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BUILDING A RESEARCH CAPABILITY FOR JEWISH EDUCATION
Discussion Draft #6
Prepared by Dr. Isa Aron
December, 1991

The purpose of this project is to present the Council for Initiatives in Jewish
Education (CIJE) with a set of proposals which would lead to the enhancement
of research in Jewish education. The starting assumption of the project is that
current research efforts in the field of Jewish education are highly inadequate,
im terms of both quantity and quality, as is discussed in section 3. If the CIJE
adopts these proposals, it wili seek funding for them from among its affiliated
foundations and organizations.

Research iis a complicated enterprise, and deciding which programs and/or
imstitutional arangements will yield the highest payoff is not an easy task. The
purpose of this working draft is as follows:

~To explain why research is critical to the process of reform and renewal in
Jewish education; this issue is addressed in section 1, _
=To set forth, in broad terms, what a fully developed research capabhility wouid

consist of (section 2).
-- To survey the current sifuation (section 3).
= To explore the different components of a fully developed research capability

(section 4). .
~ITe begin putting together the various components into a number of possibie

plans {section 5).

Sinee this ils a werking graft, | weleerne all manner of comments on each
seetion. In partieular, your reastions to the very preliminary plans outlined In
segtien §, and any aliernative plans you might suggest, are critical to moving the
planning process te the next stage,

SECTION 1: WHY RESEARCH?

Imagine Alig; the Jewish educational ingtitution of the future....

At first glanes, Abd might net seem very different from the educational
/ﬁﬁlfyyg% of teday. Like many lggeggfnag@gues and Jewish Centers, Atid

. 4 Feligleus 8Rg a rursery scheol, a day eamp, a
ﬁgg%% 1oy e "59 rams for adults and families. A eloser loek,

Foup, @p4 a varsly ef)
S e e e
/gégfﬁ%g §gﬁefg. A F@/@{f@@ Bﬁf'ﬁ@"%fy/ attiude prevais. Parents and
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ohildren are weorking tagether on varous projects. Teachers offen teach
tegether, plan tegether, and interact with students of all ages.

Wihaimostt distinguishes Alid from today's instilutions, howevey, is fts
widenying philosophy and structure. Atd is commiitted to two goals, which are
mett @23y combined. meeting the diverse needs of diverse keanmers, and
mzximmizing the Jewish learning off each participant. In order fo meaet both
goais, ezch program Atid offers is carefully artictlatisdt, and designed to
dowetal with the others. Thus, a student who attends both the day school and
ihe camp is exposed (o a different aspect of the Jewish tradition at each; a
Stucientt who attends the religious school and the camp will be offered a
maodified camp program, designed to replicate some of the day school
students” experniences. Forstudents who don't attend the camp, an effortis
maédle to replicate some of that experience through retreats and family

programs.

Attil recognizes thatt children off working parents require after-school care;
thus, for both day school and religious school students it offers a homey
emvirormmentt in wihich fo relax and do homework. In addition to their formal
classes, religious sthool students are exposed to Judaica through a varied
format offlearming centers, craft activities, and performamnces. Public school
students on a year-round calendar are offered special Judaic “institutes”
duning their wimtter break. Students who cannot aftend reqularly on weekends
are given an exira weekday oplion; a network of interactive computers links
students who are unable {o aftend on certain days, as well as adults who are
kogiking for an Intelleciual challenge. Atld offers special graups, classes and/or
programs for the children off divorced families, for the children of intermarried
familles, and for the learning oisabled; it'’s policy Is fo try to accommodate any
spei needs thalmay arise.

Afid's recognizes that familles are the primary Jewish educators and that its
role is to empower and support them, It recognizes that adults, despita their
interestin leaming, have a multitude of conflieting demands on their time;
consequently, it orfers a variety of venues for acult learning. Atid realizes that
Jowish teaghers are an endi &d species, in need of special attentin,
syppert, and educsiiongl enriehment. And, a/thousgh the students at two
nearby eolloges are served by Hillei and Judaie Studies pragrams, Atid
reaches eutte these studenis as well, effering themjobs as assistant teachers
and eeunselers, and finding other rolea for them in the communityy.

What engbles Atid te eembine eurrieular and programming ideas from a
variety of seurees inte a eoherent, helistie plan that werks? What does this
esusational institutien of the future have that the institutiens of today lack?
Three key features stand out:

= Atid has develeped a guiding edueatienal philesophy, a vision of ihe
knewledgs, skills, identifieations and aetivities which contribute to the
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creation of committed Jews. Atid's philosophy is coherent without being
dogmatic, flexible, without being relativistic.

- Atid neither deprecates nor idealizes its members; it understands that they
are both highly accomplished and greatly in need. 1t does not ignore the
demographic facts ---the rates of assimilation, intermarriage, and divorce, the
lack of time parents and children have to spend together. It sees the Jewish
tradition not as an additional commitment to be taken on by an already
overburdened family structure, but as a resource which has the potential for
emriching people’s lives,

=fFimally, Atid has an additional advantage over the educational institutions of
today == it has a fund of knowledge on which to draw: knowledge of winat
works in classrooms and in camps; knowledge of how curricular units can be
individualized and transmitted through a variety of media; knowledge of the
assistance teachers require in order to grow in their sense of profession and
vocation; and knowledge of the kind of leadership required to keep an
educational enterprise afloat and on course.

How can we move from the institutions of today to our ideal institution of the
future? How can today’s schools, centers, synagogues and camps be imbued
with a philosophical migsion, an understanding of their clientele, and a firm
grasp of the available aliernatives? Certainly strong leadership and great
resourcefulness will be needed; but these alone are not enough, Without
knowledge, intelligent decision-making is impossible. The move from the
institutions of today to the institutions of the future will require the kind of broad-
ranging knowledge that derives from serious research.

Wrhat is research?

Research is commenly theught ef as the werk ef a scientist in a laboratory, or
of a scholar in a library, but my use of the term research in this document is
much more inclusive: research /s the serieus study of a subject over a sustained
period of fime, through a variety of modalities. Research In education includes
conceptual analysis, anthropological interpretation, historical documentation,
the gathering of pertinent data, experimentation, assessment and evaluation.
Research in a fleld such as education enables one to articulate a philosophy,
identify the sore semponents of a curriculum, understand the relevant
charaeteristics of beth Isarners and teachers, express congretely what success
weuld mean, and shape the environment to maximize one’s chances of
SUCCEES.

A caveat, hewever, is in erder: it is important that we not view research
simplistieally, as & “guiek fix,” 6 & means for finding sure-fire prescriptions.
Researeh in educatien farely provides uneguivoeal answers. Rather, it can
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providé something which is ultimately more important -~a thoughtful and
imsightful approach to the enterprise. Research forces us to look more closely at
situations which we presume to understand. it enables us to explore and assess
arange of ailternative actions, rather than the one or two which spring to mind
immediately. Most importantly, research can bring new intellectual energy to a
field, infusing activities that have become routine and unreflective with new
ideas and new vision. In a field such as Jewish education, research can be a
vehicle for bringing some of the most creative and rigorous thinkers in American
wniversities into an entemprise which has become intellectually impoverished.

SECTION 2: WHAT ARE THE ELEMENTS OF A CREDIBLE
RESEARCH CAPABILITY ?

Iif knowledge is the key to transforming the educational institutions of today,
and if this kind of knowledge is best generated by research, then the following
questions arise: What kinds of knowledge will support and encourage the
renewal of the Jewish educational institutions of today? And what manner of
research capability will be required to produce and disseminate that
knowledge?

A credible research capability comprises, at minimum, the following six
elements:

== Scholars and researchers; people who understand the context of Jewish
education, and possess expertise in a number of research methodologies.

== One or more universities in which these researchers are trained.

== A number of settings (such as universities, research centers, and/or central
agencies) in which these researchers can waik, In addition to enabling
researchers to support themselves, the available positions must offer them
opportunities for career advancement, and continued intellectual growth.

== An infrastructure whigh supperts research. This weuld include techinological
and other assistance. i would also include colleagial networking through
conferences, journals, and other venues.

-~ Avenues for dissemination to the public in general, and to policy-makers
and practitioners in particular.

- Af least ene coerdinating body, which would serve as an advocate for
research, and & gatekesper for funding and publicatiom,

In Section 4 | will diseuss eaeh of these sampenents In detail. But even this

schematic listing demenstrates an important pelat: No one of these
elements can stand alene it makes ne sense to ereate positions without
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qualified people to fill them. These people require rigorous traiming;; but few will
enter lengthy training programs if there is little hope of a future positiom. Without
an infrastructure, a position alone will not produce much research. Without
dissemination there will be little interest in, and public support for, either the
positions or the infrastructure. And without some sort of coordinatiom, findings,
no matter how important, are hard to disseminate.

Thus, the problem of improving the research capability of the field of Jewish
education is quite complicated. It will require not one, but an interlocking set of
institutions, agencies and funds in order ta sustain itself. The analogy which
comes to mind is that of Lego blocks. On its own, any one Lego block is little
more than a piece of plastic; it is only in combination that Lego constructions
become functional and inspiring. And the most artful of these constructions
involve considerable planning; one must choose the building blocks carefully,
understanding the properties of each, and their potential for combinaticon,

The ultimate purpose of the “research capability” project is to propose a
number of plans or programs through which a strong and credible research
capability might be established in the field of Jewish education. In Section 4 |
examina the different components which might be utilized in the ultimate
construction of the plan. Like Legos, each component has a number of variants,
and each variant has advantages and disadvantages. | try to outline the assets
and liabilities of each variant in this section. Then, in Section 5, 1 attempt to put
together a few constructions -- to see what a completed structure might look like
if one or another of the possible combinations were realized. These
constructions are only first approximations, intended to raise certain issues and
to inspire the reader to suggest alternate constructions, so that the ultimate
choice will be informed by a great deal of discussion and debate. But before |
turn to the building blocks themselves, | want ta describe briefly the current state
of research in Jewish education == to lay out the few elements that are already
available, and to point out the many others that are missing.

SECTION 3: THE CURRENT SITUATION

Research on Jewish education in North America has been carried out for at
least 50 years, Most researchers in the field have been trained in American
research universities, and have held Ph.D.’s ar Ed.D’s. Their studies have
drawn heavily on educational research paradigms and methodologies in the
fleld of general education, and have included work in history, philosopiny,
history, psychology, sociology, anthropology, and politicai organization.
However, the entire enterprise of research in Jewish education has been
hampered by the following factors:
=There are approximately two dozen full-time academic pesitions in the field of
Jewish education. Half of these carry with them administrative responsibility,
and most of the others require involvement In community education projects,
thereby curtailing the time available for research, At least 75% of the research
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that exists, was conducted by Ph.D. or Ed.D. students as part of the
requirements for their dissertation.
==There is no infrastructure to support research in Jewish education:
== no regular sources of funding exist; occasional funding is disbursed by
agencles or foundations on an ad hoc basis.

== there are no centers for research in Jewish education

-- there exists no journal devoted to research in Jewish educatiom. Those
conducting research must either attempt to publish in journals devoted to
general education, publish abridged versions in the one or two journals
devoted to Jewish education, or seek out venues for "occasional papers.”

-- At the present time, there is no routine callection of even the most basic data
on enroliment, staffing patterns, or finances. There are no generally accepted
and validated achievement tests. Moreover, the voluntary nature of Jewish
education and the loose organizational structure of its institutions, militate
against the collection of this data.

== A significant number of studies are planned, and even partially executed,
either by Bureaus or individual researchers; most of them are ultimately
abandoned due to a lack of time or funding.The annual conferences on
research in Jewish education, of which there have been five, receive
submissions of only 5-1Q papers per year; in addition, they receive 19-12
reports of research in progress, but many of these studies do not seem to be
completed.

—There is only one Ph. D. program in North America (at Stanford ) which |8
geared towards research in Jewish education. This program was unable to
open in 1991-92, for lack of qualified applicants.

-~ There are perhaps two dozen practising Jewish educators, or people with a
deep interest in Jewish education who are enrolled, at any given time, in
Ph.D. programs in education at their local universities, Often these people de
not write thelr dissertations on topics related to Jewish education, elther
because they cannot find faculty advisors, or because it is recommended to
then"n-k thail:D 'a dissertation in general education would make them mere
“marketable.”
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SECTION 4: POSSIBLE STEPS TOWARDS THE ESTABLISHMENT
OF A RESEARCH CAPABILITY

1. ENLARGING THE POOL OF RESEARCHERS

A) The creation of Ph.D. programs specifically for researchers in

Jewish education.

-= At present, none of the Jewish universities have a faculty of sufficient size,
and with sufficient expertise to prepare students for a variety of research
methodologies.

== It is not clear that any research university other than Stanford Is prepared to
mount a doctoral program in research in Jewish education; even Stanford’s
program is predicated upon outside funding and relies on visiting professors
of Jewish education.

- [{fvearitouss imssiitdoored | reepyineerentis crnuli e adiosummeatied], za P D. gamgyrsam
offered jointly by a Jewish and a research university might be a possibility.

B) The creation of post-doctoral programs
= in Jewish education, for researchers trained in research universities
= in research, for Ph.D.s with experience in Jewish educatien

== This may be a more feasible alternative than doctoral programs.

C) Institutes and/or stipends for reflective practitioners and/or

action research

—This is a very important avenue for linking research and practice, and
improving practice as well (see lIC, question 4); but it doesn't seem likely that
this will greatly expand the poo!l of researchers. On the contrary, it will
probably require additional researchers to work with practitioners.

D) Attempting to involve Jewishly identified researchers at research

universities in collaborative research projects.

-- This does not seem like a promising short-term strategy, since few
researchers are both sufficiently flexible in thelr career paths, and sufficiently
clear about the research topics they might pursue, to agree to participate in a
new and very different research project In the near future.

== It would be = promiging long-term strategy. if an engoing effort were made to
cultivate the (nterest of a group of researchers. In talking to researchers whe
might fall into this categery, | found a great deal of interest in an ongoing
seminar, or series of eonferenees, en areas of mutual coneern with regard te
Jewish life (“the transformation of Jewish life” was suggested as an
overarching theme by one group with wherm | spoke). This format would allow
researchers in education and related fields to form informal netwerks, which
might, further dewn the road, lead to research projects.
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il: CREATING POSITIONS FOR RESEARCHERS IN JEWISH
EDUCATION

A) Endowing research professorships at Jewish universities
Although this would seem like one obvious solution, a number of caveats are in
order:

== Most educational research operates within a social science researci
paradigm, which has increasingly come to involve large, multi-site, cross-
methodological studies. In the absence of a colleagial network and a
supportive infrastructure, an individual research professorship (or even two or
three) may not be productive way to seed research.

---Jewish wniversities demand a great deal of their faculty in terms of teaching,
supervision, and community outreach, These calls on a faculty member's tirme
would limnit his or her availability for research, If, on the other hand, research
professors were exempt from these obligations, various internal problems
might arise.

B) Endowing professorships in Jewish education at research

universities (a combination of an endowed chair and half-tirm@ junior pesitions

has been suggested; joint appointments in Judaic studies and educatiom have

also been proposed)

=This arrangement would only work if the research eonducted by faculty
members had a universal educational appeal, as well as a Jewish focus,
since these faculty members would be expected to publigh in the same
journals as their colleagues. Might this serve to skew research topics, and
would this kind of skewing be goed or bad? _

—Judaic studies departments and programs have been netoriously
inhospitable to Jewish education in the past; this attitude may not be prevalent
I some newer programs, and might be changed in others.

== ik weuld be unfortunate if the effort to ereate new positions for researehers
were to undereut the viabllity of the departments of education at Jewish
universities, many of whieh have made great strides In recent years.

C) Creating positionsa for researehers at eenters for research, which
sre either independent, attached te a graduate seheol of education,
or logated in a eentral ageneg‘ o

- An independent institution weuld presumably be free of the eonstraints listed
in 11 82; nenetheless, its creation might be interpreted as an abandonment of
exisling institutions. _

~An independent Wnstitution might net be able to attract researehers, uniess it

_were able {e oifer them jeint appeintments with a university. .

-2 A geed argument ean Be maee, 1 believe, for supperting the efferis of existing
i oRs at Jewish uRiversities and eentral ageneies, while building iR
safeguards te assure that the researen BF@%F@H\ is A6t Reglecied:. _

- Given ail the eenstraints diseussed abeve, the ereation ef researeh eonsemtia
gkt be the Best selutien. Researen senters funded by OERI are often ereated



through various consortia arrangements, either with individuals or with their
institutions. A number of different models exist, which bear investigation.

A variety of questions might be raised regarding research centers:

1) Should they be funded by endowment, by competitive grants, or by some
combination of the two?Competition for research funds makes the process
more democratic, and ¢an spur individuals and institutions to marshall their
creativity and resources. On the other hand, established researchers (or even
less-established researchers who are very busy) may not be inclined to enter
into competition; these researchers might only be enticed to devote their
energies to research in Jewish education if they are invited to do so. Which is
fikely to yield research of the highest quality == invitation or competition?

2) Should the center be organized around a programmatic research agenda set
at the outset by some coordinating or governing body? Given the CIJE’s need!
for research related to the “best practices" project and the evaluation of
progress made in the “lead communities," these areas, at least, would seem
to require programmatic research. On the other hand, some have argued that
research of high quality is best obtained when scholars are |eft to set their owm
agendas; What is the optimal balance of programmatic and more
individualized research?

3) Of what priority is the need for a center devoted to the field testing of curricula
and/or programs?

4) Should there be one or more centers devoted to reflective practice and/er
aclion research? Research efforts undertaken by practitioners can add a new
dimension of knowledge and understanding; they can also create eloser
Iigkage bstween research and practice, and serve as catalysts for institutionall
change.

5) Should there be a center or comparable agency deveted to the collection of
data on enroliment, staffing patterns, finances, etc.7This tends to be what
communal leaders thifk of when they think ef researeh. A number of people
have raised their eoncern that funding limitations will result In a research effort
whieh is limited to this kind of data cellection; they have argued that in the
gbsence ef more contextual, interpretive reeearch, this data is of little use.

if the deeisien is made te ereate research genters, in an effor to foster
pregrammatic researeh, these and ether questions must be discussed. Nearly
all the established researehers with whem | spoke suggested that If centers
were to be established, a eoerdinating greup weuld have to be formed,
consisting ef appreximately 30 researghers, funders, practitioners and
communal leaders. Thig greup weuld meet several times to hammer out a
research agenda, set the parameters fer the eenters, and oversee the
sompstitions, if these were agreed upen. The greup, er its designees, would

SZGAARTET T NEdW zx:3ax¢r XUE tR =i =331



continue to be involved in reviewing the resultant research and monitoring the
centers’ productivity..

Ni: THE CREATION OF AN INFRASTRUCTURE TO SUPPORT
RESEARCH

A. Funding for equipment, technology, research assistance, etc.

1) A centrally administered research endowment might be
established. Researchers would submit proposals to a review panel,
composed of prominent researchers, and (possibly) other stakeholders .

2) Special funds might be designated for certain groups, e.g.,
doctoral students, postdoctoral fellows, or established researchers not
previously involved in Jewish education research.

B. Colleagial networking:

1) The establishment of a journal
---At the present time, there is not enough research being done to fil a
quarterty journal of high quality. One aiternative might be beginning with
an annual publication. Another might be commissioning articles by
established researchers, to set a high level at the outset, and instituting
blind peer review only when sufficient papers became available.

2) Expanding the conferences of the Network for Research in
Jewish Education.
== Seminars might be held to encourage and/or plan research on specific

topics. . . : . :
—’i%oms not previously involved in Jewish etduuulivnul lccoarch mlgii
be invited for exploratory discussions, as suggested in IC,

3) Holding sessions on research in Jewish education at the
conferences of other scholarly associatians, such as the AJS and
the AERA.

4)The creation of an annotated bibliography of existent research
and/er a elearinghouse, comparable to ERIC, for research in
Jewish education.

None of these su gsgﬂ'@ﬁs would be particularly difficult or castly te implement.
All, hewever, weuld require ene er mere people designated te carry them out,
and compensated for their ime in some way. This points to the needi for a
coordinating couneil.

10
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AV VERNNUUESS FRIOR [ISSERMIBMVI TODIN
For purposes of discussion | am separating the scholarly exchange of ideas,
{components of which were proposed in section lil), from more popular forms
of dissemination, whose purpose is to create an interest in researcin, and to
share the findings of research with a broader audience.

A) The establishment of a magazine comparable to Educational
Leadership, or or a newsletter like the Harvard Educaftion Letfer.
== the praclitioners interviewed for this study indicated that they reguiarly read

(or, 2t least, peruse) magazines such as Educational Leadership, and
mewsletters related to the teaching of English, math, and foreign-languages..

B) Commissioning articles in the Jewish press summarizing
research findings, and spelling out their implications for practice
and policy.

C) Sponsoring sessions on research as a regular feature of
conferences such as the GA, CAJE, denominational groups, etc.

V. A COORDINATING COUNCIIL

It is hard to imagine how many of the suggestions outlined above cauld be
implemented, without the exisience of some sort of coordinating counciil. Such a
ceuncil might serve some of the following functions:

2) setting @ research agenda for programmatic researech centers

b) awarding and administering grants

¢€) dissemination and publication, as enumerated above

d) serving as an advocate for research

€) seeking new sources for funding research

Though the need fer such a councll would seem self-evident, a number of
qus§ti@n§ a¥ise regarding the methed by which it would be convened, and its
compesitien:

ﬂg WH?@I‘I@?F@UQ &F erganization has the autherity te eenvene sueh a council?
2) 1h whaf preperien (if at all) sheuld the fellowing groups ef stakeholders be
represented on the council:
-fesearshers frem Jewish institutions
+esearehers frem researeh universities
-practitioners
-66Mmmunal leaders
fungers
-members of the CJE beard?
é? Weuld membership en the eeuneil be retated?
4) Weuld the esuneil require a prefassienal staff?
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SECTION 8: PUTTING THE COMPONENTS TOGETHER: THREE
PRELIMINARY PROPOSALS

The components delineated in the previous section might be combbimed in any
nummiber of ways. This section contains three “first approximations” =
combinations which highlight some of the differences between the possible
components. Thase_Fmgosals differ as to their cost -- the first is probalbly the
TMost Pxpensive, while the third is deliberately scaled down. As we collectively
a8sess these proposals, and the others which | hope will be forthemmiimg, my
ihope is that we will be able to arrive at a consensus as to which Is most feasiibike
iin terms of economics and institutional constraints, and which wiil yieid the typs
of research which meets the needs of our current situation.

PROPOSAL 1: A NETWORK OF RESEARCH CENTERS ORGANIZED AROUND
A PROGRAMMATIC RESEARCH AGENDA

This proposal is based on the following assumptions:

) The greatest need at the present time is for programmatic research that is
sustained over a period of years, cumulative, and focused on a number of
pressing needs,

2) Raither than trying to study everything, the community of scholars in Jewisin
education ought to concentrate on a few areas to which it can contribute tine

3) Ratther than avoiding or circumventing the Jewish training (nstitulions we
should emrich them by making them partners with some of the leading
research universities in the research endeavor.

4) The participation of scholars from research universities will require an
imvestment over the short run; that investment will ultimately yield important
mew work.,

5) Along with a major funding effori for research eenters, a smalier, but not
imsignificant fund shouid be established to support the work of independent
sciholars from various institutions and from various disciplines.

lin this proposal most of the research-related activities would emanate frem: and
the organized by a core %reup of 30 researchers, fundiers, practitioners and
community leaders which weuld serve a&s the initial "Research Couneil.” Over
the course of a year and a half, the Council would:

@) set @ research agenda for the field

) prieritize the researeh agenda o

€) @scerain hew much eeneerted researeh In each priority area weuid eost

d) ascertain how much meney is available, and conseguently, the Aumber of

oenters that ¢an be gstablished. . _
) coordinate the ereation of researeh eenters, either by invitation er by

competitien.
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f) create 2 mechanism to oversee the competition, if there is one, and to
monitor the work of the centers

g% create @ mechanism for reviewing and awarding individuai granits.

h) delegate a subgroup to create seminars, summer institutes, or some other
mechanism whereby a network of Jewish researchers holding pasitions in
mesearch universities can begin meeting to discuss comman concems
related (either directly or tangentially) to Jewish educatiom.

PROPOSAL 2. ESTABLISHING RESEARCH PROFESSORSHIPS AT
MAJOR UNIVERSITIES

The assumptions behind this proposal are:

1) The key to producing research is the training of researchers and the
creation of atiractive positions for these researchers.

2) Universities are the best structure in which to conduct researcih and traiim
mew researchers,

3) The scholarly initiative of individuals will produce research of higher qualiity
than that of research centers organized around a prograrnmatic agenda.

4) Rwlblisl;ing and promotion are key elements In the reward structuwre for
researchers.

The core component of this proposal is the creation of positions for researchers
in Jewish education at major universities. Some of these positions would be for
senior facuity, and others for more junior faculty; some might be In the school of
education, while others might be in Judaic studies. If possible, all weuld be jeint
appointments with an existing department (such as soclology of education or
curriculum and teaching). An issue which would require considerable
discussien is that of the criteria by whieh seme universities weuld be selected
for these positions. And an imporiant sub-issue would be the question of
whether pesitions would be ereated at Jewish Instifutes of higher learning, as
well as &t researeh universities.

This proposal weuld alse require the creation ef seme gert of coordinating bedy,

bt its functien weuld be limited te:

8) raising &nd disbursing funds for researeh

b; publishing or fund gg 8 jeurnal and a series of books.

6) publishing & newslstter fer the nen-seRalarly publie, for which the editeriall
respensibility weuld be shared By the universities with endewed
prefesserships.

d) awarding agétefal and pest-deetoral fellowships.
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PROPOSAL 3: A “GRASS ROOTS “APPROACH
Two major assumptions ars at the root of this proposal:

1) That the sums of money required by proposals 1 and 2 will not, at least
initially, be obtained.

2) That the centralized coordination of these two proposa!s is either: a) too
ofigarchic, or b) impossible to achieve, given the fragmented natura of the
Jewish community.

This proposal, therefore, calls for more modest and experimental effarts, parts of
which, if proven successful, might be expanded in the future. It would include
the following components:

1) The creation of two post-doctoral programs, one at a Jewish university (for
Ph.D.s with strong research skills, who need to learn more about the context
of Jewish education), and one at a research university (for Ph.D.s familiar
with Jewish education, but lacking in research skill%).

2) The creation of a fund for research, to which any individual or institutiom
miight apply.

3) The creation of special funds for speclalized research efforts. Requests for
proposals in specific areas would be sent out, and individuals, teams of
researchers, or institutions might apply.

4) The endowment of a journal, and appolrtment of an editorial board!.

Note that this proposal would create enly a few new pesitions for reseafeh@is
(at the universities where the poest-doctoral progb ms were lacated). The %;gnts
for resgarch would create additional positions, but these positions would
funded only by “soft’ money. In addltlon, the proposal (as it stands) would net
imclude any ferm of dissem nation te @ broader audience (though such a
compenent might be added).

FES6E282%2 Neaw 31:%1 f63% 1g4ds =93



Mandel Institute 27N 10N

Tel: 972-2-662 296; 6|8 728 ’

Fax: 972-2-69 951

Facsimile Transmission

TO: Ms. Tsa Aron Date: November 4, 1991

From: No. Pages:
Annette Hochstein

Fax Number:

Dear 1Isa,
Thanks for you fax confirming tomorrow's telecon. We'd 1like to
suggest that the following be part of the agenda:

1. Review the interim report of October 28th,1991.
2. Review the major issues under consideration, particularly

the guestion of what we need to know in order to recommend a
strategy for change. (This relates to item 2 of your agenda.)

3. Initial discussion of final report.

We'll try to have as many answers as possible ready to your
guestions.

Talk to you tomorrow.

"0

c.c.: Shulamith Elster



Mandel Institute 2TIn 10N
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Tel: 972-2-662 296; 618 728 Moo, Ty

Fax: 972-2-619 951

Facsimile Transmission

TO: Mr . Tsa Aron Date: October 23. 1991
From: Annette Hochstein No. Pages;
Fax Number:

Dear Isa,
A quick response to your fax of October 21st:

1. Could you please get in touch with Shulamith about the
conference call — Seymour and I think it should take place as
soon as possible, probably at the end of this week or early on
next week.

2. Seymour will speak to Izzie Scheffler before the weekend to
formally invite him to the advisory committee and we will let you
know.

3. About the Orthodox — our recommendation is that both Sam

Heilman and Abe Tannenbaum be invited to join.

4. As regards January schedules, we still need a little time
to make that more specific. \

Best regards,



Mandel Institute JTID NI

Tel: 972-2-662 296; 618 728

fFax: 97226519 951

Facsimile Transmission

Te: Ms. Isa Aron Date: October 20, i®meN
From: Annette Hochstein No. Pages: R
fFax Number:

Dear Isa,

First I would like to confirm that I have indeed received your
fax and that it has arrived whole. Secomd, I'd like to express
once more my appreciation for the rate and manner at whieh you
move ahead: it is indeed a pleasure to know that yeur project is
launched and moving. We here are eager to see it beceome a preduct
leading to implementatiom. Which brings me to mere substantive
points..

Though the issue of the project's name may be academis, it is the
continuing dialogue between us on what jis in the name that really
matters. It is of great importance that the preject be reallly,
and substantively, prescriptiwe.. That it address direectly the
question of “what is likely to change the situation for research™
and that it previde practical options for the development of a
research capability in Nerth Ameriea. Thus, I believe that your
interviews should reflect more strongly a coneerh with the means
likely te bring abeut change. (Means being substantive [coatent],
butia%QQ struetural/imstitutionall; related to persemmll;; finan=
cial.

A clarification abeut the €IJE: In your questiommiine, the CIJE
appeare as the agent that will implement recommendatiuns, that
will adept the programmatic researeh agenda, ete. In faet, the
€IJE is a mechanism that will enceourage oethers =- foundations,
institutions, imndividuals te uyndertake the implememtation. It may
adopt your recommendatiens and thereby enceurage one of geveral
foundations te undertake part o the whele. It is net likely te
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mor to fund research. It might encourage others to do so. This is
why the gquestion of ™what are the imstitutiomall,, crgamizatiicmrml,,
fimancial mechanisms that need to be developed™ is of such impor—-
tance., The rationale must be spelled out of why a fumd,, a profes—
sorship, the development of research centers, are the way to
dlevelop the research capability.

Many of these items are covered in your documantss, but it is
important ffor ws to maintain the relative importamce of the
various items. The research agenda is but one of a whole set..

Perhaps a conference call might be useful to keep us all in sync
a&s regards the project. If you agree, Jack, Shulamiti,6 Stews,
Seymour and I would participate. You may wish to suggest an agem—
da, imcluding any questions that still need te be responded to.

I hope this is helpful. Agaim, best wishes for a very happy and
fruitful project.

o

c.C.: Shulamith Elster

Best regards,



Date: B, @6 Mar 92 08:36:13 PST

From: RN SO
Subject: Moo ssabioj et
To: MERNTFHIEFHUIT IS

Dear Annette and Seymour,

I haven't yet received your reply regardimg the final
report (draft 1) of the research capability project.. I will
be in Chicago next week ((speaking on research at a UAHC
meetimy), and will be mostly unavailable to work on revisiom
s. But if I could Hesar firomyoou oy tiiee endd off rmeeett week,, then
T could get to wo rk tie fmllllawimy week.

I have received feedback from nearly all members of
the advisory commi ttee. All but Sam Heilman basicallyagree
with the proposals. A number suggested ways in which te: a))
shorten the report, and b) add more elements of the infras
tructure to phase ame. Jmck UkKedkbss, Huweeresy , fedlss strongly
that 4-5 pages is oo sHort for a neposrt, ard dilett several
things that I imagined to be included as appendices should he
imcluded in the body of the report. I'll need your guidamce
on this matter, since you know best the audiemee, and the
uses to whieh the report will be put.

I have ene additienal questiem: I had a research assistant
€olleet infermation en various medels for research centers,,,
but in the centext of the final report, this informatiem
doesn't seem particularly relevamt. Jack theught that it
sheuld be written up anyway =- what is your epiniom?

I leek ferward te hearing from yeou sometime next
week.

B'Shalem, Isa
BMATL>



Looking forward to hearing from you ...
Shalom

Isa



Building a Research Capability in Jewish Education

Preparedfor the Councilfor Initiatives in Jewish Education by Dr. Isa Aron

Final Report —Draft #1

February, 1992

Why research?

When members of the newly formed Commission for Jewish Education in North America
were asked, in 1988, what they saw as the most critical issues to be addressed by the Com-
mission, few mentioned research. Most saw the task of the Commission as fairly straightfor-
ward: to identify the educational needs of the Jewish community, and to discern the ways in
which educational institutions could be strengthened and/or reconfigured in order to meet
these needs. The problems ofthe community and its educational institutions seemed rather
obvious, at first, as did the potential solutions to these problems.

Over time, however, it became clear that neither the maladies nor the remedies were quite
so simple. For example, it was widely agreed that there exists a critical shortage of qualified
teachers in both day and supplementary schools. But what qualifications were deemed im-
portant for each of these settings? And what measures would be required to upgrade cur-
rent teachers and/or recruit new ones? To take a second example, there was widespread
dissatisfaction with supplementary schools, but few were able to articulate a vision of what a
good school would look like, or what goals it could realistically accomplish.

These questions, and a number of others, formed the basis for the first research reports
sponsored by the Commission, and published under its imprimatur. But the matter did not
rest there, because each report spawned new questions:

* What special knowledge and skills do teachers of Judaica and Hebrew re-
quire? How might ateachers’knowledge and skills be assessed? W hat for next
modes of pre-service training and in-service staff development are most
appropriate for different educational institutions?



* What are the essential characteristics of a good supplementary school? What

successful programmatic elements can be replicated, and under what condi-
tions?

* How much is the Jewish community currently spending on its various educa-
tional programs? Do the budgets of superior institutions differ from those of
mediocre ones? How much money will be required to turn various institutions
around?

As the questions multiplied, it became clear that it would

community to undertake a massive educational effort of the kind imagined by the Commis-
sion without, at the same time, generating the knowledge essential to informed decision-
making. Just as the development and marketing of successful new products is based on
extensive research and development, and just as the solutions to medical problems are
sought in research and experimentation, the infusion of new energy and funding into the
field of Jewish education would have to be accompanied by a comparable research effort.

Thus, when the Council for Initiatives in Jewish Education was created, and charged with
the implementation of the Cojnmission’s recommendations, one of its first projects was the
Research Capability Project. Over a period of eight months educators and community
leaders, including several members of the CIJE board, were interviewed, to gain a sense of
their perceived research needs. Researchers in both Jewish and secular universities were
asked to imagine the steps which might be taken to generate high quality research in a num-
ber of areas, research that would facilitate the work of the Council, and give a range of
stakeholders the tools to understand and change the current situation.

This report offers a strategy for the establishment of a research capability the both sophisti-
cated and responsive, drawing upon the energies of both established researchers in research
universities and anascent community of researchers in Jewish universities. Three overlap-
ping phases of increasing comprehensiveness are proposed, beginning with the funding of a
limited number of highly visible studies, through the creation of a coordinating body called
the National Research Institute, and culminating, in eight to ten years, the establishment of
professorships and research centers in major colleges and universities. Before elaborating
the plan, it will be necessary to:

» define research, and justify its importance in the process of educational
reform;

» outline the essential elements of a credible research capability;

» survey the current situation, in terms of the presence or absence of these 9

elements;
* review the assumptions which lead to the final recommendations.

These items will be discussed in sections II-V of this report; section VI will outline the plan.



II: What is Research, and Why Do We Need it?

Research is th”seriops study of a subject over a sustained period oftime,through a variety
-of modalities. Research in education includes assessment and evaluation, experimentation,
conceptual and statistical analysis, anthropological interpretation, and historical documenta-
tion. It enables one to articulate a philosophy, identify the core components of a cur-
riculum, understand the relevant characteristics of learners, teachers and educational
leaders, express concretely what success would mean, and shape the environment to maxi-
mize one’s chances of success.

Research in the field of education is sometimes seen as superfluous — an academic indul-
gence that contributes little to the realm of practice. In the past two decades, however,
educational research in North America has undergone a significant transformation. The
problems of students, teachers, and school systems have become central; the result has
been a series of wide-ranging studies that have focused on effective schools and school
leadership, teacher knowledge and teacher assessment, the identification of and interven-
tion with students at-risk, and a variety of curricular improvements.

A caveat, however, is in order: it is important that we not view research as a “quick fix,” a
means for finding sure-fire prescriptions. Research in education rarely provides unequivo-
cal answers. Rather, it can provide something which is ultimately more important —a
thoughtful and insightful approach to the enterprise.

Research can teach us new things about institutions and situations which we may have taken
for granted, or presumed to understand. It enables us to explore and assess a range of alter-
native actions, rather than the one or two which spring to mind immediately. Most impor-
tantly, research can bring new intellectual energy to a field, infusing activities that have
become routine and unreflective with new ideas and new vision. In a field such as Jewish
education, research can be a vehicle for bringing some of the most creative and rigorous
thinkers in American universities into the orbit of the organized Jewish community.

I11: What are the elements of a Credible?2'>
NResearch Capability?

Important though it may be for educational renewal, research is not an entity that can
spring up overnight. Research traditions and paradigms take time to develop; often a num-
ber of inter-related studies is needed before the appropriate questions and methods come
into focus. To understand an endeavor as complex as education, researchers require global
statistical surveys and detailed observations in individual classrooms; they must bring to
their work psychological insight, sociological perspective, and a knowledge of the subject
matter. Today, the best educational research is likely to be a collaborative effort, combining
anumber of methodologies, and crossing the boundaries of several disciplines.

W hat institutions and institutional arrangements enable research to develop productively?
The researchers interviewed in connection with this project agreed that the following five
elements were essential to the creation of a robust research capability:



1) Seholars and researchefs; people who undersiand the context of Jewish eduesdion, and
]POSSess @xpertise in a number of research methodologies.

2) Seweral universities in which these researchers are trainedl.

3) A number of settings (such as universities, research centers, and/or central agencies) im
which these Fesearchers can work, In addition to enabling researchers to support themsell-
ves, the availlable positions must offer them opportunities for career advancement amd com-
tinued intellectual growth,

4) An imfirastructure which supports research . This would include:

a) reliable sources of funding, disbursed through a process which would allow for am open
submission of proposals which would be reviewed on their meritts;

b) venues for the publication of both findings and processes.
¢) opportunities for collegial networking through conferemces amd imstitutes.

5) Awvenues for dissemination to the public in general, and to policy-makers amdl prac-
titioners in particular.

Thus, the problem of improving the research capability of the field of Jewish education is
quite complicated. It requires not one, but an interlocking set of institutions, agemcies and
fiunds in order to sustain itself. No one of these elements can stand alome. It makes mo semse
to create positions withoutqualified people to fill them. These people require tigorows train-
img; but few will enter lengthy training programs if there is little hope of a future position.
Wiith am infrastructure, a position alone will not produce much reseanch. Amndl without dis-
semimation there will be little interest in, and public support for, either the pusitions er the
imfirastructure,

1V; The Current Situation

Table 1 presents an overview of the current situation in research im Jewish ediucation.
Glancing at the table, it is easy to see that none of the five elements are presemt im amy buit
he most rudimentary fashion, Thus, it is not surprising to find that we have little researah im
Jewish education, and that what we have consists of isolated studies which are rarelly com-
nected to a larger research program,

V: Evallwating the options

In order to establish a credible research eapability, eaeh of the five elements enumeraed
above would have to be realized —researchers would have to be recrwited, positiois
created, an infrastrueture established, ete. Complieating the matter eorsidiesedtly, however,
is the fiact that each element might be aetualized in a number of different waxs. For ex-
ample, new researchers might be trained, and/er established reseatchers reqiwited freh re-
lated fiields. Positions for researehers might be ereated at exdsting institutionss and/er mewly
established researeh esnters. Funding for researeh might be awarded by eomminsioning
prejeets and/or sponsering eompetitions.



During the course of this project the possible ways in which each of the five elements
enumerated in section III could be realized were examined in light of a number of eriteria,
including cost, time needed for implementatiom, feasibility, potemtial impact on the field,
‘quality of resultant ant research, and respomsiveness to communal needss. The results of this
analysis are summarized in Tables 2a-2e, which are included in Appendix A.

The major conclusions emerging from this analysis, which form the basis for the propesals
in section VI, are the following:

1) A umiversity is the most appropriate setting for researchers to both work and be trained,
since research and teaching can reinforce one another synergisticallly, Research in Jewish
education requires the combined resources of two kinds of universities — research univer-
sities (because they house large numbers of accomplished researchers) and institutions of
higher learming in Jewish education {because of their close linkages to the field, and
familiarity with the specific contexts of Jewish educatiom). Ideally, consortia between these
two types of institutioms would be developed, either project-by-project or on a more per-
manent basis.

2) Professorships alone are not sufficient to encourage the growth of research. Research in
the social sciences is labor intgmsive and expensive. Most large research universities con-
duct rescarch under the aegis of endowed or independently funded research centers.

3) Critical though they might be in the long rum, neither research universities institutions of
higher learning in Jewish education are, at the present time, hospitable settimgs for rescarch
in Jewish education:

a) The institutioms of higher learming in Jewish education are not, as currently configured,
able to sustain large research efforts. Faculty members at these institutioms are few in num-
ber and have multiple demands on their time; there is no traditiom, in these institutioms, for
research furloughs or frequent sabbaticals.

b) Large research universities have the reverse problemn. While accustomed to supporting
research efforts, they are largely removed from the realities of Jewish education. Re-
searchers at these universities might face two problems: i) they might not have sufficient
contact with the field to appreciate the important differences between Jewish and public
educatiom; ii) the reward structure in the university setting would place a premmium on re-
search of a more universal bent, sacrificimg, in the process, its potential impact on the field
of Jewish educatiom.

4) Over the long rum, none of these problems is insurmountable: the Jewish institutions can
be encouraged to recognize the centrality of research to their mission, and to make ap-
propriate structural accommodatioms. And, if research in Jewish education were to achieve
a high profile through important studies and serious publicatioms, research umiversities
would come to recognize and reward research efforts that might otherwise have seemed
parachial.

5) A significant percemtage of the educational researchers in Americanumiversities are iden-
tified and committed Jews. During the course of this planming project I spoke with over a
dozen of these researchers, and received the names of mamy others, A few of these re-



searchers expressed a strong interest in conducting research related to Jewish education, if
flunds were made available to release them from other commitments and/of suppeort their
giaduate stadents. A much larger number indicated that they could imagine thamsellves
partielpauﬁg in Fescareh projects related to Jewish education at some future date, if these
projects dovetailed with their interests and expertis and if a by-produet of thils work was am
e@pportunity to grow Jewishly, in some way. Severai of the people 1 inferviewed suggested a
series ofinstitutes and seminars as a vehicle for involving researchers like theamseives, amdl
generating an interest in research efforts.

