu a 1ist of the additional experts and
agdv¥isers we eensulted.

£8. p.12(Mast paragraph)

YAS the advisers werked with the Mandel Asseciated
Foundatiens te pian the werk of the Cemmission they
S6ught £6 &Rsire éﬁléguiﬁéBi% representation en the
commissien 6f the different geegraphical regioms, age



groups, dender, affiliation and roles in the
community. '

41. pp.l13-=17
We will want to work on the biographies of
commissioners together -~ whether we leave them_in the

body of the text or relegate them to an appendix.

The categories of Rabbis, scholars and educaters should
be collapsed into one.

IT. 3:29pm Apr 13,1990

I. CHAPTER I =- CREATION OF THE COMMISSEION., . -:-:-u-u- - R |
A, Detailed COMMBRRE S, - v vgrzogrsemeo ooz g
TE. Bs29PM ABE LB, APPP. cv v cs oo s amne s e rar s e gty .



David Finn April 13, 1990
Seymour Fox
212-593-6397

Dear David,

I am responding to your letter of April 6th and I will try amnd do
as best I can on the dictaphome.

I‘d like to make a suggestion that some of the answers might be
found in the later version of what you are working with (A Decade
for Renewal), and that is actual background materials for the
meeting of February 14th. The document you are weorkimg from is
the draft that was given to the senior policy advisors before the
actual backgroeund materials were sent out =- but I still thimk
your guestions are relevanmt.

You will notice that in the February 14th background materials we
are back te 19 programmatic areas divided by target pepulatiens,
by settinge and frameworke and by content, resources and metheds.
T will follow the February 14th background materiallss.

Early Childheed: About 50% of all Jewish ehildrem attend early
childhood pregrame under Jewish auspices.. Not all of these are
what they should be, but early ehildhoeod eoffers a great
opPortynity beeause all edueatienal researeh indieates that the
ehild in the early years is epen to great experienmas,
partieularly affeetive oF emetiomal experiemes. Languadge
asquisitien is alse semething that is more easily obtained or
deone at that time. Thus, early schildheed eduecation effers a great
opportynity te make up fer what is Rissing in the heie, by
intreducing children inte meaningful emotiomal experiences, €9
deal with the language aequisitiom, and te begin and eentimwe the
werk of persepality develepmenk., This is partieulary impertamt
£ince the Jewish £family dees nRet make its full eenptribution o
Jgeyish edueatien at this time, and alse the faet that se many
methers are wWerking.



I will eombine all three areas =—- that is target pepulatiens;:
settings and frameweorks; and contemt, resources and metheds
whenever useful. S0 I'm now going to say a word about early
childhood education and childcare (MNo. 9). And there I have
nothing more to add except to say that there have beem
outstanding examples of early childhood programs where teachers
have managed to create a love for Jewish misic, for the holidays
and begun to develop the kind of sensitive interpersomal settings
so that children began to develop the proper interpersomall
attitudes and traits. The child (No. 2) =- that is the ehildl, the
supplementary schoel, and the day schooel (Nes. 2, 10 and 11): One
of the reasons for dealing with target popiulations and not only
by settings and frameworks is that there never has beem a study
of a target population in Jewish educatiam. In general edicatiom
there have been full commissions on the adolescemt, the chiild,
the college-age youth, etc. This is something that we considered
for this Commission and could have an importamt role in the
future. But all that has ever been dome, and little of that,, has
been to look at the existing settings and framewoniks.

Now the child should be looked at in terms of formal educatiom as
well as informal education (No. 13 -- the Jewish Commumity
Center, No. 14 —- Campimg, No. 15 —- the Israel Experienus)). If
the child and the next one the adolescent and the next omne the
college-age youth were all looked at from this standpwmimdt, all
kinds of new possibilities might be developed that are differemt
than simply looking at the existing settings and framewonks., Yow
might have a combination between a supplementary schowml, a Camp
Ramah experience and an Israel Experience which would produce a
whole different approach. But going back to the issue of the
child, supplementary school and day scheoel -- there are at
present wonderful examples of day schools or supplememtary
schools where there have been successful programs in terms of
achievement —- children have learned a great deal of Hebrew or
history or gotten appreciatiom of interpretatiom or textwall
analysis. They have learned the power and relevance of Jewish
texts as a result of having mastered the basics in these scheols.
There have been schools where the attitude, atmosphere and
relationships between teachers and students and teachers and
teachers have been such that students have learned that Jewish
education is a place where people are concerned for their fellew
man. It is important to note that in educatien eone of the mest
important thinge is role medels. Now if there are outstanding
teachers, outstanding principals that have managed by theix
action to demonstrate to students and faculty that they are
living as Jews, that they are sensitive and concerned about their
fellow man —- then I think that you have a differemt kird eof
Jewish educatiom.

One can mention schoels or teachers in varicus partz eof the
world: the Minneapolis Talmud Terah at a eertain peimt, for at
least 20 yeare wae known as a place where there vwas achievement
that did net take place in mest seheels througheut the ecoumbny..



There was a teacher in New Orleans, Lashitsky, whe managed t& de
things that in a place like New Orleans with a small Jewish
population and a poor physieal settings at his sehsel, that very
few other people did. There was a school in Winnipeg whieh
peoduced unusual students; a prineipal in Albany whe produced
some of the outstanding leaders in Jewish education as well as
professors of Judaica. Similarly the Ramah Camgs, ete. I know
that I have digressed, but this is some of the material that Dena
asked for (@ittline III-3), and I think that I can combine it in
handling this assignmemt.

The point that I'm teying to make is that where there were role
models that children could emiilate, teachers who by virtiue of the
way that they behaved to students or by the way they approached
the text —— there were enormous achievememts. There’s a good deal
of research in general education which Jewish educatiom
corroborates: that where you have a school principsll, whe is an
educational leader, you will see achievements in terms of
scholastic achievements, or the environment of a schoal, that is
not to be Ffound in a similar institution where the teachers are
well-trained but lack that kind of principal or educatiem=al
leader.

Needless to say, the same holds true for No=. 13, 14 amd 15 —--
the Jewish Community Center, camping and the Israel Experienms.,
Here Jewish community centers offer an opportunity to de a great
deal in sports, in arts, in drama, in music and dance teo engage
people who might not be engaged by purely cerebral activities to
reinforce what has been dome in schools and to affect the
emotional aspect of young people. The Jewish Community Center
Movement has undertaken a program to make the Jewish community
center a center for Jewish education and not merely a place where
Jews meet. This program, called the Commission on Maximizimg the
Jewish Educational Effectivenss of Jewish Community Cemterss,, has
begun to have its effect with Jewish community centers throughout
North America, beginning to introduce varicous appreaches te
adolescent and adult Jewish educatieom.

As far as campimg, No. 14, ig concerned it is clear that the
Ramah Camps had an enormous impact. Other camps have had similar
impacts. It’s not only because Ramah was a Hebrew-speaking camp,
but because it is a total setting where one can effect all parts
of the psyche and demonstrate what taking Judaism seriocusly cam
mean. The Ramah Campe and other camps have preduced outstardimg
Jewish lay leaders;, outstanding Jewish scholars and educators and
in one sense may be responsible for a good deal of the best of
Jewish leadership teday.

As far the Israel Experience is concerred, people have argued and
some possibly have even demonstrated that a six week or twe meomth
experience in Israel can have the impact of several years of
Jewish schoolimg. The reason for it is agaim the teotal
environmemt, the experience oef Israel where eone sees what
determination of a people ean achievs, where one sees what
dedication can be like, and a weli-plapned program in Israel sueh



as the Miami High School program, which took young pecple whe had
had little or no Jewish experience and brought them to Israel for
a 6 week experience (fby the way, for which they get eredit in
their local high schools) has had unusual resultss.

I want to go back tio Wio. 12 ~ tihee ssgywapogue. Tihe symegogues iEs
the setting for a gyumed dédedl off JPswirdh exflivattibon —- thd8t ids nodt
only services, but the supplementary school takes place there;
many synagogues have close relationships to day schools, some of
them have actually housed them; and there's a good deal of
experience that indicates that where the rabbi takes a real
interest in the education of his congregatiiem, the schowols, the
adult educatiom program, etc. there are greater or deeper
results. This may bke aamibgguss tto thike rulle «of thee primecigssll iin
the school and the pmowesr odf esdheetiicnmll leadership.

Let me take this opportunity to remind you that in the Commissiom
background materials for December 13th, on pages 13 to the end of
the documemt, you have a response to the individual optiom papers
as of that date. The options papers were really a first stab at
programmatic options and I think you’ll find a good deal of
information that can be useful in handling the problem that we
are now dealing with.

Let us go back though to page 15, the arenas for programmatic
interventiom, in the February 14th background materials. I think
we're up to No. 4 — the college-age youth. College-age is a
particularly important area for Jewish educatiom, highly
neglected.. More than 85% of all Jewish young pecople attemd
college. I don’t know what the percentage is of those who receive
a B.A. is, but it’s enormous. And the percentage of those who
receive an M.A. is enormous. Therefore, Jews spend a long perioed
of their life on the c¢ollege campus.. This area which really
belongs to the Hillel Movement and to some of the synagogue-based
organizations for college young people is one that regquires a
great dael of thinkimg. Obviously it is both another chance for
Jewish education and it is here that the issue of intermarriage
is most serious. It would certainly be useful to have a full
commission deveote its energy teo this area, and at the first
Commission meeting some Commissioners almest convimced our
commission to deal only with the cellege-agr.

There are examplee of ocutstanding Hillel programs.. For many years
Harvard was an unugual place. Agaim, where they are successful it
is because there's an outstanding Hillel rabbi and because
faculty have been convinced to be involved where students see
professors of mathematies, physics, chemistry, philosophers etc.
taking interest in Jewish 1life. They become role models for
students to emulate. Sometimes a Nobel Prize winner who comes to
services and is involved in Jewieh life does much mere tham any
program or preject. However, thie is an area that we're not deoing
well in,

Negs. 5 and € =- the adult and the family. There are exawples of
sueeessful pregrame in adult eduecatieom. One of them is Floremce



Melton’s Mini-School and that is a program where a full
curriculum for a two-year program, once a week, was devised to
deal with literaecy for Jewish adults. It’s a program in Jewish
history, ethics, some Hebrew, the holidays, ete. It is now inm
about 20 different communities in the United States and growimg
very guickly with a good deal of enthusiasm. Jewish commwumity
centers and synagogues have become very much interested in thils.

I relate it to No. 6, the family, because these two areas are
sometimes inseparable.. Howewven, there are plemty of Jewish
singles who are adults and therefore they should be kept
separate. The obvious reason for the importance of adult Jewish
education is that adults deserve Jewish educatiom umtwo
themselves; however, they are either parents or future paremts
and they will determine what the family will be likee. Most adult
Jewish education programs have been one-shot attempts (that is
lectures by outstanding people). These end up being merely higin
level entertaimmemt... The Melton Adult Mini-School and othen
pPrograms are examples of carefully thought out programs that are
beginning to take off.

What is needed here again is an intense effort and investmemt of
funds for persenmel, who would devote themselves solely te this
both in terms of the teaching and development of curricular
materials..

This brings me to No. 19 — media and new technologies —- becaus=
here the media and new technologies could play an importamt role
for adult education whether it be cassettes that people would
listen to in cars, which is already taking place for the teachiimg
of Hebrew. It obviously could be expanded te inelude Jewigh
history, Jewish thought, etc. Eli Evans”7 material: he will ke
happy to send to you. He’s now building something with the Jewdish
Museum, where the use of video and ether such technelegies eeuld
make a great impact.

This area deserves a goed deal of attemtiom. It tends te be eover
sold. It’s particulary not clear as yet as te whether they will
be used effectively in Jewish scheels ((the media, computens, et
have not had the kind of impaet they sheuld have in
education because teachers have net beem suppertive of the
effort) .. However, they could make a real econtributiom teo adult
and family edueatiom.

No. 7 = the retired and the elderly =- here, the appreaeh is
that of continuing educatien eor permanent edueatiom. I'm sure yom
know of the Elderhestel Movement for older peeple. The Jewish
sommunity centers are beginning te deal with this); synagegues are
beginning to deal with it. Obvieusly tRis is ap area as peepie
live longer where an impertant centribution eould be mede.

Ne. # == the new immigramt: Here Ehey're referring &2
particularly Russian Jews and Re Serieus appreaceh has been
developed as yet here. Theugh this prepieRm is net geing &0 be as
serious as it looked because mest Russian Jews have beeh goiRg



Tsrael, it still is a serious preblem and pesple have 3lso raised
the guestion of vordim =-- the Israelis that have come £& North
America — and whether there isn't a need £or some spescial
approach &0 them.

Now going on to what I think I have net handiled, ROS- 16, 17 ard
18. As to curriculum, there are whole areas where materials apd
texts are missing in the teaching of Jewish hi . iR the
teaching of Jewish thought. There is ne eurriculwm £for &

ffor the Jewish day school and also existing eurrisula eceuld be
put together in better ways. As to Hebrew language eduweatisd, Ne.-
17, there is a serious need for a geed deal ef researeh and
activity to be carried out in developing appreaches to the
teaching of Hebrew. Hebrew has been a failure by and laige.
There’s some important research going on in this area new where
it has been demonstrated that even where you have serieows
imterest im this area and the determination to do somethimg abeut
it, the materials that are being used do not necessarily relate
to the goals of the educational institution. Thus for example a
school might want to teach children to pray and understamd the
Bible, but are teaching spoken Hebrew, and vice-weds.

NMo. 18 — the arts: Here, there’s been a great neglect of the
power and use of Jewish music, Jewish dance for the sake of
Jewish education. Agaim, to repeat what I have mentiomed earlien
— the arts are important in their own right; they are also
important to engage people who are not easily engaged by te=xts,
etc. Jewish music and dance has been used very effectively for
the Israel Experience for Jewish holidays, etc.

Finally Museum education is Jjust beginnimg to take offf, amd
places like the Jewish Museum, Beit Hatfutzot im Israell, and
other museums imn the United States are great resources for Jewish
educatiom.

The real challenge is how to put them together with the
cwrriculum of existing educaticnal instituticoms so that the
impact of tithescimwhoblis greatlyeshhaneddbpymnasummeddazhicnon, byy
the use of imformal education and by the use of the arts.

Two final thoughts on this sectiom: one ie that we have to take a
decision about whether we mention specific institutiens. Thig
relates to Dena’s question about giving examples of outstarpdirg
work imn Jewish educatiom. It also relates te the questiom that
you asked about “do we quote actually ecemmissienera?" I'd like &
discuss this with you on the telepheone =- it is a political het
potato and we should consider it tagethiear in amee off owr mext
telephone conversations.

The other poPbeintisisthat thhe whvle =rea of imfommal edwucation
should not be neglected. And here I'm going te be asking them
today to sesé@ndoiouthe marer off Beahite RRd 5@man o8n infeormal
education. There are members ef the Cewmission aRd eertairly;
several senier peliey advisers whe are partieularly sepsitive £
the fast that when We speak absesut edueatien vwe den't emnly meam



schools: we mean informal education -- agaim, commibity cemten:s,
camping, etc. So, I would watch that throughouwt, both in terms of
the programmatic options as well as in other areas.

If you do not have the Field Notes, that is a paper presented to
the Commission on Jewish Education by Roberta Goodmam and Rom
Reynolds, which was done by the CAJE people in Cleveland om
December 4th and 5th, 1989 I will see to it that it is sent to
you as well today. It is the work of a hands-on educator where
they presented an agenda for actiom in the areas of adult
educatiom, early childhoad, family educatiam, media amd
technology and the supplementary schoal. There are some good
iidleas here. The problem is that they are not oftem supported by
research and they are examples of advocacy, but they could be
useful for this section of the work of our report.

2) Agaim, I'm referring to the draft for the meetimg of February
14th, and I think it might be useful to go back to the actuwal
background materials, which is listed under research om page 25.
However, I don’t think there’'s much differemce betweem the twwm,
s0 I will respond to your gquestiom.

Paragraph 1: That’s simply a fact. More research has beem carried
out on Jewish education because of the work of this Commisssiiom.
(¥ou might look at page 33 of the background materials for the
meeting of the 14th where we list the research papers that have
been commissiomed, most of which have already beem finished or om
the way to being finished.)) And therefore we're in the difficwult
situation that we’re in, because® no one has dome any reall
research.

For example, we just do not know how much is beimg spert om
Jewish educatiom. I do not trust any of the figures.. I thimk they
may be off by 100%. They say $1 billion is being spent en Jewish
education; I think it’s probably cleser to $§2 billiiem. Hew eam
you talk about reform and what reform is going te eest if youw
don’t know what's being spent right new? There has beemn almest e
work done on evaluatiem, what works and what deesn't work. Thexe
are no standardized achievement tests; there hag beem ne
evaluation of a great imstitutien like Camp Ramaln; we den't kmpeow
whether the day school really has an impact. The reseaeh that's
been carried out on supplementary scheel edueatiiem, whieh
generally tends to be gquite depressing, has seriows
methodelegical preblems.

Therefore, in the next paragraph, every time somebedy ecomes Wp
with an idea, it’s judged by virtue eof hew the audience happems
te feel at that moment. When yeu ask peeplie, oh the Pasis of what
an idea is being suggested =- they seldem ean ansvwer eﬁ%’t&%
The other examples in that parag¥aph: We do net knew what Pazew

want for their ehildren; we de net knew what rabbis wame fex
their secheeils; we do nAet knew what ehildren realiy feel abeut
Jewish eduecatiom. Our general intuitiens anRd experieRee tell us
they don’t really 1ike very much of it. But what den't they 1ike?
Why den’t they like it? And therefexe, what steps weuld have 9



be taken to improve it. We don’t know what the background of
teachers are; we don’t even know what teachers'’ salaries are.

In this sense, we’'re way behind general educatiiam.. General
education has a history of investing in researcth, from economic
research to the work that’s been carried on in the universities
over the years as to learning theory; a lot of energy devoted to
curricular research, to evaluation — that is what works and what
doesn’t work. We need to build a serious research activity in
Jewish educatiom. And one of the outcomes of the Commissiom will
be that. As you see in the materials for February 1l4th, the
recommendation suggests, on page 26 in the background materiallss,,
that we establish a research capability in North Ameriica. Amd I
think that Hirschhorn ((the Blaustein Foundatiien)) will want to
undertake this program.

All of the Commissioners felt that research was an importamt area
ffor investmemt:.

Paragraph 3: There’s a great deal of work being dome in gemeral
education about how to do teacher educatiom, how to do the
training of educators both on-the-jalb,, pre-service and in-
service. A great deal can be learned here for Jewish educatiiam.

The next paragraph, paragraph 4, I think speaks for itselff. This
is an example that I’ve used in the previous questioms that you
asked. I just want to indicate that here a good deal of research
indicates that that’s exactly what's happening —- that a scheel
might be interested in the teaching of the Hebrew of the Bible
but it’s teaching spoken Hebrew and vice-versa.

The next paragraph about informal education and summer camping;:
several of the Commissioners have asked =—- how do you know that
Camp Ramah works? There certainly is no research that has been
undertaken to prove that. Also, the next point about the idea of
putting together formal and informal education by connecting a
camp, a JCC and a supplementary school or a day scheeoll, is
something that ought to be tried and researched as well.

As far as Israel, the last paragraph on page 17: Only the work eof
Annette really existe. We don’'t have any longitudimal studies
that indicate the impact of an Israel experiemes. We do have
research on what programs work, and there Annette's stuff can be
made available if it’s usefull.

The real gquestion though that yeu ask is =- why den't we have
thie stuff? We don’t have it because there are enly 15 professoers
of Jewish education in all of North Ameriicm, and they cam't
undertake the traimimg, 1let alone the research. The Ceommissien
therefore has made the recommendation that a research facility be
established.. And I believe that that is what Hirshhorm/the
Blaustein Foundation wants to de. This could be ene of the very
important outcomes of the Commission because the lead ecommunity
must not be undertaken without gathering all researeh that leads
te develepment of the ideas, and it certainly eanmet be



undertaken without evaluating the impaet as it’'s being ecarrisd
uE -

I whink I indicated this before: there has been He research
wndertaken because nobedy invested any meney, noebedy gathered the
people. ©On the other hand, there are mamy researchers im
edweation and the soeial sciences who are Jewish in universities
throughout North America who woiuld leve to help and they are am
important resource for undertaking this activity as we begim to
develop more faculty and professors of Jewish education whe could
de this on a full-time basis.

Question 3: the lead community concept. I think that this idea of
a lead community is probably a new omne, evem for gemnezal
eduecation, but that ought to be checked.. There have beem plemty
of examples of models, that is model schocls, model camps, eto.
But, the idea of undertaking either a whole community or a large
part of a community and try out what is the state-of-the-entt,
tegether with immovative ideas and to monitor this and to have am
LJE or a mechanism that would be responsible for mamagimg this —-
this I do not think has taken place in general educatiicmn.

We will have to develop the criteria for a lead commumiity.. Such
issues as community interest, a lay community that wamts to
undertake it, the fact that there is potemtial for sucomss,
A variety of different communities will have to be comsiderrast.
We”’ll have to have different sizes so that we wouldm't be able to
say that you chose Cleveland because Cleveland has omly 80,000
Jews, but that if you tried to do this in Philadelphia it wowld
be impossible. On the other hamd,, you cam't choose omly
Philadelphia and then Greensbomrw, NC would say: well that cam
take place in a large commumity. So there would have to be 3-3
lead communities. The question of whether there was a university
ffacility around to attract students who might teach im the
supplementary school and work in the community cemters at the
same time; the guestion of are there educators in the conmumity
who are talented and want to cooperate; is there interest in the
community; etc. We really haven't done the work here amd if this
is important, we’ll just have te take a stab at it, that is if
what I've given you is not enough.

Question 4: recruitment and training. Well, as far as traimimg is
concerned, there are the Seminary, Hebrew Union Collegs, Yeshiiva
Univereity, Brandeis Universiity, the teacher-trainimng colleges —=-
all mentioned in Aryeh Davidsen's resarch repont, which if you do
not have, Ginny Levi should send it to yom. @ipny Levi is the
Program Officer of the Mandel Associated Fourdations. She cam ke
reached at (216) 391-8300 and she of course kmows of your werk
and will want te be helpful.

There is the beginning of B3 pregram in Jewish educatiom ak
several general universitiew: York Univergity in Texontiw, €

Washingten University and a nev program which has Jjust beewy
swpported (but has net been started as yew) at Stamfond
University by the Wexner Feundatieom. The Wexner FoupRdatiom kas

9



taken leadership here and now wants to go inte a recruitmemt
program as well. The potential for undertaking trainimg is at the
existing denominational instituticms, as well as the trainimg
colleges - all this is in Aryeh Davidson's repodt.. And the
possibility of turning to imstitutions such as Harwaud], Stamfewd,
Chicago, etc. That last point though about these institwticrss,
these general universities, 1is very sensitiwve because the
denominational imstitutions are worried about protecting their
owWn role.

I think though that universities can be alluded to, while the
heavy emphasis should be on the existimg institutioms beimg
imvested in in terms of faculty, grants for fellowships for their
students, imvestment in their curriculum, the use of Israel as a
resource. Elite programs have to be developsd, like the Jerusalem
Fellows and the Senior Educators at the Hebrew Uniwversity im
Jerusalem. They have to be developed for North Ameriicm.. But here
we have an example of where recruitment for senior persommel and
imwvestment in them ((tthe Jerusalem Fellows and Senior Educatorns))
have worked. And there’s no reason why this could not work im
North America. Also, the use of Israel and its institutioms of
higher Jewish learning and cooperative efforts betweem North
American imstitutions and Israeli institutioms is am importami
area to be considered. The idea of building consortia betweem
existing imstitutioms, or the notion of differemt institutioms
specializing — one in the teaching of Bible, one in the teachimg
of history, one in building educatiomal administratens;, anether
in early childhood — these are all examples that are suggested
im the background materials on page 12 to 14 =-- that is the
background materials for the February 1l4th meeting;.

Question 5: I don’t know what else I should add hene,
particularly if you look at the twe versionrg =- the backgrourd
materials as well as the draft that you are werkimng from.

As to timetable: I think we should wait with this. Let me take a
stab though and indiecate the fellewing:

When Denver is considered as a possible commupity aetien site,
that is lead community, a team from the meehanism would ge to
meet and study and see whether Denaver was really apprepniate.,
They would begin to meet with the 1lay peeple anrnd the
professionals. They would diseever that their first impressioems
are correet and se they weuld eentipue.. They weuld begip to
develop a 1local meechanism with the eemmupity in Denver whieh
would undertake the assignwmenrt. They weuld de a study of DPerver
and discever that there are 500 edueate¥s in Denvex’; te undertake
the assignment we need, beeause of glaring emmisions, anether 25
edysaters (.g., there are ne teacher-trainers, vwe Reed somR
additienal early echildheed edusaters). They then weuwld begim 9
gather examples of best praetiee and begin a planping preeess o
deeide hew de we impreve the varieus edueationral institutiens im
the semmunity. The example that we give of a supplementary seheoh
on page 24 and 25 ef the draft materials, oF on pages 23 and 24
of the backgreund materxials, is the way that vwe vweuld pPrebably

18



woek im all of the other imstitutiens (@ay seheols, JECs, day
schools) .. But it is the local mechanism that weuld have teo be
%%‘eabl;shed, together with the natienal mechanism that weuld have
%o plan each of these steps. If we use this tegether with the
agguMptions that are invelved in building a cemmunity actiem
site (puges 18-19, February 14th), I think that we get a pictume.
Bat if there is more specificity required, we’ll just Have te do
that, either on the telephone or in perseom..

As %o timetables: I think we will have to see how miich of what
you need we can give you without commiting ourselves to thimgs
that we won't be able to live up te.

Question number 6: I think we can mention a sum of $10 millieom a
year as seed money for five years =- that is $50 millilen. This
mohey would be used to leverage the money that would be expemded
in the leocal communities and to begin to involved other affluemt
imdividuals and foundations. I would talk to Henry Zuckew, wiem
you know, who also is at (216) 391-8300 and discuss this wiith
him. If you’d like me to prepare him for this beforehami, please
ffax me amd I will do this.

Question 7: We are taking a definite decisionm now. The mechamism
fior implementation is described in terms of what we beliewe om
page 27 to page 32. It is going to be a new, free-stamdimgy
organizatiom. It is important that we not rub this in because at
the last Commission meeting a decision was takem on this matter
and the existing organizations like JESNA are very nerveous abowt
this. It will have its own board; it will cooperate with all the
existing players, JESNA, CJF, JWB, the dencmimatiiorss,, the
imstitwtions of higher Jewish learnimg. And I think you're idea
of calling it something like the Institute for Jewish Educatiem
is @ good idea. The guestions of its functiens, stafiff, etw. are
described im those pages that I Jjust mentiomed and as to its
location — I don’t know, it probably would ke in New York Citw.

Question 8: I think that we are now ready te stamd with the
description in the February 14th background materials —- that is
on pages 27 to 32. The mechanism will have a small staffff, I
imagine 5-7 people; it will farm out a great deal of its werk to
pPeople at existing institutiems, Jewish institutioms or
imstitutions —— that is some of the research funetiom; it willh
have a 1ot of part=time people working with it; it will use a lot
of advisory people. I am encloeing the follewing ergamizatiemml
chart which I think will also be heipful in deseribing the wvay it
works. Remember that as specific ag vwe camn get, we're goimg to
learn how to do thie as we aetually de it. Btevem Heffmam of
Cleveland who is the head eof the federatiem there haz updertakem
the assignment of being the interim direeter en a part-time Pasis
— @ think part-time feor him means full=-time. We've begum
discussions as to how te begin it. They're beginping te reeruit a
board. We hope that by the 12th eof Jume they will be able &
anaoynce & beard apd first members of the staffr.

13



I kmow that this is prebably a mess but I want t& get it eoff
immediately. Letde $ryrgndndansve PhaBReCeBYNOEEaLLoBnnaEktVeRkekeo
charify any naddiales hakse bazaismelr tinivkk i ss impguiantt dihad we
stay on ®ep of YOuwF guaest§uBSsions.

hnhette and I RIrer&dOFEikingrorheh<BRRSEST YPSu SE8 L USs, aadd wed 111
be sending you our thoughts on this in the next day er s56.

With best rxegards to Dena, Laura and for that matter =- all the
Finng =-

Sincerely,

Seymour Fox

iz
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RULXERR - FINN

April 6, 1990

Mr. Seymeour Pox
Nativ Policy and Planning Consultants

Jerusalaenm, Israel

FAX # 972-699-951

Dear Seymout,

Here is a follow up of my letter of February 21 in which
I asked some guestions about your draft progtram, "A
Decade for Renewal." These are additional questioms
which ocourred tov us in reading the draft. If yod could
answer these as you did the guestione in my last lettsr,
it would be very helpful.

1, wou disd 12 programeatiic areas. wWe can sibnply S
list them just as you have dome, or we can elabo- Seze uel)rw*%
rate on them by writing a sentence or two on each BQM 1S
subject. 1If it is possible for you to write us Q“_ﬁ\,,,_“
some thoughts about the current state of affairs en
in conneotion with each of these areas, it might ? ?O“"
be helpful in making the list more meanimgfail,.
Thus you might indicate some activities that have vgcﬁ
baan promising o siccsssfill in thess aness, or mﬁm
indicate some of the problems, aspiratioms, etc. ”

2. yiel meittibonet] ttke phavaity o@fmmhoanJMﬂh Te@
education and tthe meastl ffor madee Ghaba (geope 117) .7 ‘g

v ; Bath sorisamee ijhn thh s *denfibnn Bfeans »broveastldwa.

