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BUILDING A RESEARCH CAPABILITY FOR JEWISH EDUCATION
Discussion Draft #6 

Prepared by Dr. Isa Aron 
December, 1991

The purpose of this project is to present the Council for Initiatives in Jewish 
Education (CIJE) with a set of proposals which would lead to the enhancement 
of research in Jewish education. The starting assumption of the project is that 
current research efforts in the field of Jewish education are highly inadequate, 
in terms of both quantity and quality, as is discussed in section 3. If the CIJE 
adopts these proposals, it will seek funding for them from among its affiliated 
foundations and organizations.

Research is a complicated enterprise, and deciding which programs and/or 
institutional arrangements will yield the highest payoff is not an easy task, The 
purpose of this working draft is as follows:

״ To explain why research is critical to the process of reform and renewal in 
Jewish education; this issue is addressed in section 1,

 To set forth, in broad terms, what a fully developed research capability would־־
consist of (section 2).

-- To survey the current situation (section 3).
 To explore the different components of a fully developed research capability ־־■

(section 4).
- T o  begin putting together the various components into a number of possible 

plans (section 5).

Since this Is a working draft, I welcome all manner of comments on each 
section. In particular, your reactions to the very preliminary plans outlined in 
section 5, and any alternative plans you might suggest, are critical to moving the 
planning process to the next stage,

SECTION 1: WHY RESEARCH?

Imagine Atid, the Jewish educational institution of the future....

At first glance, Atid might not seem very different from the educational 
institutions of today. Like many large synagogues and Jewish Centers, Atid 
houses a day school, a religious school, and a nursery school, a day camp, a 
youth group, and a variety of programs for adults and families. A closer look, 
however, reveals some striking differences: the formal classes of today have 
largely been replaced by small groups, tutorials, and individual work at 
learning stations. A relaxed, but purposeful attitude prevails. Parents and
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children are working together on various projects. Teachers often teach 
together, plan together, and interact with students of all ages.

What most distinguishes A tid from today 's institutions, however, is its 
underlying philosophy and structure. Atid is committed to two goals, which are 
not easily combined: meeting the diverse needs of diverse learners, and 
maximizing the Jewish learning of each participant. In order to meet both
goals, each program Atid offers is carefully articulated, and designed to 
dovetail with the others. Thus, a student who attends both the day school and 
the camp is exposed to a different aspect of the Jewish tradition at each; a 
student who attends the religious school and the camp will be offered a 
modified camp program, designed to replicate some of the day school 
students' experiences. For students who don’t attend the camp, an effort is 
made to replicate some of that experience through retreats and family 
programs.

Atid recognizes that children of working parents require after-school care; 
thus, for both day school and religious school students it offers a homey 
environment in which to relax and do homework. In addition to their forma! 
classes, religious school students are exposed to Judaica through a varied 
format of learning centers, craft activities, and performances. Public school 
students on a year-round calendar are offered special Judaic ' institutes״ 
during their winter break. Students who cannot attend regularly on weekends 
are given an extra weekday option; a network of interactive computers links 
students who are unable to attend on certain days, as well as adults who are 
looking for an intellectual challenge. Atid offers special groups, classes and/or 
programs for the children of divorced families, for the children of intermarried 
families, and for the learning disabled; it ’s policy is to try to accommodate any 
special needs that may arise.

Atid's recognizes that families are the primary Jewish educators and that its 
role is to empower and support them, it recognizes that adults, despite their 
interest in learning, have a multitude of conflicting demands on their time; 
consequently, it offers a variety of venues for adult learning. Atid realizes that 
Jewish teachers are an endangered species, in need of special attention, 
support, and educational enrichment. And, although the students at two 
nearby colleges are served by Hi/lei and Judaic Studies programs, Atid 
reaches out to these students as well, offering them jobs as assistant teachers 
and counselors, and finding other roles for them in the community.

What enables Atid to combine curricular and programming ideas from a 
variety of sources into a coherent, holistic plan that works? What does this 
educational institution of the future have that the institutions of today lack?
Three key features stand out:

 Atid has developed a guiding educational philosophy, a vision of the ־-
knowledge, skills, identifications and activities which contribute to the
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creation of committed Jews. Atid’s philosophy is coherent without being 
dogmatic, flexible, without being relativistic.

— Atid neither deprecates nor idealizes its members; it understands that they 
are both highly accomplished and greatly in need. It does not ignore the 
demographic facts — the rates of assimilation, intermarriage, and divorce, the 
lack of time parents and children have to spend together. It sees the Jewish 
tradition not as an additional commitment to be taken on by an already 
overburdened family structure, but as a resource which has the potential for 
enriching people’s lives.

 Finally, Atid has an additional advantage over the educational institutions of־־
today ־־ it has a fund of knowledge on which to draw: knowledge of what 
works in classrooms and in camps; knowledge of how curricular units can be 
individualized and transmitted through a variety of media; knowledge of the 
assistance teachers require in order to grow in their sense of profession and 
vocation; and knowledge of the kind of leadership required to keep an 
educational enterprise afloat and on course.

How can we move from the institutions of today to our ideal institution of the 
future? How can today’s schools, centers, synagogues and camps be imbued 
with a philosophical mission, an understanding of their clientele, and a firm 
grasp of the available alternatives? Certainly strong leadership and great 
resourcefulness will be needed; but these alone are not enough, Without 
knowledge, intelligent decision-making is impossible. The move from the 
institutions of today to the institutions of the future will require the kind of broad- 
ranging knowledge that derives from serious research.

What is research?

Research is commonly thought of as the work of a scientist in a laboratory, or 
of a scholar in a library, but my use of the term research in this document is 
much more inclusive: research is the serious study of a subject over a sustained 
period of time, through a variety of modalities. Research in education includes 
conceptual analysis, anthropological interpretation, historical documentation, 
the gathering of pertinent data, experimentation, assessment and evaluation. 
Research in a field such as education enables one to articulate a philosophy, 
identify the core components of a curriculum, understand the relevant 
characteristics of both learners and teachers, express concretely what success 
would mean, and shape the environment to maximize one’s chances of 
success.

A caveat, however, is in order: it is important that we not view research 
simplistically, as a “quick fix,” or a means for finding sure-fire prescriptions. 
Research in education rarely provides unequivocal answers. Rather, it can
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provide something which is ultimately more important — a thoughtful and 
insightful approach to the enterprise. Research forces us to look more closely at 
situations which we presume to understand. It enables us to explore and assess 
a range of alternative actions, rather than the one or two which spring to mind 
immediately. Most importantly, research can bring new intellectual energy to a 
field, infusing activities that have become routine and unreflective with new 
ideas and new vision. In a field such as Jewish education, research can be a 
vehicle for bringing some of the most creative and rigorous thinkers in American 
universities into an enterprise which has become intellectually impoverished.

SECTION 2: WHAT ARE THE ELEMENTS OF A CREDIBLE 
RESEARCH CAPABILITY ?

If knowledge is the key to transforming the educational institutions of today, 
and if this kind of knowledge is best generated by research, then the following 
questions arise: What kinds of knowledge will support and encourage the 
renewal of the Jewish educational institutions of today? And what manner of 
research capability will be required to produce and disseminate that 
knowledge?

A credible research capability comprises, at minimum, the following six 
elements:

 Scholars and researchers; people who understand the context of Jewish ־־
education, and possess expertise in a number of research methodologies.

.One or more universities in which these researchers are trained ־־

 A number of settings (such as universities, research centers, and/or central ־־
agencies) in which these researchers can worfc, In addition to enabling 
researchers to support themselves, the available positions must offer them 
opportunities for career advancement, and continued intellectual growth.

 An infrastructure which supports research. This would include technological ־־
and other assistance. It would also include colleagial networking through 
conferences, journals, and other venues.

-  Avenues for dissemination to the public in general, and to policy-makers 
and practitioners in particular.

-- At least one coordinating body, which would serve as an advocate for 
research, and a gatekeeper for funding and publication,

In Section 4 I will discuss each of these components in detail. But even this 
schematic listing demonstrates an important point: No one of these 
elements can stand alone. It makes no sense to create positions without
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qualified people to fill them. These people require rigorous training; but few will 
enter lengthy training programs if there is little hope of a future position. Without 
an infrastructure, a position alone will not produce much research. Without 
dissemination there will be little interest in, and public support for, either the 
positions or the infrastructure. And without some sort of coordination, findings, 
no matter how important, are hard to disseminate.

Thus, the problem of improving the research capability of the field of Jewish 
education is quite complicated. It will require not one, but an interlocking set of 
institutions, agencies and funds in order to sustain itself. The analogy which 
comes to mind is that of Lego blocks. On its own, any one Lego block is little 
more than a piece of plastic; it is only in combination that Lego constructions 
become functional and inspiring. And the most artful of these constructions 
involve considerable planning; one must choose the building blocks carefully, 
understanding the properties of each, and their potential for combination,

The ultimate purpose of the “research capability” project is to propose a 
number of plans or programs through which a strong and credible research 
capability might be established in the field of Jewish education. In Section 4 I 
examine the different components which might be utilized in the ultimate 
construction of the plan. Like Legos, each component has a number of variants, 
and each variant has advantages and disadvantages. I try to outline the assets 
and liabilities of each variant in this section. Then, in Section 5 ,1 attempt to put 
together a few constructions -  to see what a completed structure might look like 
if one or another of the possible combinations were realized. These 
constructions are only first approximations, intended to raise certain issues and 
to inspire the reader to suggest alternate constructions, so that the ultimate 
choice will be informed by a great deal of discussion and debate. But before I 
turn to the building blocks themselves, I want to describe briefly the current state 
of research in Jewish education ־־ to lay out the few elements that are already 
available, and to point out the many others that are missing.

SECTION 3: THE CURRENT SITUATION

Research on Jewish education in North America has been carried out for at 
least 50 years. Most researchers in the field have been trained in American 
research universities, and have held Ph.D.'s or Ed.D’s. Their studies have 
drawn heavily on educational research paradigms and methodologies in the 
field of general education, and have included work in history, philosophy, 
history, psychology, sociology, anthropology, and political organization. 
However, the entire enterprise of research in Jewish education has been 
hampered by the following factors:
 There are approximately two dozen full-time academic positions in the field of־־

Jewish education. Half of these carry with them administrative responsibility, 
and most of the others require involvement in community education projects, 
thereby curtailing the time available for research, At least 75% of the research
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that exists, was conducted by Ph.D. or Ed.D. students as part of the 
requirements for their dissertation.

:There is no infrastructure to support research in Jewish education־־
 no regular sources of funding exist: occasional funding is disbursed by ־־

agencies or foundations on an ad hoc basis.
 there are no centers for research in Jewish education ־־
-- there exists no journal devoted to research in Jewish education, Those 

conducting research must either attempt to publish in journals devoted to 
general education, publish abridged versions in the one or two journals 
devoted to Jewish education, or seek out venues for "occasional papers.”

-- At the present time, there is no routine collection of even the most basic data 
on enrollment, staffing patterns, or finances. There are no generally accepted 
and validated achievement tests. Moreover, the voluntary nature of Jewish 
education and the loose organizational structure of its institutions, militate 
against the collection of this data.

 ,A significant number of studies are planned, and even partially executed ־־
either by Bureaus or individual researchers; most of them are ultimately 
abandoned due to a lack of time or funding.The annual conferences on 
research in Jewish education, of which there have been five, receive 
submissions of only 5 - 1 0  papers per year; In addition, they receive 10-12 
reports of research in progress, but many of these studies do not seem to be 
completed.

— There is only one Ph. D. program in North America (at Stanford ) which is 
geared towards research in Jewish education. This program was unable to 
open in 1991-92, for lack of qualified applicants.

-  There are perhaps two dozen practising Jewish educators, or people with a 
deep interest in Jewish education who are enrolled, at any given time, in 
Ph.D. programs in education at their local universities, Often these people do 
not write their dissertations on topics related to Jewish education, either 
because they cannot find faculty advisors, or because it is recommended to 
them that a dissertation in general education would make them more 
“marketable."
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SECTION 4: POSSIBLE STEPS TOWARDS THE ESTABLISHMENT
OF A RESEARCH CAPABILITY

I. ENLARGING THE POOL OF RESEARCHERS

A) The creation of Ph.D. programs specifically for researchers in
Jewish education.
 ,At present, none of the Jewish universities have a faculty of sufficient size ־-

and with sufficient expertise to prepare students for a variety of research 
methodologies.

 It is not clear that any research university other than Stanford is prepared to ־־
mount a doctoral program in research in Jewish education; even Stanford’s 
program is predicated upon outside funding and relies on visiting professors 
of Jewish education.
-  If various institutional requirements could be circumvented, a Ph.D. program 
offered jointly by a Jewish and a research university might be a possibility.

B) The creation of post-doctoral programs
 in Jewish education, for researchers trained in research universities ־
in research, for Ph.D.s with experience in Jewish education ־

.This may be a more feasible alternative than doctoral programs ־־

C) Institutes and/or stipends for reflective practitioners and/or
action research
— This is a very important avenue for linking research and practice, and 

improving practice as well (see 1IC, question 4); but it doesn't seem likely that 
this will greatly expand the pool of researchers. On the contrary, it will 
probably require additional researchers to work with practitioners.

D) Attempting to involve Jewishly identified researchers at research
universities in collaborative research projects.
-  This does not seem like a promising short-term strategy, since few 

researchers are both sufficiently flexible in their career paths, and sufficiently 
clear about the research topics they might pursue, to agree to participate in a 
new and very different research project in the near future.

 It would be a promising long-term strategy, if an ongoing effort were made to ־־
cultivate the Interest of a group of researchers. In talking to researchers who 
might fall into this category, I found a great deal of interest in an ongoing 
seminar, or series of conferences, on areas of mutual concern with regard to 
Jewish life (“the transformation of Jewish life” was suggested as an 
overarching theme by one group with whom I spoke). This format would allow 
researchers in education and related fields to form informal networks, which 
might, further down the road, lead to research projects.
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II: CREATING POSITIONS FOR RESEARCHERS IN JEWISH 
EDUCATION

A) Endowing research professorships at Jewish universities
Although this would seem like one obvious solution, a number of caveats are in 
order:
 Most educational research operates within a social science research ־־

paradigm, which has increasingly come to involve large, multi-site, cross- 
methodological studies. In the absence of a colleagial network and a 
supportive infrastructure, an individual research professorship (or even two or 
three) may not be productive way to seed research.

— Jewish universities demand a great deal of their faculty in terms of teaching, 
supervision, and community outreach, These calls on a faculty member’s time 
would limit his or her availability for research. If, on the other hand, research 
professors were exempt from these obligations, various internal problems 
might arise.

B) Endowing professorships in Jewish education at research 
universities (a combination of an endowed chair and half-time junior positions 
has been suggested; joint appointments in Judaic studies and education have 
also been proposed)
 This arrangement would only work if the research conducted by faculty־־

members had a universal educational appeal, as well as a Jewish focus, 
since these faculty members would be expected to publish in the same 
journals as their colleagues. Might this serve to skew research topics, and 
would this kind of skewing be good or bad?

— Judaic studies departments and programs have been notoriously 
inhospitable to Jewish education in the past; this attitude may not be prevalent 
In some newer programs, and might be changed in others.

 It would be unfortunate if the effort to create new positions for researchers ־־
were to undercut the viability of the departments of education at Jewish 
universities, many of which have made great strides in recent years.

C) Creating positions for researchers at centers for research, which
are either independent, attached to a graduate school of education, 
or located in a central agency.
 An independent institution would presumably be free of the constraints listed ־■׳

in 1 &2; nonetheless, its creation might be interpreted as an abandonment of 
existing institutions.

— An independent institution might not be able to attract researchers, unless it 
were able to offer them joint appointments with a university.

 A good argument can be made, I believe, for supporting the efforts of existing ׳“
institutions at Jewish universities and central agencies, while building in 
safeguards to assure that the research program is not neglected.

 Given all the constraints discussed above, the creation of research consortia ־־
might be the best solution. Research centers funded by OERI are often created
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through various consortia arrangements, either with individuals or with their 
institutions. A number of different models exist, which bear investigation.

A variety of questions might be raised regarding research centers:

1) Should they be funded by endowment, by competitive grants, or by some 
combination of the two?Competition for research funds makes the process 
more democratic, and can spur individuals and institutions to marshall their 
creativity and resources. On the other hand, established researchers (or even 
less-established researchers who are very busy) may not be inclined to enter 
into competition; these researchers might only be enticed to devote their 
energies to research in Jewish education if they are invited to do so. Which is 
likely to yield research of the highest quality ־־ invitation or competition?

2) Should the center be organized around a programmatic research agenda set 
at the outset by some coordinating or governing body? Given the CIJE’s need 
for research related to the “best practices" project and the evaluation of 
progress made in the “lead communities,’’ these areas, at least, would seem 
to require programmatic research. On the other hand, some have argued that 
research of high quality is best obtained when scholars are left to set their own 
agendas; What is the optimal balance of programmatic and more 
individualized research?

3) Of what priority is the need for a center devoted to the field testing of curricula 
and/or programs?

4) Should there be one or more centers devoted to reflective practice and/or 
action research? Research efforts undertaken by practitioners can add a new 
dimension of knowledge and understanding; they can also create closer 
linkage between research and practice, and serve as catalysts for institutional 
change.

5) Should there be a center or comparable agency devoted to the collection of 
data on enrollment, staffing patterns, finances, etc.?This tends to be what 
communal leaders think of when they think of research. A number of people 
have raised their concern that funding limitations will result in a research effort 
which is limited to this kind of data collection; they have argued that in the 
absence of more contextual, interpretive research, this data is of little use.

If the decision is made to create research centers, in an effort to foster 
programmatic research, these and other questions must be discussed. Nearly 
all the established researchers with whom I spoke suggested that if centers 
were to be established, a coordinating group would have to be formed, 
consisting of approximately 30 researchers, funders, practitioners and 
communal leaders. This group would meet several times to hammer out a 
research agenda, set the parameters for the centers, and oversee the 
competitions, if these were agreed upon. The group, or its designees, would
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continue to be involved in reviewing the resultant research and monitoring the 
centers’ productivity..

Ill: THE CREATION OF AN INFRASTRUCTURE TO SUPPORT 
RESEARCH

A. Funding for equipment, technology, research assistance, etc.

1) A centrally administered research endowment might be 
established. Researchers would submit proposals to a review panel, 
composed of prominent researchers, and (possibly) other stakeholders .

2) Special funds might be designated for certain groups, e.g., 
doctoral students, postdoctoral fellows, or established researchers not 
previously involved in Jewish education research.

B. Colleagial networking:

1) The establishment of a journal
— At the present time, there is not enough research being done to fill a 

quarterly journal of high quality. One alternative might be beginning with 
an annual publication. Another might be commissioning articles by 
established researchers, to set a high level at the outset, and instituting 
blind peer review only when sufficient papers became available.

2) Expanding the conferences of the Network for Research in 
Jewish Education.

 Seminars might be held to encourage and/or plan research on specific ־־
topics.

! Ftesearcners not previously involved in Jewish ctJuuuUvnui ־■׳ m!91->t 
be invited for exploratory discussions, as suggested in IC,

3) Holding sessions on research in Jewish education at the 
conferences of other scholarly associations, such as the AJS and 
the AERA.

4)The creation of an annotated bibliography of existent research
and/or a clearinghouse, comparable to ERIC, for research in 
Jewish education.

None of these suggestions would be particularly difficult or costly to implement. 
All, however, would require one or more people designated to carry them out, 
and compensated for their time in some way. This points to the need for a 
coordinating council.

.. 
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IV. VENUES FOR DISSEMINATION
For purposes of discussion I am separating the scholarly exchange of ideas, 
(components of which were proposed in section III), from more popular forms 
of dissemination, whose purpose is to create an interest in research, and to 
share the findings of research with a broader audience.

A) The establishment of a magazine comparable to Educational 
Leadership, or or a newsletter like the Harvard Education Letter.
 the practitioners interviewed for this study indicated that they regularly read ־־

(or, at least, peruse) magazines such as Educational Leadership, and 
newsletters related to the teaching of English, math, and foreign-ianguages.

B) Commissioning articles in the Jewish press summarizing 
research findings, and spelling out their implications for practice 
and policy.

C) Sponsoring sessions on research as a regular feature of 
conferences such as the GA, CAJE, denominational groups, etc.

V. A COORDINATING COUNCIL

It is hard to imagine how many of the suggestions outlined above could be 
implemented, without the existence of some sort of coordinating council. Such a 
council might serve some of the following functions:

a) setting a research agenda for programmatic research centers
b) awarding and administering grants
c) dissemination and publication, as enumerated above
d) serving as an advocate for research
e) seeking new sources for funding research

Though the need for such a council would seem self-evident, a number of 
questions arise regarding the method by which it would be convened, and its 
composition:

1) Which group or organization has the authority to convene such a council?
2) In what proportion (if at all) should the following groups of stakeholders be 

represented on the council:
-researchers from Jewish institutions
-researchers from research universities
-practitioners
-communal leaders
-funders
-members of the CUE board?

3) Would membership on the council be rotated?
4) Would the council require a professional staff?

• I • 
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SECTION 5: PUTTING THE COMPONENTS TOGETHER: THREE
PRELIMINARY PROPOSALS

The components delineated in the previous section might be combined in any 
number of ways. This section contains three “first approximations’ ־־ 
combinations which highlight some of the differences between the possible 
components. These proposals differ as to their cost -  the first is probably the 
most expensive, while the third is deliberately scaled down. As we collectively 
assess these proposals, and the others which I hope will be forthcoming, my 
hope is that we will be able to arrive at a consensus as to which is most feasible 
in terms of economics and institutional constraints, and which will yield the type 
of research which meets the needs of our current situation.

PROPOSAL 1: A NETWORK OF RESEARCH CENTERS ORGANIZED AROUND 
A PROGRAMMATIC RESEARCH AGENDA

This proposal is based on the following assumptions:

1) The greatest need at the present time is for programmatic research that is 
sustained over a period of years, cumulative, and focused on a number of 
pressing needs.

2) Rather than trying to study everything, the community of scholars in Jewish 
education ought to concentrate on a few areas to which it can contribute the 
most.

3) Rather than avoiding or circumventing the Jewish training institutions, we 
should enrich them by making them partners with some of the leading 
research universities in the research endeavor.

4) The participation of scholars from research universities will require an 
investment over the short run; that investment will ultimately yield important 
new work.

5) Along with a major funding effort for research centers, a smaller, but not 
insignificant fund should be established to support the work of independent 
scholars from various institutions and from various disciplines.

In this proposal most of the research-related activities would emanate from and 
be organized by a core group of 30 researchers, funders, practitioners and 
community leaders which would serve as the initial “Research Council.״ Over 
the course of a year and a half, the Council would:

a) set a research agenda for the field
b) prioritize the research agenda
c) ascertain how much concerted research In each priority area would cost
d) ascertain how much money is available, and consequently, the number of 

centers that can be established.
e) coordinate the creation of research centers, either by invitation or by 

competition.
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f) create a mechanism to oversee the competition, if there is one, and to 
monitor the work of the centers

g) create a mechanism for reviewing and awarding individual grants.
h) delegate a subgroup to create seminars, summer institutes, or some other 

mechanism whereby a network of Jewish researchers holding positions in 
research universities can begin meeting to discuss common concerns 
related (either directly or tangentially) to Jewish education.

PROPOSAL 2: ESTABLISHING RESEARCH PROFESSORSHIPS AT
MAJOR UNIVERSITIES

The assumptions behind this proposal are:

1) The key to producing research is the training of researchers and the 
creation of attractive positions for these researchers.

2) Universities are the best structure in which to conduct research and train 
new researchers,

3) The scholarly initiative of individuals will produce research of higher quality 
than that of research centers organized around a programmatic agenda.

4) Publishing and promotion are key elements in the reward structure for 
researchers.

The core component of this proposal is the creation of positions for researchers 
in Jewish education at major universities. Some of these positions would be for 
senior faculty, and others for more junior faculty; some might be in the school of 
education, while others might be in Judaic studies. If possible, all would be joint 
appointments with an existing department (such as sociology of education or 
curriculum and teaching). An issue which would require considerable 
discussion is that of the criteria by which some universities would be selected 
for these positions. And an important sub-issue would be the question of 
whether positions would be created at Jewish institutes of higher learning, as 
well as at research universities.

This proposal would also require the creation of some sort of coordinating body, 
but its function would be limited to;

a) raising and disbursing funds for research
b) publishing or funding a journal and a series of books.
c) publishing a newsletter for the non־schalar!y public, for which the editorial 

responsibility would be shared by the universities with endowed 
professorships.

d) awarding doctoral and post-doctoral fellowships.
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PROPOSAL 3: A “GRASS ROOTS ־־ APPROACH 

Two major assumptions are at the root of this proposal:

1) That the sums of money required by proposals 1 and 2 will not, at least
initially, be obtained. *

2) That the centralized coordination of these two proposals is either: a) too 
oligarchic, or b) impossible to achieve, given the fragmented nature of the 
Jewish community.

This proposal, therefore, calls for more modest and experimental efforts, parts of 
which, if proven successful, might be expanded in the future. It would include 
the following components:

1) The creation of two post-doctoral programs, one at a Jewish university (for 
Ph.D.s with strong research skills, who need to learn more about the context 
of Jewish education), and one at a research university (for Ph.D.s familiar 
with Jewish education, but lacking in research skill?).

2) The creation of a fund for research, to which any individual or institution 
might apply.

3) The creation of special funds for specialized research efforts. Requests for 
proposals in specific areas would be sent out, and individuals, teams of 
researchers, or institutions might apply.

4) The endowment of a journal, and appointment of an editorial board.

Note that this proposal would create only a few new positions for researchers 
(at the universities where the post-doctoral programs were located). The grants 
for research would create additional positions, but these positions would be 
funded only by “soft” money. In addition, the proposal (as it stands) would not 
include any form of dissemination to a broader audience (though such a 
component might be added).
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with Jewish education, but lacking in research skill~). 