&) Wiithout a supportive infrastructure, researchers, regardiess of the positions they ecoupy,
wiill not be able to undertake long-range, sophisticated studies. Thus, the creatiom of am im-
fiastroctare must precede both training and the creation of pesitians.

7)yThe most effficient mechanism for creating such an infrastructure would be the estalb-
lishment of an independent research institute, which could serve as a centrall addiress for adl-
wocacy, the raising and disbursal of funds, brokering and oversecimg researdh prajjeats, amd
the publication and dissemination of findimgs.

®) Whilehalfreefistanding iregeaschcistinsttwowid skirseasars axcelleriidnténiar pols olomjoshethe
time and expense involved in its creation are problematic. What is needed im the begimming
years are a number of highly visible studies which can attract immediate funding, and wimn
ower those who are skeptical as to the utility of research. To maximize both wisibility amd
guality, these studies ought to involve researchers with national reputations.

9) An appropriate balance must be struck between research derived from the pemeived
needs of various stakeholders, on the one hand, and research imitiated by researchers amdl
stemming from their intellectual interests, on the other. Both types of reseandn must be en-
dorsed and swpported, but the balance between themm may shift over time. In the short-temm,
it will be crucial to undertake studies directly connected to the work of the CIE. As re-
search in Jewish education became more established and accepted], increased fumdiing for
scihollar-imitiated research efforts would be justified.

With these points in mind, we turn now to concrete proposals for the establishment of a re-
search capability. Section VI contains three propesals, short-term (1-5 yeans)), mmediiumm-
range (3 - 7 years), and long-term (6-10 years). These proposalls are designed to overlap, so
that each prepares the ground for the next.

Phase One fyears 1-5)
Imitiation of Programmatic Research in Three Areas

Programmatic research is research initiated by a foundation or agency in 1esponse 10 & Pir-
ceived need. The research design is ambitions — a series of inter-related| studies, combinig
a number of diffierent methodologies and gathering data from as mamy as 10-20 sites. The
prineipal investigator, in addition to doing research of his or her own, i3 responsible for
coordinating the worl of a number of researcheis and researcth assistants, some of whow
may be loeated in different institutions, and even In different regions. In am effort respoir-
sive to the needs of the field, a range of stakehelders ineluding practitionis ahd eommuHity



Dear advisory committee members,

Enclosed is a first draft for the final report of the Research capability project, minus the
various tables, which are not yet completed. It reflects decisions that were made and chan-

ges that were suggested at a meeting two weeks ago, at which some members of tite commnit-
tee were present.

I would like to receive your feedback, on matters of both form and contemtt:

1) The proposed solution begins with a first phase which is consists of the initiation of 3
programmatic research endeavors, and the creation of a small fund for field-initiated re-
search. This solution is based on the perception of many that: a) funders will be cautious in
their initial investments in research, and will want to go with established figures and
projects which are perceived as critical to the CIJE’s success and b) the annual budget for
the first phase should be relatively modest.

Although I think that this solution is a pretty good one, | am a bit uneasy on two counts, and
would like some suggestions from you in addressing them:

a) [ worry that not enough attention is paid in Phase One to the creation of an infrastruc-

ture, What might be done to plant the seeds for such an infrastructure earlier than Phase
Two?

b} My second worry is that Phase One, as curremtly configured, relies almost entirelly om a
process by which the CIJE will serve as a broker hetween donors and a few prominent re-
searchers. Where will this leave researchers from the Jewish institutioms, or younger re-

searchers who are not as well known, but have a great deal to contribute? To reach out to

these people would be to begin creating the infrastructure, so perhaps this question and the
one in a) are the same.

2) Regarding the form of the report:

a) It was suggested that I keep the main bodly of the report to 4-5 pages, and put the rest
into appendices and tables. The current version exceeds that limit consideraitlly. The ob~
vious section to cut is the penultimate one (section V) —the 9 points which build the argu~
ment for the proposals that follow. But I hesitate to cut them, because it seems to me that
they lay the groundwork for the solutions. Any suggestions?

b) Do I need to write a conclusion? If so, what should it say?

As always, I would like to receive your response as soon as possible, and no later tham
March 1st, since the final draft is due by the end of March. Please ?? if it's too eumbersome
to write.

Finally, I want to thank each and every one of you for the time spent talking with me in per-
son and over the phone, responding to previous drafts, and writing statemnents of your ows.
Though not all of your suggestions are reflected in the final document, all were paid very
¢close attention, and many will find their way into various appendiices. For me, one of the
most rewarding aspeets of this project has been my interactions with you.



Looking forward to hearing from you ...

Shalom

Isa
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Why research?

When members of the newly formed Commission for Jewish Education in North America
were asked, in 1988, what they saw as the most critical issues to be addressed by the Com-~
mission, few mentioned research. Most saw the task of the Commission as fairly straightfor-
ward: to identify the educational needs of the Jewish commumity, and to discerm the ways im
which educational institutions could be strengthened and/or reconfigured in order to meet
these needs. The problems of the community and its educational institutions seemed rather
obvious, at first, as did the potential solutions to these problems.

Over time, however, it became clear that neither the maladies nor the remedies were quite
so simple. For example, it was widely agreed that there exists a eritical shortage of qualified
teachers in both day and supplementary schoels. But what qualifications were deemed inn-
portant for each of these settings? And what measures would be required to upgrade cur-
rent teachers and/or recruit new ones? To take a second example, there was widespread
dissatisfaction with supplementary schools, but few were able to articulate a vision of what a
goad school would look like, or what goals it could realistically accomplish.

These questions, and a number of others, formed the basis for the first research repoits
sponsored by the Commission, and published under its imprimatur. But the matter did not
rest there, because each report spawned new questioms:

& What special knowledge and skills do teachers of Judaica and Hiebiew re-
quire? How might a teachers” knowledge and skills be assessed? What for next
modes of pre-service training and in-service staff development are mmost
appropriate for different educational institutions?



» What are the essential characteristics of a good supplementary school? What
sueecessful programmatic elements can be replicated, and under what eondli-
tions?

« How much is the Jewish community curremdly spending on its varioms eduwca-
tional programs? Do the budgets of superior institutions differ from these of

mediocre ones? How mueh money will be required to turm various institutions
around?

As the questions multiplied, it became clear that it would be shortsighted for the Jewish
community to underiake a massive educational effort of the kind imagined by the Comumiks-
sion witdhout, at the same time, generating the knowledge essential to informed decision-
making. Just as the development and marketing of successful new products is based om
extensive research and development, and just as the solutions to medlical probllems are
sought iin research and experimentation, the infusion of new energy and fundiing into the
fiield of Jewish education would have to be accompanied by a comparable research effort.

Thus, wien the Council fior Initiatives in Jewish Education was created], and charged with
the implementation of the Commission’s recommendatioms, one of its first projects was the
Research Capability Project. Over a period of eight months educators and commmmmmy
leaders, inclnding several members of the CIJE board, were interviewedl, to gaim a semse of
their perceived research needs. Researchers in both Jewish and secular umiversities were
asked to imagine the steps which might he taken to generate high qualiity researdh in a mum-
ber off areas, research that would facilitate the work of the Coumdill, and give a ramge of
stakeholders the tools o understand and change the current situation.

This report offers a strategy for the establishment of a research capabiliity the botlh soplhist-
cated and responsive, drawing upon the energies of both established researchenrs in resemndh
universities and a nascent community of researchers in Jewish umiversities. Three overlap-
ping phases of increasing comprehemsiveness are proposed, beginmimg with the funding of 2
fhimitted nwmber of highly visible studies, through the creation of a coordinatimg bodly called
the National Research Institute, and culminatimg, in eight to tem yeans, the establishment of
profiessorships and research centers in major colleges and universities. Before elabouaiiing
the plan, it will be necessary to:

o define research, and justify its importamee in the process of educatiionsll
reform;

s outline the essential elements of a eredible reseaneh eapalbiiliny;

s survey the current situation, in terms of the presemce or absence of these
elements;

o review the assumptions which lead to the final recommendhtiinis.

These iitems will be discussed in seetions 1=V of this repoit; seetion VI will outline the plam.



II: What is Research, and Why Do We Need it?

Research is the serious study of a subject over a sustained period of time,through a variety
of modalities. Research in education includes assessment and evaluatiom, experimentatiom,
conceptual and statistical analysis, anthropolegical interpretation, and historical documenta-
tion. It enables one to articulate a philosoplhy, identify the core components of a cur-
riculum, understand the relevant characteristics of learners, teachers and educational
leaders, express concretely what success would mean, and shape the emvironment to maxi-
mize one”s chances of success.

Research in the field of education is sometimes seen as superfluous — an academic indul-
gence that contributes little to the realm of practice. In the past two decades, however,
educational research in North America has undergone a significant transformation. The
problems of students, teachers, and school systems have become central; the result has
been a series of wide-ranging studies that have focused on effective schoels and school
leadership, teacher knowledge and teacher assessment, the identification of and interven-
tion with students at-risk, and a variety of curricular improve memnts.

A caveat, however, is in order: it is important that we not view research as a “quick fix,” a
means for finding sure-fire prescriptions. Research in education rarely provides unequivo-
cal answers. Rather, it can provide somethimg which is ultimately more important —a
thoughtful and insightful approach to the enterprise.

Research can teach us new things about institutions and situatioms which we may have takem
for granted, or presumed to understand. It enables us to explore and assess a ramge of alter-
native actions, rather than the one or two which spring to mind immediatelly. Most impor-
tantly, research can bring new intellectual energy to a field, infusing activities that have
hecome routine and unreflective with new ideas and new vision. In a field such as Jewish
education, research can be a vehicle for bringing some of the most creative and rigorous
thinkers in American universities into the orhit of the organized Jewish commumity.

I1k: What are the elements of a Credible
Research Capaibility?

Important though it may be for educational remewal, research is not an entity that can
spring up overnight. Research traditioms and paradiigms take time to develop; often a num-
ber of inter-related studies is needed before the appropriate questions and metheods come
into focus. To understand an endeavor as complex as education, researchers require global
statistical surveys and detailed ohservations in individual classrooms; they must bring to
their work psychological insight, sociological perspective, and a knowledge of the subject
matter. Today, the best educational research is likely to be a collaborative effort, combinimg
a number of methodologies, and crossing the boundaries of several disciplines.

What institutions and institutional arrangements enable research to develop productively?
The researchers interviewed in connection with this project agreed that the following five
elements were essential to the creation of a robust research capabriliity:



b) Scholiars and tesearchers; peeple whe undersiand the context of Jewish education, and
POssess expeitise in a number of research methodslogies.

2) Sexeral universities in which these researchers are trained.

3) A number of settings (such as universities, research centers, and/or centrall agencies) im
wihiich these researchers can work. In addition to enabling researchers to support themsel-
¥@s, the availlable positions must offier them opportunities for career advancement amdl com-
tinwed intellectual growth,

4) An infiastiucture which supports research . This would include:

a) reliable sources of funding, disbursed through a process which wouid allow for an open
suibmiission of proposals which would be reviewed on their meriits;

b) venues fior the publication of both findings and processes.
) opportunities for coliegial networking through conferences and institutes.

5) Awvenues for dissemination to the public in general, and to policy-makers and prac-
titiomers in particular.

Thus, the problem of improving the research capability of the field of Jewish educatiom is
quite complicated. It requires not one, but an interlocking set of institutions, agencies andl
fiands in order to swstain itself. No one of these elements can stand alome. It makes no semse
to create positions withoutqualified people to fili them. These people require rigorous traimn-
img; but fiew will enter lengthy training programs if there is littie hope of a future position.
Wiith an infrastructure, a position alone will not produce much research. Andl without dis-
semimation there will be little interest in, and public support for, cither the positions or the
imfrastruciure.

IV: The Current Situation

Table 1 presents an overview of the current situation in research im Jewish edweation.
Glancing at the table, it is easy to see that none of the five elememnts are presemt in any but
he most rudimentary fashion. Thus, it is not surprising to find that we have little reseancth im
Jewish education, and that what we have consists of isolated studiies which are ranelly eonr
nected to a larger research program.

V: Evalwating the options

In order to establish a credible research capability, each of the five elements enwmeraied
above would have to be realized — researchers would have to be reeruited, positions
ereated, an infrastrueture established, ete. Complieating the matter eonsideritly, howeves,
is the fact that eaeh element might be aetualized in a number of different ways. For ex-
ample, new researchers might be trained, and/er established reseanchers reeruited from re-
lated fields. Positions for researehers might be ereated at existing institutions and/or mewly
established researeh eenters. Funding for research might be awarded by eommissioning
projeets and/of sponsoring eompetitions.



Buring the course of this project the possible ways in which each of the five elemenmnts
enumerated in section Il could be realized were examined in light of a number of eriteria,
including ¢ost, time needed for implementation, feasibility, potemtial impact om the field,
guality of resultant ant research, and responsiveness to communal needs. The results of this
analysis are summarized in Tables 2a-2 e wititdhareel ivad lickiedl i ih AAppemdivg A.

The major conclusions emerging from this analysis, which form the basis for the proposdls
in section VI, are the following:

1) A university is the most appropriate setting for researchers to both work amd be traimead,
since research and teaching can reinforce one another synergistically. Researdh im Jowish
education requires the combined resources of two kinds of universities — research umiver-
sities (because they house large numbers of accomplished researchers) and institutions of
higher learning in Jewish education (because of their close linkages to the field, amd
familiarity with the specific contexts of Jewish education). Ideally, consortia betweem these
two types of institutions would be developed, either project-by-project or on a more per-
manent basis.

2) Professorships alone are not sufficient to encourage the growth of reseandh. Reseandh im
the social sciences is labor intensive and expensive. Most large research umiversities com-
duct research under the aegis of endowed or independemtlly funded research cemtiers.

3) Critical though they might be in the long run, neither research universities institutions of
higher learning in Jewish education are, at the present time, hospitable settimgs for reseamndh
im Jewish education:

a) The institutions of higher learning in Jewish education are not, as curremtly configurad,
able 1o sustain Jarge research efforts. Faculty members at these institutions are few im mum-
ber and have multiple demands on their time; there is no tradition, in these institutions, for
research furloughs or frequent sabbaticals.

Ib) Large research universities have the reverse problem. While accustomed to supportimg
research efforts, they are largely removed from the realities of Jewish education. Re-
searchers at these universities might face two problems: i) they might not have sufficient
contact with the field to appreciate the important differences between Jewish and putblic
education; ii) the reward structure in the university setting would place a premiunm om re-
search of @ more universal bent, sacrificing, in the process, its potemtial impact on the field
off Jewish edueation,

4) Over the long run, none of these problems is insurmountable: the Jewish institutionss can
be encouraged to recognize the eentrality of research to their mission, and to make ap-
propriate struetural aeccommodations. And, if researeh in Jewish education were to adhieve
a high profile through important studies and serious publications, reseaich wmiversities
would come to recognize and reward research efforts that might otherwise have seemed
paroehial.

5) A sigmificant pereentage of the edueational researehers in Americanuniversities are idesm-
tified and eommitied Jews. During the eourse of this planming project I spoke with ever &
dozen of these researehers, and reeeived the names of many pthers. A few of these re-



searchers expressed a stromg interest in conducting research related to Jewish education, if
funds were made available to release them from other commitments and/or support their
graduate students. A much larger number indicated that they could imagine themselves
participating in research projects related to Jewish education at some future date, if these
projects dovetailed with their interests and expertis and if a by-product of this work was an
opportunity to grow Jewislily, in some way. Several of the people I interviewed suggested a
series of institutes and seminars as a vehicle for involving researchers like themselves, and
generating an interest in research efforts.

6) Without a supportive infrastructure, researchers, regardless of the positions they occupy,
will not be able to undertake long-range, sophisticated studies. Thus, the creation of an in-
frastructure must precede both training and the creation of positioms.

7)The most efficient mechanism for creating such an infrastructure would be the estab-
lishment of an independent research institute, which could serve as a central address for ad-
vocacy, the raising and disbursal of funds, brokerimg and overseeing research projects, and
the publication and dissemination of findimgs.

8) WhWehil éredrernttindingseaschrgistinntd weoidskiseras s exceklesiidntdnier solytibrtjamethe
time and expense involved in its creation are problematic. What is needed in the beginning
years are a number of highly visible studies which can attract immediate fundimg, and win
over those who are skeptical as to the utility of research. To maximize both visibility and
quality, these studies ought to involve researchers with national reputations.

9) An appropriate balance must be struck between research derived from the perceived
needs of various stakeholders, on the one hand, and research initiated by researchers and
stemming from their intellectual interests, on the other. Both types of research must be en-
dorsed and supported, hut the balance between them may shift over time. In the short-tenm,
it will be crucial to undertake studies directly connected to the work of the CIJE. As re-
search in Jewish education became more established and accepted, increased funding for
scholar-initiated research efforts would be justified.

With these points in mind, we turn now to concrete propesals for the establishment of a re-
search capability. Section VI contains three proposals, short-term (1-5 years), medigym-
range (3 -7 years), and long-term (6-10 years). These proposals are designed to overlap, so
that each prepares the ground for the next.

Phase One (years 1-3)
Initiation of Programmatic Research in Three Areas

Programmatie research is research initiated by a foundation or agency in response to a per-
ceived need. The research design is ambitious —a series of inter-related studies, combining
a number of different methodiologies and gathering data from as many as 10-20 sites. The
principal investigator, in addition to doing research of his or her own, is respomsible for
coordinating the work of a number of researchers and research assistants, some of whom
may be located in different institutions, and even in different regions. In an effort respom-
sive to the needs of the field, a range of stakeholders including practitioners and cormumity
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Dear advisory committee members,

Enclosed is a first draft for the final report of the Rresearch
capabilitys
project, minus the various tables, which are not yet complettaxil.
It reflects
decisions that were made and changes that were suggested at a
meeting two

weeks ago, at which some members of the committee were presentt.

I would like to receive your feedback, on matters of both form
and conitemtt::

1) The proposed solution begins with a first phase which is
consists of the

imitiation of 3 programmatic research endeavors;,, and the creatiom
of a small

fund for field - initiated researcih. This solutiom is based om
the perception of

many that: a) funders will be cautious in their initial invest-—
ments in research,

and will want to go with established figures and projects which
are

perceived as critical to the CIJEUs success and b) the anmual
budget for the

first phase should be relatively modest..

Although I think that this solution is a pretty good ome, I am a
bit uneasy on

two counts, and would like some suggestions from you in address-
ing them:

a) I worry that not enough attention is paid in Phase One to the
creation of an

infrastructure. What might be done to plant the seeds for such am
infrastructure earlier than Phase Two?

b) My second worry is that Phase One, as currently configumed,
relies almost

entirely on a process by which the CIJE will serve as a broker
between

donors and a few prominent researchers:.. Where will this leave
researchers from the Jewish institutioms, or younger researchers
who are

not as well knowm, but have a great deal to contribute? To reach
out to

these people would be to begin creating the infrastructume, 80
perhaps this

question and the one in a) are the same.

2) Regarding the form of the report:

a) It was suggested that I keep the maim bedy of the ¥epoth te 4
= 55pRae@es
and put the rest into appendices and tables.. The current versiom



exceeds

that limit considerably. The obvious section to cut is the penul-
timate one

(=eection V) =-- the 9 points which build the argumemt for the
proposals that

follow. But I hesitate to cut them, because it seems to me that
they lay the

groundwork for the solutioms=. Any suggestions?

b} Do I need to write a conclusiom? If so, what should it say?

As always, I would like to receiwve your respomse as soom as
possible, and no

later than March 1st, since the final draft is due by the end of
March. Please ¢

if itUs too cumbersome to write.

Finally, I want to thank each and every one of you for the time
spent talking wi

me in person and over the phome, responding to previous drafts,
and writing

statements of your own. Though not all of your suggestioms are
reflected in the

final documemt, all were paid very close attemtiiem, and many will
find their way

into various appendices.

For me, one of the most rewarding aspects of this project has
been my

interactions with you.

Looking forward to hearing from you ...

BUShalom

Isa



Building a Research Capability in Jewish Eduecatien
Prepared feF the Council for Initiatives in Jewish Edueatiom
By D¥. Tsa A¥en

Final Report =-— Draft #1
February, 1992

Why research?

When members of ‘the newly formed Commission for Jewish Educatiom
im Nexrth

America were asked, in 1988, what they saw as the most critieal
lisswes to be

addressed by the Commissiom, few mentioned research. Most saw the
task of

the Commission as fairly straightforwardl: to identify the educa—
tional meeds of t

Jewish community, and to discerm the ways in which educaticmell
imstitutions

could be strengthened and/or reconfigured in order to meet these
neads.. The

problems of the community and its educational institutioms seemed
rather

obvious, at first, as did the potential solutioms to these prab—
Demes..

Over time, however, it became clear that neither the maladies
nor the remedies

were guite so simple. For example, it was widely agreed thatr
there exists a

critical shortage of gualified teachers in bhoth day amd supple—
mentary schools.

But what qualifications were deemed importamt for each of thes=a
setttings? And

what measures would be required to upgrade curremt teachens
and/or recruit

new ones? To take a second example, there was widespread dissat—
isfaction

with supplementary schools, but few were able to articulate a
vision of what a

good school would loock like, or what goals it could realisticallly
accompliegh.

These guestioms, and a number of others, formed the basis for the

first researeh

reports sponsored by the Commissieomn, apd published under its

imprimatur. But

the matter did net rest there, because each report spawned ReW

questtions::

=What special knowledge and skills de teachers of Judaica anrd

Hebrew

ggqmife? Hew might a teachersU knewledge and skills be assessed®
at

medes of pre-serviece training and in-service staff developmemt



are most

appropriate feor different educatienal institutiems?

=- What are the essential characteristics of a good supplememtary
school?

What successful programmatic elements can be replicated], and
under what

econditions?

--How mueh is the Jewish community currently spendimg om its
various

educational programs? Do the budgets of superier institutioms
differ from

those of mediocre ones? How much money will be reqiired to turm
various

imstitutions around?

As the guestions multipliied, it became clear that it would be
shortsighted for t

Jewish community to undertake a massive educatiomal effort of the
kind

imagined by the Commission withowt, at the same time, generatimg
the

knowledge essential to informed decisiom—-makiingy.. Just as the
development and

marketing of successful new products is based om extensive re—
search and

developmemt, and just as the solutioms to medical problems: are
sought in

research and experimentatiem, the infusion of new energy amd
funding into the

field of Jewish education would have to be accompamied by a
comparable

research effort.

Thus, when the Council for Initiatives in Jewish Educatiom was
created, and

charged with the implementation of the CommissiomUs recommenda—
tions, one of

its first projects was the RResearch Capability Project.3 Over a
period of eight

months educators and community leaders, including several memnbers
of the

CIJE board, were interviewed, to gain a sense of their perceiwed
research

needs. Researchers in both Jewish and secular universities were
asked to

imagine the steps which might be takem te generate high guality
research in a

number of areas, research that would facilitate the wveork of the
Council, and giv

a range of stakeholders the tools te understand and change the
current

situatiom.

This report eoffers a strategy for the establishmemt of a re-
search capability th



ggtg sephisticated and respensive, drawing upen the energies of

established researchers in researeh universities and a nasecemt

conmunity of

researchers in Jewish universities. Three overlappimg phases of
inereasing

%gnpgégeasiveﬁess are propesed, beginning with the fundimg of a
Imite

number of highly visible studies, through the creatiom of a

coordinating body

called the National Research Institute, and culmimatimg, in eight

to ten years,

the establishment of professorships and research centers in major

colleges and

universities. Before elaborating the plam, it will be necessary

to:

-~ define research, and justify its importance in the process of

educational

reform;

-~ outline the essential elements of a credible research capalbil-

ity

-« swrvey the current situatiem, in terms of the presemce or

absence of these

el ememtts;;

-- review the assumptions which lead to the fimal recommemda—

tioms..

These ittems will be discussed in sections II - V of this repont;;

section VI will

outline the plam.

II: What is Research, and Why Do We Need it?

Research is the serious study of a subject over a sustaimed
period of time,

through a variety of modalities.. Research in educatiom includes
assessment and

evaluation, experimentatiom, conceptual and statistical amalysiiss,
anthropological imterpretatiom, and historical documemtattiiom. It
enables one to

articulate a philosophy, identify the core components of a cur—
riculum,

understand the relevant characteristics of learmners;,, teachers amd
educatienal

ﬁgaderE@ expreses concretely what suecess would meam, ard shape
the

environment te maximise onelUs ehanees of success.

Research in the field eof education is sometimes seem as superfly~
ous = an

academic indulgence that contributes little to the realm of
praetiee. In the pas

twe deeades, hewever, eduecatieonal research in North Anerica s
undergone

a significant transformatiom. The problems eof studenis, teachans,



and school

systems have become central; the result has beem a series of
wide-ranging

studies that have focused on effective schools and schoel leader-
ship, teacher

knowledge and teacher assessmemt, the identificatiom of and
intervention with

students at-risk, and a variety of curricular improvemenits..

A caveat, however, is in order: it is important that we not view
research as a

Rquick fix,S a means for finding sure-fire prescriptiiems.. Re-
search in education

rarely provides unequivocal answers.. Rathenr, it cam provide
something which is

ultimately more important —- a thoughtful and insightful ap-
proach to the

enterprise..

Research can teach us new things about institutions and situa-
tions which we

may have taken for granted, or presumed to understamd. It enables
us to

explore and assess a range of alternative actioms, rather tham
the one or two

which spring to mind immediately. Most importamtly, research can
bring new

intellectual energy to a field, infusing activities that have
become routine and

unreflective with new ideas and new visiom. In a field such as
Jewish educatiom,

research can be a vehicle for bringing some of the most creative
and rigorous

thinkers in American universities into the orbit of the organized
Jewish

community.

Ill: What are the elements of a Credible
Research Capability?vE*p+lXrtant though it may be for educatiomal renew

not an entity

that can spring up overnight. Research traditions and paradigms
take time to

develep; often a number of inter-related studies is needed before
the

appropriate guestions and methods come into focus. To understanmd
an

endeavor as complex as educatiom, researchers require glebal
statistical

surveys and detailed observations in individual classreems; they
must bring to

their work psychelogical insight, sociolegical perspective,, and a
knowledge of



the swbjeet matter. Teday, the best educational research is
hikely & be a

collaberative effert, cembining a number of metheodslmgies, amd
*xoeeing the

boundaries of several disciplines.

What imskitutions and imstitutienal arrangeients enable researcih
to develop

productively? The researchers interviewed in connectiom with thiis
project

agreed that the following five elements were essential to the
creation of a robu

research capability:

1) 3cholars and researchers; people who understamd the context of
Jewish

education, and possess axpertise in a number of research metiod—
ologliess..

2) Several universities in which these researchers are traimsdil.

B) A number of settings (®wch as universitiess,, research cemtenss,
amdl/or central

agencies) in which these researchers can work. Im additiom to
enabling

researchers to support themselwes, the available positioms must
offer them

opportunities for career advancement and continued intellectwal
growth.

4) An imfrastructure which supports research . This wowld im—
elhaxdke::

@) reliable sources of fundimg, dishursed through a process which
would

allow for an open submission of preoposals which wouwld be re—
viewed on

their merits;

b) venues for the publication of both findings and processsass,

c) opportunities for collegial networking through conferemces ard
imssttithuttess,.

$) Avenues for dissemination to the public in gemenall, amd to®
policy-makers
and practitioners in partiewlan.

Thyus, the problem of improving the researeh capabkility of the
field of Jewish

education is quite eomplicated.. It requires not omg, but am
imtterlocking set eof

imstitutions, agencies and funds in order to sustaim itself. No
one of these

@%@g@nts can stand alene. It makes no sense te ereate positions
vitheut

qualified peeple te £fill them. These peeple reguire rPigerous
tEaining; but few ¥



enter lengthy training programs if there is little hope of a
future positiom. Wi

an infrastructure, a position alone will not produce much re-
search. And without

dissemination there will be little interest in, and pubklic sup=
port for, either t

positions or the infrastructure.,

IV: The Current Situation

Table 1 presents an overview of the current situation in research
in Jewish

educatiom. Glancing at the table, it is easy to see that none of
the five elemen

are present in any but he most rudimentary fashiem. Thus, it is
not surprising t

find that we have little research in Jewish educatiem, and that
what we have

consists of isolated studies which are rarely connected to a
larger research

program.

V: Evaluating the options

In order to establish a credible research capability, each of the
five elements

enumerated above would have to be realized -- researchers would
have to be

recruited, positions created, an infrastructure established, etc.
Complicating t

matter consideralbly, however, is the fact that each element might
be actualized

in a number of different ways. For example, new researchers might
be traired,

and/or estakblished researchers recruited from related fields.,
Positions for

researchers might be created at existing institutioms andfer
newly established

research centers. Funding for research might be awarded by com=-
missioning

projects and/or sponsoring competitiomss.,

During the course of this project the possikle ways in which each
of the five

elements enumerated in section III could be realized were exam=
ined in light of a

number of criteria, including cost, time needed for implementa-
tiom, feasibkiliity,

potential impact on the field, guality of resultant ant reseaxch,
and

responsiveness to communal needs. The results of this analysis
are

summarized in Tables 2a - 2e, which are included in Appendix A.



The majer conelusiens emerging from this analysiis, which form the
basis for the
propoesals in section VI, are the followimy:

1) A umniversity is the most appropriate setting for researchers
to both work and

be trained, since research and teaching can reinforce ome another
synergistically. Research in Jewish education requires the com—
bined

resources of two kinds of universities -- research universities
(lpezause they

house large numbers of accomplished researchers)) and institutioms
of higher

learning in Jewish education (fecause of their close linkages to
the field, and

familiarity with the specific contexts of Jewish education).
Tdeally, consortia

between these two types of institutions would be devellamed,
either project-by-

project or on a more permanent basis.

2) Professorships alone are not sufficiemt to encourage the
growth of research.

Research in the social sciences is labor intensive and expemsiwe.
Most large

research universities conduct research under the aegis of endowed
or

independently funded research centexrs.

B) Critical though they might be in the long rum, neither re-
search universities

institutions of higher learning in Jewish education are, at the
present time,

hospitable settings for research in Jewish educatiom:

a) The institutions of higher learning in Jewish educatiom are
mot, as currently

configured, able to sustaim large research efforts. Faculty
members at these

imstitutions are few in number and have multiple demands on their
time;

there is no traditiom, in these institutiems, for research fur-
loughs or frequent

sabbaticals..

b) Large research universities have the reverse probleam. While
accustomed to

supporting research efforts;, they are largely remeved from the
realities of

Jewish educatiom.. Researchers at these univergities might face
twe

problems: i) they might not have sufficient contact with the
field to appreciate

the impoertant differencee between Jewish and publiec educatiom;
ii) the

reward structure in the university setting would place a premium

10



on research

of a more universal bent, sacrificimg, in the process, its poten-
tial impact on

the field of Jewish educatiem.

4) Over the long rum, none of these problems is insurmoumtatiile:
the Jewish

institutions can be encouraged to recognize the centrality of
research to their

missiom, and to make appropriate structural accommodatiicomss. Amd,
if research

in Jewish education were to achieve a high profile through impor-
tant studies

and serious publicatioms, research universities would come to
recognize and

reward research efforts that might otherwise have seemed parochi-
al.

5) A significant percentage of the educatiomal researchers in
American

universities are identified and committed Jews.. During the course
of this

planning project I spoke with over a dozen of these researchers,
and received

the names of many others. A few of these researchers expressed a
strong

interest in conducting research related to Jewish educatiiem, if
funds were

made available to release them from other commitments andfor
support their

graduate students. A much larger number indicated that they
could imagine

themselves participating in research projects related to Jewish
education at

some future date, if these projects dovetailed with their inter-
ests and expertis

and if a by-product of this work was an opportunity to grow
Jewishly, in some

way. Several of the people I interviewed suggested a series of
institutes and

seminars as a vehicle for involving researchers like themselwss,
and

generating an interest in research efforts.

6) Without a supportive infrastructume, researchers, regardless
of the positions

they occupy, will not be able to undertake long-ramge:, sophisti-
cated studies.

Thus, the creation of an imfrastructure must precede both traim-
ing and the

creation of positioms..

7)The most efficient mechanism for creating such an infrastruc-
ture would be the

establishment of an independent research institute, which could
serve as a

11



central address for advocacy, the raising and disbursal of funds,
brokering

and overseeing research projects, and the publication and dissem-
ination of

£indings-

8) While a fEree-standing research institute would serve as am
excellent interim

solutieom, the time and expense involved in its creatiom are
problematic. What

is needed in the beginning years are a number of highly visible
studies which

can attract immediate fundimg, and win over those who are skepti-
cal as to the

utility of researcih. To maximize both visibility and qualliityy,
these studies ough

to imveolve researchers with national reputations.

%) An appropriate balance must be struck betweem research deriwved
trom the

perceived needs of various stakeholders,, on the one hamd, amd
research

imitiated by researchers and stemming from their intellectuall
interests, on the

other. Both types of research must be endorsed and supportesd], but
the

balance between them may shift over time. In the short—temm, it
will be crucial

to undertake studies directly connected to the work of the CIJE.
As research in

Jewish education became more established and accepted],, increased
funding

for scholar - initiated research efforts would be justified.

With these points in mind, we turn now to concrete proposals for
the

establishment of a research capahility. Section VI contaims three
proposals,

short-term (11- % years), medium-range ((33 - 77 years)), and long -
term (66 - 11

years)). These proposals are designed to overlay,, so that each
prepares the

ground for the next.

Phase One ((years 1 —~53)
Initiation of Programmatic Research in Three Areas

Programmatic research is research initiated by a foundatiom or
agency in

response to a perceived need. The research design is ambitious =-
& series of

iztep-ﬁglated studies,, combining a number of differemt methedele~
gies a

gathering data from as many as 10 = 20 gites.. The primeipall
investigator, in

addition to doing research of his er her ewn, is respensible fe¥

i2



answered if the Commissions recommendatioms are to take root,
but, at the

pregsent moment, the Jewish eommunity has ne mechanism for either

collecting or analyezing these data.

3} a sktudy of Jewish identity in a multi-cultural society, amnd
the impaet of

edueation on this identity

Recent demographic studies indicate that the traditiomal bases
for Jewish

identity (®ueh as religiocius affiliatiom or livimg im a Jewisi
neighborhowdl)) are

rapidly erodimg. At the same time, America is mowvimg towards a
conception

of itself as a multi-cultural society, in which peoplells primary
identification

with a particular ethnic group. Do unaffiliated and margimallTyw—
affiliated Jews

identify themselves as part of a distinctiwve culture? If so, what
aspects of the

Jewish culture form the basis of their Jewish identiity?®

In keeping with the principle that field initiated research is
also importamt, w

recommend that in addition to the three major studies, a smaller
fund be raised

for the funding of smaller research projects. The fumd might be
administered on

a competitive basis, with individuwals,, or teams of schelans,
submitting proposal

Phase Two ((years 3 - 7):
A National Institute for Research in Jewish Educatiom

While the studies undertaken in Phase One would be importamt im
their own

right, and would begin to develop an appreciatiom for research
among a

number of different stakeholdenrs,, they would not,, in and of
themselves, lead to

the development of a research capability.. This step weould be
undertaken in

Phase Two, in which a skeletal infrastructure supportimg researcih
would be

built, under the aegis of an independent Natiomal Resgearch Insti-
tutte..

The imstitute would have the folleowing functiiems:

a) to imitiate and coordinate an additional number (two to foum)
of

programmatic research efforts; these might be organized by either
competition or invitatiom, as determined by the geverning beard
(see below);

de$9 administer a competitien fer research grants teo individvals
and/or

14



insthituttionss;

?) ke develep and implement a strategy for breadenimg the appseall
of reseakrch

among <current and poetential funders, practitieonedss, and ether
stakeholdens..

Im additiem, the Institute weuld spenser the fellewing prejesdss:
d) a competition for post-decteral fellowships for either prac-
tising Jewish

@ducators interested in strengthening their backgroumd im re-
search or

researchers imterested in learning more about Jewish educatismn;
@) a seminar for Rreflective practitioners;s

f) seminars orF ketreats for Jewish ressarchers at research wumi-
versities, whose

purpose would be to interest them in becoming invelvwed, in some
way, with

research in Jewish educatiom;

g) the dissemination of the findings of the research genmerated im
Phase One,

eitther in coordination with existing organizatioms or on its omm;
h) raising funds for additional research effomrts.

The Imsititute would be governed by a board composed of proamiment:
researchers, representatives of the CIJE board (includimg key
ffomdierrss)),, and

other potential stakeholders. This board would meet regularly for
exttended

periods of time, to set policies, includimg the appropriats
topics for programma

research, procedures by which the various competitioms were
organized, and

budgetary parameters for other projects. Smaller committees wowald
be

responsible for overseeing individual projectss.

Imitially, the ImstituteUs staff might be limited to a directwr,
an associate d

and a secretary. The director would be a promninemt reseancitamr,
who might

serve a two-year term, on leave from another pesitiem; he or she
would take an

active role in conceptualizing the programmatic research effontss,
and might

serve @s a team leader in one of the studies.. The associate
directer, who would

also have a research background, would have a mpore permaMRMN:
position, and
would be responsible for the instituteUs adpinistratiicsn,

Some of the staff of the InstituteUs programmatic researeh ef-
forts weuld likely

researchers at varieus upiversities and eertral agencisss, WMo
weuld partieipate

on these projects 6n a part=-time basisw; graduate studemts and

is



January 31, 1992
Summary of Meeting Re: Research Capability
{Isa Aron's meeting in San Francisco)

Participamts: Profs. David K. Cohem, Lee S. Shhimany, Haman

Alexander, Isa Avom, Seymour fFox, Sesan Shevitz; and Ammette
Hochsteiin.

The purpose of the meetimg waes td¢o didjseuss Iiga ARowhs s latest
version of her regpott, tto comment on the oattlime, discwss what
the final report mmghﬂ:]kmdk]hﬂ«a, savdl diealwwthhimppéemetiatdon .

The following were agreed upom:

L. It iBs neeesssany to redffoocus the decument iin order to rmefflleedt
an understanding of the cliemtt?® Im this case, tthe clients awe tthe
members of the Hpard of the CJTEE ocor foHomeer meamwetss off tihe
Commissiom on Jewish EHodigattiom iinNéegtbh Mmretiaa.

2. The sense of meeettiimg wass tblat thee mpeyper shouwlld e
completed with tfest cus fn mind and fthat iim parallel or
separate from it, an implementatiom strategy should be developed..
It was siuggested thet aa meeeingg beedeern peepbd e sguth aas Jim
Colemam, David Cohem, Lee Shulmam and Mort, David Hirsschorm and
maybe one or two others might be a good place to begim..

3. It was decided that Isa would now draft the fimall report and
submit it as a draft.

4, See later decisions on this project..



JUST THE FAX...
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TO: Annette Hochsteln, Hotel Guest
Charles Hotel

FAX NUMBER: 1- 617 - 864 55755
FROM: lsa Aron

FAX NUMBER: 213/939-6526

Date: 1/22/62 Page._1__off 8 _
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Dear Annette,
Weilcome to the USA = hope you're not too cold in Boston.

Endlosed iis @ slightly revised version of the outline 1 sent you on Monday. The
revisions are based on my conversation with David Cohen.

Also enclosed is the cover memo I've sent out to the meeting participants.

Did you get the message from Sara about your next hotel? She is concerned
about the quality of a fax from a fax. Hope you'll have a moment to eall and let
her know your next hotel. Iif you are only free to call early or late, you can leave
amessage (@t any time) on my voice mail -(213) 939 00R? 1.

L hitraot,
lsa



Outline of the Final Report of the CIJE’s " fa
Research Capability Project |
January 20, 1992
{with special note of changes from draft 6 and questions which remain)

Section 1: Why Research?

This section will begin with a vignette inviting the reader to imagine what an
educational institution might be able to accomplish, if it had at its disposal
certain research findings. For example,

a) What might a director of either a supplementary school or a day school
do differently if he or she had: 1) an inventory of teacher knowledge and
skills; 2) an instrument for assessing the capabilities and deficiencies of
his or her teachers and 3) a series of learning materials and/or learning
opportunities through which teachers could improve in specific areas of
deficiency?

b) How might the regional office of one of the denominational movements

change the programming it offers at camps, retreat centers and youth

groups if had more information on the Jewish identities and special X -
needs of high school students? 9a \

c) How might the allocation decisions of a Federation or central agency

be informed by data on the long-term effects of a variety of family , VXriA= !

education programs? M
VAL

QUESTIONS: DOES THIS APPROACH ADDRESS THE PROBLEMS WHICH

WERE RAISED WITH REGARD TO THE PREVIOUS VIGNETTE? ARE THESE

THE RIGHT EXAMPLES? IS 3 THE RIGHT NUMBER?

Following this, would be a sub-section entitled “What is Research?”, a slightly
modified and expanded version of a similar section in draft #6. The following
points will be made in this section:

-~ Research will be defined as the systematic study of a subject over a
sustained period of time, through a variety of modalities; these modalities
include philosophical and historical methodologies and approaches, as
well as those of sociology and anthropology. !

-- Research is educative, both in its process and its results. It is away in
which we come to a better understanding of social situations. Some
examples of the way in which research has shaped our view of the world:
a) Research on the poor retention of Hebrew language after graduation

from religious school or day school has forced educators to re-think the
purpose, context, and methodologies of Hebrew language instruction.



b) Sociological studies have profoundly affected how the American
Jewish community sees itself. The Shockwaves reverberating
throughout the American Jewish community as a result of the

intermarriage statistics in the most recent National Jewish Population
Study are a case in point,

c) Research can sometimes make people re-think a situation they
thought they understood. For example, Kenneth Clark's study of the
effects of segregation on the attitudes of Black children surprised many
educators, and were instrumental in the 1954 Supreme Court
desegregation decision.

X - Research can be helpful to decision-makers, but it does not offer a “quick
fix.” Rather, research can lead us to look more closely at situations which
we presumed to understand, perceive problems in a new light, and
imagine and “try out” a range of possible solutions. We need both

o 1 *decision-oriented” and “conclusion-oriented” research.

- Research can bring new intellectual energy to afield. In Jewish
education, research can be a vehicle for enlisting the help of some of the
most creative and rigorous thinkers in American universities.

Section 2: What are the elements of a Credible
Research Capability?

As in the previous draft, this section will delineate the components necessary for
the establishment of a research capability. It has been suggested that the 4th
item, the infrastructure, be expanded to include funding (not explicitly
mentioned before) and the coordinating function (which had previously been a
separate item). The revised version will list the following five components:
1) Scholars and researchers; people who understand the context of Jewish
education, and possess expertise in a number of research methodologies.

7 2) Severaljuniversities in which these researchers are trained.

3) A number of settings (such as universities, research centers, and/or central
agencies) in which 'these researchers can work. In addition to enabling
researchers'to support themselves, the available positions must offer them

v.oppb6rtunities-fotcareer advancement, and continued intellectual growth.