P~ it mippit beé helpfubelpfugouf oo vbictataigdaée some

v.”  tdHoouditts that fow out of the points made in this

" sestbon, expiabnbngpovhipyweechiweenaotvtbbernabhbietdo

4 abbeiin s ikrftomeatbon (ibnfomreatibon wibh bth magyy Hee
avajilable in other fields of education), how we
might-gs about obtaining it, how valuable it would
ba, atc.

3, e Ieall Coumwmbtyycompepdt- -whbékhygoudeecribhbdd
as & "community action site" - needs amplifica-

tiom.

Pirst of all, it would be helpful if you would
elaberate on ethar Avamplse {m +tho fiddxd of »duea-

h
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tion in which models have been established. Also,
I think we have to spell out at this point how the
lead community would be identified ~— perhaps even
indicating which are prime candidates. We must
figure a way to be more specific, or the report
will end up being too wvague.

4. You mention on page 22 “recruitment and training.”
These, too, are generalities. la there any way
that we can actually Bay who precisely is going to
do what?

5. The section at the bottom of page 23-page 25 alBo
seems very general and vague. If T lived in Miami
or Denver or Los Angeles, and I was a community
leader, it wouldn't be clear to me who would do
what first, second, third, etc. We will have to
write a much more specific timetable and procedure
in our draft. Any help you can give us will be
very instructive. You might also consider giving
us a timetable for all the necessary steps to be
taken. \

6. Page 26 refers to funding. We need to make some
guesses here as to how much money all of this is
going to cost the Jewish community - perhaps at
different stages of the plan. The actual dollar
figures we mention may prove to be the most news-
worthy aspect of the program, and so we have to
consider them most carefully. To avoid mentioning
figures because it is difficult to do so will lose
an opportunity for us.

7. I don,t think we can afford to mention, on page
28, that the mechanism for implementation "may be
a new organization or part of an existing organi-
zation." We really have to decide what we're
recommending, which I assume is a new organiza~
tion. I think we should call this ~“The Institute
for Jewish Education,” and spell out its func-
tions, staff, location, etc.

8. The same is true about describing the work of the
follow-up entity, and making it clear which of the
options listed on page 30 will be followed.

I'm sure there'll be other questions that we'll ask as
time goes on, but these are the ones that occurred to us
now. Any top-of-the-head responses to the above will
undoubtedly be helpful.

Regards .

a X -

Eavld Finn
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Tel.: 972-2-6562 296, 699 9511

Fax: 972-2-699 951 FACSIMILE TRANSMISSION

TO: Bavid Finn & Deena Merriam DATE: Apxil 9, 1996
FROM: Annette Hochstein NO. PAGES: 1

FAX NUMBER:

Dear David and Deena,

Qur responses te your gquestions and materials will be semewhat
deiayed by the Pessach holiday. We plan to fax them te yeu by
this coming Friday.

e plan te ceme te Wew Yerk to meet with you from Friday, April
the 27th to Thursday, May 3rd.

Best wishes and regards,



RUDERe FINN

April 6, 1990

Mr. Seymour Fox
Nativ Policy and Planning Consultants
Jerusalem, Israel

FAX # 972-699-951
Dear Seymour,

Here is a follow up of my letter of February 21 in which
I asked some questions about your draft program, "A
Decade for Renewal." These are additional questions
which occurred to us in reading the drart. If you could
answer these as you did the questions in my last letter,
it would be very helpful.

1. You list 12 programmatic areas. We can simply
list them just as you have done, or we can elabo-
rate on them by writing a sentence or two on each
subject. If it is possible for you to write us
some thoughts about the current state of affairs
in connection with each of these areas, it might
be helpful in making the list more meaningful.
Thus you might indicate some activities that have
been promising or successful in these areas, or
indicate some of the problems, aspirations, etc.

2. you mentioned the paucity of research on Jewish 'A
education and the need for more data (page 17). 1

Each_ Sentence ir\ this flpntion seenc »rovoaativo. r
+7 mignt oe nelpful for you to dictate some

thoughts that flow out of the points made in this
section, explaining why we have not been able to
obtain this information (information which may be
available in other fields of education), how we
might-go about obtaining it, how valuable it would \

be, etc. "
3. The Lead community concept - which you described

as a "community action site" - needs amplifica-

tion.

First of all, it would be helpful if you would
elaborate on other 4= Vo of£ »duoa-
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tion in which models have been established. Alsag,
1 think we have to spell out at this point how the
lead community weuld be identifled = perhaps even
indicating which are prime candidates. We must
figure a way to be moere speecifls, or the report
will ond up being teso vagus.

v¥ounsentdenoonppage22  Precruitmentaandt txadndng«"

These, too, are generalities. 1Is there any way
Epathwg?ean actually say who precisely is going to
e wha

TEhe ssegctdanaattthepbetsencofppage223ppage225apdBG o
geems very general and vague., If I lived in Miami
or Denver or Los Angele®, and I was a community
leader, it wouldn’'t be clear to me who would do
what first, second, third, etc. We will have to
write a much more specific timetable and procedurs
in our draft. Any help you can give us will be
very instructive. You might also consider givimg
us a timetable for all the necessary steps to be
taken.

PRage 226 reeéferstto riunddng., WHenneddttonmakessome
guesses here as to how much money all of this is
going to cost the Jewish community - perhaps at
different stages of the plam. The actual dellar
figures we mention may prove to be the most news-—
worthy aspect of the program, and so we have to
consider them most carefully. To avoid mentioning
figures because it is difficult to do so will lese
an opportunity for us.

I ddoritt tthiink we an &fford ttormentdon, concpage
28, that the mechanism for implementation "may be
& new organization or part of an existing orgami-
zation." We really have to decide what we're
recommending, which I assume is a new organiza=
tion. I think we should call this n"The Institute
for Jewish Education," and spell out its fune-
tions, staff, locatiom, etc.

Hire sdne s trie dbsit degoriibing ttive work oot thhe
follow-up entity, and making it clear which of the
options listed on page 30 will be followed.

I'm sure there’ll be other questions that we'll ask am
time goes on, but these are the ones that occurred to us

now.

Any top-of~te-lreall responsss to the dbove will

undoubtedly ba helpful.

Finn
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CHAPTER Is CREATION OF THE COMMISSION

Crucial Imports

There %8s & deep and wide-spread concern in the Jewish community
today that the commitment to basic Jewish values, ideals and
behavior may be diminishing at an alarming rate. There is consid-
erable evidence that a high percentage of Jews have come to feel
that the traditions of Judaism ar£o4?i¥T£a;2ééyig thelr search for
personal fulfillment and commonality? This has grave implicatiens
not only for the richneas of Jewish life but for the very contimu:
ity of the Jewish people, Throughout history Jews have faced
dangers from without with courage and steadfastmess; now a new
kind of commitment is required to secure the foundations of its

baaiB—instljul:ions.

The Jews fin North America live in an open society which presents
&n unprecedented range of opportunities and choices. This ex~
traordinary emvironment confrents ua with what is proving to be an
historic dilemmz; while we cherish our freedom as individuals to
explore new horizomw, we recognize that this very freedom peses a
dramatic ¢hallenge to the survival of the Jewish way of life.
There [s a&n urgent need to find better ways to ensurs that Jews

maintain and strengthen the bellefs that are central te Judaiwm.
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Tn our unigquely free soclety, Where thera are $8 many Raawtngful

philosophies and fdeologies competing for attemtism, and where the

pursuit of Judaism increasingly invelves a conseious choles, the

burden of preparation for such a decisien resides with educatiom.

Jewish education must be compelling, emotiomally, intellectually

smdl spirfitually, so that young people will say to themseluees: "I

have decided to remain engaged,, to continue to invesrigate and

ceepple with these ideas$ '61'0| r° CHeefi=f cua-

Tfe . "

Jewish education must be vastly improved if it is to achieve this

objective and for Judaism to retain its vigor in the face of all

the possibilities that exist for Jews today. It must becoms an

experience that inspires Jews to learm, feel and act in a way that

refiects a deep understanding of Jewlsh values. Such a change

will be dffficult to bring about because of the poor state of

education in general in the U.S. Well known reports have docus

mented the serious lack of teaching talent as well as other prob-

lems facing the educational system. A severe lack of funds,

resources, status, and vision is causing the system to strain and

crack. Jewish education is even more impoverished thar s*e«*

Is=a? education in regard to these basic requiremarits.,

In Nerth Amerieca teday, Jewish education is often limited to the

Hebrew, with a smattering of Jewish history and holi-

C o JU alyshk
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days throwrt-in. What should be the central mission of Jewish . ot (y
b U t e fa.t W Stall & J y * "4

education -+ the teaching of Jewish values and ideals, the meaning

of prayer, relatienship with God and community — is sadly lacke

ing. It is imperative that at thls moment in history Jewish VkJhz, wjtm

education beer*cl a transformative rather than merely an infoumar

tive experiemce. Without this change in the educational experi-

ence, it will become increasingly difficult to pass on to future

generations a strong identity with and commitment to Judaism,

The tore of Jewish education must be character educatiem, not
%;idéqzthe teaching of Hebrew and history. Its goal must be no
less than shaping the fimner lives of people., We must begin to
view education as a way to transmit the essence of what Jewish
life is all about so that future generations of Jews will be
impelied to search for meaning through their own rich traditioms
and imstitutioms. Judaism must present itself as a living entity
and give the Jews of today the resources to find answers to the
fundamental questions of life as readily as ft did for their
mncestorsttbrmugh the centuries. Otherwise it could eventually be
overtaken {n the minds of young people by other systems of thought
which they feel are more relevant-to the modern world,

A~ Wyv'WO  gQA/11xI"Q

This dangerous state of affairs is the result of the comparatively

low priority which the Jewish community has given te Jewish eduea-




tion, Before World War II, a good part of tha leadership of the
American Jewish community concentrated its attentlon on the prob-
lems of anti-Semitism here and abroad, and gave comparatively
little thought to the needs of Jewish educatiom, Federatin . "
_J/of Jewish Philanthroples devoted it«elf to providing community
support in the fields of health, soclal services and the Americarl
fzation of new immigrants. In the post-War periodi, the highest
priority for community leaders wag the lifesaving work of Jewish
relief, rehabilitation and reconstructiom. Nation-bullding in
Israel and defense against attacks from neighboring Arab states
became the primary focus of support from the Jewigh cemmunity in
later years. Today, there is great concarn about the welfare of

Russlan Jews.

In the face of such life-and-death issues, the needs of educatien
seem to be less urgent, less insistemt, more diffused;; a problem
that can be dealt with at some peint in the future when more
pressing problems have been solved. But this is an illusieon. We
may imdeed continue to live with emergencies, but we can no longer
postpone addressing the problem of Jewish eduecation lest we face
an irreversible decline in the vitality of the Jewish psepla.
CLxjut

The-nost obwvieus symptom of the inadequacy of Jewish educatien is

the precipitous rise fn intermarriage and the conseguent turaing



away from Jewish traditions im the eearch for fulfillment and

g o M L f0 "0 A Jtwowtat
meaning im life, According o & ¥eeeRt Loulu Baggio 8faudy [DATE],q ov/iaaji-
tivll number of imtermarriages has sha¥ply increased in the past
eouple of decades, growing frem 16% of those Jews between the ages
of 40 and 3%, to 2B8% of thoge under the age of 40. Today, nearly
one out of every three married Jews under the age of 40 is married
tto a non-Jew. And increasingly, these intermarriages are not only
being accepted, but applauded, Intermarriages, stated a recent
New York Magazine article, 'lis something even the very best famill
dlies do." Intermarried celebrities such as Henry and Nancy Kiss-
‘inger, Calvin and Kelly Klein, Caroline Kennedy and Edwin Schlosa-
erg, show that intermarriages have become acceptable among.the |{

/ | |/ \ /17 “xaaa”.
wealthy, the politically'powerful, and the elite. And Jews who

1A/

imtermarry sre significantly less likely to provide their childrem

with & Jewish education.

Aneotheyr symptom of the problem is the fact that so many Jewish
0 WM awl<L c&JL cUU&/ju X1aj™i Scika& D¢

ctfildren today do not have any Jewish schooling. A recent study

ffourdl {that over half (58%) of Jewish school age children in the

Tnited States wers not enrolled in any type of Jewish achoolimg,
Inevitably these children will grow up with a relatively weak
fdentification vith and understanding of Judaiwsm, and have diffi-

Qilty passing on to their ehildren an appreciation of the beaury

ardl richness of Jewish Iife. A study ef ehildren of intermmwr-



risges shows that only 24% of children in dual faith houssholds

identify themselves as Jews,

This weakening commitment to Jewish life, which can already be
zeen inm the 1ives of the current generation of young adult Jems,
vl;/lilpffbecome even more apparent among their children and gramdchil-
dren, This painful prospect, which community leaders can foreses
fim their own families as well as In the community at largs, has
brought to a head concern aebout the quality and mission of Jewish

ediucation.

In the past the Jewish community had certain bonds which gave it
Y3laaa-aJLlOo ojaX \
remarkable finmer strength. Jews grew up 1in,Jewish neighborhoods

with & strong Jevish embilance. They were constantly surrounded by
the symbols and customs of Jewish life. Education was then\only
\ N myCficr  M\aJccOCK

one of the tany wa”iKin which Jews came in contact with their

cultured] and spiritual heritage. <k2a”-307f adJxm"IL ow
0 ud) 3 -
Vet”6 & WcVVWAOLl cUMudl woum N rxa,

Today these neighberheeds and the way of 1life they represented
have all but disappeared frem the medserh world, and nev inative~
tions wust be develeped to take their place., It wag te meak thig
cWallenge that the fdea of ereating The Cemmissien en Jewish
Edusgtion was born. The purpese of the Cemmission would Be te

enalyze the shertcomings of the current edueation systwwm, €



devediep & concrete plan of actien with specific goals, and to

establish a mechaniem to oversee the enactment of that plam,

The underlying assumption of the Commission was that the North
American Jewlsh community had the will and capacity to mobilize
irgself behind education as it had in the past for the building of
the State of Israel, the rescue of Jews in distress, and the fight
againsgt discriminatiom. This would require that all the! elements
of North American Jewry joln forces, poel thelr energies/, and
lsunch am unprecedented undertaking to ralse the standards and

guality of Jewish esducatiom.

ommni s Forme

The fidea to form a Commission to tackle the problems of Jewish
education was first conceived in November, 1986. The precipitat-

ing factor was widespread concern among Jewish leaders over the
serious shortage of gqualified teaching persommel,. Morton Mamdsl,
who has played a very active role in the Jewish community during
his long career as a Jewish philanthropist, was the driving force

behind the Commission's creation. Mr. Mandel has devoted his life
) \ \

\
to Jewish causes” having held many senior positions in the Ameri-

can Jewish community. He has been President of the Jewish Communi-

/ /o / / X XX X

ty Federation of Cleveland, and President\of both the Jewish

7 ¥ ¥ ¥
Welfére Board (JWB)/and thé/Council of Jewﬁsh Federations (CJF) .



He has been a long time advocate of Jewish education and haw been
responsible for making sducation a top prilority for the Jewish
Agency. 1Im calling for the creation of a Commission, Mandal
decided to commintithisi pprsonall energdessand the fimemcial me-
sources of thehMatudel KassctateddFeunddaionss [ 16s thiss thise corpestrt

name?] ito bring about aamajgerchhagge {hnlesiisth efhemtion.

I

In making this move, Mandel was mindful that commissions )had
played & sfgnificant role fn the field of education generally over
16§CoE5" \A-
the years. Im the esrly years of this century, the Flexner Goa~
mission wes responsible for establishing an entirely new appreoach
to medical educaetion in the U.S. [GIVE DATE AND NAME OF RERQORT)
More recently thers have been a series of cemaissions and ®majeE
reports, most notably A Nagtion At Risk, published by the Natiemal
Commission on Excellence in Educatien ((1983) Report Card on Scheel
Reform (1983); and An Imceriled Generation (1988), bO€h publighed
by The Cernegie Foundation for the Advancement 6f Teaching,
Horeover, the Jewish world was net unfamiliar with the aetivities
of @@mmiséien%a they had been established by & number of Ffourdu-
tions &s an effective methed of examining different areas of
contemporary life and develeping blueprints for achisving specifie
geals. TIn reeent years, there had besi Sefe Hovewent te develep
local commissions Ee study problems in Jewiszh educatiom, and teday

11 [ARE THERE 6 OR 11, WE ARE NOT CLEAR] gemmunities have orgwim

J ov.tSA3
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jized local commissions on Jewish education/Jewish contimmity, all
coordinated by the Council of Jewish Federatioms. -The most fatr
reaching of these has been the Commission in Cleveland.,

(s>ch)
However, there has never been(a national Commission singularly
devoted to the subject of Jewish education fin North America as a
whole, and it was clear from the outset that in order to do ita
job well it would have to fncorporate several unique features.
As a first step it was determined that the private and commumal
sectors would need to establish a working partnership to create
the broadest possible base for the Commissiom. Mandel also de-
clared at the early planning stages that the entity must be
“representative of the Jewish community defined differently than
it has been defined Iin recent years.™ He wanted the orthedex
sector to sit together with the conservative, the reform, and the
reconatructionigt., A prerequisite for the succeas of the Commis~
sion was that it respect and benefit from the power of the various
religious persuasions. Across-the-board changes could only happen
through a process that reflected and respected the diversity of

North American Jewry.

The Composition of the Commission

=, (AV
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Although Mandel decided to fund the Commission through his family .H

i



foundation® ha sought the involvement of other major Jewish foun*

dation! as participants in the process. He approached Lester

Crown, Charles Bronfmsm, Leslie Wexmer, Eli Evans, and Mona Acker- o
man, [LET'-S MAKE 3URE WE MENTION ALL FOUNDATIONS]] all of whom head A fia;;juo
large foundations of their ownm with set agendas for providing the

kind of aupport that would make a differemce to Jewlsh life. They

agreed that a Commission fin which they could work together with

other segments of the community to revitalize Jewish education

would be the key to achieving success in a significant common

endeavor,

In addition;, Mandel invited the Council of Jewish Federations [a

piccu

(CJF), the umbrella organization of all Jewish federations in 1l r a
North America, (JNB and JESNA to join him in forming the Commis-

sion.

The joining together of the public and private sector would be
fundamental to the succesa of the commizeiomn. Private foundations
could previde the initial funding to get new programs started, but
implementation would ultimately be the respensibility of the
federationy, together with the religious denominatioms, the inaei-
tutiong of higher Jewish learning, the schools, the community
eentary, the bureaus of Jewish educatiomn, and above all, the

eduecaters on the frent lines.

11



The next step was to draw wp a llst of rabbiseducators, schel-
&re, and outstanding lay people who would alse be invited to jJoin
the Cemmission, To carry out this task and to plan the step by

step activities of the Commission a group of senior policy adwis b
32k -+ t§ by

sors was establishal.. Seymour Fox, former Dean of the School of (v b
Eduration at Hebrew University in Jerusalem, and Annette Hochstefim

[give title] were appointed as directors of research and plamming

for the policy group. Other members included leading experts in
diffierent fields. When it was fully constituted the senior policy

group consisted of the following individuals:

Victor Thomas
Israel Scheffer
Henry Zucks:
David §, Ariel
Seymour Fox
Annette Hochstein
Stephen H, Hoffman
Arthur J, Naparstek
Arthur Rothman
Carmi Schwartz
Herman D. Stein
Jonathan Woocher

[ADD TITLES OF ADVISORS AND EXPLAIN ADDITIONAL ROLES Bt\SUGH
INTERNATIONALLY RENOWNED SCHOLARS AS VICTQR THOMAS AIND
ISRAEL SCHEFFER]

th
The advisers sought to epngure an equitable representation on the

Comtiission of the different geegraphical regionw, age g¥oupwd, apd

roles fn the Jewish Cemmunitcy,

12



From & list of several hundred individuals, forty-seven Jewish
leaders and thinkers were imvited to join tha commissiomn, which
was to be chalred by Morton Mandsl. Each of the individuals waa
called by Mandel and personally fnwvited to join tha commissiopm,
and =1l but one accepted, It was a remarkable group, with broader
representation than had ever been gathered together to address a
major problem fim Jewish 1ife, The readiness with which these
Indiividuals responded to the fnvitation was I{n itself clear evi-
dence that the time had come to give education the higheat prieri*
ty fmn planning the future of the Jewish community. Never before
had there been & single group in which heada of feundatienz eseuld
meet with community leaders, directers of communal orgamizatiwims,
heads of fmstitutions of higher learnimng, rabbis, educarors and

scholars, and vork together towards a eommon geal,

Following fs & full 1ist of the Commissiovmnisy.

In the category of family feundatien were: [CHECK THIS LIST. IT
SEEMS TO INCLUDE INDIVIDUALS AS WELL AS ORGANIZATIONS)
Morten L. Mandel - Chairman ef the Mandel Assceiakted Fournda-
tL&RE

Mena Riklis Ackerman M Pregident of the Rikliz Family
Feundation

bavid Arnew M Precident 6f the New Israel Fund

tharles R, Bronfman . Chairman of the CRB Faundatien

13



Maurice $. Corson - President of the Wexner Foundation
Lester Crown - President of Henry Crown and Company
Eli N. Evans ~ Preslident of the Charleas H. Revson Foundation

Joseph %. Gruss - Established the Fund for Jewish educatiom
ts association with UJA/Federation of Jewish Philanthropias

David Hirschhorn - Vice President of the American Jewlsh
Committee

Ludwig Jessslson - President of UJA/Pederation of Jewlsh
Philanthropies of New York Joint Campaign

Florence Melton - Founder of R.G. Barry Corporatiaen

Charles Ratner + Vice President of the Jewish Community
Federation of Cleveland

In the category of community leaders and heads of major community

opganizations were;

Ronald Appleby ® Chairman of the law firm Robimm, Appleby &
Taub, sctive im the Torente Jewlah Congrews, tha Jewish
National Fund, Council of Jewish Federatioms, and the United
Jewish Appeal

Mandell L. Berman - Prasident of Smokler Corporation, real
estate developer, President 6f the Council eof Jewilsh Federa-
tions and past president of the Detreit Federatien

Jehn €. Colman M Private invester and business conzulitame,
sctive in & wide variety of Jewlsh and general institutions

Stusrt E. Efzenstat - Attorney, teachers at the Kennedy
School of Gevernment at Harvard University, active in wmany
¢ivie snd Jewish erganizations, speake and writks widely on

publie peliey

Irwin & Field, President of Liberty Vegetabla 0il, Viee
Chairman of the Jewish Federatien 6f Lee Angeles

14



Robezrt I, Hiller - Censultant to non-profit organizations
and President of the Zanvyl Krieger Fund, chief professiomal
officer of the Councll of Jewish Federations

Henry Hoschitzky - BPresident of Iko Industries Ltd., Chair~
man of the Board of Jewlsh Educatlon in Toronte

Mark Lainer ~ Attorney and real estate developsr, actiwe in
the Jewish Federation of Los Angeles, Vice President of
JESNA

Robert E. Loup - Real estate developer, life presidemt of
the Allied Jewish Federation of Denver, National Chalirman of
CLAL

Matthew J. Marylals - Managing Director of Oppenhaimer and
Compamy, Inc., & New York imvestment banking firm, President
of Yegshivah of Flatbugh, Chairman of the Fund for Jewish
Education and Vic¢e Presldent of UJA/Federatiom of Jewish
Philanthroples of New York

Donald R, Mintz -~ Founder end Director of McGlimchwry, Staf—
ford, Mintz, Cellini and Land, Professor at Tulame Universi-
ty Law Schoel, past President of the New Orleams Fedaration
and current President of JWB

Lester Pollack - General Partner of Lazard Frerer and Chief
Executive Officer of Center Partnerws, Vice Prezident of the
JWB and of UJA/Federation of Jewish Philanthropies of New
York

Esther Leah Ritz - President of JWLR and Vice Preszident of
the Council of Jewish Federationmw, Vice Chalrman of Warz-
weiler School of Social Work at Yeshiva University

Harriet L. Roseathal * Vice President of JWBL, delegate of
the Nitiomal Council of Jewish Women to the Conferance of
Presidents

Barnett Yanowitz - Principle in the firm of Kahm, Kleimman,
Yancwitz and Armson, President of JESNA, past Vice Presidenmt
of the Jewish Community Federation of Cleveland and Chalrman
of the Natiomal Jewish Community Relations Advisory Council

DPaniel §. Shapire - Partner in Schults, Roth & Zabel, has
served as Prssident of the Federation of Jewish Philanthre-
ples of New Yerk and is Vice President of the Council of
Jewish Federations

15
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Margaret W. Tishman - Presidsant of the UJA/Federation &f
Jewish Philanthropies of New York

In the category of heads of institutions of higher Jewish learning
werey
Alfred Gottschalk - President of Hebrew Union Cellesge~Jewish
Institute of Religlom, has written extensively en ethiews,

education and Jewish imtellectual history

Arthur Green - President of the Reconstructienist Rabbinieal
College and the autho:iof many books and atti@ﬂeﬁ, ineluding

Norman Lamm - President of Yeshiva University, feunder of
Iradition magazine and the auther of many beeks, including
Faith and Doubt

Ismay Schorsch M Chancsllor and Professor of Jewish History
at the Jewieh Theological Seminary of Ameriewn, has served as
President of the Leo Baack Institute and has published In
the area of European Jewish history

In the category of Rabbia were;

Rabbi Joshua Elkin - Headmaster of the Solomen Seheehter Day
School in Boston, has taught in the Jewish Education program
at the Hernstein Pregram In Jewish Communal Serviee at
Brandels Unilversity and has Just completed a year ae a
Jerusalam Falleow

Rabbi Irving Greetberg M President and co>founder of CLAL:
the National Jewish Center for Learnilng and Leadership,
founded and chaired the Departiment of Judaie Studies at City
College and haa taught and written widely on Jewish thought
and religion

Rabbl Haskel Lookstein - Principal of Ramaz Scheel, teachs
ers at Yeshiva University and has served in leadership roles
with the Natienal Rabbinie Cabinet

Rabbi Hareld M, Schulweis - Rabbi of Valley Beth Shalea
Cengragation of Eneimo, Califormian, contributing editer to
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DRAFIT
April 2, 1990

THE REPORT OF THE COMMISSION ON JEWISH EDUCATICR



CHAPTER I: CREATION OP THE COMMISSION

There is a deep and wide-spread concern in the Jewish community

today that the commitment to basic Jewish values, idesals and
behavior may be diminishing at an alarming rate. There is conaid-
erable evidence that a high percentage of Jews have come to feel
that the traditions of Judaism are irrelevant to their search for
personal fulfillment and commomality. This has grave implicatioms
not only for the richness of Jewlsh life but for the very comtimur
ity of the Jewish people. Throughout history Jews have faced
dangers from without with courage and steedfastness; now a nNew
kind of commitment fs required to secure the foundatioms of its

basic imstitutioms.

The Jews fn North America live in an open soclety which presemts
&n unprecedented range of opportunities and choices. This ex-
trasordinary environment ¢onfrents us with what is proving to be an
historie dilemme; while we cherish our freedom as individuals to
explore new horlzoms, we recognize that this very freedom poses a
dramatic challenge to the survival of the Jewish way of life.
There i& an urgent nsed to find better ways to ensure that Jews

maintain and strengthen the beliefs that are central to Judaism,
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In our uniquely free soclety, Where thera are so many meaningful
philosophies and Ideologles competing for attentiom, and where the
pursuit of Judaism increasingly involves a conseious choles, the
burden of preparation for such a decision resides with edusation.
Jewish education must be compelling, emotiomally, intellectuaily
and spiritually, so that young people will say to themselwes: "I
have decided to remain engaged, to continue to investigate and

grapple with these fdeass."

Jewish education must be vastly improved if ft is to achiewve this
objective and for Judaism to retain itss wiggrr inirthecfasscofmbll
the possibilities that exist for Jews today. IItmmsgtdeecome anan
experience that finspires Jews to learm, feel and act in a way that
reflects @ deep understanding of Jewish values. Such a chamge
will be difficult to bring ebout because of the poor state of
education fm general in the U.S. Well known reports have docus
mented the serious lack of teaching talemtt ass weldl lagther giteh- prob-
lems facing the educational system. A severe lbwdk odf ffmrds,
resources, status, and vision s causing the system to straim and
crack. Yet Jewlsh education is even more Iimpoverished than secu-

lar education Ln regard to these basie requiremonts.

In Nerth Ameriea teday, Jewish education is eften limited to the

teaching of Hebrew, with a smattering of Jewlsh hiatery and heli-
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Im our uniquely free soclety, where there are &0 many meanimgful
philesophies and fdeologles competing for attemtien, and where the
pursuit of Judaism increasingly involves a conscious choice, the
burden of preparation for such a decision resides with educatiom.
Jewish education must be compellimg, emotiomally, intellectually
and spiritually, so that young people will may to themselweasa: "I
have decided to remain engaged, to continue to investigate and

grepple with these ideas."