2) The creation of a fund for research, to which any individual or institution 
might apply. 

3) The creation of special funds for specialized research efforts. Requests for 
proposals in specific areas would be sent out, and Individuals, teams of 
researchers, or institutions might apply. 

4) The endowment of a journal, and appointment of an editorial board. 

Note that this proposal would create only a few new positions for researchers 
(at the universities where the post-doctoral programs were located). The grants 
for research would create additional positions, but these positions would be 
funded only by "soft" money. In addition, the proposal (as it stands) would not 
include any form of dissemination to a broader audience (though such a 
component might be added). 
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Mandel Instituteמנדל מכון

Tel :  972- 2- 662 296;  6 |׳8 728 ׳   _

Fax:  972-2-6 f 9 951׳

Facsimile Transmission

T0: Ms. Tsa Aron

1

Date: November 4, 199ו

From: No. Pages:
Annette Hochstein

Fax Number:

Dear Isa,

Thanks for you fax confirming tomorrow's telecon. We'd like to 
suggest that the following be part of the agenda:

1. Review the interim report of October 28th, 1991.

2. Review the major issues under consideration, particularly 
the guestion of what we need to know in order to recommend a 
strategy for change. (This relates to item 2 of your agenda.)

3. Initial discussion of final report.

We'll try to have as many answers as possible ready to your 
guestions.

Talk to you tomorrow.

^0

c.c.: Shulamith Elster

Mandel Institute 

. ·- -·-· 
Tel: 972-2-662 296; 618 728 

Fax: 972-2-619 951 

········•,, ... . ...... 

Facsimile Transmission 

To: ___ --i.:.M..._s...,,..__I...,s""a..__..,A...._r...,o..,.n..._ ________ _ Date: November 4 1991 

From: No. Pages: _________ _ 
--.... A-n....,.n_e.,...,t,....t.,......,..e........,H.--o_c,....h.,....s=t.,......,..e.,..1.=n-------

Fax Number: ----------------

Dear Isa, 

Thanks for you fax confirming tomorrow 1 s telecon . We'd like to 
suggest that the following be part of the agenda: 

1 . Review the interim report of October 28th, 1991 . 

2. Review the major issues under consideration, particularly 
the question of what we need to know in order to recommend a 
strategy for change. (This relates to item 2 of your agenda.) 

3. Initial discussion of final report. 

We 'll try to have as many answers as possible ready to your 
questions. 

Talk to you tomorrow. 

3d- (k~o0J ~~ 
✓ c.c.: Shulamith Elster 



Mandel Instituteמנדל מכון

;-'AX 3SNT

Tel: 972-2-662 296; 618 728
»-'.v.v.v.v׳־־־*־...;;;;־ * * ■'*

Fax: 972-2-619 951

Facsimile Transmission

T0: Mr . Tsa Aron Date: October 23. 1991

From: Annette Hochstein
י

No. Pages:

Fax Number:

Dear Isa,

A quick response to your fax of October 21st:

1. Could you please get in touch with Shulamith about the 
conference call —  Seymour and I think it should take place as 
soon as possible, probably at the end of this week or early on 
next week.

2. Seymour will speak to Izzie Scheffler before the weekend to 
formally invite him to the advisory committee and we will let you 
know.

3. About the Orthodox —  our recommendation is that both Sam 
Heilman and Abe Tannenbaum be invited to join.

4. As regards January schedules, we still need a little time
to make that more specific. \

Best regards,

Mandel Institute 

Tel : 972-2-662 296; 618 728 

Fax: 972-2-619 951 
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Facsimile Transmission 

To: ___ __._M"'"s.,_______._T"""'sLL.a.__.,A,...r....,o.._n...._ _________ _ 

From: Annette Hochstein -------------------
Fax Number: ------- ---------

Dear Isa, 

Date: __ ....:O"c=t.:=o~b!.::,e,:.a!r........,.2~3 ..,_, ---"1....,9:...:9::....al=----­

N o. Pages: -----------

A quick response to your fax o f October 21st: 

1. Could you please get in touch with Shulami th about the 
conference call -- Seymour and I think it should take place as 
soon as possible, probably at the end of this week or early on 
next week. 

2. Seymour will speak to Izzie Scheffler before the weekend to 
formally invite him to the advisor y committee and we will let you 
know. 

3 . About the Orthodox -- our r ecommendation is that both Sam 
Heilman and Abe Tannenbaum be invited to join. 

4 . As regards January schedules, we still need a little \)<time 
to make that more specific. '\ 

Best regards , 

J 1.5, >~ 'f''lz f'o 
--1~ r-v,;(tvt-



Mandel Instituteמנדל מכון

Tel: 972-2-662 296; 618 728

Fax: 972-2-6-1 9 951

Facsimile Transmission

To: Ms. Isa Aron Date: October 2 0, iq q i

From: Annette Hochstein No. Pages:

Fax Number:

Dear Isa,

First I would like to confirm that I have indeed received your 
fax and that it has arrived whole. Second, I'd like to express 
once more my appreciation for the rate and manner at which you 
move ahead: it is indeed a pleasure to know that your project is 
launched and moving. We here are eager to see it become a product 
leading to implementation. Which brings me to more substantive 
points.

Though the issue of the project's name may be academic, it is the 
continuing dialogue between us on what is in the name that really 
matters. It is of great importance that the project be really, 
and substantively, prescriptive. That it address directly the 
question of "what is likely to change the situation for research" 
and that it provide practical options for the development of a 
research capability in North America. Thus, I believe that your 
interviews should reflect more strongly a concern with the means 
likely to bring about change. (Means being substantive [content], 
but also structural/institutional; related to personnel; finan- 
cial.)

A clarification about the CIJE: In your questionnaire, the CIJE 
appears as the agent that will implement recommendations, that 
will adopt the programmatic research agenda, etc. In fact, the 
CIJE is a mechanism that will encourage others —  foundations, 
institutions, individuals to undertake the implementation. It may 
adopt your recommendations and thereby encourage one or several 
foundations to undertake part or the whole. It is not likely to

Mandel Institute 

Tel: 972-2-662 296; 618 728 

Fax: 972-2-619 951 

Facsimile Transmission 

To: ___ __.M .... s......_.___.r ... s...,a~ .... A .... r..,,o .... n...._ ________ _ Date: 

From: Annette Hochstein No. Pages: 

Fax Number: ----------------

Dear Isa, 

October 20, 1991 

------------

First I would like to confirm that I have indeed received your 
fax and that it has arrived whole. Second, I'd like to express 
once more my appreciation for the rate and manner at which you 
move ahead: it is indeed a pleasure to know that your project is 
launched and moving. We here are eager to see it become a product 
leading to implementation. Which brings me to more substantive 
points. 

Though the issue of the project's name may be academic, it is the 
continuing dialogue between us on what .i.§. .in the name that really 
matters. It is of great importance that the project be really, 
and substantively, prescriptive. That it address directly the 
question of "what is likely to change the situation for research" 
and that it provide practical options for the development of a 
research capability in North America. Thus, I believe that your 
interviews should reflect more strongly a concern with the means 
likely to bring about change. (Means being substantive (content), 
but also structural/institutional; related to personnel; finan­
cial.) 

A clarification about the CIJE: In your questionnaire, the CIJE 
appears as the agent that will implement recommendations, that 
will adopt the programmatic research agenda, etc. In fact, the 
CIJE is a mechanism that will encourage others -- foundations, 
institutions, individuals to undertake the implementation . It may 
adopt your recommendations and thereby encourage one or several 
foundations to undertake part or the whole. It is not likely to 
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nor to fund research. It might encourage others to do so. This is 
why the question of "what are the institutional, organizational, 
financial mechanisms that need to be developed" is of such impor- 
tance. The rationale must be spelled out of why a fund, a profes- 
sorship, the development of research centers, are the way to 
develop the research capability.

Many of these items are covered in your documents, but it is 
important for us to maintain the relative importance of the 
various items. The research agenda is but one of a whole set.

Perhaps a conference call might be useful to keep us all in sync 
as regards the project. If you agree, Jack, Shulamith, Steve, 
Seymour and I would participate. You may wish to suggest an agen- 
da, including any questions that still need to be responded to.

I hope this is helpful. Again, best wishes for a very happy and 
fruitful project.

Best regards,

c.c.: Shulamith Elster

a. ...... .....,?:'- ....., .t-"----:,--•.._ .... .._.._..,._...__ -------•• -"'::J-••--, ••-- -- __ .....__.....,,__ !:"" .. -!:"'..._,....,......,~w, 
nor to fund research. It might encourage others to do so. This is 
why the question of "what are the institutional, organizational, 
financial mechanisms that need to be developed" is of such impor­
tance. The rationale must be spelled out of why a fund, a profes­
sorship, the development of research centers, are the way to 
develop the research capability. 

Many of these items are covered in your documents, but it is 
important for us to maintain the relative importance of the 
various items. The research agenda is but one of a whole set. 

Perhaps a conference call might be useful to keep us all in sync 
as regards the pro ject . If you agree, Jack, Shulamith, Steve, 
Seymour and I would participate. You may wish to suggest an agen­
da, including any questions that still need to be responded to. 

I hope this is helpful . Again, best wishes for a very happy and 
fruitful project. 

Best regards, 

C. C. : Shulamith Elster 



Date: Fri, 06 Mar 92 08:36:13 PST
From: ARON0USCVM
Subject: No subject
To: MANDEL@HUJIVMS

Dear Annette and Seymour,
I haven't yet received your reply regarding the final 

report (draft 1) of the research capability project. I will 
be in Chicago next week (speaking on research at a UAHC 
meeting), and will be mostly unavailable to work on revision 
s. But if I could hear from you by the end of next week, then
I could get to wo rk the following week.

I have received feedback from nearly all members of 
the advisory commi ttee. All but Sam Heilman basicallyagree 
with the proposals. A number suggested ways in which to: a) 
shorten the report, and b) add more elements of the infras 
tructure to phase one. Jack Ukeles, however, feels strongly
that 4-5 pages is too short for a report, and that several
things that I imagined to be included as appendices should be 
included in the body of the report. I'll need your guidance 
on this matter, since you know best the audience, and the 
uses to which the report will be put.

I have one additional question: I had a research assistant 
collect information on various models for research centers,, 
but in the context of the final report, this information 
doesn't seem particularly relevant. Jack thought that it 
should be written up anyway —  what is your opinion?

I look forward to hearing from you sometime next
week.

B'Shalom, Isa
BMAIL>
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Looking forward to hearing from you ... 

Shalom

Isa

Looking forward to hearing from you ... 

Shalom 

Isa 



Building a Research Capability in Jewish Education

Prepared for the Council for Initiatives in Jewish Education by Dr. Isa Aron

Final Report — Draft # 1

�  February, 1992

Why research?

W hen members of the newly formed Commission for Jewish Education in N orth America 
were asked, in 1988, what they saw as the most critical issues to be addressed by the Com- 
mission, few mentioned research. Most saw the task of the Commission as fairly straightfor- 
ward: to identify the educational needs of the Jewish community, and to discern the ways in 
which educational institutions could be strengthened and/or reconfigured in order to m eet 
these needs. The problems of the community and its educational institutions seem ed rather 
obvious, at first, as did the potential solutions to these problems.

Over time, however, it became clear that neither the maladies nor the rem edies were quite 
so simple. For example, it was widely agreed that there exists a critical shortage of qualified 
teachers in both day and supplementary schools. But what qualifications were deem ed im- 
portant for each of these settings? And what measures would be required to upgrade cur- 
rent teachers and/or recruit new ones? To take a second example, there was widespread 
dissatisfaction with supplementary schools, but few were able to articulate a vision of what a 
good school would look like, or what goals it could realistically accomplish.

These questions, and a num ber of others, formed the basis for the first research reports 
sponsored by the Commission, and published under its imprimatur. But the m atter did not 
rest there, because each report spawned new questions:

•  W hat special knowledge and skills do teachers of Judaica and H ebrew  re- 
quire? How might a teachers’ knowledge and skills be  assessed? W hat for next 
modes of pre-service training and in-service staff developm ent are most 
appropriate for different educational institutions?
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February, 1992 
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When members of the newly formed Commission for Jewish Education in North America 
were asked, in 1988, what they saw as the most critical issues to be addressed by the Com­
mission, few mentioned research. Most saw the task of the Commission as fairly straightfor­
ward: to identify the educational needs of the Jewish community, and to discern the ways in 
which educational institutions could be strengthened and/or reconfigured in order to meet 
these needs. The problems of the community and its educational institutions seemed rather 
obvious, at first, as did the potential solutions to these problems. 
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so simple. For example, it was widely agreed that there exists a critical shortage of qualified 
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sponsored by the Commission, and published under its imprimatur. But the matter did not 
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modes of pre-service training and in-service staff development are most 
appropriate for different educational institutions? 



•  W hat are the essential characteristics of a good supplem entary school? W hat 
successful programmatic elements can be replicated, and under what condi- 
tions?

•  How much is the Jewish community currently spending on its various educa- 
tional programs? Do the budgets of superior institutions differ from  those of 
mediocre ones? How much money will be required to turn various institutions

As the questions multiplied, it became clear that it would
community to undertake a massive educational effort of the kind imagined by the Commis- 
sion without, at the same time, generating the knowledge essential to inform ed decision- 
making. Just as the development and marketing of successful new products is based on 
extensive research and development, and just as the solutions to medical problem s are 
sought in research and experimentation, the infusion of new energy and funding into the 
field of Jewish education would have to be accompanied by a com parable research effort.

Thus, when the Council for Initiatives in Jewish Education was created, and charged with 
the im plem entation of the Cojnmission’s recommendations, one of its first projects was the 
Research Capability Project. Over a period of eight months educators and community 
leaders, including several members of the CIJE board, were interviewed, to gain a sense of 
their perceived research needs. Researchers in both Jewish and secular universities were 
asked to imagine the steps which might be taken to generate high quality research in a num- 
ber of areas, research that would facilitate the work of the Council, and give a range of

This report offers a strategy for the establishment of a research capability the both sophisti- 
cated and responsive, drawing upon the energies of both established researchers in research 
universities and a nascent community of researchers in Jewish universities. Three overlap- 
ping phases of increasing comprehensiveness are proposed, beginning with the funding of a 
limited num ber of highly visible studies, through the creation of a coordinating body called 
the National Research Institute, and culminating, in eight to ten years, the establishm ent of 
professorships and research centers in major colleges and universities. Before elaborating

•  survey the current situation, in terms of the presence or absence of these ר

around?

stakeholders the tools to understand and change the current situation.

the plan, it will be necessary to:

•  define research, and justify its importance in the process of educational 
reform;

•  outline the essential elements of a credible research capability;

elements;

•  review the assumptions which lead to the final recom m endations.

These items will be discussed in sections II-V of this report; section VI will outline the plan.

• What are the essential characteristics of a good supplementary school? What 
successful programmatic elements can be replicated, and under what condi­
tions? 

• How much is the Jewish community currently spending on its various educa­
tional programs? Do the budgets of superior institutions differ from those of 
mediocre ones? How much money will be required to turn various institutions 
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As the questions multiplied, it became clear that it would be sh~rtsJhte:CC the Jewish 
community to undertake a massive educational effort of the kind imagined by the Commis­
sion without, at the same time, generating the knowledge essential to informed decision­
making. Just as the development and marketing of successful new products is based on 
extensive research and development, and just as the solutions to medical problems are 
sought in research and experimentation, the infusion of new energy and funding into the 
field of Jewish education would have to be accompanied by a comparable research effort. 

Thus, when the Council for Initiatives in Jewish Education was created, and charged with 
the implementation of the Commission's recommendations, one of its first projects was the 
Research Capability Project. Over a period of eight months educators and community 
leaders, including several members of the CIJE board, were interviewed, to gain a sense of 
their perceived research needs. Researchers in both Jewish and secular universities were 
asked to imagine the steps which might be taken to generate high quality research in a num­
ber of areas, research that would facilitate the work of the Council, and give a range of 
stakeholders the tools to understand and change the current situation. 

This report offers a strategy for the establishment of a research capability the both sophisti­
cated and responsive, drawing upon the energies of both established researchers in research 
universities and a nascent community of researchers in Jewish universities. Three overlap­
ping phases of increasing comprehensiveness are proposed, beginning with the funding of a 
limited number of highly visible studies, through the creation of a coordinating body called 
the National Research Institute, and culminating, in eight to ten years, the establishment of 
professorships and research centers in major colleges and universities. Before elaborating 
the plan, it will be necessary to: 

• define research, and justify its importance in the process of educational 
reform; 

• outline the essential elements of a credible research capability; 

• survey the current situation, in terms of the presence or absence of these 1 ~ 
elements; 

• review the assumptions which lead to the final recommendations. 

These items will be discussed in sections II-V of this report; section VI will outline the plan. 



II: What is Research, and Why Do We Need it?

Research is th^seriops study of a subject over a sustained period of tim e,through a variety 
-of modalities. Research in education includes assessment and evaluation, experimentation, 
conceptual and statistical analysis, anthropological interpretation, and historical docum enta- 
tion. It enables one to articulate a philosophy, identify the core components of a cur- 
riculum, understand the relevant characteristics of learners, teachers and educational 
leaders, express concretely what success would mean, and shape the environm ent to maxi- 
mize one’s chances of success.

Research in the field of education is sometimes seen as superfluous — an academic indul- 
gence that contributes little to the realm  of practice. In the past two decades, however, 
educational research in North America has undergone a significant transformation. The 
problems of students, teachers, and school systems have becom e central; the result has 
been a series of wide-ranging studies that have focused on effective schools and school 
leadership, teacher knowledge and teacher assessment, the identification of and interven- 
tion with students at-risk, and a variety of curricular improvements.

A caveat, however, is in order: it is im portant that we not view research as a “quick fix,” a 
means for finding sure-fire prescriptions. Research in education rarely provides unequivo- 
cal answers. Rather, it can provide something which is ultimately m ore im portant — a 
thoughtful and insightful approach to the enterprise.

Research can teach us new things about institutions and situations which we may have taken 
for granted, or presum ed to understand. It enables us to explore and assess a range of alter- 
native actions, rather than the one or two which spring to mind immediately. Most impor- 
tantly, research can bring new intellectual energy to a field, infusing activities that have 
become routine and unreflective with new ideas and new vision. In  a field such as Jewish 
education, research can be a vehicle for bringing some of the most creative and rigorous 
thinkers in American universities into the orbit of the organized Jewish community.

Ill: What are the elements of a Credible‘2' י

NResearch Capability?  —

Im portant though it may be for educational renewal, research is not an entity that can 
spring up overnight. Research traditions and paradigms take tim e to develop; often a num- 
ber of inter-related studies is needed before the appropriate questions and m ethods come 
into focus. To understand an endeavor as complex as education, researchers require global 
statistical surveys and detailed observations in individual classrooms; they must bring to 
their work psychological insight, sociological perspective, and a knowledge of the subject 
m atter. Today, the best educational research is likely to be a collaborative effort, combining 
a num ber of methodologies, and crossing the boundaries of several disciplines.

W hat institutions and institutional arrangements enable research to develop productively? 
The researchers interviewed in connection with this project agreed that the following five 
elements were essential to the creation of a robust research capability:
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gence that contributes little to the realm of practice. In the past two decades, however, 
educational research in North America has undergone a significant transformation. The 
problems of students, teachers, and school systems have become central; the result has 
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ber of inter-related studies is needed before the appropriate questions and methods come 
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The researchers interviewed in connection with this project agreed that the following five 
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1) Scholars and researchers; people who understand the context of Jewish education, and 
possess expertise in a num ber of research methodologies.

2) Several universities in which these researchers are trained.

3) A num ber of settings (such as universities, research centers, and/or central agencies) in 
which these researchers can work. In addition to enabling researchers to support themsel- 
ves, the available positions must offer them  opportunities for career advancem ent and con- 
tinued intellectual growth.

4) An infrastructure which supports research . This would include:

a) reliable sources of funding, disbursed through a process which would allow for an open 
submission of proposals which would be reviewed on their merits;

b) venues for the publication of both findings and processes.

c) opportunities for collegial networking through conferences and institutes.

5) Avenues for dissemination to the public in general, and to policy-makers and prac- 
titioners in particular.

Thus, the problem  of improving the research capability of the field of Jewish education is 
quite complicated. It requires not one, but an interlocking set of institutions, agencies and 
funds in order to sustain itself. No one of these elements can stand alone. It makes no sense 
to create positions withoutqualified people to fill them. These people require rigorous train- 
ing; but few will enter lengthy training programs if there is little hope of a future position. 
With an infrastructure, a position alone will not produce much research. And without dis- 
semination there will be little interest in, and public support for, either the positions or the 
infrastructure.

IV: The Current Situation

Table 1 presents an overview of the current situation in research in Jewish education. 
Glancing at the table, it is easy to see that none of the five elem ents are present in any but 
he most rudim entary fashion. Thus, it is not surprising to find that we have little research in 
Jewish education, and that what we have consists of isolated studies which are rarely con- 
nected to a larger research program.

V: Evaluating the options

In order to establish a credible research capability, each of the five elem ents enum erated 
above would have to be realized — researchers would have to be recruited, positions 
created, an infrastructure established, etc. Complicating the m atter considerably, however, 
is the fact that each elem ent might be actualized in a num ber of different ways. For ex- 
ample, new researchers might be trained, and/or established researchers recruited from re- 
lated fields. Positions for researchers might be created at existing institutions and/or newly 
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During the course of this project the possible ways in which each of the five elem ents 
enum erated in section III could be realized were examined in light of a num ber of criteria, 
including cost, time needed for implementation, feasibility, potential impact on the field, 

!quality of resultant ant research, and responsiveness to communal needs. The results of this 
analysis are summarized in Tables 2a-2e, which are included in Appendix A.

The major conclusions emerging from this analysis, which form the basis for the proposals 
in section VI, are the following:

1) A university is the most appropriate setting for researchers to both work and be trained, 
since research and teaching can reinforce one another synergistically. Research in Jewish 
education requires the combined resources of two kinds of universities — research univer- 
sities (because they house large numbers of accomplished researchers) and institutions of 
higher learning in Jewish education (because of their close linkages to the field, and 
familiarity with the specific contexts of Jewish education). Ideally, consortia betw een these 
two types of institutions would be developed, either project-by-project or on a m ore per- 
m anent basis.

2) Professorships alone are not sufficient to encourage the growth of research. Research in 
the social sciences is labor intensive and expensive. Most large research universities con- 
duct research under the aegis of endowed or independently funded research centers.

3) Critical though they might be in the long run, neither research universities institutions of 
higher learning in Jewish education are, at the present time, hospitable settings for research 
in Jewish education:

a) The institutions of higher learning in Jewish education are not, as currently configured, 
able to sustain large research efforts. Faculty members at these institutions are few in num- 
ber and have multiple demands on their time; there is no tradition, in these institutions, for 
research furloughs or frequent sabbaticals.

b) Large research universities have the reverse problem. While accustomed to supporting 
research efforts, they are largely removed from the realities of Jewish education. Re- 
searchers at these universities might face two problems: i) they might not have sufficient 
contact with the field to appreciate the im portant differences betw een Jewish and public 
education; ii) the reward structure in the university setting would place a prem ium  on re- 
search of a m ore universal bent, sacrificing, in the process, its potential impact on the field 
of Jewish education.

4) Over the long run, none of these problems is insurmountable: the Jewish institutions can 
be encouraged to recognize the centrality of research to their mission, and to m ake ap- 
propriate structural accommodations. And, if research in Jewish education were to achieve 
a high profile through im portant studies and serious publications, research universities 
would come to recognize and reward research efforts that might otherwise have seemed 
parochial.

5) A significant percentage of the educational researchers in Am ericanuniversities are iden- 
tified and committed Jews. During the course of this planning project I spoke with over a 
dozen of these researchers, and received the names of many others. A  few of these re -
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searchers expressed a strong interest in conducting research related to Jewish education, if 
funds were made available to release them  from other commitments and/or support their 
graduate students. A  much larger num ber indicated that they could imagine themselves 
participating in research projects related to Jewish education at some future date, if these 
projects dovetailed with their interests and expertis and if a by-product of this work was an 
opportunity to grow Jewishly, in some way. Several of the people I interviewed suggested a 
series of institutes and seminars as a vehicle for involving researchers like themselves, and 
generating an interest in research efforts.

6) W ithout a supportive infrastructure, researchers, regardless of the positions they occupy, 
will not be able to undertake long-range, sophisticated studies. Thus, the creation of an in- 
frastructure must precede both training and the creation of positions.

7)The most efficient mechanism for creating such an infrastructure would be the estab- 
lishment of an independent research institute, which could serve as a central address for ad- 
vocacy, the raising and disbursal of funds, brokering and overseeing research projects, and 
the publication and dissemination of findings.

8) While a free-standing research institute would serve as an excellent interim  solution, the 
time and expense involved in its creation are problematic. W hat is needed in the beginning 
years are a num ber of highly visible studies which can attract im m ediate funding, and win 
over those who are skeptical as to the utility of research. To maximize both visibility and 
quality, these studies ought to involve researchers with national reputations.

9) An appropriate balance must be struck between research derived from the perceived 
needs of various stakeholders, on the one hand, and research initiated by researchers and 
stemming from their intellectual interests, on the other. Both types of research must be en- 
dorsed and supported, but the balance between them  may shift over time. In the short-term , 
it will be crucial to undertake studies directly connected to the work of the CIJE. As re- 
search in Jewish education became more established and accepted, increased funding for 
scholar-initiated research efforts would be justified.

With these points in mind, we turn now to concrete proposals for the establishm ent of a re- 
search capability. Section VI contains three proposals, short-term  (1-5 years), medium- 
range ( 3 - 7  years), and long-term (6-10 years). These proposals are designed to overlap, so 
that each prepares the ground for the next.