- ,4) An infrastructure which supports research . This would include:
a) reliable sources of funding, disbursed through a process which would
allow fopan open submission of proposals which would be reviewed on
XAtheirreritsTNA
N&”3fleast one coordinating body, which would serve as an advocateoT
| research, and7 a gatekeeper for funding and publication. -



c) opportunities for collegial networking through conferences, journals, and
other venues.

5) Avenues for dissemination to the public in general, and to policy-makers
and practitioners in particular.

Section 3: The Current Situation

This section, too will remain essentially the same, but will be re-organized so as
to parallel the order of the five elements outlined in section 2.

Section 4: Possible Steps towards the Establishment
of a Research Capability

This section will contain, as it currently does, an elaboration of the possible
variations within each of the components of a fully developed research
capability, In addition, each element will be assessed according to the following
criteria: ,

-cost

-- time frame ~ how long might it take to implement, and how long might it take

before some results can be shared

—feasibility in light of institutional constraints and available personnel

—potential impact on field

-- quality of resultant research

—responsiveness to communal needs

-- encouragement of individual initiative

This assessment will be more systematic than the rather random comments
contained in draft #6, but the essential points will remain the same.

QUESTION: HOW CAN THIS SECTION BE SYSTEMATIC WITHOUT
BECOMING TEDIOUS? IS THERE ANY WAY TO COLLAPSE OR SUMMARIZE
SOME OF MY ASSESSMENT _S?..(Lmay ,not know until | start writing them)
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Section 5
|'£\‘J £Vé‘lL Short and Long-term Proposals for Establishing
l] v a Research Capability

Although the components enumerated in section 2 might be varied and

combined in any number of ways, an assessment of each variant in light of the

seven criteria listed in section 4 narrows the range of options considerably. As a

result of this weighing of the alternatives, | will offer a short-term and a long-term
n proposal. These proposals are based on the following assumptions:

% - 1) Without a supportivednfrastructure, researchers, regardless of the positions
. u ri > 2 they occupy, witLn*fberabla'tp function at an optimal level. Thus, the
yrn rz Y creation otarWrastru”ce”?ust be given priority over the creation of

y  position®n'*ovgL”*aintn?, at least in the first phase.

2) At the present time, both of the most likely settings for potential researchers
have serious limitations, though for different reasons:

a) The institutions of higher learning in Jewish education, although closely
connected to the field, and keenly interested in the findings which might be
generated by research, are not, as currently configured, able to sustain
large research efforts. Faculty members at these institutions are few in
number and have multiple demands on their time; there Is no tradition, in
these institutions, for research furloughs or frequent sabbaticals.

b) Large research universities have the reverse problem. While explicitly
configured to support research efforts, they are largely removed from the
realities of Jewish education. Researchers at these universities might face
two problems: i) they might not have sufficient contact with the field to
appreciate the important differences between Jewish and public
education: ii) the reward structure in the university setting would place a
premium on research of a more universal bent, sacrificing, in the process,
its potential impact on the field of Jewish education.

Over the long run, none of these problems is insurmountable: the Jewish
institutions can be encouraged to recognize the centrality of research to their
mission, and to make appropriate structural accommodations; likewise, if
research in Jewish education were to achieve a high profile through important
studies and serious publications, research universities might recognize and
reward research efforts that might otherwise have seemed parochial. Indeed,
over the long term, both Jewish training institutions and research universities
could become ideal settings for both housing researchers and preparing new
ones.

3) An appropriate balance must be struck between research derived from the
perceived needs of various stakeholders, on the one hand, and research
initiated by researchers and stemming from their intellectual interests, on the
other. Both types of research must be endorsed and supported, but the

Abalancebetweenthem may5-hTfrbvertimer?n the short-term, it wiiToe crucial
to win over the skeptics who see research as an academic indulgence, and
to conduct, relatively quickly, a number of studies with potentially high
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impact on the field. As research in Jewish education became more
established and accepted, increased funding for scholar - initiated research
effforts would be justified.

Proposal for Phase One (years 1 65):
A National Institute for Research in Jewish Education

The institute would have the following functions:

a) o initiate and coordinate a small number (two to four) of programmatic
research efforts; these might be organized by either competition or invitation,
as determined by the governing board (see below);

b) to administer a competition for research grants ta individuals and/or
institutions;

c) to develop and implement a strategy for broadening the appeal of research
among current and potential funders, practitioners, and other stakeholders.

In addition, the Institute might choose to undertake one or more of the following (\
projects: - Q
d) a competition for post-doctoral fellowships for either practising Jewish 7 A P
educators interested in strengthening their background In research or l=n
researchers interested in learning more about Jewish education; oA
€) a seminar for “reflective practitioners” -
f) seminars or retreats for Jewish researchers at research universities, whose =
purpose weuld be to interest them in beceming involved, in some way, with .
research In Jewish education; T et
g) the dissemination of the findings of research generated under its auspices, g
either in coordination with existing organizations or on its own; ‘
h) raising funds for additional research efforts. ﬂ,,/w

=

The Institute weuld be governed by a board composed of prominent
researchers, representatives of the CUE board (including key funders), and
other potential stakeholders. This board would meet regularly for extended
periods of time, to set policies, including the appropriate topics for programmatic
research, procedures by whieh the various eempetitions were organized, and
budgetary parameters for other projects. Smaller committees wouid be
responsible for overseeing individual pro|ects.

Iinitially, the Institute’s staff might be limited to a director, an associate director, ¢« « -
and @ secretary. The direster weuiciBe a prominent researcher, who might

serV/e atwe-year term, on leave from another position; he or she would take an

active rele in eeneeptualizing the gf@grammaﬂc researeh efforts, and might “
serve g6 & team leader in one of the studies. The asseciate directer, who weuld

gise have 8 researeh background, weuld have a more permanent pesition, and

would be responsible for the institute’s administration.

Seme of the staff of the Institute's pregrammatic research efforts would likely be
researchers at various universities and eentral agencies, who would participate

N Y\ f:‘-



on these projects on a part-time basis; graduate students and post-doctoral
fellows at various universities might also be employed. Alternately, some staff
members might be based in the Institute itself.

QUESTIONS TO BE ANSWERED;

1) IN WHAT WAYS CAN ISRAELI RESEARCHERS AND RESEARCH
INSTITUTIONS BE BROUGHT IN TO COMPLEMENT THIS EFFORT?

2) WHAT MIGHT BE A MINIMAL BUDGET FOR THE INSTITUTE? (One member
of the advisory committee has suggested that if the Institute did not have an
annual budget of at least $1.5 million, it might not be worth establishing.)

3) WHAT KIND OF STAFFING WOULD ENABLE THE INSTITUTE TO
ACCOMPLISH ITS AIMS? WOULD STAFF MEMBERS CONDUCT RESEARCH
OR SIMPLY COORDINATE THE RESEARCH DONE BY OTHERS?

4) WHAT MIGHT BE DONE TO BUILD THE RESEARCH CAPABILITIES AT
UNIVERSITIES IN THIS PHASE? Different types of institutions would require
different types of efforts:

—At research universities a strategy would have to be developed for the
marketing and funding of positions specifically in Jewish education.

—Jewish training institutions would require additional faculty, and marketing of
a different sort.

—Yet athird approach might have to be taken at those Jewish training
institutions whose focus is more regional than national.

5) AT WHAT POINT IN THE PLANNING PROCESS IS IT APPROPRIATE TO
AGREE UPON A RESEARCH AGENDA? SHOULD PRELIMINARY
DISCUSSIONS BEGIN NOW, BOTH AS A WAY OF MAKING THE PLAN MORE
APPEALING TO POTENTIAL FUNDERS, AND AS A WAY OF MAPPING OUT
THE ISSUES? (This proposal assumes that the agenda should be set by the
board of the Institute, once it is up and running; but several members of the
advisory committee believe that discussions ought to be initiated sooner, before
this planning process concludes).

Proposal for Phase Two (years 5 10 -):.
The Creation of Professorships and Research Centers

As the projects initiated in Phase One proceeded, certain institutions would
emerge as natural centers for research, by virtue of their faculty and staff, and by
virtue of their interest in and support for research. In Fhase Two, some number
of these institutions would receive substantial endowments for research
professorships and centers, which would enable them to either initiate new
Ph.D. programs or enhance existing programs, and establish themselves as
important centers for research. In keeping with the notion that positions alone
are not sufficient, the endowments would include allocations for research



centers at these locations. Such a center might be housed in a single institution
or emerge from a consortium between several institutions.

In this phase the National Institute would continue to operate, hopefully
expanding its budget and its funding capabilities. The extent of the Institute’s
involvement in the selection of sites for professorships and research centers
would be determined at a later date.

The cost of such endowments would be between $1 and $2 million for each
senior position, and perhaps half of that for each junior position. The annual
budget for a research center could be range from $200,000 to $5 million.

QUESTION: SHOULD THIS PROPOSAL ADUMBRATE A NUMBER OF
DIFFERENT MODELS FOR RESEARCH CENTERS?
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Outline of the Final Report of the CIJE’s
Research Capability Project
January 20, 1992
(with special note of changes from draft 6 and questions which remain)

Section 1: Why Research?

This section will begin with a vignette inviting the reader to imagine what an
educational institution might be able to accomplish, if it had at its disposal
certain research findings, For example,

a) What might a director of either a supplementary school or a day school
do differently if he or she had: 1) an inventory of teacher knowledge and
skills; 2) an instrument for assessing the capabilities and deficiencies of
his or her teachers and 3) a series of learning materials and/or learning
opportunities through which teachers could improve in specific areas of
deficiency?

b) How might the regional office of one of the denominational movements
change the programming it offers at camps, retreat centers and youth
groups if had more information on the Jewish identities and special
needs of high school students?

c) How might the allocation decisions of a Federation or central agency
be informed by data on the long-term effects of a variety of family
education programs?

QUESTIONS: DOES THIS APPROACH ADDRESS THE PROBLEMS WHICH
WERE RAISED WITH REGARD TO THE PREVIOUS VIGNETTE? ARE THESE
THE RIGHT EXAMPLES? IS 3 THE RIGHT NUMBER?

Following this, would be a sub-section entitled “What is Research?”, a slightly
modified and expanded version of a similar section in draft #6. The following
points will be made in this section:

- Research will be defined as the systematic study of a subject over a
sustained period of time, through a variety of modalities; these modalities
include philosophical and historical methodologies and approaches, as
well as those of sociology and anthropology.

- Research is educative, both in its process and its results. It is away in
which we come to a better understanding of social situations. Some
examples of the way in which research has shaped our view of the world:
a) Research on the poor retention of Hebrew language after graduation

from religious school or day school has forced educators to rethink the
purpose, context, and methodologies of Hebrew language instruction.



b) Sociological studies have profoundly affected how the American
Jewish community sees itself. The Shockwaves reverberating
throughout the American Jewish community as a result of the

intermarriage statistics in the most recent National Jewish Population
Study are a case in point,

c) Research can sometimes make people re-think a situation they
thought they understood. For example, Kenneth Clark’s study of the
effects of segregation on the attitudes of Black children surprised many

educators, and were instrumental in the 1954 Supreme Court
desegregation decision.

—Research can be helpful to decision-makers, but it does not offer a “quick
fix.” Rather, research can lead us to look more closely at situations which
we presumed to understand, perceive problems in a new light, and
imagine and “try out” a range of possible solutions. We need both

) “decision-oriented” and “conclusion-oriented” research.

-- Research can bring new intellectual energy to a field. In Jewish
education, research can be a vehicle for enlisting the help of some of the
most creative and rigorous thinkers in American universities.

Section 2: What are the elements of a Credible
Research Capability?

As in the previous draft, this section will delineate the components necessary for
the establishment of a research capability. It has been suggested that the 4th
item, the infrastructure, be expanded to include funding (not explicitly

mentioned before) and the coordinating function (which had previously been a
separate item). The revised version will list the following five components:

1) Scholars and researchers; people who understand the context of Jewish
education, and possess expertise in a number of research methodologies.

2) Several universities in which these researchers are trained.

3) A number of settings (such as universities, research centers, and/or central
agencies) in which these researchers can work. In addition to enabling
researchers to support themselves, the available positions must offer them
opportunities for career advancement, and continued intellectual growth.

4) An infrastructure which supports research . This would include:
a) reliable sources of funding, disbursed through a process which would

allow for an open submission of proposals which would be reviewed on
theirmerits;

b)3-fleast one coordinating body, which would serve as an advocate for
research, and a gatekeeper for funding and publication.



c) opportunities for collegial networking through conferences, journals, and
other venues.

5) Avenues for dissemination to the public in general, and to policy-makers
and practitioners in particular.

Section 3: The Current Situation

This section, too will remain essentially the same, but will be re-organized so as
to parallel the order of the five elements outlined in section 2.

Section 4: Possible Steps towards the Establishment
of a Research Capability

This section will contain, as it currently does, an elaboration of the possible
variations within each of the components of a fully developed research
capability, In addition, each element will be assessed according to the following
criteria:

-cost

-~ time frame —how long might it take to implement, and how long might it take

before some results can be shared

-- feasibility in light of institutional constraints and available personnel

- potential impact on field

-- quality of resultant research

-- responsiveness to communal needs

-- encouragement of individual initiative

This assessment will be more systematic than the rather random comments
contained in draft #6, but the essential points will remain the same.

QUESTION: HOW CAN THIS SECTION BE SYSTEMATIC WITHOUT
BECOMING TEOIOUS? IS THERE ANY WAY TO COLLAPSE OR SUMMARIZE
SOME OF MY ASSESSMENTS? (I may not know until | start writing them)
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Section 5
Short and Long-term Proposals for Establishing
a Research Capability

Although the components enumerated in section 2 might be varied and
combined in any number of ways, an assessment of each variant in light of the
seven criteria listed in section 4 narrows the range of options considerably. As a
result of this weighing of the alternatives, | will offer a short-term and a long-term
proposal. These proposals are based on the following assumptions:

1) Without a supportive infrastructure, researchers, regardless of the positions
they occupy, will not be able to function at an optimal level. Thus, the
creation of an infrastructure must be given priority over the creation of
positions arid'&ver.training, at least in the first phase.

2) At the present time, both of the most likely settings for potential researchers
have serious limitations, though for different reasons:

a) The institutions of higher learning in Jewish education, although closely
connected to the field, and keenly interested in the findings which might be
generated by research, are not, as currently configured, able to sustain
large research efforts. Faculty members at these institutions are few in
number and have multiple demands on their time; there is no tradition, in
these institutions, for research furloughs or frequent sabbaticals.

b) Large research universities have the reverse problem. While explicitly
configured to support research efforts, they are largely removed from the
realities of Jewish education. Researchers at these universities might face
two problems: i) they might not have sufficient contact with the field to
appreciate the important differences between Jewish and public
education; ii) the reward structure in the university setting would place a
premium on research of a more universal bent, sacrificing, in the process,
its potential impact on the field of Jewish education.

Over the long run, none of these problems is insurmountable: the Jewish
institutions can be encouraged to recognize the centrality of research to their
mission, and to make appropriate structural accommodations; likewise, if
research in Jewish education were to achieve a high profile through important
studies and serious publications, research universities might recognize and
reward research efforts that might otherwise have seemed parochial. Indeed,
over the long term, both Jewish training institutions and research universities
could become ideal settings for both housing researchers and preparing new
ones.

3) An appropriate balance must be struck between research derived from the
perceived needs of various stakeholders, on the one hand, and research
initiated by researchers and stemming from their intellectual interests, on the
other. Both types of research must be endorsed and supported, but the
balance between them may shift over timer*n the short-term, it will be cr
to win over the skeptics who see research as an academic indulgence, and
to conduct, relatively quickly, a number of studies with potentially high



impact on the field. As research in Jewish education became more
established and accepted, increased funding for scholar - initiated research
efforts would be justified.

Proposal for Phase One (years 1m5):
A National Institute for Research in Jewish Education

The institute would have the following functions:

a) to initiate and coordinate a small number (two to four) of programmatic
research efforts; these might be organized by either competition or invitation,
as determined by the governing board (see below);

b) to administer a competition for research grants to individuals and/or
institutions;

c) to develop and implement a strategy for broadening the appeal of research
among current and potential funders, practitioners, and other stakeholders.

In addition, the Institute might choose to undertake one or more of the following
projects;

dj a competition for post-doctoral fellowships for either practising Jewish
educators interested in strengthening their background in research or
researchers interested in learning more about Jewish education;

e) a seminar for “reflective practitioners”

f) seminars or retreats for Jewish researchers at research universities, whose
purpose would be to interest them in becoming involved, in some way, with
research In Jewish education;

g) the dissemination of the findings of research generated under its auspices,
either in coordination with existing organizations or on its own;

h) raising funds for additional research efforts.

The Institute would be governed by a board composed of prominent
researchers, representatives of the CUE board (including key funders), and
other potential stakeholders. This board would meet regularly for extended
periods of time, to set policies, including the appropriate topics for programmatic
research, procedures by which the various competitions were organized, and
budgetary parameters for other projects. Smaller committees would be
responsible for overseeing individual projects.

Initially, the Institute’s staff might be limited to a director, an associate director,
and a secretary. The director would be a prominent researcher, who might
serve atwo-year term, on leave from another position; he or she would take an
active role in conceptualizing the programmatic research efforts, and might
serve as ateam leader in one of the studies. The associate director, who would
also have a research background, would have a more permanent position, and
would be responsible for the institute’s administration.

Some of the staff of the Institute's programmatic research efforts would likely be
researchers at various universities and central agencies, who would participate



on these projects on a part-time basis; graduate students and post-doctoral
fellows at various universities might also be employed. Alternately, some staff
members might be based in the Institute itself.

QUESTIONS TO BE ANSWERED;

1) IN WHAT WAYS CAN ISRAELI RESEARCHERS AND RESEARCH
INSTITUTIONS BE BROUGHT IN TO COMPLEMENT THIS EFFORT?

2) WHAT MIGHT BE A MINIMAL BUDGET FOR THE INSTITUTE? (One member
of the advisory committee has suggested that if the Institute did not have an
annual budget of at least $1.5 million, it might not be worth establishing.)

3) WHAT KIND OF STAFFING WOULD ENABLE THE INSTITUTE TO
ACCOMPLISH ITS AIMS? WOULD STAFF MEMBERS CONDUCT RESEARCH
OR SIMPLY COORDINATE THE RESEARCH DONE BY OTHERS?

4) WHAT MIGHT BE DONE TO BUILD THE RESEARCH CAPABILITIES AT
UNIVERSITIES IN THIS PHASE? Different types of institutions would require
different types of efforts:

- At research universities a strategy would have to be developed for the
marketing and funding of positions specifically in Jewish education.

» Jewish training institutions would require additional faculty, and marketing of
a different sort.

-~ Yet a third approach might have to be taken at those Jewish training
institutions whose focus is more regional than national.

5) AT WHAT POINT IN THE PLANNING PROCESS IS IT APPROPRIATE TO
AGREE UPON A RESEARCH AGENDA? SHOULD PRELIMINARY
DISCUSSIONS BEGIN NOW, BOTH AS A WAY OF MAKING THE PLAN MORE
APPEALING TO POTENTIAL FUNDERS, AND AS A WAY OF MAPPING OUT
THE ISSUES? (This proposal assumes that the agenda should be set by the
board of the Institute, once it is up and running; but several members of the
advisory committee believe that discussions ought to be initiated sooner, before
this planning process concludes).

Proposal for Phase Two (years 5 10 -):.
The Creation of Professorships and Research Centers

As the projects initiated in Phase One proceeded, certain institutions would
emerge as natural centers for research, by virtue of their faculty and staff, and by
virtue of their interest in and support for research. In Phase Two, some number
of these institutions would receive substantial endowments for research
professorships and centers, which would enable them to either initiate new
Ph.D. programs or enhance existing programs, and establish themselves as
important centers for research. In keeping with the notion that positions alone
are not sufficient, the endowments would include allocations for research



centers at these locations. Such a center might be housed in a single institution
or emerge from a consortium between several institutions.

In this phase the National Institute would continue to operate, hopefully
expanding its budget and its funding capabilities. The extent of the Institute's
involvement in the selection of sites for professorships and research centers
would be determined at a later date.

The cost of such endowments would be between $1 and $2 million for each
senior position, and perhaps half of that for each junior position. The annual
budget for a research center could be range from $200,000 to $5 million.

QUESTION: SHOULD THIS PROPOSAL ADUMBRATE A NUMBER OF
DIFFERENT MODELS FOR RESEARCH CENTERS?
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JUST THE FAX...
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TO: Annette Hochstein

FAX NUMBER: 011-972-2-G19351

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 1/20/92 Page 1 off 8
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Dear Annette,

it was mice talking to you yesterday, I'm glad we got all the details for our
meslings squared away.

Enclosed are the documents in preparation for the Research Capability Project
mieeting. Il tried to check with David Cohen before writing up the agenda, but he
won't have time to talk with me until Wednesday morning. If he has any
substantive changes to suggest, I'll fax them to you in Cambridge.

If you yourself have something {0 change or add to the agenda, please let me
know. Il hold off sending this out to everyone else until Thursday or Friday.

Il am assuming that you'l give a copy of everything to Seymout. If you would like
me to send him @ copy directly, let me knew the address.

B'Shalem,
lsg



¥Bs1i® 1. Participants in the 1/31 meeting of the advisory committee for the
CLIE'S Research Capability Project *

Frehre isa Aron

Our meeting will be held on Friday morning January 318t, at the conference
room of the Far West Laboratory in San Francisco. We will begin at 9:00 a.m.,
and go until 11:30 or 12:00. The Far West Lab is located on Harrisom, between
3rd and 4th; their phone number is (415) 929 4644 7.

Enclosed is an outline for the preliminary draft of the final report, including, in
the final section, a proposal for the establishment of a national research
institute.

1 propose the following agenda for our meeting:

1) a review of the outline, with special attention to the proposal in section 5,
and its attendant questions;

2) a discussion of the format of the final document,
3) a discussion of steps to be taken after the document Is completed.

Please let me know if you have anything you would like te see added to the
agenda.

I look forward to seeing all of you on the 31st. If you have any questions, please
feel free to call me at (213) 939 a9021.

* Hanan Alexander
David Cohen
Seymour Fex
Annette Hochstein
Susan Shevitz
Lee Shulman



Outline of the Final Report of the CIJE's
Research Capability Project
January 20, 1992
{with special note of changes from draft 6 and questions which remain)

Section 1: Why Research?

This section will begin with a vignette inviting the reader to imagine wihat an
edcational institution might be able to accomplish, if it had at its dispasall
cerfain research findings. For example,

a) What might a director of either a suppiementary schoel or a day schaall
do differently if he or she had: 1) an inventory of teacher knowledge and
skills; 2) an instrument for assessing the capabilities and deficiencies of
his or her teachers and 3) a series of learning materials and/or learning
opportunities through which teachers could improve in specific areas of
deficiency?

b) How might the regional office of one of the denominational movements
change the programming it offers at camps, retreat centers and youth
groups if had more information on the Jewish identities and speciall
needs of high schoo! students?

€) How might the allocation deeisions of a Federation or central agency
be informed by data on the long-term effects of a variety of family
education programs?

QUESTIONS: DOES THIS APPROACH ADDRESS THE PROBLEMS WHICH
WERE RAISED WITH REGARD TO THE PREVIOUS VIGNETTE? ARE THESE
THE RIGHT EXAMPLES? 18 3 THE RIGHT NUMBER?

Following this, weuld be a sub-seetion entitled “What is Research?”,a
slightly megified and expanded versien ef a similar section in draft #6. It will
be pointed out that we need & varlety of research efforts - both “decision-
orignted” and ‘cenclusion-eriented.



Section 2: What are the elements of a Credible
Research Capability?

As iin the previous draft, this section will delineate the components necessary for
the asttablishment of a research capability. It has been suggested that the 4th
itemn, the infirastructure, be expanded to include funding (not explicitly
mentioned before) and the coordinating function (which had previousiy been a
separate item). The revised version will list the following five compomenits

1) Scholars and researchers; people who understand the context of Jewish
education, and possess expertise in a number of research methadaliogies:.

2) One or more universities in which these researchers are traimadi.

3) A numiber of settings (such as universities, research centers, and/or centrall
agencies) in which these researchers can work. In addition to enabling
researchers to support themselves, the available positions must offer them
opportunities for career advancement, and continued intellectual growith.

4) An infrastructure which supports researeh . This would include:

a) reliable sources of funding, disbursed through a proeess which weuid
allow for an open submission of proposals which would be reviewed on
heir merits;

b) at least one coordinating body, which weould serve as an adveeate fer
research, and a gatekeeper for funding and publication.

c) opporiunities for collegial networking through conferences, journalss, and
other venues,

5) Avenues for dissemination to the publie in general, and to policy-makess
and practitioners in partiewlar.
Section 3: The Current 8Situatien

This section, too will remain essentially the same, but will be re-erganized 8o as
fo parallel the order of the five elements eutliined in seetion 2.



Section 4: Possible Steps towards the Establishment
of a Research Capability

This section will contain, as it currently does, an elaboration of the pessible
variations within each of the components of a fully developed research
capability. In addition, each element will be assessed according to the fellowing
criteria:

s=cost

== time frame -—how Jong might it take to implement, and how long might it take

before some results can be shared

=- feasibility in light of institutional constraints and avallable persennel

== potantial impact on field

+& quality of resultant research

== responsiveness to communal needs

-- encouragement of individual initiative

This assessment will be more systematic than the rather randem comments
contained in draft #6, but the essential points will remain the same.

QUESTION: HOW CAN THIS SECTION BE SYSTEMATIC WITHOUT
BECOMING TEDIOUS? IS THERE ANY WAY TO COLLAPSE OR SUMMARIZE
SOME OF MY ASSESSMENTS? (i may not know until | start writing them)

Section &
Short and Long-term Proposals for Establishing
a Research Capability

Although the components enumerated in section 2 might be varied and
combined in any number of ways, an assessment of each variant in light of the
seven criteria listed in sectien 4 narrows the range of options consideralbly. As a
result of this weighing of the alternatives, | will offer a short-term and a long-term
proposal. These proposals are based on the following assumptions:

1) Without a supportive infrastructure, researchers, regardless of the positions
they occupy, will not be able to function at an optimal level. Thus, the
creation of an infrastructure must be given priority over the creation of
positions and over training, at least in the flrst phase.

2) At the present time, both of the most likely settings for potential researchers
fhave serlous limitations, though fer different reasons:

a) The institutions of higher learning in Jewish education, although closely
connected to the field, and keenly interested in the findings which might be
generated by research, are not, as currently configured, able to sustain
large research efforta. Faculty members at these institutions are few in
number and have multiple demands en their time; there is no tradition, in
these institutions, for researeh furloughs or frequent sabbaticals.



) Large researeh universities have the reverse problem. While expiicitly
eonfigured to suppor research efforts, they are largely removed from the
realities of Jewish education. Researchers at these universities might face
o problems: i) they might not have sufficient contact wiih the field to
appreciate the important differences between Jewish and public
education: ii) the reward structure in the university setting would place a
jpremium on research of a more universal bent, sacrificing, in the process,
its potential impact on the field of Jewish education.

Qver the lng run, None of these problems is insurmountablke: the Jewisln
institutions can be encouraged to recognize the centrality of research to their
mission, and to make appropriate structural accommodations; likewise, if
mesearch in Jewish education were to achieve a high profile througih important
shudies znd serious publications, research universities might recognize and
meward research effforts that might otherwise have seemed parochial. Indeed,
over the fong term, both Jewish training institutions and research universities

ocould become ideal settings for both housing researchers and preparing new
ones.

3) An appropriate balance must be struck between research derived from the
perceived needs of various stakeholders, on the one handl, and researcih
imiizted by researchers and stemming from their intellectual interests, om the
other. Both types of research must be endorsed and supported, but the
hallance between them may shift over time. In the short-temm, it will be cruciail
to win over the skeptics who see research as an academic Indulgemzz, and
to conduct, relatively quickly, a number of studies with potentially higin
immpact on the field. As research in Jewish education became more
estzblished and accepted, increased funding for scholar - initiated research
effiorts would be justified.

Proposal for Phase One (years 155):
A National Iinstitute for Research in Jewish Education

The institute would have the following functions:

a) fo initiate and coordinaie & small number (twe to four) of programmratic
research efforts; these might be organized by either competition or invitation,
&s delermined by the governing board (see below);

b) to administer @ competltion for researech granta to individuals and/er
institutions;

€) to develop and ﬁ?l@m@n_t & strategy for broadening the appeal of researdh
among curfent and petential funders, practitioners, and other stakeraitius.

L] Qggﬁ@ﬁ the Institute might sheese o undertake one of more of the fellewing
{prejects:

) @ sempetition fer post-ceeteral fellowships for either practising Jewish
egicators interested in strengthening their background in researe oF
researehers interested in IeaFning mere abeut Jewigh edueation;

6) & seminar fer ‘reflestive prastitioners'
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f) seminars or retreats for Jewish researchers at research universities, whose
purpose would be to interest them in becoming involved, in some way, wih
mesearch in Jewish education;

g) the dissemination of the findings of research generated under its auspices,
@ither in coordination with existing organizations or on its own;

h) raising funds for additional research efforts.

The linstitute would be governed by a board composed of prominent
mesearchers, representatives of the CIUE board (including key funders), and
ofther potential stakeholders. This board would meet regularly for extended
periods of time, to set policies, including the appropriate topics for pregrammatic
research, procedures by which the various competitions were organized, and
budgetary parameters for other projects. Smaller committees would be
regponsible for overseeing individual projects.

Imitially, the lnsfitute’s staff might be limited to a director, an associate direcier,
and a secretary. The director would be a prominent researcher, who might
serve atwo-year term, on leave from another position; he or she would take an
aclive role in conceptualizing the programmatic research efferts, and might
serve as a team leader in one of the studies. The associate directer, whe waould
also have a research background, would have a more permanent pesition, and
would be responsible for the institute’'s administration,

Some of the staff of the Institute's programmatic research efforts would likely be
researchers at various universities and central agencies, whe would participate
on these projects on a part-time basis; graduate students and post-doctorall
fellows at various universities might also be employed. Alternaliely, some staff
members might be based in the Institute itgelf.

QUESTIONS TO BE ANSWERED:

1) IN WHAT WAYS CAN ISRAEL| RESEARCHERS AND RESEARCH|
INSTITUTIONS 8E BROUGHT IN TO COMPLEMENT THIS EFFORT?

2) WHAT MIGHT BE A MINIMAL BUDGET FOR THE INSTITUTE? (One member
of the advisory commitiee has suggested that if the Institute did net have an
annual budget of at least $1.5 millien, it might ret be werth establishing.)

8) IS THE STAFFING DESCRIBED SUFFICIENT AND APPROPRIATE TO
ACCOMPLISH THE INSTITUTE'S AIM8? WOULD STAFF MEMBERS
g%%ﬂg;g%@ﬂﬁ@hl OR SIMPLY COORBINATE THE RESEARCH BONE

4) WHAT MIGHT BE BONE TO STRENGTHEN THE RESEAREH
CAPABILITIES AT UNIVERSITIES IN THIS PHASE? (One member of the
aghvisery commitiee Ras suggested thatt, iR additien 1@ atiending separalely te
the needs of Jewish institulions and researeh URiversities, the Jewigh
institutions themselves Aeed {6 be subdivided ipte these with 3 Ratienal feeus
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and those with a more regional one, and that each of these would have different
strengths and different needs}

5) AT WHAT FQINT IN THE PLANNING PROCESS IS IT APPROPRIATE TO
AGREE UWPON A RESEARCH AGENDA? (This proposal assumes that the
agenda should be set by the board of the institute, once it is up and running;, but
it least one member of the advisory committee believes that discussions ought
to be initiated sooner, before this planning process concludes).

Proposal for Phase Two (years 5 400):
The Creation of Professorships and Research Centers

As the projects initiated in Phase One proceeded, certain institutions waowild
emerge as matural centers for research, by virtue of their faculty and staff, and by
virtue of their imterest in and support for research. In Phase Twao, som@ number
of these imsfitutions would receive substantial endowments for research
professorships and centers, which would enable them to either initiate new
fFh.D. programs or enhance existing programs, and establish themselves as
imnportant centers for research. In keeping with the notion that positions alone
are not sufficient, the endowments would include allocations for researcin
centers at these locations. Such a center might be housed in a single institutiom
or emerge from a consortium between several institutions,

Iin this phase the National Institute would continue to operate, hopefully
expanding its budget and its funding capabilities. The extent of the Institute's
involvement iin the selection of sites for professorships and research ceniters
would be determined at a later date,

The cost of such endowments would be high —between $1 and $2 million for
each senior position, and perhaps half that for each junior positiem. The annual
budget for 2 research center could be as little as $200,000 or as much as $5
million,

QUESTION: SHOULD THIS PROPOSAL ADUMBRATE A NUMBER OF
DIFFERENT MODELS FOR RESEARCH CENTERS?
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TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 1/19/92 Page. 1__  odi 1
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Dear Annette,

Our faxes must have crossed, somehow, because | haven't yet gotten a
response to my fax of 1/16. 1 need answers to the following questions as soom
@ possible: (‘oefore e \ew) 52
{3

1) How early can we have the meeting on Friday 1/3# It turns out that everyonme
will be in San Francisco the night before, and it would make Hanan's life much
easier if he could take a 2 p.m, flight heme from Oakland. Can we meve the
meeting wp to 10 a.m., or, better yet, 9 a.m.?

2) Can we change the location of the Thursday evening meeting with Michaell
and Sara toSan Franclsco, somewRere near the airport? | gather from Lee
Sulman that your §p.m. appointment had to be changed, and that you'll be free
1o leave Stanford at 5, which means we could have dinner at 6. If this is OK,
Sara will find & suitable place and make reservations.

3) The decument which Sara weuld like te send you wen't be finished before
your departure from lsael. Where ean she send a fax or federal express letter at
the end of this week or early next week?

My ewn desument sheuld be ready by the end ef the day tormerrew, and I fax it
te yeu then.

Hiepe to have @R answer to my guestions befere you leave town on Tuesday!
B'Shalem,

Isa j@r—"
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TO: Annette Hochstein

FAX NUMBER: 011-972-2-6199%1

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 1/15/92 Page___1__ of _1
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Dear Annette,

I just got off the phone with Lee Shulman, and am more confused than ever
about the times and places for our meetings at the end of the month:

1) Re: the 30th:

Lee telis me that your Stanford schedule has been rearranged, that you are free
at 5 p.m., and that you and Seymour are staying in San Fancisca. If so, the
arrangements | proposed in my previous fax should be revised: Since Sara,
Michael and | won't arrive until 5 or 5:30, and since Sara and Michael have to
leave at 10, we should probably meet in San Francisco, in or near the airport.

2) Lee is under the impression that the research meeting will be on Friday
moming, 9-112, perhaps in San Francisco, since everyone but he will be there.
This would be better for everyone, but Hanan would have ta change his current
flight plans -- so he needs to know within a day or two.

PLEASE LET ME KNOW, SO EVERYONE CAN MAKE APPROPRIATE TRAVEL
ARRANGEMENTS.

Also == when and where would you |lke me te send preliminary documents for
the meeting? They are ready now.

B'Shalom,
Isa
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TO: Annette Hochstein

FAX NUMBER: 011-972-2-6198%51

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 1/13/92 Page___1 of 1
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Dear Annette,

Thiis fax iis to review various details regarding our upcoming meetings in the Bay
anea:

1) Sara Lee has asked me to confirm that she, Michael Zeldin and | wiill ba
joining you and Seymnour for a dinner meeting on Thursday 1/30. We
wnderstand from Lee that you'll be meeting with Mike Smith at 5 p.nm. Can we
iave dinmer in Palo Alto (perhaps even on campus) at 6 p.m.? Sara and
Miichael have a 110 p.m. flight back to L.A., so the meeting would have % end
by 8:45. If this is OK, we'll find a place to have dinner.

Sara would also fike to know where you will be around Jan. 20 221, so wa cam
fax you @ memo in advance of the meeting,

2) Reganding the research project meeting on the 31st -- will it be held im L.A. or
in Palo Alto? Please let me know as soon as possible, so that Susam and
Heanan (@and I) can make appropriate arrangements. Should | inform Lee and
David as well?

llwill 2iso have a 4 - § page document to send you. It may be ready as soen as
Wednesday the 15th, if you have time to read it. | imagine that you're prettly busy
right mow, so [k might be better to send it to you |n the States. Please let me
know when and where to send it.

Il ook forward to hearing from you seen, and to seeing you on the 30!

BShalom.
S0
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TO: Annette Hochstein

FAX NUMBER: 011-972-2-1995H

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 1/5/92 Page 1 of 3
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Dear Annette,

Y1 -—a copy of my latest interim report.

Il doubt you'll need to contact me, but you should know that I'll be away on a
small vacation from 1/8 1/Q0 (my “last hurrah” of the sabbatieal -- | go back te
teaching on 1/14).

Hope all is well.

As soon as you have more specifics as to the location ef the meeting en 1/3% I'd
appreciate them.,

B'Shalem,
llsa
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*Building a Research Capability for Jewish Education!”
Interim Report to the CUE staff, January 5, 1991
lsa Aron, Ph. D.

Wy work during the month of December consisted of reviewing my most recent
discussion draft (#8) with a variety of stakeholders, including communall leaders
(tbotin lzy and professionalj, foundation directors, additional practitioners and
aczdemics. | interviewed two members of the CIJE board, Mort Mandel and
Dawid Amow, to solicit their opinions on my work thus far, and on the planning
process as @ whole. |l also consulted at length with nearly all the members of the
2dvisory committee; Il sought from them, in addition to their generall reactions,
spediic responses to particular sections, and, in some cases, alternative

proposals.

lImaw hawve the materials with which to create yet another drafit; at the suggestiam
of Jack Wkeles this ene will no longer be called a “discussion draft,” but a
“prefiminary draft of the final report.” Although | haven't yet completed this
version, the following are among the changes and additions it will comttziim;

1) Tihe wigmedttte willl tbe chamged to more closely reflect the relationship
between research and innovation.

The general consensus among the readers of this document was that the
viignette was a good idea, in that it made the document more accessibie and
appealing. But several of my readers pointed out that the connectiom
tvetiween the policies of the imaginary institution and the research am wihich
these policies were supposedly based was never spelled ouit.

For the next version, I will attempt to sketch not an institutiom, but the type of
mesearch which would enable institutions to function more effectivelly.

fFor example, || will ask readers to imagine ...

@) what a supplementary schoel director could do If he or sha had an
imventory of teacher knowledge and skills, an instrument for assess

the capabilities and deficlencies of his or her teachers, and a series 0
leaming materials and/or learning epportunities through which acheis
could improve in specific areas of deficiency.

15) how & day seheel director eould utilize research on the impaet of day
sehool education on families (researeR which suggested which types ef
activities affected parents the most).

¢€) how & central geney eeuld strueture area-wide p@rﬁ@@gﬁﬂ%ﬂ% "
ar/Ba val

teenagers, if it had aesess to a study ef suesesshul b
regrams.
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2) The section on research will be expanded a bit, and the different ways in
which research and practice interface outlined. The point will be to
demonstrate the need for both “pure® and “applied” research.

3) A seventh element of a research capabllity will be added - funding.

4) Prior to the section in which the seven elements are discussed, the erlteria
by which these elements are to be assessed will be set forth. My tentative list
of criteria includes: cost, time-frame, feasibility (given institutional
constraints, availability of personnel, and other factors), potential impaet on
the field, the probability of producing research of high quality,
responsiveness to communal needs, and opportunity for individual initiative
on the part of researchers. I'm sure this list will undergo a number of
revisions.

5) The section in which the seven elements are discussed in full will be
organized around the criteria suggested in #4, in 8 more systematic way
than in the current version. The challenge will be to make this presentation
both thorough and concise.

6) Finally, the proposals of the last section will be organiz2ed into three
clusters: short - term (2 - 4 years), medium range (4 - 7 years), and long term
(7 -1Q years).

At the end of January (1/31), a meeting of six key members of the advisorﬁ
committee (Alexander, Cohen, Fox, Hochstein, Shevitz and Shulman) will be
held in Northern California. The agenda for the meeting (which is yet to be
finalized), includes:

~ma general review of the document

== a discussion of next steps, in terms of both process and content

== the format of the final report

It is unclear to me, at the moment, whether or not the first draft of the preliminary
version of the final report will be completed in time for the meeting of January
31=t. In part, this will depend on what additional feedback I will receive from
several members of the advisory committee; it will also depend on how time-
consuming it will be to complete the revisiens enumerated above. In any case,
Iargg chunks of the next document will certainly be available for comment on
the 31st.
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BUILDING A RESEARCH CAPABILITY FOR JEWISH EDUCATION
Discussion Draft #6
Prepared by Dr. Isa Aron
December, 1991

The purpose of this project is to present the Council for Initiatives in Jewish
Education (CUE) with a set of proposals which would lead to the enhancement
of research in Jewish education. The starting assumption of the project is that
current research efforts In the fleld of Jewish education are highly inadequate,
in terms of both quantity and quality, as is discussed in section 3. If the CUE
adopts these proposals, it will seek funding for them from among its affiliated
foundations and organizations.

Research is a complicated enterprise, and deciding which programs and/or
institutional arrangements will yield the highest payoff is not an easy task, The
purpose of this working draft is as follows:

~To explain why research is critical to the process of reform and renewal in
Jewish education; this issue is addressed in section 1,

-To set forth, in broad terms, what a fully developed research capability would
consist of (section 2).

-- To survey the current situation (section 3).

=ullo explore the different components of a fully developed research capability
(section 4).

- To begin putting together the various components into a number of possible
plans {section 5).

Since this Is a werking draft, 1 weleeme all manner of comments on each
seetion. I partieular, your reactions to the very preliminary plans outlined in
seetien §, snd any alternative plans you might suggest, are critical to moving the
planning process to the next stage,

SECTION 1: WHY RESEARCH?

Imagine Alidi, the Jewish educslionsl institution of the future. ...

At first glanes, Alid miLght net seem very different from the educational
institutiens ef today. Like many lafg%g{ﬁagcgues and Jewish Centers, Atid
Reuses a day sehook, a religious sehool, and a nursery school, a day camp, a
yeuth group, and a variety of pregrams for adulis and families. A closer look,
hewever, reveals seme skiking differenees: the formal classes of today have
largely been replaced by small , tutorials, and Individual work at
18arRiRg stations. A relaxed, bul purpeselul attitude prevails. Parents and
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ohildren are werming logether on various projéects. Teachers often teach
together, plan together, and interact with students of all ages.