Jewish education must be vastly fmproved if it s to achieve this
objective and for Judaism to retain its vigor in the face of all
the possibilities that exist for Jews today. It must becoms an
experience that fingpires Jews to learm, feel and act in a way that
reflects a deep understanding of Jewish values. Such a change
will be difficult to bring about because of the poor state of
education in general fn the U.S. Well known reports have docu-
mented the serious lack of teaching talent as well as other prob-
lems facing the educational system. A severe lack of fundas,
regources, status, and vision is causing the system ta strain and
crack. Yet Jewish education s even more impoverished than secu~

ler education in regard to these basic requiremerts.

In North America today, Jewish education i eften limited to the

teaching of Hebrew, with & smattering of Jewish history and heli®
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deye threwn in, What should be the central mission of Jewish
education -— the teaching of Jewish values snd ldeals, the meaning
of prayer, relationship with God and community -- is sadly lack-
tmg, It fs imperative that at this moment in history Jewish
education become a transformative rather than merely an informas-
tive sxperlence. Without this change in the educational experi-
ence, #t will become fncreasingly difficult to pass on to future

generstions a strong identity with and commitment to Judalam.

The oore of Jewfish education must be character educatiem, not
merely the teaching of Hebrew and histoxry. Its goal must be mo
less than sheping the fmner lives of people. We must beginm to
view education ss a way to transmit the essance of what Jewish
life ip all sbout so that future generations of Jews will be
impelled to search for meaning through their own rich traditioems
and imsticutions. Judaism must present itself as a living enmtity
end give the Jews of today the reaources to find answers to the
fundamental questions of life as readily as it did for their
aﬁgeétefs-ﬁhr@ugh the eenturies. Otherwise it geould eventually be
overtsken in the minds of young people by other systema of thought

vhich they fesl are more relevant to the medern world,

This dengerous state of affairz is the result of the comparatively
low pEierity whiech the Jewish cemimunity has given to Jewlsh eduex

s P
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tion. Before World War II, a good part of tha leadership eof the
American Jewish community concentrated its attention on the pred-
lems of anti-Semitism here and sbroad, and gave comparatively
littla thought to the needs of Jewlsh education, The Faderation
of Jewish Philanthropies devoted itsell to providing community
support in the fields of health, soclal services and the Amezicam
fzetion of new lmmigrants. In the post-War pericd,, the highest
priority for community leaders was the lifesaving work of Jewish
relief, rehabilitation and reconstructiom. Nation-building in
Israel and defense against attacks from neighboring Aralb statss
became the primary focus of support from the Jewish community in

later years. Today, there fis great concern about the welfare of

Russian Jews.

In the face of such life-and-death issues, the needs of education
seem to be less urgent, less insistemt, mere diffused; a problem
that cen be dealt with at some peint in the future when more
pressing problems have been solvad. But this is an L{llusion. We
may imdeed continue to live with emsrgencies, but we can no longer
postpone addressing the problem of Jewish education lest we face

an {rreversible decline in the vitality of the Jewlsh pecple.

The most obvious symptom of the fnadequacy of Jewish education is

the precipitous rise in [ntermarriage and the conseguent turning



away from Jewish traddtiomss ihnthe ssarchedfion fadfillnamtsarident and
meaning fn life, Accoxding to oa rresent Louts Harnis study [DATE],
the number of intermarriages has sharply fincreased in the past
couple of decades, growing from 16% of those Jews between the ages
of 40 and 59, to 2B% off thivee: umddyr thee agee off 4. Today, nearlyy
one out of avery thres marrisdiJews inderuthe age of &ldemarriedarried
to & non-Jew. And Increasingly, thesa intermarriages are not only
being accepted, but applauded, Intermarriages, stated a recent

New York Magazine article, “is something even the very best fami-
lies do." Intermaerried celebrities such aas Henry and Nancy Kiss~
fnger, Calvin and Kelly Kleim, Garoline Kennedy and Edwin Schloss-
berg, show that imtermarriages have become acceptable among the
wvealthy, the politically powerful, and the elite. And Jews vwho
intermarry are significantly less likely to provide their children

with & Jewish educatiom.

Another symptom of the problem is the fact that so many Jewish
children today do not have any Jewish schoolimg. A recent study
found that over half (58%) of Jewlsh school age children in the
United States were not enrolled in any type of Jewish schoelimg.
Inevitably these children will grow up with a relatively weak
fdentification with and understanding of Judalam, and have diffl-

culty pasalng en to their children an appreciation of the beauty
ind richness of Jeuish life. A study of children of intermar*



riages shows that only 24% of children in dual faith housaholds

identify themselvea as Jews.

This weakening commitment to Jewish lifa, which can already be
seen in the lives of the current generation of young adult Jaws,
will beccme even more apparent among their children and grandchil-
drem. This painful prospect, which community leaders can foreses
In their own families as well as in the community at large, has
brought to & head concern about the quality and mission of Jewish

education.

In the past the Jewish community had certain bonds whiech gave it
remarkable imner strength. Jews grew up in Jewish neighborhocds
with a strong Jewish ambiance. They were constantly surrounded by
the symbols and customs of Jewish 1ife. Education was then enly
one of the many ways in which Jews came in contact with their

cultural and spiritual heritage.

Today these neighborhoods and the way of life they represented
have all but disappeared from the modern world, and new institu-
tions must be developed to take their placa., It was to meet this
challenge that the fdea of creating The Commission on Jewiah
Education was born. The purpese of the Commisasion woeuld be to

analyze the shortcomings of the current education system, to



develop a concrete plan of action with specific goals, and to

eetablish a mechanism to oversee the snactment of that plam,

The underlying assumption of the Commission was that the North
American Jewish community had the will and capacity to mobiliza
itself behind education as it had fin the past for the building of
the State of Israel, the rescue of Jews in distreas, and the fight
againgt discriminatiom. This would require that all the elememnts
of North American Jewry joln forees, pool their energiles, and
launch an unprecedented undertaking to raise the standards and

quality of Jewish educatiom.

How the Commission was Formed

The fidea to form a Commission to tackle the problems of Jewish
education waa first conceived in November, 1986. The precipitat-
ing factor was widespread concern among Jewish leaders over the
serious shortage of qualified teaching personmel. Morton Mandel,
who has played a very active role in the Jawigh community during
his long career as a Jewish philanthropist, was the driving force
behind the Commigsien's creatiom. Mr. Mandel has deveted his life
to Jewish causes, having held many senlor positions in the Ameri-
can Jewish community. He has been President of the Jewish Commupi-~
ty Federation of Cleveland, and President of both the Jewish

Welfare Beard (JWB) and the Council of Jewish Federations (CJF).



Fe has been & long time advocate of Jewish education and has been
responsible for making education & top priority for the Jewish
Agency., In calling for the creation of a Commissigpm, Mandel
decided to commit his personal energies and the financial re~
sources of the Mandel Associated Foundatioms [is this the correct

name?] to bring sbout a majer change in Jewish educmtiam,

In making this move, Mandel was mindful that commiszionz had
played a significant role in the field of education generally over
the years. In the esrly years of this century, the Flexner Com~
mission wae responsible for establishing a&n entirely new appreoach
to medical education f{n the U.S. [[GIVE DATE AND NAME OF REPQRT)
More recently there have besn a series of cemmissiona and Wajer
reports, most notably A Nation At Risk, published by the Natiomal
Commicsion on Excellence in Educatien ((1983) Repert Card of Scheel
Reform (1983): and An Imperiled Generatief (1988), beth publiszhed
by The Carnegie Foundation for the Advancement of Teachimy.
Moreover, the Jewish world was net unfamiliar with the aetivities
of @@mmiaéi@haa they had been established By a nufiber of feurdu-
tions as an effeetive methed of exaining differenc areas of
contemporary life and develeping blueprinmks fer achieving speeific
goala. In recent yea¥s, there Had been some Hoveneht te develep
local commissions €6 otuey preblems f{n Jewish educatien, and teday
I1 [ARE THERE 6 OR 11, WE ARE NOT CLEARN)] cemmunities have orgaw:
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ized local commissions on Jewish education/Jewish contimuiity, all
coordinated by the Council of Jewish Federatiams. The most far

reaching of these has been the Commission in Cleveland,

However, there has never been a national Commission singularly
dievoted to the subject of Jewish education in North America as a
whole, and it was clear from the outset that in order teo do its
job well {it would have to incorporate several unique featturss..

As a first step it was determined that the private and communal
sectors would need to establish a working partnership to create
the broadest possible base for the Commissieom. Mandel alse de-
clared at the early planning stages that the entity must bea
"representative of the Jewish community defined differently than
fr has been defined in recent years,® He wanted the orthedex
sector to sit together with the econservative, the reform, and the
reconstructionist., A prerequisite for the suecese of the Commils-
sion vas that Lt respect and benefit frem the pover of the various
religious persuasions,. Aeross-the-beard changes could enly happen
threugh & process that reflected and respected the diversity eof

North American Jewey-

Altheugh Mandel decided to fund the Cemmissien thrsugh his family
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foundatiom, he sought the finvolvement of other major Jewish foun-
dations as participants in the process. He approached Lester
Crown, Charles Bronfman, Leslie Wexner, Eli Evans, and Homa Ackey-
marn, [LET'S MAKE SURE WE MENTION ALL FOUNDATIONS) all of whem head
large foundations of their own with set agendas for providimg the
kind of support that would make a difference to Jewish life. They
agreed that a Commission in which they could work together with
other segments of the community to revitalize Jewish educatien
would be the key to achieving success in a signiffcamt commom

endeavor.

In addition, Mandel Imvited the Council of Jewish Federations
(CIF), the umbrella organization of all Jewish federatioms in
North America, JNB and JESNA to jein him in forming the Commis-

slon.

The joining together of the public and private sector would be
fundamental to the success of the commissieom. Private foundatioms
couwld provide the initial funding to get new programs startedl, but
implewentation would ultimately be the responaibility of the
federatioms, together with the religious denemimationm, the ingti-
tutions of highsr Jewish learnimg, the schools, the community
centers, the bureaus of Jewlsh education, and abeve all, tha

educaters on the frent lines.

11
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The next step was to draw up a list of rabbis, educatars, schol-
ars, and outstanding lay people who would also be invited to joim
the Commissiom,. To carry out this task and to plan the step by
step activicies of the Commission a group of senior policy adwis
sors was established. Seymour Fox, former Dean of the School of
EBducation at Hebrew University in Jerusalem, and Anmette Hochstaim
[gfve title] were appointed as directors of research and planning
for the policy group. Other members included leading experts in
different fields. When it was fully constituted the senior policy

group consisted of the following individvals:

Victor Thomas
Israsl Scheffer
Henry Zuckey
David 5. Arlel

Seymour Fox
Annette Hochstein
Stephen H. Hoffman
Arthur J. Naparstek
Arthur Rothman
Carml Schwarkz
Herman D. Stein
Jonathan Weochar

[WDD TITLES OF ADVISORS AND EXPLAIN ADDITIONAL ROLES BY SUCH
INTERNATIONALLY RENOWNED SCHOLARS AS VICTOR THOMAS AND
ISRAEL SCHEFFER)

The advisers sought fe ensu¥e an equitable representation on the
Commission of the different geegraphical regionw, age growpw, and
¥eles A the Jewish Cemmunlty,

12



Exom & list of several hundred individusils, ferty-seven Jewish
Leaders and thinkers were invited to join the commissien, which
was to be chaired by Morton Mandel. Each of the individuals was
cslled by Mandel and personally invited to Join the commiswior,
and all but one accepted. It was a remarkable group, with broader
representation than had ever been gathered together to address a
major problem im Jewish life, The readiness with which thesea
indlividuals rzepended to the invitation was in itself clear ewl-
dence that ths time had come to give education the highest priomi-
ty fm planning the future of the Jewish communiity. Never before
had thetre been & single group fn which heads of foundatioms could
meet with community leaders, directors of communmal organizatiors,
heads of imstitutions of higher lsarninmg, rabbis, educators and

gcholars, and work together towards a common goal,

Following is & full list of the Commissiorers.

In the category of family foundation were:; [CHECK THIS LIST. IT
SEEMS TO INCLUDE INDIVIDUALS AS WELL AS ORGANIZATIUNS)
Morten L. Mandel - Chairman of che Mandel Asseciated Fourndu-
tiena

Mona Riklia Ackerman - President of the Riklis Family
Feundatien

DPavid Arnev - President of the New Israel Fund

Charles R. Besnfman - Chaiyman 6f the GRB Feundatisn

13



Maurice 3. Corson H President of the Wexner Foundation
Lester Crown - President of Henry Crown and Company
El{ N. Evans ~ President of the Charles H. Revson Foundation

Joseph S. Gruss M Established the Fund for Jewish education
fs association with UJA/Federation of Jewish Philanthropies

David Hirschhorn - Vice President of the American Jewish
Committeea

Ludwig Jesselson < President of UJA/Federation of Jewlsh
Philanthroplies of New York Joint Campaign

Florence Melton < Founder of R.G. Barry Corporaticn

Charles Ratner «+ Vice President of the Jewish Community
Federation of Cleveland

In the category of community leaders and heads of major community

organizations vere;

Ronald Appleby — Chairman of the law firm Robims, Appleby &
Taub, active in the Toronto Jewish Congresws, the Jewish
Natienal Fund, Council of Jewish Federatiems, and the Unlted
Jewish Appeal

Mandell L. Berman ¢ President of Smokler Corporation, real
estate developer, President of the Council of Jewish Federa*
tions and past president of the Detrolt Federation

John C. Colman M Private investor and business consultant,
active in & wide variety of Jewish and general institutions

Stuart E. Elzenstat W Attormey, teachers at the Kennedy
Scheel ef Gevernment at Harvard Unlversity, active in many
eivie and Jewish 6rganizations, speaka and writes widely on
piblie peliecy

Irwin §. Field, President of Liberty Vegetable Oil, Vice
Chairman 6f the Jewish Federatien of Lo Angeles
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Robert I. Hiller - Congultant to non-profit organizatioms
and President of the Zanvyl Krieger Fund, chief professiomal
officer of the Council of Jewish Federations

Henry Kosehitzky - President of Iko Industries Ltd., Chair-
man of the Board of Jewish Educatlon in Toromto

Mark Lainer «+ Attorney and real estate developar, active in
the Jewish Federation of Los Angeles,, Vice President of
JESNA

Robert E. Loup - Real estate developer, life presidemt of
the Alljed Jewish Federation of Denwver, Natiomal Chairman of

CLAL

Matthew J. Marylals = Managing Directer of Oppenhaimer and
Company, Inc., & New York imvestment banking firm, President
of Yeshivah of Flatbush, Chairman of the Fund for Jewish
Education and Vice President of UJA/Federatien of Jewish
Philanthroples of New York

Donald R, Mintz M Founder and Director of MeGlimchay, Staf-
ford, Mintz, Cellini and Land, Professor at Tulane Universi-
ty Law Schoel, past President of the New Orleans Federatien
and current President of JWB

Lester Pollack - General Partner of Lazard Frerer and Chief
Executive Officer of Center Partners, Viee President of the
JWB and of UJA/Federation of Jewish Philanthropies of New
York

Esther Leah Ritz - President of JWLB and Viee Pysgident of
the Council of Jewish Federatioms, Vice Chalrman of Wurz-
veiler School of Secial Work at Yeshiva Univeraity

Harriet L, Rosenthal - Viee President of JWEL, delegate of
the Nétlional Councll of Jewish Women to the Confersnce of
Presidents

Barnett Yanowitz - Principls in the firm of Kahm, Kleilmmm,
Yanowitz and Arnsom, President of JESNA, past Viee Presidenmt
of the Jewlsh Community Federatlon of Cleveland and Chairman
of the National Jewish Community Relatiens Advisory Counell

Daniel $. Shapire - Partnasr f{m Sehults, Reth & Zabel, has
served as President eof the Federatien of Jewish Philanthee-
pies of New York and is Viece President of the Council of
Jewish Federatiens

15
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Margaret W. Tishman - President of the UJA/Federation of
Jewish Bhilanthropies of New York

In the category of heads of institutions of higher Jewish learning

were:;

Alfred Gottschalk - President of Hebrew Union College-Jewish
Institute of Religiom, has writtén extensively on ethics,
education and Jewish intellectual history

Arthur Green - President of the Reconstructiomist Rabbimrical
College and the author of many books and articless, including

Tormented Magter: A life of Rabbi Nahman of Bratslav

Norman Lamm + President of Yeshiva Universaiity, founder of
Tradition magazine and the author of many books, including

Faith and Doubt

Ismar Schorsch M Chancellor and Professor of Jewlsh History
at the Jewish Theological Seminary of America, has served as
President of the Lee Baack Institute and has published in
the area of European Jewish history

In the categotry of Rabbls were;

Rabbi Joshua Elkin » Headmaster of the Solomon S$Schechter Day
School in Bostom, has taught in the Jewish Education program
at the Hornstein Program In Jewish Communal Service at
Brandels University and has just completed a year as a
Jerusalem Fallow

Rabbi Irving Greenberg - President and co-foundetr of CLAL:
the National Jewish Center for Learning and Leadership,
founded and chaired the Department of Judaic Studies at City
College and has taught and written widely on Jewish thought
end religion

Rabbi Haskel Lookstein - Principal of Ramaz School, teach®
ers at Yeshiva University and has served in leadership roles
with the Nsational Rabbinic Cabinet

Rabbi Harold M. Schulweis ~ Rabbi of Valley Beth Shalem
Congragation of Encimeo, Califormia, contributing editor to

16
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Reconstructionmtist, Sh'me.. and Moment magazines

Rabbi Isalah Zeldin - Founder and Rabbl of the Stephen 5.

Wise Temple in Los Angeles, founding dean of the Loe Angeles
bzanch of Hebrew Unlon Collage, past president of the Paclf-
tfe Association of Reform Rabbis and American Zionist Couneil

Im the category of educators and scholars were:

Jack Bieler - Coordinator of Judaic Studies and Supervisor

of Imstruction at the Hebrew Academy of Greater Washimgton,
IS EotfiivisQ H¥ Oliel xii®di of uvlie Talwmud Department we Ramad Duy

School land as a Jerusalem Fellow

David Dubin + Executive Director of the Jewish Community
Center on the Palisades and author of several articles In

The Journal of Jewlsh Coumnpmsl Service on Jewish education

within Jewish community centers

Carol K. Ingall - Executive Director of the Bureau of Jewigh
Education of Rhode Islamd, curriculum consultant to the
Jewish Theological Seminary and representative of the Courm
cil for Jewish Education to the Conference en Jewish Commu-
nal Setvice

Sara S, Lee M Director of the Rhea Hirsch School of Educa-
tion at Hebrew Union College of Los Angeles and Vice Chalr-
man of the Assoclation of Institutiens of Higher learning in
Jewlsh Education

Seymour Martin Lipset ¢ Senior Fellow in political acience
and sociology at the Hoover Institution at Stanford Univer-

sity, co-editor of Public Opipion and author of many hooks,
fncluding Political Man and The Peolitics of Unreasen

Isadora Twersky - Nathan Littauver Professor of Hebrew Liter-
ature asnd Philosophy at Harvard University, Director of the
Center for Jewlsh Studies at Harvard University

Each comuissioner was fnterviewed individually by the staff to

help build the agenda of the firet Commission meetimg. Six agenda

fitems emerged as problematic areas that needed to be addresmedd:
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0 Tralnlng and metiesting Jewlah aducators

] Tdencidfying the petentlal xesikplents of Jdowleh edusation
o  Determining optimun setting for education

e Tmproving mathods of @ducation

o Increasing financildl support of education

o Focusimpg on the commuminy: leaderahiy and structiuees

It was determined that the main goals of the Cemmission ware

four+fold:

1. to establish Jewlsh educarion as the primcipal tool to
instil]l an appreciation of Jewish values and to ensure
Jewlsh continuity;

2. tio present an overview of the critical shortages and mesds
in Jewish educatiom;

3. o develop a concrete plam of actiwn;

4. to creatte a mechanism to oversee the enactwment of the plan,

In order for Jewish education to becone predonimamt force for the
strengthening and continuation of the Jewish people, the means
must be found to attract and maintain a teaching staff of the
highest quality eand to inspire community leaders to give the
highest priority to the cause of Jewish educatiom. Every aspect

of Jewish education needs to be Improved. All ages, from early

cehildheed threugh adulthood must be consideradl. Both formal and

fnformal settings must be included.

18
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An Auvspiclous Begisning

During the Cormmissiom’s first meetinmg, in August 1988, Mandel

welcomed its members, sayimg:

"The formation of this Commission represents a partnsership
between the Mandel Assoclated Foundatioms, the Jewisgh
Education Service of North American (JESNA) and the Jewish
Welfare Board (JWB) in cooperation with the Council of
Jewish Federations (CYF)....Our goal is to bring about a
significant change in how the Jewish communal enterprise
conducts itself fin the fiald of Jewlsh education and, conge-
quently, to help reverse the negative trend of diminishing
Jewish involvement and commitment.™

Rabbi Haskel Locksteim, expressed the enthusiasm felt by the

comz tsaisaersy

*Just the possibility of working together with 8¢ many fine
minds and so many committed people of varied religious
outlooks is extramely inspiring. We all have many common
poals, and to think that we can sit down and work on them
together, despite outr philosophic differences, is something
which ought to be quite obvious but which, unfortumately, in
our Jewlsh world, is not,%
All of the commissioners shared Mandel's commitment to Jewish
education and his determination to make a concrete impact on
Jewish life. They agreed that the Commission could not be merely
"3 ot of talk". “We will not finish this Commissiom,™ stated

Halldel ) “wiilowe Luplewciecliog @ piacam she day B Fintdh »

As bleak as the overall picture of Jewlsh education appearsd Eo
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be, the commissioners Eelt there were grounds for optimism about
the ultimate success of this project. Several pilot projects had
been developed in recent years which had shown promising results.
These could serve as models for the klnd of massive effort which
would be necessary &f the nature of Jewish life as a whole was to
be affected. Moreover, as one of the commissiomers (IDENTIFY WH®D)
pointed out, the concerns about Jewish survival comes at a time of
unprecedented success in Jewish scholarship. There are today in
Israel end North America more Jewlsh books and other Jewish publi-
cations being issued than there were fn Burope during the height
of the so-called "Colden Age of Polish Jewry"'. Ironically, howev-
er, this flourishing of Jewish thought is not reaching largs

numbers of Jews,

The commisslioners suggested 26 ideas from which the most critiecal
vere to be selected for concentrated explorations., These weuld
Bet Include @ discussien of goals for Jewish education, sinee many
of the comnrissioneras held differirg, sometimes aven contradictvry,
conceptions of Jewish education. They would feeus en the qualiey
of educatien regardless of what the particular goals of any eme

denciinatien or of unaffiliated Jews might be.

The commissioners felt inspired by the prospect of so diverse and

powerful 2 greup srriving at & consensus about the kinds of inker-
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vention that should be undertakem. They agreed that the Commission
provided the fdeal means for Jews to join together to develop a
plan of actiom. As Matthew Maryles, Vice President of the UJA and
a Commission member, noted:
"The problem of Jewish educatlon is too large for any one
group. Only through a parrnership can we hope to legitimize
the pluralism within and between Jewish communities. The
partnership has to occur between the religious and the nom-

religious Institutions and organizations that make up the
national Jewish community."

A formal methodology for the Commission was established. It would
meet six times over a two year periecd. Before and after each
meeting, every Commissloner would be interviewed te help develop
agendas for future discussioms. A formal work plan would be
¢irculated prior to each meeting of the Commissiom. Some of the
deliberations of the Commission would take place in =small task
forces or work groups; others would be in plenary sessioms. These
would develop recommencations on next steps which would also be

¢circulated to commissioners for comments.

The senior policy advisors would prepare background material to
facilitate and provide a context for the discussioms. In these

materials two central and finterrelatsd issues would be dominant —

pergonnel] and commypity SCructurss.

All the discussions would take into consideration what were called
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programmatic options and enabling options. Programmatic options
had to do with the programmatic means of reaching different cate-
gories of the population. Enabling options had to do with the

different means of bringing about action and effective change.

The Commission discussions began with a high level of enthusiasm

which increased as time went on. Commenting on this at one of the

meetings Morton Mandel stated:

"T continue to be Impressed by the attendance of our commis-
sioners coming from all parts of the continent to be with
us. All of us understand that everybody around this table

is, 1in one way or another, an accomplished chairperson in
his or her own right. The lesson that keeps being stated by
your attendance over and over again 19 that you think that
what we are doing is important, that it's worth your time,
The hope 1is, that together we can do something that will
make all of us feel that our time investment is worthwhile,
that we'll contribute to improving the Jewish tradition.

That's why we're all here."

22



MER 20 1393332383 PREMIER CORF.. ADMIN. PRGE . @1

PREMIER INDUSTRIAL FOUNDATION 4500 Euciid Avenue
Cleveland, Ohio 44103

{216) 391-8300

March 19, 1990

Mr. David Finn

Ruder*Finn Inc.

301 East Fifty-Seventh St.
New York, NY 10022

Dear David:

e

This reply to your fax of February 26 is late because I have been away on
vacation. I believe the content of my reply was indicated to you by
Seymour in my absence.

We are very pleased to respond positively to your letter. I believe that
together we have 2 winning combination and we all anticipate a great
report.

I must admit that the ultimate cost of the report is running beyond our
initial expectations, and we are committed now to keeping the coat under
control as much as feasible. We are glad to see the cap of $40,000 for
your work as described, and we appreciate that this involves a good deal
of your personal time on a volunteer basis. We are glad also to have your
estimates for the out-of-pocket expenses and your estimates with respect
to printing and bindimg.

Tusas ko pAeiiiily Y& CHNG v PGlocuvw whivw poblisiey and posm-bdensl sapnaen

to the report.
1 am sending a copy of my letter to $eymour and Annette and also to Mort.
It's good to be working with you.

Co

Lplly,

Henry L. Zucker

cec: Morton L. Mandel

Seymour Fox
Annette Hochstein



FACSIIMIILLEE TRANGSMIISSSSITOONN
NATIV-POLICY AND PLANNING CONSULTANT
JERUSALEM - ISRAEL
TEL/FAX: 972-2-699-951
TO: PROF.S. FOX

FROM: A. HOCHSTEIN

DATE: March 16, 1990 PAGES::

Dear Seymour,,

This is imstallment two towards your meeting with David Finmm amd
his team. I alsc include a re-do of the part sent yesterisy.

1. PRINCIPLES AND REPORT FORMAT

I consulted briefly with Mike on this -~ presented him with the
alternatives considered ((self-standimg report plus research
appendix; executive summary report or inspiratiomal report plus
our document + research appendix; etc.). I presented our
perception of the issuee involved as well as some of our lack of
clarity concerning what the Finn report will be. I also shared
the outline. Because it seems to me eminently relevanit, here is
his view:

1, Our (you and me) job is to decide cempletely and finally om
the content of the report and te write it our way (Yamd if your
decument laeks somethimg, then write that seomethimg up and
complete it...").

2. The jeb eof the writer (D.F.) is teo take that document and
coueh it in terms that are rhetoriecally effectiwe. Any problem he
has With the centent gees baek te us for fermulation.

3 Mike warned = iR his uniquely theoretieall, charming and
unequiveeal way - againset allewing either consideratioms of
target audienee o¥ e€onsiderations of apprepriate rhetoric to
PRECEBE o¥ impaet iR any way en the first and complete
formulatien ef the eentemt. Otherwise says he (with pro— amd
anti-aristetelian argunents) rheteries move from being a teel for
commiinication te dietating centemt.

4. TPhis view essentially invalidated substantive discussion of
the cutline oF 6f the feormat with Rim simee, in his view, these
must Fesult frem the applieatien of DB.F.'s trade te our complete
content stery-.



WHAT DO WE LEARN FROM THIS VIEW? WHAT DO WE MAKE OF IT?

1. OUR DOCUMENT - WHICH WE VIEWED AS TELLING OUR STORY - MUST BE
THE FRAMEWORK, THE BASIS FOR THE CONTENMT. THIS IS WHAT WE HAVE
DONE THIS IS WHAT WE BELIEVE IN.

2., WE MAY DECIDE TO ADD PIECES, TO AMEND OTHERS - BUT WE SHOULD
BE GUIDED BY OUR OWN BELIEF IN THE CONTENT-VALUE OF THESE,, AND BY
OUR ABILITY TO PRODUCE VALID MATERTALS.

3. WE MAY DECIDE THAT THE FINN TEAM SHOULD DO ONLY ONE PART OF
THE REPORT (E.G. THE INTRODUCTION; THE COMMISSIQN;; THE COMMUNITY;;
THE PLAN) OR THAT THEY DC ONLY A SUMMARY - AND THAT OUR DOCUMENT
IS THE SUBSTANTIVE ONE. WE MAY ALSO DECIDE THAT THEY WRITE THE
WHOLE THING. WHAT WE SHOULD NOT DO IS ALLOW THE BASIC CONTENT
TO BE CHANGED.

IN OTHER WORDS, WE SHOULD LOOK AT THE PROPOSED OQUTLINE IN LIGHT
OF WHAT WE HAVE ALREADY DONE,, AND LET THAT AND ANY ADDITIONAL
FEASIBLE WORK THAT WE CAN DC DICTATE THE CONTENT. WE WILL THEN
BE ABLE TO DECIDE WHETHER WE WANT ONE OR TWO DOCUMENTS..