Phase One (years 1-5)

Initiation of Programmatic Research in Three Areas

Programmatic research is research initiated by a foundation or agency in response to a per- 
ceived need. The research design is ambitious — a series of inter-related studies, combining 
a num ber of different methodologies and gathering data from as many as 10-20 sites. The 
principal investigator, in addition to doing research of his or her own, is responsible for 
coordinating the work of a num ber of researchers and research assistants, some of whom 
may be located in different institutions, and even in different regions. In an effort respon- 
sive to the needs of the field, a range of stakeholders including practitioners and community
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D ear advisory committee members,

Enclosed is a first draft for the final report of the Research capability project, minus the 
various tables, which are not yet completed. It reflects decisions that were m ade and chan- 
ges that were suggested at a meeting two weeks ago, at which some members of the commit- 
tee were present.

I would like to receive your feedback, on matters of both form and content:

1) The proposed solution begins with a first phase which is consists of the initiation of 3 
programmatic research endeavors, and the creation of a small fund for field-initiated re- 
search. This solution is based on the perception of many that: a) funders will be cautious in 
their initial investments in research, and will want to go with established figures and 
projects which are perceived as critical to the C IJE’s success and b) the annual budget for 
the first phase should be relatively modest.

Although I think that this solution is a pretty good one, I am a bit uneasy on two counts, and 
would like some suggestions from you in addressing them:

a) I worry that not enough attention is paid in Phase One to the creation of an infrastruc- 
ture. W hat might be done to plant the seeds for such an infrastructure earlier than Phase 
Two?

b) My second worry is that Phase One, as currently configured, relies almost entirely on a 
process by which the CIJE will serve as a broker between donors and a few prom inent re- 
searchers. W here will this leave researchers from the Jewish institutions, or younger re- 
searchers who are not as well known, but have a great deal to contribute? To reach out to 
these people would be to begin creating the infrastructure, so perhaps this question and the 
one in a) are the same.

2) Regarding the form of the report:

a) It was suggested that I keep the main body of the report to 4-5 pages, and put the rest 
into appendices and tables. The current version exceeds that limit considerably. The ob- 
vious section to cut is the penultimate one (section V) — the 9 points which build the argu- 
ment for the proposals that follow. But I hesitate to cut them, because it seems to me that 
they lay the groundwork for the solutions. Any suggestions?

b) Do I need to write a conclusion? If so, what should it say?

As always, I would like to receive your response as soon as possible, and no later than 
March 1st, since the final draft is due by the end of March. Please ?? if it’s too cumbersome 
to write.

Finally, I want to thank each and every one of you for the time spent talking with me in per- 
son and over the phone, responding to previous drafts, and writing statem ents of your own. 
Though not all of your suggestions are reflected in the final document, all w ere paid very 
close attention, and many will find their way into various appendices. For me, one of the 
most rewarding aspects of this project has been my interactions with you.
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Looking forward to hearing from you ... 

Shalom

Isa
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Why research?

When members of the newly formed Commission for Jewish Education in North America 
were asked, in 1988, what they saw as the most critical issues to be addressed by the Com- 
mission, few m entioned research. Most saw the task of the Commission as fairly straightfor- 
ward: to identify the educational needs of the Jewish community, and to discern the ways in 
which educational institutions could be strengthened and/or reconfigured in order to m eet 
these needs. The problems of the community and its educational institutions seem ed rather 
obvious, at first, as did the potential solutions to these problems.

Over time, however, it became clear that neither the maladies nor the rem edies were quite 
so simple. For example, it was widely agreed that there exists a critical shortage of qualified 
teachers in both day and supplementary schools. But what qualifications were deem ed im- 
portant for each of these settings? And what measures would be required to upgrade cur- 
rent teachers and/or recruit new ones? To take a second example, there was widespread 
dissatisfaction with supplementary schools, but few were able to articulate a vision of what a 
good school would look like, or what goals it could realistically accomplish.

These questions, and a num ber of others, formed the basis for the first research reports 
sponsored by the Commission, and published under its imprimatur. But the m atter did not 
rest there, because each report spawned new questions:

•  W hat special knowledge and skills do teachers of Judaica and H ebrew  re- 
quire? How might a teachers’ knowledge and skills be assessed? W hat for next 
modes of pre-service training and in-service staff developm ent are most 
appropriate for different educational institutions?
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•  W hat are the essential characteristics of a good supplem entary school? W hat 
successful programmatic elements can be replicated, and under what condi- 
tions?

•  How much is the Jewish community currently spending on its various educa- 
tional programs? Do the budgets of superior institutions differ from those of 
mediocre ones? How much money will be required to turn  various institutions 
around?

As the questions multiplied, it became clear that it would be shortsighted for the Jewish 
community to undertake a massive educational effort of the kind imagined by the Commis- 
sion without, at the same time, generating the knowledge essential to inform ed decision- 
making. Just as the development and marketing of successful new products is based on 
extensive research and development, and just as the solutions to medical problem s are 
sought in research and experimentation, the infusion of new energy and funding into the 
field of Jewish education would have to be accompanied by a comparable research effort.

Thus, when the Council for Initiatives in Jewish Education was created, and charged with 
the im plem entation of the Commission’s recommendations, one of its first projects was the 
Research Capability Project. Over a period of eight months educators and community 
leaders, including several members of the CIJE board, were interviewed, to gain a sense of 
their perceived research needs. Researchers in both Jewish and secular universities were 
asked to imagine the steps which might be taken to generate high quality research in a num- 
ber of areas, research that would facilitate the work of the Council, and give a range of 
stakeholders the tools to understand and change the current situation.

This report offers a strategy for the establishment of a research capability the both sophisti- 
cated and responsive, drawing upon the energies of both established researchers in research 
universities and a nascent community of researchers in Jewish universities. Three overlap- 
ping phases of increasing comprehensiveness are proposed, beginning with the funding of a 
limited num ber of highly visible studies, through the creation of a coordinating body called 
the National Research Institute, and culminating, in eight to ten years, the establishm ent of 
professorships and research centers in major colleges and universities. Before elaborating 
the plan, it will be necessary to:

•  define research, and justify its importance in the process of educational 
reform;

•  outline the essential elements of a credible research capability;

•  survey the current situation, in terms of the presence or absence of these 
elements;

•  review the assumptions which lead to the final recommendations.

These items will be discussed in sections II-V of this report; section VI will outline the plan.
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II: What is Research, and Why Do We Need it?

Research is the serious study of a subject over a sustained period of time,through a variety 
of modalities. Research in education includes assessment and evaluation, experimentation, 
conceptual and statistical analysis, anthropological interpretation, and historical documenta- 
tion. It enables one to articulate a philosophy, identify the core components of a cur- 
riculum, understand the relevant characteristics of learners, teachers and educational 
leaders, express concretely what success would mean, and shape the environm ent to maxi- 
mize one’s chances of success.

Research in the field of education is sometimes seen as superfluous — an academic indul- 
gence that contributes little to the realm of practice. In the past two decades, however, 
educational research in North America has undergone a significant transformation. The 
problems of students, teachers, and school systems have become central; the result has 
been a series of wide-ranging studies that have focused on effective schools and school 
leadership, teacher knowledge and teacher assessment, the identification of and interven- 
tion with students at-risk, and a variety of curricular improvements.

A caveat, however, is in order: it is important that we not view research as a “quick fix,” a 
means for finding sure-fire prescriptions. Research in education rarely provides unequivo- 
cal answers. Rather, it can provide something which is ultimately m ore im portant — a 
thoughtful and insightful approach to the enterprise.

Research can teach us new things about institutions and situations which we may have taken 
for granted, or presum ed to understand. It enables us to explore and assess a range of alter- 
native actions, rather than the one or two which spring to mind immediately. Most impor- 
tantly, research can bring new intellectual energy to a field, infusing activities that have 
become routine and unreflective with new ideas and new vision. In a field such as Jewish 
education, research can be a vehicle for bringing some of the most creative and rigorous 
thinkers in American universities into the orbit of the organized Jewish community.

Ill: What are the elements of a Credible

Research Capability?

Im portant though it may be for educational renewal, research is not an entity that can 
spring up overnight. Research traditions and paradigms take time to develop; often a num- 
ber of inter-related studies is needed before the appropriate questions and methods come 
into focus. To understand an endeavor as complex as education, researchers require global 
statistical surveys and detailed observations in individual classrooms; they must bring to 
their work psychological insight, sociological perspective, and a knowledge of the subject 
matter. Today, the best educational research is likely to be a collaborative effort, combining 
a num ber of methodologies, and crossing the boundaries of several disciplines.

W hat institutions and institutional arrangements enable research to develop productively? 
The researchers interviewed in connection with this project agreed that the following five 
elements were essential to the creation of a robust research capability:
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leadership, teacher knowledge and teacher assessment, the identification of and interven­
tion with students at-risk, and a variety of curricular improvements. 

A caveat, however, is in order: it is important that we not view research as a "quick fix," a 
means for finding sure-fire prescriptions. Research in education rarely provides unequivo­
cal answers. Rather, it can provide something which is ultimately more important - a 
thoughtful and insightful approach to the enterprise. 

Research can teach us new things about institutions and situations which we may have taken 
for granted, or presumed to understand. It enables us to explore and assess a range of alter­
native actions, rather than the one or two which spring to mind immediately. Most impor­
tantly, research can bring new intellectual energy to a field, infusing activities that have 
become routine and unreflective with new ideas and new vision. In a field such as Jewish 
education, research can be a vehicle for bringing some of the most creative and rigorous 
thinkers in American universities into the orbit of the organized Jewish community. 

III: What are the elements of a Credible 

Research Capability? 

Important though it may be for educational renewal, research is not an entity that can 
spring up overnight. Research traditions and paradigms take time to develop; often a num­
ber of inter-related studies is needed before the appropriate questions and methods come 
into focus. To understand an endeavor as complex as education, researchers require global 
statistical surveys and detailed observations in individual classrooms; they must bring to 
their work psychological insight, sociological perspective, and a knowledge of the subject 
matter. Today, the best educational research is likely to be a collaborative effort, combining 
a number of methodologies, and crossing the boundaries of several disciplines. 

What institutions and institutional arrangements enable research to develop productively? 
The researchers interviewed in connection with this project agreed that the following five 
elements were essential to the creation of a robust research capability: 



1) Scholars and researchers; people who understand the context of Jewish education, and 
possess expertise in a num ber of research methodologies.

2) Several universities in which these researchers are trained.

3) A num ber of settings (such as universities, research centers, and/or central agencies) in 
which these researchers can work. In addition to enabling researchers to support themsel- 
ves, the available positions must offer them opportunities for career advancement and con- 
tinued intellectual growth.

4) An infrastructure which supports research . This would include:

a) reliable sources of funding, disbursed through a process which would allow for an open 
submission of proposals which would be reviewed on their merits;

b) venues for the publication of both findings and processes.

c) opportunities for collegial networking through conferences and institutes.

5) Avenues for dissemination to the public in general, and to policy-makers and prac- 
titioners in particular.

Thus, the problem  of improving the research capability of the field of Jewish education is 
quite complicated. It requires not one, but an interlocking set of institutions, agencies and 
funds in order to sustain itself. No one of these elements can stand alone. It makes no sense 
to create positions withoutqualified people to fill them. These people require rigorous train- 
ing; but few will enter lengthy training programs if there is little hope of a future position. 
With an infrastructure, a position alone will not produce much research. And without dis- 
semination there will be little interest in, and public support for, either the positions or the 
infrastructure.

IV: The Current Situation

Table 1 presents an overview of the current situation in research in Jewish education. 
Glancing at the table, it is easy to see that none of the five elements are present in any but 
he most rudimentary fashion. Thus, it is not surprising to find that we have little research in 
Jewish education, and that what we have consists of isolated studies which are rarely con- 
nected to a larger research program.

V: Evaluating the options

In order to establish a credible research capability, each of the five elem ents enum erated 
above would have to be realized — researchers would have to be recruited, positions 
created, an infrastructure established, etc. Complicating the m atter considerably, however, 
is the fact that each elem ent might be actualized in a num ber of different ways. For ex- 
ample, new researchers might be trained, and/or established researchers recruited from re- 
lated fields. Positions for researchers might be created at existing institutions and/or newly 
established research centers. Funding for research might be awarded by commissioning 
projects and/or sponsoring competitions.
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During the course of this project the possible ways in which each of the five elem ents 
enum erated in section III could be realized were examined in light of a num ber of criteria, 
including cost, time needed for implementation, feasibility, potential impact on the field, 
quality of resultant ant research, and responsiveness to communal needs. The results of this 
analysis are summarized in Tables 2 a 2 .e, which are included in Appendix A־

The major conclusions emerging from this analysis, which form the basis for the proposals 
in section VI, are the following:

1) A university is the most appropriate setting for researchers to both work and be trained, 
since research and teaching can reinforce one another synergistically. Research in Jewish 
education requires the combined resources of two kinds of universities — research univer- 
sities (because they house large numbers of accomplished researchers) and institutions of 
higher learning in Jewish education (because of their close linkages to the field, and 
familiarity with the specific contexts of Jewish education). Ideally, consortia betw een these 
two types of institutions would be developed, either project-by-project or on a m ore per- 
m anent basis.

2) Professorships alone are not sufficient to encourage the growth of research. Research in 
the social sciences is labor intensive and expensive. Most large research universities con- 
duct research under the aegis of endowed or independently funded research centers.

3) Critical though they might be in the long run, neither research universities institutions of 
higher learning in Jewish education are, at the present time, hospitable settings for research 
in Jewish education:

a) The institutions of higher learning in Jewish education are not, as currently configured, 
able to sustain large research efforts. Faculty members at these institutions are few in num- 
ber and have multiple demands on their time; there is no tradition, in these institutions, for 
research furloughs or frequent sabbaticals.

b) Large research universities have the reverse problem. While accustomed to supporting 
research efforts, they are largely removed from the realities of Jewish education. Re- 
searchers at these universities might face two problems: i) they might not have sufficient 
contact with the field to appreciate the im portant differences betw een Jewish and public 
education; ii) the reward structure in the university setting would place a prem ium  on re- 
search of a more universal bent, sacrificing, in the process, its potential impact on the field 
of Jewish education.

4) Over the long run, none of these problems is insurmountable: the Jewish institutions can 
be encouraged to recognize the centrality of research to their mission, and to make ap- 
propriate structural accommodations. And, if research in Jewish education were to achieve 
a high profile through im portant studies and serious publications, research universities 
would come to recognize and reward research efforts that might otherwise have seemed 
parochial.

5) A significant percentage of the educational researchers in Americanuniversities are iden- 
tified and committed Jews. During the course of this planning project I spoke with over a 
dozen of these researchers, and received the names of many others. A few of these re -

During the course of this project the possible ways in which each of the five elements 
enumerated in section III could be realized were examined in light of a number of criteria, 
including cost, time needed for implementation, feasibility, potential impact on the field, 
quality of resultant ant research, and responsiveness to communal needs. The results of this 
analysis are summarized in Tables. 2a-2e, which are included in Appendix A 

The major conclusions emerging from this analysis, which form the basis for the proposals 
in section VI, are the following: 

1) A university is the most appropriate setting for researchers to both work and be trained, 
since research and teaching can reinforce one another synergistically. Research in Jewish 
education requires the combined resources of two kinds of universities - research univer­
sities (because they house large numbers of accomplished researchers) and institutions of 
higher learning in Jewish education (because of their close linkages to the field, and 
familiarity with the specific contexts of Jewish education). Ideally, consortia between these 
two types of institutions would be developed, either project-by-project or on a more per­
manent basis. 

2) Professorships alone are not sufficient to encourage the growth of research. Research in 
the social sciences is labor intensive and expensive. Most large research universities con­
duct research under the aegis of endowed or independently funded research centers. 

3) Critical though they might be in the long run, neither research universities institutions of 
higher learning in Jewish education are, at the present time, hospitable settings for research 
in Jewish education: 

a) The institutions of higher learning in Jewish education are not, as currently configured, 
able to sustain large research efforts. Faculty members at these institutions are few in num­
ber and have multiple demands on their time; there is no tradition, in these institutions, for 
research furloughs or frequent sabbaticals. 

b) Large research universities have the reverse problem. While accustomed to supporting 
research efforts, they are largely removed from the realities of Jewish education. Re­
searchers at these universities might face two problems: i) they might not have sufficient 
contact with the field to appreciate the important differences between Jewish and public 
education; ii) the reward structure in the university setting would place a premium on re­
search of a more universal bent, sacrificing, in the process, its potential impact on the field 
of Jewish education. 

4) Over the long run, none of these problems is insurmountable: the Jewish institutions can 
be encouraged to recognize the centrality of research to their mission, and to make ap­
propriate structural accommodations. And, if research in Jewish education were to achieve 
a high profile through important studies and serious publications, research universities 
would come to recognize and reward research efforts that might otherwise have seemed 
parochial. 

5) A significant percentage of the educational researchers in Americanuniversities are iden­
tified and committed Jews. During the course of this planning project I spoke with over a 
dozen of these researchers, and received the names of many others. A few of these re-



searchers expressed a strong interest in conducting research related to Jewish education, if 
funds were made available to release them from other commitments and/or support their 
graduate students. A  much larger num ber indicated that they could imagine themselves 
participating in research projects related to Jewish education at some future date, if these 
projects dovetailed with their interests and expertis and if a by-product of this work was an 
opportunity to grow Jewishly, in some way. Several of the people I interviewed suggested a 
series of institutes and seminars as a vehicle for involving researchers like themselves, and 
generating an interest in research efforts.

6) W ithout a supportive infrastructure, researchers, regardless of the positions they occupy, 
will not be able to undertake long-range, sophisticated studies. Thus, the creation of an in- 
frastructure must precede both training and the creation of positions.

7)The most efficient mechanism for creating such an infrastructure would be the estab- 
lishment of an independent research institute, which could serve as a central address for ad- 
vocacy, the raising and disbursal of funds, brokering and overseeing research projects, and 
the publication and dissemination of findings.

8) While a free-standing research institute would serve as an excellent interim  solution, the 
time and expense involved in its creation are problematic. W hat is needed in the beginning 
years are a num ber of highly visible studies which can attract im m ediate funding, and win 
over those who are skeptical as to the utility of research. To maximize both visibility and 
quality, these studies ought to involve researchers with national reputations.

9) An appropriate balance must be struck between research derived from the perceived 
needs of various stakeholders, on the one hand, and research initiated by researchers and 
stemming from their intellectual interests, on the other. Both types of research must be en- 
dorsed and supported, but the balance between them  may shift over time. In the short-term, 
it will be crucial to undertake studies directly connected to the work of the CIJE. As re- 
search in Jewish education became more established and accepted, increased funding for 
scholar-initiated research efforts would be justified.

With these points in mind, we turn now to concrete proposals for the establishm ent of a re- 
search capability. Section VI contains three proposals, short-term  (1-5 years), medium- 
range ( 3 - 7  years), and long-term (6-10 years). These proposals are designed to overlap, so 
that each prepares the ground for the next.

Phase One (years 1-5)

Initiation of Programmatic Research in Three Areas

Programmatic research is research initiated by a foundation or agency in response to a per- 
ceived need. The research design is ambitious — a series of inter-related studies, combining 
a num ber of different methodologies and gathering data from as many as 10-20 sites. The 
principal investigator, in addition to doing research of his or her own, is responsible for 
coordinating the work of a num ber of researchers and research assistants, some of whom 
may be located in different institutions, and even in different regions. In an effort respon- 
sive to the needs of the field, a range of stakeholders including practitioners and community
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Enclosed is a first draft for the final report of the Rresearch 
capabilityS
project, minus the various tables, which are not yet completed. 
It reflects
decisions that were made and changes that were suggested at a 
meeting two
weeks ago, at which some members of the committee were present.

I would like to receive your feedback, on matters of both form 
and content:

1) The proposed solution begins with a first phase which is 
consists of the
initiation of 3 programmatic research endeavors, and the creation 
of a small
fund for field - initiated research. This solution is based on 
the perception of
many that: a) funders will be cautious in their initial invest- 
ments in research,
and will want to go with established figures and projects which
are
perceived as critical to the CIJEUs success and b) the annual 
budget for the
first phase should be relatively modest.

Although I think that this solution is a pretty good one, I am a 
bit uneasy on
two counts, and would like some suggestions from you in address- 
ing them:

a) I worry that not enough attention is paid in Phase One to the
creation of an
infrastructure. What might be done to plant the seeds for such an 
infrastructure earlier than Phase Two?

b) My second worry is that Phase One, as currently configured, 
relies almost
entirely on a process by which the CIJE will serve as a broker 
between
donors and a few prominent researchers. Where will this leave 
researchers from the Jewish institutions, or younger researchers
who are
not as well known, but have a great deal to contribute? To reach 
out to
these people would be to begin creating the infrastructure, so 
perhaps this
question and the one in a) are the same.

2) Regarding the form of the report:

a) It was suggested that I keep the main body of the report to 4
- 5 pages,
and put the rest into appendices and tables. The current version
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exceeds
that limit considerably. The obvious section to cut is the penul- 
timate one
(section V) -- the 9 points which build the argument for the 
proposals that
follow. But I hesitate to cut them, because it seems to me that 
they lay the
groundwork for the solutions. Any suggestions?

b) Do I need to write a conclusion? If so, what should it say?

As always, I would like to receive your response as soon as 
possible, and no
later than March 1st, since the final draft is due by the end of 
March. Please c
if itUs too cumbersome to write.

Finally, I want to thank each and every one of you for the time 
spent talking wi
me in person and over the phone, responding to previous drafts, 
and writing
statements of your own. Though not all of your suggestions are 
reflected in the
final document, all were paid very close attention, and many will
find their way
into various appendices.
For me, one of the most rewarding aspects of this project has 
been my
interactions with you.
Looking forward to hearing from you ...

BUShalom

Isa
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Building a Research Capability in Jewish Education 
Prepared for the Council for Initiatives in Jewish Education
by Dr. Isa Aron

Final Report —  Draft #1 
February, 1992

Why research?

When members of the newly formed Commission for Jewish Education 
in North
America were asked, in 1988, what they saw as the most critical 
issues to be
addressed by the Commission, few mentioned research. Most saw the
task of
the Commission as fairly straightforward: to identify the educa- 
tional needs of t
Jewish community, and to discern the ways in which educational 
institutions
could be strengthened and/or reconfigured in order to meet these 
needs. The
problems of the community and its educational institutions seemed 
rather
obvious, at first, as did the potential solutions to these prob-
lems.

Over time, however, it became clear that neither the maladies 
nor the remedies
were quite so simple. For example, it was widely agreed that 
there exists a
critical shortage of gualified teachers in both day and supple- 
mentary schools.
But what qualifications were deemed important for each of these 
settings? And
what measures would be required to upgrade current teachers 
and/or recruit
new ones? To take a second example, there was widespread dissat- 
isfaction
with supplementary schools, but few were able to articulate a 
vision of what a
good school would look like, or what goals it could realistically 
accomplish.

These questions, and a number of others, formed the basis for the 
first research
reports sponsored by the Commission, and published under its 
imprimatur. But
the matter did not rest there, because each report spawned new 
questions:
— What special knowledge and skills do teachers of Judaica and 
Hebrew
require? How might a teachersU knowledge and skills be assessed? 
What
modes of pre-service training and in-service staff development
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are most
appropriate for different educational institutions?
—  What are the essential characteristics of a good supplementary
school?
What successful programmatic elements can be replicated, and
under what
conditions?
— How much is the Jewish community currently spending on its 
various
educational programs? Do the budgets of superior institutions 
differ from
those of mediocre ones? How much money will be required to turn
various
institutions around?

As the questions multiplied, it became clear that it would be
shortsighted for t
Jewish community to undertake a massive educational effort of the
kind
imagined by the Commission without, at the same time, generating 
the
knowledge essential to informed decision-making. Just as the
development and
marketing of successful new products is based on extensive re-
search and
development, and just as the solutions to medical problems are 
sought in
research and experimentation, the infusion of new energy and 
funding into the
field of Jewish education would have to be accompanied by a
comparable
research effort.

Thus, when the Council for Initiatives in Jewish Education was 
created, and
charged with the implementation of the CommissionUs recommenda- 
tions, one of
its first projects was the RResearch Capability Project.S Over a 
period of eight
months educators and community leaders, including several members 
of the
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both sophisticated and responsive, drawing upon the energies of 
both
established researchers in research universities and a nascent 
community of
researchers in Jewish universities. Three overlapping phases of 
increasing
comprehensiveness are proposed, beginning with the funding of a 
limited
number of highly visible studies, through the creation of a 
coordinating body
called the National Research Institute, and culminating, in eight 
to ten years,
the establishment of professorships and research centers in major 
colleges and
universities. Before elaborating the plan, it will be necessary 
to:
—  define research, and justify its importance in the process of 
educational
reform;
—  outline the essential elements of a credible research capabil- 
ity;
-- survey the current situation, in terms of the presence or 
absence of these 
elements;
-- review the assumptions which lead to the final recommenda- 
tions.
These items will be discussed in sections II - V of this report;
section VI will 
outline the plan.

II: What is Research, and Why Do We Need it?

Research is the serious study of a subject over a sustained
period of time,
through a variety of modalities. Research in education includes 
assessment and
evaluation, experimentation, conceptual and statistical analysis, 
anthropological interpretation, and historical documentation. It 
enables one to
articulate a philosophy, identify the core components of a cur-
riculum,
understand the relevant characteristics of learners, teachers and 
educational
leaders, express concretely what success would mean, and shape 
the
environment to maximize oneUs chances of success.

Research in the field of education is sometimes seen as superflu- 
ous —  an
academic indulgence that contributes little to the realm of 
practice. In the pas
two decades, however, educational research in North America has
undergone
a significant transformation. The problems of students, teachers,
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and school
systems have become central; the result has been a series of 
wide-ranging
studies that have focused on effective schools and school leader-
ship, teacher
knowledge and teacher assessment, the identification of and 
intervention with
students at-risk, and a variety of curricular improvements.

A caveat, however, is in order: it is important that we not view 
research as a
Rquick fix,S a means for finding sure-fire prescriptions. Re- 
search in education
rarely provides unequivocal answers. Rather, it can provide
something which is
ultimately more important —  a thoughtful and insightful ap-
proach to the 
enterprise.