Watt most distinguishes Atid from today’s institutiioms, however, is its
underlying philosophy and structure, Atid is committed to two goals, which are
nott @23y comiyined: meeting the diverse needs of diverse learmers, and
maximizing the Jewish learning of each participart. In order to meet both
goals, each program Alid offers is carefully articulated, and designed to
dovelailwith the others. Thus, a student who attends both the day school and
the camp is exposed to a different aspect of the Jewish tradition at each; a
studentt who atlends the religious school and the camp will be offered a
modiiied camp program, designed to replicate some of the day school
students’ experiences. For students who don't attend the camp, an effort is
made o repiicate some of that experience through retreats and family
programs.

Atid recognizes that children offworking parents require after-school care;
thus, for both day school and religious school students it offers a hommey
enwvironment in which to relax and do homework. In addition to their formal
classes, religious school students are exposed to Judaica through a varied
formatt offleaming centers, craft activities, and performamces. Public school
students on a year-round calendar are offered special Judaic institutos”
during their winter break. Students who cannot attend regularly on weekend's
are given an exira weekday option; a network of interactive computers links
students who are unable to atend on centain days, as well as adulfts who are
looking for an intellectual challenge. Atid offers special groups, classes and/or
programs for the children of divorced families, for the children of intermamied
families, and for the learning disabled, it's palicy is to try to accommodate any
spesial needs that may arise.

Atid's recognizes that families are the primary Jewish educators and that its
role is fo empowrer and suppont them. It recognizes that adulis, despite their
interestin learning, bave a multitude of conflicting demands on their time;
consequently, it offers a variety of venues for adult learnimg. Atid realizes that
Jewish teachers are an endangered species, in need of special attemir,
suppert, and sdueationsl enrichment. And, although the students at two
nesmby colleges are served by Hillel and Judaic Studies programs, Atid
reaches out to these students as well, offering themjjolbs as assistant teachers
and sounselers, and finding other roles for them in the commuurtityy .

Whet enables Atid o combine curricular and programming ideas fram a
varisty of sources into & coherent, holistic plan that works? What does this
esusational instifution of the future have that the institutions of today lack?
Three key features stand out:

== Alid thas develeped @ guiding sducational philosophy, a vision of the
knewledge, skills, identfications and activitles which centribute to the
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creation of committed Jews. Atid’s philosophy is coherent without being
dogmatic, flexible, without being relativistic.

== Atid neither deprecates nor idealizes its members; it understands that they
are both highly accomplished and greatly in need. It does not ignora the
demographic facts == the rates of assimilation, intermarriage, and divarce, the
lack of time parents and children have to spend together. It sees the Jewish
tradition not as an additional commitment to be taken on by an already
overburdened family structure, but as a resource which has the potential for
enriching people’s lives.

~fimally, Atid has an additional advantage over the educational institutions of
today -- it has a fund of knowledge on which to draw: knowledge of what
warks in classrooms and in camps; knowledge of haw curricular units can be
individualized and transmitted through a variety of media; knowledge of the
assistance teachers require in order to grow in their sense of profession and
vocation; and knowledge of the kind of leadership required to keep an
educational enterprise afloat and on course.

How can we move from the insfitutions of today to our ideal institution of the
future? How can today’s schools, centers, synagogues and camps be imbued
with a philosophical mission, an understanding of their clientele, and a firm
grasp of the avaijlable affernatives? Certalnly strong leadership and great
resourcefulness will be needed; but these aione are not enough. Without
knowledge, intelligent decision-making is Impossible. The move from the
institutions of today to the institutions of the future will require the kind of broad-
ranging knowledge that derives from serious research.

What is research?

Research is commenly thought of as the weork of a scientist In a laboratory, or
of a scholar in a library, but my use of the term research In this document is
much more inclusive: researeh /s the serlous study of a subject over a sustained
period of time, through a variety of modalities. Research In education includes
conceptual analysis, anthropological interpretation, historical documentation,
the gathering of pertinent data, experimentation, assesement and evaluation.
Research in a field such as education enables one to articulate a philosophy,
identify the cere compenents of a currieulum, understand the relevant
characteristics of both learners and teachers, express concretely what success
would mean, and shape the environment to maximize one’s chances of
SUCCEeSsS.

A caveat, however, i§ in order: it is important that we not view research
simplistieally, as & “guiek fix,” or a means fer finding sure-fire prescriptions.
Researeh in education rarely provides unequivecal answers. Rather, it can
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provide something which is ultimately more important -- a thoughtful and
insightful approach to the enterprise. Research forces us to look more closely at
situations which we presume to understand. It enables us to explore and assess
arange of alternative actions, rather than the one or two which spring to mind
immediately. Most importantly, research can bring new intellectual energy to a
field, infusing activities that have become routine and unrefiective with new
ideas and new vision. In a field such as Jewish educatiom, research cam be a
vehicle for bringing some of the most creative and rigorous thinkers in American
universities into an enterprise which has become intellectually impoverished.

SECTION 2: WHAT ARE THE ELEMENTS OF A CREDIBLE
RESEARCH CAPABILITY ?

I knowledge is the key to transforming the educational institutions of today,
and if this kind of knowledge is best generated by research, then the foliowing
questions arise: What kinds of knowledge will support and encourage the
renewal of the Jewish educational institutions of today? And what manner of
research capability will be required to produce and disseminate that
knowledge?

A credible research capability comprises, at minimum, the foliowing six
elements:

== Scholars and researchers; people who understand the context of Jewish
education, and possess expertise In a number of research methodologies.

== One or more universities in which these researchers are trainaed.,

== A number of settings (such as universities, research centers, and/or central
agencies) in which these researchers can werk, In addition to enabling
researchers to support themssives, the available positions must offer them
opportunities for career advancement, and continued intellectual growth.

== An infrastructure which supports research. This would include technological
and other assistance. # would aise include celleagial networking thieugh
conferences, journals, and other venues,

== Avenues for dissemination to the public in general, and to pelicy-makers
and practitioners in particular.

== At least ene eoordinating body, which would serve as an advocate for
research, and a gatekeeper for funding and publicatiom,

fin Section 4 1 will diseuse each of these eormpenents In detail. But even this

schematic listing defmenstrates an important pelnt: Ne ene of these
elements ean stand alene. it makes ne sense o ereate positions without
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qualified people to fill them. These people require rigorous traiming; but few wil
enter lengthy training programs if there is little hope of a future position. Without
an infrastrueture, a position alone will Aot produce much research. Without
digsemination there will be litile interest in, and public support for, either the
positions oF the infrastructure. And without some sort of coordimation, findings,
no matter how important, aré hard to disseminate.

Thus, the problem of improving the research capability of the field of Jewish
edueation is quite compiicated. It will require not one, but an interlocking set of
linstitutions, agencies and funds in order to sustain itself. The analogy which
comes to mind is that of Lego blocks. On its own, any one Lego blodk is little
more than a piece of plastic; it is only in combination that Lego constructions
become functional and inspiring. And the most artful of these constructions
involve considerable planning; one must choose the building blocks carefuily,
understanding the properties of each, and their potential for comibpimatiimm,

The ultimate purpose of the “research capability” project is to propose a
number of plans or programs through which a strong and credikie research
capability might be established in the field of Jewish education. In Section 4 |
examine the different components which might be utilized in the ultimate
construction of the pian. Like Legos, each component has a number of variants,
and each variant has advantages and disadvantages. | try to outiine the assets
and liabilities of each variant in this section. Then, in Section 5, | attempt to put
together a few constructions - to see what a completed structure might Iqok like
if one or another of the possible comblinations were realized. These
constructions are only first approximations, intended to raise certain issues and
to inspire the reader to suggest alternate constructions, so that the ultimate
choice will be informed by a great deal of discussion and debali®. But before |
tum to the building blocks themselves, | wartito describe briefly the current state
of research in Jewish education ~ to |ay out the few elements that are already
available, and to point out the many others that are missing.

SECTION 3: THE CURRENT SITUATIOM

Research on Jewish education in North America has been cartied aut for at
least 50 years. Most researchers in the field have been trained in American
research universities, and have held Ph.D.'s or Ed.D’s. Their studies have
drawn heavily on edueational research paradigms and methodelegies i the
field of general educatien, and have included werk in histery, phileseiphy;,
history, psychology, sociology, anthropelegy. and pelitical organizaliom.
Kowever, the entire enterprise of research in Jewish education has been
hampered by the following factors:
=There are approximately two dozen full-time academic pesitions in the field of
Jewish education. Half of these carry with them administrative respensibility,
and most of the others require invelvement in éemmunity edueation prejeets,
thereby curtailing the time gvailable fer regearch. At least 78% of the research
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that exists, was conduicted by Ph.D. or Ed.D. students as part of the
requirements for their dissertation.
~There i8 no infrastructure to support research in Jewish education:
=~ no regular sources of funding exist; occasional funding is disbursed by
agencies or foundations on an ad hoc basis.
== there are no centers for research in Jewish education
= there exists no journal devoted to research in Jewish education. Those
conducting research must either attempt to publish in joumals devoted to
general education, publish abridged versions in the one or two journals
devoted to Jewish education, or seek out venues for "occasional papers.”
== At the present time, there is no routine collection of even the most basic data
on enroliment, staffing patterns, or finances. There are no generally accepted
and validated achievement tests. Moreover, the voluntary nature of Jewish
education and the loose organizational structure of its instituions, militate
against the collection of this data.
== A significant number of studies are planned, and even partially executed,
either by Bureaus or individual researchers; most of them are ultimately
abandoned due to a lack of time or funding.The annual conferences on
research in Jewish education, of which there have been five, receive
submissions of only 5-10 papers per year; in addition, they receive 10- 112
reports of research in progress, but many of these studies da not seem to be
completed.
~-There iis only one Ph. D. program in North America (at Stanford ) which is
geared towards research in Jewish education. This program was unable to
open in 1891-92, for lack of qualified applicants.
~ There are perhaps two dozen practising Jewish educators, or people with a
deep interest in Jewish education who are enrolied, at any given time, in
Ph.D. programs in education at their local universities, Often these people do
mot write their dissertations on topics related to Jewish educatiom, either
because they cannot find faculty advisors, or because it is recommended to
lhen;|k ﬂ}a{) Ia dissertation in general education would make them mare
“marketable.”
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SECTION 4: POSSIBLE STEPS TOWARDS THE ESTABLISHMENT
OF A RESEARCH CAPABILITY

I. ENLARGING THE POOL OF RESEARCHERS

A) The creation of Ph.D. programs specifically for researchers in

Jewish education.

== At present, none of the Jewish universities have a faculty of sufficient size,
and with sufficlent expertise to prepare students for a variety of research
methodologies.

== [t is not clear that any research university other than Stanford is prepared to
mount a doctoral program in research in Jewish education; even Stanford's
program is predicated upon outside funding and relies on visiting professors
of Jewish education.
- [fifvaariwssirstilittitors requireensers conitt Heeahioumwvesttet], 2aFPhID. ppeegeam
offered jointly by a Jewish and a research university might be a possihbility.

B) The creation of post-doctoral programs
< in Jewish education, for researchers trained in research universities
- iim r@seancth, flor Ph.D.s with expenferee im Jewigh educattion

-= This may be a more feasible alternative than doctaral programs.

C) Institutes and/or stipends for reflective practitioners and/or

action research

—Thhisdsaaveeyyiripperdanaasenect doibRifigor sesencthamibippratiies, st
improving practice as well (see MC, question 4); but it doesn't seem likely that
this will greatly expand the pool of researchers. On the contrary, it will
probably require additional researchers to work with practitioners.

D) Attempting to involve Jewishly identified researchers at research

universities in collaborative research projects.

== This does not seem like @ promising short-term strategy, since few
researchers are both sufficiently flexible in their eareer paths, and sufficiently
clear about the research fopies they might Eursue,, to agree to participate in a
new and very different research project in the near future.

== [k would be a premising long-term strategy, if an ongeing effert were made to
cultivate the interest of a group ef researchers. In talking to researchers who
might fall inte this categery, | feund a great deal of interest in an ongeing
seminar, er series of confersnces, en areas of mutual eeneern with regard to
Jewish life (“the transfermation of Jewish life” was suggested as an
overarching theme by one group with whem | spoke). This format weuld allow
researchers in education and related flelds to form Informal networks, which
might, further down the road, lead to research projects.
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Il: CREATING POSITIONS FOR RESEARCHERS IN JEWISH
EDUCATION

A) Endowing research professorships at Jewish universities
Al’éhough this would seem like one obvious solution, a number of caveats are in
order:

-~ Most educational research operates within a social science research
paradigm, which has increasingly come to involve large, multi-site, cross-
methodological studies. In the absence of a colleagial network and a
supportive infrastructure, an individual research professorship (or even two or
three) may not be productive way to seed research.

—Jewish universities demand a great deal of their faculty in terms of teaching,
supervision, and community outreach, These calls on a faculty member’s time
would limit his or her availability for research. If, on the other hand, research
professors were exempt from these obligations, various internal problems
might arise.

B) Endowing professorships in Jewish education at research
universities (a combination of an endowed chair and half-time junior positions
has been suggested: joint appointments in Judaic studies and education have
also been proposed)

--This arrangement would only work if the research conducted by faculty
members had a universal educational appeal, as well as a Jewish focus,
since these faculty members would be expected to publish in the same
journals as their colleagues. Might this serve to skew research topics, and
would this kind of skewing be good or bad?

—Judaic studies departments and programs have been notoriously
inhospitable to Jewish education in the past; this attitude may not be prevalent
In some newer programs, and might be changed in others.

== It would be unfortunate if the effort to create new positions for researchers
were to undercut the viability of the departments of education at Jewish
universities, many of which have made great strides in recent years.

C) Creating positions for researchers at centers for research, which
are either independent, attached to a graduate school of education,
or located in a central agency.

—An independent institution would presumably be free of the constraints listed
in 1 &2, nonetheless, its creation might be interpreted as an abandonment of
existing institutions.

—An independent institution might not be able to attract researchers, unless it
were able to offer them joint appointments with a university.

-—A good argument can be made, | believe, for supporting the efforts of existing
institutions at Jewish universities and central agencies, while building in
safeguards to assure that the research program is not neglected.

—Given all the constraints discussed above, the creation of research consortia
might be the best solution. Research centers funded by OERI are often created
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through various consortia arrangements, either with individuals or with their
institutions. A number of different models exist, which bear investigation.

A variety of questions might be raised regarding research cenitgis:

1) Should they be funded by endowment, by competitive grants, or by some
combination of the two?Competition for research funds makes the process
more democratic, and can spur individuals and Institutions to marshall their
creativity and resources. On the other hand, established researchers (or even
less-established researchers who are very busy) may not be inclined to enter
into competition; these researchers might only ge enticed to devete their
energies to research in Jewish education if they are invited to do so. Which is
likely to yield research of the highest quality == invitation or competition?

2) Should the center be organized around a programmatic research agenda set
at the outset by some coordinating or governing body? Given the CIJE's need
for research related to the “best practices" project and the evaluation of
progress made in the “lead communities," these areas, at least, would seem
to require programmatic research. On the other hand, some have argued that
research of high quality is best obtained when scholars are left to set their own
agendas; What is the optimal balance of programmatic and more
individualized research?

3) Of what priority is the need for a center devoted to the field testing of curricula
and/or programs?

4) Should there be one or more centers devoted to refiective practice and/or
action research? Research efforts undertaken by practitioners can add a new
dimension of knowledge and understanding; they can aiso create closer
ligkage between research and practice, and serve as catalysts for institutional
change.

5) Should there be a center or comparable agency deveted to the collection of
data on enroliment, staffing patterns, flnances, etc.7This tends to be what
communal leaders think of when they think of research. A number of people
have raised their congern that funding limitations will result in a research effort
which is limited to this kind of data collection; they have argued that in the
absence of more contextual, interpretive research, this data is of little use.

if the decislon is made to create research centers, in an effort to foster
programmatic research, these and other questions must be discussed. Nearly
all the established researchers with wham | speke suggested that if eenters
were to be established, a coordinating group would have to be formed,
consisting of approximately 30 researchers, funders, practitioners and
communal leaders. This group weuld meet several times to hammer out a
research agenda, set the parameters for the centers, and oversee the
competitions, if these were agreed upen. The greup, or its designees, weuld
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continue to be involved in reviewing the resultant research and monitoring the
centers’ productivity..

Ii: THE CREATION OF AN INFRASTRUCTURE TO SUPPORT
RESEARCH

A. Funding for equipment, technology, research assistance, elc.

1) A centrally administered research endowment might be
established. Researchers would submit proposals to a review panel,
composed of prominent researchers, and (possibly) other stakeholders .

2) Special funds might be designated for certain groups, e.g.,
doctoral students, postdoctoral fellows, or established researchers not
previously involved in Jewish education research.

B. Colleagial networking:

1) The establishment of a journal
—FAthiecppeseentitinge tiieeecissnod teesanigdihresseacthbeéirpdiereet tofiillz
quarterly journal of high quality. One alternative might be beginning with
an annual publication. Another might be commissioning articles by
established researchers, to set a high level at the outset, and instituting
blind peer review only when sufficient papers became available.

2) Expanding the conferences of the Network for Research in
Jewish Education.
== Seminars might be held to encourage and/or plan research on specific

topics.
- %pesearcners not previously irivuiv@a in Jewish eluuulivm Ai recoareh might
be invited for exploratory discussions, as suggested in IC.

3) Holding sessions on research in Jewish education at the
tc:nf:ggkets of other scholarly associations, such as the AJS and
e .

4)The creation of an annotated bibliography of existent research
and/or a elearinghouse, comparable to ERIC, for research In
Jewish education,

Nene of these su geﬁti@ns weuld be particularly difficult or eestly to Implemeni.
All, hewever, weuld require ene er mere people designated to carry them out,
and compensated for their time in some way. This points to the need for a
coordinating council,
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IV, WERNNJEESS FRORR DI SSEMINA TOMN
fFex purposes of discussion | am separating the seholarly exchange of ideas,
mponerits of which were proposed in section 1), from more popular forms
of disserination, whose purpose is to create an interest in research, and to
sihare the findings of research with a broader audience.

A) The establishment of a magazine comparable to Educational
Leadership, or or a newsletter like the Harvasd Education Letter.
- the practitioners interviewed for this study indicated that they regultarly read

(@r, at least, peruse) magazines such as Educational Leadership, and
mewsletters related to the teaching of English, math, and foreign-languages.

B) Commissioning articles in the Jewish press summarizing
research findings, and spelling out their implicatioms for practice

and policy.

C) Sponsoring sessions on research as a regular feature of
conferences such as the GA, CAJE, denominational groups, etc.

V. A COORDINATING COUNCIL

itt iis hard fo imagine how many of the suggestions outlined above could be
irmmplemented, without the existence of some sort of coordinating coumcill. Such a
council imight serve some of the following functions:

2) setting a research agenda for programmatic research centers

b) awarding and administering grants

¢) dissemination and publication, as enumerated above

d) serving as an adivocate for research

€) sesking new sources for funding research

Though the need for such a councll would seem self-evident, a number of
questions arise regarding the methed by which it would be convened, and its
compaosition:

) Which group or organization has the authority to convene such a council?
2) I whef propertion (if at all) sheuld the following groups of stakehalders be
represented on the councll:
-fesearchers from Jewish institutions
-feseareners from research universities
-praclitioners
-communal leaders
Afunders
-members of the CIJE board?
3) Weuld memisership en the ceuncil be rotated?
4) Weuld the eeuneil reguire & prefessional staff?
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SECTION 5: PUTTING THE COMPONENTS TOGETHER: THREE
PRELIMINARY PROPOSALS

The eomponents delineated in the previous section might be combined in any
nufmber of ways. This section contains three “first approximations™ --
combinations which highlight some of the differences between the possikie
eomponents. These proposals differ as to their cost -- the first is probably the
most expensive, while the third is deliberately scaled down. As we collectively
assess these proposals, and the others which 1 hope will be forthcoming, my
hope is that we will be able to arrive at a consensus as to which is most feasible
in terms of economics and institutional constraints, and which will yield the type
of research which meets the needs of our current situation.

PROPOSAL 1: A NETWORK OF RESEARCH CENTERS ORGANIZED AROUND
A PROGRAMMATIC RESEARCH AGENDA

This proposal is based on the following assumptions:

1) The greatest need at the present time is for programmatic research that is
sustained over a period of years, cumulative, and focused on a number of
pressing needs.

2) Rather than trying to study everything, the community of scholars in Jewish
education ought to concentrate on a few areas to which it can contribute the
most.

3) Rather than avoiding or circumventing the Jewish training institutions, we
should enrich them by making them partners with some of the leading
research universities in the research endeavor.

4) The participation of scholars from research universities will require an
investment over the short run; that investment will ultimately yield important
new work.

5) Along with a major funding effort for research centers, a smaller, but not
insignificant fund should be established to support the work of independent
scholars from various institutions and from various disciplines.

Iin this proposal most of the research-related activities would emanate from and
be organized by a core group of 30 researchers, funders, practitioners and
community leaders which would serve as the initiat "Research Council.” Over
the course of a year and a half, the Council would:
a) set a research agenda for the field
b) prioritize the research agenda
¢) asceriain how much concerted research in each priority area would gost
d) ascertain how much money is available, and consequently, the number of
centers that can be established.
e) coordinate the creation of research centers, either by invitation or by
competition.



f) ereats a mechanism to oversee the competition, if there is one, and to
monitor the work of the centers

g; create @ mechanism for reviewing and awarding individual granis.

h) delegate a subgroup to create seminars, summer institutes, or some other
mechanism whereby a network of Jewish researchers holding positions in
research universities can begin meeting to discuss commen cancerns
related (either directly or tangentially) to Jewish educatiom.

PROPOSAL 2: ESTABLISHING RESEARCH PROFESSORSHIPS AT
MAJOR UNIVERSITIES

The assumptions behind this proposal are:

1) The key to producing research is the training of researchers and the
creation of attractive positions for these researchers.

2) Universities are the best structure in which to conduct research and traim
new researchers.

3) The scholarly initiative of individuals will produce research of higher quality
than that of research centers organized around a programmatic agenda..

4) Publishing and promotion are key elements in the reward structure for
researchers.

The core component of this proposal Is the creation of positions for researchers
in Jewish education at major universities. Some of these positions would be for
senior faculty, and others for more junior faculty; some might be in the scheol of
education, while others might be in Judalc studies. If possible, all would be joint
appointments with an existing department (such as sociology of education or
curriculum and teaching). An issue which would require considerabie
discussion is that of the criteria by which some universities would be selected
for these positions. And an important sub-issue would be the question of
whether positions would be created at Jewish Institutes of higher learning, as
well as at research universities.

This propesal weuld aise require the ereation ef some sort of coerdinating body,
but its function would be limited to;
a) raising and disbursing funds for research
b) publishing or funding a jeurnal and a series of books. _
¢€) publishing 8 newsletter for the nen-schelarly publi¢, for which the editorial
responsibility would bs shared by the universities with endowed
professorships.
d) awarding doctoral and post-doctoral fellowships.

13
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PROPOSAL 3: A “GRASS ROOTS “ APPROACH
Two major assumptions are at the root of this proposal:

1) That the sums of money required by proposals 1 and 2 will not, at least
initially, be obtalned.

2) That the centralized coordination of these two proposals is either: a) too
oligarchic, or b) impossible to achieve, given the fragmented nature of the
Jewish community.

This proposal, therefore, calls for more modest and experimental efforts, parts of
which, if proven successful, might be expanded in the future. It would include
the following components:

1) The creation of two post-doctoral programs, one at a Jewish university (for
Ph.D.s with strong research skills, who need to learn more about the context
of Jewish education), and one at a research university (for Ph.D.s familiar
with Jewish education, but lacking in research skilf2).

2) The creation of a fund for research, to which any individual or institution
might apply.

3) The creation of special funds for specialized research efforts. Requests for
proposals in specific areas would be sent out, and individuals, teams of
researchers, or institutions might apply.

4) The endowment of a journal, and appointment of an editorial board.

Note that this proposal would create only a few new pesitions for researchers
(at the universities where the post-doctoral programs were located). The grants
for research would create additional positions, but these positions would be
funded only by “soft” money. In addition, the proposal (as it stands) would not
include any form of dissemination to a broader audience (though such a
component might be added).
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TO: Annette Hochstein

FAX NUMBER: 011:972-2-619951

FROM: lisa Aron

FAX NUMBER: 213/939-8526

Date: 12/29/ 91 Page___1 off 2
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Deair Annette,

When we spoke on the phone last week | was under the impression that | woulid
he ready today to fax you a tentative agenda for our meeting of January 31st.
Heviing llooked over my notes, and having tried, unsuccessfully, to reach severall
memibers of my advisory committee, 1 find that | am unable to do so as yet. | will
be speaking with Jack this Tuesday, but it will be two weeks before I'll be able to
touch base with all the melevant players. | myseif will be on vacation between 1/6
and 13, so you probably won't receive a first draft of the agenda until 1/13 or
WS, Will this pose a problem for you? If so, | can send you a rough set of
questions earlier - but I'd much rather wait. In the meantime, | have lots to do,
colliating my notes from my various meetings, and revising my document yet
again.

When we spoke on the phone, | forgot to get the answers to two important
questions from you:

1) Did you thave an epportunity to speak with James Coleman, and is there, In
fact, any rellevant literature about building a research capability from the ground
wp in otther fields? This would be gn excellent week for me to get some library
work done, so I'd appreciate receiving an answer from you as soon as possiblie.
K1l don't hegr from you, Il assume that Coleman, like everyons else 've talked!
to, dignt inow of any comparable aetivity in other fields.

2) Ilwant to make sure that the research eapabllity projeet gets put on the
agenda for your and § 's meeting with Scheffler. As | probably
mentioned o you, Seheffler said very eemplimentary things about the draft he
read; he #ise voiced his epinions (backed up by considerable experiencs)
F@@Qfd‘ﬁ%ﬁ]wniéh eptions would be preduetive and which weouwid not. In particular,
e feels fhat the funding of prefesserships weuld Ret yield very mueh in the
avsence of & research eenter apparatus, Rer weuld its addition to that apparatus
e cost-offective. 1 toek Aotes at our meeting, but he and | agreed that this point
menied 2 fuller diseussien, whieh might be pessible when he meets witth you
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and Seymour, it he is reminded of it. So consider this a formal request to devete
& small part of your agenda to a discussion of this point, and of some of his
ofiher reactions to my document. | don't think it needs to take much time, but |
assume that the reason you wanted Scheffler to be involved in the project in the
first place is that we could all benefit from his experience and expertise. Please
let me know if this will be feasible.

l want to take this opportunity to wish you a happy end of ‘91 and an auspicious
beginning of ‘92. In my own case, with my back $0 much Improved, | know that
"92 will have to be a better year!

B'Shalom,
lisa
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TO: Annette Hochstein

FAX NUMBER: 011-972-2-6129%M1

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 12/17/91 Page 1 obf_1 1
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Dear Annette,

Since it's now 1:30 p.m., and | have to leave in 15 minutes, | assume that we
won't be talking on the phone today. | don't think it's crucial that we talk this
week, but | do need to get some feedback from you and from Seymour very
Soon.

1 will not be available any other morning this week, though Sunday the 22nd
may be a possibility. | can probably arrange to be home some morning between
the 24th and 26th, especially if you can give me some choice. Also, | have found
someoné to help me out with Bit-net, and | should be up and running in a matter
of days +- we could try corresponding through Bit-net.

All of my meetings last week were very good, and the ones with Mande! and
Scheffler especially so. Scheffler seems to like what I've done so far. He has a
wealth of experience and examples related to the relative merit of programmatic
research (which he favors) over professorships (which he sees as having
limited value). | took notes on our conversatiom, but | think that his ideas are best
conveyed in person. He told me that he will be meeting with Seymour (and
you?) in mid or early January, and asked that you put the “research capability
project on the agenda for that meeting.

Hope to hear from you soon.

B'Shalom,
Isa
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JUST THE FAX...

TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951
FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 12/6/91 / Page___ 1 of 19.
Dear Annette,
V/

| am devastated (truly) that my attempt to send a file through bit-net is
temporarily stymied. | don’t know exactly what went wrong, but after spending
two days on the phone with the USC computer consultants, | decided that in the
interest of getting out of town in one piece (I leave for Cleveland, NY and Boston
on Sunday morning), | had better resort to the older, more expensive, but still
more reliable (for me, at least at this point) methods.

v

Enclosed is the entire packet sent to members of the advisory committee, minus
Scheffler and Tanenbaum, with whom | have yet to meet (I sent them the draft,
and a more subdued letter). | also have not sent anything to Mike Inbar, Would
you please make copies of this and pass them along to Seymour and Mike?

It's hard to have any distance from this draft at this point, but | think that it moves
the process forward significantly. Please let me know what you think. | hope that
you and Seymour (and Mike, as well?) will take up my invitation to propose
alternative models to the ones | dreamed up in section 5.

Happy Hanukkah! I'll be back home on DecemberJ7ifcu and hope to hear from
you then, with your reactions, (and with more details on your visit to the West
Coast?) — | /

B'Shalom,

Isa
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) Dear advisory committee member,
ChisfEsJacanch Oicer

O St TEAT Along with this letter, | am sending the latest Tworlking draft” for the
Research Capability project. As you'll see, this version is considerably
longer (14 pages), and reflects both the changes you hawe suggested
amd the feedback I've received from the various “focus groups.” In
particular, 1'd like to point out the following two changes:

1) Two entirely new sections at the beginning (sections 1 & 2}, whicin
adidress head on the question of why we need research, and wiat
comprises a research capability. At Lee Shulman's suggestiam, | have
introduced the question of “why research?” through a vigneifie. 'm
mot sure this is the type of vignette Lee had in mind, and | wamy that it
seems a bit hokey. Please let me know your reactions: do you have
suggestions for improving it, or do you think | shouid discardi the
vignette altogether?

2) At the end of the document (in Section 5), | offer three preliminary
plans. This was suggested to me by David Cohen, who thinks that the
sooner we start putting the pleces together the better. I'm nat
particularly attached to any of the three proposals -- they are merely
intended to get the ball rofling. My hope is that eaeh of you will
suggest changes, or, better yet, come up with alternative preposals.

David's suggestion was that | send this out on bit-net te these of yeu
who have bit-net addresses, so that we could have a man)
elecronic conversation. As some of you knew, | tried very haid to do
this. It seems that, although the eomputer told me that the file was
sent, several of you (perhaps all of you) didn't receive it. | spent
several hours on the phone with the USC eermputer eentes
consultants trying to figure eut what te de; but winen they said, “We
have to look this up in the manual.” | gave up. Maybe |'ll have my
system working for the next round. Just in ease, and for your
information, I'm enclesing a list ef all rembers of the advisery
committee, their Bit-net addresses and Fax nurmbers. Fer ¥his reurd,
Il take care of eollating and sending BUt YOUF respenses, o you caf
&t least have seme inkling of what the ethers are saying.
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I want to let you kmoxe that the meeting | had hoped to have on January 27th will
not take place, because the CLE staff feels that they need to devote that time to
the “lead communities” project. A smaller meeting will be held at the end of
January or early February, either in Niorthern or Southern California. I'm not
sure, as yet, how many people the budget will allow me to bring out. This
makes it all the more important that I get your feedback, so please let me hear

from you! I'll be on the East Coast between December 8th and the 16th, but
home otherwise.

Finally, | want to thank all of your generosity in meeting with me, arranging
meetings for me, and being at the other end of the line when | needed you.

Happy Hianukkah! (or, if this arrives to late, happy winter vacation)
B'Shalom,

A Ge—

Isa
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BUILDING A RESEARCH CAPABILITY FOR JEWISH EDUCATION
Discussion Draft #6
Prepared by Dr. Isa Aron
December, J991

The purpose of this project is to present the Council for Initiatives in Jewish
Education (CUE) with a set of proposals which would lead to the enhancement
of research in Jewish education. The starting assumption of the project is that
current research efforts in the field of Jewish education are highly inadequate,
in terms of both quantity and quality, as is discussed in section 3. If the CIJE
adopts these proposals, it will seek funding for them from among its affiliated
foundations and organizations.

Research is a complicated enterprise, and deciding which programs and/or
institutional arrangements will yield the highest payoff is not an easy task. The
purpose of this working draft is as follows:

" To explain why research is critical to the process of reform and renewal in
Jewish education; this issue is addressed in section 1.

-T o set forth, in broad terms, what a fully developed research capability would -
consist of (section 2).

-~ To survey the current situation (section 3).

-T o explore the different components of a fully developed research capability
(section 4).

-T o begin putting together the various components into a number of possible
plans (section 5). X

\
Since this Is a working draft, | welcome ajl manner of comments on each "2
section. In particular, your reactions to the very preliminary plans outlined in
section 5, and any alternative plans you might suggest, are critical to moving the
planning process to the next stage,

SECTION 1: WHY RESEARCH?
\y

Imagine Atid, the Jewish educational institution of the future....

Atfirst glance, Atid might not seem very different from the educational
institutions of today. Like many large synagogues and Jewish Centers, Atid
houses a day school, a religious school, and a nursery school, a day camp, a
youth group, and a variety ofprograms for adults and families. A closer ook,
however, reveals some striking differences: the formal classes oftoday have
largely been replaced by small groups, tutorials, and individual work at
learning stations. A relaxed, butpurposeful attitude prevails. Parents and



children are working together on various projects. Teachers often teach
together, plan together, and interact with students ofall ages.

What most distinguishes Atid from today's institutions, however, is its
underlying philosophy and structure. Atid is committed to two goals, which are
not easily combined: meeting the diverse needs of diverse learners, and
maximizing the Jewish learning of each participant. In order to meet both
goals, each program Atid offers is carefully articulated, and designed to
dovetail with the others. Thus, a student who attends both the day school and
the camp is exposedto a different aspect of the Jewish tradition at each; a
student who afttends the religious school and the camp will be offered a
modified camp program, designed to replicate some ofthe day school
students'experiences. For students who dont attend the camp\ an effort is
made to replicate some ofthat experience through retreats and family
programs.

Atid recognizes that children of working parents require after-school care;
thus, for both day school and religious school students it offers a homey
environmentin which to relax and do homework. In addition to their formal
classes, religious school students are exposed to Judaica through a varied
format oflearning centers, craft activities, andperformances. Public school
students on a year-round calendar are offered special Judaic - institutes.
during their winter break. Students who cannot attend reqularly on weekends
are given an extra weekday option; a network ofinteractive computers links
students who are unable to attend on certain days, as well as adults who are
looking for an intellectual challenge. Atid offers special groups, classes and/or
programs for the children ofdivorced families, for the children ofintermarried
families, and for the learning disabled; it's policy is to try to accommodate any
specia; 7eeds that may arise.

Atid's recognizes that families are the primary Jewish educators and that its
role is to empower and support them. It recognizes that adults, despite their
interest in leaming, have a multitude of conflicting demands on their time;
consequently, it offers a variety of venues for adult learmning. Atid realizes that
Jewish teachers are an endangered species, in need of special attention,
support, and educational enrichment. And, although the students at two
nearby colleges are served by Hiilel and Judaic Studies programs, Atid
reaches out to these students as well, offering themjobs as assistant teachers
and counselors, and finding other roles for them in the community.

What enables Atid to combine curricular and programming ideas from a
variety of sources into a coherent, holistic plan that works? What does this
educational institution of the future have that the institutions of today lack?
Three key features stand out:

-- Atid has developed a guiding educational philosophy” a vision of the
knowledge, skills, identifications and activities Which contribute to the
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creation of committed Jews. Atid’s philosophy is coherent without being
dogmatic, flexible, without being relativistic.

-- Atid neither deprecates nor idealizes its members; it understands that they
are both highly accomplished and greatly in need. It does not ignore the
demographic facts —the rates of assimilation, intermarriage, and divorce, the
lack of time parents and children have to spend together. It sees the Jewish
tradition not as an additional commitment to be taken on by an already
overburdened family structure, but as a resource which has the potential for
enriching people’s lives.

--Finally, Atid has an additional advantage over the educational institutions of
today - it has afund of knowledge on which to draw: knowledge of what
works in classrooms and in camps; knowledge of how curricular units can be
individualized and transmitted through a variety of media; knowledge of the
assistance teachers require in order to grow in their sense of profession and
vocation; and knowledge of the kind of leadership required to keep an
educational enterprise afloat and on course.

How can we move from the institutions of today to our ideal institution of the
future? How can today's schools, centers, synagogues and camps be imbued
with a philosophical mission, an understanding of their clientele, and a firm
grasp of the available alternatives? Certainly strong leadership and great
resourcefulness will be needed; but these alone are not enough, Without
knowledge, intelligent decision-making is impossible. The move from the
institutions of today to the institutions of the future will require the kind of broad-
ranging knowledge that derives from serious research.

What is research?

Research is commonly thought of as the work of a scientist in a laboratoty, or
of a scholar in a library, but my use of the term research in this document is
much more inclusive: research is the serious study of a subject over a sustained
period oftime, through a variety ofmodalities. Research in education includes
conceptual analysis, anthropological interpretation, historical documentation,
the gathering of pertinent data, experimentation, assessment and evaluation.
Research in a field such as education enables one to articulate a philosophy,
identify the core components of a curriculum, understand the relevant
characteristics of both learners and teachers, express concretely what success
would mean, and shape the environment to maximize one’s chances of

success. — 70 ™ \(AcVTrstto \o U
[} ° A
A caveat, however, is in order: it is important that we not view researcﬁ; fy

simplistically, as a “quick fix," or a means for finding sure-fire prescriptions.
Research in education rarely provides unequivocal answers. Rather, it can
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provide something which is ultimately more important - a thoughtful and
insightful approach to the enterprise. Research forces us to look more closely at
situations which we presume to understand. It enables us to explore and assess
a range of alternative actions, rather than the one or two which spring to mind
immediately. Most importantly, research can bring new intellectual energy to a
field, infusing activities that have become routine and unreflective with new
ideas and new vision. In afield such as Jewish education, research can be a
vehicle for bringing some of the most creative and rigorous thinkers in American
universities into an enterprise which has become intellectually impoverished.

SECTION 2: WHAT ARE THE ELEMENTS OF A CREDIBLE
RESEARCH CAPABILITY ?

If knowledge is the key to transforming the educational institutions of today,
and if this kind of knowledge is best generated by research, then the following
questions arise: What kinds of knowledge will support and encourage the
renewal of the Jewish educational institutions of today? And what manner of

research capability will be required to produce and disseminate.*hat
knowledge?

A credible research capability comprises, at minimum, the following six
elements:

J

- Scholars and researchers; people who understand the context of Jewish
education, and possess expertise in a number of research methodologies.

== One or more universities in which these researchers are trained.

-m A number of settings (such as universities, research centers, and/or central
agencies) in which these researchers can work, In addition to enabling
researchers to support themselves, the available positions must offer them
opportunities for career advancement, and continued intellectual growth.

-- An infrastructure which supports research, This would include technological
and other assistance. It would also include colleagial networking through
conferences, J/ournals, ar/1d pther venue®. .y

hf - Avenues for dissemination to the public in general, and to policy-makers
and practitioners in particular.

At least one coordinating body, which would serve as an advocate for
Research, and a gatekeeper for funding and publication,

In Section 4 | will discuss each of these components in detail. But even this
schematic listing demonstrates an important point: No one of these
elements can stand alone. It makes no sense to create positions without



qualified people to fill them. These people require rigorous training; but few will
enter lengthy training programs if there is little hope of a future position. Without
an infrastructure, a position alone will not produce much research. Without
dissemination there will be little interest in, and public support for, either the
positions or the infrastructure. And without some sort of coordination, findings,
no matter how important, are hard to disseminate.

Thus, the problem of improving the research capability of the field of Jewish
education is quite complicated. It will require not one, but an interlocking set of
institutions, agencies and funds in order to sustain itself. The analogy which
'‘Some5to mind is that of Lego blocks. On its own, any one Lego block is little
more than a piece of plastic; it is only in combination that Lego constructions
become functional and inspiring. And the most artful of these constructions
involve considerable planning; one must choose the building blocks carefully,
understanding the properties of each, and their potential for combination,

The ultimate purpose of the “research capability” project is to propose a
number of plans or programs through which a strong and credible research
capability might be established in the field of Jewish education. In Section 4 |
examine the different components which might be utilized in the ultimate
construction of the plan. Like Legos, each component has a number of variants,
and each variant has advantages and disadvantages. | try to outline the assets
and liabilities of each variant in this section. Then, in Section 5, 1attempt to put
together a few constructions - to see what a completed structure might look like
if one or another of the possible combinations were realized. These
constructions are only first approximations, intended to raise certain issues and
to inspire the reader to suggest alternate constructions, so that the ultimate
choice will be informed by a great deal of discussion and debate. But before |
turn to the building blocks themselves, | want to describe briefly the current state
of research in Jewish education -~ to lay out the few elements that are already
available, and to point out the many others that are missing. ma

,, m**JU juA A )
SECTION 3: THE CURRENT SITUATION

Research on Jewish education in North America has been carried out for at
least 50 years, Most researchers in the field have been trained in American
research universities, and have held Ph.D.'s or Ed.D’s. Their studies have
drawn heavily on educational research paradigms and methodologies in the
field of general education, and have included work in history, philosophy,
history, psychology, sociology, anthropology, and political organization.
However, the entire enterprise of research in Jewish education has been
hampered by the following factors:

--There are approximately two dozen full-time academic positions in the field of
Jewish education. Half of these carry with them administrative responsibility,
and most of the others require involvement in community education projects,
thereby curtailing the time available for research. At least 75% of the research
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that exists, was conducted by Ph.D. or Ed.D. students as part of the
requirements for their dissertation,

v/ —There is no infrastructure to support research in Jewish education:

A== no regular sources of funding exist; occasional funding is disbursed by
agencies or foundations on an ad hoc basis.

v - there are no centers for research in Jewish education
-~ there exists no journal devoted to research in Jewish education, Those

conducting research must either attempt to publish in journals devoted to

general education, publish abridged versions in the one or two journals

devoted to Jewish education, or seek out venues for “occasional papers.”

\/~ At the present time, there is no routine collection of even the most basic data

on enrollment, staffing patterns, or finances. There are no generally accepted
and validated achievement tests. Moreover, the voluntary nature of Jewish
education and the loose organizational structure of its institutions, militate
against the collection of this data.

» A significant number of studies are planned, and even partially executed,
either by Bureaus or individual researchers; most of them are ultimately
abandoned due to a lack of time or funding.The annual conferences on
research in Jewish education, of which there have been five, receive

|\ submissions of only 5-10 papers per year; In addition, they receive 10-12
reports of research in progress, but many of these studies do not seem to be
completed.

.. 'There is only one Ph. D. program in North America (at Stanford ) which is
geared towards research in Jewish education. This program was unable to
open in 1991-92, for lack s¥ qualified applicants.
 There are perhaps two dozen practising Jewish educators, or people with a
deep interest in Jewish education who are enrolled, at any given time, in
Ph.D. programs in education at their local universities, Often these people do
not write their dissertations on topics related to Jewish education, either

A because they cannot find faculty advisors, or because it is recommended to
them that a dissertation in general education would make them more
"marketable.*
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SECTION 4: POSSIBLE STEPS TOWARDS THE ESTABLISHMENT
OF A RESEARCH CAPABILITY

I. ENLARGING THE POOL OF RESEARCHERS
2u" i<« Avvaum’l

A) The creation of Ph.D. programs specifically for researchers in

Jewish education.