IN PRACTICE FOR TODAY THIS IS WHAT I RECQMM

1. YOUR MESSAGE 1IS: "FRIENDS,, THIS IS THE CONTENT. PLEASE RE-
WRITE IT MORE EFFECTIVELY™

2. THE OUTLINE:
I.Introduction

This whole first chapter is something we have NOT dome.. It
reads as a good idea if it can be dome. Otherwise it should
be simply skipped.

A. What is an educated Jew —-- basic philosophical statement

The notion of beginning with a philoscophical statement that
might be both consensual and profound is really very lovely:
if feasible it could set the tone for a seriously inspirimg
report (uwite different from our meore vulgar use of the term
"inspirational™) . When David presented the idea teo us you
responded that Twersky might be able te do it. Before
deciding whether this is feasible, whether you should write
this, or whether it should be done at alll,, I reconmmend that
you let David explain to you exactly what he had in mimd.. I
am no longer clear on this, yet I recall that at the time the
request seemed a feasible one - even given the need for
consensus. Indeed it seemed then that the staterient would be
made of the stuff that motivates Twersky to attend the
meetimgs, rather than requiring a specifiec definitiem eof
Jewish educatiom. This demands c¢larification with David.



B. AA perspeutiives con current: enwironment im Jewdisih educatiem
in US and why reached crisis stage

Feasible assignmemt: could be a summary of our materials,
Zucker materials, interview with you and data. All of which
they should have. The challenge is summarizimg and
synthesizing.

II. Purpose and history of the Commissiom
Very feasible -- they have all the materials.

You may want to tell them to distinguish betweem the
principles and innovations involved in the existemce of the
Commission itself (what we have come to call "the moral of
the story™) and the factual and historical elements
(meetings, members, funding etc...)) which may live happier as
an appendix to the report.

** we have written this in every but the last background
materials,, and you have spoken to this in the Finn office
when we met there (recorded) .

III. History of Jewish education

This is probably the most problematic chapter - it requires
recognizing that neither the state of the field nor best
practices have in fact been dealt with. We have Acky's paper, my
data and some elements from Riesman as backgrountl. What's wrong
(OII.B) will be difficult to state. Between soeme Gallup (I will
write a memo to Finmm, summarizing what can be quoted, followimg
the meeting I had with Mike and with the Gallup peupl®)) and
general data that appeare in background documents.

€. c¢can be dealt with in a Limited way.
D. is all vyeours, as is E.
F. should be decided by Hank and left te him.

Recenmendation: this chapter sheuld not be as promninhent aw
the ociutliine implies. We have stayed away from this fer
excellent reasohe and we may be deing validity adisismerwises
if we produced a picture witth which we are uncemfortable. The
researeh papers are not selid eneugh and the data does neot
exist. Best praetiee sheuld be dealt with in a mest ecautious
way with the utmest eare te eu¥ eredibilliitty.,

IV. Recemmendations 6f the Cemmissien

This is where we ought to be mest ecautious: WE DO HAVE A
PLAN. WE THINK WE WROTE IT. SOMEHOW OTHERS TELL US THAT THIS
PLAN IS ABSTRACH., I think that in faet they tell us that w
weuld be fere eenvineing if we eeuld deseribe the euteone of
the plan. T den’t knew if that is feasible. We RmAY wamnt €2
€¥y. But iR €he meanwhile sil¥ Biamn = eaeh elenent of

3



community, persommel, lead communities and the IJE explaimed
by you today as well as possible - is the core of the
nessage.. The heart of the matter. I think that
communicating this is the main issue at stake. Chapter IV -
A through E, is the story that needs effective telliimg. If
that can’t be done, then you and I need to go back to work
for a while. But I believe that it can be dome.

V. Glimpses of the future.

Do we want this chapter and can we do it (particularly %B)?
We have not done it, except for the methodological work a few
meetings back, where we state why lead communities +
diffusion of innovation are the methocd. You and I may wamt
to try this before moving on.

LI B B Bl Aol LB

I do hope that this is usefwl,, and trust that you will have a
fruitful meetimg. What is written may read too critical. On the
whole though I find the outline very helpful and a clear
imdication that they are on the right track.

Would you please create opportunities for writtem and spokem
communication with the team following your meetimg. I think it
will be beneficial to the work.

L e BEo ok RoR LS

Well, thast iss itt foéer workk. II ammsenddhyg thee mateeribsdl threugh
twice s tHett linessthett mey Pee milsswall the firstt ome may dse
readable on the second version.

Yesterday was a historical day here, so they say =- though
nothing to be particularly proud of. Young Aryeh Derry brought
down the govermment via Ovadia Yossef. Shas resolved theilnr
problem by staying out of the building at veoting time = and
leaving one of their ministers to vote aye - g0 as to stay in the
government. All day the most confuesed and confusing bickering and
negotiating took place. At voting time there was ne one whe ceuld
say what the result would be! What will be now is anyone's
guess. Rabin is going around threatening his laber mates and
working for a re-creation of the coalition govermment.. Sharen is
campaigning relentlessly. So in fact is everybody. My children
claim théewhbdéethinggiss goodd Decauses thee governmesitt fealll for the
right resson. Which it somethimy tHett nevexr Happemied iin thige
past. I fear that the outcome will be either further econfusion or
an election that will grant the extreme right much meore powear.
With Shas to balance this. Sure you want teo come back?

Have a very safe trip.
Regards te Sue.

P.S. Seen the disgusting article in Newsweek?
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RUDER‘FINN

Dear Seymour,

ggte.lﬁgad sa brief;outl{ne oathe re;:o;tidlvye %n g0 It,hn:mgh itina mog
manner At our meeting next Friday, We've begun organizing the
matgra.l for the f?rst chapter, l:\snd we hope to have a drguﬂ Ig about two

WECKS,

Look forward to seeing you next week.

ferma
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THE COMMISSION ON JEWISH EDUCATION
REPORT OUTLINE

L Intredugtiaon
A. What s an educated Jew - basic philosophical statement
B.A peugjctim on gurTent environment in Jewish education
I U.S. and why reached crisis stage

H. Purpose and history of the Comumissiom
A. How and why it was founded
B. Unique features of Commission
C. Who the commissioners and advisors are
D. What the of the Commission are
E. How itt is funded
F. When and where it met
0, Commitment to create ongoing program

11, Histoty of Jewish education
A, Some bac d on Jewish education in the U8,
B. Analysis of what's wrong with Jewish education in U.S. today
C. Research findings indicating state of crisis
D. Relationship between education and continuity
E. les of some successful programs -- i.¢. Mexico, Pasadena,
Iton Center
F. Local commissions — i,e. Cleveland

IV. Recommendaitions of fie Commissiom

A. Conclusfons & plan (26 items)

B. Personne), ng, otc.

C. Creation of Institute for the Advancement of Jewish
Education (final name to be determined)

D. Description of communitics" concept, how they will
be chosen and how they will function

E. Why plan will work

V. Gl off tie Fature
How lead communities will affect whole Jewish community
B, Wit Jewish ¢ducation as a whole can be in future *
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FACSIMIILLEE TRARNS NI SSSSIIOONN
NATIV-POLICY AND PLANNING CONSULTANT
JERUSALEM - ISRAEL
TEL/FAX: 972-2-699-951
TO: PROF.8. FOX
FROM: A~ HOCHSTEIN

DATES March 16, 1990 PAGEXE::

Dear Seymout,

This is imstallment two towards your meeting with David Fimn and
his team. I also include a re~do of the part sent yesteuwdhyy..

1. PRINCIPLES AND REPORT FORMAT

I consulted briefly with Mike on this - presented him with the
alternatives considered ((self-standing report plus reseaxch
sppendix; executive summary report or inspirational report plus
our document + research appendix;: etc.). I presemted our
perception of the issues involved as well as some of our lack of
clarity concerning what the Finn report will be. I alse shared
it;l;e ol:tline. Because it seema to me eminently relevant, here is
s view:

1, Our (pou and me) Jjob is to decide completely and finally on
the content of the report and to write it eur way ("and if yeur
document lacks somethimg, then write that something up and
complete it...7),

2. The job of the writer (I0.F.) ia to take that decumemt and
couch it in terms that ere rhetorically effective.. Any proklem he
has with the content goes back to us for fermulatiem.

3. Mike warned -~ in his uniquely theoretical, charming and
unequivocal way - againet a&llewing either censideratieomg of
target sudience or coneiderations of appropriate rheteric teo
PRECEDE or impact in eny way on the £first and ecemplete
formulation of the content, Otherwise says he (with pre~ and
enti-sristotelian argumenmtw) rheteriea wmeve from being a teel fer
communication te dictating eentent.

4. This view essentially invalidated substantive diseussien of
the outline or of the fermat with him sinee, in his view, these

must result from the appliecatien of B.F.#s trade te eur eempiate
SORteREt Stery.-
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2‘m‘r DO WE LEARN FRON THIS VIEW? WHAT DO WE MAKE OF IT?

1. OUR DOCUMENT ~ WHICH WE VIEWED AS TELLING OUR STORY - MUSYT BE

THE FRAMEWORK, THE BASIS FOR THE CONTENT. THIS IS WHAT WE HAVE
DQNE THIS IS WHAT WE BELIEVE IN.

2., WE NAY DECIDE TO ADD PIECES, TO AMEND OTHERS - BUT WE SHOULD
BE GUIDED BY OUR OWN BELIEF IN THE CONTENT-VALUE OF THESRE, AND BY
QR ABILITY TO PRODUCE VALID MATERIALE.

3. WE MAY DECIDE THAT THE FINN TEAM SHOULD DO ONLY ONE PART OF
THE REPORT ([.G. THE INTRODUCTION; THE COMMISSION; THE COMMINITIY:;
THE PLAN} OR THAT THEY DO ONLY A SUMMARY -~ AND THAT OUR DOCUMENT
I3 THE SUBSTANTIVE ONE. WE MAY ALSO DECIDE THAT THEY WRITE THE
WHOLE THING. WHAT WE SHOULD NOT DO IS ALLOW THE BASIC CONTENT
TO BE CHANGED.

IN OTHER WORDS, WE SHOULD LOOK AT THE PROPOSED OQUTLINE IN LIGHT
OF WHAT WE HAVE ALREADY DONE, AND LET THAT AND ANY ADDITIONAL
FERSIBLE WORK THAT WE CAN DO DICTATE THE CONTENT. WE WILL THEN
BE ABLE TO DECIDE WHETHER WE WANT ONE OR TWO DOCUMENIS.,

I PRACTICE FOR TODAY THIS IS WHAT I RECOMMEIND:

1. YOUR MESSAGE IS: "FRIENDS, THIS IS THE CONTENI.. PLEASE RE-
WRITE IT MORE EFFECTIVELY"™

2. THE OUTLINE:
I..Introduction

This whole first chapter is something we have NOT doms.. It
reads as a good fdea if it can be dome. Otherwise it shauld
be simply skipped.

A. What is an educated Jew — baasic philoscphical statement

The notion of beginning with a philoacphical statement that
might be both consensual and profound is really very lovely:
if feesible it could set the tone for a sericusly inspiring
report (gnite different from ocur mere vulgar use of the term
Yinspirational®). When David presented the idea teo us you
responded that Twersky might be able te do it. Before
deciding whether this is feasible, whether you should write
this, or whether it should be done at all, I recommend that
you let David explain to yocu exactly what he had in minmd., I
am no longer clear on this, yit I recall that at the time the
reguest seemed 2 feasible one = even given the need for
consenaus. Indeed it seemed then that the statement weould be
made of the stuff that metivatea Tweraky to attend the
meetinga, rather than requiring a speeifie definitien of
Jevish edusatien, This demanda elarifieation with Pavid,
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B. A perspective on current environment in Jewish education
in US and why reached crisis stage

Feasible assignment: could be a summary of our materials/
Zucker materials, interview with you and data. All of which
they should have. The challenge is summarizing and
synthesizing.

II. Purpose and history of the Commission
Very feasible — they have all the materials.

You may want to tell them to distinguish between the
principles and innovations involved in the existence of the
Commission itself (what we have come to call ”“the moral of
the story") and the factual and historical elements
(meetings, members, funding etc...) which may live happier as
an appendix to the report.

** we have written this in every but the last background
materials, and you have spoken to this in the Finn office
when we met there (recorded).

ITI. History of Jewish education

This is probably the most problematic chapter - it requires
recognizing that neither the state of the field nor best
™\ practices have in fact been dealt with, we have Acky's paper, my
T>data and some elements from Riesman as background. What's wrongUv\™ \
wv«/N\j(1II.B) will be difficult to state. Between some Gallup (I will **
write a memo to Finn, summarizing what can be quoted, following _>~
| the meeting I had with Mike and with the Gallup people) and
- R general data that appears in background documents. AT

C. can be dealt with in a limited way,
D. is all yours, as is E.
F. should be decided by Hank and left to him.

Recommendation: this chapter should not be aa prominent as
-1 the outline implies. We have stayed away from this for

excellent reasons and we may be doing validity a disservices

if we produced a picture with which we are uncomfortable. The

research papers are not solid enough and the data does not
y V'exist. Best practice should be dealt with in a most cautious /
’ way with the utmost care to our credibility.

1 v
IV. Recommendations of the Commission

Ir

-

This is where we ought to be most cautious: WE DO HAVE A
PLAN. WE THINK WE WROTE IT. SOMEHOW OTHERS TELL US THAT THIS
PLAN IS ABSTRACT. I think that in fact they tell us that we
would be more convincing if we could describe the outcome of
the plan. I don't know if that is feasible. We may want to
try. But in the meanwhile our plan - each element of
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commURity, personnel, lead eommunities and the IJE explained
By yeu %eday ae well as possible = is the core of the
REEBAgeE. The heart of the matter. I think that
communicating this is the main issue at stake. Chapter IV -
A through E, is the story that needs effective tellimy. If
that can't be done, then you and 1 need te go back to work
for a while. But I believe that it can be dome.

V. Glimpses of the future.

Do we want this chapter and can we do it ((particularly "B)}?
We have not dona it, except for the methodological work a few

‘~ ) meetings back, where we state why lead communities +
diffusion of inmnovation are the method. You and I may want
to try this before moving on.

{ﬁ&“fl‘%_\' k¥ W W W

V.I do' hope that this is useful, and trust that you will have a
frofitful meeting. What is written may read too criticall.. On the
whole though I £ind the outline very helpful and a clear
imdiication that they are on the right track.

y 'Womld you please create opportunities for writtem and spoken
\communication with the team following your meeting. I think it
‘vaill be beneficial to the work.

FEORR et

Well, that fs it for work, I am sending the materiasl through
twice so that lines that may be missed the first one may be
readable on the second versiom.

Yesterday was a historical day here, e¢ they sgay —-- though
nothing to be particularly proud of. Young Aryeh Derry brought
down the government via Qvadia Yeasef. Shas reseclved their
problem by staying out of the building at voting time = and
leaving one of their ministers to vote aye = s¢c as to stay in the
government. All day the moat confused and confusing bickerimg and
negotiating took place. At voting time there was ne ene whe could
s2y what the result would bal what will be now is anyore's
guess. Rabin is going around threatening his labeor mates and
working for & re-creatien of the cealition govermmemt.. Sharen ia
campaigning relentleaszly., So in faoct is everybedy. My children
cleim the whole thing is good because the government fell for the
right reason, Which is something that never happened in the
pest. I fesr that the ocutceme will be either further eenfusiern or
@n election that will grant the extreme right much more power.
With ShaB teo bslance thia. Sure yeu want te come kack?”

Have 2 very safe trip. /
Regards to Sue, W__ i

P.§, Seen the disgusting artiele in Newsweex? |
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MEMG TO: ant tid FEdmn

FROM: Shyyromer Fbac

.........................................................................

I am continuing with the questions that I did mot amswad: before I lefe
Istael. I am beginning with question No. 11. When we speak about
encouraging local committees to involve top community leadershim, we mean
some of the Follewimg. The fact that the Cleveland Commissiom on Jewish
Gontinuity (@ cemmission that was established and completed its work
before our North American Commission got started) accomplished what it
did, which is o build a comprehemsive plan that I think is goimg to make
a big difference and to get it funded is because the first meetimg was
eonvened by Mort Mandel and he managed to get outstanding leaders to jeoim
the Commission and undertake responsibility for the Commissilam.

I think that this is something that, Lif replicated throughout Noxrth
America, would make all the differenmce {n rthe world., In eother words, if
Charles Bronfman took leadership in Montreal and Lester Crown im Chicagw,
this would change the status of Jewish educatieomn, the way funds were
allocated for Jewish educatiom, and this in turn would make a big
difference as far as personnel is concexmedl, That is, whem youmg people
recognize that the top leadership cares about Jewish educatiom and is
making this a serious issue, then I think that we will be able te attract
a different kind of person into the fleld of Jewish education,

Also, the Nerth American Commiselon demonstrated how well aschelanrs,
community leaders, educators and rabbis can work together. Amd this is
wvhat is needed on the local scene and in as mamy communities as is
pessible in North Amevica. When we're speaking of the organized Jewish
community now, we're not enly speaking about the conventiomal
participamts, that is outstanding lay leaders and rabbis and educatons,
but alse artists, academites and intelleetuals. They are walting to be

imvited in and by and large the organized Jewish community has invited
them in only for fundraiwing., Obviously, they don't feel comfortable in
this rele, net enly beeause they are pot able to make significamt
centributioms, but because they are interested much mere In the comtent
issues. Jewish education eoffera an ideal platform for them te joim and
they could play an importamt role in helping to define the contemt of
Jewish educsatien dealing with gquestiems of the effectivemess of Jewish
educatiom, ete.

New the Cemmission haz established relatienships with the presemt thirteen
or more leecal cemmiszsiomz eon Jewish educatiem. You ecan see this in the
paper vritten by Jeel Fex and by Henry L. Zuekewr, If you do net hawe
these papers, then Mark Gurvia or Ginny Levi at the Cleveland office will
be Rappy te see that you get them.
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I these commissions Sueh as Los Angeles, top lay leaders azé already
Imvelved and Mort Mandel, for exampile,. is gelng out te Les Angeles te
speak ®o What commission im April as he spoke to the New Veork Federatien
the other day.

Question Me. 12: The four bullets on page 11 May appear iR VXY reperdt
ot edwcation in Nerth America. The differense 1s that we intend to
respond to the problem of personnel in a comprehensive way. That is, 1
know of no attack where the fizsue was approsched in terms of recruitment,
training, professien-buiilding and retention at the same time, The wswrdaus
raports have often dealt with these problems separately. And sne of the
reasons why this cannet happen in general education ls becausse eaeh of
these areas beleng to a differant group or vested interest greuwp in the
United States. For example, training belengs te the umilwmersilty:;
recruitment balongs te the loeal bosrds of educaztiom; the salaries of
profession-building belong either to the teachers or to the beards of
education.

Here im Jewish educatiom, because of the work of this Commissiom amd
because of the fact that you are asking the community to take lesdiewrshijp,
you zan mount am artack on the local sceme and that's what we wilil bhe
doling im these lead communities where all of these matters would hxe
attacked simultaneously. And thus we could learn in practice to wiest
extent Is $alary apd Filuge benefito very impemtontl. Hrw is statws givem
to poopla, To wint- syt-dmt would great figures in the traimimg
imstitutions make a2 differemce, both in termy of encouragimg pecple to ¢o
tiimto the field, and also seeing to it that they were propexly insmpiasid,
In other words, the comprehensive approach is what we are talkimg about
here,.

How I have not rasponded here to the question of improvimg the comtemt of
educatiom. That I think we pigked up scmeplace else in the earlier
material I've written to you, If you need more of that l1'd be happy to,.
However, it is Important that you understand that what we are up to hewe
is # comprehensive spproach in attacking the problem of persemrel
imvelving 211 of the four elements that I memtiomed.

Question No, 13: Theze is nothing similar te a prefessiom of Jewish
education and that's why we've emphasieed it here. There s a professien
fn general edueatiem. There is a profession of the rabbimate. There is a
profession of secial weorkers in Jewish educatiom. There is a professieom
of people werking in the £ederatien mqvemant, but mot for Jewish

o o

of dealing with the problem.

One or tne suggennuvil we¢ Mte RREVEAg T <R I Il .T L

several times, fs that ene of the ways needed te build this prafes-r.:igm is
by virtue of creating many jobs that de not exist presemely in Jewish
education €uch as pecple whe are experts in Ehe mediim, in the Ismns
EXperienee, fa early childheed edueatiom, in teacher educatien amd

e Peitla e B W R g v m e
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curriculum developmantr, and above all the building of the profesaers of
educatiom. Thus, we are talking not only of a linear approach to the
profession which is disastrous. That is, & linear approach to advancement
which is teacher, assistant primcipal, principal where many people are not
appropriate to move up that way but, if there were an expert in the
teaching of the Bible, that persom could be a teacher who, instead of
being forced to move UP into an administrative role could be a person who
would have an impact on a school or many schools by virtue of being an
expert in the teaching of Bible histeory, Hebrew, Jewish values, »uu.

Question No. 1l4: I am beginning by following the bullet poimts on paga
12. The material which indicates that there are no motre tham 15 or
something like that professeors of Jewish education today and that you
can't undertake the assignment with that aumber of peoplws,

We expect to attack this problem in a very practical and organized
mamrer., For example, we would like to serve as shadchan between the
foundatioms apmd the institutiems of higher Jewish learmimg. For example,
could we get the Riklis Foundation to invest in Yeshiva University for a
program in early childhood educatiom. Could we locate the proper people
whe might serve as faculty for Yeshive University in this program. Thus,
for example, a Jerusalem Fellow like Cindy Leviwe who comes from Seattie,
Washingtom, was trained at the Jeyusalem Fellows for the past three years,
could come back to Yeshiva University and serve as a member of the faculty
of its early childhood education specialty which would be financed by the
Riklis Foundation,

Similar examples could take place at the semipary, Hebrew Union College,
Bramdeis, etc., There are almost no specialista in the various fields that
are needed to build these faculties. For example, specialists in early
childhood education and informal educatiom, ete¢. But we would identify
people in general education who might be willimg to make a contribution

Bfmne re oo pevectivo. Ml anvd] Uahesr Hyy tedding Ueamess off atbsearme ard
finally some of them by finding that this is the way tney wouiu ..ne ¢u

spend their lives.. For exawple, we are currently negotiating with the
head of the Departmemt of Education at the University of Wiscomsiim,
Professor Daniel Pekarsky, to take a three-year leave of absence to go
inte Cleveland and serve as kind of intellectual leader of Cleveland as a
lead commumiityy.,

The idea here again is to use the vast brain power of Jewish intellectuals
and academica for Jewish educatiom. They, as we all kmow, are the leadets
in the social sciemces, education and the humanities amd it is these
fields that are necessary to help build the training institutiems. Alse,
the thought would be to take outstanding practitiomers and move them up
into the training institutioms, the combination of scholars of Judaica
that currently exist in these training institutiems, Jewish academics who
are werking at the Stanfords, Harvards, etc. And practitioners would be
the way that we would attack the problem of developing the faculty for
Jewish education prograws and creating the specialized tracks.
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As far as improving the qualiry nf traimbgy opportunities by creating

partnarships batween training institutiems in Nerth Ameriea and Isrsel,
for example in a lead commumity, the Hebrew Umiversity and the Jewish
Theological Seminary might take the responsibility for the laad community
in Detreit. Tel Aviv University and Yashiva University mighet take the
responsibility for the lead community in Cinedmmatil, These are just very
gross examples, but they indicate the kind of partmerships that could take

place.

Sinee $o much talent exists in Israel teday for Jewish educatien in the
diaspora, both as a way to launch the activity in the Umited States and
since Israel, eo the minds of many American Jews and particuiarxly membexs
of the Commissiom, is important for Jewish educatiem, this is the way that
we could build partnerships, research netwerks in consertis, By the way,
the consortia in the United States for research could invelve a secuiar
university like Stanfard, the University of Judaism, Hebrew Uniom College
on the west coast, and the Hebrew University. All those possibilities
exist and they are quite realistie.

If you look at the next poimt, the training programs exist. There Is ome
in ¢leveland but none in the Florida area which represemts the third
largest concentration of Jews in North America. So there has got to be a
reconsideration of the geographic distribution and the meeds that this
brings to bear. It could either mean creating such institutioms er
building bramches of the seminary, ete.

As far as developing and supporting traimimg, it's interesting that the
Wexner Foundation is giving money for elites and we were under the
impression that there was enough monmey available for people that wamted to
go into the field of Jewish educatiem, But we learnsed that studemts whe
want to go into the field are often left with enormous debts whenm they
finish their education of $30-50,000 in a profession that doesm't pay tos
much. Therefore a large amount of momey has got to be invested im
Fellowships for people who wamt to traim, to go into the field.. 7That is,
for tuition and for living expenses while they are students.

The last peoimt: Stanford University just received a gramt from the Wexmer
Foundation to build a speciality in Jewish educatiom. I know they'we
appreoached Harvard.. York University has a program. George Washimgton
University has a progzam.

On page 13, as far as inservice training programs are concermedl. Several
of the commissiomers like Twersky think that inservice educatiom is really
the way to go. That is, that there are many more teachers in the field
right now who should be upgraded than there are people who would ever get
inte training programs. As far as inservice training programs are
concermed, the use of the swmmers to build semipars such as these that
exist in general educatiom, Yale University has a wonderful semimar for
the teachers of literature and Stanford has ome for the teachers of
mathematics. Supposing we had programs at general universities where they
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have great Jjudaica programs such as Harvard runming a program for the
weaching of Jewish thought and NYU running one on the teachimg of Jewish
history, and the Jewish Theological Seminary running one om the teachimg
of Jewish values, and Hebrew Union Gollege running ome om the teachimg of
the Holocaust, These are all example of the way the summer could be used
for large numbers of teachers coming to study,. Other vacatiom periwds
could be used as well and, of course, Israel has hundreds of teachers that
are now coming, This should be changed inte thousands of teachmrs, The
same holds true for the administraters, the primcipals of scheels and
abbove all the inmformal educators who work at the Jewish Commumity Centers.

As fEar as the recruitment plan is concermed, it is my understandimg that
wé may even be able to announce that the Wexmer Foundation has undertakem
the entire program. That could be an importamt announcememt of the work
of the Commission giving appropriate credit to the Wexmer Foumdwmttiorn.
Furthepmare, other foundations such as Bronfmam will probably be ready to
announce their programs and show the relationship to the work of the
Commission so when the Commission annoumces its report, it might be able
to say im addition to the work of the Commission, the follewimg
foundations have undertaken a, b, and ¢ which have emanated from the weork
of the Commission or are related to the work of the Commiswiion.

Question No, 15: The Carnegie report did a very interestimg amalywis of
teacher salaries as compared to other professioms and I thimk that ocught
to be looked at. I don't remember what pages it was eon but it's thene,

As a result of their work, they came up with the notionm of payimg lead
raarhsr« somewhere around $70,000 a year. A lead teacher is mot a regulaw
teacher. It fis 8 teacher who plays a2 leadership role by virtwe of guiding

younger teachers, doing curriculum work, participatimg in the
administration of the school, etec.

However, the city of Rechester, T thimk, is already payinmg $70,000 a yeax
this year to teschers and many univeraity professers in the area wemt inmte
teaching, not only because of the salary but they were them able te de
vhat they wanted to de originally because the salaries weze new the kinmd
that they could Live en,

So the question really for the Cemmissien te figure eut, oF rather the
successer of the Cemmissien the IJE ke figure eutr, i3a vwhat are the kimds
of salaries that will be competitive and whe should reeeive them, I dem't
think every teacher should reeceive sutstanding salaries. We eught teo
build 2 ladder of salaries bujilt en training and the kird of rele that a
teacher would play. But the impertant peint is that you're geimg to kaw
te dramatiecally change the salariewn, fringe berefits, etw, of teacharss.

One of the thinge we found gub, for example, is that less teachers Maw
been to Israsl than community leaders and the reasep is essentially
finaneial, They de™™ < bmye the meney fer the Efip and they eam't take the
time off Beecause during the #umMe:rs wheh they Might go, Ehay w3e Ehis &igs
te make exXtra mORey BY gOing £o campy, eke., S8 the guestien of whak axe
the salaries that teachers should reeceive is wide epen but there's ™
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deubt that a very significant change will have to characterize the
salaries of teachers.

I'm not going te edit this, David, I'm going to send it as it is hecaase
I don‘t have that much time in Glevelamd. I will be in touch with you

naxt weak and T will be available to continue the comversation, either om
the phone or in peistwns.

Best wegards.

- - - - - =
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Fax; 972-2-699 951 FACSIMILE TRANSMISSION
TO: DBAY DD FAKNN T MARCH 6, 1990
FROM:  AAWRETTE HOOOISSTE NN WO IPNGES: &g

FAX NUMBER: 212=715=1662

Dear David, Deena and Framk,

It was good touching base with you yesterdmy. As promised youw willl find
a coded list of commissiom members attached to this letter. The codes are:

1. Family Foundations ((oftem also 2)

2. Community Leaders (often interchanges = as 2 becomes 3 for a while.,))

3. Heads of major commumuall organizatiwons.

4. Heads of imstitutioms of higher Jewish learmimg,

b. Rabbis.