Research can teach us new things about institutions and situa-
tions which we
may have taken for granted, or presumed to understand. It enables
us to
explore and assess a range of alternative actions, rather than 
the one or two
which spring to mind immediately. Most importantly, research can 
bring new
intellectual energy to a field, infusing activities that have 
become routine and
unreflective with new ideas and new vision. In a field such as
Jewish education,
research can be a vehicle for bringing some of the most creative 
and rigorous
thinkers in American universities into the orbit of the organized
Jewish
community.

Ill: What are the elements of a Credible
Research Capability?־/■ *p+lXrtant though it may be for educational renew

not an entity
that can spring up overnight. Research traditions and paradigms 
take time to
develop; often a number of inter-related studies is needed before 
the
appropriate questions and methods come into focus. To understand
an
endeavor as complex as education, researchers require global 
statistical
surveys and detailed observations in individual classrooms; they
must bring to
their work psychological insight, sociological perspective, and a 
knowledge of
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the subject matter. Today, the best educational research is 
likely to be a
collaborative effort, combining a number of methodologies, and 
crossing the
boundaries of several disciplines.

What institutions and institutional arrangements enable research 
to develop
productively? The researchers interviewed in connection with this 
project
agreed that the following five elements were essential to the 
creation of a robu 
research capability:

1) Scholars and researchers; people who understand the context of 
Jewish
education, and possess expertise in a number of research method- 
ologies.

2) Several universities in which these researchers are trained.

3) A number of settings (such as universities, research centers, 
and/or central
agencies) in which these researchers can work. In addition to
enabling
researchers to support themselves, the available positions must 
offer them
opportunities for career advancement and continued intellectual 
growth.

4) An infrastructure which supports research . This would in- 
elude:
a) reliable sources of funding, disbursed through a process which 
would
allow for an open submission of proposals which would be re- 
viewed on 
their merits;
b) venues for the publication of both findings and processes.
c) opportunities for collegial networking through conferences and 
institutes.

5) Avenues for dissemination to the public in general, and to 
policy-makers
and practitioners in particular.

Thus, the problem of improving the research capability of the 
field of Jewish
education is quite complicated. It requires not one, but an 
interlocking set of
institutions, agencies and funds in order to sustain itself. No 
one of these
elements can stand alone. It makes no sense to create positions 
without
qualified people to fill them. These people require rigorous 
training; but few w
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enter lengthy training programs if there is little hope of a 
future position. Wi
an infrastructure, a position alone will not produce much re- 
search. And without
dissemination there will be little interest in, and public sup-
port for, either t
positions or the infrastructure.

IV: The Current Situation

Table 1 presents an overview of the current situation in research 
in Jewish
education. Glancing at the table, it is easy to see that none of 
the five elemen
are present in any but he most rudimentary fashion. Thus, it is 
not surprising t
find that we have little research in Jewish education, and that 
what we have
consists of isolated studies which are rarely connected to a
larger research
program.

V: Evaluating the options

In order to establish a credible research capability, each of the 
five elements
enumerated above would have to be realized —  researchers would 
have to be
recruited, positions created, an infrastructure established, etc.
Complicating t
matter considerably, however, is the fact that each element might 
be actualized
in a number of different ways. For example, new researchers might 
be trained,
and/or established researchers recruited from related fields. 
Positions for
researchers might be created at existing institutions and/or 
newly established
research centers. Funding for research might be awarded by com- 
missioning
projects and/or sponsoring competitions.

During the course of this project the possible ways in which each 
of the five
elements enumerated in section III could be realized were exam- 
ined in light of a
number of criteria, including cost, time needed for implementa- 
tion, feasibility,
potential impact on the field, guality of resultant ant research, 
and
responsiveness to communal needs. The results of this analysis 
are
summarized in Tables 2a - 2e, which are included in Appendix A.
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The major conclusions emerging from this analysis, which form the 
basis for the
proposals in section VI, are the following:

1) A university is the most appropriate setting for researchers 
to both work and
be trained, since research and teaching can reinforce one another 
synergistically. Research in Jewish education requires the com-
bined
resources of two kinds of universities —  research universities
(because they
house large numbers of accomplished researchers) and institutions
of higher
learning in Jewish education (because of their close linkages to 
the field, and
familiarity with the specific contexts of Jewish education).
Ideally, consortia
between these two types of institutions would be developed, 
either project-by-
project or on a more permanent basis.

2) Professorships alone are not sufficient to encourage the 
growth of research.
Research in the social sciences is labor intensive and expensive. 
Most large
research universities conduct research under the aegis of endowed 
or
independently funded research centers.

3) Critical though they might be in the long run, neither re- 
search universities
institutions of higher learning in Jewish education are, at the 
present time,
hospitable settings for research in Jewish education:
a) The institutions of higher learning in Jewish education are 
not, as currently
configured, able to sustain large research efforts. Faculty 
members at these
institutions are few in number and have multiple demands on their 
time;
there is no tradition, in these institutions, for research fur- 
loughs or frequent 
sabbaticals.
b) Large research universities have the reverse problem. While 
accustomed to
supporting research efforts, they are largely removed from the 
realities of
Jewish education. Researchers at these universities might face 
two
problems: i) they might not have sufficient contact with the
field to appreciate
the important differences between Jewish and public education; 
ii) the
reward structure in the university setting would place a premium
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on research
of a more universal bent, sacrificing, in the process, its poten- 
tial impact on
the field of Jewish education.

4) Over the long run, none of these problems is insurmountable:
the Jewish
institutions can be encouraged to recognize the centrality of 
research to their
mission, and to make appropriate structural accommodations. And, 
if research
in Jewish education were to achieve a high profile through impor- 
tant studies
and serious publications, research universities would come to 
recognize and
reward research efforts that might otherwise have seemed parochi- 
al.
5) A significant percentage of the educational researchers in 
American
universities are identified and committed Jews. During the course 
of this
planning project I spoke with over a dozen of these researchers, 
and received
the names of many others. A few of these researchers expressed a 
strong
interest in conducting research related to Jewish education, if 
funds were
made available to release them from other commitments and/or 
support their
graduate students. A much larger number indicated that they 
could imagine
themselves participating in research projects related to Jewish 
education at
some future date, if these projects dovetailed with their inter- 
ests and expertis
and if a by-product of this work was an opportunity to grow 
Jewishly, in some
way. Several of the people I interviewed suggested a series of 
institutes and
seminars as a vehicle for involving researchers like themselves, 
and
generating an interest in research efforts.

6) Without a supportive infrastructure, researchers, regardless 
of the positions
they occupy, will not be able to undertake long-range, sophisti- 
cated studies.
Thus, the creation of an infrastructure must precede both train-
ing and the
creation of positions.

7)The most efficient mechanism for creating such an infrastruc- 
ture would be the
establishment of an independent research institute, which could 
serve as a

11

on research 
of a more universal bent, sacrificing, in the process, its poten­
tial impact on 
the field of Jewish education. 

4) Over the long run, none of these problems is insurmountable: 
the Jewish 
institutions can be encouraged to recognize the centrality of 
research to their 
mission, and to make appropriate structural accommodations. And, 
if research 
in Jewish education were to achieve a high profile through impor­
tant studies 
and serious publications, research universities would come to 
recognize and 
reward research efforts that might otherwise have seemed parochi­
al. 
5) A significant percentage of the educational researchers in 
American 
universities are identified and committed Jews. During the course 
of this 
planning project I spoke with over a dozen of these researchers, 
and received 
the names of many others. A few of these researchers expressed a 
strong 
interest in conducting research related to Jewish education, if 
funds were 
made available to release them from other commitments and/or 
support their 
graduate students. A much larger number indicated that they 
could imagine 
themselves participating in research projects related to Jewish 
education at 
some future date, if these projects dovetailed with their inter­
ests and expertis 
and if a by - product of this work was an opportunity to grow 
Jewishly , in some 
way. several of the people I interviewed suggested a series of 
institutes and 
seminars as a vehicle for involving researchers like themselves, 
and 
generating an interest in research efforts. 

6) Without a supportive infrastructure, researchers, regardless 
of the positions 
they occupy, will not be able to undertake long-range, sophisti­
cated studies. 
Thus, the creation of an infrastructure must precede both train­
ing and the 
creation of positions. 

7)The most efficient mechanism for creating such an infrastruc­
ture would be the 
establishment of an independent research institute, which could 
serve as a 

11 



central address for advocacy, the raising and disbursal of funds,
brokering
and overseeing research projects, and the publication and dissem-
ination of
findings.

8) While a free-standing research institute would serve as an 
excellent interim
solution, the time and expense involved in its creation are 
problematic. What
is needed in the beginning years are a number of highly visible 
studies which
can attract immediate funding, and win over those who are skepti- 
cal as to the
utility of research. To maximize both visibility and guality, 
these studies ough
to involve researchers with national reputations.

9) An appropriate balance must be struck between research derived 
from the
perceived needs of various stakeholders, on the one hand, and 
research
initiated by researchers and stemming from their intellectual 
interests, on the
other. Both types of research must be endorsed and supported, but 
the
balance between them may shift over time. In the short-term, it 
will be crucial
to undertake studies directly connected to the work of the CIJE. 
As research in
Jewish education became more established and accepted, increased 
funding
for scholar - initiated research efforts would be justified.
With these points in mind, we turn now to concrete proposals for 
the
establishment of a research capability. Section VI contains three 
proposals,
short-term ( 1 - 5  years), medium-range ( 3 - 7  years), and long - 
term ( 6 - 1 0
years). These proposals are designed to overlap, so that each
prepares the
ground for the next.

Phase One (years 1 - 5 )
Initiation of Programmatic Research in Three Areas

Programmatic research is research initiated by a foundation or 
agency in
response to a perceived need. The research design is ambitious —  
a series of
inter-related studies, combining a number of different methodolo- 
gies and
gathering data from as many as 10 - 20 sites. The principal 
investigator, in
addition to doing research of his or her own, is responsible for
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answered if the Commissions recommendations are to take root, 
but, at the
present moment, the Jewish community has no mechanism for either 
collecting or analyzing these data.
3) a study of Jewish identity in a multi-cultural society, and 
the impact of
education on this identity
Recent demographic studies indicate that the traditional bases 
for Jewish
identity (such as religious affiliation or living in a Jewish 
neighborhood) are
rapidly eroding. At the same time, America is moving towards a 
conception
of itself as a multi-cultural society, in which peopleUs primary 
identification
with a particular ethnic group. Do unaffiliated and marginally- 
affiliated Jews
identify themselves as part of a distinctive culture? If so, what 
aspects of the
Jewish culture form the basis of their Jewish identity?

In keeping with the principle that field initiated research is 
also important, w
recommend that in addition to the three major studies, a smaller 
fund be raised
for the funding of smaller research projects. The fund might be 
administered on
a competitive basis, with individuals, or teams of scholars, 
submitting proposal

Phase Two (years 3 - 7):
A National Institute for Research in Jewish Education

While the studies undertaken in Phase One would be important in 
their own
right, and would begin to develop an appreciation for research 
among a
number of different stakeholders, they would not, in and of
themselves, lead to
the development of a research capability. This step would be 
undertaken in
Phase Two, in which a skeletal infrastructure supporting research 
would be
built, under the aegis of an independent National Research Insti-
tute.

The institute would have the following functions:
a) to initiate and coordinate an additional number (two to four) 
of
programmatic research efforts; these might be organized by either 
competition or invitation, as determined by the governing board 
(see below);
b) to administer a competition for research grants to individuals
and/or
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(see below); 
b) to administer a competition for research grants to individuals 
and/or 

14 



institutions;
c) to develop and implement a strategy for broadening the appeal 
of research
among current and potential funders, practitioners, and other 
stakeholders.

In addition, the Institute would sponsor the following projects:
d) a competition for post-doctoral fellowships for either prac-
tising Jewish
educators interested in strengthening their background in re- 
search or
researchers interested in learning more about Jewish education;
e) a seminar for Rreflective practitioners;S
f) seminars or retreats for Jewish researchers at research uni- 
versities, whose
purpose would be to interest them in becoming involved, in some 
way, with
research in Jewish education;
g) the dissemination of the findings of the research generated in 
Phase One,
either in coordination with existing organizations or on its own;
h) raising funds for additional research efforts.

The Institute would be governed by a board composed of prominent 
researchers, representatives of the CIJE board (including key 
funders), and
other potential stakeholders. This board would meet regularly for 
extended
periods of time, to set policies, including the appropriate 
topics for programma
research, procedures by which the various competitions were 
organized, and
budgetary parameters for other projects. Smaller committees would 
be
responsible for overseeing individual projects.

Initially, the InstituteUs staff might be limited to a director, 
an associate d
and a secretary. The director would be a prominent researcher, 
who might
serve a two-year term, on leave from another position; he or she 
would take an
active role in conceptualizing the programmatic research efforts, 
and might
serve as a team leader in one of the studies. The associate 
director, who would
also have a research background, would have a more permanent 
position, and
would be responsible for the instituteUs administration.

Some of the staff of the InstituteUs programmatic research ef- 
forts would likely
researchers at various universities and central agencies, who 
would participate
on these projects on a part-time basis; graduate students and
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January 31, 1992

Summary of Meeting Re: Research Capability

(Isa Aron's meeting in San Francisco)

Participants: Profs. David K. Cohen, Lee S. Shulman, Hanan
Alexander, Isa Aron, Seymour Fox, Susan Shevitz; and Annette
Hochstei n .

The purpose of the meeting was to discuss Isa Aron's latest
version of her report, to comment on the outline, discuss what
the final report might look like, and deal with implementation.

The following were agreed upon:

1. It is necessary to refocus the document in order to reflect
an understanding of the client? In this case, the clients are the
members of the board of the CIJE or former members of the
Commission on Jewish Education in North America.

2. The sense of the meeting was that the paper should be
completed with that fbcus in mind and that in parallel or
separate from it, an implementation strategy should be developed. 
It was suggested that a meeting between people such as Jim
Coleman, David Cohen, Lee Shulman and Mort, David Hirsschorn and 
maybe one or two others might be a good place to begin.

3. It was decided that Isa would now draft the final report and 
submit it as a draft.

4. See later decisions on this project.

1

JANUARY 31 , 1992 

Summary of Meeting Re: Research Capabili t y 

(Isa Aron's meeting in San Franci sco) 

Participants : Profs . David K. Cohen, Lee S. Shulman, Hanan 
Alexander, Isa Aron, Seymour Fox, Susan Shev i tz; and Annette 
Hochstei n. 

The purpose of the meeting was to discuss Isa Aron's latest 
version of her report, to comment on the outline, discuss what 
the final report might look l ike, and deal with impl ementation. 

The following were agreed upon: 

1. It is necessary to refocus the document in order to ref l ect 
an understanding of the clienct In this case, the clients are the 
members of the board of the CIJ E or former members of t he 
Commission on Jewish Education in North America. 

2. The sense of th~ meeting was that the paper should be 
completed with that fbcus in mind and that in paral l el or 
separate from it, an implementation strategy should be developed . 
It was suggested that a meeti ng between people such as Jim 
Coleman, David Cohen, Lee Shul man and Mort, David Hirsschorn and 
maybe one or two others might be a good place to begin. 

3. It was decided that Isa would now draft the final report and 
submit i t as a draft. 

4. See later decisions on this project. 

1 



TO: Annette Hochstein, Hotel Guest
Charles Hotel

FAX NUMBER: 1 - 617 - 864 5715 ־

FROM: Isa Aron

FAX NUMBER: 213 /939-9526

Date: 1/22/92 Page 1  o f  9 

Dear Annette,

Welcome to the USA ־־ hope you're not too cold in Boston.

Enclosed is a slightly revised version of the outline I sent you on Monday. The 
revisions are based on my conversation with David Cohen.

Also enclosed is the cover memo I’ve sent out to the meeting participants.

Did you get the message from Sara about your next hotel? She is concerned 
about the quality of a fax from a fax. Hope you’ll have a moment to call and let 
her know your next hotel. If you are only free to call early or late, you can leave 
a message (at any time) on my voice mail -(213) 939 9021 ־.

L’hitraot,
Isa

·, ., 
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JUST THE FAX . .. 

TO: Annette Hochstein, Hotel Guest 
Charles Hotel 

FAX NUMBER: 1 - 617 - 864 - 5715 

FROM: Isa Aron 

FAX NUMBER: 213/939-9526 

Date: 1/22/92 Page_1_ of _9_ 
·····•~-···•*A-••••·•-••••••~··••·••·····~·••·•··••-·•••·•······~··•·•• 

Dear Annette . 

Welcome to the USA -- hope you're not too cold in Boston. 

Enclosed is a slightly revised version of the outline I sent you on Monday. The 
revisions are based on my conversation with David Cohen. 

Also enclosed is the cover memo I've sent out to the meeting participants. 

Did you get the message from Sara about your next hotel? She is concerned 
about the quality of a fax from a fax. Hope you'll have a moment to call and let 
her know your next hoter. If you are only free to call early or late, you can leave 
a message (at any time) on my voice mail--(213) 939- 9021. 

L'hitraot, 
Isa 
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f a Outline of the Final Report of the Cיין י/'  IJE ’s
Research Capability Project

January 20, 1992
{with special note of changes from draft 6 and questions which remain)

'a--׳׳ ?
& \

Section 1: Why Research?

This section will begin with a vignette inviting the reader to imagine what an 
educational institution might be able to accomplish, if it had at its disposal 
certain research findings. For example,

a) What might a director of either a supplementary school or a day school 
do differently if he or she had: 1) an inventory of teacher knowledge and 
skills; 2) an instrument for assessing the capabilities and deficiencies of 
his or her teachers and 3) a series of learning materials and/or learning 
opportunities through which teachers could improve in specific areas of 
deficiency?

b) How might the regional office of one of the denominational movements 
change the programming it offers at camps, retreat centers and youth
groups if had more information on the Jewish identities and special x ׳־
needs of high school students? %■ \

c) How might the allocation decisions of a Federation or central agency ,
be informed by data on the long-term effects of a variety of family , vXriA־'־'  '

V-i.'.IAj
education programs?

QUESTIONS: DOES THIS APPROACH ADDRESS THE PROBLEMS WHICH 
WERE RAISED WITH REGARD TO THE PREVIOUS VIGNETTE? ARE THESE 
THE RIGHT EXAMPLES? IS 3 THE RIGHT NUMBER?

Following this, would be a sub-section entitled “What is Research?”, a slightly 
modified and expanded version of a similar section in draft #6. The following 
points will be made in this section:

 Research will be defined as the systematic study of a subject over a ־־
sustained period of time, through a variety of modalities; these modalities 
include philosophical and historical methodologies and approaches, as 
well as those of sociology and anthropology. !

-- Research is educative, both in its process and its results. It is a way in 
which we come to a better understanding of social situations. Some 
examples of the way in which research has shaped our view of the world: 
a) Research on the poor retention of Hebrew language after graduation 

from religious school or day school has forced educators to re-think the 
purpose, context, and methodologies of Hebrew language instruction.

_;,.:, 'd 

1 

Outline of the Final A eport of the CIJE's · .-\"'\ · 
Research Capability Project ,· ,.. ~~-J-' 

January 20, 1992 - .... L-:---__~ 
(with special note of changes from draft 6 and questions which remai~ ) -~~~ 

~i1. /' _,.. fr- ]JJ. 
Section 1: Why Research? ~J~~:~ 

This section will begin with a vignette inviting the reader to imagine what an lr.1 'f · ,., 
educational institution might be able to accomplish, if it had at its disposal o- 1 
certain research findings. For example, 

do differently if he or she had: 1) an inventory of teacher knowledge and \ 
1 

a) What might a director of either a supplementary school or a day school / 

skills; 2) an instrument for assessing tha capabilities and deficiencies of \ 
his or her teachers and 3) a series of ,learning materials and/or learning ~ 
opportunities through which teache-rs could improve in specific areas of ~ 
deficiency? ll. 

9'(~~ 

b) How might the regional office of one of the denominational movements !c~y;~'t. 
change the programming it offers at camps, retreat c:;:enters and youth 'j_~ ~~[t, -~"' 
groups if had more information on the Jewish identities and special L f __ ~fi. ~J -
needs of high school students? ~✓~ 

~et,,)' .,a.:;·, J....i 
c) How might the allocation decisions of a Federation or central agency ~~ l 
be informed by data on the long-term effects of a variety of family (' l-,"~r.u--->-r· ve. 
education programs? ./~'v C.JJJ ..J.., ,, /.Jl _( 

1 ~~~ - , 
QUESTIONS: DOES THIS APPROACH ADDRESS THE PROBLEMS WHICH . L\.~V"'- ·, 

'WERE RAISED WITH REGARD TO THE PREVIOUS VIGNETTE? ARE THESE , ,:VJ .: ... -; ! 
THE RIGHT EXAMPLES? IS 3 THE RIGHT NUMBER? ....,. · ._:. ' • ..,.~. 

Following this, would be a sub-section entitled wwhat is Research?", a slightly 
modified and expanded version of a similar section in draft #6. The following 
points will be made in this section: 

-- Research will be defined as the systematic study of a subject over a 
sustained period of time, through a variety of modalities; these modalities ) 
include philosophical and historical methodologies and approaches, as 
well as those of sociology and anthropology. , 

-- Research is educative, both in its process and its results. It is a way in 
which we come to a better understanding of social situations. Some 
examples of the way in which research has shaped our view of the world: 
a) Research on the poor retention of Hebrew language after graduation 

from religious school or day school has forced educators to re-think the 
purpose, context, and methodologies of Hebrew language instruction. 

t,,., . .., ... ·=- .... : ::,. f ... -· · -

• ,I , .. 
, . 



2

b) Sociological studies have profoundly affected how the American 
Jewish community sees itself. The Shockwaves reverberating 
throughout the American Jewish community as a result of the 
intermarriage statistics in the most recent National Jewish Population 
Study are a case in point,

c) Research can sometimes make people re-think a situation they 
thought they understood. For example, Kenneth Clark's study of the 
effects of segregation on the attitudes of Black children surprised many 
educators, and were instrumental in the 1954 Supreme Court 
desegregation decision.

- Research can be helpful to decision-makers, but it does not offer a “quick 
fix.” Rather, research can lead us to look more closely at situations which 
we presumed to understand, perceive problems in a new light, and 
imagine and “try out” a range of possible solutions. We need both 
*,decision-oriented'’ and “conclusion-oriented” research.

 Research can bring new intellectual energy to a field. In Jewish ־
education, research can be a vehicle for enlisting the help of some of the 
most creative and rigorous thinkers in American universities.

-qX

L- . 
י - ׳ ־ Cs . ל

Section 2: What are the elements of a Credible 
Research Capability?

As in the previous draft, this section will delineate the components necessary for 
the establishment of a research capability. It has been suggested that the 4th 
item, the infrastructure, be expanded to include funding (not explicitly 
mentioned before) and the coordinating function (which had previously been a 
separate item). The revised version will list the following five components:
_ ;־

1) Scholars and researchers; people who understand the context of Jewish 
.education, and possess expertise in a number of research methodologies ׳

7 2) Severaljuniversities in which these researchers are trained.

3) A number of settings (such as universities, research centers, and/or central 
agencies) in which 'these researchers can work. In addition to enabling 

 ̂ researchers׳to support themselves, the available positions must offer them 
v.opp6rtunities-fotcareer advancement, and continued intellectual growth.

,4) An infrastructure which supports research . This would include:
a) reliable sources of funding, disbursed through a process which would 

allow fopan open submission of proposals which would be reviewed on
X^their^eritsTN^
/\&^3f]east one coordinating body, which would serve as an advocate^foT 
I research, and7 a gatekeeper for funding and publication. -

־׳׳/
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c) opportunities for collegial networking through conferences, journals, and 
other venues.

5) Avenues for dissemination to the public in general, and to policy-makers 
and practitioners in particular.

Section 3: The Current Situation

This section, too will remain essentially the same, but will be re-organized so as 
to parallel the order of the five elements outlined in section 2.

Section 4: Possible Steps towards the Establishment 
of a Research Capability

This section will contain, as it currently does, an elaboration of the possible 
variations within each of the components of a fully developed research 
capability, In addition, each element will be assessed according to the following 
criteria: ׳

-cost
 time frame ~ how long might it take to implement, and how long might it take -־

before some results can be shared
— feasibility in light of institutional constraints and available personnel
— potential impact on field
-- quality of resultant research
— responsiveness to communal needs 
-- encouragement of individual initiative

This assessment will be more systematic than the rather random comments 
contained in draft #6, but the essential points will remain the same.

QUESTION: HOW CAN THIS SECTION BE SYSTEMATIC WITHOUT 
BECOMING TEDIOUS? IS THERE ANY WAY TO COLLAPSE OR SUMMARIZE 
SOME OF MY ASSESSMENT_S?..(Lmay ,not know until I start writing them)

·:-. 
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£ '־עלן V r VL Short and Long-term Proposals for Establishing 
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Although the components enumerated in section 2 might be varied and 
combined in any number of ways, an assessment of each variant in light of the 
seven criteria listed in section 4 narrows the range of options considerably. As a 
result of this weighing of the alternatives, I will offer a short-term and a long-term 
proposal. These proposals are based on the following assumptions:

-  1) Without a supportiveJnfrastructure, researchers, regardless of the positions
>  they occupy, witLn^fberabla'tp function at an optimal level. Thus, the ־2
-ry  creation o ta rW ras tru^ce^us t be given priority over the creation of 
y  position^n'^ovgL^aintn^, at least in the first phase.