-- At present, none of the Jewish universities have a faculty of sufficient size,
and with sufficient expertise to prepare students for a variety of research
methodologies.

-~ It is not clear that any research university other than Stanford is prepared to
mount a doctoral program in research in Jewish education; even Stanford’s
program is predicated upon outside funding and relies on visiting professors
of Jewish education.

- If various institutional requirements could be circumvented, a Ph.D. program
offered jointly by a Jewish and a research university might be a possibility.

B) The creation of post-doctoral programs
- in Jewish education, for researchers trained in research universities
- inresearch, for Ph.D.s with experience in Jewish education

-~ This may be a more feasible alternative than doctoral programs.

i/l1 C) Institutes and/or stipends for reflective practitioners and/or
action research
— This is a very important avenue for linking research and practice, and
improving practice as well (see MG question 4); but it doesn’t seem likely that
this will greatly expand the pool of researchers. On the contrary, it will a .
probably require additional researchers to work with practitioners, - | f

D) Attempting to involve Jewishly identified researchers at research

universities in collaborative research projects. —y

-- This does not seem like a promising short-term strategy, since few
researchers are both sufficiently flexible in their career paths, and sufficiently
clear about the research topics they might pursue, to agree to participate in a
new and very different research project in the near future.

-~ It would be a promising long-term strategy, if an ongoing effort were made to
cultivate the Interest of a group of researchers. In talking to researchers who
might fall into this category, | found a great deal of interest in an ongoing
seminar, or series of conferences, on areas of mutual concern with regard to
Jewish life (“the transformation of Jewish life” was suggested as an
overarching theme by one group with whom | spoke). This format would allow
researchers in education and related fields to form informal networks, which
might, further down the road, lead to research projects.
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ll: CREATING POSITIONS FOR RESEARCHERS IN JEWISH
EDUCATION

A) Endowing research professorships at Jewish universities
Althougtrtfils would seem like one obvious solution, a number of caveats are in
order:

-~ Most educational research operates within a social science research
paradigm, which has increasingly come to involve large, multi-site, cross-
methodological studies. In the absence of a colleagial network and a
supportive infrastructure, an individual research professorship (or even two or
three) may not be productive way to seed research.

= Jewish universities demand a great deal of their faculty in terms of teaching,
supervision, and community outreach, These calls on a faculty member’s time
would limit his or her availability for research. If, on the other hand, research
professors were exempt from these obligations, various internal problems
might arise.

B) Endowing professorships in Jewish education at research

universities (a combination of an endowed chair and half-time junior positions

has been suggested; joint appointments in Judaic studies and education have

also been proposed)

-~This arrangement would only work if the research conducted by faculty
members had a universal educational appeal, as well as a Jewish focus,
since these faculty members would be expected to publish in the same
journals as their colleagues. Might this serve to skew research topics, and
would this kind of skewing be good or bad?

—Judaic studies departments and programs have been notoriously
inhospitable to Jewish education in the past; this attitude may not be prevalent
In some newer programs, and might be changed in others,

- It would be unfortunate if the effort to create new positions for researchers
were to undercut the viability of the depa®teepts of education at Jewish
universities, many of which have made”reat)strides in recent years.

C) Creating positions for researchers at centers for research, which
are either independent, attached to a graduate school of education,
or located in a central agency.

- An independent institution would presumably be free of the constraints listed
in 1 &2 nonetheless, its creation might be interpreted as an abandonment of
existing institutions.

—An independent institution might not be able to attract researchers, unless it
were able to offer them joint appointments with a university.

- A good argument can be made, | believe, for supporting the effort3 of existing
institutions at Jewish universities and central agencies, while building in
safeguards to assure that the research program is not neglected.

» Given all the constraints discussed above, the creation of research consortia
might be the best solution. Research centers funded by OERI are often created
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through various consortia arrangements, either with individuals or with their
institutions. A number of different models exist, which bear investigation.

A variety of questions might be raised regarding research centers:

1) Should they be funded by endowment, by competitive grants, or by some
combination of the two?Competition for research funds makes the process
more democratic, and can spur individuals and institutions to marshall their
creativity and resources. On the other hand, established researchers (or even
less-established researchers who are very busy) may not be inclined to enter
into competition; these researchers might only be enticed to devote their
energies to research in Jewish education if they are invited to do so. Which is
likely to yield research of the highest quality -~ invitation or competition?

2) Should the center be organized around a programmatic research agenda set
at the outset by some coordinating or governing body? Given the CIJE’s need
for research related to the “best practices" project and the evaluation of
progress made in the “lead communities," these areas, at least, would seem
to require programmatic research. On the other hand, some have argued that
research of high quality is best obtained when scholars are left to set their own
agendas; What is the optimal balance of programmatic and more
individualized research?

3) Of what priority is the need for a center devoted to the field testing of curricula
and/or programs?

4) Should there be one or more centers devoted to reflective practice and/or
action research? Research efforts undertaken by practitioners can add a new
dimension of knowledge and understanding; they can also create closer
linkage between research and practice, and serve as catalysts for institutional
change.

5) Should there be a center or comparable agency devoted to the collection of
data on enrollment, staffing patterns, finances, etc.?This tends to be what
& communal leaders think of when they think of research. A number of people
have raised their concern that funding limitations will result in a research effort
which is limited to this kind of data collection; they have argued that in the / S .
absence of more contextual, interpretive research, this data is of little use. . ] /
r,J!>ts ,WyOJJM &
' If the decision is made to create research centers, in an effort to foster
programmatic research, these and other questions must be discussed. Nearly
all the established researchers with whom | spoke suggested that if centers
were to be established, a coordinating group would have to be formed,
consisting of approximately 30 researchers, funders, practitioners and
communal leaders. This group would meet several times to hammer out a
research agenda, set the parameters for the centers, and oversee the
competitions, if these were agreed upon. The group, or its designees, would
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continue to be involved in reviewing the resultant research and monitoring the
centers’ productivity..

lll: THE CREATION OF AN INFRASTRUCTURE TO SUPPORT
RESEARCH

A. Funding for equipment, technology, research assistance, etc.

1) A centrally administered research endowment might be
established. Researchers would submit proposals to a review panel,
composed of prominent researchers, and (possibly) other stakeholders .

2) Special funds might be designated for certain groups, e.g.,
doctoral students, postdoctoral fellows, or established researchers not
previously involved in Jewish education research.

B. Colleagial networking:

1) The establishment of a journal
—At the present time, there is not enough research being done to fill a
quarterly journal of high quality. One alternative might be beginning with
an annual publication. Another might be commissioning articles by
established researchers, to set a high level at the outset, and instituting
blind peer review only when sufficient papers became available.

2) Expanding the conferences of the Network for Research in ,
Jewish Education. v M tpF

-- Seminars might be held to encourage and/or plan research on specific

topics. . . : , Lo
o %)esearcners not previously invoiveo in Jewish cduuuiivnui "<
be invited for exploratory discussions, as suggested in 1C

3) Holding sessions on research in Jewish education at the
conferences of other scholarly associations, such as the AJS and
the AERA.

4)The creation of an annotated bibliography of existent research
and/or a clearinghouse, comparable to ERIC, for research in
Jewish education.

None of these suggestions would be particularly difficult or costly to implement.
All, however, would require one or more people designated to carry them out,
and compensated for their time in some way. This points to the need for a
coordinating council.
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IV. VENUES FOR DISSEMINATION
For purposes of discussion | am separating the scholarly exchange of ideas,
(components of which were proposed in section Ill), from more popular forms
of dissemination, whose purpose is to create an interest in research, and to
share the findings of research with a broader audience.

A) The establishment of a magazine comparable to Educational
Leadership, or or a newsletter like the Harvard Education Letter.
- the practitioners interviewed for this study indicated that they regularly read

(or, at least, peruse) magazines such as Educational Leadership, and
newsletters related to the teaching of English, math, and foreign-languages.

B) Commissioning articles in the Jewish press summarizing
research findings, and spelling out their implications for practice
and policy.

C) Sponsoring sessions on research as a regular feature of
conferences such as the GA, CAJE, denominational groups, etc.

\A/t?
V. A COORDINATING COUNCIL

It is hard to imagine how many of the suggestions outlined above could be
implemented, without the existence of some sort of coordinating council. Such a
council might serve some of the following functions:

a) setting a research agenda for programmatic research centers

b) awarding and administering grants

c) dissemination and publication, as enumerated above

d) serving as an advocate for research

e) seeking new sources for funding research

Though the need for such a council would seem self-evident, a number of
questions arise regarding the method by which it would be convened, and its
composition:

1) Which group or organization has the authority to convene such a council?
2) In what proportion (if at all) should the following groups of stakeholders be
represented on the council:
-researchers from Jewish institutions
-researchers from research universities
-practitioners
-communal leaders
-funders
-members of the CUE board?
3) Would membership on the council be rotated?
4) Would the council require a professional staff?
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SECTION 5: PUTTING THE COMPONENTS TOGETHER: THREE
PRELIMINARY PROPOSALS

The components delineated in the previous section might be combined in any
number of ways. This section contains three “first approximations” --

combinations which highlight some of the differences between the possible
components. These proposals differ as to their cost = the first is probably the

most expensive, while the third is deliberately scaled down. As we collectively
assess these proposals, and the others whicW,hope will be forthcoming, my

hope is that we will be able to arrive at a cbnsensus as to which is mosHeasible - 1
in terms of economics and institutional Constraints, and which will yield the type

of research which meets the needs of our current situation.

PROPOSAL 1: A NETWORK OF RESEARCH CENTERS ORGANIZED AROUND
A PROGRAMMATIC RESEARCH AGENDA

This proposal is based on the following assumption

1) The greatest need at the present time is {or programmatic research thatis ?
sustained over a period of years, cumulative, and focused on a number of
pressing needs,

2) Rather than trying to study everything, the community of scholars in Jewish
education ought to concentrate on a few areas to which it can contribute the
most.

3) Rather than avoiding or circumventing the Jewish training institutions, we
should enrich them by making them partners with some of the leading
research universities in the research endeavor.

4) The participation of scholars from research universities will require an
investment over the short run; that investment will ultimately yield important
new work.

5) Along with a major funding effort for research centers, a smaller, but not
insignificant fund should be established to support the work of independent
scholars from various institutions and from various disciplines.

In this proposal most of the research-related activities would emanate from and
be organized by a core group of 30 researchers, funders, practitioners and
community leaders which would serve as the initial “Research Council.” Over
the course of a year and a half, the Council would:

a) set a research agenda for the field

b) prioritize the research agenda

c) ascertain how muchcooc”*ed”seafch in each priority area would cost

d) ascertain how muctfymoney is available, and consequently, the number of

centers that can be established:m”” - ~

e) coordinate the creation of research centers, either by invitation or by
competition.
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f) create a mechanism to oversee the competition, if there is one, and to
monitor the work of the centers

g) create a mechanism for reviewing and awarding individual grants.

h) delegate a subgroup to create seminars, summer institutes, or some other
mechanism whereby a network of Jewish researchers holding positions in
research universities can begin meeting to discuss common concerns
related (either directly or tangentially) to Jewish education.

PROPOSAL 2: ESTABLISHING RESEARCH PROFESSORSHIPS AT
MAJOR UNIVERSITIES

The assumptions behind this proposal are:

1) The key to producing research is the training of researchers and the
creation of attractive positions for these researchers.

2) Universities are the best structure in which to conduct research and train
new researchers.

3) The scholarly initiative of individuals will produce research of higher quality
than that of research centers organized around a programmatic agenda.

4) Publishing and promotion are key elements in the reward structure for
researchers.

The core component of this proposal is the creation of positions for researchers
in Jewish education at major universities. Some of these positions would be for
senior faculty, and others for more junior faculty; some might be in the school of
education, while others might be in Judaic studies. If possible, all would be joint
appointments with an existing department (such as sociology of education or
curriculum and teaching). An issue which would require considerable
discussion is that of the criteria by which some universities would be selected
for these positions. And an important sub-issue would be the question of
whether positions would be created at Jewish institutes of higher learning, as
well as at research universities.

This proposal would also require the creation of some sort of coordinating body,
but its function would be limited to:

a) raising and disbursing funds for research

b) publishing or funding ajournal and a series of books.

c) publishing a newsletter for the non-scholarly public, for which the editorial
responsibility would be shared by the universities with endowed
professorships.

d) awarding doctoral and post-doctoral fellowships.



PROPOSAL 3: A “GRASS ROOTS - APPROACH
Two major assumptions are at the root of this proposal:

1) That the sums of money required by proposals 1 and 2 will not, at least
initially, be obtained.

2) That the centralized coordination of these two proposals is either: a) too
oligarchic, or b) impossible to achieve, given the fragmented nature of the

Jewish community.

This proposal, therefore, calls for more modest and experimental efforts, parts of
which, if proven successful, might be expanded in the future. It would include
1 the following components:

1) The creation of two post-doctoral programs, one at a Jewish university (for
Ph.D.s with strong research skills, who need to learn more about the context
of Jewish education), and one at a research university (for Ph.D.s familiar
with Jewish education, but lacking in research skills).

2) The creation of afund for research, to which any individual or institution
might apply.

3) The creation of special funds for specialized research efforts. Requests for
proposals in specific areas would be sent out, and individuals, teams of
researchers, or institutions might apply.

4) The endowment of a journal, and appointment of an editorial board.

Note that this proposal would create only afew new positions for researchers
(at the universities where the post-doctoral programs were located). The grants
for research would create additional positions, but these positions would be
funded only by “soft” money. In addition, the proposal (as it stands) would not
include any form of dissemination to a broader audience (though such a
component might be added).

8T -d 953566262T1S noaw 3 7:87T7 iws 16 —1i

14

—33a



1ar’

JUST THE FAX...
AR AR AR AR AAA AR AR AR R A E AR AR A A AR TR RAN R AR T SRR AR R R Ak R A E AR AN

TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951

FROM: lIsa Aron

FAX NUMBER: 213/939-9526

Date: 12/6/91 Page___ 1 off ___ 1%

A LEEES LSRRI LTI LY ETEENITERT ST LT L) RARRRSAAAR RN NRRER A A hd S

Dear Annette,

|| =mm devastated (truly) that my attempt to send a file through bit-net is
temporarily stymied. Il don't know exactly what went wrong, but after spending
o days on the phone with the UWSC computer consultants, | decided that in tia
imberest of getting out of town in one piece (I leave for Cleveland, NY and Bostom
on Sundzy moming), | had befter resort to the older, more expensive, but stil
miore relizble (for me, at least at this point) methods.

Emdiosed is the entire packet sent to members of the advisory commitiee, minus
Scheffler amd Tanenbaum, with whom 1 have yet to mest (I sent them the drafft,
amd a more subdued lietter). | also have not sent anything te Mike Inbar. Weulid
you please make copies of this and pass them along to Seymour and Mike?

Iifs hard fo ihave any distance from this draft at this point, but | think that it moves
ithe process forward significantly. Please let me know what you think. | hope that
you and Seymouwr (and Mike, as well?) will take up my invitation to propese
aliemative models fo the ones | dreamed up in sectien 5.

Hiappy Hianuikkah! 'l be back home en December 17th, and hope t hear fiom
gn agtﬁg?' with your reactions, {and with mere detaila on your visit to the West
B'Shalom,

Isa
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| want to llet you iktnow that the meeting | had hoped to have on January 27th will
not take place, because the CUE staff feels that they need to devote that time to
the “lead communities” project. A smaller meeting will be held at the end of
January or early February, either in Northern or Southern California. I'm not
sure, as yet, how many people the budget will allow me to bring out. This
makes it all the more important that I get your feedback, so please let me hear

from youl I'll be on the East Coast between December 8th and the 16th, but
home otherwise.

Finally, | want to thank all of your generosity in meeting with me, arranging
meetings for me, and being at the other end of the line when | needed you.

Happy Hanukkah! (or, if this arrives to late, happy winter vacation)
B'Shalom,

TS{:.—...

Isa
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‘Resmarch Agende” Projject

@melﬁlm %

(213) 939-9021 FAX: (213) 939-9526

Honorary Cnair

Mk R Higs

Chdr

porEha Mroel December 4, 1991

Acig Direeror
Stepnen 11 Hoffman

Tt Egucaron Chcsr
Or Ftivderyh Hggier

Dear advisory committee member,

Along with this letter, 1 am sending the latest "working draft® for the
Research Capability project. As you'll see, this version is considerably
longer (14 pages), and reflects both the changes you have suggested
and the feedback I've received from the various “focus groups.” In
particular, i'd like to point out the following two changes:

1) Two entirely new sections at the beginning {sections 1 & 2), which
address head on the question of why we need research, and what
comprises a research capability. At Lee Shulman'’s suggestion, | have
infroduced the question of "why research?" through a vignette. I'm
not sure this is the type of vignette Lee had in mind, and 1 worry that it
seems a bit hokey. Please let me know your reactions: do you have
suggestions for improving it, or do you think | should discard the
vignette altogether?

2) At the end of the document (in Section 5), | offer three preliminary
plans. This was suggested to me by David Cohen, who thinks that the
sooner we start putting the pieces together the better. I'm net
particularly attached to any of the three proposals -- they are merely
intended to get the ball rolling, My hope Is that each of you will
suggest changes, or, better yet, come up with alternative proposals.

David's suggestion was that 1 send this out on bit-net to those of you
who have bit-net addresses, so that we could have a many-way
electronic conversation. As some of you know, | tried very hard to do
this. It seems that, although the computer teld me that the file was
sent, several of you (perbaps all of you) didn't receive it. | spent
several hours on the phone with the USC computer center
consuttants trying to figure out what to de; but when they said, “We
have to look this up in the manual,” | gave up. Maybe I'll have my
system working for the next round. Just in case, and for your
information, I'm enclosing a list of all members of the adviaory
committee, their Bit-net addresses and Fax numbers. For this round,
P'll take care of collating and sending out your responses, so you ean
at least have some inkling of what the others are saying.

36 -4d QZSEEEBETT Heay 8s:iLy iws 63—d =334



Research Capability Project
C.I.LJ.E.

Advisory Committee Members

Name Bit-Net Addwsss

EAX _numiber

Alexander, Hanan
Unmiversity of Judaism
15600 Mulholland Dr.
Los Angeles, CA 90024

Cohen, David [EHERGEASEU
1772 Okemos Road

Mason, M| 48854

Fox, Seymour NUANNITHE (@b L) IVASS
Machon Mandel

22a Hatzfirah Street

Jerusalem 93102

Gamoran, Adam GAMIRANEIWSSCSEC

Univ. of Wisconsin at Madison
Center for Educatlonal Research
1025 Johnson Street

Madison, W| 53706

Heilman, $amuel SCHQS@TUINNG N
107 Berrian Rd.

New Rochelle, NY 10804

Holtz, Bamry BAT@CUNNINES!
JTS

Melten Research Center
3080 Broadway
Mew York, NY 10027

Hechstein, Annette IMAINDIEL @HHIULINNES
Machon Mandel

22a Hatzfirah Street

Jerusalem 93102

Miehael inbar
17 Hamaapilim St.
Givat Qranim, Jerusalem

(310)471-127&

(517)353-6393

Pr2-2-619951

(608)263- KB

(T18)520-7241

(212)743-9085
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Nemser, Sharon
615 Northlawn
East Lansing, Ml 48223

Scheffler, lIsrael
511 Larsen Hall
Harvard University
Cambridge, MA

Shevitz, Susan
11 Chesley Road
Newton, MA 02159

Shulman, Lee
Stanford University
CERAS %07

Palo Alto, CA 94305-3084

Tanenbaum, Abraham
787 Caffrey Ave.

SNEMSER@MSU (517)336-2795

(617)495-3569

(617) 736-207¢

KA,LXS.@FORSYTHE.STANFORD. EDU

West Lawrence, NY 11691-530M1

Jack Ukeles

611 Broadway

Suite 505

New York, NY 10012

Zeldin, Michael

HUC -JIR

3077 University Avenue
Los Angeles, CA 90007

lsa Aron
1227 S, Hi Point St.
Los Angeles, CA 90035

phone: {213)932-3q2

(@D yr23-723%
(212 R260-8760
(@13)747-6128
PROJECT COORDINATOR
ARON@MVSA.USC.EDU (213)939-9526
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BUILDING A RESEARCH CAPABILITY FOR JEWISH EDUCATION
Discussion Draft #6
Prepared by Dr. Isa Aron
December, 1991

The purpose of this project is ta present the Council for Initiatives in Jewish
Education (CIJE) with a set of proposals which would lead to the enhancement
of research in Jewish education. The starting assumption of the project is that
current research efforts in the field of Jewish education are highly inadequate,
in terms of both quantity and guality, as is discussed in section 3. if the CIJE
adopts these proposals, it will seek funding for them from among its affiliated
foundations and organizations.

Research is a complicated enterprise, and deciding which programs and/or
institutional amrangements will yield the highest payoff is not an easy task, The
purpose of this working draft is as follows:

=To explain why research is critical to the process of refarm and renewal in
Jewish education; this issue is addressed in section 1,

=To set forth, in broad terms, what a fully developed research capability would
consist of (section 2).

~TT@ survey the current situation (section 3).

-—To explore the different components of a fully developed research capabhility
(section 4).

- To begin putting together the various components into a number of possible
plans (section 5).

Since this is a working draft, 1 welcome all manner of comments on each
section. In partieular, your reactions to the very preliminary plans outlined in
section 5, and any alternative plans you might suggest, are critical to moving the
planning process to the next stage,

SECTION 1: WHY RESEARCH?

imagine Atid, the Jew/sh educalional institution of the future....

Al first ghanee, Atid might not seem very different from the educational
institutions of today. Like many large synagogues and Jewish Centers, Atid
heuses a day school, a religious school, and a nursery school, a day camp, a
youth group, and a variety of programs for aduifs and families. A closer look,
hewever, reveals some striking differences. the formal classes of today have
largely been replaced by smiall groups, tutorials, and individual work at
learning stations. A relaxed, buf purposeful attitude prevails. Parents and
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children are working together on various projects. Teachers often teach
together, plan together, and interact with students of all ages.

Wizt most distinguishes Atid from today’s institutions, however, is its
underlying philosophy and structure. Atid is commiitied to two goals, which are
not easily combined: meeting the diverse needs of diverse leamers, and
maximizing the Jewish learning of each participart. in order to meet both
goals, each program Alid offers is carefully articulated, and designed to
dovetail with the others. Thus, a student who attends both the day school and
the camp is exposed to a different aspect of the Jewish tradition at each; a
student who attends the religious school and the camp will be offered a
maodified camp program, designed to replicate some of the day school
studentts” experiences. For students who don' attend the camp, an effort is
made lo replicate some of that experience through retreats and family

programs.

Atid recognizes thatt children of working parents require after-school care;
thus, for both day school amd refigious school students it offers a homey
environment in wihich fo relax and do homework, in addition to their formal
classes, religious schogl students are exposed to Judaica through a varied
format off ieaming centers, craft activities, and performances. Public school
students on a year-round calendar are offered special Judaic ‘institutes®
during their winder break. Students who cannot attend reqularly on weekends
are given an exira weekday option; a network of interactive computers links
students who are unable fo alfend on certain days, as well as adulffs who are
looking for an intellectua challenge. Atid offers special graugs, classes and/or
programs for the children of divorced families, for the children of intermarried
families, and for the learning disabled; it’s policy is to try to accommocdate any
special neeqs that may arise.

Atid's recognizes that families are the primary Jewish educators and that its
role Is to empower and support them. [t recognizes that adulls, despite their
Interest in learning, have a multitude of conflicting demands on their time;
consequently, it offers a vaviety of venues for adult leaming. Atid realizes that
Jewish teachers are an endangered species, In need of special attentiom,
support, and educationsl enriehment. And, although the students at two
nearby colleges are served by Hilel and Judalc Studies programs, Atid
reaches out to these students as well, offering them jjolbs as assistant teachers
and counselors, and finding other roles for them in the commumityy .

What enables Atid to combine currlcular and programming ideas from a
variety of sources into a coherent, holistic plan that works? What does this
educational institution of the future have that the institutions of today lack?
Three key features stand out:

=: Atid has developed a guiding educational phllosophy, a vision of the
knowledge, skills, identifications and activities which contribute to the
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creation of committed Jews. Atid’s philosophy is coherent without being
dogmatic, flexible, without being relativistic.

-= Atid neither deprecates nor idealizes its members; it understands that they
are both highly accomplished and greatly in need. It does not ignore the
demographic facts = the rates of assimilation, intermarriage, and divorce, the
lack of time parents and children have to spend together. It sees the Jewish
tradition not as an additional commitment to be taken on by an already
overburdened family structure, but as a resource which has the potential for
enriching psople’s lives.

=Finally, Atid has an additional advantage over the educational institutions of
today -= it has a fund of knewledge on which to draw: knowledge of what
works in classrooms and in camps; knowledge of how curricular units can be
individualized and transmitted through a variety of media; knowledge of the
assistance teachers require in order to grow in their sense of profession and
vocation; and knowledge of the kind of leadership required to keep an
educational enterprise afloat and on course.

How can we move from the institutions of today to our ideal institution of the
future? How can today's schools, centers, synagogues and camps be imbued
with a philosophical mission, an understanding of their clientele, and a firm
grasp of the avallable alternatives? Certainly strong leadership and great
resourcefulness will be needed; but these alone are not enough, Without
knowledge, intelligent decision-making is impossible. The move from the
institutions of today to the institutions of the future will require the kind of broad-
ranging knowledge that derives from serious research.

What is research?

Research is commonly thought of as the work of a scientist In a laboratory, or
of a scholar in a library, but my use of the term research in this document is
much more inclusive: research is the senous study of a subject over a sustained
period of time, through a variety of modalities. Research in education includes
conceptual analysis, anthropological interpretation, historical documentation,
the gathering of pertinent data, experimentation, assessment and evaluation.
Research in a fleld such as education enables one to articulate a philosaphy,
identify the core components of a curriculum, understand the relevant
characteristics of both learners and teachers, express concretely what success
would mean, and shape the environment to maximize one’s chances of
SuCCess.

A caveat, however, I8 in order: it is important that we not view research
simplistically, as & “quiek fix," or @ means for finding sure-fire prescriptions.
Research in education rarely provides unequivocal answers. Rather, it can
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provide something which is ultimately more important -- a thoughtful and
insightful approach to the enterprise. Research forces us to 100k more closely at
sitiations which we presume to understand. It enables us to explore and assess
arange of altemative actions, rather than the one or two wihiich spring to mind
immediately. Most importantly, research can bring new intellectuall energy fo a
field, infusing activities that have become routine and unreflective wiilh new
ideas and new vision. In a field such as Jewish education, research can be a
vehicle for bringing some of the most creative and rigorous thinkers in American
wmiversities info an enterprise which has become intellectually impoverisied..

SECTION 2: WHAT ARE THE ELEMENTS OF A CREDIBLE
RESEARCH CAPABILITY ?

If knowledge is the key to transforming the educational institutions of today,
and if this kind of knowledge is best generated by research, then the following
questions arise: What kinds of knowledge will support and encourage the
renewal of the Jewish educational institutions of today? And what manner of
research capability will be required to produce and disseminate that
knowledge”?

A credible research capabillity comprises, at minimum, the following six
elements:

== Scholars and researchers; people who understand the context of Jewish
education, and possess expertise in a number of research methodologies.

== One or more universities in which these researchers are trained.

= A number of se_ttiﬁgs (sueh as universities, research centers, and/or cenirall
agencies) in which these researchers ean work, In addition to enabling
researchers to suppert themselves, the avallable pesitions must offer them
opporunities fer career agvaneerment, and continued inteliectual growth.

-- AR infrastruelure whieh suppoHs regeareh. This would include teehnelegiical
and other assistance. it would alse include celleagial Retworking th
conferences, journals, and other venues.

=- Avenues for dissemination to the publie in general, and to pelicy-makers
and practifioners in partieular.

= At least ene eoerdinating beedy, whieh weuld sefve as an adveeate for
researeh, and a gatekeeper fer funding and publication.

IR Sestion 4 | will dissuss eaeh of these eampenents in detail. But even this
sshematie lisling demenstrates an impertant peint: No ene ef these
slements ean stand alene. it makes ne sense to ereale pesitions without
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qualified people to fill them. These people require rigorous training; but few will
enter lengthy training programs if there is little hope of a future position. Without
an infrastructure, a position alone will not produce much research. Without
dissemination there will be little interest in, and public support for, either the
positions or the infrastructure. And without some sort of coordination, findings,
no matter how important, are hard to disseminate.

Thus, the problem of improving the research capability of the field of Jewish
ediucation iis quite complicated. It will require not one, but an interlocking set of
institutions, agencies and funds in order to sustain itself. The analogy which
comes to mind is that of Lego blocks. On its own, any one Lego block is little
more than a piece of plastic; it is only in combination that Lego constructions
become functional and inspiring. And the most artful of these constructions
involve considerable planning; one must choose the building blocks carefully,
understanding the properties of each, and their potential for combinatiiom,

The uitimate purpose of the “research capability” project is to propose a
number of plans or programs through which a strong and credible research
capability might be established in the fleld of Jewish education. In Section 4 |
examine the different components which might be utilized in the ultimate
construction of the plan. Like Legos, each component has a number of variants,
and each variant has advantages and disadvantages. | try to outiine the assets
and liabilities of each variant in this section. Then, in Section 5,,11attempt to put
together a few constructions == to see what a completed structure might took like
if one or another of the possible combinations were realized. These
constructions are only first approximations, intended to raise certain issues and
to inspire the reader fo suggest alternate constructions, so that the ultimate
choice will be informed by a great deal of discussion and debate. But before |
turn to the building blocks themselves, | want to describe briefly the current state
of research in Jewish education -- to lay out the few elements that are already
available, and to point out the many others that are missing-

SECTION 3: THE CURRENT SITUATION

Research on Jewish education in North America has been carried out for at
least 50 years, Most researchers In the field have been trained in American
researeh unjversities, and have held Ph.D.'s or Ed.D’s. Their studies have
drawn hesvily en educational research paradigms and methedologies in the
field of general education, and have included work in histery, philosophy.,
history, psychology, sociclogy, anthropelegy, and pelitical organization.
Hiowever, the entire enterprise of research in Jewish education has been
hampered by the following factors: . . o _
==There gre approximatsly twe dezen full-time asademie pesitiens in the field of
Jewish education, Half of these earry with them administrative respenaibility,
and most of the others require invelvement in eemmunity education projects,
thereby eurtailing the time gvailable for research, At least 75% of the research
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that exists, was conducted by Ph.D. or Ed.D. students as part of the
requirements for their dissertation.
==There is no infrastructure to support research in Jewish education:
== no regular sources of funding exist; occasional funding is disbursed by
agencies or foundations on an ad hoc basis.

-- there are mo centers for research in Jewish education

— there exists no journal devoted to research in Jewish education, Those
conducting research must either attempt to publish in journals devoted to
general education, publish abridged versions in the one or two journals
devoted to Jewish education, or seek out venues for "occasional papers.”

—Al the present time, there is no routine collection of even the most basic data
on enroliment, staffing patterns, or finances. There are no generally accepted
and validated achievement tests. Moreover, the voluntary nature of Jewish
education and the loose organizational structure of its institutions, militate
against the collection of this data.

== A significant number of studies are planned, and even partially executed,
either by Bureaus or individual researchers; most of them are ultimately
abandoned due to a lack of time or funding.The annual conferences on
research in Jewish education, of which there have been five, receive
submissions of only $-1@ papers per year; In addition, they receive 10-112
reports of research in progress, but many of these studies do not seem to be
completed.

--There is only one Ph. D. program in North America (at Stanford ) which is
geared towards research in Jewish education. This program was unable to
apen in 1991-92, for lack of qualified applicants.

-— There are perhaps two dozen practising Jewish educators, or people with a
deep interest in Jewish educalion who are enrolled, at any given time, in
Fih.D. programs in education at thelr local universities. Often these people de
not write their dissertations on topics related to Jewish education, either
because they cannot find faculty advisors, or because it Is recommended to
them that a dissertation in general education would make them mere
“marketable.”
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SECTION 4: POSSIBLE STEPS TOWARDS THE ESTABLISHMENT
OF A RESEARCH CAPABILITY

1. ENLARGING THE POOL OF RESEARCHERS

A) The creation of Ph.D. programs specifically for researchers in

Jewish education.

== At present, mone of the Jewish universitles have a faculty of sufficient size,
and with sufficient expertise to prepare students for a variety of research
methodologies.

== It is mot clear that any research university other than Stanford is prepared to
mowunt @ doctoral program in research in Jewish education; even Stanford's
program is predicated upon outside funding and relies on visiting professors
of Jewish education.
- Iffvemitoussimasihittibors reegideeneetts conltt! He dittunventied, 2N D. pegram
offered jointly by a Jewish and a research university might be a possibility.

B) The creation of post-doctoral programs
< iin Jewish education, for researchers trained in research universities
=in research, for Ph.D.s with experlence in Jewish education

== This may be a more feasible alternative than doctoral programs.

C) Institutes and/or stipends for reflective practitioners and/or

action research o _

~ This is a very important avenue for linking research and practice, and
improving practice as well (see 11C; question 4); but it doesn't seem likely that
this will greatly expand the pool of researchers. On the contrary, it will
probably require additional researchers to work with practitioners.

D) Attempting te involve Jewishly identified researchers at research

wiversities in collaberative researeh projects. .

-~ This does not seem like & promising shor-term strategy, sinee few
resegrehers are both suffisiently flexible in their career paths, and sufficiently
Siegr gbout the research topies they might gursuey te agree to participate in a
mew and very different ressareh preject IR the near future.

== [t weuld be 8 premising leng-term sfcra’ceg)éa if 8n engeing effort were mMade to
cultivets the interest ef & group of researehers. In talking to researehers whe
gt fall inte this eategery, | feund & great deal of interest iR an eRgoiRg
Semingr, oF sefies of eonRfersnees, On areas of mutual eencern With regard to
Jewish life (“the transfermation ef Jewish life” was suggested as an
overarehing theme by ene greup with wher | speke). This fermat weuld allew
ressarehers in edusation and related fields to form informal netwerks, whieh
might, further dewn the read, lead te researeh projects.
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l: CREATING POSITIONS FOR RESEARCHERS IN JEWISH
EDUCATION

A) Endowing research professorships at Jewish universities
Although this would seem like one obvious solution, a number of caveats are in
worder:

< Most ediucational research operates within a soclal science research
paradigm, which has increasingly come to involve large, multi-site, cross-
metihodiclogical studies. In the absence of a colleagial network and a
supportive infrastructure, an individual research professorship (or even two or
three) may not be productive way to seed research.

-- Jewish wniversities demand & great deal of their facully in terms of teaching.
supervision, and community outreach, These calls on a faculty member's time
would limnit his or her availability for research. If, on the other hand, research
professors were exempt from these obligations, various intemal problems
might zrise.

B) Endowing professorships in Jewish education at researcin

wmiwersities (a combination of an endowed chair and half-time junior positions

s ibeen suggested; joint appointments in Judaic studies and education have

also been proposed)

=This amrangement would only work if the research conducted by facuitly
memibers had & umiversal educational appeal, as well as a Jewish focus,
since these faculty members would be expected to publish in the same
journals as their colleagues. Might this serve to skew research topics, and
would this kind of skewing be good or bad?

~ Judaic studies departments and programs have been notoriously
imhospitable to Jewish education in the past; this attitude may not be prevalant
Im some newer programs, and might be changed in others.
= [k would be unfortunate if the effort to create new positions fer researchers
were 16 undercut the viability of the departments of education at Jewish
universities, many of which have made great strides in recent years.

C) crutln? positions for rasearchers at centers for research, wihicim
&re either independent, attached to a graduate school of educatiom,
oF losated in a eentral agen g
*= An iingependent institution would presumably be free of the constraints listed!
in 11 82; nonetheless, its creation migh be interpreted as an abandonment of
msmutlons
gependent institutien mﬂghi net be able to attract researcheis, uniess it
give to effer them joint iﬁtfnents with @ university.
< ﬁ@g@a@i agument €an be mads, 1believe, for supporting the effort3 of existing
tutions at Jewish universities and egntral agenaies, while building in
eguards to assure that the researeR pregram is Rat Reglected. .
= @vﬁﬂ gl the censtraints discussed abeve, the ereation of research consertia
gt e the best selutien. Researeh eenters funded by OER| are often creaied
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through various consortia arrangements, etther with individuals or with their
institutions. A number of different models exist, which bear investigation.

A variety of questions might be raised regarding research centers:

1) Should they be funded by endowment, by competitive grants, or by some
combination of the two?Competition for research funds makes the process
more democratic, and ¢an spur individuals and institutions to marshall their
creativity and resources. On the other hand, established researchers (or even
less-established researchers who are very busy) may not be inclined fo enter
into competition; these researchers might only be enticed to devote their
energies to research in Jewish education if they are invited to do so. Which is
fikely to yield research of the highest quality == invitation or competition?

2) Should the center be organized around a programmatic research agenda set
at the outset by some coordinating or governing body? Given the CIJE's need
for research related to the “best practices" project and the evaluation of
progress made in the “lead communities,” these areas, at least, would seem
to require programmatic research. On the other hand, some have argued that
research of high quality is best obtained when scholars are left to set their own
agendas; What is the optimal balance of programmatic and more
individualized research?

3) Of what priority is the need for a center devoted to the field testing of curricula
and/or programs?

4) Should there be one or more centers devoted to refiective practice and/or
action research? Research efforts undertaken by practitioners can add a new
dimension of knowledge and understanding; they can also create closer
gr;lkage between research and practice, and serve as catalysts for institutional

ange.

5) Should there be @ center or comparable agency devoted to the collection of
data on enroliment, staffing patterns, finances, etc.?This tends to be what
communal leaders think of when they think of researeh. A Aumber of people
have raised their concern that funding limitations will result in a research effort
which is limited to this kind of data collection; they have argued that in the
absence of more contextual, interpretive research, this data Is of little use.

if the decision is made to create research centers, in an effor to foster
programmatic research, these and other questions must be discussed. Nearly
all the established researchers with whom | spoke suggested that if centers
were {0 be established, a coordinating group would have to be formed:,
consisting of approximately 30 researchers, funders, practitioners and
communal leaders. This group weuld meet several times to hammer out a
research agenda, set the parameters for the eenters, and oversee the
competitions, if these were agreed upon. The group, or its designees, would

PZCEET6ETT Neoaw zq:&q 1ws 33-, 6-15a



sTugd

continue to be involved in reviewing the resultant research and monitoring the
centers’ productivity..

llli: THE CREATION OF AN INFRASTRUCTURE TO SUPPORT
RESEARCH

A. Funding for equipment, tachnology, research assistance, ete.

1) A centrally administered research endowment might be
established. Researchers would submit proposals to a review panel,
composed of prominent researchers, and (possibly) other stakeholders .

2) Special funds might be designated for certain groups, e.g.,
doctoral students, postdoctoral fellows, or established researchers not
previously involved in Jewish education research.

B. Colleagial networking:

1) The establishment of a journal
---At the present tirme, there is not enough research being done to fili a
quarterly journal of high quality. One alternative might be beginning with
an annual publication. Another might be commissioning articles by
established researchers, to set a high level at the outset, and instituting
blind peer review only when sufficient papers became available.

2) Expanding the conferences of the Network for Research in
Jewish Education.

== Seminars might be held to encourage and/or plan research on specific

topics.
-—%searcners not previously involved in Jewish eduudiiwuul Kiocaieh might
be invited for exploratory discussions, as suggested in IC.

3) Holding sessions on research in Jewish education at the
conferences of other scholarly associations, such as the AJS and
the AERA.

4)The creation of an annotated bibliography of existent research
and/or a clearinghouse, comparable to ERIC, for research in
Jewish education.

None of these suggestions would be particularly difficult or costly to implement.
All, however, would require one or more people designated to carry them oult,
and compensated for their time in some way. This points to the need for a
coordinating coungil.

10
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For purposes of discussion | am separating the scholarty exchange of ideas,
(components of which were proposed in section Ill), from more popular forms
of dissemination, whose purpose is to create an interest in research, and to
share the findings of research with a broader audiencs.

A) The establishment of a magazine comparable to Educational
Leadership, or or a newsletier like the Harvard Education Letter.
== the practitioners interviewed for this study indicated that they regularly read

(or, at least, peruse) magazines such as Educational Leadership, and
newsletiers related to the teaching of English, math, and foreign-languages.

B) Commissioning articles in the Jewish press summarizing
resdoarellli findings, and spelling out their implications for practice
and policy.

C) Sponsoring sessions on research as a regular feature of
conferences such as the GA, CAJE, denominational groups, etc.

V. A COORDINATING COUNCIL

It is hard to imagine how many of the suggestions outlined above could be
implemented, without the existence of some sort of coordinating council. Such a
council might serve some of the following functions:

a) setting a research agenda for programmatic research centers

b) awarding and administering grants

¢c) dissemination and publication, as enumerated above

d) serving as an advocate for research

e) seeking new sources for funding research

Though the need for such a council would seem self-evident, a number of
questions arise regarding the method by which it would be convened, and its
composition:

1) Which greup or organization has the authority to convene such a council?
2) In what proportion (if at all) should the following groups of stakeholders be
represented on the councll:
-researchers from Jewish institutions
-researchers from research universities
-practitioners
-communal leaders
-funders
-members of the CLJE board?
3) Would membership on the council be rotated?
4) Would the council require a professional staff?
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SECTION 5: PUTTING THE COMPONENTS TOGETHER: THREE
PRELIMINARY PROPOSALS

The eomponents delineated in the previous section might be combined in any
number of ways. This section contains three “first approximations” ==
combinations which highlight some of the differences between the possible
components. These proposals differ as to their cost - the first is probably the
most expensive, while the third is deliberately scaled down. As we collectively
assess these proposals, and the others which | hope will be forthcoming, my
hope is that we will be able to arrive at a consensus as to which is most feasible
in terms of economics and institutional constraints, and which will yield the type
of research which meets the needs of our current situation.

PROPOSAL 1: A NETWORK OF RESEARCH CENTERS ORGANIZED AROUND
A PROGRAMMATIC RESEARCH AGENDA

This proposal is based on the following assumptions:

1) The greatest need at the present time is for programmatic research that is
sustained over a period of years, cumulative, and focused on a number of
pressing needs.

2) Rather than trying to study everything, the community of scholars in Jewish
education ought to concentrate on a few areas to which it can contribute the
most.

3) Rather than awvoiding or circumventing the Jewish training institutions, we
should enrich them by making them partners with some of the leading
research universities in the research endeavor.