6. Educators.

7. Schelars.,

After the calll we thought that it might be helpffull if we established some
sort of ongoimg system of communication,whether by sharing writtem materialls,
having the kind of telephone conversatiom we had yesterday or both. This willl
allow us to have more input where Mtpffiul and also to feell less isolated from

the heart of the actiiom.

Best wishes and best regards,

Ani

cc. £, Pl - kxd *
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COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA

Commission Members ’

Mona Riklis Ackerman {(Ph.D.), Riklis Family Foundatiem, 595 Madisen Avamee N
New York, NY110022, (212) 888-2035 888-2035 (212) ,10022.%

Dr. Ackerman is a clinical psychologist and President of the Riklis Family
Foundatiom. She is active in UJA/Federation df Jewish Philanthropies of New
York and American Friends of Rechov Sumsum.

Ronald Aponlebv Q.C., Robims, Appleby & Taub, 130 Adelaide Street, West, Suite
2500, Toromtw, Ontarie MSH 2M2, (416) 360-3333

Mr. Appleby is chairman of the law firm of Robims, Appleby & Taub, invelved
mainly in business income tax consultatioms; he speaks amd writes regularly on =
this subject. He is active in many civic and Jewish causes, including the
Toronto Jewish Congress, Jewish Mational Fund, Council of Jewish Federatiens,
and United Jewish Appeal.

.'.;
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David Arnew (Ph.D,), 1114 Avenue of the Americas, New Yerk, NY 10036, -
(212) 869=9700 - y

Mr., Armmow is a psychologist, President of the New Israel Fund and chair of the
UJ&/Federation of Jewish Philanthreopies of New York Subccrmittee on Govermamce.

A

Mandell L. Bermam,. 29100 Northwestern Highway, Southfield, Michigan 48034,
(313) 353-8390

Mr., Berman was President of Smokler Corporatiom, a real estate developer. He
is Chairman of the Skillman Foundatijom, President of the Councii of Jewish
Federations, and past President of the Detroit Federatier He served as
Cheirman of the American Asseoclation of Jewish Education and is Henerary
Chairman of JESNA.

i
Jack Bieler (Rabbi), Hebrew Academy of Greater Washimgwwzm, 2010 Linden Lame,
Silver Spring, Maryland 20910 (301) &49-3044
Rabbi Bieler is Ceardinator of Judaic Studies and Supervisor of Instruction
at the Hebrew Academy of Greater Washingtom. He has served as Chairman of
the Talmud Department at Ramaz Day School and was a Jerusalem Fellow.

Charleg R, Bronfmen,. 1170 Peel Street, Montreal, Quebec IZ®B 4P2,
(®14) 878-5201

Mr, Bronfman is Co=Chairman and Chairman of the Ekecutive Committee of The
Seagram Company, Ltd., Chairman of The CRB Foundation ani Honorary Chaimmam,
Canada-Israel Seeurities Ltd. He Is Director of the Canadian Council of
Christians and Jews, and active in many civic and Jemiisth causes. ;
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John €., Colmam. 4 Briar lLame, Glencoe, Illinois 60022, (312) 835-1209

¥r., Colmen is a private investoer and business consultamt. He is a member of
the Executive Committee of the American Joint Distribution Committee and is
active im a wide variety of Jewish and general institutioms. v

b

Maurice $. Covrson (Rabbi), The Wexner Foundatiom, 41 S. High Street,
Suite 3390, Columbus, Ohio 43215, (@&l4) 461-8112
Rabbif, Corson 1s Bresident of the Wexner Foundatiom. He was a director of Hige!:s

" Jewish Commumity Relations Council of Philadelphia, United Israel Appeal c<f

Canada, and B'mal B'rith. He is active in many Jewish and civic causes.,

Lestey Crowm, 300 West Washington Street, Chicacjo,, Illineois 60606,

(312} 372-3600

Mr., Crowm is President of Henry Crown and Compamy, Chairman of the Board of
Material Service Corporation and Executive Vice-Prezident of General Dymmwmiics.
He has served as Chairman of the Board of The Jewish Theclogical Seminary of
America.

David Dubim, JCC on the Palisades, 411 E.' Clintom, Tetiefly, New Jerssy,, .
{(@01) 56%-7900 *
Mr. Dubin is' Executive Director of the Jewish Community Center on the PalﬂJiﬁ'ades*‘
and author of several articles in The Jourmal of Jewish Communal Serwie om-
Jewish education within*ﬂ-{gwish community centers.
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Stusrt E zenstat,. Powell, Goldsteim, Frazer & Mumphy, 100l Pennsylvania

~ Avenue, N.W., Sixth Floor, Washingtom, D.C. 20004, (202) 347-0066

Mr, Eizenstat practicea law in Washinmgtom, D.C. and teaches at the Kemmedy
School of Government at Harvard University. He was Director of the domestic
policy staff at The White House under the Carter Admimistratiom. He is active
in many civie snd Jewish organizatiems and speaks and writes widely on public

Joshua Elkin (Rabbi, Ed. D.), 74 Park Lane, Newtem, Massachusetts 021359,

(6L7) 332-2406

Rabbi Elkin is Headmaster of the Solomon Schechter Day School of Bostom. He -
has taught ia the Jewish Education program at the Hornstein Program in Jewish
Cemiunal Serviee at Brandela University and has just completed a year as-a *
Jerusalem Fellow.

EH N. Evams. Charles H. Revsea Feundationm, 444 Madison Avemue, New York,
NY.10022, (212).935-3340

MF. Evans is President ef the Charles H. Revson Foundation which Supports

pEcgFams im urban affairs, Jewish and general educationm, and biowedical

FesezFeh peliey. He has written two boeks on the history of Jews in the

American Seuth.



Izwin 3, Fleld. Liberty Vegetable 0il Company, P. 0. Box 351, Norwa.lk,
Califernia 90650, -(213) 921-3567

Mr, Field is President of Liberty Vegetable 0il, and Chairman of. the Exeeutive
Committee of Luz International Ltd. He is Vice Chairman of the Jewish_
Federation of Los itgsles and a past National Chairman of the United Jewish
Appeal. He serves many other national end Mtemacional orgamimﬁmsk

Max M, Fishew, Fisher Building, 27¢h Floor, 301l Grand Boulevard, Detroit,, .

Michigan 48202, {(313) &71-8000

Mr. Fisher was Chairman of the Board of Governors of The Jewish Agency for
Israel, President of the Council of Jewlsh Federatioms, and President of the
UnitediJewish Appeal. He was Chailrman of United Brands Company and has been
invelved with many other corporations and civic and Jewish organizatioms.

Alfred Gottschalk (®Rabbi, Ph.D.}, Hebrew Union College, 3101 Clifton Avemue,
Cincinnati, Ohio 45220-2488, (513) 221-1875

Rabbi Gettschalk fis President of the Hebrew Union College-Jewlsh Institute of
Religiom. He has written extensively on ethics, educatfor and Jewish -
intellectusl history. .

Arthur Green {(Rabbi, Ph:D.), Reconstructionist Rabbinical College, Ghurch Road
and Greenwood Avenue, Wyncote, Pennsylvania 19095, (215) 576-0800

Dr. Green is ‘President of ,the Reconstructionist Rabbimical College and the
author of mamy books and articles including Tormented Master; A Life of Rabbi
Nahman of Bratslaw..

Irving Greenberg (®abbi, Ph.D.), The Natlonal Jewish Center for Learning and
Leadership, 421 Seventh Avenue, New York, NY 10001, (212) 714-9500

Rabbi Greenberg is President and co-founder of CLAL: The National Jewish
Center for Learning snd Leadership. He founded and chaired the Department of
Judaic Studies at City College and has taught and written widely on Jewish

~ctivughts and religiom. -

*

Josesh §, Gruss, Gruss & Company, 900 Third Avemue, New York, NY 10022,

(212) 688-1500

Mz, Griiss is forier headr of Gruss & Company. He established the Fund for
Jewish Education in Nev York in association with UJA/Federation of Jewish
Philanthropies. He has provided full medical and financial support to Jewish
ediicators, grante to 400 Jewish Day Schools Mad Yeshivot and to community
organfzations dedicated to Jewish outreach, and funds for school building
rensvations. ' He §uppert:§ Jewish @dueators through scholarships for high school
. and-college’ studemts, . - C -
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Rebert T. Hiller, Zanvyl Krieger Fund, 101 W. Mount Royal Avenus, Baltimmne,
Maryland.21201, (301) 727-4828

Me. Hiller is a eonsultant te non-profit organizations and Presidemtr of the
Zaavyl Krieger Fund. He has heen chief professional officer of the Coyncil of
Jewish Federatioms and tbe Jewish Federations in Pittsburgh and Baltimome.
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David Htrschhom. The Blaustein Building, P. 0. Box 238, Baltimore, Maryland
21203, (301) 347-7200

Mr. Hirschhom is Vice Chairman of American Trading and Production
Corporation.- He 1is a Vice President of the American Jewi3h Committee an,d -
active in Jewish education in Baltimore.

Carol K. Ingall. Bureau of Jewish Education of Rhode Island, 130 Sessions

Street, Providence, Rhode Island 02906, (401) 331-0956

Mrs. Ingall is Executive Director of the Bureau of Jewish'Education of Rhode **
Island, curriculum consultant,to the Jewish Theological Seminary and
representative of the Council for Jewish Education to the Conference on Jewish
Communal. Service. -

Ludwig Jesselson. Philipp Brothers, Inc..1221 Avenue of the Americas, New York,

NY 10020, (212) 575-5900

Mr. Jesselson has served as Chairman of Philipp Brothers, Inc., Chairman of the
Board of Governors of Bar Ilan University, Treasurer of the Board of Yeshiva
University-and President of UJA/Federation of Jewish Philanthropies of New York-:

Joint Campaign. S
B * - »

Henrv Koschitzkv. 1 Yorkdale Road, #404, Toronto, Ontario M6A 3Al,

(416) 781*5545 Iy

Mr. Kos.chitzky, a former Rhodes Scholar, is President of .Iko Industries Ltd.
He has served as Chairman "of the Board of Jewish Education in Toronto.

Mark 'Lainer. 17527 Magnolia Boulevard, Encino, California 91316, (818) 787-1400
Mr. Lainer is an attorney and.real estate developer. He is active with the
Jewish Federation of Los Angeles, Vice President of JESNA, and has been
involved with many other civic and Jewish organizations.

Norman Lamm (Rabbi, Ph.D.), Yeshiva University, 500 West 185th Street, New
*York, NY 10033, (212) 960-5280 o
Dr. Lamm is President of Yeshiva University, founder of Tradition magazine and
the author of many books~including Faith and Doubt. He was a member of the
President's Commission on the Holocaust and lectures extensively on Judaism,
law and ethics. -

SaraeS. Lee. Rhea Hirsch School. of Education, Hebrew Union College,

3077 University Avenue, Los Angeles, California 90007-3796, (213) 749-3424

Mrs. Lee 1is Director of the Rhea Hirsch School of Education at Hebrew Union
College, in. Los Angeles and Vice Chairman of the Association of Institutions of
Higher~Learning in: Jewish. Education..} She is a frequent contributor to
conferences and publications on Jewish education. o H/I !
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Seymony Mazein Lipget (Bh.D.)., Visiting Schelar, The Russsll Sage Foundatiom,
112 East &G4th Street, New York, NY 10021, (212) 750-6000

Professor Lipset is a Senior rFellow in political science and sociology at the
Hoover Imstitution at Stemfiord University. He, has been co-editor of Publie
Cpinjon amd author of many books Iimcluding Political Man and The Polities of
Unressemn..

-
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“Haskel Lookstein (Rebbi, Ph.D. )),. Ramaz Scheool, 125 East 85th Str@gtl:, New Yuakk,.

NY 10028, (212} 427-1000 »

Rabbi Lookstein is Pringipal of Ramaz School and Rabbi of Congregation Kehilath
Jeshurun. He teaches at Yeshiva University and has served in leadership roles
with the National Rabbinic Gabingt,. the New York Board of Rabbis, the Coaliition
to Free Soviet Jews and the UJA-Federation of New York,

Robext E. Louwp, Loup-Miller Construction Compamy,, 10063 E. Harvard Avemus,
Suite 900, Denver, Colorado 80231, (303) 745=7000

Mr. Loup i3 a real estate developer. He is life president ‘of the Alliad Jaewish
Federation of Denver, National Chairman of CLAL, and past national chairman of
the United Jewish Appeal.

I

Mortom I, Mandel . Premier Industrial Corporatiom, 4500 Euclid Avemum, i
Cleveland, Ohio 44103, (216) 391-8300 )
Mr. Mandel is Chaefrman of the Board of Premier. He has been President of the
Jewish Community Federation of Cleveland, the Council of Jewish Federatiurs,
and JWB. -

‘Matthew J, Maryles, Oppenheimer and Compamy, Ime., 1 World Financial Camt&mr,,

200 Libberty Street, New York, NY 10281, (212) 667-7420

Mr., Maryles ‘Is a Managing Director of Oppenheimer and Company, Inc., a New Yorz
fovestment banking firm. He is President of Yeshivah of Flatbush, Chairman of
the Fund for Jewish Education and Vice President of UJA/Federation of Jewish
Philanthropies of New Yeork. s .

Florence Meltom, 1000 Urlin Avenue, #1505, Columias| COhie, 43212, '

(614) 224-5239

Mra, Melton is the feunder of R, G. Barry Corporatien where she serves as
Design Consultant. She has served on’the Board of Huntington Natiomal Bank,"
Columbus, snd is an imventer who holds a number of patemts. Through her
philanthroplie efforts, she haa inieiated numerous innovative projects in Jewish
and secular education, Including a research project at Ohic State University
designed to Increass the self-image of junier high school childrem. She has

-~
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Donald R, Mintr . MeGlinchey, Stafford, Mintz, Cellini & Lang, 643 Mfagazﬁm
Street, New Orleams, Louilsianna 70130, (504) 586=1200

Me. Minez is Feunder and Directer of MeGlinehey, Stafford, Mintz, Cellinl and
Lang and- a Prefesser ac Tulane University Law School. He was President of the
Nev Orleans Federatiea and 1§ new President ef JuB.



Lester Pollack. Lazard Freres & Company, One Rockefeller Plaza, New York, NY
10020, (212) 373-4904

Mr. Pollack is a General Partner of Lazard Freres and Chief Executive Officer
of Centre Partners. He is Vice President of the JWB’and of UJA/Federation of
Jewish Philanthropies of New York. ,

.. Charles Ratrner. Forest City Enterprises, Inc., 10800 Brookpark Road, Cleveland
*Ohio 44130,. (216) 267-1200 .
Mr. Ratner i3 Executive Vice President of Forest City Enterprises, Inc. He is
Vice President of the Jewish Community Federation of Cleveland, Chairman of the
Cleveland Commission on Jewish Continuity, and of the Cleveland Jewish Welfare

Fund campaign. He is active in other civic and Jewish organizations.

Esther Leah RItz. 929 N. Astor Street, #2107-8, Milwaukee, Wisconsin 53202,
(414) 291-9220

Mrs. Ritz has been President of JWB and Vice President of the Council of Jewish
.Federations. She is Vice Chairman of Wurzweiler School of Social Work at
Yeshiva University and is a Past President of the Jewish Federation in
Milwaukee. -

Harriet L. Rosenthal. 368 Woodland Place, South Orange, New Jersey, 07079
)201 ( 762-7242 .T
Mrs. Rosenthal is a Vice Piesident of JWB. She was a delegate of the National
Council of Jewish Women to the Conference of Presidents, and serves on the
Board of The National Conference on Soviet Jewry.

Alvin I. Schiff (Ph.D.), Board of Jewish Education of Greater New York,

426 West 58th Street, New York, NY 10019, (212) 245-8200

Dr. Schiff is Executive Vice President of-the Board of JewishEducation of
Greater New York, Editor of Jewish Education and Professor of Jewish Education
at Yeshiva University. He is past president of the Council for Jewish
Education.

7 . .
Lionel H. Schiboer. Q.C., Schipper Enterprises, Inc., 22 St. Clair Avenue,
East, Suite 1700, Toronto, Ontario M4T 2S3, (416) 961-7011
Mr. Schipper is president of Schipper Enterprises,. Inc.,. a private investment
firm. He is. director of several. organizations, including Co-Steel, Inc.,
Toronto Sun Publishing Corporation and the Alzheimer Society. He ispast
chairman of. the United Jewish Appeal of Metropolitan Toronto.

- Ismar~ Schorsch (Rabbir Ph.D.) r. Jewish. Theological Seminary, 3080 Broadway,

New York, NY 10027, (212) 678-8072" =
Dr.. Schorsch is Chancellor and Professor of Jewish History at the Jewish
Theological Seminary of America,. He has served as President of the Leo Baeck

Institute and has published in the area of European Jewish history.



Harold M. Schulveis (Rabbi, Th.D.), Valley Beth Shalom, 15739 Ventura

Boulevard, Encino, California 91436, (818) 788-6000

Rabbi Schulweis is Rabbi of Valley Beth Shalom Congregation of Encino. He HIs a
contributing editor to Reconstructionist. Sh'ma. and Moment magazines. He tks
taught at the University of Judaism and Hebrew Union College in Los Angeles 4>
is on the fgculty of the B'nai B'rith Adult Education Commission.&

Daniel S. Shapiro. Schulte, Roth & Zabel, 900 Third Avenue” New York, NY 10022,.
(212) 758-0404 /

Mr. Shapiro is a partner in Schulte, Roth and Zabel. He has served as
President of the Federation of Jewish Philanthropies of New York and is Vice
President of the Council of Jewish'Federations. m!

WMargaret W. Tishman. 1095 Park Avenue, New York, NY 10028, (212) 980-1000

Mrs. Tishman is President of the UJA/Federation of Jewish Philanthropies of New
York. She has served in leadership roles with the Jewish Community Relations
Council of New York, the Jewish Theological Seminary, and Yeshiva University.

Isadore Twerskv (Rabbi, Ph.D.), Harvard University, Center for Jewish Studies,
6 Divinity Avenue, Cambridge, Massachusetts 02138, (617) 495-4326

Professor. Twersky is Nathan Littauer Professor of Hebrew Literature and - //
Philosophy and Director of the Center for Jewish Studies at Harvard
University. He has written numerous scholarly books and studies in Jewish'
philosophy and law; . ! .

Bennett Yanowitz. Bond Court Building, 1300 East 9th Street, Cleveland, Ohio
44114, (216) 696-3311 . ! -

Mr. Yanowitz is. a principal in the ‘firm of Kahn, Kleinman, Yanowitz and Amson.
He is President of JESNA. He has served as Vice President of the Jewish
Community Federation of Cleveland and Chairman of the National Jewish Community
Relations Advisory Council.

Isaiah Zeldin (Rabbi), Stephen S. Wise Temple, 15500 Stephen S. Wise Drive,

Los Angeles, California 90077, (213) 476-8561

Rabbi Zeldin is the Founder and Rabbi of the Stephen S. Wise Temple in Los
Angeles. He 1is founding dean of the Los Angeles branch of Hebrew Union
College, 'and. past president of the Pacific Association of Reform Rabbis and the
American Zionist Council.
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OWEM EDUCMHTION
NORTH AMERICA
- 4500 Euclid Avenue
Commnissionery Claveland, Ohiio 44103
Worein (L, Mandel 216/ j91-8300
Clinigman
Mo Rildis Ackerman
ikonadd Appleby
o MENO TO:  David Fimn
Mieet’
J@a}?:rlﬁa.ﬂmnﬁnan FROM: Mark Gurvis M
ﬂbﬁmC»Col}.:mR
e, Cureen DATE: March 2, 1990
David [Dubin
* el Kismsiar SUBJECT: Community Planning in Jewish Education
. oAl Kin
idliN. Fvans
‘ E.uid ------------------------------------------------------- —h T E A EE -
A a o Fidier
Alfred Gutrachalk
ﬁw'f‘.i""%f::ﬂ"ﬂw 1 aim enclosing twe papers which should help clarify for you the
Jaopth S, Ginivsn environment within local communities in which the Commission om
Robentt | Hiller Jewish Education in North America is and will be operaitimg.
Daid Ifiinlihorn First is Henry L. Zuckexr's paper on Community Orgamization for
E:;"J“:j;'ﬁin Jewish Educatiom, which looks at leadershitp, fimamcing, and
Hanry Koschitzky structural issues. Second is Joel Fox's paper on Commumity
Ml Lainer Planning in Jewish Edueatiom. Joel is the planning director of
Nerman Lamm the Cleveland Federation. Alse, I am anclosing the loecal
mmum commission report from Cleveland, whiech will give you an example
Hriackedl ILwkstiar of what got produced as a planning document within one of the
Robeat . Loup stronger North American Jewlsh communities.
WMatdhew ). Marylej
Plrgas Mekon As you will see from Joel's papew, chore are numerous wodels
5 msliack that communities have recently used to engage in mere
Crdarles Ratner intensified planning efforts in Jevish education. Soums have
i Lo establighed local commissions on Jewish edueation, identitvy, or
0 (. Sehiff continuity; ethers have engoing Jeuish education committess
wonel H. Schipper within the federatien structure that have been reenergized
“‘“““"m‘@“ﬁ:‘l . areund partieular fnitiatives er studies, Feollowing iz a.
Hlorollh M. Sehulueis breakdown of these categories,
mﬂ;ﬁ‘“‘“ Loeca] commissions--The fellewing communities now have a
st Yenowire &GEEH §516h 6n Jewibh education 6 eontilmulty: Bostwon,
Eleveland, €elumbus, Detrei, Los Angeles, Syracuze. They are
st Advisors all &t different setages of deveiopmont, Bestom had its first
—— Beetifig ift late Jamvawy. Claveluid, which started in 1985 is
e A6V 1§ cHe process of f@pleisnting a fourtyeas, $§4.3 willion
Annerte Hachsssin egtaf, §§£aeu§s has ereated a standing Jewish Edueatiom
Siéphen M, Hofbman ommittes which £s implementing its commissiom's o
BlartinS, Kot fecommendations. As 8 result of ehe work of the Comaission om
Earm Schw ?,‘; Jewish Education iA Nerth Amavied, a Rusber of communities have
il e avAY .
et WoAier %ﬁ&iﬁﬁ%ﬁiﬁ“ﬁiﬁ& £} Ugeguing eomtunity getion sites and in
Hawy L Zueeer g ahAifl PEOEesS, IRCIUAIRG: Nebrolost Naw Jarsey, Naw ¥ewk,
Diasior & Frafieisee, and Torente.
Py L Zuicker
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angoing'Jewxsh-educacionréoﬁmittees which have recently undertaken
sfignificant planning studies, fncluding: Buffalo, Dallas, Miami,
Philadelphia, Pittsburgh, Richmomd, and West Palm Beach.

There have alvays been some communities which looked at Jewish educatiom

fissues from time to tima. Howevor, thé Commifriion arose at & time when
several local community efforts ware coineidivg, and its werk has
imtensified the interest and activity in this area.

1 hope thia will be helpful in clarifying the activity at the lecal
level. Please let me know if there ias other information I cam previda,

ce: Seymour Fox
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ARRAVZ )RR EERvAR
ANNETTE HOCHSTEIN

26 February, 1990

Mr. David Finn

Ruder Finn Inc.

301 East Fifty-Seventh St.
New York, NY 10022

USA

Dear David,

I thought this background data - more detailed than what you
have - may be useful. Please note that we will need to
double-check on any figures you decide to use. Also, the
document is not fully up to date. Where data is available
from individual research papers of the Commission, that data

is more accurate.

Best regards,

Annette Hochstein

Enc.

10, Yehoshafat St., Jerusalem 93152 Tel. 027662296 ;699951 'D0  .93152 ©OYW ,10 LOVI ' M
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‘INativ Policy and Planning Consuitants e  1ixom miomsy oruyrvarny
Jerusalem, [Eiael B15Y19
M

Tel.: 722652 296; 699 951

Fax: 972-2-689951 FACSIMILE TRANSMISSION
TO: Dawhid [Fimmn IDATE: 225 Hedbnaary, D990
FROM: Sepmour oo NNOPXGES: 11

FAX NUMBER: 212-593 6397

Dear David,

This ffax refers to yours of February 20 regarding expenses in
connection with the reporxt. We think your letter is
excellent, and guite on target. We have only one suggestion:
The last paragraph on page 2 should be deleted and replaced
with the fellewimg:

"The above involves all possible expenses, except for
publicizing the final report. My suggestion ils tHm=tf we demn'k
consider that guestien until mueh later when we willll have a a
much better idea of the news value of the Repert and will bde
able teo explere varieus eptions".

If you agree with the suggested ehahge, yeur letter sheuld be
sent directly to Henry L. Zueker en Menday, if pessible.

Warm regards,

SEYROUE Fo%
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vinativ BPolicy and Planning Conswitants e  nmom nramdy Hraye-asmn
Jefusalem, [Eneel NN

Tel.: 972-2-662 296; 699 951

Fax: 972-2-699 951 . FACSIMILE TRANSMISSION
TO: Davidd Fipmn IDATE: 29 Febrwary, 1980
FROM: Annette Hochsteiin NNOPRAGES: 4

F° NUMBER: 212-593 6397

Dear David,

The attached document is a first instalment of replies te
your fax of February 21, with questions concerning the
report. We have followed your advice, and Seymour (who is
away for a few days), set out to dictate replies to questionms
1 —-66. We plugged in some data for gquestions 7 99, did a
combined job for question 10 and had the whele thing
transcribed.

We hope the result is useful te yoeu. Please let ug know as
we will continue to work on the remaining questioms. We have
the feeling that it might be useful for you to look agaim at
the five documents entitled "Backgreound Materials"™ prepared
for each Commissien meetirg, as well as at the commissioned
papers,

Very best regards,

(u? =" .‘

Annette Heehstein
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25 Februamy, 1990
THE COMMISSION REPORT:

ANSWERS TO QUESTIONS OF 21/2/90
QUESTION 1

I think that to formulate the question as whether Jewish
education is in crisis or whether we've accomplished a lot is
to miss the point. There is a crisis for the following
reasoms:

a. Jews have never had it as good as they have it now -
Mort made that point. They live in an open society. They
can decide to leave Judaism without very much of a problem.,
Therefore Judaism has never faced the challenge that it does
today and has perhaps never faced it in its entire history:
Jews in North America live in a completely open society where
they can decide not to be Jews and where the education that
you offer, whether it be in schools, summer camps,, Israel
experience or even in the family, has got to compete with all
the "isms" in the world and all other attractive
philosophies, ideologies, etc. So Jewish educatiom has to be
compelling or make a compelling case intellectually,
emotionally and spiritually so that people will say: "I have
decided to remain engaged, to continue to investigatw, to
continue to grapple with these ideas,™ etc. That is a tough
assignment, even when you have great teachers, even when you
have great educaticonal institutioms.

So, the first point is that the open society and the ability
for Jews to thrive in North America,, have created problems
for Jewish education that would exist, even if Jewish
education were a great system.

b. The field of education itself is in crisis because
talented people could go into the business world, into law,
etc. and get good salaries and face challenging assigmmemts..
This meant that many people decided not to go into education.
You may have seen the articles in the New York Times the
other day, telling us that even medicine as a profession is
facing problems of good persconnel because of the many
competitive optioms. So the field of education generally,
not just Jewish educatiom, has been in a crisis for years in
not being able to attract good people. Y¥You have the neormal
problems of salary, status, prestige, other working
conditions. When you add to this the question of whether you
make an impact, and when you do not give teachers the feeling
that they can affect their own fate (what the field calls
Yempowerment™) , you eliminate the idealistic candidates who
would go into the field even if they would not get the
salaries that someone on Wall St makes.