2) At the present time, both of the most likely settings for potential researchers 
have serious limitations, though for different reasons:
a) The institutions of higher learning in Jewish education, although closely 

connected to the field, and keenly interested in the findings which might be 
generated by research, are not, as currently configured, able to sustain 
large research efforts. Faculty members at these institutions are few in 
number and have multiple demands on their time; there Is no tradition, in 
these institutions, for research furloughs or frequent sabbaticals.

b) Large research universities have the reverse problem. While explicitly 
configured to support research efforts, they are largely removed from the 
realities of Jewish education. Researchers at these universities might face 
two problems: i) they might not have sufficient contact with the field to 
appreciate the important differences between Jewish and public 
education: ii) the reward structure in the university setting would place a 
premium on research of a more universal bent, sacrificing, in the process, 
its potential impact on the field of Jewish education.

Over the long run, none of these problems is insurmountable: the Jewish 
institutions can be encouraged to recognize the centrality of research to their 
mission, and to make appropriate structural accommodations; likewise, if 
research in Jewish education were to achieve a high profile through important 
studies and serious publications, research universities might recognize and 
reward research efforts that might otherwise have seemed parochial. Indeed, 
over the long term, both Jewish training institutions and research universities 
could become ideal settings for both housing researchers and preparing new 
ones.

u ,r i.
r n r z
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3) An appropriate balance must be struck between research derived from the 
perceived needs of various stakeholders, on the one hand, and research 
initiated by researchers and stemming from their intellectual interests, on the 
other. Both types of research must be endorsed and supported, but the 

^balance־betwe־e־n־them may5־־hTfrbver־timer^n the short-term, it wiiToe crucial 
to win over the skeptics who see research as an academic indulgence, and 
to conduct, relatively quickly, a number of studies with potentially high
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impact on the field. As research in Jewish education became more 
established and accepted, increased funding for scholar - initiated research 
efforts would be justified.

Proposal for Phase One (years 1 5 ־):
A National Institute for Research in Jewish Education

The institute would have the following functions:
a) to initiate and coordinate a small number (two to four) of programmatic 

research efforts; these might be organized by either competition or invitation, 
as determined by the governing board (see below);

b) to administer a competition for research grants to individuals and/or 
institutions;

c) to develop and implement a strategy for broadening the appeal of research 
among current and potential funders, practitioners, and other stakeholders.

In addition, the Institute might choose to undertake one or more of the following 
projects:  

d) a competition for post-doctoral fellowships for either practising Jewish 
educators interested in strengthening their background in research or 
researchers interested in learning more about Jewish education;

e) a seminar for “reflective practitioners”
f) seminars or retreats for Jewish researchers at research universities, whose 

purpose would be to interest them in becoming involved, in some way, with 
research In Jewish education;

g) the dissemination of the findings of research generated under its auspices, 
either in coordination with existing organizations or on its own;

h) raising funds for additional research efforts.

The Institute would be governed by a board composed of prominent 
researchers, representatives of the CUE board (including key funders), and 
other potential stakeholders. This board would meet regularly for extended 
periods of time, to set policies, including the appropriate topics for programmatic 
research, procedures by which the various competitions were organized, and 
budgetary parameters for other projects. Smaller committees would be 
responsible for overseeing individual projects.

Initially, the Institute’s staff might be limited to a director, an associate director, 
and a secretary. The director woulcTEfe a prominent researcher, who might 
sen/e a two-year term, on leave from another position; he or she would take an 
active role in conceptualizing the programmatic research efforts, and might 
serve as a team leader in one of the studies. The associate director, who would 
also have a research background, would have a more permanent position, and 
would be responsible for the institute’s administration.

Some of the staff of the Institute's programmatic research efforts would likely be 
researchers at various universities and central agencies, who would participate
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on these projects on a part-time basis; graduate students and post-doctoral 
fellows at various universities might also be employed. Alternately, some staff 
members might be based in the Institute itself.

QUESTIONS TO BE ANSWERED;

1) IN WHAT WAYS CAN ISRAELI RESEARCHERS AND RESEARCH 
INSTITUTIONS BE BROUGHT IN TO COMPLEMENT THIS EFFORT?

2) WHAT MIGHT BE A MINIMAL BUDGET FOR THE INSTITUTE? (One member 
of the advisory committee has suggested that if the Institute did not have an 
annual budget of at least $1.5 million, it might not be worth establishing.)

3) WHAT KIND OF STAFFING WOULD ENABLE THE INSTITUTE TO 
ACCOMPLISH ITS AIMS? WOULD STAFF MEMBERS CONDUCT RESEARCH 
OR SIMPLY COORDINATE THE RESEARCH DONE BY OTHERS?

4) WHAT MIGHT BE DONE TO BUILD THE RESEARCH CAPABILITIES AT 
UNIVERSITIES IN THIS PHASE? Different types of institutions would require 
different types of efforts:
— At research universities a strategy would have to be developed for the 
marketing and funding of positions specifically in Jewish education.
— Jewish training institutions would require additional faculty, and marketing of 
a different sort.
— Yet a third approach might have to be taken at those Jewish training 

' institutions whose focus is more regional than national.

5) AT WHAT POINT IN THE PLANNING PROCESS IS IT APPROPRIATE TO 
AGREE UPON A RESEARCH AGENDA? SHOULD PRELIMINARY 
DISCUSSIONS BEGIN NOW, BOTH AS A WAY OF MAKING THE PLAN MORE 
APPEALING TO POTENTIAL FUNDERS, AND AS A WAY OF MAPPING OUT 
THE ISSUES? (This proposal assumes that the agenda should be set by the 
board of the Institute, once it is up and running; but several members of the 
advisory committee believe that discussions ought to be initiated sooner, before 
this planning process concludes).

Proposal for Phase Two (years 5 10 ־):
The Creation of Professorships and Research Centers

As the projects initiated in Phase One proceeded, certain institutions would 
emerge as natural centers for research, by virtue of their faculty and staff, and by 
virtue of their interest in and support for research. In Fhase Two, some number 
of these institutions would receive substantial endowments for research 
professorships and centers, which would enable them to either initiate new 
Ph.D. programs or enhance existing programs, and establish themselves as 
important centers for research. In keeping with the notion that positions alone 
are not sufficient, the endowments would include allocations for research
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centers at these locations. Such a center might be housed in a single institution 
or emerge from a consortium between several institutions.

In this phase the National Institute would continue to operate, hopefully 
expanding its budget and its funding capabilities. The extent of the Institute’s 
involvement in the selection of sites for professorships and research centers 
would be determined at a later date.

The cost of such endowments would be between $1 and $2 million for each 
senior position, and perhaps half of that for each junior position. The annual 
budget for a research center could be range from $200,000 to $5 million.

QUESTION: SHOULD THIS PROPOSAL ADUMBRATE A NUMBER OF 
DIFFERENT MODELS FOR RESEARCH CENTERS?
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Outline of the Final Report of the CIJE’s 
Research Capability Project 

January 20, 1992
(with special note of changes from draft 6 and questions which remain)

Section 1: Why Research?

This section will begin with a vignette inviting the reader to imagine what an 
educational institution might be able to accomplish, if it had at its disposal 
certain research findings, For example,

a) What might a director of either a supplementary school or a day school 
do differently if he or she had: 1) an inventory of teacher knowledge and 
skills; 2) an instrument for assessing the capabilities and deficiencies of 
his or her teachers and 3) a series of learning materials and/or learning 
opportunities through which teachers could improve in specific areas of 
deficiency?

b) How might the regional office of one of the denominational movements 
change the programming it offers at camps, retreat centers and youth 
groups if had more information on the Jewish identities and special 
needs of high school students?

c) How might the allocation decisions of a Federation or central agency 
be informed by data on the long-term effects of a variety of family 
education programs?

QUESTIONS: DOES THIS APPROACH ADDRESS THE PROBLEMS WHICH 
WERE RAISED WITH REGARD TO THE PREVIOUS VIGNETTE? ARE THESE 
THE RIGHT EXAMPLES? IS 3 THE RIGHT NUMBER?

Following this, would be a sub-section entitled “What is Research?”, a slightly 
modified and expanded version of a similar section in draft #6. The following 
points will be made in this section:

-  Research will be defined as the systematic study of a subject over a 
sustained period of time, through a variety of modalities; these modalities 
include philosophical and historical methodologies and approaches, as 
well as those of sociology and anthropology.

-  Research is educative, both in its process and its results. It is a way in 
which we come to a better understanding of social situations. Some 
examples of the way in which research has shaped our view of the world:
a) Research on the poor retention of Hebrew language after graduation

from religious school or day school has forced educators to rethink the 
purpose, context, and methodologies of Hebrew language instruction.

Outline of the Final Report of the CIJE's 
Research Capability Project 

January 20, 1992 
(with special note of changes from draft 6 and questions which remain) 

Section 1: Why Research? 

This section will begin with a vignette inviting the reader to imagine what an 
educational institution might be able to accomplish, if it had at its disposal 
certain research findings. For example, 

a) What might a director of either a supplementary school or a day school 
do differently if he or she had: 1) an inventory of teacher knowledge and 
skills; 2) an instrument for assessing the capabilities and deficiencies of 
his or her teachers and 3) a series of learning materials and/or learning 
opportunities through which teachers could improve in specific areas of 
deficiency? 

b) How might the regional office of one of the denominational movements 
change the programming it offers at camps, retreat centers and youth 
groups if had more information on the Jewish identities and special 
needs of high school students? 

QUESTIONS: DOES THIS APPROACH ADDRESS THE PROBLEMS WHICH 
WERE RAISED WITH REGARD TO THE PREVIOUS VIGN ETTE? ARE THESE 
THE RIGHT EXAMPLES? IS 3 THE RIGHT NUMBER? 

Following this, would be a sub-section entitled ~what is Research?", a slightly 
modified and expanded version of a similar section in draft #6. The following 
points will be made in this section: 

-· Research will be defined as the systematic study of a subject over a 
sustained periOd of t ime, through a variety of modalities; these modalities 
include philosophical and historical methodologies and approaches, as 
well as those of sociology and anthropology. 

-- Research is educative, both in its process and its results. It is a way in 
which we come to a better understanding of social situations. Some 
examples of the way in which research has shaped our view of the world: 
a) Research on the poor retention of Hebrew language after graduation 

from religious school or day school has forced educators to re-think the 
purpose, context, and methodologies of Hebrew language instruction . 

• -- ,:.,=. ..... -. • r -

1 



b) Sociological studies have profoundly affected how the American 
Jewish community sees itself. The Shockwaves reverberating 
throughout the American Jewish community as a result of the 
intermarriage statistics in the most recent National Jewish Population 
Study are a case in point,

c) Research can sometimes make people re-think a situation they 
thought they understood. For example, Kenneth Clark’s study of the 
effects of segregation on the attitudes of Black children surprised many 
educators, and were instrumental in the 1954 Supreme Court 
desegregation decision.

— Research can be helpful to decision-makers, but it does not offer a “quick 
fix.” Rather, research can lead us to look more closely at situations which 
we presumed to understand, perceive problems in a new light, and 
imagine and “try out” a range of possible solutions. We need both 
“decision-oriented'’ and ״conclusion-oriented'’ research.

/  __

-- Research can bring new intellectual energy to a field. In Jewish 
education, research can be a vehicle for enlisting the help of some of the 
most creative and rigorous thinkers in American universities.

Section 2: What are the elements of a Credible 
Research Capability?

As in the previous draft, this section will delineate the components necessary for 
the establishment of a research capability. It has been suggested that the 4th 
item, the infrastructure, be expanded to include funding (not explicitly 
mentioned before) and the coordinating function (which had previously been a 
separate item). The revised version will list the following five components:

1) Scholars and researchers; people who understand the context of Jewish 
education, and possess expertise in a number of research methodologies.

2) Several universities in which these researchers are trained.

3) A number of settings (such as universities, research centers, and/or central 
agencies) in which these researchers can work. In addition to enabling 
researchers to support themselves, the available positions must offer them 
opportunities for career advancement, and continued intellectual growth.

4) An infrastructure which supports research . This would include:
a) reliable sources of funding, disbursed through a process which would 

allow for an open submission of proposals which would be reviewed on 
theirmerits;

b)3־fleast one coordinating body, which would serve as an advocate for 
research, and a gatekeeper for funding and publication.

I 

b) S,ociologicall studies have profoundly affected how the American 
Jewish community sees itself. The shockwaves reverberating 
throughout the American Jewish community as a result of the 
intermarriage statistics in the most recent National Jewish Population 
Study are a case in point. 

c) Research can sometimes make people re-think a situation they 
thought they understood. For example, Kenneth Clark's study of the 
effects of segregation on the attitudes of Black children surprised many 
educators, and were instrumental in the 1954 Supreme Court 
desegregation decision. 

•• Research can be helpful to decision-makers, but it does not offer a aquick 
fix." Rather, research can lead us to look more closely at situations which 
we presumed to understand, perceive problems in a new light. and 
imagine and "try out" a range of possible solutions. We need both 
"decision-oriented~ and "conclusion-oriented" research. 

-- Research can bring new intellectual energy to a field. In Jewish 
education, research can be a vehicle for enlisting the help of some of the 

2 

most creative and rigorous thinkers in American universities. ~/ . -~ 

Section 2: What are the elements of a Credible ~ -
Research Capability? 

As in the previous draft, this section will delineate the components necessary for 
the establishment of a research capability. It has been suggested that the 4th 
item, the infrastructure, be expanded to include funding (not explicitly 
mentioned before) and the coordinating function (which had previously been a 
separate item). The revised version will list the following five components: 

1) Scholars and researchers; people who understand the context of Jewish 
education, and possess expertise in a number of research methodologies. 

2) Several universities in which thes,e researchers are trained. 

3) A number of settings (such as universities, research centers, and/or central 
agencies) in which these researchers can work. In addition to enabling 
researchers to support themselves, the available positions must offer them 
opportunities for career advancement, and continued intellectual growth. 

4) An infrastructure which supports research . This would include: 
a) reliable sources of funding, disbursed through a process which would 

allow for an open submission of proposals which would be reviewed on 
their .merits; 

bT-:ffleast one coordinating body, which would serve as an advocate for 
research, and a gatekeeper for funding and publication. 

f 



c) opportunities for collegial networking through conferences, journals, and 
other venues.

5) Avenues for dissemination to the public in general, and to policy-makers 
and practitioners in particular.

Section 3: The Current Situation

This section, too will remain essentially the same, but will be re-organized so as 
to parallel the order of the five elements outlined in section 2.

Section 4: Possible Steps towards the Establishment 
of a Research Capability

This section will contain, as it currently does, an elaboration of the possible 
variations within each of the components of a fully developed research 
capability, In addition, each element will be assessed according to the following 
criteria:

-cos t
 time frame — how long might it take to implement, and how long might it take ־־

before some results can be shared 
-- feasibility in light of institutional constraints and available personnel
-  potential impact on field 
-- quality of resultant research 
-- responsiveness to communal needs 
-- encouragement of individual initiative

This assessment will be more systematic than the rather random comments 
contained in draft #6, but the essential points will remain the same.

QUESTION: HOW CAN THIS SECTION BE SYSTEMATIC WITHOUT 
BECOMING TEOIOUS? IS THERE ANY WAY TO COLLAPSE OR SUMMARIZE 
SOME OF MY ASSESSMENTS? (I may not know until I start writing them)
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Section 5
Short and Long-term Proposals for Establishing 

a Research Capability

Although the components enumerated in section 2 might be varied and 
combined in any number of ways, an assessment of each variant in light of the 
seven criteria listed in section 4 narrows the range of options considerably. As a 
result of this weighing of the alternatives, I will offer a short-term and a long-term 
proposal. These proposals are based on the following assumptions:

1) Without a supportive infrastructure, researchers, regardless of the positions 
they occupy, will not be able to function at an optimal level. Thus, the 
creation of an infrastructure must be given priority over the creation of 
positions arid'&ver.training, at least in the first phase.

2) At the present time, both of the most likely settings for potential researchers 
have serious limitations, though for different reasons:
a) The institutions of higher learning in Jewish education, although closely 

connected to the field, and keenly interested in the findings which might be 
generated by research, are not, as currently configured, able to sustain 
large research efforts. Faculty members at these institutions are few in 
number and have multiple demands on their time; there is no tradition, in 
these institutions, for research furloughs or frequent sabbaticals.

b) Large research universities have the reverse problem. While explicitly 
configured to support research efforts, they are largely removed from the 
realities of Jewish education. Researchers at these universities might face 
two problems: i) they might not have sufficient contact with the field to 
appreciate the important differences between Jewish and public 
education; ii) the reward structure in the university setting would place a 
premium on research of a more universal bent, sacrificing, in the process, 
its potential impact on the field of Jewish education.

Over the long run, none of these problems is insurmountable: the Jewish 
institutions can be encouraged to recognize the centrality of research to their 
mission, and to make appropriate structural accommodations; likewise, if 
research in Jewish education were to achieve a high profile through important 
studies and serious publications, research universities might recognize and 
reward research efforts that might otherwise have seemed parochial. Indeed, 
over the long term, both Jewish training institutions and research universities 
could become ideal settings for both housing researchers and preparing new 
ones.

3) An appropriate balance must be struck between research derived from the 
perceived needs of various stakeholders, on the one hand, and research 
initiated by researchers and stemming from their intellectual interests, on the 
other. Both types of research must be endorsed and supported, but the 
balance between them may shift over timer^n the short-term, it will be cr 
to win over the skeptics who see research as an academic indulgence, and 
to conduct, relatively quickly, a number of studies with potentially high
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impact on the field. As research in Jewish education became more 
established and accepted, increased funding for scholar ־ initiated research 
efforts would be justified.

Proposal for Phase One (years 1 ■ 5):
A National Institute for Research in Jewish Education

The institute would have the following functions:
a) to initiate and coordinate a small number (two to four) of programmatic 

research efforts; these might be organized by either competition or invitation, 
as determined by the governing board (see below);

b) to administer a competition for research grants to individuals and/or 
institutions;

c) to develop and implement a strategy for broadening the appeal of research 
among current and potential funders, practitioners, and other stakeholders.

In addition, the Institute might choose to undertake one or more of the following 
projects; ___

dj a competition for post-doctoral fellowships for either practising Jewish 
educators interested in strengthening their background in research or 
researchers interested in learning more about Jewish education;

e) a seminar for “reflective practitioners”
f) seminars or retreats for Jewish researchers at research universities, whose 

purpose would be to interest them in becoming involved, in some way, with 
research In Jewish education;

g) the dissemination of the findings of research generated under its auspices, 
either in coordination with existing organizations or on its own;

h) raising funds for additional research efforts.

The Institute would be governed by a board composed of prominent 
researchers, representatives of the CUE board (including key funders), and 
other potential stakeholders. This board would meet regularly for extended 
periods of time, to set policies, including the appropriate topics for programmatic 
research, procedures by which the various competitions were organized, and 
budgetary parameters for other projects. Smaller committees would be 
responsible for overseeing individual projects.

Initially, the Institute’s staff might be limited to a director, an associate director, 
and a secretary. The director would be a prominent researcher, who might 
serve a two-year term, on leave from another position; he or she would take an 
active role in conceptualizing the programmatic research efforts, and might 
serve as a team leader in one of the studies. The associate director, who would 
also have a research background, would have a more permanent position, and 
would be responsible for the institute’s administration.

Some of the staff of the Institute's programmatic research efforts would likely be 
researchers at various universities and central agencies, who would participate

impact on the field. As research in Jewish education became more 
established and accepted, increased funding for scholar • initiated research 
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A National Institute for Research in Jewish Education 
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a) to initiate and coordinate a small number (two to four) of programmatic 

research efforts; these might be organized by either competition or lnvitation, 
as determined by the governing board (see below); 

b) to administer a competition for research grants to individuals and/or 
institutions; 

c) to develop and implement a strategy for broadening the appeal of research 
among current and potential funders, practitioners, and other stakeholders. 
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d) a competition for post-doctoral fellowships for either practising Jewish 7 
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research In Jewish education; 

g) the dissemination of the findings of research generated under its auspices, 
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on these projects on a part-time basis; graduate students and post-doctoral 
fellows at various universities might also be employed. Alternately, some staff 
members might be based in the Institute itself.

QUESTIONS TO BE ANSWERED;

1) IN WHAT WAYS CAN ISRAELI RESEARCHERS AND RESEARCH 
INSTITUTIONS BE BROUGHT IN TO COMPLEMENT THIS EFFORT?

2) WHAT MIGHT BE A MINIMAL BUDGET FOR THE INSTITUTE? (One member 
of the advisory committee has suggested that if the Institute did not have an 
annual budget of at least $1.5 million, it might not be worth establishing.)

3) WHAT KIND OF STAFFING WOULD ENABLE THE INSTITUTE TO 
ACCOMPLISH ITS AIMS? WOULD STAFF MEMBERS CONDUCT RESEARCH 
OR SIMPLY COORDINATE THE RESEARCH DONE BY OTHERS?

4) WHAT MIGHT BE DONE TO BUILD THE RESEARCH CAPABILITIES AT 
UNIVERSITIES IN THIS PHASE? Different types of institutions would require 
different types of efforts:
-  At research universities a strategy would have to be developed for the 
marketing and funding of positions specifically in Jewish education.
״  Jewish training institutions would require additional faculty, and marketing of 
a different sort.
 Yet a third approach might have to be taken at those Jewish training ־-
institutions whose focus is more regional than national.

5) AT WHAT POINT IN THE PLANNING PROCESS IS IT APPROPRIATE TO 
AGREE UPON A RESEARCH AGENDA? SHOULD PRELIMINARY 
DISCUSSIONS BEGIN NOW, BOTH AS A WAY OF MAKING THE PLAN MORE 
APPEALING TO POTENTIAL FUNDERS, AND AS A WAY OF MAPPING OUT 
THE ISSUES? (This proposal assumes that the agenda should be set by the 
board of the Institute, once it is up and running; but several members of the 
advisory committee believe that discussions ought to be initiated sooner, before 
this planning process concludes).

Proposal for Phase Two (years 5 10 ־):
The Creation of Professorships and Research Centers

As the projects initiated in Phase One proceeded, certain institutions would 
emerge as natural centers for research, by virtue of their faculty and staff, and by 
virtue of their interest in and support for research. In Phase Two, some number 
of these institutions would receive substantial endowments for research 
professorships and centers, which would enable them to either initiate new 
Ph.D. programs or enhance existing programs, and establish themselves as 
important centers for research. In keeping with the notion that positions alone 
are not sufficient, the endowments would include allocations for research
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centers at these locations. Such a center might be housed in a single institution 
or emerge from a consortium between several institutions.

In this phase the National Institute would continue to operate, hopefully 
expanding its budget and its funding capabilities. The extent of the Institute's 
involvement in the selection of sites for professorships and research centers 
would be determined at a later date.

The cost of such endowments would be between $1 and $2 million for each 
senior position, and perhaps half of that for each junior position. The annual 
budget for a research center could be range from $200,000 to $5 million.

QUESTION: SHOULD THIS PROPOSAL ADUMBRATE A NUMBER OF 
DIFFERENT MODELS FOR RESEARCH CENTERS?
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JUST THE FAX..

TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 1/20/92 Page___1___  o f ___8 _
* ז * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *

Dear Annette,

It was nice talking to you yesterday, I’m glad we got all the details for our 
meetings squared away.

Enclosed are the documents in preparation for the Research Capability Project 
meeting. I tried to check with David Cohen before writing up the agenda, but he 
won’t have time to talk with me until Wednesday morning. If he has any 
substantive changes to suggest, I’ll fax them to you in Cambridge.

If you yourself have something to change or add to the agenda, please let me 
know. I'll hold off sending this out to everyone else until Thursday or Friday.

I am assuming that you'll give a copy of everything to Seymour. If you would like 
me to send him a copy directly, let me know the address.

B’Shalom,
Isa
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y®srj® Participants in the 1/31 meeting of the advisory committee for the 
CUE'S Research Capability Project *

IFr©im: Isa Aron

Our meeting will be held on Friday morning January 313t, at the conference 
room of the Far West Laboratory in San Francisco. We will begin at 9:00 a.m., 
and go until 11:30 or 12:00. The Far West Lab is located on Harrison, between 
3rd and 4th; their phone number is (415) 929 1647 ־.

Enclosed is an outline for the preliminary draft of the final report, including, in 
the final section, a proposal for the establishment of a national research 
institute.

I propose the following agenda for our meeting:

1) a review of the outline, with special attention to the proposal in section 5, 
and its attendant questions;

2) a discussion of the format of the final document;

3) a discussion of steps to be taken after the document is completed.

Please let me know if you have anything you would like to see added to the 
agenda.

I look forward to seeing all of you on the 31st. If you have any questions, please 
feel free to call me at (213) 939 ■ 9021.

* Hanan Alexander 
David Cohen 
Seymour Fox 
Annette Hochstein 
Susan Shevitz 
Lee Shulman
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Outline of the Final Report of the CIJE's 
Research Capability Project 

January 20, 1992
(with special note of changes from draft 6 and questions which remain)

Section 1: Why Research?

This section will begin with a vignette inviting the reader to imagine what an 
educational institution might be able to accomplish, if it had at its disposal 
certain research findings. For example,

a) What might a director of either a supplementary school or a day school 
do differently if he or she had: 1) an inventory of teacher knowledge and 
skills; 2) an instrument for assessing the capabilities and deficiencies of 
his or her teachers and 3) a series of learning materials and/or learning 
opportunities through which teachers could improve in specific areas of 
deficiency?

b) How might the regional office of one of the denominational movements 
change the programming it offers at camps, retreat centers and youth 
groups if had more information on the Jewish identities and special 
needs of high school students?

c) How might the allocation decisions of a Federation or central agency 
be informed by data on the long-term effects of a variety of family 
education programs?

QUESTIONS: DOES THIS APPROACH ADDRESS THE PROBLEMS WHICH 
WERE RAISED WITH REGARD TO THE PREVIOUS VIGNETTE? ARE THESE 
THE RIGHT EXAMPLES? IS 3 THE RIGHT NUMBER?

Following this, would be a sub-section entitled “What is Research?”, a 
slightly modified and expanded version of a similar section in draft #6. It will 
be pointed out that we need a variety of research efforts -  both “decision- 
oriented״ and “conclusion-oriented.”
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Section 2: What are the elements of a Credible 
Research Capability?