4) The participation of scholars from research universities will require an
investiment over the short run; that investment will ultimately yield important
new work,

5) Along with a major funding effort for research centers, a smaller, but not
insignificant fund should be established to support the work of independent
scholars from various institutions and from various disciplines.

In this propoesal most of the research-related activities would emanate from and
be organized by acore group of 30 researchers, funders, practitioners and
community leaders which would serve as the initial "Research Council.” Over
the course of a year and a half, the Council would:
a) set a research agenda for the field
b) prioritize the research agenda
c) ascertain how much concerted research in each priority area would cost
d) ascertaln how much money is available, and consequently, the number of
centers that can be established.
¢) coordinate the creation of research centers, either by invitation or by
competition.
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f) ereate a mechanism to oversee the competition, if there is one, and to
mnitor the work of the centers
¢reale a mechanism for reviewing and awarding individual granis.
delegate a subgroup to create seminars, summer institutes, or some other
mrehanism whereby a network of Jewlsh researchers hoiding positions in
regeareh universities can begin meeting to discuss common comcemns
refted (eiiner directly or tangentially) to Jewish education.

FROPOSAL 2: ESTABLISHING RESEARCH PROFESSORSHIPS AT
MAJOR UNIVERSITIES

The assumptions behind this proposal are:

1) The key to producing research is the training of researchers and the
creation of atiractive positions for these researchers.

2) Unminersities are the best structure in which to conduct research andi traim
mew researchers,

3) The scholarly imitiative of individuals will produce research of higher quality
than that of research centers organized around a programmatic agenda..

4) Puthlishing and promotion are key elements in the reward structure for
researchers,

Tihe core component of this proposal is the creation of positions for researchers
im Jewish education at major universities. Some of these positions waulld be for
seniior faculty, and others for more junior faculty; some might be in the schoal of
ediucation, while cthers might be in Judaic studies. If possible, all woulld be joinit
appointments with an existing department (such as sociology of educaliion or
cumiculum and teaching). An issue which would require considerablia
discussion is that of the criterla by which some universities would be selected
for these positions. And an important sub-issue would be the questiam of
whether positions would be created at Jewish institutes of higher learniing, as
well 25 &t research universities.

This proposal weuld also require the ereation of some sort of coordinating body,

thut itls function would be limited to;

&) raising and disbursing funds for research

i) publishing or funding & journal and a series of books. _

€) Publishing & newsletter for the nen-sehelarly public, for which the editorial
responsibility weuld be shared by the universities with endowed

ofessorships. _
@ﬂwﬁéﬂﬁg desteral and post-doeteral fellowships.

i)
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PROPOSAL 3: A “GRASS ROOTS “ APPROACH
Two majjor assumptions are at the root of this proposalt:

1) That the sums of money required by proposals 1 and 2 will not, at least
iinitially, be obtained.

2) That the centralized coordination of these two proposals is either: a) tae
diigarchic, or b) impossible to achieve, given the fragmented nature of the
Jewish community.

This proposal, therefore, calls for more modest and experimental efferts, parts of
which, if proven successful, might be expanded in the future. It would include
the following components:

1) The creation of two post-doctoral programs, one at a Jewisih university (for
Ah.D.s with strong research skills, who need to learn more about the context
of Jewish education), and one at a research university (for Ph.D.s familiar
with Jewish education, but lacking in research skill§).

2) The creation of afund for research, to which any individuall or institution
might apply .

3) The creation of special funds for specialized research efforts, Requests for
proposals in specific areas would be sent out, and Individuals, teams of
researchers, or institutions might apply.

4) The endowment of & jeurnal, and appeintrent of an editorial board.

MNote that this proposal weuld ereate only a few new pesitions for researchers
(& the universities where the pest-docteral programs were located). The %rgnts
for research would ereats addmenal pesitions, but these pesitions would
funded only by “soft’ money. In addition, the proposal (as it stands) would not
include any form of dissemination 6 a breader audience (though such a
component might be added).
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JUST THE

TO: Seymour Fox (3> ULu
FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 11/22/91

Dear Seymour,

IV© just com®© back from a wonderful week in tho Mid-wost. | got somg roally
good feedback from the various researchers | met with at Madison and MSU, as
well as a new approach to re-drafting my document, and beginning the
decision-making process (the latter two from David Cohen, who was
extraordinarily helpful). | also had a nice lunch with Danny Marom, whose visit
to East Lansing overlapped with mine.

As soon as I've had a chance to make the revisions and emendations
suggested to me by David Cohen, I'll send the latest version to you and Annette.

The immediate purpose of this FAX is to let you know that in two weeks | am
planning to go to Cleveland (to meet with Mort on December 9th), and then to
New York. | have held off making my plane reservations, because |didn’t know
if and when Scheffler would be able to meet with me (I was assuming that |
would take one day that week to fly to Boston). But now I'm told by my travel
agent that if | don’t buy my ticket by Wednesday, the cost will go up by about
$1,000.

If you have been able to reach Scheffler, and if he is willing to meet with me,
please let me know by Monday or Tuesday, at the latest. (I'm leaving a day or
two to connect with him). If | haven't heard from you by Tuesday, I'll assume that,
for whatever reason, Iwon’t be going to Boston.

On a related matter, I'd like to have a decision on my request to convene the
advisory committee for the research capability project on January 27th in
Boston, or at some other time (convenient for you and Annette) on the West
Coast. | understand that Steve approved the additional expenditure. Can we
talk about it on the phone, sometime-before December 7th? ()

Hoping to hear from you
B’Shalom,
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JUST THE FAX...

TO: Annette Hochstein and Seymour Fox
FAX NUMBER: 011-972-2-619%951
FROM: Isa Aron

FAX NUMBER: 213/939-9526

Dat?é**!i!!’j*z!’a’l** % Kk kkkhkkkdk *********************chwlauu—_ oﬁ-qT—‘

(ST PR P ii*tii**ﬁiﬁﬁh**tii*i*i#iiiliﬁiiitliallﬁﬁllitlttttt

Dear Annette and Seymour,

Il 2am lleaving on Friday moming for my trip to East Lansing and Madisam, but |
wanted to send you a copy of my latest “working draft” before | left. i tried to
follow Jack's and your advice and categorize the options with variations,
leaving the issues for the end. | am Faxing a copy to Jack as welll, though he
won't receive it until after  leave, Please let me know your reactions. | find that
receiving feedback from you is very helpful.

David Cohen has agreed to serve on the advisory committee. By coincidence,
Ml be meeting with him on the same day that Danny Marom ia. If, by some
chance, you make contact with Scheffler or Coleman before | [eave on Friday
morning, please lst me know. Ofherwise, you can leave a message on my
weﬂng machine (213) €39-9021 when yeu do make contact with either or

Persuant to our eenversatien regarding a meeting ef the advisory cemmittee on
127/92, Shulamith tells me that yeu veieed seme reservations. | would like to
urge, 8#gain, that we have sueh a meeting; | den't see hew we ean make an
inermed and considered eheiee witheut it. Unferiunately, Lee Shulman wilt be
unsble te atlend on the 27th, and David Cehen (whe will be at Stanford by them)
may net be sble te go East either. Is there any ehanee of eur having a meeting
in Califernia, seme time during the menth of January? Lee tells me that

premised Rir a visit to Stanford before June -- eeuld this be an
Oppertunity te keep that promise? Let's diseuss this soen —perhaps on the
phone sometime during the week of 11/25%7

B'Shalem,
Isa
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BUILDING A RESEARCH CAPABILITY FOR JEWISH EDUCATION
Discussion Draft #5
Prepared by Dr. isa Aron
November, 1991

The purpose of this project is to present the Council for Initiatives in Jewish
Education {(CUE) with a set of proposals which would lead to the enhancement
off research in Jewish education. The starting assumption of the project is that
current nesearch efforts in the field of Jewish education are highly inadequate,
im terms of both quantity and quality, as is discussed in section A. |f the CUE
agdiopts these proposals, it will seek funding for them from among its affiliated
foundations and organizations.

Im its first phase (through December, 1991), this project aims to explora a broadi
arnray of potential components of a research capability, to explore the
ideological underpinnings of each, and to raise certain empirical questions
relating to their feasibility. In the second phase (January through March, 1992),
the options will be winnowed down to a small number of the most desiraltie;
following this, the cost of each option, in terms of money, personnel, institutiomall
support, and other factors, will be projected.

The components presented in Section B deal primarily with the institutional
changes which will be required to produce more and better research, and not
with the content of the resuitant research. When specific topics for research are
ciled they are intended only as illustrations. The components are not conceived
of 86 mutually exelusive; on the conirary, it is assumed that some combination of
several options will be required.

The outline of this document is as follows:
- Sectien A deseribes the eurrent state of research In the field;
~-Seslien B presents an array of petential eempenents for enhancing our
eurrent research capability;,
Segtien C sets forth the undertying issues which will have to be discussed
befere & eheiee between the vareus eompenents can be made.

A: The Current 8ituation:

Researeh on Jewish edueation in NerR Ameriea has been carried out for at
least SO years: Most Fesearehers in the fisld have been trained in American
rESEaFER universities, and have held Ph.D.'s eF Ed.D's. Their studies have

FaWR Reavily 6n edusatienal researeh paradigms and methodelegies in the

eld of genefal edueation; and Rave insluded werk in histery, philasephiy;,
tistory, ;95-2/@%@!6 Y, seeielegy, anthrepelegy. and politieal organization.
HIOWEVEF, he enfire enterprise of researeh in Jewish edueation has been
harmpered by the fellewing faeters:
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- At the present time, there is no routine collection of even the most basic data
on enroliment, staffing patterns, or finances. There are no generally accepted
and validated achievement tests. Moreover, the voluntary nature of Jewish
education and the loose organizational structure of its institutioms, militate
against the collection of this data.

~There are only 20 full-time academic positions in the field of Jewish educatiom.
QOf these, 12 carry with them administrative responsibility, and most of the
others mequire involvement in community education projects, thereby curtailing
the time awvailable for research. At least 75% of the research that exists, was
conducted by Ph.D. or Ed.D. students as part of the requirements for their
diissertation. -

=There is mo iinfrastructure to support research in Jewish educatiom:

—~ mo regular sources of funding exist; occasional funding is disbursed by
agencies or foundations on an ad hoc basis.

- there are no centers for research in Jewish education

-~ there exists no journal devoted to research in Jewish education. Those
conducting research must either attempt to publish in joumnals devoted to
general education, publish abridged versions in the one or two joumals
devoted to Jewish education, or seek out venues for “occasional papers.”

~ A significant number of studies are planned, and even partially executed!,
gither by Bureaus or individual researchers; most of them are ultimately
gibandoned due to a lack of ime or funding.The annual conferences on
research in Jewish education, of which there have been five, receive
submissions of only §-10Q papers per year, in addition, they receive 10-12
rqwtls ofd research in progress, but many of these studies do not seem to be
completed.

- There is enly ene Ph. D. program in North America (at Stanferd ) which is
geared towards research in Jewlsh education. This program was unable to
open in 1991-82, for lack of qualified applicants.

= There are perhaps twe dozen practising Jewish educators, or people with &
de@g inerest in Jewish education who sre enrolled, at any given time, in
Ph.D. pregrams in education at thelr local universities. Often these people do
net Write their dissertations en topies related to Jewish educatiom, either
besause they eannet find fasulty advisers, or because It I8 recommended to
them that & disseration in general edueation would make them more
L 9‘_6
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B: Possible Components of a Research Capability

- @ncourages collaboration
- g@llows for continuity and long-term projects
-= greates an “address” for certain types of research

Ditterent Tynes of Canters --variation accarding ta:

a) FUNDING
-- endowment
~- competition for grants
<= individual fundraising
== some combination of these
b)AFFILIATION
== independent
== located within an existing institution (a Jewish or general university,
Bureau, JESNA, denominational agency, etc.)
== composed of a consortium of institutions
¢) RESEARCH AGENDAS
-« 8 programmatic agenda set at the outset by some coordinating o¢
governing
-- affiliated researchers select their own research topies
= field testing of curricula and/or programs
== reflective practice
-- actien research
== collection of data on enroliment, staffing patterns, finances, etc.

Empirical Questions _

a) How many researchers does it take to have a well-functioning center?

b) What are ancilla?t costs, in terms of research assistants, support staff,
equipment, other .

¢) How many existing institutions have a critical mass of researchers willing and
able to engage In research in Jewish education? Alternately, what would it
{ake to attract researchers to these institutions?

d) What are the additional costs, in terms of both money, time and energy. of a
conserium arrangement?

Ii. (rather than funding) research eenters) CREATING POSITIONS
FOR INDIVIDUAL RESEARCHERS .
= 8.6, researeh professerships st Jewlsh or secular universities

92888262 XE NOWY SX2EZ3 3L TE=ZE-0N
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) A cenitrally administered research endowment. Researchers submit
preposals to a review panel, composed of some combination of the folawing:
- flunding agencies and foundations
-- t@searchers (in both Jewish and general education)
~~ giiher stakeholders

i) Special funds designated for ¢ertain groups, e.g.:

-~ doctoral students

-~ posidoctoral fellows

-- gglizblished researchers not previously involved in Jewish education
research

c¢) Research funds available from foundations and/or donors on a project by

project basis

IV. ENENXRBARISON GHEHE .00 FOR FSEEIRIHER S
Parsilhifi-Variations:;

a) Ph.D. programs specifically for researchers in Jewish education.

) Post-doctoral programs
- in Jewighwidbcatiocation réee seskarsHeaindiiredesepeshanaiv ersitarsities
« iim research, for Ph.D.s in Jewish education

c) imstitutes and/or stipends for reflective practitioners

EmpiricalLQuestiona:

@) What does iit take to mount a high quality Ph.D. program in research? Are
amy of the Jewish umiversities able to offer programs eof this calibet?

i) Wihat is the feasibility of a Ph.D. program offered jointly by two institutions?

c) What are the costs of a post-doctoral program? What waould Jewisih
Whvarsilﬁe;lseaunar universities require in order to meunt post-deciorall
programs

d) What kind of training and support would “reflective practitioners” require?

V. VENUES FOR DISSENINATIN
Passible variations:

2) sutholisrl
~ journals
=bookopginds
- conferences
- $@56ions st conferenees sueh as the AERA, AJS, ele.
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b) popular
- @ Magazine
- grticles in the Jewish press
- ;gssiens at conferences such as the GA, CAJE, denominatianal groups;,

c) biblliographic resources
~ grezfion of an ammotated hitbliography
= clearing-house modeled after ERIC

V1. GINEE QPR MIFRE GRIDAETRN NG BRTIT 25 / COORDINATING
COUNCILS

EQSsiil§ Fundlions

a) to award and administer grants
b) to set priorities for programmatic research centers
c) to undertake joint dissemination projects
== publish a journal
- Sponsor conferences
-- schedule sessions at the conferences of other organizations, such as the
GA, AJS, AERA, ete.
d) act as an advocate / es-person for research
€) seek new sources of funding for research

C: QUESTIONS AND ISSUES WHICH COME INTQ PLAY IN
DECIDING AMONG THE QPTIONS:

1) Some research topics may be deemed werthy of being assigned highest
priority, These are likely to fall under the rubric of the social sciences, and te
tbemefit from mutti-site, multi-methodology research. These type of studies are
best conceptualized and ceordinated within a researeh eapter. On the other
hand, some have argued that research of the hlqp. qua'!.rg is best obtained
when seholars are left to set their ewn agendas; this tends to be the view of
those operating from & humanities perspeetive, though numerous social
scientists alse subscribe o this view. What is the eptifal balance of
programmatic and mere individualized researeh? N _

2) Though researeh is impertant to the process ef infermed deeisien-making,
and though it 6an make imporant esentributiens te the revitalization ef an
endeaver, it is imperant net te ever-siate this peint. There is a goed deal of
evigence that peliey-makers, for example, 8o net usually use researeh o
iinferm their deeision-making in 8 direet way. Instead, researeh serves o
validate previeusly fermee opiniens, at best, and as pelitieal ammuRitiom, at
worst, Praetitioners, as well, ave net knewn fer ineeraerating the firdings of
researeh ipte their werk. Therefere, it is imperant to ask eurseives: Te what
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extent should the perceived needs of various stakeholders {be they
foundations, donors, Federation executives, practitioners, or researchers
themselves) determine the type of research which is funded? For example,
how important is the collection of basic data on enroliment, personnel and
finances? This tends to be what communal leaders think of when they think of
research. A number of people have raised their concern that funding
lmitations will result in a research effort which is limited to this kind of data
collection; they have argued that in the absence of more contextual,
interpretive research, this data is of little use,

3) Existing institutions of higher learning in Jewish education ought to be form
an integral part of the research effort. However, this research cannot be -
allowed to detract from their other functions, such as training and outreach,

4) The institutions of higher leaming in Jewish education have much to benefit
from cooperation and the pooling of resources.The existence of funds for
research ought not to sen/e as a divisive element.

£) Involving researchers from large reasearch universities would enhange both
the quantity and quality of research. What these researchers may lack in the
way of first hand knowledge of Jewish educational institutions may be
compensated for in a number of ways.

6) Competition for research funds is healthy, spurring individuais and
institutions to marshall their creativity and effort. On the other hand,
established researchers (or even less-established researchers who are very
busy) may not be inclined to enter into competition; these researchers might
only be enticed to devote their energies to research in Jewish education if
they are invited to do so. The quality of the resultant research is of paramount
importance, The question is; which is likely to yieid research of the highest

quality - invitation or competition?

7) The world of Jewish educational research is small and insular --
inclugiveness and democracy ought to be guiding values, though not at the

ense of quality
arch &forts undertaken by practitioners (whether in the form of
"'reflectlons on practice* or, more elaborately, as action research) are worthy
investments, fer a number of reasons:
== they add a new dimension of knowledge and understanding
- {they semeto antage tthe meol off eseahers
== they alow for closer linkage between research and practice
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JUST THE FAX...
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TO: Annette Hochstein and Seymour Fox
FAX NUMBER: 011-972-2-G19931
FROM: Isa Aron

FAX NUMBER: 213/939-9526

Pate: 11/4/81 Page_ 4 .. ofof 1 4

ARETERARA AR R A AR A ANNRR AR R AR bk DA A AR AN R R AR A AN A AN A Rk

REVISED AGENDA FOR TELECONFERENCIE
Tuesday 11/5, 11:30 EST

1) Review of process to date == Isa
2) Review of interim report of 10/28
For an elaboration of items 3 -9 see Isa's 2 - page memo:
3) Need for a coordinating / “governing” body?
4) What does it mean to "'maintain the relative importance of various [tems?*
5) Funding parameters ~ can we project minimum and maximum amounts?
B) Need to convince people of the importance of research?
7) Additional interviews to be set up:
-- board members?
= commissioners?
== Scheffler?
== David Cohen?
8) Ongoing cemmunication with advisery committee
9) Pessible advisery committee mesting, January 24th or 27th?
10) initial dissussion of final repert
Talk to you soon!

B'Shalom,
Isa

ATEEEESZTC Heaw 27:i9%F now @d-+
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TO: Annette Hochstein and Seymour Fox

FAX NUMBER: 011-972-2-@193%1

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 10/31/91 Page off 3
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Dear Annette and Seymour,

This is to confirm that the teleconference regarding the "research capability”
project will be on:

Tuesday November 5th at 11:30 a.m. (EST)

(As | mentioned in my last fax to you, Jack will only be able to participate in the
first 45 minutes.)

The following is my proposed agenda (the enclosed two-page memo spells
these out in detail):

1) the need for a coordinating / “governing™ body

2) what does it mean to maintain “the relative importance of the various
items?”

3) funding parameters -- minimum te maximum
4) the need to convince people of the importance of research
5) additional interviews which need to be aet up:

== Board members?

-= Commissioners?

== Scheffler?

6) communication with advisory committee, including possible January
meeting



4) Annette’s letter, as well as recent conversations with Lee Shulman and Sam
Heilman {(who, by the way, agress to serve on the advisory board}, point to an
important issue which is partly taken into account by the final option In my
report, but, in actuality goes far beyond this. In the current climate, it is not
enough to create a blueprint for research -- we also need to implant firmly in
people’s minds the notion of the critical importance of research. We need to
create a climate in which research is valued.

My specific question is: does creating a strategy for valuing research fall within
the purview of my project? If so, how shall 1 approach this task? As several
members of the advisory committee have pointed out, this calls for marketing
expertise of some sort. To whom can we turn for advice in this area?

5) In Shulamith’s description of my project (p.3) it says;
“[isa] will solicit opinions and direction through group and individual
interviews -- from Board members, commissioners and Senior Policy
advisors.”
Thus far, | haven't been given any names of board members or commissioners
to interview. If you want me to do these interviews, | can probably work them into
my December trip -- but | need to know now,

That's it for major questions. Now for some little details:

1) How can | reach Abe Tanenbaum? | tried YU, but his number is incorractly
listed, and no one in the various Deans’ offices seems to know which
department or school he's in,

2) Please let me know when Seymour has reached Scheffler.

3) David Cohen hasn't returned any of my calls. Sharon has urged him to call
me, but no luck so far.

4) Please let me know as soon as possible:
a) Seymour and Annette's January schedule
b) whether there will be money for an advisory committee meeting

B'Shalom,

SZERSHEETE Nawy 68:im PmX 1L0-Er6-Fo
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“Butiding a Research Capability for Jewish Educatttory
Interim Report o the CIJE staff, October 26,1931
isa Aron,Ph. D.

The Planning Process

As indlicsiind in the proposal, the “research capability” project has two distinct
pihases, an intake phase, and a phase in which. a limitedlilimber ef options will
be chosen and adumibnaled. The intake phase is currently in fuR swing, with ane
focus group complieted, and an additional eight or nine in the planning. Eleven
dummmdmm commitiee are on board, and!havq
had extensive conversations with many of . At this pol Int,awldehm
oylions are being considered; while various ‘iealityfadus'wd-nas lity,
cost, and avallability of personnel have been noted, they have net, as yet, been
discussed in any detail, h.lanunry "with the beginning of phase 2, these
concems will come fo the forefront,

Options Under Consideration

1) Ressaicih contely dedicaled o kamm
Wwouldbefundodfaaﬁvabhn—y ar period, and weuld pursue a
mﬂc Méaendlmhdesl ated area, much as the National
by OERI, A centermi ht be located In one Institution,
or_iitniﬁtbcawﬂdsnomaﬂuﬂoft of institutions, The centers
mwwwmwmmm This typa of *
arengement would lend itself to policy-orientad researeh, Smeexarrpluof
the research agends adopted by a particulsr institution are:
e e
- nting mative
mm.mr ind ermal
A

- m**w.mmemdam?ﬁ'

Ebitioagié:

a#mﬂnmeardﬂeﬂmare Wbﬁe@“émm artiadar
donors, researsh euﬁ#te%fewsadmﬂw reeflﬁe;wl p e
draseaﬂws‘ 9v' 6F @ sustained peried of ie.

Quesbions o be answared:
Would the mﬁseaﬁda genters be essta%&%ed by eempeﬂﬂeﬂ 6F By Ipvitatien
s ey s T s

energy diains, at
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2) Endowed research professorships and/or research centers,
either at existing institutions or as independent entities. The major
difference between this oplion and the first is that in this option the researchers
would fee free to select their own research topics, and would not be tied to 8
programmatic research agenda. (OF course, these researchers could also
compete for other funding, but the assumption is that at least part of their staff
would be on *handj! rather than “soff”” money.)

Baflonala;

« Research ought not to be linked entirely to perceived needs; there is a need
for more ‘basie” research, and for greater freedom for the researcher.

~4 research professorship ancd/or center at an existing school of education

muldhumﬂutmoa@andwnlngwoun m Itwould also
begin to create a climate validating rescarch jn triat

Questions to be answared:
a) How many researchers would it take to maintain both the Integrity and
of an endowed center? How could a sufficient number of
researchers be enticed inlo the field?
b)CouldaWuwmentbewoﬂcedoutbelwnn a number of

~ 8) One or more centers for field tasting.eurrlcula and programs as
they are being developed: These might be organized byreglon
.cjlécmmm’ » OF type of setting (day school, supplementary school, camp, |

Rationale:

Jowish education Is relatively rich In the area of new textbooks, curricula, and
programs; but these are rarely fisld-tested in a systematic way that can

4 provide feedback fo the developers.

4T The encouragement and funding of “reflective practice* and
action research. Practitioners (perhaps in teams, pcrhapi individually) weuld
be trained to do research remnpshmwoﬂ@ ops, OF A8 AN O g
course in e partioular As their research proceeded, they woultd be
guided and supported by experienced researchers.

1]

-mmmmwmmmwrmm
bpimwould be genersted from the concerns of people in the field; secend,
it might facilitate dissemination, as research done bypraqﬂﬂenmweﬁd
presumiably be more credible to other practition
«Thlswuldalsesemnafomaf esslenaldevobpmentforimefm
finest practitioners, whe may be leeking for eppertunities fer growth.

=t -
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Duestions 6 be answered;
a) Would praciilioners be inierested in this type of project? What might serve
as ah intentive for them to participate?

&) A fund {3 auppevt r¢oaareh. Individuals 6r taame Qi recaarchurt could
oitizin fundling from an established fund, through a competitive process. Those
applying for funds miight include academicians in Jewish institutions, academics
in ofher instifutions, practitioners, and/or Bureau personnel.

Batinnalft;

nNddrmadtbbeﬁmwmePemelved needs of policy-makers.
There is a need for research that is rhore “basic™ and Independent than the
types of research which woliid be generated under the gptions 1,3, and 4.

- The process of funding would be more open, and funds would be available
o more peqiie than under option 2,

~Thisniu1tmumiruiveforrmardmwhoseprknmyfocuslsnot
Jewish education 1o get mvolved in a particular research projectt

£) Would these awards be govermed W pre-set criteria or conditions?

b)l-lmwuldﬂnrovbwmwork? ould the panel of reviewera rotate
each year? Would the panel which reviewed proposals for programmatic
research bupmhwma proposals as well?

i
&
ki
Tl
%
g
é

6) Fellowships for decteral ‘candidates and beginning researchers.

Ratiomatke:
Atm&mmnstanm researchers whe are free to fogus on Jewish
sducalion as an area of study. Established ressarchers, whe are al
mwemdmwdi,mbalmybbemlnvdmm ®
« r-gtthe begiving of their careers.

#“‘ £ g be rgaced isaly, rocionaly nasonaly, by §e o Seng
i 1 ¥ or
by . Data te be selleﬁ@dmgl lré he "a
—enrslm W j¥e-seheels, seheels, eamps andeﬂ\erlmtﬁuﬂen&
«sfeifing mﬁm?fsﬁﬁm different eategeries, heura ef
employment, |
~fnanees (Rilions, salan )
=fnathaps some baae eumsulir lnfermaﬁem 6:8., hours alietied to differont

what data te
as §uws¥
reblems,

‘-‘-nmn hﬁ\ﬂ
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angued, therefore, that this item ought not even to be Included among the
nesearch options, since it might lead to a misconception regarding the nature
of research.

Rationale:

== This information is critical to policy-makers, and can serve as the baseline
for other research efforts.

—There is a danger, however, that this type of low-level data collection might
be seen as a sullicient research effort, in and of itself. Thus, the usefulness of
this type of data must be balanced against the usefulness of findings
emanating from other research efforts.

Quffeffons o ba Baswhrad-

a) What purpose would the data serve? Every ltem would have to be justified
In terms of s usefulness to either researchers, policymakers or practitioners,
in order to juslify the costs involved in its collection,

b)mueed ;his dsia be collected universally, or would a representative sample

c) Past experience with the JESNA-Hebrew University Cenaus and others
suggests that schools either do not have much of this information mdl
avaiable, or will not voluntarily fill out forms, and that (In contrast to Ju
school systems, hwl'id'ldataoollecdoneanbereqw'od by law a
to rewards andior penalties) only a few local bureaus can provide Ineentlvea
for schools to cooperate, How could this problem be overcome?

8) Venues for dissemination.
Those venues include (but not be lmted to)
~the oreaticn of ong or more jourmnals;
-andiwing & fund for the pl.uleatlan of bod@
Wno andor subsidizing confere
new technologies fo create data bnnki elearinghouses, networks,
. lmllor teleconferencing opportunities.
Rnlimdni
—Research that is not disseminated is of limited use
—Alona with a tAfiRfiroh Anpabilty. Wiavn in a Raar In Auvdinp an ALFTARYS
which reads and understands research.

9) DPesiciphrip aamwwaress obhedd ptinrtdordeeapenh

a broad range of stakeholders. This might involve seme sert ef
mu or public relations plan. The current efforts of the National Asadermy
forEdlmlion might serve as a useful model; ofher models also need to be
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Rattisradte

~<The disserination venues Ested in option 8 are too limited. There is a need
fora road appreciation of the role that research can play in shaping our
educational fulure.

=~ Without broad-based support, research efforts will be the last to be funded
and the first to be cut.

Questions to ba ;nswened;
=) Who has expertise In this area? To what individuals or groups can we tym

for guidance?

D) Sone wurit off oper-arching couweil 1o owversee and coordinate
the research efforta that are brought into being,

Rationale

implicit in most of the optlions kisted above Is the notion that some agency is
finifialing and/or coordinating the disparate elements. For example,

oplion t, some group must be responsible for deciding which areas
research are of highest priority, and appropriate for a research eenter.
Regarding oplions § and 6, some group must be ble for reading
praposals and declding among candidates. The CNE seea its rolg as
omum not impllenienting, the options it will endorse. The queation of who
will the proposals, once they are approved, is, as yst, unanswered,

ey _BWFroLLcEeTt T



JUST THE FAX...

TO: Annette Hochstein and Seymour Fox

FAX NUMBER: 011-972-2-619 951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 10/28/91 Page. .1. of 8

Re: Times for a teleconference about the “research capability" project
Dear Seymour and Annette,

The following are the times that Shulamith, Steve, Jack and | are all free for a
tolooonfcronco. Unfortunately, th9r« 3,r9 only two:

FIRST CHOICE: Wednesday Nov, 7th, 11:30 a m, —2 p.m., Eastern Standard
Time A

SECOND CHOICE: Tuesday November,%th -- 11:30 a.m. —2 p.m., Eastern | oot
Standard Time (Jack will only be available till 12:15) i

| hope that one of these times is OK for both of you -Please let me know within
a day or two.

Enclosed are:
-- my interim report for October

—a memo with my questions for the teleconference. I'll prepare an agenda
too, which you’ll receive as soon as the time is confirmed. !

Look forward to talking with you soon,

B’Shalomr I\



Memo to: Steve, Seymour, Annette, Shulamith, and Jack
From: Isa
Re: Questions to be discussed at the teleconference

Enclosed i& my iiileiim tepoil for Ouluber. It aummaiUese* Il 1e planning piocess in
which | have been engaged, and outlines the options that have surfaced thus —
far, While Iwould certainly welcome input from all sources on these options, |
don’t think this needs to be the primary focus of the teleconference at this stage.
Rather, |would like some guidance on the following questions:

1) in her fax of 10/20, Annette pointed out that the CUE itself is not empowered
to bring any of the options into being; that its role will be to encourage others to
implement those options which it recommends. This raises the question of the #
need for a coordinating body, the equivalent of the U.S. government’s Office for
Educational Research and Information. If the CIJE cannotiurotton-as-tWe-bedy,
what agency or organization will? n [

| guess what | am suggesting is that one of the recommendations made in my VA

report may have to be the creation of a Jewish Education Research Council

(bad acronym, but never mind that for the moment). This council would set the
programmatic agendas, endow the centers, organize the competitions for funds,

etc. If I'm correct about this, then we come to the sticky question of who sits on

the council, and by what authority? | don’t think this question is insoluble -nihe<<

answer, | would guess, lies in some combination of appointed and elected J 1 1 ot?
representation. But it does raise all the ugly issues of turf. X

Am | right in suggesting the need for a council? If so, how shall | deal with the
issues it raises? For the time being, | have listed it as option #10. Any other
suggestions?

2) Also in Annette’s fax of 10/20:
“The rationale must be spelled out of why a fund, a professorship, (etc.) are
the way to go.
“Many of these items are in your documents, but.isdmportant for us to dcM a
maintain the relative importance of the various'items.' The research agenda
is but one of awhole set.” A_-te f
I've tried to set forth the rationale for each option in the encloie*repo”?. But |
don’t understand the last 1 1/2 sentences. | am assuming that by the end of the
planning process, several of the options may be eliminated, and the rest will be tzxzkw&e
prioritized. Is that what you mean, or is there something else that I'm missing?

3) In connection with the process of elimination and prioritization, which will

begin in phase 2, | think that it will be impossible to discuss this intelligently
without some funding parameters. Are we talking about $15 million, $5 million,

or $1 million? It's OK to create minimum, medium, and maximum plans but | AT>
would still need approximate dollar figures for each. !

92S66£6£TZ / HOaw 63:91 NnLJ Tti—®n_1-<w
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4) Annette’s letter, as well as recent conversations with Lee Shuiman and Sam oA
Heilman (who, by the way, agrees to serve on the advisory board), point to an

important issue which is partly taken into account by the final option in my

report, but, in actuality goes far beyond this. Inthe current climate, it is not

enough to create a blueprint for research -~ we also need to implant firmly in

people’s minds the notion of the critical importance of research. We need to

create a dimate in which research is valued,

My specific question is: does creating a strategy for valuing research fall within
the purview of my project? If so, how shall | approach this task? As several
members of the advisory committee have pointed out, this calls for marketing
expertise of some sort. 10 wnom can we turn tor aavice in tnis area?

5) In Shulamith’s description of my project (p.3) it says:

“[Isa] will solicit opinions and direction through group and individual n A
interviews '~ from Board members, commissioners and Senior Policy JTW e
advisors.”

Thus far, | haven’t been given any names of board members or commissioners xnpy (
to interview. If you want me to do these interviews, | can probably work them into
my December trip - but | need to know now.

*fr -
That’s it for major questions. Now for some little details:
1) How can | reach Abe Tanenbaum? Itried YU, but his number is incorrectly
listed, and no one in the various Deans’ offices seems to know which
department or school he’s in.
2) Please let me know when Seymour has reached Scheffler. — '“3

3) David Cohen hasn'’t returned any of my calls. Sharon has urged him to call
me, but no luck so far.

4) Please let me know as soon as possible: |
a) Seymour and Annette's January schedule 1A
b) whether there will be money for an advisory committee meeting 1 fov A



‘Building a Research Capability for Jewish Education’
Interim Report to the CUE staff, October 28,1991
Isa Aron,Ph. D.

The Planning Process

As indicated in the proposal, the “research capability” project has two distinct
phases, an intake phase, and a phase in which a limited number of options will
be chosen and adumbrated. The intake phase is currently in full swing, with one
focus group completed, and an additional eight or nine in the planning. Eleven
of the projected 15 members of the advisory committee are on board, and | have
had extensive conversations with many of them, At this point, a wide variety of -
options are being considered; while various “reality factors” such as feasibility,
cost, and availability of personnel have been noted, they have not, as yet, been
discussed in any detail. In January, with the beginning of phase 2, these !
concerns will come to the forefront. ’

Options Under Consideration

1) Research centers dedicated to specific research areas. Each
center would be funded for afive to ten-year period, and would pursue a
programmatic research agenda in its designated area, much as the National
Research Centers funded by OERI. A center might be located in one institution,
or it might be created as a consortium of a number of institutions. The centers
might be established by either competition or invitation. This type of
arrangement would lend itself to policy-oriented research. Some examples of
the research agenda adopted by a particular institution are:

-- in-depth study of the “best practices™ in schools, camp, and/or JCCs

== envisioning (and possibly experimenting with) alternative models of

Jewish education, both formal and informal

-t&i.1

—teacher recruitment, preparation, and assessment aP k | A

-~ leadership in Jewish educational institutions

Rationale;

— If certain research topics are of importance to the CUE, or to particular
donors, research ought to be focused in this direction.

-- Sophisticated, policy-oriented research requires the collaboration of a team
of researchers over a sustained period of time.

Questions to ..he.answered:

a) Would the research centers be established by competition or by invitation
(assuming that the invited proposals would be refereed)?

b) How could the research projects serve to strengthen the institution(s) in
which they were located, rather than being isolated entities, at best, and
energy drains, at worst?

& Ao
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2) Endowed research professorships and/or research centers,
either at existing institutions or as independent entities. The major
difference between this option and the first is that in this option the researchers
would be free to select their own research topics, and would not be tied to a
programmatic research agenda. (Of course, these researchers could also
compete for other funding, but the assumption is that at least part of their staff
would be on “hard,” rather than “soft” money.)

Rationale:

—Research ought not to be linked entirely to perceived needs; there is a need
for more “basic” research, and for greater freedom for the researcher.

--A research professorship and/or center at an existing school of education
would insures that research and training were linked together; it would also
begin to create a climate validating research in that institution.

Questions to be answered:
a) How many researchers would it take to maintain both the integrity and

productivity of an endowed center? How could a sufficient number of
researchers be enticed into the field?

b) Could a consortium arrangement be worked out between a number of
institutions?

3) One or more centers for field testing curricula and programs as
they are being developed. These might be organized by region,
denomination, or type of setting (day school, supplementary school, camp,
JCC.etc.).

.Rationale:

Jewish education is relatively rich in the area of new textbooks, curricula, and
programs; but these are rarely field-tested in a systematic way that can
provide feedback to the developers.

4) The encouragement and funding of meflective practice’ and
action research. Practitioners (perhaps in teams, perhaps individually) would
be trained to do research, perhaps in summer workshops, or as an ongoing
course in a particular location. As their research proceeded, they would be
guided and supported by experienced researchers.

Rationale:

—This would link research and practice in two important ways: first, research
topics would be generated from the concerns of people in the field; second,
it might facilitate dissemination, as research done by practitioners would
presumably be more credible to other practitioners.

—This would also serve as a form of professional development for some of the
finest practitioners, who may be looking for opportunities for growth.
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Questions to be answered-
a) Would practitioners be interested in this type of project? What might serve
a8 an incentive for them to participate?

5) A fundl to suppert researai. indivitiudis @r teeanss off reseaatterss aod
obtain funding from an established fund, through a competitive process. Those
applying for funds might include academicians in Jewish institutions, academics
in other institutions, practitioners, and/or Bureau persommeil.

Rationale:

~- Not all research ought to be linked to the perceived needs of policy-makers.
There is & need for research that is more “basic” and independent tham the
types of research which would be generated under the options 1,3, and 4.

-- The process of funding would be more open, and funds would be availabie
to more people than under option 2.

=- This might sen/e as an incentive for researchers whose primary focus is not
Jewish education to get involved in a particular research project.

Questions ta.be aoswemd:

a) Would these awards be governed by any pre-set criteria or conditions?
bb) How would the review process work? Would the panel of reviewers rotate
each year? Would #i® panel wiiMi reviewed piupusals Qi pnuy ammalk;

research be appropriate to review these proposals as well?
¢) What would be an appropriate funding balance between programmatic
research and individual research?
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6) Fellowships for doctoral candidates and beginning researchers.

Bationala;

At present there are not enough researchers who are free to focus on Jewish
pdi 1catior> as an area of study. Established rosoarchors, who are already

committed to a line of research, are less likely to become involved than those
at the beginning of their careers.

7) Data collection regarding enrollment, personnel, finances, etc.
This effort might be organized locally, regionally, nationally, by type of setting, or
by denomination. Data to be collected might include:
--enrolliment in pre-schools, schools, camps, and other institutions;
—staffing patterns (numbers of staff in different categories, hours of
employment, qualifications);
--finances (tuitions, salaries, scholarships);
-perhaps some basic curricular information, e.g., hours allotted to different
subject matters.
It is important to note that although the decision concerning what data to
collect, and the creation of certain types of instruments (such as survey
questionnaires and achievement tests) would constitute research problems,
the collection of the data itself would not constitute research. Some have
argued, therefore, that this item ought not even to be included among the
research options, since it might lead to a misconception regarding the nature
of research,

Rationale;

-- This information is critical to policy-makers, and can serve as the baseline
for other research efforts,

-- There is a danger, however, that this type of low-level data collection might
be seen as a sufficient research effort, in and of itself. Thus, the usefulness of
this type of data must be balanced against the usefulness of findings
emanating from other research efforts.

Duestions |Q_he answered;

a) What purpose would the data serve? Every item would have to be justified
in terms of its usefulness to either researchers, policymakers or practitioners,
in order, to justify the costs Involved in its collection.

b) Need this data be collected universally, or would a representative sample
suffice?

c) Past experience with the JESNA-Hebrew University Census and others
augyeals |hat a*hgyla either do not have much or this information reaaiiy
available, or will not voluntarily fill out forms, and that (in contrast to public
school systems, in which data collection can be required by law and subject
to rewards and/or penalties) only a few local bureaus can provide incentives
for schools to cooperate. How could this problem be overcome?



8)Venuas for dissemination.
These venues might include (but not be limited to):
—the creation of one or more journals;
-endowing a fund for the publication of books;
-sponsoring and/or subsidizing conferences;
-using new technologies to create data banks, clearinghouses, networks,
and/or teleconferencing opportunities.

Rationale:

—Research that is not disseminated is of limited use

—Along with a research capability, there is a need to develop an audience
which reads and understands research.

9) Developing an awareness of and appreciation for research
among a broad range of stakeholders. This might involve some sort of

marketing or public relations plan. The current efforts of the National Academy
for Eduoation might oorve ao a u3eful model; other models also need to be

explored.

Rationale;

-- The dissemination venues listed in option 8 are too limited. There is a need
for a broad appreciation of the role that research can play in shaping our
educational future.

—Without broad-based support, research efforts will be the last to be funded
and the first to be cut.

a) Who has expertise in this area? To what individuals or groups can we turn
for guidance?

10) Some sort of over-arching council to oversee and coordinate
the research efforts that are brought into being.

Rationale

Implicit in most of the options listed above is the notion that some agency is
initiating and/or coordinating the disparate elements. For example, regarding
option 1, some group must be responsible for deciding which areas of
research are of highest priority, and appropriate for a research center.
Regarding options 5 and 6, some group must be responsible for reading
proposals and deciding among candidates. The CUE sees its role as
enabling, not implementing, the options it will endorse. The question of who
will implement the proposals, once they are approved, is, as yet, unanswered.



JUST THE FAX...

TO: Annette Hochstein and Seymour Fox

FAX NUMBER: 011-972-2-619 951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 10/28/91 Page,__ 1 of 8

Re: Times for a teleconference about the “research capabilfty” project
Dear Seymour and Annette

The following are the times that Shulamith, Steve, Jack and | are all free for a
teleconference. Unfortunately, there are only two:

FIRST CHOICE: Wednesday Nov, 7th, 11:30 a.m. -2p.m ., Eastern Standard
Time

SECOND CHOICE: Tuesday November 6th —11:30 a.m. -2 - p.m., Eastern
Standard Time (Jack will only be available till 12:15)

| hope that one of these times is OK for both of you -Please let me know within
a day or two.

Enclosed are:
—my interim report for October

== a memo with my questions for the teleconference. I'll prepare an agenda
too, which you’ll receive as soon as the time is confirmed.