So the field of education generally, not Jewish educatiom,
has been taken over by size, bureaucracy, a lack of
directiom, a lack of great visiom, etc. The field of
education has been in that crisis situation for many years
now. In the days of John Dewey and progressive education yeu
had a vision and it managed to attract some unusual people.
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When there was an economic depression the New York public
school system got many pecple as teachers because they
couldn't get other kinds of jobs and so you had a certain
guality of people in the field of educatiom. But in the
United States, (@ don’t know if it’s true in Canada), for
years now,- at least since the 40’s,- education has not been
able to attract the kind of people that would be necessary to
undertake the assignments that education has set for itself,
whether it ke education for citizenshim, education for
democracy or education for excellence.

c. When it comes to Jewish educatiom, the situation is
much, much worse and there are not enough times I can say the
word "much™. The reason for this is that with few
exceptioms, the field is seen as something akin to the
teaching of a second language, a foreign language, the
teaching of facts about the past of Jews, to children who are
coerced into going to school or who are bored or tired. Now
I'm going to make some exceptions to this in a momemt, but
this is what applies to the overwhelming number of childremn.
Just look at your own children and you realise what they
viewed Jewish education as. They did not view it as being as
important as their public schoel = and they didn’t
necessarily look to their public schoel with great
excitememt.. So, wheo should go inte a field like this? In
additiem, a potential candidate for the profession would view
the field as offering only part-time positiems, poor
salaries, no status, no ladder of advancement, etc.

d. Now for a different view, juxtapese the above with the
view of Jewish education as character educatiom, as
transforming the inner lives of people, as being a way te
save the Jewish people, as being a way to make it possible
for people to find meaning in their lives. If Jewish
education is described that way, then you have the
possibility of attracting people to Jewish education ~ just
as the first group of students were attracted te Freud and
psychoanalysis thought they were goeing te save the werld
because people were going to find out and discover the
destructive forces in themselves. Once they did that people
would become good people and ultimately they could end war,
etc.

e. The key point is that in addition to all the realities
that exist in general educatiom, Jewish education faces
additional difficulties. If the situation is so black, why
am I so encouraged? For the same reason that you'’re ready te
write this report, for the same reason that you believed in
the World Academy of Ethics. You have this enormous
opportunity and I don’t have to explain that to yow, David,
you know the way the vision of Finkelstein affected vou.
Now, the vision ig not clear. It is clear to those people
who have gone into the field and who have made a difference,
but not te others.
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I find this issue - is there a crisis vs. are there people
that have accomplished something - a useless argumemdt. Good
things have been accomplished:z You know some and I can give
you additional examples. When people saw the vision, they
created things like Camp Ramah, they created things like the
Melton Centre, like the Jerusalem Fellows. There are even
outstanding supplementary schools, there are wonderful day
schools, there are wonderful early childhood programs, there
are community centres where things have been dome. There are
great Israel experience programs. In each one of those
cases, I‘m willing to wager that it is because someone had a
vision that could rise above the realities of the field. Now
you can’t build a field on heroes. So, on the one hand we
have to project a visiom. Without the vision you won't even
get the herces. If we have the vision and we create the
conditions, then we can begin to talk about what this
profession needs.

f. So, I thimk that the point of view that should be
expressed here is that Judaism has an enormous contributien
to make to Jews and to the world ((that is the Twersky
statementt)).. People who want to join that team, whe want to
make it possible for the Jewish people to rise to its full
stature, should go into the field of educatien. Howewer,
that vision cannot be supported without minimal conditieorss..
What are minimal conditions? First of all, they are salary
and fringe benefits and profession - all the things that
general education wants. Yes, bread and butter is an
important issue, and it doesn’t exist in Jewish educatiom.
But in addition to it, we have got to do the things that
general education has been talking abeut as well. That is,
empowering teachers, using the best of educatiem together
with the vision of Jewish education.

QUESTION 2

Much of the above is related to question Ne. 2. Let me add
that all of the problems of general education exist in Jewish
education as well. However, there is one difference.

America may think it can get away with mediecriitty. If Jewish
education is mediocre it’s terrible because of being a
minority culture in a very attractive majority cultute. As I
said earlier, it is very easy te decide net te be a Jew. In
order for it to have a chance, Jewish education has got te be
first rate. Also, because it is velumtary, Jewish educatien
has got to keep its people interested or they won't
participate.

QUESTION 3

T don’t know enough at this point about the erisis in ether
groups. Catholic educatien and mainstream Protestamt
education are having similar @g even mere diffieult preblieis.



I don’t think that’s an important issue unless I'm missing
something. Jews want to survive meaningfully and it doesm't
make any difference whether the Catholics are survivimg
meaningfully or not. We want to and it’s not going too welll,
therefore we have to intervene and make a differemme. I cam
get the imformation about the other groups for you if it is

Impontamtt,.

T don’t think that synagogue membership has been growimg.. If
anything, it is flat or decreasing.

QUESTION 4

The Commission certainly is unique for several reaswrs.,

First of all, there has never been a Commission on Jewish
education which brought together the various elements that
are in this Commissiom. $cholars ((Twersky, Lipset), rabkbis
of the Orthodox, Conservative, Reform, Reconstructiomnist
movements, the leaders of the institutions of higher Jewish
learning that are Orthedox, Conservativwe, Reform, educaters
(eiittting there as full equals and participatingy, as you saw,
with no feeling of inferiority), together with the teop lay
leadership of the organised Jewiegh community of Nerth
America. The top lay leadership has never deveoted one moment
of its time to Jewish educatiom. Even if yeu loek at these
lay people who cared about Jewish edueatiom, like EBam Meltom
and Phil Loun. First of all, they were net in the league of
Mandel, Bronfman or Max Fisher. These people never jeined
anything devoted to Jewish edueatiom. Mandel Berman 1& am
exception. Secondly, the Federation wovememnt, did not devote
too much time or reseurces te Jewish educatioh.

Quite interestingly, the deneriinatiens that have by and large
owned Jewish educatien have ne leading ¥ele in Ehis
Commiseion. We have teo censtantly Make up fer the faet that
we have seort of forgetten them.

There used te be a time, in faet it is still se teday, buk I
wouldn’t say it quite that strengly, when there was a .
distinetien between the tep lay leadership, whieh dealt with
Israel, anti-semitisn, abserptien 6f refugees, Meunt B8inai
Hospital ete., and these peeple whe eared abeut Jewish
edueation. This is the first €iFe that that distinetien has
collapsed effieially and gubii@ly= There never were Ehe
Mandels, the Crewns, the Brenfmans dealing with Jewish
cdiieation. In addition, there pever vwas a Cemmissien that
was as weil pianned and 3§ well theught euk. Fhis is Ret a
S€1f-58FVing cemment. I €Rink eur staff werk Ras been geow,
but €hat is net the peink. The peint is that there vas a
feeling that there Rad te be staff verk. Mest of the yerk
that has been dene 6n E€6MMisSiehs oh Jewish edueatien iR Ehe
past invelved shesting frem the hip. I deh't knew if Ehat
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makes any difference for the report, but I think that you and
I should understand that. Thirdly, there has been more
research and more data gathering for the work of this
Commission than there has ever been done in Jewish educatimn.

One could say that the top leadership is now concerned about
a meaningful Jewish future with the same sense of concern and
urgency that they‘ve felt about establishing the State of
Israel, or dealing with Russian refugees. I want to be
clear: This is not universal yet. What has happened is that
you have the very top elite leadership that has joined this..
You don’t have all of them, you have many of them. You have
the most important ones, or at least a good selectiom of
them. You don’t have leadership of this kind yet throughout
the communities. The assumption is that when the Mandels and
the Bronfmans come in then other top leadership will come in
as well. Whether that is so or not, is secondary. The fact
of the matter is that they are here.

Secondly, this Commission is not going to issue a report as
we told you ((isswing a report itself is important because
there hasn’t been a report issued in years that has had
anything to say) but it is going te act on its report. We
talked about this in your office. Money, lead-communities, a
mechanism. That is what makes this Commission and its
repcrt, unigue.

Here, the Flexner example is important because what Flexner
did is write a report, come up with an idea for an
experimental medical schoel, (Wohn Hopkins), he had money,
leveraged this money, and got other medical schools teo
follow. We could easily say that there is a similar
assumption here. The assumption is: Top foundations, top
leadership, raising the issue of Jewish education for publie
debate in the Jewish commumnity, coming up with a medel, or
lead-communities and then stimulating the public debate and
then talking about replicatiem. In other werds, it is a
process about which no-ene knows exactly where it is geing te
lead. But it is the establishment of the process. In a sense
T think that this may be analogous to what The New Deal was
in America. The New Deal forced America with all its
imstitutions, etc. to consider what poverity, unemploywemnt,,
and other such matters meant and what should be done abeout
itl

The whole Jewish community is being galvanized here te deal
with this problem. One more word about cemmunity = nermally
when they talk about "community” they meant either the lay
community, or the educaters,, or the scholars or the Rabbiis.
Never before has the concept "ecemmunity" ineluded all these
elements in a setting where they have te agree. There is a
real argument going on between Twersky and Brenfman and the
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twe of them have to come up with a combined line. That has
never happened before: a. They've never sat together; b.
They've never communicated; c¢. They haven’t been forced to
agree.

How unique is this Commission? I don’t really know. I know
it is unique in the Jewish world. It might even be unique in
the general world. Another word about this uniqueness in
the Jewish world: The combination of private and comnunal
forcee is unigque. Mandel didn't have his foundatiom go off
and do what it pleased. He brought in CJF,, JWB and JESNA,
the communal organisations which are responsible for the day
- today (=see Question 7) and all the denominations related teo
Jewish educatiem. So, that partnership is important toe.

QUESTION 5

I don’t knew how unique the report is as compared te vhat
Carnegie does. If we need to get that information we will.
There have never been reports like this, David. Let me
illustrate. You mentioned the Melton Centre. Meltom wag at
the Jewish Theological Seminary, a partisan organiesatien
speaking at most for conservative Judaism, which came out
with a declaration or approach to what to de abeut educatiom.
But never before has there been this kind of a bread
coalition to make a statement about Jewish educatiem. There
have been previous reports but they were done by
organisations that dealt with Jewish educatien but had ne
status. You couldn’t get a Mandel to be President of the
umbrella organisation of Jewish educatiom, (JESNA 6r as it
used to be called “The American Associatien fer Jewish
Education®™). You could never get a tep leader in the
Conservative movement to be head ef the United Svnagegue let
alone head of the United Synagegue Commissien on Jewish
Educatiom.

To deal with Questien 5 directly. The answer is yes, this
Commission wants te create a revolutien in Jewish educatiom.
However, I don’t think yeu can say it. If you say it, we are
going to be laughed at or at least smiled at because the
situation ie so depressing now. §o that even theough veou say
that you have Mandel and even if yeu say yvou have $500
million there would still be a large part of the community
that would say, even large sums of money are not the answer..
Remember the visien has net been projected, we don't have the
people, we don’'t have the money, se you €an't say that veu're
going te revelutiemiize. That sounds like pie in the sky.

However, I think you can say some of the following thinge and
then veur unique rheterie might get us tewards the notion ef
revelutien without saying these werds. First ef all ve're
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talking about a change in the system as a whole. The idea of
lead communities is to approach the problems systematically..
So, if we're talking about personnel for example, remember we
talked about dealing with recruitmemt, traimimg, profession
building and retention all at once. There have been
communities that have tried raising salaries, but there
hasn’t been a comprehensive attack. The point of
comprehensiveness is an important factor here ((see
"Background Papers" for the meetings of December “88 and June
"89)., Next: what processes, what forces have to be
unleashed =0 that the revolution can take place? Here the
notion of enabling options are the reason why a revolutiom
can take place (&ee same papers) .

In other words, my answer to your question is yes,, the
purpose of this is a revolutiom. I think that what you
really want is for the reader to reach the conclusion that
this is revolutionary. I don’t think I’d say it. I would
say that I'm going to create a reveolution by virtue of
imdicating what I'm going to do. I am going to project out
what would happen if the Jewish community decided this was a
top priority. What would happen if we got the right kind of
personnel and if these two which are related or
imterdependent were working in tandem with each other. I
would talk about imitial success in these areas and begin to
spell out what that could mean without using the words
revolution.

I"1l try again to explain what would happen if "community"
succeeded and if "personnel™ succeeded.

Let me start with community. Let us talk about Mort Mandel
first as a prototype and then I want to talk about middle
level leadership and parents as to what would happen if we
succeeded with them.

In the case of Mort Mandel, he has decided that a major
thrust of his foundation is to be Jewish education, the thimg
that he spends most of his waking communal hours on is Jewish
education. In the same way that Jews were spending their
time getting the right cengressman eleeted who is going to
defend Israel and get te the President 6f the United BStates
to make sure that sanetions were put on Russia and all of the
lobbying that Jews have done seo effeetively. The waking
energy and dreams of Mr. Mandel are deveted to hew he is
going to save his grandehildren whieh he is now struggling

to make & practical, tangible thing. One ef the reasens why
it’s so hard to werk in the field ef edueation is that it
sounds boring because it’s net tangible. It seupds like
motherhood. Mandel ig t¥ying te figure eut what steps have
to be taken in erder for it net te be motherhewd, in ordey
for it te be like getting yeur Geverno¥ or¥ CeRgresshan to
vete feor Israel, 6¥ de the ﬁi@?t thirg.



Translated into practical terms for Jewish life that meamns,
how are you going to get the local federation to give the
money to Jewish education and not to other thimgs, as
important as they might be. Somebody told me that the top
status job in Jewish life in New York City is being Chairmam
of the Board of Mount Sinai Hospital. Well, Mandel has
decided that that is not what he wamts. He wants to be
Chairman of Jewish Educatiom. If that happens nationally and
in local communities and the top leadership wants that,,
you’re going to get interest, money and energy devoted to
that. David, ledtus mot forget that the two odff uss shlaree aa
commitment to thepower of idsws amd geoppke. IEf guys 1likee
this who have transformed American industry - and let's not
forget what these guys have done there, you know that better
than I - devote their brain-power and their energy to this
problem, then we think miracles can occur. That's in terms
of the top leadership.

In terms of the middle-level leadership it means that the
guys who sit on allocation boards of federatioms, sit on
allocation boards @ff spmagogues, will see to it ithathathethe
money goes to Jeanishh edicattion amd they will chivoste sabloerll
principals with the same concerns they chose a Rabbii.

They’ll also know what to look for. They wen't cheeose a guy
who is flashy, they will choose someone who's going to affect
your children and grandchildren. That's the middle level
leadership.

On the lower level leadership it means that parents are going
to imsist that schools are excitimg. They won't be willing
to accept the position that the schoeol can be a beoring place.
They will begin to put pressure, they will held the educater
accountable. When that takes place, when that is the
environment in the community then we will have succeeded. We
are light-years away from that teday, but we have to remember
that in 1948 when Ben Gurion suggested te Henry Montor that
they should raise $10 million in Amerieca for the UJA, Henry
Montor thought that was a crazy idea. Well, the UJA can new
announce a $400 millien campalgnh for Russian Jews because
there’s an emergency. We have to think of it in these temms.
I keep returning to the meney issue, yet I den't think that
it’s the key issue. The key issue ie, do the tep leadership
see education as the way te save the Jewish werld.. If they
see it as such, it means that people like your children will
say, my god, that'e a prefessioen where I can make a
difference, and the whole world sees me as being sefieohe whe
is geing te change what they think is impeortamt, hamely the
future of Judaiwm. That's what it Wmeans te get tep lay
lia&@rghip in and that'e what it weans fe¥ them te ehange the
Elif@te.



Personmel ::

Qur assumption is that with the vision made explicit, several
thousand idealistic, enormously talented people would rather
do this than become very rich (remember all you need is
several thousand.) Sometimes they are the children of people
who have already become rich and don’t see this as a
challenge, or they are people who are not rich but wamt to
derive meaning out of their lives. We think that if Jewish
education is imbued with a vision it will attract a certaim
kind of persom, unless we drive them out. We will do that if
lay leaders mistreat them, if they can’t change the systemn,
if their creativity doesn’t have a place to express itself
and we will drive them out if experimentatiom is not
encouraged.

These people, when they come in, they will come in with the
same kind of excitement that accompanied Kennedy's campaign
in the United States. They were going to save Americm, these
people are going to save the Jews. I have met enough of
those people. I am not suggesting something that I have not
experienced. First of all, I’'m one of them. I’ve decided to
do this, I don’t want to do anything else and I would do it
all over again and I think that my son David and your son
Peter are being cheated by virtue of net having had the
opportunity to do what I’m doimng.

Let me give you some very specific examples. There's a goed
deal of evidence that principals make the differemce. If a
principal is an educational leader, a schoel is a very
different imstitution than if he's an administrater. If you
want examples I can show you the Coleman report which saw
schools as having very little impact. There were a small
number of schools where all the conditiones were the same as
those schoecls that failed. What made these schools
successful was a principal who was an edueatiomal leader..

Imagine a thousand ptincipale in America whe are educatiomal
leaders inspired by a vision of education as character
education or ediucation as effecting the lives of children and
families. These being pecple who are well traimed,, whe form
a fellowship, speak a common languagr, are committed to
similar goals - imagine them even across denominatiomal
lines. 1Imagine what makes it pessible for Orthodvw,
Conservative and Reform educators te both coeperate and
compete: On the ene hand different visions of what Judaism
should be, but on the other a eommen visien of the high level
at which educatien has te be. Imagine them building Jewigh
schools where children are treated with great sensitivity,
where a parent knews that when he sefds a ehild te a Jewish
schoel he's going te be treated the way he wante his ehild te
be treated. That his ehild will be seen ag sefeone whe is
net & statistie, but semeene wg@ the seheel has to help ¥ise



to his fullest potential and that’s what a Jewish school is.
It"s mot just a place where you learn Talmud,, or learn to
pray, as important as these things are, it’s not just a place
where you find your expression as a Jew, but it's a place
that because Judaism insists that people be treated well,,
your child is treated well. That’s what a Jewish school is

T iikes..

In other words, the oxygen in this institution is differert.
Just lLike the oxygen at Harrow and Eton is differerxt. In
terms of building the future elite leadership of England it
was the beginning of the 0ld Boys club, Jewish schools are
places where people are treated with great concerm and that's
the kind of therapeutic environment you want your child te be
in. A thousand principals like that is the personnel we're
talking about. We are talking about teachers in classrooms
who are not going to waste time with paper work, who will
have secretaries and computers that will do that. They will
be given an opportunity to deal with children and with their
paremtss..

Let me say a word about parents: Imagine if a teacher's
assignment was to not only werk with the ehild but te have
the time, skill and motivation to werk with a family and just
as T worked with the Finn family, or Shelly Derf werked with
the Finn family, imagine if the teacher at New Roechelle had
an assignment to work with the families of his pupies. 8o
the teacher is a different kind of persom. I ean ge on and
give you an example of what the eamp counsellor is like ete.
but I think that'’s enough fo¥ now.

QUESTION 6

I will be covering questien 6 ebliguely but I'1l de it
anyway.

First of all, €te get rid ef seme Mmisecenceptioms. It isn'k
enly the Gallup peil. Exeept for the ultra-erthedow, and I
sheuld have mentioned that earliew, the situatien is net
geed. Neither the mederate o centrist Orthedow, ner Ehe
conservative o Referm have anything te be centent er¥ be able
te rest on thei¥ laurels abeut. We ean’t say that in Ehe
Eeport because we'll offend all ef thew, But we eught te knew
that ameongst eurseives.

Secendly, for every e€hild in seheel at this mowemt, there is
one Whe is nret in seheel. All edueatory, OFERAIV%,
conservative and Referm admit that we den't have the family
SUPPOELiRg Us ahd everybedy knews hew impertant the family
is: $Se the situatish ain’t geed.
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QUESTION 7

CJF — is the Council of Jewish Federations, the umbrella
organization of Federations of Jewish philanthropies in the

United States and Canada.

JWB — the Association of Jewish Community Centres and YM-
YMHAs, is the leadership body of the North American network
of JCCs and Ys. JWB serves the needs of individual Jewish
community centres and it helps to build, strengthen and
sustain the collective centre movement through a broad range
of direct and indirect services, institutes, consultations
and Jewish experiences and by identifying and projecting
movement-wide directions, issues and priorities.

JESNA — the Jewish Educational Services of North America, is
the organized Jewish community's planning, service and
coordinating agency for Jewish education. It works directly
with local federations and the agencies and institutions they
create and support to deliver educational services.

(JWB and JESNA: these are quotes from the Commission's
Design Document.)

The following definitions appear in the American Jewish Year
Book, 1987:

ca.fr

Council of Jewish Federations, Inc.
(1932). 730 Broadway, NYC 10003. (212)-
475-5000. Pres. Sheahana S. Cardin; Exec.
V.-Prcs. r.nc"m g-'immn  Provides na-
tional and regional services to 200 as-
sociatcd federations embracing 800 com-
munities in the U.S. and Canada, aiding in
fund raising, community organization,
health and welfare planning, personnel ree
cruitment, and public relations. Directory
ofJewish Federations, Welfare Funds and
— Community Councils; Directory ofJewish

Health and Welfare Agencies (triennial);

Jewish Education Service op North
America, Inc. (JESNA) (1981). 730
Broadway, NYC 10003. (212)529-2000.
Pres. Mark Schlussel; Exec. V.-Pres. Jona-
than Woocher. Coordinates, promotes,'
and services Jewish education in feder-
ated communities of North America.' Co-
ordinating center for Jewish education

bureaus; offers curricular advisement and
Maintains~ a National Educational Re-

source Center; runs regional pedagogic | £

conferences; conducts evaluative surveys Jewish Communal Services: Programs and

on Jewish education; engages in statistical Finances (1977); Yearbook o fJewish Social
Services, annual report.

and other educational research; provides
community consultations; sponsors the
National Board of License; administers
Fellowships in Jewish Educational Leader-
ship training program (FUEL); provides
placement of upper-level bureau and com-
munal school personnel and educators,”
Pedagogic Reporter;, TRENDS, Informa-
lion Research Bulletins; Jewish Education
Directory; annual report; NISE Newsletter.!
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QUESTION 7

CJF — is the Council of Jewish Federatiams, the umbrella
organization of Federations of Jewish philanthropies in the
United States and Canada.

JWB — the Association of Jewish Community Centres and YM-
YMHAs, is the leadership body of the North Americanm network
of JCCs and Ys. JWB serves the needs of individual Jewish
community centres and it helps to build, strengthem and
sustain the collective centre movement through a bread range
of direct and indirect services, institutes, consultatiomns
and Jewish experiences and by identifying and projectimg
movement-wide directions, issues and priorities.

JESNA — the Jewish Educational Services of North Americm, is
the organized Jewish community’s plannimg, service and
coordinating agency for Jewish educatiem. It works directly
with local federations and the agencies and institutiems they
create and support to deliver educational services.

(IWB and JESNA: these are quotes from the Commissien's
Design Document.))

The following definitiens appear in the Ameriecan Jewish Vear
Book, 1987:

11



QUESTION 8

The issue of the affiliated/unaffiliated is a relative one
and is subject to much discussion among social scientists,
community leaders and others. Formal definitions

would include among the affiliated people whe are formally
members of one or the other institutiom, organizatiom, or
movement of the organized Jewish community (Synhagogue,
community centre, schoel, etc.). However, some people
participate in the community without being formally members
(e.g. donate to UJA). Moreover, it has been argued that a
whole range of possibilities for participatien in Jewish
life, that is not formal, accountg for the greater or lesser
affiliation of many North American Jews (e.g. reading Jewish
press, visits to Israel, reading books and articles on Jewish
topics, having Jewish friends, ete.). The notien of the
less affiliated" has replaced that of the "unaffiliated"™ in
some of the more recent literature on the topie, implying the
need to view this matter along some scale, rather than in
absolute terms.

Studies indicate that most US Jews belong to a synagogue (©OUf
Gallup poll indicates 57% do). About 1 million US Jews
belong to Jewish community centres. The implications of
these numbers are far from uneguivocal as you well know and
do not tell us much about active participatien, depth or
scope of involvement:.

b. We gave you a document called "Appendix: Background
Data"™, where you will find some answers to your questions
about number of day schools, camps, etc. (pages 1—06)) We
will forward to you a more detailed document immediately.
However, please note that Prof. B. Riesman's paper on
Informal Jewish Education undertaken for the Commission will
be ready and available in a few days. We expect that it will
analyse the informal scene in more detail. We will send the
document as soon as available.

QUESTION 9

This question is addressed in a paper entitled “Federation-
led Community Planning for Jewish Educatiomn, Identity and
Continuity", by Joel Fox. I am asking Mark Gurvis to forward
a copy to you in case I did not give you one. Here is a
quote from that deocunemnt:

"Many Federations have already engaged in Federation=led
community planning for Jewish identity and contimuity.
Commissions, committees and task forces are already well
advanced in Baltimere, Clevelamd, Celumbus, Dallas, Denver,
Detroit, Los Angeles, New York, Pittsburgh, Richmend and
Washingtom. Others are at earlier stages of organization.?

12



We can add Boston and Philadelphia to this list,, however a
year after the above was drafted we may also want to delete
some of the names: Work appears to be very uneven in the
different communities and we will ask Henry Zucker and Mark
Gurvis to comment further on this questiam.

QUESTION 10

I'm going to respond to this guestion by telling you what the
money would go for. T don’t think the report should
concentrate on the problem of tuitiem, although it will
probably have to be mentioned because it’s true. Anybody who
wants to send their kids to Jewish day schoolss has got te pay
approximately $10,000 per kid. If you’ve got a couple of
kids and you want to send them to a summer camp as well,
you’re talking about $10 - $15,000 per child.. People have to
be rather affluent to be able to handle that kind of a
burdem. I don’t think that should be the thrust of cur
argument. I think we ought to deal with what it would take
to undertake the kind of experimentation and research that is
necessary to produce the kind of education we have just
described.

By the way, the first effort in educational research in
Jewish education in North America began with Melteom. I don't
know if you want to say it that way, David,, but the truth is
it began in 1959. What do you think the results would be in
cancer research if it began in 1959 and with the kind of
money Jewish education has? Seo, somehow we'’ve got to convey
to them that if you want to build the educatienal
institutione that have the kind of environment I described
earlier or if you want te have e€haracter eduecation or
teaching young people how to be able te teueh their insides
so they can pray, if you want thoese kind ef institutiens,
then this is goling te take a massive investment of momey.

One peint that might be made subtly is that Jewish educatien
is edueatiem. Net just educatien that is Jewish. These are
preblems that have te be selved for Jewish educatien in erder
for it to be a meaningful Jewish education and they haven't
been selved in general education either. 8o, the meney we
are talking about has got to go for the vision te be
translated inte practice. There ig very little meney deveted
to that in general eduecatiom. The Jews should be willing te
spend that money because they care about their future. We
need meney fer the training institutions to be develeiprd,
money for professorships, fellewshipw, students te be able teo
attend. We need meney for elite training programe like the
Jerugalem Fellows, pregramis fef mid-career advaneceneiit,

i3



programs for im-service and professional growtih. We need
money for people to leave general education and be tooled to
go into Jewish educatiom. We need money for model prograns
in Jewish educatiom, money for the communities. We don't
begin to know what it’s going to cost.

* * % *

We will strive to add to this informatiom, and any other data
you may need, during the week.

14



FAX SENT ~

oare: 9535220
Nativ Policy and Planning Consuildants e 1nom maaemy oxuns-3m)
Jerusalem, Brael adwn >

_———————ﬁ

Tel.: 972-2-662 296, 699 951

Fax: 972-2-699 951 FACSIMILE TRANSMISSION
TO: Banitid Himn IDIIE: 26 Febooayy, 1H990
FROM: Seeymaur Fhex NOPAGES: 1

FAXNUMBER:  212-593 6397

Dear David,

This fax refers to yours of February 20 regarding expemses im
connection with the report. We think your letter is
excellemt,, and quite on target. We have only one suggestion:
The last paragraph on page 2 should be deleted and replaced
with the followime:

“The above involves all possible expemnses, except for :
publicizing the final report. My suggestienm iis tHwt we den‘t
consider that question until much later when wee willlll have a a
much better idea of the news value of the Report amd will bke
able to explore various optiens".

If you agree with the suggested chamg%, your letter sheuld be
sent directly to Henry L. Zucker on Menday, if possiibie.

Warm regards,

Seymour Fex

P de -'
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RUDERe FINN

February 21, 1990

Mr, Seymour Fox

Ms., Annette Hochstein

Nativ Policy and Planning Consultants
Jerusalem, Israel

FRX # 972-699-951
Dear Ssymour and Annette:

As we discussed, here are some additional questions which
we'’d like you to answer for the report, I presume you will
want to set aside a few hours and dictate replies which would
be fine. But if you could also get them transcribed for us
that would even be better. It would probably be cheaper for
you to do this than for us, and I’m conscious of the budget
problem. However we’ll do whatever you think best.

-
1. We’d like to be able to characterize the current state of i
Jewish education the way you see it. Remember there was some
discussion st the meeting of the advisory group as to whether
to say we’ve accomplished a lot but more has to be dome, or
that there are & lot of good structures in place which now
have to be utilized. This doesn’t sound like a crieis situa-
tion. My limpression is that we should say there is a crisis,
and it’s been here for some time. What can Xou say that will
help put this in perspective? Is it a pecullarly American
Jewish ecrisls, or is it worldwide? What has happened in
Rmerjica to make it a crisis here? Is it an across the board
crisis or sre there pockete of effesctive eduecatien in the

Jawiah  Hemdimity? nive 1 Ao WVAR rnoarepeachive okl Whid Hiels
Gltuation as you can. (
2. How does this crisie relate to the crisis in education in
America generally? That crisls has been front page news for
some time = decline of publioc scheols, illiteraey, lack of
knowledge of history, science, ete. It would be helpful if
you could take a etab &t relating the crisis in Jewish eduea-
tion to this over-all situation.

3. Is there anything yeu think sheuld be said abeut education
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38, Is there anything you think should be sald about education
im other religions? Have they also been undergoing a crisis,
and 1f so are they having the same consequences? It’s not

that people aren’t being religious == look at all the evan-
gelists. And even look at the Jewlsh movements —-- haven't the
number and size of congregations been increasing? (New Ro-
chelle’s Beth El now has three services on the High Holidays,
and they’re so mobbed you can hardly get into any of them!) -~ ~

DHie des ady nood eomé ecmmwent Lauvaw Fwa v phavo tlhie piwblen

inm context.
4, we jiwwa v NEiiignt tne impootance or tne dewish icarder-

- - - e = g W e Taw

sna~come up with a soilution. Shall we say that never before
has such & group gathered together? Or are there precedents
you ¢an think of which we should mention like German refu-

gees, the State of Israel, the Middle East wars, etc.? How

does this compare to commissions that have been formed about
AERhE  marames A SHWBGPILR 4o Cmavime? Ohal THita ma= ardal Euk

Flexner Report a&s & precedent, and are there others you think
we should mention as well? Has this been modeled after other
commissions or is it unique?