As in the previous draft, this section will delineate the components necessary for 
the establishment of a research capability. It has been suggested that the 4th 
item, the infrastructure, be expanded to include funding (not explicitly 
mentioned before) and the coordinating function (which had previously been a 
separate item). The revised version will list the following five components:

1) Scholars and researchers; people who understand the context of Jewish 
education, and possess expertise in a number of research methodologies.

2) One or more universities in which these researchers are trained.

3) A number of settings (such as universities, research centers, and/or central 
agencies) in which these researchers can work. In addition to enabling 
researchers to support themselves, the available positions must offer them 
opportunities for career advancement, and continued intellectual growth.

4) An infrastructure which supports research . This would include:
a) reliable sources of funding, disbursed through a process which would 

allow for an open submission of proposals which would be reviewed on 
their merits;

b) at least one coordinating body, which would serve as an advocate for 
research, and a gatekeeper for funding and publication.

c) opportunities for collegial networking through conferences, journals, and 
other venues.

5) Avenues for dissemination to the public in general, and to policy-makers 
and practitioners in particular,

Section 3: The Current Situation

This section, too will remain essentially the same, but will be re-organized so as 
to parallel the order of the five elements outlined in section 2.
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Section 4: Possible Steps towards the Establishment 
of a Research Capability

This section will contain, as it currently does, an elaboration of the possible 
variations within each of the components of a fully developed research 
capability. In addition, each element will be assessed according to the following 
criteria:
cost־־
 time frame — how long might it take to implement, and how long might it take ־־

before some results can be shared 
״  feasibility in light of institutional constraints and available personnel 
 potential impact on field ־־
׳ * quality of resultant research 
 responsiveness to communal needs ־־
-  encouragement of individual initiative

This assessment will be more systematic than the rather random comments 
contained in draft #6, but the essential points will remain the same.

QUESTION: HOW CAN THIS SECTION BE SYSTEMATIC WITHOUT 
BECOMING TEDIOUS? IS THERE ANY WAY TO COLLAPSE OR SUMMARIZE 
SOME OF MY ASSESSMENTS? (I may not know until I start writing them)

Section 5
Short and Long-term Proposals for Establishing 

a Research Capability

Although the components enumerated in section 2 might be varied and 
combined in any number of ways, an assessment of each variant in light of the 
seven criteria listed in section 4 narrows the range of options considerably. As a 
result of this weighing of the alternatives, I will offer a short-term and a long-term 
proposal. These proposals are based on the following assumptions:

1) Without a supportive infrastructure, researchers, regardless of the positions 
they occupy, will not be able to function at an optimal level. Thus, the 
creation of an infrastructure must be given priority over the creation of 
positions and over training, at least in the first phase.

2) At the present time, both of the most likely settings for potential researchers 
have serious limitations, though for different reasons:
a) The institutions of higher learning in Jewish education, although closely 

connected to the field, and keenly interested in the findings which might be 
generated by research, are not, as currently configured, able to sustain 
large research efforts. Faculty members at these institutions are few in 
number and have multiple demands on their time; there is no tradition, In 
these institutions, for research furloughs or frequent sabbaticals.
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b) Large research universities have the reverse problem. While explicitly 
configured to support research efforts, they are largely removed from the 
realities of Jewish education. Researchers at these universities might face 
two problems: i) they might not have sufficient contact with the field to 
appreciate the important differences between Jewish and public 
education: ii) the reward structure in the university setting would place a 
premium on research of a more universal bent, sacrificing, in the process, 
its potential impact on the field of Jewish education.

Over the long run, none of these problems is insurmountable: the Jewish 
institutions can be encouraged to recognize the centrality of research to their 
mission, and to make appropriate structural accommodations; likewise, if 
research in Jewish education were to achieve a high profile through important 
studies and serious publications, research universities might recognize and 
reward research efforts that might otherwise have seemed parochial. Indeed, 
over the long term, both Jewish training institutions and research universities 
could become ideal settings for both housing researchers and preparing new 
ones.

3) An appropriate balance must be struck between research derived from the 
perceived needs of various stakeholders, on the one hand, and research 
initiated by researchers and stemming from their intellectual interests, on the 
other. Both types of research must be endorsed and supported, but the 
balance between them may shift over time. In the short-term, it will be crucial 
to win over the skeptics who see research as an academic Indulgence, and 
to conduct, relatively quickly, a number of studies with potentially high 
impact on the field. As research in Jewish education became more 
established and accepted, increased funding for scholar - initiated research 
efforts would be justified.

Proposal for Phase One (years 1 5 ־):
A National Institute for Research in Jewish Education

The institute would have the following functions:
a) to initiate and coordinate a small number (two to four) of programmatic 

research efforts; these might be organized by either competition or invitation, 
as determined by the governing board (see below);

b) to administer a competition for research grants to individuals and/or 
institutions;

c) to develop and implement a strategy for broadening the appeal of research 
among current and potential funders, practitioners, and other stakeholders.

In addition, the Institute might choose to undertake one or more of the following 
projects:

d) a competition for post-doctoral fellowships for either practising Jewish 
educators interested in strengthening their background in research or 
researchers interested in learning more about Jewish education;

e) a seminar for “reflective practitioners'
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f) seminars or retreats for Jewish researchers at research universities, whose 
purpose would be to interest them in becoming involved, in some way, with 
research in Jewish education;

g) the dissemination of the findings of research generated under its auspices, 
either in coordination with existing organizations or on its own;

h) raising funds for additional research efforts,

The Institute would be governed by a board composed of prominent 
researchers, representatives of the CUE board (including key funders), and 
other potential stakeholders. This board would meet regularly for extended 
periods of time, to set policies, including the appropriate topics for programmatic 
research, procedures by which the various competitions were organized, and 
budgetary parameters for other projects. Smaller committees would be 
responsible for overseeing individual projects.

Initially, the Institute’s staff might be limited to a director, an associate director, 
and a secretary. The director would be a prominent researcher, who might 
serve a two-year term, on leave from another position; he or she would take an 
active role in conceptualizing the programmatic research efforts, and might 
serve as a team leader in one of the studies. The associate director, who would 
also have a research background, would have a more permanent position, and 
would be responsible for the institute’s administration,

Some of the staff of the Institute's programmatic research efforts would likely be 
researchers at various universities and central agencies, who would participate 
on these projects on a part-time basis; graduate students and post-doctoral 
fellows at various universities might also be employed. Alternately, some staff 
members might be based in the Institute itself.

QUESTIONS TO BE ANSWERED:

1) IN WHAT WAYS CAN ISRAELI RESEARCHERS AND RESEARCH 
INSTITUTIONS BE BROUGHT IN TO COMPLEMENT THIS EFFORT?

2) WHAT MIGHT BE A MINIMAL BUDGET FOR THE INSTITUTE? (One member 
of the advisory committee has suggested that if the Institute did not have an 
annual budget of at least $1.5 million, it might not be worth establishing.)

3) IS THE STAFFING DESCRIBED SUFFICIENT AND APPROPRIATE TO 
ACCOMPLISH THE INSTITUTE’S AIMS? WOULD STAFF MEMBERS 
CONDUCT RESEARCH OR SIMPLY COORDINATE THE RESEARCH DONE 
BY OTHERS?

4) WHAT MIGHT BE DONE TO STRENGTHEN THE RESEARCH 
CAPABILITIES AT UNIVERSITIES IN THIS PHASE? (One member of the 
advisory committee has suggested that, in addition to attending separately to 
the needs of Jewish institutions and research universities, the Jewish 
institutions themselves need to be subdivided into those with a national focus
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and those with a more regional one, and that each of these would have different 
strengths and different needs)

5) AT WHAT POINT IN THE PLANNING PROCESS IS IT APPROPRIATE TO 
AGREE UPON A RESEARCH AGENDA? (This proposal assumes that the 
agenda should be set by the board of the Institute, once it is up and running; but 
at least one member of the advisory committee believes that discussions ought 
to be initiated sooner, before this planning process concludes).

Proposal for Phase Two (years 5 10 ־):
The Creation of Professorships and Research Centers

As the projects initiated in Phase One proceeded, certain institutions would 
emerge as natural centers for research, by virtue of their faculty and staff, and by 
virtue of their interest in and support for research. In Phase Two, some number 
of these institutions would receive substantial endowments for research 
professorships and centers, which would enable them to either initiate new 
Ph.D. programs or enhance existing programs, and establish themselves as 
important centers for research. In keeping with the notion that positions alone 
are not sufficient, the endowments would include allocations for research 
centers at these locations. Such a center might be housed in a single institution 
or emerge from a consortium between several institutions,

In this phase the National Institute would continue to operate, hopefully 
expanding its budget and its funding capabilities. The extent of the Institute’s 
involvement in the selection of sites for professorships and research centers 
would be determined at a later date,

The cost of such endowments would be high — between $1 and $2 million for 
each senior position, and perhaps half that for each junior position. The annual 
budget for a research center could be as little as $200,000 or as much as $5 
million.

QUESTION: SHOULD THIS PROPOSAL ADUMBRATE A NUMBER OF 
DIFFERENT MODELS FOR RESEARCH CENTERS?
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JUST THE FAX..
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TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Page.___1___ o f ____ 1Date: 1/19/92
* a * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * *

Dear Annette,

Our faxes must have crossed, somehow, because I haven’t yet gotten a 
response to my fax of 1/15. I need answers to the following questions as soon 
as possible: (

1) How early can we have the meeting on Friday 1 irns out that everyone
will be in San Francisco the night before, and it would make Hanan’s life much 
easier if he could take a 2 p.m. flight home from Oakland. Can we move the 
meeting up to 10 a.m., or, better yet, 9 a.m.?

2) Can we change the location of the Thursday evening meeting with Michael 
and Sara toSan Francisco, somewhere near the airport? I gather from Lee 
Sulman that your 5.p.m. appointment had to be changed, and that you’ll be free 
to leave Stanford at 5, which means we could have dinner at 6. If this is OK,
Sara will find a suitable place and make reservations.

3) The document which Sara would like to send you won’t be finished before 
your departure from Isael. Where can she send a fax or federal express letter at 
the end of this week or early next week?

My own document should be ready by the end of the day tomorrow, and I'll fax it

Hope to have an answer to my questions before you leave town on Tuesday!

to you then.

B’Shalom

JUST THE FAX ... 

·································~················-•·*••··············· 
TO: Annette Hochstein 

FAX NUMBER: 011-972-2-619951 

FROM: Isa Aron 
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JUST THE FAX..

TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 1/15/92 Page___ 1___  of __1

Dear Annette,

I just got off the phone with Lee Shulman, and am more confused than ever 
about the times and places for our meetings at the end of the month:

1) Re: the 30th:
Lee tells me that your Stanford schedule has been rearranged, that you are free 
at 5 p.m., and that you and Seymour are staying in San Fancisco. If so, the 
arrangements I proposed in my previous fax should be revised: Since Sara, 
Michael and I won’t arrive until 5 or 5:30, and since Sara and Michael have to 
leave at 10, we should probably meet in San Francisco, in or near the airport.

2) Lee is under the impression that the research meeting will be on Friday 
morning, 9 - 12 ,  perhaps in San Francisco, since everyone but he will be there. 
This would be better for everyone, but Hanan would have to change his current 
flight plans -- so he needs to know within a day or two.

PLEASE LET ME KNOW, SO EVERYONE CAN MAKE APPROPRIATE TRAVEL 
ARRANGEMENTS.

Also ־־ when and where would you like me to send preliminary documents for 
the meeting? They are ready now.

B’Shalom,
Isa
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JUST THE FAX..

TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 1/13/92 Page___1___  of 1

Dear Annette,

This fax is to review various details regarding our upcoming meetings in the Bay 
area:

1) Sara Lee has asked me to confirm that she, Michael Zeldin and I will be 
joining you and Seymour for a dinner meeting on Thursday 1/30, We 
understand from Lee that you'll be meeting with Mike Smith at 5 p.m. Can we 
have dinner in Palo Alto (perhaps even on campus) at 6 p.m.? Sara and 
Michael have a 10 p.m. flight back to L.A., so the meeting would have to end 
by 8:45. If this is OK, we’ll find a place to have dinner.

Sara would also like to know where you will be around Jan. 20 21 ־, so we can 
fax you a memo in advance of the meeting,

2) Regarding the research project meeting on the 31st -- will it be held in L.A. or 
in Palo Alto? Please let me know as soon as possible, so that Susan and 
Hanan (and I) can make appropriate arrangements. Should I inform Lee and 
David as well?

I will also have a 4 - 5 page document to send you. It may be ready as soon as 
Wednesday the 15th, if you have time to read it. I imagine that you're pretty busy 
right now, so it might be better to send it to you in the States. Please let me 
know when and where to send it.

I look forward to hearing from you soon, and to seeing you on the 30th!

BJShalom.
Isa
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TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 1/5/92 Page 1  of  3 

Dear Annette,

FYI — a copy of my latest interim report.

I doubt you’ll need to contact me, but you should know that I’ll be away on a 
small vacation from 1/6 1/10 ־ (my “last hurrah” of the sabbatical -  I go back to 
teaching on 1/14).

Hope all is well.

As soon as you have more specifics as to the location of the meeting on 1/31 I’d 
appreciate them.

B’Shalom,
Isa

n o a y u ז s : ז 0  n s  c 6 - e - N w rd 0,ז 0 ־ .d 

JUST THE FAX ... 

TO: Annette Hochstein 

FAX NUMBER: 011-972-2-619951 

FROM: Isa Aron 

FAX NUMBER: 213/939-9526 

Date: 1/5/92 Page_ 1_ of _3_ 
·•·i••······~·····················••*••································ 

Dear Annette, 

FYI -- a copy of my latest interim report. 

I doubt you'll need to contact me, but you should know that I'll be away on a 
small vacation from 1/6 - 1/10 (my ~last hurrah" of the sabbatical -- I go back to 
teaching on 1/14). 

Hope all is well. 
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B'Shalom, 
Isa 
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’ Building a Research Capability for Jewish Education" 
Interim Report to the CUE staff, January 5, 1991 

Isa Aron, Ph. D.

My work during the month of December consisted of reviewing my most recent 
discussion draft (#6) with a variety of stakeholders, including communal leaders 
(both lay and professional), foundation directors, additional practitioners and 
academics. I interviewed two members of the CIJE board, Mort Mandel and 
David Arnow, to solicit their opinions on my work thus far, and on the planning 
process as a whole. I also consulted at length with nearly all the members of the 
advisory committee; I sought from them, in addition to their general reactions, 
specific responses to particular sections, and, in some cases, alternative 
proposals.

I now have the materials with which to create yet another draft; at the suggestion 
of Jack Ukeles this one will no longer be called a “discussion draft,” but a 
“preliminary draft of the final report.” Although I haven’t yet completed this 
version, the following are among the changes and additions it will contain:

1) The vignette will be changed to more closely reflect the relationship 
between research and innovation.

The general consensus among the readers of this document was that the 
vignette was a good idea, in that it made the document more accessible and 
appealing. But several of my readers pointed out that the connection 
between the policies of the imaginary institution and the research on which 
these policies were supposedly based was never spelled out.

For the next version, I will attempt to sketch not an institution, but the type of 
research which would enable institutions to function more effectively.

For example, I will ask readers to imagine ...

a) what a supplementary school director could do if he or she had an 
inventory of teacher knowledge and skills, an instrument for assessing 
the capabilities and deficiencies of his or her teachers, and a series of 
learning materials and/or learning opportunities through which teachers 
could improve in specific areas of deficiency.

b) how a day school director could utilize research on the impact of day 
school education on families (research which suggested which types of 
activities affected parents the most).

c) how a central agency could structure area-wide programming for 
teenagers, if it had access to a study of successful post Bar/Bat Mitzvah 
programs.

- N t f  f9 3 S 6 6 £ 6 £ T  3ze·c:1 

·Building a Research Capability for Jewish Education· 
Interim Report to the CIJE staff. January 5, 1991 

Isa Aron, Ph. D. 

My work during the month of December consisted of reviewing my most recent 
discussion draft (#6) with a variety of stakeholders, including communal leaders 
(both lay and professional}, foundation directors, additional practitioners and 
academics. I interviewed two members of the CIJE board, Mort Mandel and 
David Arnow, to solicit their opinions on my work thus far, and on the planning 
process as a whole. I also consulted at length with nearly all the members cf the 
advisory committee; I sought from them, in addition to their general reactions, 
specific responses to particular sections, and, in soma cases, alternative 
proposals. 

I now have the materials with which to create yet another draft; at the suggestion 
of Jack Ukeles this one will no longer be called a ·discussion draft,· but a 
"preliminary draft C1f the final report. 9 Although l haven't yet completed this 
version, the following are among the changes and additions it will contain: 

1) The vignette will be changed to more closely reflect the relationship 
between research and innovation. 

The general consensus among the readers of this document was that the 
vignette was a good idea, in that it made the document more accessible and 
appealing. But several of my readers pointed out that the connection 
between the policies of the imaginary institution and the research on which 
these policies were supposedly based was never spelled out. 

For the next version, I will attempt to sketch not an Institution, but the type of 
research which would enable Institutions to function more effectively. 

For example, I will ask readers to imagine ... 

a) what a supplementary school director could do if he or she had an 
inventory of teacher knowledge and skills, an instrument for assessing 
the capabilities and deficiencies of his or her teachers, and a series of 
learning materials and/or learning opportunities through which teachers 
could improve in specific areas of deficiency. 

b) !how a day school director could utilize research on the impact of day 
school education on families (research which suggested which types of 
activities affected parents the most). 

c) how a central agency could structure area-wide programming for 
teenagers, if it had access to a study of successful post Bar/Bat Mitzvah 
programs. 

No~~ ze : ~r Nns Z6-~ -N~ r 

1 



2) The section on research will be expanded a bit, and the different ways in 
which research and practice interface outlined. The point will be to 
demonstrate the need for both “pure” and “applied” research.

3) A seventh element of a research capability will be added -־ funding.

4) Prior to the section in which the seven elements are discussed, the criteria 
by which these elements are to be assessed will be set forth. My tentative list 
of criteria includes: cost, time-frame, feasibility (given institutional 
constraints, availability of personnel, and other factors), potential impact on 
the field, the probability of producing research of high quality, 
responsiveness to communal needs, and opportunity for individual initiative 
on the part of researchers. I’m sure this list will undergo a number of 
revisions.

5) The section in which the seven elements are discussed in full will be 
organized around the criteria suggested in #4, in a more systematic way 
than in the current version. The challenge will be to make this presentation 
both thorough and concise.

6) Finally, the proposals of the last section will be 0rgani2ed into three 
clusters: short - term (2 - 4 years), medium range (4-7 years), and long term 
(7 -10 years).

At the end of January (1/31), a meeting of six key members of the advisory 
committee (Alexander, Cohen, Fox, Hochstein, Shevitz and Shulman) will be 
held in Northern California. The agenda for the meeting (which is yet to be 
finalized), includes:

a general review of the document ■־
 a discussion of next steps, in terms of both process and content ־־
the format of the final report ־־

It is unclear to me, at the moment, whether or not the first draft of the preliminary 
version of the final report will be completed in time for the meeting of January 
31st. In part, this will depend on what additional feedback I will receive from 
several members of the advisory committee; it will also depend on how time- 
consuming it will be to complete the revisions enumerated above. In any case, 
large chunks of the next document will certainly be available for comment on 
the 31st.
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BUILDING A RESEARCH CAPABILITY FOR JEWISH EDUCATION
Discussion Draft #6 

Prepared by Dr. Isa Aron
December, 1991

The purpose of this project is to present the Council for Initiatives in Jewish 
Education (CUE) with a set of proposals which would lead to the enhancement 
of research in Jewish education. The starting assumption of the project is that 
current research efforts in the field of Jewish education are highly inadequate, 
in terms of both quantity and quality, as is discussed in section 3. If the CUE 
adopts these proposals, it will seek funding for them from among its affiliated 
foundations and organizations.

Research is a complicated enterprise, and deciding which programs and/or 
institutional arrangements will yield the highest payoff is not an easy task, The 
purpose of this working draft is as follows:

-T o  explain why research is critical to the process of reform and renewal in 
Jewish education; this issue is addressed in section 1,

-T o  set forth, in broad terms, what a fully developed research capability would 
consist of (section 2).

-- To survey the current situation (section 3).
■■To explore the different components of a fully developed research capability 

(section 4).
-  To begin putting together the various components into a number of possible 

plans (section 5).

Since this Is a working draft, I welcome all manner of comments on each 
section. In particular, your reactions to the very preliminary plans outlined in 
section 5, and any alternative plans you might suggest, are critical to moving the 
planning process to the next stage,

SECTION 1: WHY RESEARCH?

Imagine Atid, the Jewish educational institution of the future....

At first glance, Atid might not seem very different from the educational 
institutions o f today. Like many large synagogues and Jewish Centers, Atid  
houses a day school, a religious school, and a nursery school, a day camp, a 
youth group, and a variety o f programs for adults and families. A closer look, 
however, reveals some striking differences: the formal classes o f today have 
largely been replaced by small groups, tutorials, and individual work at 
learning stations. A relaxed, but purposeful attitude prevails. Parents and
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children are working together on various projects. Teachers often teach 
together, plan together, and interact with students of ail ages.

What most distinguishes Atid from today 's institutions, however, is its 
underlying philosophy and structure. Atid is committed to two goals, which are 
not easily combined: meeting the diverse needs of diverse learners, and 
maximizing the Jewish learning o f each participant. In order to meet both 
goals, each program Atid offers is carefully articulated, and designed to 
dovetail with the others. Thus, a student who attends both the day school and 
the camp is exposed to a different aspect o f the Jewish tradition at each; a 
student who attends the religious school and the camp will be offered a 
modified camp program, designed to replicate some of the day school 
students' experiences. For students who don't attend the camp, an effort is 
made to replicate some of that experience through retreats and family 
programs.

A tid recognizes that children o f working parents require after-school care; 
thus, for both day school and religious school students it offers a homey 
environment in which to relax and do homework. In addition to their formal 
classes, religious school students are exposed to Judaica through a varied 
format o f learning centers, craft activities, and performances. Public school 
students on a year-round calendar are offered special Judaic ”institutes'’ 
during their winter break. Students who cannot attend regularly on weekends 
are given an extra weekday option; a network o f interactive computers links 
students who are unable to attend on certain days, as well as adults who are 
looking for an intellectual challenge. Atid offers special groups, classes and/or 
programs for the children o f divorced families, for the children o f intermarried 
families, and for the learning disabled; it's policy is to try to accommodate any 
special needs that may arise.

Atid's recognizes that families are the primary Jewish educators and that its 
role is to empower and support them. It recognizes that adults, despite their 
interest in learning, have a multitude of conflicting demands on their time;
consequently, it offers a variety of venues for adult learning. Atid realizes that 
Jewish teachers are an endangered species, in need o f special attention, 
support, and educational enrichment. And, although the students at two 
nearby colleges are served by Hill el and Judaic Studies programs, Atid 
reaches out to these students as well, offering them jobs as assistant teachers 
and counselors, and finding other roles for them in the community.

What enables Atid to combine curricular and programming ideas from a 
variety of sources into a coherent, holistic plan that works? What does this 
educational institution of the future have that the institutions of today lack?
Three key features stand out:

 Atid has developed a guiding educational philosophy, a vision of the ־־
knowledge, skills, identifications and activities which contribute to the
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creation of committed Jews. Atid’s philosophy is coherent without being 
dogmatic, flexible, without being relativistic.

 Atid neither deprecates nor idealizes its members; it understands that they ־־
are both highly accomplished and greatly in need. It does not ignore the 
demographic facts ־־ the rates of assimilation, intermarriage, and divorce, the 
lack of time parents and children have to spend together. It sees the Jewish 
tradition not as an additional commitment to be taken on by an already 
overburdened family structure, but as a resource which has the potential for 
enriching people’s lives.

-Finally, Atid has an additional advantage over the educational institutions of 
today -  it has a fund of knowledge on which to draw: knowledge of what 
works in classrooms and in camps; knowledge of how curricular units can be 
individualized and transmitted through a variety of media; knowledge of the 
assistance teachers require in order to grow in their sense of profession and 
vocation; and knowledge of the kind of leadership required to keep an 
educational enterprise afloat and on course.

How can we move from the institutions of today to our ideal institution of the 
future? How can today’s schools, centers, synagogues and camps be imbued 
with a philosophical mission, an understanding of their clientele, and a firm 
grasp of the available alternatives? Certainly strong leadership and great 
resourcefulness will be needed; but these alone are not enough. Without 
knowledge, intelligent decision-making is impossible. The move from the 
institutions of today to the institutions of the future will require the kind of broad- 
ranging knowledge that derives from serious research.

What is research?

Research is commonly thought of as the work of a scientist in a laboratory, or 
of a scholar in a library, but my use of the term research in this document is 
much more inclusive: research is the serious study o f a subject over a sustained 
period o f time, through a variety of modalities. Research in education includes 
conceptual analysis, anthropological interpretation, historical documentation, 
the gathering of pertinent data, experimentation, assessment and evaluation. 
Research in a field such as education enables one to articulate a philosophy, 
identify the core components of a curriculum, understand the relevant 
characteristics of both learners and teachers, express concretely what success 
would mean, and shape the environment to maximize one’s chances of 
success.

A caveat, however, is in order: it is important that we not view research 
simplistically, as a “quick fix,” or a means for finding sure-fire prescriptions. 
Research in education rarely provides unequivocal answers. Rather, it can
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provide something which is ultimately more important -- a thoughtful and 
insightful approach to the enterprise. Research forces us to look more closely at 
situations which we presume to understand. It enables us to explore and assess 
a range of alternative actions, rather than the one or two which spring to mind 
immediately. Most importantly, research can bring new intellectual energy to a 
field, infusing activities that have become routine and unreflective with new 
ideas and new vision. In a field such as Jewish education, research can be a 
vehicle for bringing some of the most creative and rigorous thinkers in American 
universities into an enterprise which has become intellectually impoverished.