Look forward to talking with you soon.

B’Shalom,
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Memo to: Steve, Seymour, Annette, Shulamith, and Jack
From: Isa

Re: Questions to be discussed at the teleconference

Enclosed is my inleiim Ispoil fur 0<jlube1. It suminaii*es the planning piooess in
which | have been engaged, and outlines the options that have surfaced thus
far, While | would certainly welcome input from all sources on these options, |
don't think this needs to be the primary focus of the teleconference at this stage.
Rather, |would like some guidance on the following questions:

1) In her fax of 10/20, Annette pointed out that the CUE itself is not empowered
to bring any of the options into being; that its role will be to encourage others to
implement those options which it recommends. This raises the question of the
need for a coordinating body, the equivalent of the U.S. government’s Office for
Educational Research and Information. If the CUE cannot function as this body,
what agency or organization will?

| guess what | am suggesting is that one of the recommendations made in my
report may have to be the creation of a Jewish Education Research Council
(bad acronym, but never mind that for the moment). This council would set the
programmatic agendas, endow the centers, organize the competitions for funds,
etc. If 'm correct about this, then we come to the sticky question of who sits on
the council, and by what authority? | don’t think this question is insoluble -~ the
answer, | would guess, lies in some combination of appointed and elected
representation. But it does raise all the ugly issues of turf.

Am | right in suggesting the need for a council? If so, how shall | deal with the
issues it raises? For the time being, | have listed it as option #10. Any other
suggestions?

2) Also in Annette’s fax of 10/20:
“The rationale must be spelled out of why a fund, a professorship, (etc.) are
the way to go.

“‘Many of these items are in your documents, but is important for us to
maintain the relative importance of the various items. The research agenda

i3 but one of awhole set.”
I've tried to set forth the rationale for each option in the enclosed report. But |
don’t understand the last 1 1/2 sentences. | am assuming that by the end of the
planning process, several of the options may be eliminated, and the rest will be
prioritized. Is that what you mean, or is there something else that I'm missing?

3) In connection with the process of elimination and prioritization, which will
begin in phase 2, | think that it will be impossible to discuss this intelligently
without some funding parameters. Are we talking about $15 million, $5 million,
or $1 million? It's OK to create minimum, medium, and maximum plans but |
would still need approximate dollar figures for each.



4) Annette’s letter, as well as recent conversations with Lee Shulman and Sam
Heilman (who, by the way, agrees to serve on the advisory board), point to an
important issue which is partly taken into account by the final option in my
report, but, In actuality goes far beyond this. In the current climate, it is not
enough to create a blueprint for research - we also need to implant firmly in
people’s minds the notion of the critical importance of research. We need to
create a dimate in which research is valued,

My specific question is: does creating a strategy for valuing research fall within
the purview of my project? If so, how shall | approach this task? As several
members of the advisory committee have pointed out, this calls for marketing
expertise of some sort. 10 whom can we turn Tor aavice in tnis area'”

5) In Shulamith's description of my project (p.3) it says:
“[Isa] will solicit opinions and direction through group and individual
interviews - from Board members, commissioners and Senior Policy
advisors.”
Thus far, | haven't been given any names of board members or commissioners
to interview. If you want me to do these interviews, | can probably work them into
my December trip -* but | need to know now.

That’s it for major questions. Now for some little details:

1) How can | reach Abe Tanenbaum? | tried YU, but his number is incorrectly
listed, and no one in the various Deans’ offices seems to know which
department or school he’s in.

2) Please let me know when Seymour has reached Scheffler.

3) David Cohen hasn't returned any of my calls. Sharon has urged him to call
me, but no luck so far.

4) Please let me know as soon as possible:
a) Seymour and Annette's January schedule
b) whether there will be money for an advisory committee meeting

B'Shalom,

Isa
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"Building a Research Capability for Jewish Education’
Interim Report to the CUE staff, October 28,1991
Isa Aron.Ph. D.

The Planning Process

As indicated in the proposal, the “research capability’ project has two distinct
phases, an intake phase, and a phase in which a limited number of options will
be chosen and adumbrated. The intake phase is currently in full swing, with one
focus group completed, and an additional eight or nine in the planning. Eleven
of the projected 15 members of the advisory committee are on board, and | have
had extensive conversations with many of them. At this point, a wide variety of
options are being considered; while various “reality factors’ such as feasibility,
cost, and availability of personnel have been noted, they have not, as yet, been
discussed in any detail. In January, with the beginning of phase 2, these
concerns will come to the forefront.

Options Under Consideration

1) Research canters dedicated to specific research areas. Each
center would be funded for a five to ten-year period, and would pursue a
programmatic research agenda in its designated area, much as the National
Research Centers funded by OERI. A center might be located in one institution,
or it might be created as a consortium of a number of institutions. The centers
might be established by either competition or invitation. This type of
arrangement would lend itself to policy-oriented research. Some examples of
the research agenda adopted by a particular institution are:

-- In-depth study of the “best practices’ in schools, camp, and/or JCCs

= envisioning (and possibly experimenting with) alternative models of

Jewish education, both formal and informal
—teacher recruitment, preparation, and assessment
-- leadership in Jewish educational institutions

Rationale;

-~ If certain research topics are of importance to the CUE, or to particular
donors, research ought to be focused in this direction.

-~ Sophisticated, policy-oriented research requires the collaboration of a team
of researchers over a sustained period of time.

Questions to be .ans&ftmd:

a) Would the research centers be established by competition or by invitation
(assuming that the invited proposals would be refereed)?

b) How could the research projects serve to strengthen the instrtution(s) in
which they were located, rather than being isolated entities, at best, and
energy drains, at worst?

SZS6626231 Noaw T2:9T7T now xs-sz-z%oo0



2) Endowed research professorships and/or research centers,
either at existing institutions or as independent entities. The major
difference between this option and the first is that in this option the researchers
would be free to select their own research topics, and would not be tied to a
programmatic research agenda. (Of course, these researchers could also
compete for other funding, but the assumption is that at least part of their staff
would be on ‘hard," rather than “soft” money.)

Rationale;

-~ Research ought not to be linked entirely to perceived needs; there is a need
for more “basic" research, and for greater freedom for the researcher.

—A research professorship and/or center at an existing school of education
would insures that research and training were linked together; it would also
begin to create a climate validating research in that institution.

Questions .ta.be.answered:
a) Mew many r©e®archere would it take to maintain both the integrity and

productivity of an endowed center? How could a sufficient number of
researchers be enticed into the field?
b) Could a consortium arrangement be worked out between a number of

institutions?

3) One or more centers for field testing curricula and programs as
they are being developed. These might be organized by region,
denomination, or type of setting (day school, supplementary school, camp,
JCC.etc.).

flationale:.

Jewish education is relatively rich in the area of new textbooks, curricula, and
programs; but these are rarely field-tested in a systematic way that can
provide feedback to the developers.

4) The encouragement and funding of “reflective practice” and
action research. Practitioners (perhaps in teams, perhaps individually) would
be trained to do research, perhaps in summer workshops, or as an ongoing
course in a particular location. As their research proceeded, they would be
guided and supported by experienced researchers.

Rationale:

-= This would link research and practice in two important ways: first, research
topics would be generated from the concerns of people in the field; second,
it might facilitate dissemination, as research done by practitioners would
presumably be more credible to other practitioners.

-~ This would also serve as a form of professional development for some of the
finest practitioners, who may be looking for opportunities for growth.

93S6.6£6£ t 3 Noaw £2: 3r HOW XG-3Z-LOO



Questions to. be. answered:
a) Would practitioners be interested in this type of project? What might serve

as an incentive for them to participate?

5) A fund to support research. Individuals or teams of researchers could
obtain funding from an established fund, through a competitive process. Those
applying for funds might include academicians in Jewish institutions, academics
in other institutions, practitioners, and/or Bureau personnel.

Rationale:
—Not all research ought to be linked to the perceived needs of policy-makers.

There is a need for research that is more “basic” and independent than the
types of research which would be generated under the options 1,3, and 4.
-- The process of funding would be more open, and funds would be available

to more people than under option 2.
- This might serve as an incentive for researchers whose primary focus is not
Jewish education to get involved in a particular research project.

Questions to.be. aosy*fi£fid,
a) Would these awards be governed by any pre-set criteria or conditions?

b) How would the review process work? Would the panel of reviewers rotate
each year? Would llie panel wliiUi levieweU piupuaals Tut piuyiainmalio
research be appropriate to review these proposals as well?

c) What would be an appropriate funding balance between programmatic
research and individual research?
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6) Fellowships for doctoral candidates and beginning researchers.

Bationala;

At present there are not enough researchers who are free to focus on Jewish
pdi mation as an area of study. Establishod rosoarchors, who ar© already

committed to a line of research, are less likely to become involved than those
at the beginning of their careers.

7) Data collection regarding enrollment, personnel, finances, etc.
This effort might be organized locally, regionally, nationally, by type of setting, or
by denomination. Data to be collected might include:
-enrollment in pre-schools, schools, camps, and other institutions;
-staffing patterns (numbers of staff in different categories, hours of
employment, qualifications);
--finances (tuitions, salaries, scholarships);
-perhaps some basic curricular information, e.g., hours allotted to different
subject matters.
It is important to note that although the decision concerning what data to
collect, and the creation of certain types of instruments (such as survey
questionnaires and achievement tests) would constitute research problems,
the collection of the data itself would not constitute research. Some have
argued, therefore, that this item ought not even to be included among the
research options, since it might lead to a misconception regarding the nature
of research,

Rationale;

- This information is critical to policy-makers, and can serve as the baseline
for other research efforts,

-- There is a danger, however, that this type of low-level data collection might
be seen as a sufficient research effort, in and of itself. Thus, the usefulness of
this type of data must be balanced against the usefulness of findings
emanating from other research efforts.

QuestionsJCLha_answere.d;

a) What purpose would the data serve? Every item would have to be justified
in terms of its usefulness to either researchers, policymakers or practitioners,
in order to justify the costs Involved in its collection.

b) Need this data be collected universally, or would a representative sample
suffice?

c) Past experience with the JESNA-Hebrew University Census and others
auggcala Ilml schools either do not have much or this information readily
available, or will not voluntarily fill out forms, and that (in contrast to public
school systems, in which data collection can be required by law and subject
to rewards and/or penalties) only a few local bureaus can provide incentives
for schools to cooperate. How could this problem be overcome?



8) Venues for dissemination.
These venues might include {but not be limited to):
==the creation of one or more journals;
~@andlowing a fund for the publication of books;
~siponsoring and/or subsidizing conferences;
“USing new technologies to create data banks, clearinghauses, networks,
and/or teleconferencing opportunities.

Ratinnflby

-=Research that is not disseminated is of limited use

-—Along with a research capability, there is a need to develop an audience
which reads and understands research.

9) Developing an awareness of and appreciation for researcin
among a broad range of stakeholders. This might involve some sort of
marketing or public relations plan. The current efforts of the National Acadenmy
for Eduoation might sorve aa a useful model; other models alae need te be

explored.

Rdtionale;

-- The dissemination venues listed in option 8 are toe limited. There is a need
for a broad appreciation of the role that research can play in shaping our
educational future.

— Without broad-based support, research efforts will be the last to be funded
and the first to be cut.

Questians to ba answered:
a) Who has expertise in this srea? To what individuals of groups can we turm
for guidance?

10) Seme ot off ouer-arching cownsil to oversee and coordinate
the research efforts that are breught inte being.

Rationala

mplicit in most of the optiens listed above is the netion that seme agency is
initiating and/er @@afdlﬂatmgbthe disparate elements. Fer example, F@?@thﬁ@
optien 1, seme greup must Be responsible for deeiding which areas ©
research are of highest prierity, 8nd apprepriate for a research eenter.
Regarding eptions & and 6, seme greup Must be respensible for reading
propesals and deciding ameng eandidates. The CIJE sees ils rele as
mbliﬁ?, net implementing, the eptiens it will enderse. The guestien of whe
will implement the propesals, enes they arg appreved, is, as yet, UnRanswered,
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TO: Annette Hochstein, Machon Mandel
FAX NUMBER: 011-972-2-619 951
FROM: isa Aron
FAX NUMBER: 213/939-9526

Date: 10/21/91 Page 1 obt__11

tadhddkbpabkAikhdep AR nANAkaNaneRT ke RANAFA A LA AR PR R RAR YT AR R RN b

Dear Annette,

Il think a conference call would be a good idea. I'll work on developing an
zgenda and set of questions for the conference, and will FAX it to yow a.s.a.p.
Given one or two days advance notice, | can be available to talk any meorning
fter 8:30 a.m. (my time), with the exception of 10/25 and 11/4. After November
1ist, Il can probably be available as early as 7:30 a.m.

At the sk of sounding like a broken record, {'d like to repeat three requests
which can'l wait for the conference call, nor do they need to:

1) Could you and/or Seymour please call Scheffler to formally invite him te the
adivisory committee? I'll take if from there.

2) Pllease give me your reactions, a.8.a.p. to the Orthodex representative on the
agvisory commitiee, it weuld be embarragsing to get mueh turther in the
planming without having one of them on board. In case you need your memary
refreshed, the possibilities | have suggested are:

aSam Heilman

--Sleve Bayme of the AJC

- iKaren Bacon of Stern College

~-Ape Tanenbaum, formerly of TC, now adjunet at YU

3) Please let me know (also a.6.a.p.) when in January you and Seymeur will be
in the States, and what cities you plan te be in. It is eritieal that either the whole
advisory committee (if that budgetary option is approved) or a smaller gioup of
advisors mest then to prioritize the eptiens, and suggest the Rext steps. [t alge
seems critical that you and/er Seymeur be at that mesting. Lee Shulfan has
agreed to make himself available (as have ethers, if | ean afferd to brin%them)}.
but | must have a specific date, and Lee's ealendar (and that ef ethers) fills up

quiekly.

Annette, | knew that yeu are extremely busy, and that this is hardly the enly
prejeect you're invelved with, but please take seme time een to address these
three items. Witheut ther (espesially Aumber 3) | feel Rarm-strung.

, p:&a
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FROM: Isa Aron

FAX NUMBER: 213/939-9526
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TO: Annette Hochstein
FAX NUMBER: 011-972-2-6199%1
FROM: Isa Aron

FAX NUMBER: 213/939-9526 n,
Page Il __of _+—
DATE: 10/15/91

ERARRA ke R A ARA AR AR R A A RN AR kAR AR AR AR AR R A AATRR AR A AR AR AR AR

Dear Annette,

I spoke with Shulamith this moming, and she shared with me some of your
comments on the description of the research project that she is preparing. The
changes you suggested sound fine, and | think that re-naming the project
“research capability” instead of “research agenda® is probably a good idea.
Umnfortunately, 've already sent out a bunch of things with the name “research
agenda® on them, and had labels printed as well, but such is life ...

1 don't have time t{o write an extensive report, but I'd like te give you a quick run-
down of what I've been doing:

@) I've been to Stanford and met with Lee Shulman

b) 've bad extensive conversations with Hanan Alexander, Michael Zeldin,
Susan Shevitz, Sharon Nemser and Adam Gamoran, and lined all of them
up for the agdvisory committee,

c) On the basis of these conversations I've prepared a “discussion draft, *
which has gone through several revisions, and will undoubtedly go through
many more. This document will sen/e as the basis for the focus group
discussions. .

d) 've aready mailed & draft out fo the board members of the AIHLJE, who wilk
be meeting for three heurs en Oct. 21 o discuss it. Susan Shevitz will
facilitate that meeting: both Barry Holiz and Sara Lee wilt be in attendance,

e) Fve set up @ second focus group for the Bureau Directors' Fellowship
meeting af the GA, Shulamith will facilitate that meeting; invitations will go
out shortly.

f) | amin the process of arranging : .

-a foous group discussion of practitioners in LA,

-martings of various sorts in East Lansing and Madisen The latter is pending
areturn call from David CoRen, to see whether he'll agree to serve on the
advisory committee, and whether the dates we've picked are good for him.

Hiere's what |l sill need from you and/or Seymeur:
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2) aphone call to Israel Scheffler, asking if he’ll serve on the committee; once
he agrees, MMl call him myself and arrange a visit
b) your opinion on Orthodox representation. The choices, thus far, seem to be:
~&am Hieilman
==Steve Bayme of the AJC
== Karen Bacon of Stern College
<=Abe Tanenbaum, formerly of TC, now adjunct at YU
c) Suggestions on how to correspond with Mike Inbar, and what to ask him
d) your own feedback on the draft | am enclosing.

Any suggestions as top how we can stay in touch?
tHiope all is well with you.
B'Shalom,

——

1sa



SETTING A RESEARCH AGENDA FOR JEWISH EDUCATION
Questions and Issues for Discussion
Working Draft #3

[Still to be written: a preamble that includes some vignettes of very
compelling, innovative, futuristic forms of Jewish education, and
an argument that research has an important role to play in
conceptualizing, bringing to fruition, and continually field testing
and modifying these new forms.]

A: The Current Situation:

Research on Jewish educaton in North America has been carried out for at least

50 years. Most researchers in the field have been trained in American research

universities, and have held Ph.D.’s or Ed.D's. Their studies have drawn heavily

on secular educational research paradigms and methodologies, and have
eluded work in history, philosohy, history, psychology, sociology,

anthropology, and political organization. However, the entire enterprise of

research in Jewish education has been hampered by the following factors:

== At the present time, there is no routine collection of even the most basic data
on enrollment, staffing patterns, or finances. There are no generally accepted
and validated achievement tests. Moreover, the voluntary nature of Jewish
education and the loose organizational structure of its institutions, militate
against the collection of this data.

» There are only 18 full-time academic positions in the field of Jewish education.
Of these, 12 carry with them administrative responsibility, and most of the
others require involvement in community education projects, thereby curtailing
the time available for research. At least 75% of the research that exists, was
conducted by Ph.D. or Ed.D. students as part of the requirements for their
dissertation.

-“There is no infrastructure to support research In Jewish education:

- no regular sources of funding exist; occasional funding is disbursed by
agencies or foundations on an ad hoc basis,

- there are no centers for research in Jewish education

-~ there exists no journal devoted to research in Jewish education. Those
conducting research must either attempt to publish in secular journals of
education, publish abridged versions in the one or two journals devoted to
Jewish education, or seek out venues for ‘occasional papers.”

- A significant number of studies are planned, and even partially executed,
either by Bureaus or individual researchers; most of them are ultimately
abandoned due to a lack of time or funding.The annual conferences on
research in Jewish education, of which there have been five, receive
submissions of only 5-10 papers per year; in addition, they receive 10-12
reports of research in progress, but many of these studies do not seem to be
completed.
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-- There is only one Ph. D, program in North America (at Stanford ) which is
geared towards research in Jewish education. This program was unable to
open in 1991-92, for lack of qualified applicants.

== There are perhaps two dozen practising Jewish educators, or people with a
deep interest inJewish education who are enrolled, at any given time, in Ph.D.
programs In education at their local universities. Often these people do not
write their dissertations en topics related to Jewish education, either because
they eannet find faculty advisors, or because it is recommended to them that a
secular education dissertation would make them more “marketable.”

B: In order to redress the situation, the CIJE should undertake
some combination of the following:

1) The CLIE might adopt a programmatic research agenda, identifying a number
of high priority research areas, and soliciting proposals for long-term (5- 10
year), multi-disciplinary, coordinated studies in each of these areas. The
National Research Centers might serve as a model for how this research
would be carried out. Given the small number of researchers in Jewish
education, the resultant research centers might have to function more as
consortia of individuals from a number of different institutions than as self-
contained centers in one location. In order to identify the high priority research
areas the CLUE might convene a panel of experts, which might conduct its own
research and/or hold its own hearings, and then go through a process
whereby consensus was reached. Some areas which would most certainly
come under consideration would include:

-- ovalextbration asdeassesstnant wils willnbedwbtethin ltwdleachsamitiesities
== In-depth study of the “best practices” identified by the project of that name
== envisioning alternative models of Jewish education

== teacher recrultment, preparation, and assessment

-- |leadership in Jewish educational institutions

Questions to be answered:

a) are the research projects best concelved of as competitive or invitational
(assuming that the invited proposals would be refereed)?

b) how could the research projects serve to strengthen the institution(s) in
which they were located, rather than being isolated entities, at best, and
enerqgy drains, at worst?

2) Tive CUE miightt ercnurage andior facitate the @mipwnmrantt off nesezch
professorships and/or research centers either at indlvidual universities or
shared by a consortium of universities; alternately, the center might be an
independent entity, modeled after the Rand or Brookings institutes. These
centers would differ from those outlined in #1 in that they would be free to
establish their own research agendas.

FISH6ESE I T
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3) The CtJE might establish one or more centers devoted to the field testing
and evaluation of curricula and/or programs. Thess centers might be
organized according to region, denomination, type of setting, elc.

4) The CUE might create a mechanism for the encouragement and support of
refflective practitioners and action research. Experience in secular education
has shown that simply making funds available would not be sufficient; that
practitioners would need to be coached and assisted in this process.

Poitential models for these might be the National Teaching and Leadership
Academies currently being established by the Deaprtment of Education, or the
NEH summer institutes for college faculty. Participating practitioners could be
brought together for the summer to work with mentors or guides, who would
zlso maintain contact with them during the course of the year.

Questions to be answered:

@) Would practitioners be interested in this type of project? What might serve
&s @ incentive for them to participate?

b) Would these best be organized by setting (encouraging, or even requiring.
teams from a single institution), topic, location, denominatiom, or by some
other means?

5) One or more funds might be established in support of individual research
projects. Grants would be awarded on the basis of a competitive review

process.

Questions to be answered:

#) Would these awards be goverened by any pre-set criteria or conditions?
b) Hiow would the review process work? Would the panel of reviewers rotate
each year? Would the panel which reviewed proposals for programmatic

research be appropriate fo review these proposals as well?
¢) What would be an appropriate funding balance between programmatic
research and individual research?

) The CIJE might encourage the creation of fellowship support for both
docloral candidates with an interest in Jewigh education and beginning
scholars in the fleld, enabling them to pursue research in Jewish education.
These fellowships might be modeled after the Spencer Feliowships, which are
reviewed by a panel of distingulshed scholars.

Questions to be answered:

&) might different categories be established for applicants in secular and
Jewish universities? _

b) might researchers working in other settings, such as Federations or
agencies be elligible as well?

7) The CHE might establish one or mere agencies for the collection of basic
dgla regarding:
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~armailiment in different types of educational institutions,

=-staffing pattems (numbers of staff in different categories, hours of
employment, qualifications)

=finances (tuitions, salaries, scholarships)

==perhaps some basic curricular information, e.g., hours allotted to differant
subject matiers

Ik is imnportant to note that although the decision concerning what data to

collect, and the creation of certain types of instruments (such as survey

questionnaires and achievement tests) would constitute research problems,

the collection of the data itself would not constitute research. Some have

argued, therefore, that this item ought not even to be included among the

:;search r&ptions, since it might lead to a misconception regarding the nature

research.

Questions to be answered:

@) What pupase would the data serve? Every item would have to be justified

in terms of its usefulness to either researchers, policymakers or practitioners,

in order to justify the costs involved in its collection,

l;l)‘f?eeg this data be collected universally, or would a representative sample
ice

c) past experience with the JESNA-Hebrew University Census and others

suggests that schools either do not have much of this Information readily

available, or will not veluntarily fill out forms, and that (in contrast to public

school systems, in which data collection can be required by law and subject to

rewards and/or penalties) only @ few local bureaus can provide incentives for

schools to cooperate. How could this problem be overcome?

8) The CIJE might establish a variety of dissemination venues for the research
generated by the mechanisms proposed above. These venues might include
(but not be limited to):

=the creation of one or more journals

-asrdfowing a fund for the publication of books

-efisoring and/or subsidizing eonferences _

-using new technologies to create data banks, clearinghouses, networks,
and/or teleconferencing opportunities.

9) The CIJE might conduct or coordinate a public relations eampaign t©
convince key stakeholders of the critical importance of research to the entire
enterprise of reform and renswal in Jewish education.



C: Working Principles

Underlying the options presented in section B are a number of assumptions
m?ldin the elements that contribute to an environment in which research of
high quality can be supported and carried out. In addition, there are a number of
assumplions regarding models and resources for improving the current
situation. These working principles are:

C.1 The assessment of research priorities and the funding for
research must come from a variety of sources and perspectives.
All the stakeholders in Jewish education (practitioners, policy-makers,
consumers, as well as researchers and representatives of their institutions)
have important contributions to make to the process of establishing a research
menda'._‘sinoe each will be contributors to and recipients of the resultant
research.

C.2 The process by which priorities are set and funds disbursed
must be open, democratic and flexible.
The history of research (in both the natural and social sciences) abounds with
examples of opportunities missed and challenges unmet because a narrow
group which controlled research in a particular field developed tunnet vision
and failed to pursue a wide enough range of research questions. The only way
to guard against this sort of ossification is by creating a decision-making
process which is inclusive and democratic, as well as rigorous and fair.

C.3 An endeavor as complex as Jewish education can best be
studied through a plurality of research paradigms and
methodologies.

C.4 There is a comparable need for a variety of contexts for
promoting and supporting research,

The justification for both of these principles can be as simple as the folk warning
against putting all one’s eggs in one basket. A more sophisticated justification
may be found in the works of Dewey, Schwab, and more recent educationall
scholars who argue that the traditional disciplines and structures of knowle

can obscure as much as they reveal, and can teach us more when they are, In
Schwab’s terms/franmessed together.”

C.5 The great success of many research endeavors jn the field of
secular education in the past two decades offers fiugh hope to
those concerned about the state of research In Jewish education.

Research in secular education can contribute to research in Jewish education

in 2t least two ways: _
~ a variety of models have been developed for the organization and aupport

of research, We can learn a grest deal from both the successes and failures
of thess models.

98 &g 22868£6EET Negw 2237 3Imr TB8=SF=X2D



i®td

== quite a few of the most highly regarded researchers in secular education are
committed, affiliated Jews, who have expressed an interest in contributing, in
some way, to research in Jewish education. While these established
researchers will not abandon their own research programs, they-may be
happy to work on particular projects on a part-time basis, supervise the work
of doctoral students, sen/e on advisory boards and review paneis, and make
other, as yet unspecified, contributions to the field.

C.6 In setting a research agenda for the field, we would do well to
take a systemic perspective.

In other words, 1tis not sufficient to fund research; we must also concem

ourselves with the training and placement of researchers, the dissemination of

results, and with the creation of a climate which will assure future appreciation

and support of research efforts,

ozs66gexn2 NOHY t5:5! It TE-£t-iaw



SETTING A RESEARCH AGENDA FOR JEWISH EDUCATIONM
Questions and lssues for Discussion
Working Draft *3

[Still ta be written: a preamble that includes seme vignettes of very
compelling, innovative, futuristic forms of Jewish educatiom, and!
an argument that research has an important role to play in
conceptualizing, bringing to fruition, and continually field testing
and modifying these new forms.]

A: The Currant Situatiom:

Research on Jewish educatan in North America has been carried out for at least

50 years. Most researchers in the field have been trained in Americam researcih

wniversities, and have held Ph.D.'s or Ed.D's. Their studies have drawm heavily

on secular educational research paradigms and methodologies, and have

( eluded work in history, philesahy, history, psychalogy, sociclogy,

anﬁmropology, and political organization. However, the entire enterprise of

research in Jewish education has been hampered by the following factors:

—At the present time, there is no routine callection of even the most basic data
on enrollment, staffing patterns, or finances. There are no'gemerally accepted
and validated achievement tests. Moreover, the voluntary nature of Jewisin
education and the loose organizatianal structure of its institutions, militate
against the collection of this data.

—There are only 18 full-time academic positians in the field of Jewish educatiom.
Of these, 12 carry with them administrative respansibility, and most aof the
others require involvement in community educatian projects, thereby curtailing
the ime available fcr research. At least 75% of the research that exists, was
conducted by Ph.D. or £Ed.D. students as part of the requirements for their
dissertation.

—There is no infrastructure to support researeh In Jewish educatiom:

——mo regular sources of funding exist, occasianal funding is dishursed by
agencies or foundations on an ad hoe basis,

—there are no centers for research in Jewish educatian

—there exists no journal devoted to research in Jewish educatiom. Those
conducting research must either attempt ta publish in secular jourmals of
education, publish abridged versians in the one ar twe jeurnals devated ta
Jewish educatien, or seek out venues fer ‘occasional papers.”

— A significant number of siudies are planned, and even partially executed,
either by Eureaus or individual researchers; most of them are ultimately
abandoned due to a lack cf time or funding.The annual cenferences em
rasearch in Jewish educatian, of which there have been five, receive
submissions of only §~1/Q papers per year; in additien, they receive 10- 112
n‘eportis tcfdresearf:h in pregress, but many of these studies de net seem ta be
completed.



-~ There is anly one Ph. D. pregram in North America (at Stanfard ) whictn fs
geared towards research in Jewish educatian. This program was unalbie to
open in 1991-92, far lack of qualified applicants.

~ There are perhaps two dozen practising Jewish educators, ar people witfh a
deep interest inJewish education wha are enralled, at any givem time, in Fh.D),
programs in education at their local universities. Often these pecgle do not
write their dissertations on topics related to Jewish educatiom, either because
they cannot find faculty advisors, or because it is recommended ta them that a
secular education dissertation would make them more “marketable.”

B: In order to redress the situatian, the CIJE should undertake
some combinationm of the following:

1) The CIJE might adopt a programmatic research agenda, identifying a nurmber
of high priority research areas, and soliciting proposals for lang-termm (5 -11@
year), multi-disciplinary, coordinated studies in each of these areas. The
Natfional Research Centers might serve as a model far haow this researcin
would be carried out. Given the smalt number of researchers in Jewisn
education, the resuitant research centers might have ta functiom mere as
consortia of individuals from @ number aof different institutions tham as seif-
contained centers in one location. In order to identify the high priarity researcin
aread the CIJE might convene a panel of experts, which might canduct its awm
research and/or hald its own hearings, and then ga thraugi a precess
whereby consensus was reached. Seme areas which would mast certaiimly
come under consideratien would include:

== evaluation and assessment, as will be needed in the lead cammunities
- iin-depth study of the “best practices’ identified by the project of that name
-- envisioning alternative models of Jewish education

- teacher recruitment, preparation, and assessment

~—leadership in Jewish educatienal Institutiens

Cuestions to be answered:

a) are the research prejects best coneelved of as eempetitive or invitationa
{assuming that the invited proposals weuld be rafereed)?

b) hew eeuld th9 researeh prejeets serve te strengthem the institutien(s) in
whieh they were leeated, rather than being |selated entities, at best, and
energy drains, &t werst?

2) The CIJE might enceurage and/er faeilitate the sndewment of research
professorships anedler research eeniers either at individual universities or
shared by 2 sonsertium of Universities: alternately, the eanter might be am
independent entity, medeled after the Rand er Breekings institutes. Thesa
eanters weuld differ frem these eutlined iR &1 i that they weuld be free to
establish their @WR regeareR agendas.



3) @ CUE might establish one or more centers devoted to the field testing
and evaluation of curricula and/or programs. These centers might ba
organized according to region, denominatiomn, type of setting, ete.

4) The CIJE might create a mechanism for the encouragement and support of
reflective practitioners and action research. Experienca in secular education
has shown that simply making funds available would not be sufficient; that
practitioners waould need to be coached and assisted in this process.

Potential models for these might b& the National Teaching and Leadership
Academies currently being established by the Deaprtment of Educatiom, or the
NEH summer institutes for college faculty. Participating practitioners could be
brought together for the summer to wark with mentars or guides, wha would
also maintain contact with them during the caurse of the year.

Questions to be answered:

a) Would practitioners be interested in this type of project? What might serve
as an incentive for them to participate?

b) Would these best be organized by setting (encouraging, or even requiring,.
teams from a single institution), tapic, locatiom, denominatiom, or by some
other means?

5) One or more funds might be established in support of individual research
projects, Grants would be awarded on the basis of a competitive review
process.

Questions to be answered:

a) Would these awards be goverened by any pre-set criteria or conditions?
b) How would the review process werk? Weuld the panel of reviewers rotate
each year? Weuld the panel which reviewed proposals for pregrammatic

research be appropriate to review these praposals as well?
¢) What would be an appropriate funding balance between pragrammatic
research and individual research?

6) The CUE might encourage the ereatlen of fellowship support far bath
dectoral candidates with an interest in Jewish education and beginning
schalars in the fleld, enabling them te pursue research in Jewish educatian.
These fellowehips might bs medeled after the Spencer Fellowships, which are
reviewed by a panel of distinguished schelars.

Questions to be answened:

a) might different eategeries be established fer applicants in secular and
Jewish univeraities? o .

b) might researehers werking in ether settings, sueh as Federations or
agencies be elligiele as well?

7) The CUE might establish ene or mere ageneles for the cellectian of basic
data regarding:



=gnreilment in diffarent types of educational institutions,

—gtaffing patterns (Rumbers of staff in different catageries, hours of
employment, qualifications)

—finances (tuitions, salarfes, scholarships)

=perhaps some basic curricular informatien, e.g., hours allofted to different
subjject matters

It iis important to note that afthough the decision concerning what data to

collect, and the creation of certain types of instruments (such as survey

questionnaires and achievement tests) would constitute research problems,

the collection of the data itself would not constifute researctt. Some have

argued, therefara, that this item ought not even to be included among the

mesearch cptions, since rt might lead to a misconception regardiimg the naturas

of research.

Queestions to be answered:

@) What purpose would the data serve? Every item would have to be justified
in terms of its usefulness to either researchers, policymakers or practifioners,
in order to justify the costs involved in its collectiam.

tb) meed this data be collected universally, or would a representative sample
suffice?

c) past experience with the JESNA-Hebrew University Census and others
suggests that schools either do not have much of this infarmation readily
availlable, or will not voluntarily fill out forms, and that (im cantrast to public
sthool systems, in which data collection can be required by law and subject ta
mewards and/ar penalties) only a few local bureaus can pravide incentives far
schools to cooperate. How could this prablem be overcame?

B) The CIJE might establish a variety of disseminatien vemues for the researek
generated by the mechanisms propased abeve. Thess vemues might include
(tout not be fimited te):

--the creation of one or more jeurnals

—endowing a fund fer the publication of becks

—-sponsoring and/or subsidizing conferences

—using new {echnelegies {o create data banks, clearinghouses;, netwarks,
and/or teleconferencing opportunities.

9) The CIJE might conduct or ceerdinate a publie relationg eampaign to
convince key siakeholders of the eritical importanes ef regeaieh to the entire
enterprise of reform and renswal In Jewish edueation.



C: Working Principles

Unrdierlying the options presented in section B are a number of assumptians
regarding the elements that contribute to an environment in wich researcth of
high quality can be supperted and carried out. In additiom, there are a number of
assumptions regarding models and resources far improving the current
situation. These working principles are:

C.1 The assessment of research priorities and the fumding for
research must come from a variety of sources and perspectives.
All the stakeholders in Jewish education (practitioners, policy-malkerss,
consumers, as well as researchers and representatives of their institutions)
thave important contributians to make to the process of estahlishing a researel
agenda, since each will be contrnibutars to and recipients of the resultant
research.

€.2 The process by which priarities are set and funds disbursed!
must be open, demecratic and flexible.
The history of research (in bath the natural and sccial sciences) abaunds witfn
examples of opporunities missed and challenges unmet because a narrow
group which controlled research in a particular field develaped tunmel visiom
and failed to pursue a wide enough range of research questions. Tie only way
to guard against this sort of ossification is by creating a decisiom-maiimg
process whieh is inclusive and demeeratic, as well as rigorous and fair.

C.3 An endeaver as complex as Jewish educatiem cam best be
studied through a plurality of researeh paradigms and
methodologies.

C.4 There is a gomparable need for a variety of contexts for
promeoting and supperting researeh.

The justifieatien fer both of these principies ean be as simple as the felk warning
against putting all ene’s €ggs in ne basket. A mere sophisticated justificatiom
may be feund in the werks of Dewey, Sehwab, and mere recent educational
seholers whe grue that the traaitienal diseiplines and struetures of knowledge
€an obseure as Mueh as they reveal, and ean teaeh us mere whem they are, in
Schwab's terms,‘harnessed tegether.”

€.8 The great suecess of many researeh endeavers in the field of
seeufar edueation in the past twe deeades effers much hope to
these eonesrned abeout the state of researeh In Jewish educatiom.
ReseareR in seeylar edueation ean eoniribute te researeh In Jewish educatiom
iin &t least twe ways:
== a variety of medels have been dayeleped fer the ergapization and support
of rgseareh. We eap Iearn a great deal from beth the sueeesses apd faiiures
of thess medels.



- quite a few of the most highly regarded researchers in secular education are
committed, affiiated Jews, who have expressed an intarast im contributing, im
seme way, to resaarch in Jewish education. Whils these establisihed
researchers will not abandon their own research programs, they-may be
ihappy to work on particular projects on a part-time basis, supervise the work
of doctoral students, serve an advisory boards and review panels, and make
other, as yet unspecified, contributlons to the fieid.

C€.6 In setting a research agenda far the field, we would do weli to
take a systemic perspective.

fin otther words, iitis not sufficient to fund researci;, we must also cencemm

ourselves with the training and placement of researchers, the disseminationm of

results, and with the creation of a climate which will assure future appreciatiom

and support of research efforts.
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1227 South Hi Peoint
Los Angeles, CA 90035
September 17, 198

Dear Annette,

As ||l write this, you and your family are probably setting off for
Shul: and as you read it, I'll probably still be In shul. So, once agaiim,
G'mar hatima tova.

I've imst track of what number draft this is = but it takes into
acoount your concerns when we last spoke (see especially item A2).
il ook ower $23,000 off of the budget. | still beliewe, however, that a
full meeting of the advisory committee (or as many as were abie to
comse) is critical to the project. As per Steve Hoffman's suggestiom,
fl have added options A and B to the budget, to accommodate two
potential additions to the advisory committee and to enable more
advisory commitee members {0 travel to the January meeting. In
addition, | would like to remind you that if, per chance, my phone
thills go over the total (and are not balanced out by lower xerex
toilis), |l will be coming back to you for more money.

Some suggestions for an Orthodox member of the committee: (fram
Jack:) Karen Bacon, the Dean of Stern College, or (fromm my friemd
Dawvid Ellenson:) Samuel Heilman. No leads, as yet, on Informall
education. Given the budgetary constraints, we may decide thai
iHeaman Alexander is sufficient.

I hope this will do i, and that Fll get the green light during Hoi
iHeamoed Sukkot. One item I'd like to disouss with you, as soem as the
project officially begins, pertains to foermal invitations to the
advisory committee for Scheffler, David Cohen, and Mike inbar. I'd
like if you would formally invite them, and I'll follew up with Faxes
and phone calls outlining my questions.

As soon as the FAX and phone are in, I'll let you knew.
B'Sihalom, isa



lhis.U S O HOLYWOOD ! 9-17-91 13-27 ! 0S COPIES-972 2 699951

ESTABLISHING A RESEARCH AGENDA FOR JEWISH EDUCATION

A Proposal for a Planning Study
Submitted to the CUE by Isa Aron
September 17, 1991

The ultimate question to be addressed by this project is:What
steps (both short and long term) can the CUE recommend in
order to encourage and support the development of a strong
and credible research capability in the field of Jewish
education?

This question can be broken down into the following issues:

A) Content : What content areas are of highest priority? What is

the appropriate balance between;

- basic and applied research

-- research that is derivative of research in secular education and
research that is sui generis to Jewish Education

- short term and long term needs

-- setting a programmatic agenda and encouraging the initiative of
independent scholars

B) Method: What is the optimal mix of:

== theoretical and empirical research

== quantitative and qualitative methodologies

-- experimental, descriptive and evaluative research

C) Institutional Mechanisms: To what extent do we invest in:
-~ training new researchers
-= supporting existing researchers
- creating a cadre of Jewish educational researchers

drawing on the expertise of researchers in secular education
== individuals vs. institutions
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THE PLANNING PROCESS
A) Intake Phase (September through November, 1991)
1) Convene an Advisory Committee

The function of the advisory committee will be:
a) to provide advice and feedback throughout the planning process
b) some advisory committee members will serve as conveners
(each in his or her own location) of “focus groups. " In most
cases | will be present to facilitate the discussion, but in a few
cases the advisory committee member may have to conduct the
meeting.
c) to review the preliminary report, and to weigh the options in
light of agreed-upon criteria (see 3C, below).
The following is a list of proposed advisory committee members:
Hanan Alexander
David Cohen
Seymour Fox
Adam Gamoran
Annette Hochstein
Barry Holtz
Mike Inbar
Sharon Nemser
Israel Scheffler
Susan Shevitz
Lee Shulman
Jack Ukeles
Michael Zeldin
Yet to be added are representatives of the Orthodox community, and
an additional person with a background in informal education.

2) Conduct Individual Interviews and/or “Focus Group” to
Discuss The Questions Posed Above
Answers to the questions and issues raised above will be solicited
from a number of different groups:
a) a selected group of practitioners, including Bureau directors
and JESNA staff;
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b) researchers in Jewish education, who may be located at Jewish
uhiversities, secular universities, Bureaus, or other educational
institutioms; .

¢) established researchers at a number of major research
universities (Michigan State, Stanford, and The University of
Wisconsin at Madison) who have indicated an interest in Jewish
education;

d) leaders of the Association for Jewish studies, who will be
asked to extrapolate what has been learned from the rapid
growth of scholarly work in Judaic studies, to the field of
Jewish education.

e) key individuals in national organizations that commission,
fund, and/or conduct research, among them the OERI (the Office
of Educational Research and Improvement), the NAE (National
Academy of Education), the NSF (National Science Foundation),
the NIMH (National Institute of Mental Health) and the RAND
corporation. In particular, | will be looking for examples of
areas in which a research capability was built rapidly from
ground zero.

I will rely heavily on the advice of advisory committee members
regarding the people to be interviewed, and the procedures by
which the limited time available can be put to best use. In some
cases, | will ask members of the advisory to convene one or more
“focus groups;” in a few cases, namely locations or events to
which | will be wnable to travel, | will ask advisory committee
members to facilitate the mesting.

In addition to conducting these interviews, | would send out, as
early as possible, a “request for ideas,” addressed to the members
of the Jewish Education Research Network.