. There must have been other reports about how bad Jewish
education has been =~ from the Melton Center and its counter—
parts in other movexents. What was different about this one?
Is it that the Commission was set up with the aim of bringing
about a revolution in Jewish education -— not just by diagno-
sis but by a completely new plan to transform education over
the next several decades? Shall we say that there has been no
single force in the field which has been dedicated to bring-
img sbout this transformation although everybody knew it waa
urgently needed, and it was the aim of the Commission to
design thies feoice and bring it into being?

6. In the introduction to the report (fp.6) it says that the
commitment to basic JewiBh values is diminishing? There ought
to be & ringing declaration about that, like lLouis Finkel=
stein’s Fortune artlcle. After all, there's no way of eiting
evidence that it is so (except intermarriage, which should be
ientiohed of eouree, with the Gailup material in hand, but i
don’t think you want to base your case on that aleme, partice
ulsrly #ince attendance at religicus services may be en the
rise). Be if you can elaberate on that (In the language of
the prophets) that would be great.

7. €an you give ug a werd of two about CJF and JWB and JESNA
66 W& cah éxplain what they are? Also were these erganiza-
tions ereated some years age t6 deal with €his p ¥, and
if so WRY RaVen't they siueceeded?

B; 60 p. 7 you Hertion the chief leecal institutiens (@nd en

2
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the previous page you mentioned unaffiliated Jews), can you
spell out these elements specifically? Who and how many are
the unaffiliated? How many congregations are there in each of
the four movements, how many members? Give us any figures
you can on day schools, camps, community federationMl, commu-
nity centers, supplementary schools, educational training
institutions, educators. I know some of that is in the big
pile of material Annette left us and there's no need to
repeat any of that. But whatever you can easily put together
about the above would be helpful. Remember this report should
make sense to the Jewish layman as well as the general media,
and the more facts we give the more impressive it will be.

9. On p. 8 you mention that at least a half dozen federations
are involved in comprehensive studies of education, IWe seen
various figures as to how many such efforts are underway.
Could you name those which should be mentioned, even write a
sentence or two about them?

10. On the question of funding, is there anything you can say
specifically about the gap between actual costs and tuition
charges? Such figures have been provided by many schools to
explain the need for additional funding sources, and it could
be helpful here, although of course it must vary from school
to school. It sounds as 1f you mean that the present funding
comes from tuition and from temple funds, but that these are
not enough to bring about real change. So does this mean new
fund raising efforts by temples, by schools? if you mean by
federations, you better explain how the federation system
works. This whole subject seems vague. More money is needed
for everything these days — for the environment, for the
homeless, for urban infrastructures, for education, for
health, for scientific research, for the arts, etc., etce®
People glaze over when you just say “more money, ” because
that's what we read in that growing segment of our everyday
mail which asks for money for projects, institutions, and
needs which must be served if the world is to be saved. So
try to be specific about the channels through monies will be
provided — and later in the report you will explain what
will be done with it.

11. On p. 10 you spell out recommendations. I scratch my head
when I think of figuring out how to write this in a more
compelling way. "Encouraging local committees or commissions
to seek aggressively to include top community leadership..."
— 1t's so general and vague. If the Report stopped at this
point, all we would be doing is "encouraging" some people to
do a better job — big deall The Report will not stop here,
but this is the first thing you are writing about so it ought
to be powerful. Can we say thatthere are x number of Federa-
tions in the country, Y number of communities with one or
more synagogues, explain who ~“top community leadership" is
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(members of boards of directors of organizationa? Philanthro=
piste? Outatanding citizens whe happen to bae Jewish = writ=
ere, artists, scholars, government offiocials, etc.?) Is it
true that all you want to do is "encourage," or are you, the
Commission, goini to set up a Center for Innovation in Jewish
Education that will work with them, devalop guides on how
they can do all these things, assist them so it will happen?

If that is so, should the Center be the Wt part of the
Yook kndaict an %

12. On personnel, pp.11-14, the figures or 30,000 and 5,000
are helpful, but we need some more inrormation if you can
give it to us. The four bullets on p. 11 appear in practical=-
ly every report on the problems of education on America that
I have read, so what else is new? You need more; why? Are the
classes too big? Is there a constant reguest for more teach=-

ers -— if so from whom to whom? Do graduates from teacher's ti
training programs (&nd you are going to give us specifies on
which ones exist) get grabbed up by schools as soon as they A

graduate? If there is such a demand why don’t salaries go up
according to the dynamics of a free marketplace? Undoubtedly
there is a phenomenon here that needs to be described ...

education has beconme a routine affair, it’s dull for the \

teachers as well as the studentas, classes tend to bha la ]
curriculum tends to be boring, new teachers are brought

just to cover the bases rather than inspire students... I'm
just guessing, but whatever you can tell us along these iimusij
will be helpful. ~

13, The need to create a profession =-- again it’a a common-

place complaint in general education these days. Perhaps it’s
worse in Jewish education, or just as bad, but you may be -
able to elaborate on that. — A

—

5¢

—

14. All the bullets on pp. 12 and 13 are good as outline \
headings, but it would be great if you could give us sopme ¢
details on all or at least some of them. How to increase JV
faculty (what do the faculties look iike today and what more

do they need?); specialists in various fielids -—— do such

exiet, can you tell us anything about them, give examples;

research networks and consortia -- how will these work, can

you explaim, etc., ete.?

16. on p. 14 you talk about standards for salaries and bene= 9%

fits, career development, etc., -— anything you can tell us to P
make this more specific or give exarples, or compare to other \
fielda, will be helpful,

/(
'y

That's about all I can do at the moment. Answering these
questiens, and the one’s ve discussed at our last meeting
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end of the report I see that you have put the Facilitating
Mechanism last —— which seemB Jogical in one Bense since your
idea was to define the problem and then say what you’re going
to do gbout it., But all your earlier sections have recommen-
dations attached to them, and the recommendatjions seem bland
in their present form since all you’re doing is "encouraging™
people to do better. Perhaps the Report ought to start with
the background, explain the creation of the Commissieom, and |

then have an extended section on the problems «- without )
N

recommendations in each category. Then the next section of
the report will have recommendations, and begin with the
creation of the Center because it has become clear that a new
force has to be created to change the whole pattern of Jewish
education in America, and then explain how the Center is
going to work with various groups to solve different prob-
lems. I'm not sure that’s right, but ft’s one way to go.

Think sbout this and let us have your ideas. And alse with <
that in mind, take a look at section 7 on the Mechamism, and
see if you can tell us more about it, how it will relate teo
the Commissiom, what kind of staff it will have, who will be
its board of directors, what its budget will be, etec. (Hen-
tion the first director, and give his background). If we did
begin the recommendatione sections with this, then all the
*Tasks and Functions" mentioned here would not simply be a
repetition of what has already been writtem, but weuld in
effect be the outline of what fs to follow —— a section en
Setting UP iIgad Communitiesn, halwilws eomMiiwidMAR rn fRAKIERD

0f the projects we discussed in our office the most impor= =;K
tant, I think, is the Twersky statement. I hopa you can gat
that soon because it could help set the tone for the whole |
Report,

Finally, I must say, the more I get into this project the
more nervous I become. I wish we had a year or two instead of
a few montha. I’m not nervoue because I’m afrald we can’t de
it, but it sure would help if I were Seymour Fox and David
Finn rolled into one, instead of just David Finn with his
colleagues at Ruder Finn. We’re not Jewish educators; you
are. And writing eloquently what you want to say substantive=
ly is going to be quite & trickl

All the beasat,

Da¥id Finn

p\\



' Naliv Peliey and Planning Consulants e  jixom mivoyndy orsy-anm
Jerusalem, iael 1 VR Y

_“
Tel.: 972-2-662 296; 6599 951

Fax: 972-2-699 951 FACS BVHLESTRANS MISSION
TO: Wk Gy s IDMEE: 11 Fkebruary, 13830
FROM:  Mnnatte Hioshstein NOIPAGES:

FAX NUMBER: 218-381 2382

Dear Marlk,
Re: Meeting with Finm

Thursday is fine for meetimg with Fimm. The time
scheduled is 3:30p.pm = but this wmay still chamga. I
will of course inferm you.

David Finn is tryimg teo change am importamt prior
engagement he has for the 14th. Sofar there is neo
ic;haﬂge. e will let you know otherwise as soom as we
how.,

Take Care,
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Jaseph Reimes

January 30, 1990

Mr. David Finn

Ruder Finn & Rotmam, Inc.
301 Bast Fifty-Seventh St.
New York, NY 10022

Dear My, Finm:

Many thanks for your letter of Jamuary 25th outlining youx
suggested approach to the preparation of the fimal report of
the Commission on Jewish Education in North Ameriem.

We are happy that you are available to undertake this
responsibility and we accept your proposed budget as outlimsdl,

RN PR D ST SR SUP I P M- e B | L7 E WL s ammoa _—— el el

Seymour Fox and Annette Hochstein and that you ‘will participate
l-n the mesting of the Commissionls senior pol:lcy advi,sors on

- 1 im W

14 at the New York Uaaif‘muom

LB (1] L LT | -~

which will bed held on Februar

office., 130 East 59th Street.

T Yook ferward uwfth olsasnre to workinmg with vweow.
raly,

Henry L. Z
Director

Comvened by Mandel Asseciated Foundations, ]\UB and JESNIA in eellaberatian with SJF

te THTH RoGE T2 aw
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RUDERe FINN

January 30, 1990

Ms. Annette Hochstein
Nativ policy and Planning consultants
Jerusalem, Israel

FAX #972-2-699-951

Dear Annette:

I can meet with you on Monday, February 5 at 10:30 A.M. or

at 2:30 P.M. Frank Walton and Dena Merriam are also free.
Let me know which time is best for you and well’ put it on
our calendars. I'm sure it will be helpful to have such a

planning session.

, Regards,

D&V'id Finn

"

RUDER- FINN, INC., 301 EAST H im SEVENTH ST., NEW YORK, NY. 10022 TEL. (212) 59J6400’ FAX (212) M1-6]J97 PHONE MAIL (212) WJ-64M
CHICAGO. LOS ANOFLES, NEW ORLEANS, NF.W YORK, TORONTO, WASHINGTON, 11C AND INTERNATIONAL OKHCfcS AND BUREAUS



Nativ Pelicy and Planning CoRsultants e  ynomy avwmdy Bovy-39n)
Jerusalem, israel DY

“
Tel.: 972-2-662 296; 699 951

Fax:97/2-2-699 951 FACIIMILE TRANSMISSION FAY SENT

DATE: jj
XO: Rav id fFifmn DAATIR:: “cv) amuarYs . 15880
FROM:  Mnnatte thechstain NN PRAGEES: 11

FAX NUMBER: 212-715 1507

Dear David,

I will be arriving in New York early Momday mormingy, February 5th and
wonder whether it might not be useful for me to meet with you and/or
with your team in order to prepare the meetimgs scheduled for the
following week. In particullarn, I thought it might be useful to go
over the conmplete set of background papers and research documents
available. (I’ve asked Virginia Levi,, the Gommissiom”s secretary im

€levelamd,, to forward copies of the research papers curremntly
availatble. )

e might also begin to discuss some of the additiomal items mentiomed
in page two of your letter to Hemry Zucken.

1f you think such a meeting might be usefwl, and is possible, I should
be available any time after 10:0Qam, February 6, provided EL Al keeps
its good on=time record for Monday mormimg landimgs.

Sincerely,

SO AU

Anhnette Hochstein .
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615 January 25, 1990

Mr. Henry L. Zucker

Director

The Commission on Jewish Education in North America
Mandel Associated Foundations

1750 Buclid Avenue

Clevelamd, Ohio 44115

Dear Mr. Zucker,

Following our conversations with Seymour Fox and Annette
Hochstaiim, we are writing this letter to outline the
approach we waould Ukka tin tadka in prpparing the final
report for the Commission tentatively entitled, "A
Dacade of Renewal,"

To begin with, I want to assure you as I have assured
Seymour and Annetta, that I will assume personal respon-
sibility for producing the report. This is a project
which I have known about for some time, and I feel
totally committed to its gocals. Moreever, I fully
believe that producing the right kind of document at
this time can make a significant contribution to the
success of the entire effort, and you can be sure that
we will utilize all our rescurces to achieve the hest
possible result. I have a top notch team of writers and
esigners working closely with me to accomplish this

e

Oour first step will be to gather all relevant materials
v whicdr will provide the basis for the report. These
oM should include all the background research that has been
done as well as information on the proceedings of the
us meetings of the Commissiom. We expect to
receive all of these materials during meetinga which we
have already scheduled with Seymour and Annette in New

York fer the week ¢ . ‘ o
am- Y e for Eha we6-d—1-ﬂ-.ﬁh.r.u.a__l.2r FopTaaky 32 61& A DR mY.ov ligd o~
1*#**%20 We are thinking generally of a report that will be in
. vl tk& neighborhood of 100 pages, will be written in a 7
W style that will be appropriate for both the educational
d lay communities, will be well-desigmed, highly
readable and, hopefully, illustrated with charta and

088ibly photograpins. We have several medels in mirnd,
. W’“‘]’)
vﬁpﬂ* - GptnTie L

e o

HWEMHT PR, INEL, W50 CABT IR0 i e Wy mom oowma smas =110 1o =



~la . JTEN-RO 'BB26RI FRt 2951 BIRUBERGDENDFIRN11i1141 TEL MEE NS TAPIPES 662 §57L PR =

Bage Twe

ineluding feundatien reperts, etudies whish we have

/A "b duced at Ruder:Finn and publieations like Dasdalus
W 1 AR (the publieatieon of the Ameriean Academy of Arts &

A letters which is designed by Ruder+Fimm)..

We are assuming that our assignment will not be to do
any additional research, but rather to write the report
M based entirely on existing information to be supplied to

us. Some of #tha points wa will want to cover in our
}iﬁr $bruary meetings are:

ar 1_36‘\)‘“’ 1. Clarify the most important audiences for the report
) s r,?_. so that it can be written for the people who you
g A want to inform and influence.

thrust of the report is clearly spelled cut to our

obe

YA

e 2. Review all available materials and be sure that the
collective satisfactiom.

3. Work out an outline of the subjects to be covered
in the report.

” ¢
. ) ‘Q ’ 4. Decide on the layout and format, use of photo-
— graphe, graphics, etc., with consideratiom of cost

constraints, esthetics and the effectiveness of
presanting the basic messagms.

5. Make ® decision mbout the writing style -

sure that it is appropriate for both jourmalistic
and scademic purposes.

, L Consider optiens for printing the repent.
) 7. ~Decide sbout quantity for distribution and metheds ,

= B ot T LA - B2+ A, S G-

g post— We estimate that it will take approximately three mom
.y to prepare a draft of the report. This draft will
) 2 include both the text and suggested laycuwt.. These eam
Tty be reviewed by you, Seymour and Ampetis, and any other
N ;;Jék - 8appropriate readers, whe will then have an oppertumity
prtd™ to suggest editorial and design changes or additienss.
] We will then plan to prepare final mechamicals,
B imcluding el1 graphice, in abeut 30 days frem €he date
~\ of the final appreved drafe. Deeisieons abeut €he actwal

printing =~ which might be dene in the U.3. er Iarael =
;ﬁ‘&‘ c8n be made et that &iwe.
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Page Three

Our proposed budget for the project is:

$15,000 for the writimg, and
1 $15,000 for design and mechanicals ((excluding
typesetting)..
This would include all work to be done on rewritimg, as
well as drafts or other illustrative material. It will
not include expenses incurred on Author'’s Alterations
once the galleys are produced (iwe assume this will not

be a problem if the text is approved in advance), ner
will it include printirmg.

I have already designated the team which will work with
me on the project and I can assure you that they share
my enthusiasm and commitment.

I am confident that we will produce a report that will
be consistent with the superb work that the Commieasien
ham done to date.

DF:s])s



NAME

Y|
BEPARTMERT/BLANT LoCATION PEPRRTMENT/PriWT LOEATIEN QEG% %

SUBJECT:

Mark Gujgis lﬂi— /ﬁitg‘\
m%pit—&w— sy SRR EROW o st BATE: —3/4/00

We will need to determine wihem Mmxiid Fimm willl hawe prepared tthe fHirstdeasfc of
his report; when will the smwior policy advisors amd others give their
reactions to the draft; when will the redraft be ready to mail to the
Commissiom; when will the commissioners' comments be ready amd Fimm preparethée
report for the Commission's approval?
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TO:TFMark -Gurvts FROM:"_“HW’Y k.

DEPARTMENT/PLANT LOCATION DEPARTMENT/PLANT

SUBJECT:

Seymour Fox said that he and Annette will hold one or two preliminary meetings
with David Finn. He then wants to involve you with them in further meetings

with Finn.

Right after our February 13, 14, 15 meetings, you, Ginny and I should discuss

how we will work with Finn and also with Seymour and Annette on the preparation
We will also want to be very clear about the calendar for

of the final report.
each step of the way.
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RUIDERe FINN

January 28, 1690

Mr. Henry L. Zucker

Director

fhe Commission on Jewish Educatien in Nerth America
Mandel Asscolated Foundationa

1780 Eueclid Avenue

Clevaland, 6hioc 44ii%

Dear Mr. Zucker,

Foiiawlng our conversations with Seymour Fax and Annotte
Hoahsan%p writing this letter to outl gno

appro ve wo:id like to take in prep arin

report for the Commission tcntativoly enti Lnﬂ' '

Decade of Renewal. Ml

To begin with, 1 want to assure you as I have aesurad
¥ and Annotut that I will assume perscnal respon-
ii it oducing the report. fThis ia a project
havc own about for aome time, and I fee
tota 1y committed to its goala. Horcovcm, I fully
elieve that predue ng the right kind of document at
fhiﬁ tiﬁn make a signifigant oontribution to the
sueec§§ c cnt ra etfart ou can be eure that
we will uti all our resources to achieve the best
posaible r'lultm 1 have a top notch team of writers and
designers working closely with me to accomplish this
Purpose.,

{lrit step wiii bc to sathar ail rejevant materiais
vill provide the basis for the report. fThese

% all the hackground rcseuroh that has been
dene ii vall as iﬁformation on the proceedings of the
varloua moetines of the commission. We expect to
rcoc ve ﬁ, 082 materiais during meetings which we

2i y ie with Bcggaur and Annette in New
e waek of February

Wg nkiae ecncriiiy of a reggrﬁ that will be in
;ie . 0 pages, be wr tton in a
st

wi i be appre riata or beth the o uoational
and oy Comunitien, wl Eﬁ S danigmad, nighly 4
Feacafle’ it “hoptbinly, ffuatreted yTER ol oo

RLYAERE FINNGY L, MU EASY HUPABIUK K0T 4<OTNEW A LB, % 1 VS (1 4350 WHERINRN FAX (U YWAHANT PIORINENINIL (DR th v iea
CHICAGO, LI ARDELES, NEW DRUTANE, SEN' YORK: TOIM IS WY SWINMETRM, |14 ANPINTERNATIONAL OFFLHR ASLY Hi N} AWV «
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incivding fwndation reports, studies which we have
uced at Ruder*Finn snd pubiications 1like

({tﬂh publication of the American Academy of Arte 6

Letters which ie designed by Ruder:¥Finn).

We are assuming that our sssignment will not be te do

any tional reumh, but rather to write the report

based entirely on exilting information to be supplied to

us, Home of the points we will want to cover in our
meetings are:

1. Eimyity tihe most important aulibences for tthe reaport
so that {t can be written for the people who you
want to inform and influencae.

3. ravikew alll materiials ani Hie sure tthat tthe
thrult of the report is clearly spelled out to our
collective satisfaction.

B otk @ut an outiiine o the adhjwdts o e @oversd

in the report.
4. [Durifte on e ayout emh ooty ot to-
graphi,,mgraphi etc., with aonsfmg:raul.)ggé of cost

constraints, eitﬁet ics and the effectivenass of
presenting the basic message.

$, lnike a dusiviion albout ﬁmmm% Htye — kX
mrc(r‘.t it is appropriate for beth journali.:ﬁc
and a6 6 purposes.

6. Consider options for printing the report.
ide apput oy dikdtrimit bon caud neathdds

of ntribuum
W te i1l tak y the th
e e:g%gg g e¥ : :ﬁeg@e@ 6%% grai wﬁ HonEhe
m-: ot taxt ahd siiggeste Eheac oan .
feﬂw and Annette,/ who Wii]l. then have

tuﬁit ?esé? aria and design changes
4]

to ?i‘eﬁi
e mégsg? “?iﬁgcﬁﬁﬁa ?if‘fev Eeugaggagaya

actual printing ~ w ehm badem iR the
V.8, or ls¥ael - g&n aﬁgada at ﬁhaﬁgtm.
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Page Three

Our proposed budget for the project ist
$18,000 for the writing, and

$15,000 for design and mechanicals (Exaluding
typesetting).

This weuld dnelude sll werk to be dona on rcwritmng,
vell as drafts or other illustrative material. It will
not inciu,e expnnsus incurred on Author’a Alterations
once the g ¥; ars produced (we assume this will not
e g blem if the text is approved in advance), nor
wiii t include printimg.

1 have already designated the team whioch will work with
me on the project and I can assure you that they s

my enthusiasm snd commitmant!

f am confident that we will preduce a repert that will

be consistent with the superb work that the Commission
has done to date.

Sincerely,

Pavid Finn
DFis)s



quotes,/10mn-w
January 23, 1989

Possible gquotes to be imcluded in the final report

About the Commission

Morton L. Mandel, 3rd meetimg, June 14, 198%:

"T continue to be impressed by the attendamce of our
commissioners coming from all parts of the continent to be with
us. All of us understand that everybody around this table is,, in
one way or another, an accomplished chairperson in his or her owmn
right. The lesson that keeps being stated by your attendance
over and over again is that you think that what we are doimg is
important, that it’s worth your time. The hope is, I gquess, that:
together we can do something that will make all of us feel that
our time investment was worthwhile, that we'll contribute to
improving the Jewish traditiom. That's why we’re all here.fl

Same:

"All of the stakeholders;,, whether they be orgamiizatiiorss,
denominations, or whoever else plays on the North Americam scene
- we have to find ways to redefine their roles where they need te
be redefined. And where their rele is clear, we have te make
sure that support is available = finaneial support,, people
support - S0 that we end up with the right desigm in North
America of continental bodies doing what they should be deimgy, in
full measure, and doing it well. We need to end up with a
construct that's €the right one for North Ameriea. We need to
imvolve the foundation cemmunity meore fully:; sowme are already
imvolved. On the lecal level, we need to get all of the players
working together teo the extent that we ean = econgregAtiVrs,
federations, the relevant local erganizatiems.. If what we ean do
on the continental scene and en the 1leeal seene is to help
pecple clarify their geals and ebjeetives and work en things that
seem to be high prierity, and if we ean provide Wore power = Ehe
power of our energy and the pewer 6f greater finaneing = thenm
we’ll have the kind ef elimate that I think all of us wvamt.. And
if we have the right climate, we have the brainpewer to preduce
the pesitive change that we'’¥e all se hRupngry fer."

Rabbi Haskel Leeksteim, letter ef Aug. 8, 1888

"Pust €he pessibility ef werking tegether with se many fine
ninds and $6 many committed peeple of varied religieus sutleeks
is extremely inspiring. We all Rave WMany cewken geals, and €e
think that we €an Sit dewn and werk on them tegether, desBite eur
philesephie differencews, is something whieh eught te be dquite
Sbyieus But whieh, uUnfertupately, in euf Jewish werld, is pek.™



Eli Evans, letter of Aug. 16, 1988:

"I always admire risk-taking in philanthropy and more than that:,
real leadership; they are both rare commodities these days.. You
[WMLM] convened a wonderful meeting and I want to congratulate you
ffor taking the chance on launching it for an adroit choice of
members. It was refreshing to watch the professionals and the
lay leadership listening to each other . . . ."

Same, imterview of May 5, 1989:

"The role of the Commission is to set the agenda for Jewish
philanthropy for the next 10 -220 years.™

David Arnow, Iinterview of Feb. 2, 1989:

"Wouldn’t it be wonderful if things Jewish tasted mere
comfortable; if parents were interested in this whole busimess;
if the outcome of the work of the Commission would lead to a
situation where Jews did not regard ™continuity or not™ as the
main questiom, but the content of Judaism were the main concerm?
Today we have to deal with both."

Same::

"Kmowledge is not a panacea; Jewishly knowledgeable pecople have
left Judaism in the past.™

Sara Lee, interview of July 8, 1988:

"iWe have to address the “"meta issues” of Jewish educatiem. What
is the Piaget of Jewish educatiomn? We must,, once and for all,
tell the truth about what we think could happen with formal
educaiton, informal educatiom, campimg, the Israel experiemnts,
ite. Only when everyone knows what is likely to happenm in each
of these institutione are we likely te introduce serious change.'™

Robert Loup, interview of July 18, 1988:

"There is no future for Ameriecanm Jewry without a sustaimed
effort to reach the unaffiliated geared at offering young people
positive reasons to choose te be Jewish in an eopen soeiety."

Matthew Maryles, interview of July 1, 1988:

Wihe problem of Jewish edueatien is teo large for any one GrouR.
Only threugh a partnership can we hope toelegitimaize the
luralism within and between Jewish communities. The partmership
a8 €6 oecur between the religious and the nepn=religious
institutiens and erganizations that make up the natienal Jewish
CORMUALEY .V



Same::

"Tewish wvalues are being undermined by broader societal tremrds:.
Twenty years ago this would not have been as apparent,. . . .
there 1is a belief and apprehension among parents that Jewish
children will choose a competing value system. . . . Jewish
education has to be packaged appropriately to be used by all
segments of the community. The challenge is te have paremts
perceive Jewish education as a real optiom. If parents dem't
participate, they have to believe they are cheatimg their
cinii Nethresm. ™

Personnel
Recruitment: :
Rabbi Haskel Looksteim, interview of Aug. 3, 1983:

"Every time we loose a teacher I shuddey, because it is
impossible to find a good replacement. I don't know how te do
it. Salaries do make a differemce, but I don't know how to
handle the problem of quality."

Dr. Ismar Schoreech, interview of April 3, 188%:

""fhere is & danger of planning improvements exelusively through
existing persennel rathe¥ €than with new bleed. We need o
attempt direect recruitment for training programs.. If the
Commissien could bring abeut the reeruitment of several hundred
young peeople inte Jewish eduecatien ever the next £five to tem
years and train them adequately, the Cemmission will have made a
sigmificant difference.%

Fraimnilng:
Rabbi Jaek Bieley, letter of Oesk. 16, 1988:

i'flhe dichetemy made in mest rabbinie sechoels between triaimimng
for the pulpit Rabbinate and the area ef Jewish educatien Right
need serieus study, for €his might 1ie at the seat of many of the
preblems regarding Jewish edueatien withim €he affiliateq
SemmuRity. .- .- .. HGW t6 assure a cengtruetive partnership rahter
thaR & SeREiRUing adversa¥ry relatienship is am ipntereskting
dilemma that the Eemmissien ean ili-afferd te everieek:!



Profession Buildimg:
Rabbi Haskel Looksteim, letter of Aug. 8, 1988:

"The worst thing is is to have excellent teachers feel that im
order to get ahead financially they have to becoms
adminisstrators. Frequemtly, the best teachers make poor
aministrators. But even if they turn out to be good, we hawe
lost an excellent teacher in the classroom."

Same::

"If we don't do the basic financial work, howewesr,, everythimg
else is going to be less productiwe. We simply will not have the
people to traim, to improve, to empower and to elevate.®

Dr. Alvin Schiff, letter of Aug. 5, 1988:

"Upgrading the workplace carries with it the need to increase
possibilities for professional advancement amd for career
opportunities as well as more meningful professiomal experience.™

Charles Bronfmam, second meeting - Dec. 13, 198®&:

T have yet to hear a symphony orchestra play well without a
distinguished conducter. I think that the qgquality of amy
enterprise is determined by the caliber of the senior actar.
Therefore, my own personal view is that the principal of the
school is where the action must be. A good principal works up
the morale imn his organizatiom, as any good manager does. He or
she will train the teachers and the whele upbuilding of the
caliber of educator will be determined by the type of persom who
is at the top, not by the persen who is filling out the bottom
part of the pyramid.'r

Community
Leadership:

Rabbl Jack Bieler, letter of Oct. 16, 1983:

"Professional and lay leadership for the Jewish community cam ke
expected te coeme at least in part if net primarily from these
Eeceiving mere intensive Jewish ediueatioms. If the teachers at
the secondary scheel level are neot eguipped to cffer the most
challenging and sophisticated feorm of Jewish learmimy, and
instead, as se often in sthe ecase, even discourage many of theiy
students from taking Judaism and Jewish learning seriously, a
crucial resource of the North Ameriecan Jewish ecommunity will neot
have beeR Properly serviesd.w



Robert Loup, imterview of Oct. 19, 1988:

"If the leadership of the community is not educated Jewisihlly,,
they will not be commmitted to Jewish educatiam. I believe that
one of the reasons that kids do not attend education programs is
because their parents choose not to offer them this possibility .
Who will deal with the development of Jewish educaiton if we do
nothave educated leadership?"