SECTION 2: WHAT ARE THE ELEMENTS OF A CREDIBLE 
RESEARCH CAPABILITY ?

If knowledge is the key to transforming the educational institutions of today, 
and if this kind of knowledge is best generated by research, then the following 
questions arise: What kinds of knowledge will support and encourage the 
renewal of the Jewish educational institutions of today? And what manner of 
research capability will be required to produce and disseminate that 
knowledge?

A credible research capability comprises, at minimum, the following six 
elements:

 Scholars and researchers; people who understand the context of Jewish ־־
education, and possess expertise In a number of research methodologies.

.One or more universities in which these researchers are trained ־־

 A number of settings (such as universities, research centers, and/or central ־־
agencies) in which these researchers can work, In addition to enabling 
researchers to support themselves, the available positions must offer them 
opportunities for career advancement, and continued intellectual growth.

 An infrastructure which supports research. This would include technological ־־
and other assistance. It would also include colleagial networking through 
conferences, journals, and other venues.

 Avenues for dissemination to the public in general, and to policy-makers ־־
and practitioners in particular.

 At least one coordinating body, which would serve as an advocate for ־־
research, and a gatekeeper for funding and publication,

In Section 4 I will discuss each of these components in detail. But even this 
schematic listing demonstrates an important point: No one of these 
elements can stand alone. It makes no sense to create positions without
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qualified people to fill them. These people require rigorous training; but few will 
enter lengthy training programs if there is little hope of a future position. Without 
an infrastructure, a position alone will not produce much research. Without 
dissemination there will be little interest in, and public support for, either the 
positions or the infrastructure. And without some sort of coordination, findings, 
no matter how important, are hard to disseminate.

Thus, the problem of improving the research capability of the field of Jewish 
education is quite complicated. It will require not one, but an interlocking set of 
institutions, agencies and funds in order to sustain itself. The analogy which 
comes to mind is that of Lego blocks. On its own, any one Lego blod< is little 
more than a piece of plastic; it is only in combination that Lego constructions 
become functional and inspiring. And the most artful of these constructions 
involve considerable planning; one must choose the building blocks carefully, 
understanding the properties of each, and their potential for combination,

The ultimate purpose of the “research capability" project is to propose a 
number of plans or programs through which a strong and credible research 
capability might be established in the field of Jewish education. In Section 4 I 
examine the different components which might be utilized in the ultimate 
construction of the plan. Like Legos, each component has a number of variants, 
and each variant has advantages and disadvantages. I try to outline the assets 
and liabilities of each variant in this section. Then, in Section 5, I attempt to put 
together a few constructions ־- to see what a completed structure might look like 
if one or another of the possible combinations were realized. These 
constructions are only first approximations, intended to raise certain issues and 
to inspire the reader to suggest alternate constructions, so that the ultimate 
choice will be informed by a great deal of discussion and debate. But before I 
turn to the building blocks themselves, I warrtto describe briefly the current state 
of research in Jewish education ~  to lay out the few elements that are already 
available, and to point out the many others that are missing.

SECTION 3: THE CURRENT SITUATION

Research on Jewish education in North America has been carried out for at 
least 50 years. Most researchers in the field have been trained in American 
research universities, and have held Ph.D.'s or Ed.D’s. Their studies have 
drawn heavily on educational research paradigms and methodologies in the 
field of general education, and have included work in history, philosophy, 
history, psychology, sociology, anthropology, and political organization. 
However, the entire enterprise of research in Jewish education has been 
hampered by the following factors:
 There are approximately two dozen full-time academic positions in the field of־־

Jewish education. Half of these carry with them administrative responsibility, 
and most of the others require involvement in community education projects, 
thereby curtailing the time available for research. At least 75% of the research
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that exists, was conducted by Ph.D. or Ed.D. students as part of the 
requirements for their dissertation.

:There is no infrastructure to support research in Jewish education־־
 no regular sources of funding exist; occasional funding is disbursed by ־-

agencies or foundations on an ad hoc basis.
-- there are no centers for research in Jewish education
-  there exists no journal devoted to research in Jewish education, Those 

conducting research must either attempt to publish in journals devoted to 
general education, publish abridged versions in the one or two journals 
devoted to Jewish education, or seek out venues for “occasional papers.”

 At the present time, there is no routine collection of even the most basic data ־־
on enrollment, staffing patterns, or finances. There are no generally accepted 
and validated achievement tests. Moreover, the voluntary nature of Jewish 
education and the loose organizational structure of its institutions, militate 
against the collection of this data.

 ,A significant number of studies are planned, and even partially executed ־־
either by Bureaus or individual researchers; most of them are ultimately 
abandoned due to a lack of time or funding.The annual conferences on 
research in Jewish education, of which there have been five, receive 
submissions of only 5 - 1 0  papers per year; in addition, they receive 10-12 
reports of research in progress, but many of these studies do not seem to be 
completed.

— There is only one Ph. D. program in North America (at Stanford ) which is 
geared towards research in Jewish education. This program was unable to 
open in 1991-92, for lack of qualified applicants.

-  There are perhaps two dozen practising Jewish educators, or people with a 
deep interest in Jewish education who are enrolled, at any given time, in 
Ph.D. programs in education at their local universities, Often these people do 
not write their dissertations on topics related to Jewish education, either 
because they cannot find faculty advisors, or because it is recommended to 
them that a dissertation in general education would make them more 
“marketable."
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SECTION 4: POSSIBLE STEPS TOWARDS THE ESTABLISHMENT
OF A RESEARCH CAPABILITY

I. ENLARGING THE POOL OF RESEARCHERS

A) The creation of Ph.D. programs specifically for researchers in
Jewish education.
 ,At present, none of the Jewish universities have a faculty of sufficient size ־־

and with sufficient expertise to prepare students for a variety of research 
methodologies.

 It is not clear that any research university other than Stanford is prepared to ־־
mount a doctoral program in research in Jewish education; even Stanford’s 
program is predicated upon outside funding and relies on visiting professors 
of Jewish education.
-  If various institutional requirements could be circumvented, a Ph.D. program 
offered jointly by a Jewish and a research university might be a possibility.

B) The creation of post-doctoral programs
in Jewish education, for researchers trained in research universities ־
- in research, for Ph.D.s with experience in Jewish education

.This may be a more feasible alternative than doctoral programs ־-

C) Institutes and/or stipends for reflective practitioners and/or
action research
— This is a very important avenue for linking research and practice, and 

improving practice as well (see 11C, question 4); but it doesn't seem likely that 
this will greatly expand the pool of researchers. On the contrary, it will 
probably require additional researchers to work with practitioners.

D) Attempting to involve Jewishly identified researchers at research
universities in collaborative research projects.
 This does not seem like a promising short-term strategy, since few ־־

researchers are both sufficiently flexible in their career paths, and sufficiently 
clear about the research topics they might pursue, to agree to participate in a 
new and very different research project in the near future.

 It would be a promising long-term strategy, if an ongoing effort were made to ־־
cultivate the interest of a group of researchers. In talking to researchers who 
might fall into this category, I found a great deal of interest in an ongoing 
seminar, or series of conferences, on areas of mutual concern with regard to 
Jewish life (“the transformation of Jewish life” was suggested as an 
overarching theme by one group with whom I spoke). This format would allow 
researchers in education and related fields to form informal networks, which 
might, further down the road, lead to research projects.
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program is predicated upon outside funding and relies on visiting professors 
of Jewish education. 
-- If various institutional requirements could be circumvented, a Ph.D. program 
offered jointly by a Jewish and a research university might be a possibility. 

B) The creation of post-doctoral programs 
• in Jewish education, for researchers trained in research universities 
- in research, for Ph.D.s with experience in Jewish education 

-- This may be a more feasible alternative than doctoral programs. 

C) Institutes and/or stipends for reflective practitioners and/or 
action research 
-- This is a very important avenue for linking research and practice, and 

improving practice as well (see IIC, question 4); but it doesn't seem likely that 
this will greatly expand the pool of researchers. On the contrary, it will 
probably require additional researchers to work with practitioners. 

D) Attempting to involve Jewishly identified researchers at research 
universities in collaborative research projects. 
-- This does not seem like a promising short-term strategy, since few 

researchers are both sufficiently flexible in their career paths, and sufficiently 
clear about the research topics they might pursue, to agree to participate in a 
new and very different research project in the near future. 

-- It would be a promising long-term strategy, if an ongoing effort were made to 
cultivate the interest of a group of researchers. In talking to researchers who 
might fall into this category, I found a great deal of interest in an ongoing 
seminar, or series of conferences, on areas of mutual concern with regard to 
Jewish life ("the transformation of Jewish life" was suggested as an 
overarching theme by one group with whom I spoke). This format would allow 
researchers In education and related fields to form informal networks, which 
might, further down the road, lead to research projects. 
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II: CREATING POSITIONS FOR RESEARCHERS IN JEWISH 
EDUCATION

A) Endowing research professorships at Jewish universities
Although this would seem like one obvious solution, a number of caveats are in 
order:
 Most educational research operates within a social science research ־־

paradigm, which has increasingly come to involve large, multi-site, cross- 
methodological studies. In the absence of a colleagial network and a 
supportive infrastructure, an individual research professorship (or even two or 
three) may not be productive way to seed research.

— Jewish universities demand a great deal of their faculty in terms of teaching, 
supervision, and community outreach, These calls on a faculty member’s time 
would limit his or her availability for research. If, on the other hand, research 
professors were exempt from these obligations, various internal problems 
might arise.

B) Endowing professorships in Jewish education at research 
universities (a combination of an endowed chair and half-time junior positions 
has been suggested: joint appointments in Judaic studies and education have 
also been proposed)
--This arrangement would only work if the research conducted by faculty 

members had a universal educational appeal, as well as a Jewish focus, 
since these faculty members would be expected to publish in the same 
journals as their colleagues. Might this serve to skew research topics, and 
would this kind of skewing be good or bad?

— Judaic studies departments and programs have been notoriously 
inhospitable to Jewish education in the past; this attitude may not be prevalent 
In some newer programs, and might be changed in others.

 It would be unfortunate if the effort to create new positions for researchers ־־
were to undercut the viability of the departments of education at Jewish 
universities, many of which have made great strides in recent years.

C) Creating positions for researchers at centers for research, which 
are either independent, attached to a graduate school of education, 
or located in a central agency.
— An independent institution would presumably be free of the constraints listed 

in 1 &.2; nonetheless, its creation might be interpreted as an abandonment of 
existing institutions.

— An independent institution might not be able to attract researchers, unless it 
were able to offer them joint appointments with a university.

 A good argument can be made, I believe, for supporting the efforts of existing ־־-
institutions at Jewish universities and central agencies, while building in 
safeguards to assure that the research program is not neglected.

— Given all the constraints discussed above, the creation of research consortia 
might be the best solution. Research centers funded by OERI are often created
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through various consortia arrangements, either with individuals or with their 
institutions. A number of different models exist, which bear investigation.

A variety of questions might be raised regarding research centers:

1) Should they be funded by endowment, by competitive grants, or by some 
combination of the two?Competition for research funds makes the process 
more democratic, and can spur individuals and institutions to marshall their 
creativity and resources. On the other hand, established researchers (or even 
less-established researchers who are very busy) may not be inclined to enter 
into competition: these researchers might only be enticed to devote their 
energies to research in Jewish education if they are invited to do so. Which is 
likely to yield research of the highest quality ־־ invitation or competition?

2) Should the center be organized around a programmatic research agenda set 
at the outset by some coordinating or governing body? Given the CIJE’s need 
for research related to the “best practices" project and the evaluation of 
progress made in the “lead communities," these areas, at least, would seem 
to require programmatic research. On the other hand, some have argued that 
research of high quality is best obtained when scholars are left to set their own 
agendas: What is the optimal balance of programmatic and more 
individualized research?

3) Of what priority is the need for a center devoted to the field testing of curricula 
and/or programs?

4) Should there be one or more centers devoted to reflective practice and/or 
action research? Research efforts undertaken by practitioners can add a new 
dimension of knowledge and understanding; they can also create closer 
linkage between research and practice, and serve as catalysts for institutional 
change.

5) Should there be a center or comparable agency devoted to the collection of 
data on enrollment, staffing patterns, finances, etc.?This tends to be what 
communal leaders think of when they think of research. A number of people 
have raised their concern that funding limitations will result in a research effort 
which is limited to this kind of data collection; they have argued that in the 
absence of more contextual, interpretive research, this data is of little use.

If the decision is made to create research centers, in an effort to foster 
programmatic research, these and other questions must be discussed. Nearly 
all the established researchers with whom I spoke suggested that if centers 
were to be established, a coordinating group would have to be formed, 
consisting of approximately 30 researchers, funders, practitioners and 
communal leaders. This group would meet several times to hammer out a 
research agenda, set the parameters for the centers, and oversee the 
competitions, if these were agreed upon. The group, or its designees, would
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continue to be involved in reviewing the resultant research and monitoring the 
centers’ productivity..

Ill: THE CREATION OF AN INFRASTRUCTURE TO SUPPORT 
RESEARCH

A. Funding for equipment, technology, research assistance, etc.

1) A centrally administered research endowment might be 
established. Researchers would submit proposals to a review panel, 
composed of prominent researchers, and (possibly) other stakeholders .

2) Special funds might be designated for certain groups, e.g., 
doctoral students, postdoctoral fellows, or established researchers not 
previously involved in Jewish education research.

B. Colleagial networking:

1) The establishment of a journal
— At the present time, there is not enough research being done to fill a 

quarterly journal of high quality. One alternative might be beginning with 
an annual publication. Another might be commissioning articles by 
established researchers, to set a high level at the outset, and instituting 
blind peer review only when sufficient papers became available.

2) Expanding the conferences of the Network for Research in 
Jewish Education.

 Seminars might be held to encourage and/or plan research on specific ־־
topics.
Researcners not previously 1rivuiv©o in Jewish eUuuuliv■ >ui rocoareh might 

be invited for exploratory discussions, as suggested in IC.

3) Holding sessions on research in Jewish education at the 
conferences of other scholarly associations, such as the AJS and 
the AERA.

4)The creation of an annotated bibliography of existent research
and/or a clearinghouse, comparable to ERIC, for research in 
Jewish education.

None of these suggestions would be particularly difficult or costly to implement. 
All, however, would require one or more people designated to carry them out, 
and compensated for their time in some way. This points to the need for a 
coordinating council.
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IV. VENUES FOR DISSEMINATION
For purposes of discussion I am separating the scholarly exchange of ideas, 
(components of which were proposed in section III), from more popular forms 
of dissemination, whose purpose is to create an interest in research, and to 
share the findings of research with a broader audience.

A) The establishment of a magazine comparable to Educational 
Leadership, or or a newsletter like the Harvard Education Letter.
the practitioners interviewed for this study indicated that they regularly read ־-

(or, at least, peruse) magazines such as Educational Leadership, and 
newsletters related to the teaching of English, math, and foreign-languages.

B) Commissioning articles in the Jewish press summarizing 
research findings, and spelling out their implications for practice 
and policy.

C) Sponsoring sessions on research as a regular feature of 
conferences such as the GA, CAJE, denominational groups, etc.

V. A COORDINATING COUNCIL

It is hard to imagine how many of the suggestions outlined above could be 
implemented, without the existence of some sort of coordinating council. Such a 
council might serve some of the following functions:

a) setting a research agenda for programmatic research centers
b) awarding and administering grants
c) dissemination and publication, as enumerated above
d) serving as an advocate for research
e) seeking new sources for funding research

Though the need for such a council would seem self-evident, a number of 
questions arise regarding the method by which it would be convened, and its 
composition:

1) Which group or organization has the authority to convene such a council?
2) In what proportion (if at all) should the following groups of stakeholders be 

represented on the council:
-researchers from Jewish institutions
-researchers from research universities
-practitioners
-communal leaders
-funders
-members of the CIJE board?

3) Would membership on the council be rotated?
4) Would the council require a professional staff?
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SECTION 5: PUTTING THE COMPONENTS TOGETHER: THREE
PRELIMINARY PROPOSALS

The components delineated in the previous section might be combined in any 
number of ways. This section contains three “first approximations" -  
combinations which highlight some of the differences between the possible 
components. These proposals differ as to their cost -- the first is probably the 
most expensive, while the third is deliberately scaled down. As we collectively 
assess these proposals, and the others which I hope will be forthcoming, my 
hope is that we will be able to arrive at a consensus as to which is most feasible 
in terms of economics and institutional constraints, and which will yield the type 
of research which meets the needs of our current situation.

PROPOSAL 1: A NETWORK OF RESEARCH CENTERS ORGANIZED AROUND 
A PROGRAMMATIC RESEARCH AGENDA

This proposal is based on the following assumptions:

1) The greatest need at the present time is for programmatic research that is 
sustained over a period of years, cumulative, and focused on a number of 
pressing needs.

2) Rather than trying to study everything, the community of scholars in Jewish 
education ought to concentrate on a few areas to which it can contribute the 
most.

3) Rather than avoiding or circumventing the Jewish training institutions, we 
should enrich them by making them partners with some of the leading 
research universities in the research endeavor.

4) The participation of scholars from research universities will require an 
investment over the short run; that investment will ultimately yield important 
new work.

5) Along with a major funding effort for research centers, a smaller, but not 
insignificant fund should be established to support the work of independent 
scholars from various institutions and from various disciplines.

In this proposal most of the research-related activities would emanate from and 
be organized by a core group of 30 researchers, funders, practitioners and 
community leaders which would serve as the initial "Research Council.” Over 
the course of a year and a half, the Council would:

a) set a research agenda for the field
b) prioritize the research agenda
c) ascertain how much concerted research In each priority area would cost
d) ascertain how much money is available, and consequently, the number of 

centers that can be established.
e) coordinate the creation of research centers, either by invitation or by 

competition.
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f) create a mechanism to oversee the competition, if there is one, and to 
monitor the work of the centers

g) create a mechanism for reviewing and awarding individual grants.
h) delegate a subgroup to create seminars, summer institutes, or some other 

mechanism whereby a network of Jewish researchers holding positions in 
research universities can begin meeting to discuss common concerns 
related (either directly or tangentially) to Jewish education.

PROPOSAL 2: ESTABLISHING RESEARCH PROFESSORSHIPS AT
MAJOR UNIVERSITIES

The assumptions behind this proposal are:

1) The key to producing research is the training of researchers and the 
creation of attractive positions for these researchers.

2) Universities are the best structure in which to conduct research and train 
new researchers.

3) The scholarly initiative of individuals will produce research of higher quality 
than that of research centers organized around a programmatic agenda,

4) Publishing and promotion are key elements in the reward structure for 
researchers.

The core component of this proposal is the creation of positions for researchers 
in Jewish education at major universities. Some of these positions would be for 
senior faculty, and others for more junior faculty; some might be in the school of 
education, while others might be in Judaic studies. If possible, all would be joint 
appointments with an existing department (such as sociology of education or 
curriculum and teaching). An issue which would require considerable 
discussion is that of the criteria by which some universities would be selected 
for these positions. And an important sub-issue would be the question of 
whether positions would be created at Jewish institutes of higher learning, as 
well as at research universities.

This proposal would also require the creation of some sort of coordinating body, 
but its function would be limited to;

a) raising and disbursing funds for research
b) publishing or funding a journal and a series of books.
c) publishing a newsletter for the non-scholarly public, for which the editorial 

responsibility would be shared by the universities with endowed 
professorships.

d) awarding doctoral and post-doctoral fellowships.
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PROPOSAL 3: A “GRASS ROOTS “ APPROACH 

Two major assumptions are at the root of this proposal:

1) That the sums of money required by proposals 1 and 2 will not, at least
initially, be obtained. *

2) That the centralized coordination of these two proposals is either: a) too 
oligarchic, or b) impossible to achieve, given the fragmented nature of the 
Jewish community.

This proposal, therefore, calls for more modest and experimental efforts, parts of 
which, if proven successful, might be expanded in the future. It would include 
the following components:

1) The creation of two post-doctoral programs, one at a Jewish university (for 
Ph.D.s with strong research skills, who need to learn more about the context 
of Jewish education), and one at a research university (for Ph.D.s familiar 
with Jewish education, but lacking in research skill?).

2) The creation of a fund for research, to which any individual or institution 
might apply.

3) The creation of special funds for specialized research efforts. Requests for 
proposals in specific areas would be sent out, and individuals, teams of 
researchers, or institutions might apply.

4) The endowment of a journal, and appointment of an editorial board.

Note that this proposal would create only a few new positions for researchers 
(at the universities where the post-doctoral programs were located). The grants 
for research would create additional positions, but these positions would be 
funded only by “soft” money. In addition, the proposal (as it stands) would not 
include any form of dissemination to a broader audience (though such a 
component might be added).
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(at the universities wherre the post-doctoral programs were located). The grants 
for research would create additional positions, but these positions would be 
funded only by Msoft" money. In addition, the proposal (as it stands) would not 
include any form of dissemination to a broader audience (though such a 
component might be added). 

14 



JUST THE FAX..

TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 12/29/ 91 Page___ 1 of ___ 2

Dear Annette,

When we spoke on the phone last week I was under the impression that I would 
be ready today to fax you a tentative agenda for our meeting of January 31st. 
Having looked over my notes, and having tried, unsuccessfully, to reach several 
members of my advisory committee, I find that I am unable to do so as yet. I will 
be speaking with Jack this Tuesday, but it will be two weeks before I’ll be able to 
touch base with all the relevant players. I myself will be on vacation between 1/6 
and 1/9, so you probably won’t receive a first draft of the agenda until 1/13 or 
1/15. Will this pose a problem for you? If so, I can send you a rough set of 
questions earlier — but I’d much rather wait. In the meantime, I have lots to do, 
collating my notes from my various meetings, and revising my document yet 
again.

When we spoke on the phone, I forgot to get the answers to two important 
questions from you:

1) Did you have an opportunity to speak with James Coleman, and is there, In 
fact, any relevant literature about building a research capability from the ground 
up in other fields? This would be an excellent week for me to get some library 
work done, so I'd appreciate receiving an answer from you as soon as possible. 
If I don't hear from you, I'll assume that Coleman, like everyone else I’ve talked 
to, didn’t know of any comparable activity in other fields.

2) I want to make sure that the research capability project gets put on the 
agenda for your and Seymour’s meeting with Scheffler. As I probably 
mentioned to you, Scheffler said very complimentary things about the draft he 
read; he also voiced his opinions (backed up by considerable experience) 
regarding which options would be productive and which would not. In particular, 
he feels that the funding of professorships would not yield very much in the 
absence of a research center apparatus, nor would its addition to that apparatus 
be cost-effective. I took notes at our meeting, but he and I agreed that this point 
merited a fuller discussion, which might be possible when he meets with you
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Dear Annette, 

When we spoke on the phone last week I was under the impression that I would 
be ready today to fax you a tentative agenda for our meeting of January 31st. 
Having looked over my notes, and having tried, unsuccessfully, to reach several 
members of my advisory committee, I find that I am unable to do so as yet. I will 
be speaking with Jack this Tuesday, but it will be two weeks before I'll be able to 
touch base with all the relevant players. I myself will be on vacation between 1/6 
and 1/9, so you probabry won't receive a first draft of the agenda until 1/ 13 or 
1/15. Will this pose a problem for you? If so, I can send you a rough set of 
questions earlier n e but I'd much rather wait. In the meantime, I have lots to do, 
collating my notes from my various meetings, and revising my document yet 
again. 

When we spoke on the phone, I forgot to get the answers to two important 
questions from you: 

1) Did you have an opportunity to speak with James Coleman, and is there, In 
fact, any relevant literature about building a research capability from the ground 
up in other fields? This would be an excellent week for me to get some library 
work done, so I'd appreciate receiving an answer from you as soon as possible. 
If I don't hear from you, I'll assume that Coleman, like e\leryone else I've talked 
to, didn't know of any comparable activity in other fields. 

2) I want to make sure that the research capability project gets put on the 
agenda for your and Seymour's meeting with Scheffler. As I probably 
mentioned to you, Scheffler said very complimentary things about the draft he 
read; he also voiced his opinions (backed up by considerable experience) 
regarding which options would be productive and which would not. In particular, 
he feels that the funding of professorships would not yield very much in the 
absence of a research center apparatus, nor would its. addition to that apparatus 
be cost-effective. l took notes at our meeting, but he and I agreed that this point 
merited a fuller discussion, which might be possible when he meets with you 
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and Seymour, if he is reminded of it. So consider this a formal request to devote 
a small part of your agenda to a discussion of this point, and of some of his 
other reactions to my document. I don’t think it needs to take much time, but I 
assume that the reason you wanted Scheffler to be involved in the project in the 
first place is that we could all benefit from his experience and expertise. Please 
let me know if this will be feasible.

I want to take this opportunity to wish you a happy end of ‘91 and an auspicious 
beginning of ‘92. In my own case, with my back so much improved, I know that 
'92 will have to be a better year!

B’Shalom,
Isa
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JUST THE FAX..

TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 12/17/91 Page___ 1___ of _ 1

Dear Annette,

Since it’s now 1:30 p.m., and I have to leave in 15 minutes, I assume that we 
won't be talking on the phone today. I don’t think it’s crucial that we talk this 
week, but I do need to get some feedback from you and from Seymour very 
soon.

I will not be available any other morning this week, though Sunday the 22nd 
may be a possibility. I can probably arrange to be home some morning between 
the 24th and 26th, especially if you can give me some choice. Also, I have found 
someone to help me out with Bit-net, and I should be up and running in a matter 
of days י - we could try corresponding through Bit-net.

All of my meetings last week were very good, and the ones with Mande! and 
Scheffler especially so. Scheffler seems to like what I’ve done so far. He has a 
wealth of experience and examples related to the relative merit of programmatic 
research (which he favors) over professorships (which he sees as having 
limited value). I took notes on our conversation, but I think that his ideas are best 
conveyed in person. He told me that he will be meeting with Seymour (and 
you?) in mid or early January, and asked that you put the “research capability ־ 
project on the agenda for that meeting.