B) Organizing the Input Received During the Intake Phase
into a List of Alternative Strategies and Mechanisms;
Production of the Preliminary Report (December, 1991)
Without pre-judging the outcomes of “intake" phase, it would seem
likely that the following options will be among those discussed In
the report;
== the creation of research centers
a) at Jewish universities, secular universities, and/or
independent entities
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b) endadswedndt/oowetisgniprfarectiliyligistisrsese furfdsds
== the endowment of research professorships at either Jewisih or
secular universities
= the establishment of training programs for new Ph.D.s in either
Jewish or secular universities
-- the establishment of postdoctoral programs for re-tooling
Ph.D.s in related fields
== the establishment of a fund for researchers (NSF or NEH modiel)
« offering grants (on a competitive basis) to reflective
practitioners y
«- the establishment of a think-tank for Jewish Education in Nort
America
-- the creation of new mechanisms for disseminatiom
a) conferences and symposia
b) journals and other publishing venues

C) Convening a Sub-committee of Advisory Board Members
to Review the Preliminary Report (January, 1592)

Each option would be assessed according to the criteria of
effectiveness, feasibility, likellhood of success, cost, and other
criteria suggested by the advisory board. It will be particularly
important at this juncture to assess the available resources, in
terms of both personnel and funding.

D) Producing a Final Report, Containing a Shorter List of
Options Which are Deemed Most Feaslble (February througin
March, 1992)

The options listed in this document (which would number betweam
four and ten) would be fully adumbrated, in terms of available
personnel, cost, and other relevant considerations. The first draft of
the final report will be completed in March. Revisions will be made
in time for the April meeting of the CIJE board.

6;



1227 South Hi Point
Los Angeles, CA 90036
September 3, 1991

Dear Annette,

Hera's the latest draft of my proposal, developed, as per your suggestion, In
consultation with Jack. Let's hope it will be the final draft.

Since time Is of the essence, | am hoping to hear from you very soch, Oven
before R03h Haahana. I'll be at home most days, but you can send a FAX at
HUC (213) 747 8128 -, and someone will read it to me on the phone, or bring it
home If It's long If you let me know in advance of your phone call, I'll try to
arrange to be home at the right time.

L'Shana Tova =to you and your family!

B'Shalom,
Ol-&e laaX*W ;
— & 0 [cLAAAAT
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ESTABLISHING A RESEARCH AGENDA FOR JEWISH EDUCATION

A Proposal for a Planning Study
Subrnitted to the CLE by Isa Aron

Septamber, 1991

The ulimate guestion to be addressed by this project is: What steps (batth
short and long term) can the CLJE recommend in order to
encourage and Support the development of a strong and credible
regearch capability in the field of Jewish educatian?

This quastion can be broken down into the following issues:

A) Comlentt: What content areas are of highest priority? What is the

appropriate balance between:

= basic and spplied rmesearch

atesearch that Is derivative of research in secular education and research
that i$ Swi genenis to Jewish Education

-~ ghort term and long térm neads

¢ setting a programmatic agenda and encouraging the initiative of
independent scholars

B) Method: What s the gptimal mix &F:
+ theoretical and empirical research
= quantitative and qualitative methodologies

C) Institutional Mechanisms: To what extent do we invest In:
-- supporting existing regearchers
= Cinsefling a cadre of Jewish educational researchers

-- drawing on the expertise of researchers in secular education
I intivigials ve. ingtitutions

THE PLANNING PROCESS

A) Imnlie Pnase (Sepvmier trelgih Nowemtses:, 1981
1) Cenvene an Advisery Cammittes

The function of the advigory committes will be: _
£) to provide advice and feedback througheut the planning 33
b) to serve as conveners {each in hi3 or her own location) of “lecus groups. *
In most cases | will be present to facilitate the discussion, but in a few casea
the advisory commiitas member may have to eonduet the meeting.
6 tbommmsaagmmfmmﬂwtbrwmemmméymﬂt. mndito
weigh the options in light of agreed-upan criteria (8ee 3C, belew).
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The following is a partial ligt 6f proposed advisory committee members:
Harian Alexander

v Adam Gamoran
Mark GurviB _/
Alan Hitcfifman
Sharon Nemser
Susan Shevitz

|| e SiulmBn

A Jack Uksles

Michael Zeldin I

Yet to ba added are represantatives of the Orthodox community, and an
edditional person with a background in informal sducation. Robart Hirt and

Arthur Rotman will be epproached for suggestions. Other suggestions frem the
Senior Policy Advisors are welcome

a) R%vlnw *Focus Group’ Procedures with Advisery Cemmittee

embers

The major activity during this “intake" phase will be to corvens “focus groups*

of knowledgeable individuals to di§cu$8 the issues outiined abave. The

following is a prefiminary list of the different types of groups to be convened:
) established researchers at three secular universities (Michigan State,

Stanford, smd The Lini of Wisconsin at Madison) who have indicated
an interest in Jewish education;

b) researchers iin Jewish education, who may be located at Jewish
universities, secular universities, Bureaus, or other gducational institutions;

6} Federation execitives, planners and other communal leaders;,

d) Bureau dirsctors and JESNA staff;

) a selected group of practitioners; _

f) it had been suggested that selected CUE policy advigors and members ot

the Board be interviewed: if this is still thought to be a good Idea, this group
will be included ad well,

| will rely hesvily on the adviee &F advisery eemmities members regarding the
invitees, and the procedures by which the limited time available ean be put to
best use. in some easas, Iwill ask members of the advisory to Eier the
invitgtion; In & few sases, nemely jocations or svents ta which | wilt be upable
to travel, | will ask egvisory sommittee members to facilitate the mesting.

3) Convene ‘Foclis Groups’ te Dissuss the lssues
People who are unable 0 attend the foeus groups, and whoese input is
particulary imperant ean be interviswed by phens or iR persen

lin addition to conducting these interviewa, | would send out, as early as
possible. a “requsst for kdeas,” adgdressed to the members of the Jewish
Educstion Research Network,

B
[ ] |
il = K
L
T
ottt
sy
T

[ ]
L]
L]
T
——

HETAILE

B




B) Organizing the Input Received During the Intake Phase IAte a
Liat of Alternative Strategles and Mechaniems: Production of the
Preliminary Repert (December, 1681 _ _
Without pre-judging the oulcomes of “inieke” phase. it would seem likely that the
following options will be among those discussed in the report:
-- the creation of research centers
a) at Jewish univergities, seculsr universities. snd/er independent entitles
b) endowed and/or competing fer cantrally disbursed funds
-- the endowment of research professarships at either Jewish or secular
universities o ,
-= tha establishment of training programg for new Ph.D.s in either Jewiah er
secylar universities
“ﬂthlfi establishment of postdoctoral programs for reteling Ph.D.s In related
elds
-= the establishment of a fund for researchers (NSF or NEH modsl)
-- offering grants (on & competitive basis) to reflective practitioners
= the establishment of a think-tank fer Jewish Edueation in Nerth America
-- the creation of new meehanisms fer disseminatien
@) conferences and symposia
b) journals and other publishing venues

HHERIHIENIIT

!
1

8) Convoﬂnin the Advisory Board to Review the Preliminary Report
RAUAFY,

Esch o?ﬁcn weuld be assessed according ta the eriteria of eflectlveness,
feasibility, likelinood € success. cost, 8nd ether criterla suggested by the

advisary board. I will be partieularly imperant at thig juncture to assess the
available resources, In terms of beth personne! and funding.

D) Producing a Final Report, Cantaining 8 Shorter List of Optiens
Whieh are Deemed Most Feasible gebruary through Mareh, 1662)

The options listed iR this desument (whien weuld number batwaen faur snd
ten) would be fully adumbrated, in terms of available personnel, cest, and other
relevant considerations. The first draft of the final report will be completed In
Mareh, Ravigions will be made in time for the Aprl meeting of the CLUE board,

i
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1227 South Hi Paint
Los Angeles, CA 20036
September 3, 1991

Dear Annette,

Hera's the fatest draft of my proposal, developed, as per your suggestion, in
consultation with Jack. Let's hope i will ba the final draft.

Since time Is af the essencs, | am hoping to hear from you very sogn, even
before Roah Hashana. 1'l be at homna most days, but you can send a FAX at
HUC (213) 747 = 8128, and someone will read it ta me on the phene, or bring i
home If Iit's long. If you let me know in advance of your phone zall, I'll try to
arrange to be home at the right time.

L'Shana Tava - to you and your famity!
B'Shalom,

lan
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ESTABLISHING A RESEARCH AGENDA FOR JEWISH EDUCATION

A Proposal for a Planning Study
Subrmitted to the CLIE by Isa Aron
September, 1991

The witimate guestion to be addressed by this project is: What steps (badin
short and long term) can the CUJE recommend In order to
entourage and support the development of a strong and credible
regearch capability in the field of Jewish education?

Thi3 question can be broken down inta the following Issues:

A) Comitentt; What content areas are of highest priority? What i3 the

appropriate bslance betwaen:

~ basic and applied research

« regsarch that Is derivative of research in secular education and research
that is sui generfs to Jewish Education

== ghort term and long term needs -

--seifing a programmatic agenda and encouraging the initiative of
independent scholars

B) Method: What lls the optimal mix of:
—~theoretical and empirical research
+ quantitative snd qualitative methodologies

C) institutional Mechanisma: Te what extent do we Invest |A:
-- training new resesrchers

< SUPPOHiIngG exIsiing reseaanas

- @fsaﬂngnag 6&6&2% Jewish educational researehers

- drawing on the expertiss of researshers in seeular education
~{ndlividuals vs. nsitutions

THE PLANNING PROCESS

A) Intake Phase (September threugh Nevermber. 1981)
1) 68nvens an Advisery Bemmiities

The funetien of the advigery eemmitiee will
#) to provide advies and fgadlaek Hroy eu% the plannmg;
1) to s8rve 88 66RVBRBFS (886R iR Ris oF er awn I@eatieﬁ) ‘focus GE%UES
In mest cases | will be present to faeilitata th |ﬂ 8 few easea
{he advisery commIiHan Member may have t@ eanauet the meet
) t6 et 86 R 8FOUP iR JaRUaFry te r@wew ihe srehmmag fSB@R ana 2}
weigh the eptiens in light ef agreee-upen enteria (see 3€. belew).




B) Organizing the input Received During the intake Phaie Into a
List of Alternative Strategies and Mechanisms; Praduction of the
Preliminary Report (December, 1991)
Without pre-judging the outcomes of “intake” phase. It would seem likely that the
fivliowing oplions will be among those discusged in the report:
- the creation of research centers
a) at Jewish universities, secular universities, and/or independent entities
b) endowed and/or competing for cemtrally disbursed funds
<= the endowment of research professorships at either Jewish or secular
universities
-= the establishment of training programs for new Ph.D.s in either Jewisih ar
secular universities

--lg; establishment of postdoctoral programs for retteeiiing Ph.D.s In related
s

bz stibhibhreahtbbhchindddor aseanrhibess NISErooNEF rmoadt))
-aoffering grants {on & competitive basis) to reflective practitioners
wthe establishment of a think>tank for Jewish Education In North America
— the crestion of new mechanisma for dissemination

@) conferences and symposia

b) journals and other publishing Vénueg

t
l
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C) Convening the Advisory Board to Review the Preliminary Repart
(Wanuary, 119923

Esch opion would be assessad ascerding ta the eriteria ef effectivensss,
feasibility, likelihood of success. cost, and ether eriteria suggested by tha

advisory board. it will be particularly Importgnt at this juneture to assess the
Mm FeSOUFreas; In ngﬂS of b@yth persennsl and funding.

HHERINTRrEIINHT

l

D) Producing & Final Repart, Containing a Snorter List ot Ogthna
Whigh are Deemsed Most Feasible gi:ebmary through Mareh, 1692)

P The opliens lisied in this desument (Whish weuld Aumber batwaen four and
— ten) would be fully adumbrated, In terms of available personnel, eest, and other
- relevant considerations. The first draft of the final report will be cempleted In

Maroh, Revisions will b mads in tims fer the April mesting of the CUE board.




CRITICAL US5UE3 AND ILLUSTRATIVE OPTIONS FOR ENHANCING
RESEARCH IN JEWISH EDUCATION
isa Aron, Ph.D.
August 23, 1991

OVERALL QUESTHIIIN: What steps (both short and long term) can the CLIE
take in order to ancoursge sand support tha development af a sophisticated
research capsitilfty in ths fletd of Jewish sducation?

CRITICAL ISSUES

A) CONTENT: What content arsas ar$ of highast priority? What is the

approgriate balance between:

~ basic and applied research

- research that is derivative of résearch in secular education and research
that is sid géner's to Jewish Education

— short term and jong term needs

— setting a programmeitic agenda and encouraging the initiative of
independent scholars

B) METHOD: What is the optimal mix of:
-- theoretical and emyliical research
- quantiiative and quailtative methodologies

C) INSTITUTIONAL MECHANISMS: To what extent do we invest in:

~ tralning new researchers, while supporting existing researchers

= creating a cadre of Jawish educational resaardws while drawing on the
experiise of researchers Im secular education

- Individuais vs, institutions

ILLUSTRATIVE OPTIONS

= Create reseirch conters
b; ! 8t Ik mﬂnﬁ, seeuﬂa#@émesd} m% Imndsnt entities
= GNAOW f areh W&‘Sﬁﬁ sither lrwwish or secular unmrsmos

= eeﬁbheh tﬁlﬁlﬂg Wmfermwﬁh D.s in either Jawish or secular

asﬁbhsh mﬁd@aﬁd egrams for re-tosiing Ph.D.s in related fields
w a fpd faf rmafehefs {NSF 6f NEH maoglel)
Fants (en ﬁn?w bagis) to reflective praciidoners
- estal:gsh a think=tank }m«l&h Education In North America
=¢&reate new mmechanisms for dhssemination

/ a; conferences and sia
b) journals and other pulslishing venues
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PROPOSED OUTLINE FOR MONOGRAPH ON RESEARCH
IM JEWISH BEDUCATIDN -[DRAFT#2 I

I: What is research?

This section will present a conceptual overview of what constitutes research,
and how research is differentiated from journalism, opinion pieces, and other
genres of writing. Some points to be emphasized include:

1) that research is conducted according to widely accepted canons.

2) that the canons of research change over time, and, in the field of
education, have undergone radical change over the past two decades.

3) one of the things which distinguishes research is the extent to which the
data is presented in such a way as to allow readers to draw their own
conclusions.

4) in secular education the significance of research does not inhere in
individual studies, but rather in the cumulative effect of a group of inter-
related studies.

[I: What can practitioners, policy-makers and the general public
expect from research?

Conventional wisdom holds that good educational practice ought to be
“‘derived” from educational research, in the same way that principles of
engineering are derived from the laws of physics. And, indeed, a number of
research traditions in secular educate (for example, “process-product”
research on teaching and “effective schools” research) operate under this
assumption. In the past two decades, however, this “logistic” view of research
has been increasingly called into question. Three alternative views will be
presented:

1) the operational, which holds that research and practice are entirely
different realms, and that research ought to be done only for its own sake.

2) the problematic, which holds that research ought to originate from
practical problems, and be conducted, wherever possible, by practitioners
themselves.

3) the dialectical, which sees research as a tool for critiquing and
revolutionizing current educational practice.
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Examples of studies eenducted from within each of these perspectives will be
given.  will et advecate for any one of these views, but argue that a rich and
baianeed researeh capability would draw on each of the four perspectives.

Il: The current state of research in Jewish educatiom

1) the paucity of research in Jewish education will be documented througin a
exiew of journal anticles, going back 1®- 115 years. Most research in Jewisin
education is conducted by doctoral students as part of their doctorall theses.
These studies are, of necessity, of small scope.

2) aspiring researchers in Jewish education do not have any of the supporting
imffrastructure that enables research in secular education to flounisin. There
ame mo funds for nesearch, no research centers, and only a limited number of
wvenues for publication.

3) even the most basic data on enroliments, finances, salaries of teachens, etc.
is mott routinely collected. This section will summarize the data collected by
Delbra Markovic in the fall of 1989, and show how even these data are highiy
suspect because of the methods employed in their collectiam.

4) Im contrast to secular education, in which large-scale replicatiom of
immportant studies is routine, Jewish educational research consists largely of
isolated studies which are rarely replicated. An additional problem is tinat tine
audience for research in Jewish education is methodologically
wmsgphisticated. Thus, isolated studies which may be methodelogically
problematic are widely disseminated and accepted without much criique; A-H
the Bock and Himmelfarb studies and the NYBJE study will be discussed as ' P
cases in point. /

lI; Wihat type of research do we need in Jewish education?

1) data gathering
What types of data, and how best collected?

2) evaluation and assessment
Evaluation and assessment in secular education have advaneed far beyond
the simple sheeklists and multiple chelee tests of previous decades. The
exent to whieh these meihodelegies may be adapted to the field of Jewish
@ducation will be discussed. An imperant peint te be made In this section is
that both assessment and evaluatien are predicated en agreement
regarding the geals of particular forms ef seheeling. Before we ean agsess,
we must reach eensensus en ur geals.

3) pregrammatie researeh addressing issues that are ef priefity

¢*f 9°
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The most sophisticated research in secular education is conducted by teams
of researchers, employing an eclectic combination of methodologies,
comparing a number of different sites. This type of research, cormmonly
known as programmatic research, is usually conducted by a researcn
institute, or by several institutes working in tandem. Both the researcih
agenda and the dissemination of the findings are likely to be overseem by a
team which includes practitioners and policymakers, as well as researciens.
I this section the virtues of programmatic research will be discussed, and
examples will be given of areas of inquiry which would benefit from this type
of concerted approach.

4) “basic” research
ln addition to all of the above, there should still be room for “basic” researcih,
conducted by independent scholars on questions whase implications for
practice or policy might not be readily apparent. Not all research shouid be
linked directly to policy and/or practice; there must be support for purely
infellectual pursuits, such as historical studies.

5) research as a way of encouraging reflective practice
One way of linking research and practiceis to encourage and enable
practitioners to do their own research. Examples of this type of research will
lhave been discussed in section 122 In this section the particular benefits
whieh this type of research might have for Jewish education will be
suggested.

IV: Greating an infrastructure which supports and enceurages high
quality researeh in Jewish educatiom
1) How ean we ereate a climate ef epinien which values and supports
reéseareh in Jewish education? How ean researchers reach a broader
audience of pelicymakers, practitioners and the interested public?
2) Hieow €an the guality of the researeh whieh is produeced be raised?
3) What is the funetion ef eenferenees, jeurnalg and other publications?
4) By what means €an funds be disbursed faifly and equitably, while assuring
Ngh quality?
V: Eenerete Propesals for Develeping a Sephisticated Researeh
Capability
Recognizing that researeh is a multi-faceted enirprise, | expeet hat | will end

UP Brapesing that 8 Aumber of different suppert struetures be set up. The
fellowing are seme very preliminary and very sketehy propesals:



1) the institution of a mechanism for routine data collection, perhaps under the
auspices of JESNA or the Bureau Directors’ Fellowship.

2) the funding of a number of model evaluation/assessment studies, perhaps
in conjunction with experiments in the various lead communities. These
studies would be conceived of as models or protatypes which could be
emulated by groups in a variety of settings.

3) the establishment of a fund for “basic research,” which is not tied to any
programmatic agenda. This fund might operate along the lines of the
National Endowments, soliciting proposals at regular intervals and
convening new panels of reviewers each year.

4) the establishment of a mechanism to encourage research by practitioners.

5) the adoption, by the CIJE. of a programmatic research agenda. This would
constitute the most ambitious, and most costly, of the propesals. The
following are some thoughts as to how to proceed:

a) In the fall, | would send out a mailing to members of the Jewish Education
Research Network, AIHLJE, bureaus, and other interested parties,
soliciting their ideas on high priority research items.

b) When the advisory board for this project meets, presumably in the fall of
‘91, one of its tasks should be to prioritize these research needs, and to
delineate a mechanism whereby each would be carried out.

¢) Working closely with members of the advisory committee, | would flesh out
each of the 4 - 8 proposails which were assigned high priority. This would
include developing a budget, assessing the availability of apprepriate
personnel, and establishing mechanisms for epen competition, if that were
deemed by the committee to be appreprale.

An important agenda item fer me, when we meet in Jerusalem, is to ereate a
diverse, but stil manageable, advisery board. The following are the types of
people that should be represented:

-~ gstablished researchers in secular edueatien, with an interest in Jewish

edueatien

-~ academics/researchers in Jewish edueation

= practiioners with a research background

-= representatives of policy-makes: federatiens, bureaus, organizatiens (7?)



PROPOSED OUTLINE FOR MONOGRAPH ON RESEARCHI
IN JEWISH EDUCATION --DRAFT#2

I: What is research?

This section will present a conceptual overview of what constitutes researcin,
and how research is differentiated from journaliism, opinion pieces, and other
genres of writing. Some points to be emphasized include:

11) that research is conducted according to widely accepted canoms.

2) that the canons of research change over time, and, in the field of
education, have undergone radical change over the past two decadies.

3) one of the things which distinguishes research is the extent fo winich the
data is presented in such a way as to allow readers to draw their owm
conclusions.

4) in secular education the significance of research does not inhere in
individual studies, but rather in the cumulative effect of a group of inter-
related studies.

li: What can practitioners, policy-makers and the general public
expect from research?

Conventional wisdom holds that good educational practice ought to be
“derived” from educational research, in the same way that principles of
engineering are derived from the laws of physics. And, indeed, a number of
research traditions in secular educate (for example, “‘process-product”
research on teaching and “effective schools” research) operate under this
assumption. In the past two decades, however, this “logistic” view of researcin
has been increasingly called into question. Three alternative views wiil be
presented:

1) the operational, which holds that research and practice are entirely
different realms, and that research eught to be done only for its owm sake.

2) the problematie, whieh helds that research ought to eriginate fiom
practical problems, and be eondueted, wherever possible, by pragctitioners
themeelves.

3) the dialectical, which sees researeh as a tool for critiquing and
revelutionizing current edueational praetice.



Bxamples of studies conducted from within each of these perspectives will be
given. Il will net advocate for any one of these views, but argue that a rich and
balanced research capability would draw on each of the four perspectives.

iil: The current state of research in Jewish education

1) the paucity of research in Jewish education will be documented through a
review of journal articles, going back 10 - 15 years. Most research in Jewish
@ducation is conducted by doctoral students as part of their doctorall theses.
These studies are, of necessity, of small scope.

2) aspiring researchers in Jewish education do not have any of the supporting
infrastructure that enables research in secular education to flourisi. There
are no funds for research, no research centers, and only a limited number of
venues for publication.

3) even the most basic data on enroliments, finances, salaries of teachers, etc.
is mot routinely collected. This section will summarize the data collected by
Debra Markovic in the fall of 1989, and show how even these data are highly
suspect because of the methods employed in their collectiom.

4) In contrast to secular education, in which large-scale replication of
important studies is routine, Jewish educational research consists largely of
isolated studies which are rarely replicated. An additional prollem is that the
audience for research in Jewish education is methodologically
unsophisticated. Thus, isolated studies which may be methodologicallly
problematic are widely disseminated and accepted without much critique;
the Bock and Himmmelfarb studies and the NYBJE study will be discussed as
cases in point.

lIl: What type of research do we need in Jewish educatiom?

1) data gathering
What types of data, and how best collected?

2) evaluation and assessment
Evaluation and assessment in secular education have advanced far beyond
the simple checklists and muitiple choice tests of previous decades. The
extent to which these methodologies may be adapted te the field of Jewish
education will be discussed. An important point to be made in this section is
that both assessment and evaluation are predicated on agreement
regarding the goals of particular forms of schooling. Before we cam assess,
we must reach consensus on our goals.

3) programmatic research addressing issues that are of priority



The most sophisticated research in secular education is conducted by teams
of researchers, employing an eclectic combination of methodelegies,
comparing a number of different sites. This type of research, eommenly
known as programmatic research, is usually conducted by a research
institute, or by several institutes working in tandem. Both the research
agenda and the dissemination of the findings are likely to be overseen by a
team which includes practitioners and policymakers, as well as researchers.
In this section the virtues of programmatic research will be discussed, and
examples will be given of areas of inquiry which weuld benefit from this type
of concerted approach.

4) “basic” research
In addition to all of the above, there should still be room for “basic” research,
conducted by independent scholars on questions whase implications for
practice or policy might not be readily apparent. Not all research should be
linked directly to policy and/or practice; there must be support for purely
intellectual pursuits, such as historical studies.

5) research as a way of encouraging reflective practice
One way of linking research and practiceis to encourage and enable
practitioners to do their own research. Examples of this type of research will
have been discussed in section N2 In this section the particular benefits
which this type of research might have for Jewish education will be
suggested.

IV: Creating an infrastructure which supports and encourages high
quaiity research in Jewish education
1) How can we create a climate of epinion which values and supports
research in Jewish education? How can researchers reach a broader
audience of policymakers, practitioners and the interested public?
2) How can the quality of the research which is produced be raised?
3) What is the function of conferences, journals and other publications?
4) By what means can funds be disbursed fairly and equitably, while assuring
high quality?
V: Concrete Proposals for Developing a Sophisticated Research
Capability
Recognizing that research is a multi-faceted enterprise, | expect that | will end

up propesing that a number of different support structures be set up. The
fellowing are some very preliminary and very sketehy propesals:



1) the institution of a mechanism for routine data collectiom, perhaps under the
auspices of JESNA or the Bureau Directors’ Fellowship.

2) the tunding of a number of model evaluation/assessment studies, perhaps
in eonjunction with experiments in the various lead communities. These
studies would be conceived of as models or prototypes which could be
emulated by groups in a variety of settings.

3) the establishment of a fund for “basic research,” which is not tied to any
programmatic agenda. This fund might operate along the lines of the
National Endowments, soliciting proposals at regular intervals and
convening new panels of reviewers each year.

4) the establishment of a mechanism to encourage research by practitioners.

5) the adoption, by the CLIE, of a programmatic research agenda. This would
constitute the most ambitious, and most costly, of the proposals. The
following are some thoughts as to how to proceed:

a) Iin the fall, 1 would send out a mailing to members of the Jewish Educatiom
Research Network, AIHLJE, bureaus, and other interested parties,
soliciting their ideas on high priority research items.

b) When the advisory board for this project meets, presumably in the fall of
‘91, one of its tasks should be to prioritize these research needs, and to
delineate a mechanism whereby each would be carried out.

c) Working closely with members of the advisory committee, | would fiesh out
each of the 4 - & proposals which were assigned high priority. This would
include developing a budget, assessing the availability of appropriate
personnel, and establishing mechanisms for open competition, if that were
deemed by the committee to be appropriate.

An important agenda item for me, when we meet In Jerusalem, is to create a
diverse, but still manageable, advisory board. The following are the types of
people that should be represented:

- established researchers in secular education, with an interest in Jewisi

edueation

- academics/researchers in Jewish education

-~ practitioners with a research baskground

~ representatives of policy-makes: federations, bureaus, organizatiens (?)
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HEBREW UNION COILIBGEE-JEWISH INSTITUTE OF RELIGION

Cincinnati » New York « Los Angeles » Jerusalem

3077 UNIVERSITY AVENUE » LOS ANGELBS, CALIFGRNIA 90007-3790

RHEA HIRSCH $CHOOL OF EDUCATION

June 26, 1991

Drs, Seymour Fox and Annette Hochstein
Machon Mandel

Dear Seymour and Annette,

Thanks for your call (Seymour) and note (Annette). My family is doing about as
well as can be expected. During the shiva we had large crowds of visitors, which my
mother found comforting but I found exhausting. Now my mother has mamy details
and arrangements to attend to. Since my aunt Channie and Uncle Max are still in
New York, I've returned to L.A.

With my mother’s encouragement, I will be coming to Israel from July 12th to July
18th. I sent a separate FAX to Daniel Laufer regarding the hotel reservatioms.

If I remember our phone conversation correctly, we are now in agreement as to the
scope and outcome of my project. I will bring to Israel a revised outline which will
spell out the process by which the final priorities will be reached. I will also bring
a potential list of advisors and a plan for covening the advisors in the Fall.

If at all possible, [ would like to have the budget approved before I leave for Israel.
The research assistant I have in mind needs to know how much he can expect to
earn, And with both Sara and her secretary going away in July, sending and
receiving FAXES via HUC will be more problematic. Do you need me to be more
specific about certain categories?

I will be away from Thursday, June 27 through Sunday, June 30, You can reach me
at home during the week of July 1, if you let me know in advance when to expect
your call. On Tuesday, July 2 I'll be at HUC in the morning. I look forward to
hearing from you.

BShalom,

Fta_—

i

Isa

[213) 749-3434
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Ms. Annette Hochstein
Machon Mandel

Dcai Auiielle.

My wmediings with Shulamith, Steve, Adam and Barry i Cleveland were very
informative. I'm beginning to get the "big picture” of how the Council intends to
proceed. 1 also have a few ideas on how my original outline will need to be
modified to take into account the work that Barry and Adam may be doing.

I'm looking forward to our phone conversation. Please FAX me as soon as pessible
the time that’s convenient for you. Thursday, June 13 may not be convenient for

me, or, af least, I may nedd to 2psuls-with you from HUC bofere Hi AN

Two other items we need to discuss:

#) The firef.placy Alefadi +/ Toraal {6 KtRagamin - 270N rasind bap WRY tunead
agent is still checking on the availability of business class, which will be somewhat
cheaper. Do you really need me at this meeting if the cost is so high?

b I d I discovered that Hareld Hi 1farb done quite a bit of
w?@rx @@ﬁe%m ]]gga aﬁallyziﬁg gwmagf ysgﬁ‘ waflfﬁngﬁe sﬁﬁfpﬁl}ggl f@aea\%}: ia Jem&

education. Could you and Seymour please give some thought to the kind of
financia] arrangement which would allow Harold to share his data with us? It seems
senseless to reinvent the wheel,

As the summer is fast approaching, I'm feeling Inereased pressure to get started,
cither on this project or on my teacher study. As you knew, I'm coneerned abeut
producing a finished manuscript by December. 1hope well be able to talk soon and
get this issue settled. 1hope we'll be able to finalize things during the coming weelk.

B 'Sham

7#5%_/

¢ Isa
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HEBREW UNION COLLEGE-JEWISH INSTITUTE OF RELIGION

3077 UNIVERSITY AVENUE =LOS ANGELES, CALIFORNIA 90007-3796 « PHONE 749-3424

Annette Hochstein
Seymour Fox OATE 5/30/91

TO

mw._Sm_L&%:ﬁ_

I wanted to let you know that 1 will be in Israel from July 11-31. Kwill be
staying at Hebrew Union College and doing a number of things, including
working with the class of education students we have just admitted. If
possible, I would very much like to meet with you and chat about our
forthcoming master planning process. The number at HUC is 203 333.

I look forward to seeing you in July.
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RHEA HISSCH STHOOL OF EDUCATION (330 7483424

May 31, 1991

Dr. Annette Hochstein
Machon Mandel

Dear Annette; .

Seymour and I spoke on the phone last night. Pending approval from Israel
Schefiler (and with the understanding that I will write a shorter, less academic
report to accompany the monograph), my propoesal seems to match Seymour’s
expectations. He approved the budget in principle, but would like me to discuss the
details with you.

To move ahead with this project, two different telephone conversations need to take
place:

1)  Asccomasrsiiioon e tvepen thive ttwo offussaddeont tt biee bonddges;

2) /A Dweayaonvassdtion et teeeennyystlf, ywouseblf, Soymvour, Bitedfiter aandlcee
Shulman regarding the proposal itself.

1will be in Cleveland unti! Tuesday night (6/4). Upon my return, I can be available
to talk on the phone from 8:30 until 11:45 a.m. on the following days:

Wed,, 6/8; Thurs., 6/6; Mon, through Thurs.,, 6/1036/13, I cam also be
avaflable in the evenings (until 9 or 9:30 p.m.) on /8, 6/6, 6/11, 6/12 and
6/13. (I can do it later on these days if you let me know in advance.)

Hopefully, two of these times will be good for everyone involved.

If you could FAX me the times you plan to call, I'd appreciate it. Also, could you
please FAX me Israe] Scheffler's telephone numbers?

1 look forward to talking to you,
B'shalom,

o

/
1sa
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May 24, 1891

Ms. Annette Hiochstein
Machon Mandel

FAX #: 011 - 972 623-889-9%1
Dear Annette,

Thanks for your FAX of 5/17. I'm glad that your conception of this project and my
proposal were on the same wavelength. 1 am in no rush to get startad, having
plenty of work with which te occupy myself In the interim; whenever you have an
opportunily to get back to me will be fine.

Il do, however, have one question which should be addressed immediately, lest
an opportunity be loat. Aa you probably know, thia yeaita Confarence on
Research in Jewish Education will be held in Cleveland, from June 2 44,
Because of the limited number of flights between L.A. and Cleveland, | will hava
some free time in Claveland on both Sunday morning, June 2nd and Tuesday
afternoon, June 4th. Would there be anything gained by my meeting with either
the CLJE staff or researchers who will be at the conference? If so, | should
altempl to arange such a meeting as soon as possible.

{Iif_,?ro# Aﬂ;(ink it is premature to have any type of meeting, you needn't respond to
s .

I hope your Board meetings went well, and look forward to talking with you
when time permits.

B'Shalom,

T iz



HEBREW UNION COLLEGE=-JEWISH INSTITUTE OF RELIGION
3077 UNIVERSITY AVENUE
1LOS ANGELES, CALIFORNIA 90007-3796

FAX COVER SHEET

L

FROM: 4

‘—“"’-'—"D
# OF PAGES (INCLUDING COVER) d;

SENT syﬁ‘ EXT. # 97&"’/

From Fax # - 213-747=6128

Phone # - 213-749-3424

If you do not receive the number of pages desigmated,, please call
the above phone number and report it to the sender.

MESSAGE




1227 South Hi Point
Los Angeles, CA 90035
May 15, 1891

Ms. Annette Hiothstein
Mizchon Mendel

FAX #: 011 - 972 629-898-851
Dear Annetts,

Il must say that it's a pleasure to be embarking on a new venture with you ence
again. As you know, the Issue of research In Jewish education is very dear to
my heart, and | relish the thought of being able to immerse myself in the

[P0 LY 3 W FUGSEI R0y T | JRN Wi VU, Al ol ki it ivlnialien | | i o u Bk i 4 e

Jewish education. Enclosed is a first drait for an outiine for the monograph |
propose to write. | assume from our conversation that the monograph would be
published under the auspices of the CLUE, but we should discuss this furtiher..

As Imentioned on the phone, 1 am ready te begin the project at once, and would
have #6 compliste the final revieleons by the middle of Dosomber, 1004.

Reganding the advisory committee, 1 propose that, In addition to israel Seheffier,
we include people from the following three categories:

1) Frominent researchers in secular education whe have some familiarity with
research in Jewish education. Lee Shuiman would be my first choiee, both
because of his experisnce, and becauae of the ameunt of theught he's given
to this issue In creating the Stanferd Ph.D. program. If ethera could be
included, | would propose Adam Gameran (from the University ef Wisconain,
facison) and Sharon Nemser, both of whem have been active in the Jewish
edusation research network. If enly ene of theae twe ceuld be invited, | would
suggest Adam, since Sharon's researeh interesta and Lee's are overiapping.

2) Resesvchers In Jewish education, My ehelees, in order of prierity, would be
m Shevitlz (Brandels), Michael Zeldin (HUGC), Hanan Alexander and

3) Represenalives of the ‘sonsumers” of researeh, including Fedaration
exeautives ahd Bureay directors. Bavry Sehrage, 6f the Besien Federatien,
comes t6 mind, but | dent knew him pereenally, and yeu may have ethera te

uggest. i’ net sure abeut the BJE direeiors, but | think it would be geed te
find &ne =- perhaps Chaim Lauer from Washingten, B.C.7



PROPOSED OUTLINE FOR MONOGRAPH ON RESEARCH
IN JEWISH EDUCATION --DRAFT#1

i : introduction

8) What is research?
This section shouid present a conceptual overview of what constitutes
research, and how research Is differentiated from joumnalism, opinion pieces,
and other genres of writing. Some points to be emphasized include:
t that research Is conductad according to widely accepted canons
2) that the canons of ressarch change over time, and, in the field of
education, have undergone radical change over the past two decades
3) one of the things which distinguishes rasearch is the extent ta which the

data is presented in such a way as to allow readers to draw their own
conclusions.

b) The role of research in education
This section will offer some examples of of seminal studles In secular
education

¢) The relationship of research to practice
This section will set forth a typology, based on the work of Richard McKeon,
which distinguishes 4 conceptions of the relationship between research and
practice: the logistic, the operational, the problematic and the dialectical.
Traditionally, research In education has been perceived (by researcher and
audience alike) as largely logistic. More recently, however, a growing
number of researchers have been guided by one of the other three
conceptions. In this section | will argue that there is a need for research
operating under each of the four paradigms.

1i: The Current State of Research in Jewish Education

a) the paucity of research in Jewish education will be documentec through a
review of journal articles, going back 1®- 113 years.

b) even the most basic data on enroliments, finances, salarles of teachers, etc.
is not routinely collected. This section will summarize the data collected by
Dsbra Markovic in the fall of 1989, and show how even these data are highly
suspect because of the methods employed in thelr collection.

€) in contrast to sacular education Is which large-scale replication of important
studies is routine, Jewish educational research consists largely of isolated
studies which are rarely replicated. An additional problem Is that the
audience for research in Jewish education is methodologically
unsephisticated. Thua, isolated studies which may be methodologically
problematic are widely disseminated and accepted without much critique;
the Bock and Hii arb studies and the NYBJE study are cases in paint.
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3) daix gathering
Wi types of data, and how best collected?

b) ealliation and assessment
Ewluaiton and assessment in secular education have advanced far beyond
he smple checklists and multiple cholce tests of previous decades. The
exiwntt to which these methodologies may be adapted to the field of Jewish
edimdtion will be discussed. An important point to be made in this section is
hattbeth essessment and evaluation are predicated on agreement
regandiing the goals of particular forms of schooling. Before we can assess,
we mugtt reach consensus on our goats.

c) pregrammatic research addressing Issues that are of priority
Im the field of secular sducation the most sophisticated research is
conslictizdl by teams of researchers, employing an eclectic combination of
mattiositdixgies, comparing a number of different sites. This type of research,
communily known as programmatic research, is usually conducted by a
reseanch inslitute, or by several institutes working in tandem. Both the
ressanch agenda and the dissemination of the findings are likely to be
ovenszen by a team which includes practitfoners and policymakers, as well
es resg@nchers. In this section the virtues of programmatic research will be
discussed, and examples will brt:dgiven of areas of inquiry which would
bemefftt from this type of concerted approach.

d) ‘besic” research

Im edidfion to all of the above, there should still be room for “basic” research,
conductied by independent scholars on questions whose implications for
practice or policy might not be readily apparent. Not all research shouid be
kinked directly to policy and/or practice; there must be support for purely
intellectual pursuits, such as historical studies.

IV: Creating an audience for research in Jewish educalion

a) the function of conferences, journals and other publications

b) reacting @ broader audience of policymakers, practitioners and the
interested public

C) creating & climate for valuing and supporting research In Jewish education

V: Concrete Proposala for Developing a Sophisticated Reseavch
Capability
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For the Advaneed Study and Development of Jewish Education

prard off Directors
(iR Wommistiion) January 28, 199%h

Prof. Michael Signer, Chair

Faculty Development Committee

Hebrew Union College - Jewish Institute of Religion
Mo e 3077 University Avenue

lmin" Los Angeles, CA 90007-3796

Jaime Constanting! r
Xlicxico

Mool N

E

llsaac Joffe

Simill Africa Dear Professor Signemr,

Fﬂ?@;ﬁe" I am pleased to recommend Dr. Isa Arom for tenure amd
- promotiom to e rank o u professor. a

ti t th k £f full i I had

%WW}ﬁWRHZ previously read most of Dr. Arom's waork -~ howswar, I

-% toodk aatirvartcage off ttke cgmmorrturiity tho meeveead adll off thke
Garry Stock meatearibadl et ywou Head sert mee in addditdion teo readimg
Al seeeerdl aaliiittibondl adrtitdtes.

It is clear that Dr. Arom is a very well traimed
philosopher of education who uses her academic skills to
analyze important theoretical issues and to illuminate
Sevmour Fox armedid ]l pprpactitedl pprobiams . FPor cexamnpée, hker vearbovs

President aartirdies con KKdhbkepg (("Moral Phileoseophy aomd Moral
Annstie Hochstein Educatiom: A Critique of KEdaillberg's Theory, '™ "Moral
Director Phh il besehlyy sand Mozal Education II: Thdu dadrimeal ildt The For

Tradition and Deweyan Alternative®) and Dewey ("Dewey"'s
Theory of Valuatieom: A Response to N.C.. Bhattacharya,"
and Review of The Cecllected Works of Jehm Devey: The
Middle Works, Volumes I and IIT demeonstrate superd
analytical skills as well as eruditiom.. In these
articles she has made a significant contributiem to the
understanding of twe thimkers who continue to play a
central rele in edueational thought..

Even more importamt is her ability to carefully
translate theoretical ideas from general education imnto
Jewish educatieom.. This is particularly evident im
"Deweyan Deliberatien as a Model for Decision=-Making im
Jewish Educatiom™ and "Te Create Liberal Philesophy of
Jewish Educatiom™. On several occasiems I had the
opportunity to discusgs these papers with her teachmr,
Prof. Jeoseph J. Sehwaly, and we both agreed that this
kind of work was indispensable if Jewish eduecation is to
take full advantage of the thinkimg im general
education.. Jewish education has oftemn suffered as a
result of the indiserimimate use and applicatiom of
ideas from general education.

JlaHal/dira St Jerusalem 03102, Isragl Tel, 02-R6872%: Fax. M2-hIWPS] Bi- PPARXT.28 11850 161 (02 BM¥IR N 22 Apawi, ‘A



Wher Dr. Aren turns her attentien to practical issues
("feaching as Sharing,* "“Dealing with the Shortage of
Supplementary School Teachers," Contributiom te a
Symposium on "The Jewish Schoel Teacher Today and
Tomorrow, ™ “"Dealing with the Shortage of Teachers,™
“Instruction and Enculturation in Jewish Educatiom,™ and
*Dealing with the Shortage of Teachers: Has the Time
for Concerted Action Finally Arrived'™), it is clear that
she has a thorough understandimg of the realities of
classrooms as well as the relationships betweem
teachers, administrators,, and paremts. Needless to say,
a philosopher who can deal with key policy issues is an
important asset for any academic institutilon.

During the past year I had the privilege of workimg
closely with Dr. Aron as she undertook research for the
Commission on Jewish Educatiom in North America.. She
wrote three papers {"Toward the Professionalizatiom of
Jewish Teachimg,™ "Findings of the Los Angeles BJE
Teacher Census,"™ "Studies of Persommell im Jewish
Educatiomz A Summaxy Report Prepared for the Commissiom
on Jewish Education in North America"™) that helped us
develop the final Commissiom report.. These papenrs,
through produced under severe time constraimts, were
thorough and an important contributioms to policy
researcgh.

For all of the above reasoms I enthusiastically and
unequivocally recommend that Dr. Isa Aron be promoted to
the rank of full professor.

Sincerely,,

, —_—
Prof our Fox

P.S. I received your letter at the beginning of January
and events in our part of the world had slowed me down a
bit.. Therefors, I am faximg this letter and
simultaneously sending it by regular air mail..