Dr., Alvin Schiff, interview of Nov. 3, 1988:

"You cannot have effective leadership unless people have a sense
of the cognitive dimensions of Judaism."™

Florence Meltom, imterview of Oct. 20, 198%:

"Federations have a changing of the guard every year or two.
Different leaders come in who have very little knowledge about
Jewish educatiom. There must be an ongoing effort to educate the
new leadership im Jewish educational needs. There must be a
systematic national effort or a plan for leadership traimning and
goal-setting in the entire Jewish educatiomal effort.™

Sara Lee, Iinterview of July 8, 1988:

"If you send a gifted educator to a supportive commumity,, them
great things can happen.”

Sara Lee, 3rd meetimg, June 14, 1989:

"Although a lot of people don’t know what this Commissiom is, oOF
who’s on it, or what it is supposed te do, it has already
generated a lot of interest. Unless people capitalize upom it,
through the kinds of national visikility and natieonal ideas, as
well as implementation at the local level - we will not be able
to serve as a catalyst for communities being transformed form a
kind of lethargy about Jewish educatiem te the kimds of
communities that would be ready te undertake change initiatiiwess.
So I hope we will maintain beth levels, or be certain to maintaim
both levels of activity simultaneously: the big, importanit,
significant national initiative and the local implementation. So
that we can really cenvey te people that Jewish education is anm
extremely important and e€lassy enterprise.,



Funmditimgy::
Florence Meltom, 3rd meetimg, June 14, 1989:

"I think foundations that are engaged presently in upgrading the
guality of Jewish education certainly should allow the Americam
Jewish community as a whole to know what it is that they are
doing. Those foundations that are actively involved should be
talking about what is is they’re doing and how what they're doing
can, perhaps, be beneficial. I think these things are important
to profess.™

Morton L. Mandel, 3rd meetimng, June 14, 1989:

"There was a hope expressed to me personally by a number of the
foundations inveolved that maybe we would develop a blueprimt for
the mext 10 years, 20 years possibly - a kind of a roadmap, so
that each foundation could or could not do whatever it felt like
doing. That’s sort of the genesis of this. What will proceed
beyond that cooperatively, individually, we don't know. But if
we add to the richness of the data and information and idea bank
that’s available for foundations to pick up, that'sa what we
would want. Part of my own personal interest was that our family
was looking for such a roadmap and guidamce, to know how we,
personally, could invest our money the most thoughtfmlly.. And
when I talked to people, some of whom are in this room, that
desire was shared."

Options

Tsraell::

Charles Bronfmam, imterview of July 4, 1988:

"I am concerned about Jews waking up in the morning and feeling
happy about the fact that they are Jewish. Israel is a great
resource for that.”

Robert Loup, interview of July 18, 1988:

Informal education and the Israel experience are the best toeols
to offer a worthwhile, fun and exciting first Jedwish educatiomal

experience to young peecple. Such an experience can be the bhasis
on which to build subsequent involvememit.

Campilng:
Rabbl Haskel Looksteim, letter of Aug. 8§, 1983:

"if there is a Foundation which wants to make a very significant
contribution to Jewish educatiem, the training of leaders, the

3



development of a love for klal Yisrael and the land and people of
Israel and to do it all in a Hebrew setting and in a camp which
runs according to halakha but which is hospitable to people who
are mot fwll observamt, [[Camp Massad]] ought to be resurrected.™

Imformal educatiom:
Rabbi Irving Greenberg, interview of July 5, 1988:

I'Imformal educational imstitutions cam, in a short periad,, have a

major imfluence on people's Jewish future. This is beimg
demonstrated and has been demonstrated for forty years. Yet
these imstitutions have not been multiplied. Oour society is

imcreasingly open to informal education beyond childhowdl. These
kinds of programs should be multiplied because adults will
respond to them."

Family educatiom:

e, Alvin Schiff, letter of Aug. 5, 198%:

The need to develep family support systems for pupils is
abselutely essential if Jewish educatiom is to become more
effective. This means a knowledgeable adult base for our Jewish
child educatien."

Supplementary school:

Peggy Tishmam, interview of July 5, 1988:

YAs leng as Sunday schoeel is semething yeu have te live through
rather than enjey it cannet be valuable. ESeo much of Jewish
America has an impeverished Sunday school experience as its only
Jewish ediueatiomn.

Bay Scheel:

Rabbi Nerman Lamm, interview ef Apr. 3, 198%9:

VEfferEs sheild be made €e develop day high scheels. Thig is the
age WHheR yYeu &3R have  the greatest influenee en the yeoury
PEESER, T



Community Action SBite
Rabbi Jack Bieler, interview of Apr. 24, 1989z

"What most threatens the upgrading of the field are low
expectations. If no one expects you to be excellemnt, why becone
excellent? Let us study what allows for the expectation of
excellence in certain private schools and learn from their
successes. Let’s study our own successes and learn from them.®

Eli Evans, imterview of Sept. 14, 1989:

"Sufficient attention must be paid to developimg the
infrastructure which would be needed on a national level to make
the Community Action Sites viable. It is not merely a matter of
going imto a local community and saying "lets do the same a
little better.” There needs to be a radical breakthrough on a
national level of support for whatever is done on a local level.™

Mechanism
John Colman, interview of May 3, 1989:

"“The [meschanism] should be the conscience of American Jewry in
the Jewish education field. For example, it should make a
periodic report on the state of Jewish educatiom in North
America. It should have a high-powered research function teo
evaluate programs. It should be able to offer authoritative
information to BAmerican Jewish leadership on Jewish educatiom
proposals and undertakings."

Evaluation
David Hirschhorm, letter of Aug. 11, 19883

"Fhe Commission would be making an important contributien if the
methoedolelgy for sueh evaluatien [of programs in Jewish
educatienl] could be develeped. Many programs are beimg
undertaken with unclear objectives as to what the program is
intended to achieve. How are we to measure success or failure? .
steps are taken to provide for greater accountability in the use
of these fumds.T



Suggestions
Looksteim, letter of Aug 8, 1988:

Children of day school teachers (Judaic and general studies)
should be allowed to study in that day school for free or in
another day school for half the tuition ({(the school in which the
parent teaches should pay the other half).

Samee::

Resurrect Camp Massad.

Bieler, letter of Oct. 16, 19838z

Yeshiva high schools should be a priority for the attentiom of
BJEs. Currently, teachers' centers, conferemces, specialists are
concerned primarily with supplementary schools or the lower
schools of day schools.

Sanmes::

Creation of stipends for teachers to attend natiomnal conferences
and imcentives that would encourage schools to release staff
members to participate. A rotation system should be created in
schools where different individuals are givem the opportunity te
attend such conferences and then subsequently make a presemntaftiom
to their colleagues in the school. Teachers of Jewish subjects
would aslc benefit from the opportunity te attend conferences
dealing wiht general education issues as well as Jewish studies
scholarship in order to provide them with exposure to high-lewvel
thinking and potentially infuse them with fresh ideas.

Same:

A society of master teachers should be created,, not only to
recognize excellence, but to allow these individuals to make
recemmendations, develep innevations, servew as models, ete.
Regular meetlngs ef sueh a group would provide encouragememt to
the members themselves.

Sane::

Apprenticeships for teacher trainimg, where the trainee would be
assigned te work with a master teacher whe has demonstrated am
ability to train teachers. Serious supervision.

Same::

€reate jeint day and supplementary secheel pesitioms. This weuld
enhanee the quality, diversity and preofessional spirit ef faeculty

9



and give educators a fuller sense of involvement in the overall
community and Jewish institutionms.

Same:

A curriculum imstitute/think tank staffed by teachers which would
provide classroom teachers with opportunities to work om
curricular projects in tandem on a communal-wide level or
national basis. Teachers ought to be empwered to develgop units
for their schools and to present to others.

Samee::

Hebrew language training for Jewish educators. In order to not
depend on shlichim or yordim, an effort must be made to provide
educators in the field (r going into the field) with higher
level of fluency in Hebrew.

Gottschalk, imterview of July 5, 198%:

"The most practical thing we could do would be to build some kind
of an imstitute or think tank where the best minds in the Jewish
world, and the best minds of JEws who are not involved in Jewish
education - social scientists, humanists, ect. - would sit
together and deliberate on the values that we wamnt Jewish
children and their parents to internalize.

Twersky, imterview of July 5, 1988:

Matching grants to institutions to reward excellence. {(@ala Ford
Foundatiom)

On-the~job training is the best way to proceed.

Elkin, imnterview of Dec.5, 1988:

Help Jewish ediucators learn to work more comfortably with lay
leaders; build local cocoperation between lay and professiomal
leaders; improve the publiec image of Jewish educatiom by
imvolving lay leade¥s.

Hirsehhosm, interview of May 3, 1989:

Deneminations should be asked te artieulate their geals and
decide what practice is likely to lead teo their geals.
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Crown, imterview of May 8, 1989:

Imvestigate the "Golden Apple Award™ of the Foundatiom of
Excellence in Teaching (Chiicegw) ..

Bieler, imterview of Apr. 24, 1989:

Assemble a travelling team of teachers and other professiomals to
visit, observe and write up "best practices"L

Schulvweis, imterview of May 1, 1989:

"Para-rabbinics program®™ - train members of the congregatiom to
work in homes with families.

Dubin, imterview of Apr.25, 1989:

Scholar-in-residence for JCCs to be a "master teacher™ for the
community and to work with lay leadershiip.

Greenberg, interview of Apr. 28, 1989:

Develop and sustain 100 new educators through fellowships:; create
& nurturing network te prevent burn-out. Ipaecy, wkeaen thke
dynamics have changed, we can think in terms of coerdinating more
systemic change.

Lee, interview of April 2, 1989:

Teachers must be involved in the building of demonstratiem
centerss..

11



Nitiv Policy and Planning Consultants & jjuamm mrar1ad myg-a0m
Jerusalem, israel S e

Ted.: 972-2-662296; 699 951

Fax: 972-2-699 951 FAQSIMILIETRANSMISSION
TO: David Finn DATE.: January 14, 1990
FROM: Annette Hochstein NO. PAGES: 1
FAX NUMBER:
MEMORANDUM

TO: DRV FIRN

FROM: ANNETTE HOCHSTEDN

DATE: MARCH 11, 19%0

RE: DR FROW QUESTIONNAIREEES T® CAJE BRARIIGIPANTSS ,

AUGUST 1989

Last August, Mort Mandel visited with CAJE and gave the Lkeynete
address at their annual confenrenues (faAE The Coalitien for the
Advancement of Jewish Education —is a grassroots organigatiom eof
American Jewish educators) This was followed by the distributiem
of a questionnaire among participants assembled in small greoups
to discuss key issues of concern to them. These issues were
reported at the end of the evening te Mr. Mandel.

The questionnaires were analyzed by a volunteer member of CAJE,
( may have left the raw data with yow). I thought that the
attached staff memo on these questionnaires might yield sewme data
of use to you,

Best regards,

Annette Heoehstein



FAES IMIILLEE TRANS MWIILSSSSIITOONN

NATIV CONSULTANTS = JERUSARILEN!, ISRAEL
Fax1972=-2-699-951

To: David Finn
Fromi: Seymour Fox
Date: January 9, 1990

Pages: 1

Dear David,

I was sorry to hear about Ed4 Shelley. I have such fond
memories of him, his wife and our visits to their home..

I sort of feel uncomfortable at having continued the
conversation after hearing the news.

As a result I did not think the matter through propenly.. I
suggest the following: your letter which describes what you
are undertaking and imcluding your fee, should be addressed
to :

Mr Henry L.Zucker

Director

The Commission of Jewish Education in North America

Mandel Associated Foundatioms

1750 Euclid Avenue

Clevelamd, Ohio 44115

I believe it would be useful te send me first a copy by fax
— T will respond the same day. It can them be sent on to
Henry Zucker. I understand that you may not be gettimg teo
this before going teo Londem.

Annette and I would appreciate receiving from your secretary
before you leave the dates that you will be available to
meet with us in the U.S. beginning February 5. I'd alse
appreciate your letting me know the dates of your trip so
that we can communicate by telephone if necessany..

Let me remind you again about the meeting of the Commissiom
on February 14 and the meeting of the Senior Policy Advisors
on February 15.

With Best Regarde to Laura and the clam,
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Nativ Belicy and Planning Consuitants o  maom smanmd orsyr:am)
Jerusalem, kskael mrSenne

Tel.: 972-2-652 296; 699 951
Fax; 972-2-68% 951 FACSIMILE TRANSMISSION

TO: Mr. David Finm, President PAfly: Deeember 21, 19892
Ruder #* Finn ’

FROM: Annette Hochstein NO. PA i }
FAX NUMBER: 001-212-715-1507

Dear David,

I would like to thank you very much for responding so kindly
te my immediate request. It did indeed allow me to carry
out my conversation with Mort in a much more informed and
useful way. At the same time, I realize the very tentative
nature of the imnformation you gave me and would certaimly
not view this as contractually - or in any lesser form -~
bindimgy..

I will try to arrange with your secretary a convenient time
for a more leisurely next call.

I am scheduled to be in the United States from February 4 -
16 and will allocate as much time as you find necessary to
our project. The next meeting of the Commissiom is
scheduled for February 14.

Happy Hanpnukah.
Best Regards:.



RUDER-FINN

December 13, 1989

Mr. Seymour Fox
32 Ha'Rag-Berlin
Jerusalem

Ms. Annette Hochstein

Native Policy and Planning Consultant
10, Yehoshafat St.

Jerusalem 93152

Dear Seymour and Annette:

Thank you, Annette, for sending the two reports on museums
and teaching in the next century. They are excellent models
for the report we want to do together.

Also, Seymour, I have started reading the material you left
with me and found it very helpful. I confess that when we
met in our offices I was suffering from a little delia vu
since I have been listening to — and being impressed by —
your views of Jewish education for 20 years! I had to ask
myself if you folks have gotten finally beyond the theoreti-
cal stage of stating that you were now going to start doing
something about it. Your memoranda suggest that you have
indeed formulated a program and are ready to carry it out.

You still need to be more specific, I think — how much
money will you have? What will be your program specifically
(in terms of actual budget, actual staff, actual 1locations).
You must get beyond the abstract and talk specific if you
want credibility. I thought of your plans when reading the
enclosed article about President Carter's organization in
the latest Sunday's New York Times Magazine Section (which I

am enclosing). You have to be that specificl
In any case, I'm looking forward to working with you. You
can certainly count on me — and us — for producing the

kind of report you are 1looking for.

Regards,

DF: rl
Enel.

RUDER- FINN. INC., 301 EAST FIFTY SEVENTH ST., NEW YORK, N.Y. 10022 TEL. (212) 593-6400 FAX (212) 593-6397 PHONE MAIL (212) 593-6459
CHICAGO, LOS ANGELES, NEW ORLEANS, NEW YORK, TORONTO, WASHINGTON, D.C. AND INTERNATIONAL OFFICES AND BUREAUS
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By Wayne King

fHEN JIMMY CARTER RE-

turned to his home in Plains, Ga.,

in 1981, after losing the Presiden-

cy, he was an all-but-shattered

man. He was pilloried as the au-

thor of America's malaise and the

architect of its economic stagna-

tion, and humiliated as the re-

maining 52 American hostages in

Iran were released the day Ronald

Reagan was sworn into office —

after Carter's own rescue effort

had died ignominiously in a re-

mote desert in Iran. His personal

finances were devastated: The

thriving peanut warehouse he left in a blind trust when he went

'~ 'he White House was $1 million in debt; he stood to lose his

ns and perhaps even his house. What he had to look

forward to after the Presidency, Jimmy Carter himself con-
ceded, was a “potentially empty life.”

But late one night, sitting bolt upright in bed, he said,
“Conflict resolution.” And he told his wife, Rosalynn: “I know
what we can do with the Carter Center. We can have a place
where people can go to resolve conflict.”

“I thought at first he must be sick," recalls Rosalynn
Carter with some amusement. “I’ve never seen him awake at
night, even in the White House.”

THE FAMOUS GRIN — WOLFISH OR PUCKISH, DEPEND-
ing on one’s view — is still there. So is the glacial temper,
except these days it is aimed not at aides or the press. It was in
full display last spring in Panama when he found that Gen.
Manuel Antonio Noriega, after allowing a free election in
which his hand-picked candidate lost, decided to steal it back
with phony tabulation sheets.

Furious, the former President stormed into the tabulation

Wayne King, a Times reporter, was chief of The Times's
Atlanta bureau during the Carter Administration.
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Nine years ago
he was near
financial and
political ruin.
Now he’s
everywhere,
mediating
disputes from
Ethiopia

to Nicaragua.
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Jimmy Carter, back In his hometown of Plains,
Ga., at the gas station that his late brother, Billy, once owned.
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center, shoved several people aside, clambered onto the stage
and thundered at the dozen distinguished Panamanians in the act
of certifying the deceit: "Son ustedes honestos, o ladrdnes?”

“Que, que, que, serior?” some responded, and Carter shout-
ed again, “Are you honest people, or thieves?”

It was Jimmy Carter at his Old Testament best. At a
hurried news conference, he denounced the election as “totally
fraudulent.”

Several months later, in September, he was mediating
peace talks between the Marxist-Leninist Government of Ethi-
opia and the Eritrean People’s Liberation Front, another
Marxist group, which has been fighting for independence from
Ethiopia since 1961. For the first time in 28 years, representa-
tives of the combatants were meeting without conditions.

Then Carter was off to Nicaragua, at the invitation of
President Daniel Ortega Saavedra, to lay down ground rules
for elections there next February. Carter also persuaded
Ortega to allow 30,000 Miskito Indians, who had been living in
Honduras and fighting the Sandinista Government since 1981,
to return to their homeland in Nicaragua along with their
exiled leader, Brooklyn Rivera.

It was also largely through Carter’s intervention that
President Mohammed Siad Barre of Somalia granted clemen-
cy in the fall of 1988 to eight political prisoners he had
summarily sentenced to death. And it was also Jimmy Carter
who, in conjunction with the International Committee of the
Red Cross, implored President Mengistu Haile Mariam of
Ethiopia in August 1988 to free 220 Somalian prisoners of war
who had been incarcerated for 10 years. Within a month, all 220

re free.

Suddenly, after nearly a decade in the political wilderness,
Carter was back and seemingly everywhere, running a kind of
shadow State Department — with the advice, consent and even
encouragement of the Bush White House.

F HE WAS THE WRONG MAN FOR THE TIME WHEN
e became President in 1976, Jimmy Carter seems the
erfect man for the diplomat-without-portfolio post. Now-
days, the President who made human rights a legitimate
oreign-policy concern is devoting more and more of his

time and attention to ending internal conflicts that in the last

few decades have killed, maimed and dislocated millions of
people.
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His insistence on operating from a higher moral ground,
which most Americans took as self-righteousness when he was
President, works in his favor when opposing combatants in a
civil war have no one else to trust. His singlemindedness —
exemplified in his attempt to resolve the hostage situation in
Iran, which Americans viewed as a hapless obsession and yet
another indication of how nothing seemed to work at the Carter
White House — is useful when longtime and obdurant foes
refuse to budge from their respective positions.

Today, there are about two dozen continuing civil wars or
insurrections, each killing more than a thousand people a year,
and Carter says he is better able to deal with such conflicts
now than when he was President. (The United Nations Charter
has no provision for intervention “in matters which are essen-
tially within the domestic jurisdiction of any state,” and the
world body can intervene only if requested to do so by the
government concerned or if it is given a mandate from the
General Assembly or Security Council. Under these conditions,
it is trying to broker peace agreements in Afghanistan, El
Salvador and Nicaragua.)

As a former President, Carter has considerable clout, but
— with no official status in international affairs — he is not
constrained by Administration foreign policy. “I never profess
to speak for my country,” he says, seated in the living room of
his home in Plains, “although I always keep the State Depart-
ment and the White House informed, and almost invariably I
have their full support —certainly that has been the case since
George Bush has been in office.”

That, he adds, was not always so:

“Quite often, my image and goals would be in conflict with
those of President Reagan, and I didn’t get any support from
his ambassadors. In fact, sometimes they would deliberately
put impediments in my way.”

In 1983, for example, he informed the State Department
that he planned, as a private citizen, to visit Peru, Brazil,
Argentina, Costa Rica, Nicaragua, El Salvador and Mexico.
“They objected strongly to my going at all,” he says, “saying
there were security threats to my life, that the Governments
would be embarrassed, and so forth.”

He went anyway.

“In Costa Rica, when I finally arrived there — I met with
the contras in Costa Rica before going to Nicaragua — I found
that the Ambassador had canceled (Continued on Page 101)

ELI REED/MAGNUM

Above: Carterin

Panama to monitor
last May's election.
He was outraged at
the fraud he found.

Left: The Carters at
home in Plains, Ga.

Right: In Tibet in
May 1988.The
Dalai Lama sought
Carter's help

in his dispute with
China over

the occupation of
his country.



Not since Herbert
Hoover has a President
played so active a role in
world affairs after

leaving the White House.
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Who Needs
Poetl’y') by David Finn \]

David Finn is chairman and chief
executive of Ruder Finn, Inc., an in-
ternational public relations firm
based in New York City.

Many years ago, a Ford Motor
Company executive wrote a letter
asking the poet Marianne Moore to
help find aname for a new car model
about to be introduced. He urged her
to use her poetic imagination to ex-
press the car's qualities in a memo-
rable word. Delighted, Ms. Moore
agreed and led a correspondence with
the executive. (The letten6 were
eventually published in the New
Yorker.) The correspondence ended
with anote from the Ford executive.
He thanked Ms. Moore for her efforts
and explained that after due delibera-
tion, the company had decided not to
use any of the names she had sug-
gested. The name of the new model
would be Edsel!

Sadly, this rare and promising com-
ing together of business and poetry
ended in a flop. Yet the story is en-
couraging. It suggests that an ap-
preciation of nonmaterialistic val-
ues, which enables one to discover
beauty in the human experience, can
be found in a businessperson as well
as apoet.

True, business does not generally
encourage poetic expression. Poetic
ideas are thought to be so out of sync
with the corporate environment that
executives excuse their cultural or
public service inclinations by calling
them "enlightened self-interest.”
Their attitude suggests that cultural
enlightenment makes sense only in
the name of self-interest, not in its
own right.

Is it possible for business to give
nonmaterialistic values as high a pri-
ority as bottom-line results? Yes, if
that's what top executives believe
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and if their companies are prosper-
ous enough to afford the inevitable
costs. Indeed, official corporate sup-
port for these values might be the
only way to make them an integral
part of the business world.

Take the case of George Ablah, a
businessman from Wichita, Kansas
who made afortune in real estate and
oil. Some years ago Ablah acquired
an office park development known
as Blue Hill, located on about 200
acres of woodland and lakes in Rock-
land County, New York. He loved the
beautiful landscape, and to attract
and please tenants-and himself-he
decided to create a sculpture park.
Not an ordinary sculpture park; it

would be the best in the world. So he
set about buying every Henry Moore
sculpture he could find, whatever its
price. Soon he possessed the world's
largest private Moore collection,
with more than 100 of his works.

That's when I met George Ablah.
He came to see me because I was in
the public relations business and had
been a longtime friend of Moore.
When Ablah asked what I thought of
his collection, I told him that it had
become far too important to be re-
stricted to a commercial office park
and that he owed it to the artist and
to history to somehow find a way to
make it accessible to the public. To
my delight, he agreed.

There is no other way to explain
what happened next than to Say the
poetic spirit stirred in George
Ablah's soul. He came up With the

Edited by WILLIAM TAYLOR

idea of placing 26 monumental
works in New York City public
parks, where they could enrich the
lives of millions of people.

He paid for the insurance, trans-
portation, installation, maintenance,
and removal; it did not cost the city a
penny. He also paid for a New York
Times supplement with photographs
of the works and maps showing their
locations. His purpose? To let people
enjoy and live with great works of
art. He had no bottom-line objective;
he just wanted to help the public ap-
preciate the magnificence of Henry
Moore's sculpture.

George Ablah used to confide to
his friends with a twinkle in his eye
that he loaned his Moores to New
York because he had a big ego. To the
extent this was true, I believe it was
the ego of a poet. Perhaps as George
looked at the crowds of people gath-
ering around the works of art he had
placed in their midst, he experienced
the same kind of enormous ego satis-
faction expressed by Walt Whitman
in Song of Myself: "Behold, I do not
give lectures or a little charity, When
Igive I give myself."

George Ablah hoped to create a
museum for his sculptures, but when
the oil business nosedived, he could
not carry out his plan. He eventually
sold Blue Hill and arranged to have
his collection become part of two
museums-in Hakone, Japan and in
Kansas City, Missouri. His name is
not connected with either collection,
but he considers his dream fulfilled
now that the Moore sculptures,
which he worked so hard to bring
together, are on permanent view to
the public.

When the Danish pharmaceutical
company Novo Industri A/S estab-
lished a U.S. research center in Dan-
bury, Connecticut, the president,
Mads Ovlisen, publicly thanked ar-
chitect Richard Foster for his sensi-
tivity. to the land and for reflecting
the human priorities the company's
founders had always considered
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preeminent. The company spared
no effort in using materials and de-
sign shapes that demonstrated akeen
respect for the Danish work ethic
as well as for the New England land-
scape. The result is "not just a build-
ing," Ovlisen has said, "but a place
where dedicated people will do
meaningful work."

In certain circumstances, one can
attribute business benefits, like im-
proved productivity, to humanitarian
policies. But that isn't the point-at
least not the only point. These poli-
cies are worthwhile even if they
produce no such benefits.

In interviews I have conducted
over the past few years with CEOs of
AT&T, General Motors, Mobil, Phil-
ip Morris, Sara Lee, and more than a
dozen other large corporations, I
have seen vision and sensitivity. En-
lightened self-interest is the com-
mon rationale for these worthy
impulses, since most executives
think it's improper to appear idealis-
tic. They fear they will look foolish
to stockholders or "soft" to col-
leagues whose job security depends
on meeting sales and profit targets. I
worry that this way of justifying
good deeds will make even the most
worthy programs short-lived-
especially in today's aggressive busi-
ness climate.

William Woodside was CEO of
American Can Company until his re-
tirement in 1987. He is also a con-
cemed citizen. During his tenure, the
American Can Foundation played
an important role in defining the
company's character. Its grants
concentrated on hunger, economic
restructuring, health care cost con-
tainment, and the arts, and Woodside
made it plain that he supported these
causes because they were in the com-
pany's best interests. As part of his ef-
fort to give the company a social
focus, Woodside also initiated a com-
panywide program called "American
Can Says America Can!" It was a
way of saluting organizations that

DRAWING BY WALLOP MANYUM

ASHAYASO3HT

had found unique approaches to
helping their communities solve
problems.

In 1987, Gerald Tsai, Jr. succeeded
Woodside as CEO. He had very differ-
ent ideas about the role of the organi-
zation in society, indeed, about the
very structure of the company. A few
months into his term, he sold the en-
tire packaging division of the com-
pany as well as the name American
Can to Triangle Industries. Tsai
changed the company's name to Pri-
merica and shortly thereafter sold
Primerica to Commercial Credit
and resigned as chairman and CEO.

Photos: A. Binder, D. Finn

Triangle was subsequently sold to
Pechiney S.A., the large aluminum
company owned by the French gov-
eminent. In the course of these musi-
cal chair maneuvers, the ten top
executives of Primerica received sev-
erance payments amounting to $98
million, with Tsai getting the biggest
share. Nelson Peltz, CEO of Triangle,
made some $600 million in the
transaction. No more "American
Can Says America Can." No more
American Can Foundation. Just
bottom-line results for the stock-
holders pulling the strings.

The truth is that business can do
without fanciful ideas about human
values. Cities don't need loans of
Henry Moore sculptures in their
parks, corporations don't need great
architecture. What's more, commu-
nity self-help programs don't need to
be celebrated. Company foundations

are not crucial to the success of busi-
ness enterprises. Corporations can be
streamlined to their bare essentials
and managed exclusively for the ben-
efit of stockholders.

If we are wearing our shareholder
hats, none of us will complain. When
the goal is to eliminate all unneces-
sary expenditures and run as lean
a company as possible, who needs
poetry? But when we put on our
citizen hats, the question is harder
to dismiss. We wonder, Is this the
kind of legacy-a world without po-
etry-we want to bequeath to future
generations?

Poets worry that as we concentrate
on materialistic "truths," we lose
sight of those things that, as the
writer Kathleen Raine put it, "above
all make us human." She warned that
we will become barbarians-spiri-
tual barbarians-if we ignore the
"shared knowledge upon which the
goldsmiths of Byzantium, the build-
ers of Chartres, the musicians of
the diatonic scale, the painters of
Florence, down to Yeats and other
poets of the Irish renaissance drew."

This shared knowledge tells us
that, as Keats put it, "a thing of
beauty is a joy forever/' Why
shouldn't there be some executives
who feel the same way about beauty
in their business and their lives and
who use their power and influence to
bring such joys to the world?

If there is no poetry in the souls of
certain corporate executives, so be it.
The world has survived such folk
thus far and surely can continue to do
so. But when there is a spark in the
souls of men and women who man-
age our companies, they should use it
to light up their businesses as well as
their personal lives, and they should
say unashamedly why they are doing
it. They will get the satisfaction of
contributing to their civilization as
well as to their corporations, and
they will ultimately earn the grati-
tude of their fellow citizens as well
as their stockholders. "
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