Hope to hear from you soon.

B״Shalom,
Isa
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Dear Annette, 

Since it's now 1:30 p .m., and I have to leave in 15 minutes, I assume that we 
won't be talking on the phone today. I don't think it's crucial that we talk this 
week, but I dO need to get some feedback from you and from Seymour very 
soon. 

I will not be available any other morning this week, though Sunday the 22nd 
may be a possibility. I can probably arrange to be home some morning between 
the 24th and 26th, especially if you can give me some choice. Also, I have found 
someone to help me out with Bit-net, and I should be up and running in a matter 
of days .. - we could try corresponding through Bit-net. 

All of my meetings last week were very good, and the ones with Mandel and 
Scheffler especially so,. Scheffler seems to like what I've done so far. He has a 
wealth of experience and examples related to the relative merit of programmatic 
research (which he favors) over professorships (which he sees as having 
limited value). I took notes on our conversation, but I think that his ideas are best 
conveyed in person. He told me that he will be meeting with Seymour (and 
you?) in mid or early January, and asked that you put the ·research capability· 
project on the agenda for that meeting. 

Ho~e to hear from you soon. 

B"Shalom, 
Isa 
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TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 12/6/91 /

V/
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Dear Annette,

I am devastated (truly) that my attempt to send a file through bit-net is 
temporarily stymied. I don’t know exactly what went wrong, but after spending 
two days on the phone with the USC computer consultants, I decided that in the 
interest of getting out of town in one piece (I leave for Cleveland, NY and Boston 
on Sunday morning), I had better resort to the older, more expensive, but still 
more reliable (for me, at least at this point) methods.

Enclosed is the entire packet sent to members of the advisory committee, minus 
Scheffler and Tanenbaum, with whom I have yet to meet (I sent them the draft, 
and a more subdued letter). I also have not sent anything to Mike Inbar, Would 
you please make copies of this and pass them along to Seymour and Mike?

It’s hard to have any distance from this draft at this point, but I think that it moves 
the process forward significantly. Please let me know what you think. I hope that 
you and Seymour (and Mike, as well?) will take up my invitation to propose 
alternative models to the ones I dreamed up in section 5.

Happy Hanukkah! I’ll be back home on December J7ifcu and hope to hear from 
you then, with your reactions, (and with more details on your visit to the West 
Coast?)  — /  ן  ׳

B'Shalom,

Isa
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more reliable (for me, at least at this point) methods. 

Enclosed is the entire packet sent to members of the advisory committee, minus 
Scheffler and Tanenbaum, with whom I have yet to meet (I sent them the draft, 
and a more subdued letter). I also have not sent anything to Mike lnbar, Would 
you please make copies of this and pass them along to Seymour and Mike? 

It's hard to have any distance from this draft at this point, but I think that it moves 
the process forward significantly. Please let me know what you think. I hope that 
you and Seymour (and Mike, as well?) will take up my invitation to propose 
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"Research Agenda' Project
1227 South HI Point Street
Lo) A! CA '1r&ZfdO

ו FAX: (2 939-9526 (3 ו 939-902 (213)

December 4, 1991

Dear advisory committee member,

Along with this letter, I am sending the latest 'working draft* for the 
Research Capability project. As you’ll see, this version is considerably 
longer (14 pages), and reflects both the changes you have suggested 
and the feedback I’ve received from the various “focus groups.” In 
particular, I’d like to point out the following two changes:

1) Two entirely new sections at the beginning (sections 1 & 2), which 
address head on the question of why we need research, and what 
comprises a research capability. At Lee Shulman’s suggestion, I have 
introduced the question of “why research?” through a vignette. I’m 
not sure this is the type of vignette Lee had in mind, and I worry that it 
seems a bit hokey. Please let me know your reactions: do you have 
suggestions for improving it, or do you think I should discard the 
vignette altogether?

2) At the end of the document (in Section 5), I offer three preliminary 
plans. This was suggested to me by David Cohen, who thinks that the 
sooner we start putting the pieces together the better. I’m not 
particularly attached to any of the three proposals -- they are merely 
intended to get the ball rolling, My hope is that each of you will 
suggest changes, or, better yet, come up with alternative proposals.

David's suggestion was that I send this out on bit-net to those of you 
who have bit-net addresses, so that we could have a many-way 
electronic conversation. As some of you know, I tried very hard to do 
this. It seems that, although the computer told me that the file was 
sent, several of you (perhaps all of you) didn’t receive it. I spent 
several hours on the phone with the USC computer center 
consultants trying to figure out what to do; but when they said, “We 
have to look this up in the manual.״ I gave up. Maybe I’ll have my 
system working for the next round. Just in case, and for your 
information, I’m enclosing a list of all members of the advisory 
committee, their Bit-net addresses and Fax numbers. For this round,
I’ll take care of collating and sending out your responses, so you can 
at least have some inkling of what the others are saying.

H 0nnr$(y Cnatr 
Max M Fisner

Chgut
Morton 1 Mandel

Acting Direcror 
SiCOfisn 11 HOffman
Cn!ef EcJucanon Officer 
Dr Snuiam ah Cister
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'Reseorch Agendo" Project 
1227 SOuth ~I Point Str~~, 
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(213) 939-9021 FAX: (2 13) 9 39-9526 

December 4, 1991 

Dear advisory committee member, 

Along with this letter, I am sending the latest '"working draft" tor the 
Research Capability project. As you'll see, this version is considerably 
longer (14 pages), and reflects both the changes you have suggested 
and the feedback I've received from the various ·tocus groups.~ In 
particular, I'd like to point out the following two changes: 

1) Two entirely new sections at the beginning (sections 1 & 2), which 
address head on the question of why we need research, and what 
comprises a research capability. At Lee Shulman's suggestion, I have 
introduced the question of •why research?· through a vignette. I'm 
not sure this is the type of vignette Lee had in mind, and I worry that it 
seems a bit hokey. Please let me know your reactions: do you have 
suggestions for improving it, or do you think I should discard the 
vignette altogether? 

2) At the end of the document (in Section 5), I offer three preliminary 
plans. This was suggested to me by David Cohen, who thinks that the 
sooner we start putting the pieces together the better. l'm not 
partieularly attached to any of the three proposals -- they are merely 
intended to get the ball rolling. My hope is that each of you will 
suggest changes, or, better yet, come up with alternative proposals. 

David's suggestion was that I send this out on bit-net to those of you 
who have bit-net addresses, so that we could have a many-way 
electronic conversation. As some of you know, I tried very hard to do 
this. It seems that, although the computer told n,e that the file was 
sent, several of you (perhaps all of you) didn't receive it. 11 spent 
several hours on the phone with the USC computer center 
consultants trying to figure out what to do; but when they said, "We 
have to look this up in the manual,· I gave up. Maybe I'll have my 
system working for the next round. Just in case, and for your 
information, I'm enclosing a list of all members of the advisory 
committee, their Bit-net addresses and Fax numbers. For this round, 
I'll take care of collating and sending out your responses, so you can 
at least have some inkling of what the others are saying. 



I want to let you Know that the meeting I had hoped to have on January 27th will 
not take place, because the CUE staff feels that they need to devote that time to 
the “lead communities" project. A smaller meeting will be held at the end of 
January or early February, either in Northern or Southern California. I'm not 
sure, as yet, how many people the budget will allow me to bring out. This 
makes it all the more important that I get your feedback, so please let me hear 
from you! I’ll be on the East Coast between December 8th and the 16th, but 
home otherwise.

Finally, I want to thank all of your generosity in meeting with me, arranging 
meetings for me, and being at the other end of the line when I needed you.

Happy Hanukkah! (or, if this arrives to late, happy winter vacation)

B’Shalom,
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BUILDING A RESEARCH CAPABILITY FOR JEWISH EDUCATION
Discussion Draft #6

Prepared by Dr. Isa Aron 
December, J991

The purpose of this project is to present the Council for Initiatives in Jewish 
Education (CUE) with a set of proposals which would lead to the enhancement 
of research in Jewish education. The starting assumption of the project is that 
current research efforts in the field of Jewish education are highly inadequate, 
in terms of both quantity and quality, as is discussed in section 3. If the CIJE 
adopts these proposals, it will seek funding for them from among its affiliated 
foundations and organizations.

Research is a complicated enterprise, and deciding which programs and/or 
institutional arrangements will yield the highest payoff is not an easy task. The 
purpose of this working draft is as follows:

״ To explain why research is critical to the process of reform and renewal in 
Jewish education; this issue is addressed in section 1.

-To  set forth, in broad terms, what a fully developed research capability would ׳ 
consist of (section 2).

־- To survey the current situation (section 3). ׳]
-T o  explore the different components of a fully developed research capability 

(section 4). ,
-T o  begin putting together the various components into a number of possible 

plans (section 5). ־־x ׳1 
\  0

Since this Is a working draft, I welcome ajl manner of comments on each ״ ג  
section. In particular, your reactions to the very preliminary plans outlined in 
section 5, and any alternative plans you might suggest, are critical to moving the 
planning process to the next stage,

SECTION 1: WHY RESEARCH?
\ y

Imagine Atid, the Je wish educational institution of the future....
\

At first glance, Atid might not seem very different from the educational 
institutions of today. Like many large synagogues and Jewish Centers, Atid 
houses a day school, a religious school, and a nursery school, a day camp, a
youth group, and a variety of programs for adults and families. A closer look, 
however, reveals some striking differences: the formal classes of today have 
largely been replaced by small groups, tutorials, and individual work at 
learning stations. A relaxed, but purposeful attitude prevails. Parents and
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children are working together on various projects. Teachers often teach 
together, plan together, and interact with students of all ages.

What most distinguishes Atid from today 's institutions, however, is its 
underlying philosophy and structure. Atid is committed to two goals, which are 
not easily combined: meeting the diverse needs of diverse learners, and 
maximizing the Jewish learning of each participant. In order to meet both 
goals, each program Atid offers is carefully articulated, and designed to 
dovetail with the others. Thus, a student who attends both the day school and 
the camp is exposed to a different aspect of the Jewish tradition at each; a 
student who attends the religious school and the camp will be offered a 
modified camp program, designed to replicate some of the day school 
students' experiences. For students who don’t attend the camp\ an effort is 
made to replicate some of that experience through retreats and family 
programs.

Atid recognizes that children of working parents require after-school care; 
thus, for both day school and religious school students it offers a homey 
environment in which to relax and do homework. In addition to their formal 
classes, religious school students are exposed to Judaica through a varied 
format of learning centers, craft activities, and performances. Public school 
students on a year-round calendar are offered special Judaic ' institutes'  

during their winter break. Students who cannot attend regularly on weekends 
are given an extra weekday option; a network of interactive computers links 
students who are unable to attend on certain days, as well as adults who are 
looking for an intellectual challenge. Atid offers special groups, classes and/or 
programs for the children of divorced families, for the children of intermarried 
families, and for the learning disabled; it's policy is to try to accommodate any 
special needs that may arise.

7/
Atid's recognizes that families are the primary Jewish educators and that its 
role is to empower and support them. It recognizes that adults, despite their 
interest in learning, have a multitude of conflicting demands on their time; 
consequently, it offers a variety of venues for adult learning. Atid realizes that 
Jewish teachers are an endangered species, in need of special attention, 
support, and educational enrichment. And, although the students at two 
nearby colleges are served by Hiilel and Judaic Studies programs, Atid 
reaches out to these students as well, offering them jobs as assistant teachers 
and counselors, and finding other roles for them in the community.

What enables Atid to combine curricular and programming ideas from a 
variety of sources into a coherent, holistic plan that works? What does this 
educational institution of the future have that the institutions of today lack?
Three key features stand out:

-- Atid has developed a guiding educational philosophy^ a vision of the 
knowledge, skills, identifications and activities Which contribute to the
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children are working together on various projeds. Teachers often teach 
together, plan together, ,and interact with students of all ages. 

What most distinguishes Atid from today's institutions, however, is its 
underlying philosophy and structure. Atid is committed to two goals, which are 
not easily combined: meeting the diverse needs of diverse learners, and 
maximizing the Jewish Teaming of each parlicipant. In order to meet both 
go-a!s, each program Atid offers is carefully articulated, and designed to 
dovetail with the others. Thus, a student who attends both the day school and 
the camp is exposed to a different aspect of the Jewish tradition at each; a 
student who attends the religious school and the camp will be offered a 
modified camp program, designed to replicate some of the day school 
students' experiences. For students who don't attend the camp, an effort is 
made to replicate some of that experience through retreats and faml'ly 
programs. 

Atid recognizes that children of working parents require after-school care; 
thus, for both day school and religious school students it offers a homey 
environment In which to relax and do homswork. In addition to their formal 
classes, religious school students are exposed to Judaica through a varied 
format of learning centers, craft activities, and performances. Public school 
students on a year-round calendar are offered special Judaic ·institutes· 
during their winter break. Students who cannot attend regularly on weekends 
are given an extra weekday option; a network of interactive computers links 
students who are unable to attend on certain days, as well as adults who are 
looking for an intBl!ectual challenge. Aha offers special groups, classes and/or 
programs for the children of divorced famHles, for the children of intermarried 
families, and for the learning disabled; it's policy is to try to accommodate any 
special needs that may arise. 

i 
Atid's_ recognizes that families are the primary Jewish educators and that its 
role is to empower and support them. It recognizes that adults, despite their 
interest in learning, have a multitude of conflicting demands on their time; 
consequently, it offers a varie'fy of venues for adult /earning. Aha realizes that 
Jewish teachers are an endangered species, in need of special attention, 
support, and ec/tlcational enrichment. And, although the students at two 
nearby colleges are served by Hillel and Judaic Studies programs, Atid 
reaches out to these students as well, offering them jobs as assistant teachers 
and counselors, and finding other roles for them in the community . 

What enables Atid to combine curricular and programming ideas from a 
variety of sources into a coherent, holistic plan that works? What does this 
educational institution of the future have that the institutions of today lack? 
Three key features stand oiut: 

-- Atid has developed a guiding educational philosophy..!. a vision of the 
knowledg·e, skills, identifications and actlvlties-Wfiicn contribute to the 
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creation of committed Jews. Atid’s philosophy is coherent without being 
dogmatic, flexible, without being relativistic.

-- Atid neither deprecates nor idealizes its members; it understands that they 
are both highly accomplished and greatly in need. It does not ignore the 
demographic facts — the rates of assimilation, intermarriage, and divorce, the 
lack of time parents and children have to spend together. It sees the Jewish 
tradition not as an additional commitment to be taken on by an already 
overburdened family structure, but as a resource which has the potential for 
enriching people’s lives.

--Finally, Atid has an additional advantage over the educational institutions of 
today -  it has a fund of knowledge on which to draw: knowledge of what 
works in classrooms and in camps; knowledge of how curricular units can be 
individualized and transmitted through a variety of media; knowledge of the 
assistance teachers require in order to grow in their sense of profession and 
vocation; and knowledge of the kind of leadership required to keep an 
educational enterprise afloat and on course.

How can we move from the institutions of today to our ideal institution of the 
future? How can today's schools, centers, synagogues and camps be imbued 
with a philosophical mission, an understanding of their clientele, and a firm 
grasp of the available alternatives? Certainly strong leadership and great 
resourcefulness will be needed; but these alone are not enough, Without 
knowledge, intelligent decision-making is impossible. The move from the 
institutions of today to the institutions of the future will require the kind of broad- 
ranging knowledge that derives from serious research.

What is research?

Research is commonly thought of as the work of a scientist in a laboratoty, or 
of a scholar in a library, but my use of the term research in this document is 
much more inclusive: research is the serious study of a subject over a sustained 
period of time, through a variety of modalities. Research in education includes 
conceptual analysis, anthropological interpretation, historical documentation, 
the gathering of pertinent data, experimentation, assessment and evaluation. 
Research in a field such as education enables one to articulate a philosophy, 
identify the core components of a curriculum, understand the relevant 
characteristics of both learners and teachers, express concretely what success 
would mean, and shape the environment to maximize one’s chances of 
success. — jA: cVTrstto \o U\ .«״ 70

C' •fy^A caveat, however, is in order: it is important that we not view research 
simplistically, as a “quick fix," or a means for finding sure-fire prescriptions. 
Research in education rarely provides unequivocal answers. Rather, it can
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provide something which is ultimately more important -  a thoughtful and 
insightful approach to the enterprise. Research forces us to look more closely at 
situations which we presume to understand. It enables us to explore and assess 
a range of alternative actions, rather than the one or two which spring to mind 
immediately. Most importantly, research can bring new intellectual energy to a 
field, infusing activities that have become routine and unreflective with new 
ideas and new vision. In a field such as Jewish education, research can be a 
vehicle for bringing some of the most creative and rigorous thinkers in American 
universities into an enterprise which has become intellectually impoverished.

SECTION 2: WHAT ARE THE ELEMENTS OF A CREDIBLE 
RESEARCH CAPABILITY ?

If knowledge is the key to transforming the educational institutions of today, 
and if this kind of knowledge is best generated by research, then the following 
questions arise: What kinds of knowledge will support and encourage the 
renewal of the Jewish educational institutions of today? And what manner of 
research capability will be required to produce and disseminate.^hat 
knowledge?

A credible research capability comprises, at minimum, the following six 
elements: , _

 Scholars and researchers; people who understand the context of Jewish ־־
education, and possess expertise in a number of research methodologies.

V .One or more universities in which these researchers are trained ־־ 

y  A number of settings (such as universities, research centers, and/or central ■־
agencies) in which these researchers can work, In addition to enabling 
researchers to support themselves, the available positions must offer them 
opportunities for career advancement, and continued intellectual growth.

 An infrastructure which supports research, This would include technological ־־
and other assistance. It would also include colleagial networking through
conferences, journals, and other venue^. . yv.   /  ^

hf ־־ Avenues for dissemination to the public in general, and to policy-makers 
and practitioners in particular.

At least one coordinating body, which would serve as an advocate for 
Research, and a gatekeeper for funding and publication,

In Section 4 I will discuss each of these components in detail. But even this 
schematic listing demonstrates an important point: No one of these 
elements can stand alone. It makes no sense to create positions without
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qualified people to fill them. These people require rigorous training; but few will 
enter lengthy training programs if there is little hope of a future position. Without 
an infrastructure, a position alone will not produce much research. Without 
dissemination there will be little interest in, and public support for, either the 
positions or the infrastructure. And without some sort of coordination, findings, 
no matter how important, are hard to disseminate.

Thus, the problem of improving the research capability of the field of Jewish 
education is quite complicated. It will require not one, but an interlocking set of 
institutions, agencies and funds in order to sustain itself. The analogy which 
'Some5־to mind is that of Lego blocks. On its own, any one Lego block is little 
more than a piece of plastic; it is only in combination that Lego constructions 
become functional and inspiring. And the most artful of these constructions 
involve considerable planning; one must choose the building blocks carefully, 
understanding the properties of each, and their potential for combination,

The ultimate purpose of the “research capability” project is to propose a 
number of plans or programs through which a strong and credible research 
capability might be established in the field of Jewish education. In Section 4 I 
examine the different components which might be utilized in the ultimate 
construction of the plan. Like Legos, each component has a number of variants, 
and each variant has advantages and disadvantages. I try to outline the assets 
and liabilities of each variant in this section. Then, in Section 5 ,1 attempt to put 
together a few constructions -  to see what a completed structure might look like 
if one or another of the possible combinations were realized. These 
constructions are only first approximations, intended to raise certain issues and 
to inspire the reader to suggest alternate constructions, so that the ultimate 
choice will be informed by a great deal of discussion and debate. But before I 
turn to the building blocks themselves, I want to describe briefly the current state 
of research in Jewish education ־־ to lay out the few elements that are already 
available, and to point out the many others that are missing. ■ a

' , ,  .■ * * J U j u A  ^  -
SECTION 3: THE CURRENT SITUATION

Research on Jewish education in North America has been carried out for at 
least 50 years, Most researchers in the field have been trained in American 
research universities, and have held Ph.D.'s or Ed.D’s. Their studies have 
drawn heavily on educational research paradigms and methodologies in the 
field of general education, and have included work in history, philosophy, 
history, psychology, sociology, anthropology, and political organization. 
However, the entire enterprise of research in Jewish education has been 
hampered by the following factors:
--There are approximately two dozen full-time academic positions in the field of 

Jewish education. Half of these carry with them administrative responsibility, 
and most of the others require involvement in community education projects, 
thereby curtailing the time available for research. At least 75% of the research
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that exists, was conducted by Ph.D. or Ed.D. students as part of the 
requirements for their dissertation, 

v/ —There is no infrastructure to support research in Jewish education:
^  no regular sources of funding exist; occasional funding is disbursed by ־־ 

agencies or foundations on an ad hoc basis. 
v -  there are no centers for research in Jewish education 
 there exists no journal devoted to research in Jewish education, Those ־־

conducting research must either attempt to publish in journals devoted to 
general education, publish abridged versions in the one or two journals 
devoted to Jewish education, or seek out venues for “occasional papers.” 

\ /~  At the present time, there is no routine collection of even the most basic data 
on enrollment, staffing patterns, or finances. There are no generally accepted 
and validated achievement tests. Moreover, the voluntary nature of Jewish 
education and the loose organizational structure of its institutions, militate 
against the collection of this data.

״ A significant number of studies are planned, and even partially executed, 
either by Bureaus or individual researchers; most of them are ultimately 
abandoned due to a lack of time or funding.The annual conferences on 
research in Jewish education, of which there have been five, receive 
submissions of only 5-10 papers per year; In addition, they receive 10-12 
reports of research in progress, but many of these studies do not seem to be 
completed.
 There is only one Ph. D. program in North America (at Stanford ) which is ׳
geared towards research in Jewish education. This program was unable to 
open in 1991-92, for lack s?f qualified applicants.
 There are perhaps two dozen practising Jewish educators, or people with a ׳
deep interest in Jewish ־education who are enrolled, at any given time, in 
Ph.D. programs in education at their local universities, Often these people do 
not write their dissertations on topics related to Jewish education, either 
because they cannot find faculty advisors, or because it is recommended to 
them that a dissertation in general education would make them more 
*.marketable״
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SECTION 4: POSSIBLE STEPS TOWARDS THE ESTABLISHMENT
OF A RESEARCH CAPABILITY

I. ENLARGING THE POOL OF RESEARCHERS
4 "י*״■**י ,,י ■'*T»-««•*!.״_.Awwwau,■ ״I

A) The creation of Ph.D. programs specifically for researchers in
Jewish education.
-- At present, none of the Jewish universities have a faculty of sufficient size, 

and with sufficient expertise to prepare students for a variety of research 
methodologies.

 It is not clear that any research university other than Stanford is prepared to ־-
mount a doctoral program in research in Jewish education; even Stanford’s 
program is predicated upon outside funding and relies on visiting professors 
of Jewish education.
-  If various institutional requirements could be circumvented, a Ph.D. program 
offered jointly by a Jewish and a research university might be a possibility.

- r i f

B) The creation of post-doctoral programs
in Jewish education, for researchers trained in research universities ־
- in research, for Ph.D.s with experience in Jewish education 

.This may be a more feasible alternative than doctoral programs ־־

C) Institutes and/or stipends for reflective practitioners and/or 
action research
— This is a very important avenue for linking research and practice, and 

improving practice as well (see 11C, question 4); but it doesn’t seem likely that 
this will greatly expand the pool of researchers. On the contrary, it will a 
probably require additional researchers to work with practitioners,

D) Attempting to involve Jewishly identified researchers at research
universities in collaborative research projects. —ץ
-- This does not seem like a promising short-term strategy, since few 

researchers are both sufficiently flexible in their career paths, and sufficiently 
clear about the research topics they might pursue, to agree to participate in a 
new and very different research project in the near future.

 It would be a promising long-term strategy, if an ongoing effort were made to ־־
cultivate the Interest of a group of researchers. In talking to researchers who 
might fall into this category, I found a great deal of interest in an ongoing 
seminar, or series of conferences, on areas of mutual concern with regard to 
Jewish life (“the transformation of Jewish life” was suggested as an 
overarching theme by one group with whom I spoke). This format would allow 
researchers in education and related fields to form informal networks, which 
might, further down the road, lead to research projects.

i / 1

- o a aN o a w  6 0 : S T  X W S  I6 -i9 2 S 6 6 £ 6 £ T J3 T י d

l ,-

Z: l • d 

SECTION 4: POSSIBLE STEPS TOWARDS THE ESTABLISHMENT 
OF A RESEARCH CAPABILITY 

I. ENLARGING THE POOL OF RESEARCHERS 

A) The creation of Ph.D. programs specifically for researchers in 
Jewish education. 
-- At present, none of the Jewish universities have a faculty of sufficient size, 

and with sufficient expertise to prepare students for a variety of research 
methodologies. 

-- It is not el ear that any research university other than Stanford is prepared to 
mount a doctoral program in research in Jewish education; even Stanford's 
program is predicated upon outside funding and relies on visiting professors 
of Jewish education. 
M• If various institutional requirements cou[d be circumvented, a Ph.D. program 
offered jointly by a Jewish and a research university might be a possibility. 

B) The creation of post-doctoral programs 
• in Jewish education, for researchers trained in research universities 
- in research, for Ph.D.s with experience in Jewish education 

-- This may be a more feasible alternative than doctoral programs. 

7 

C) Institutes and/or stipends for reflective practitioners and/or J / 
action research 
-- This is a very important avenue for linking research and practice, and 

improving practice as well (see IIC, question 4); but it doesn't seem likely that 
II 

l 
this will greatly expand the pool of researchers. On the contrary, It will r- ~: ~.., 
probably require additional researchers to work with practitioners. ,.> ~~~ '--'~ V.. 

D) Attempting to involve Jawishly identified researchers at research ~ • 
universities in collaborative research projects. r 
-- This does not seem like a promising short-term strategy, since few 

researchers are both sufficiently flexible in their career paths, and sufficiently 
clear about the research topics they might pursue, to agree to participate in a 
new and very different research project in the near future. 

-- It would be a promising long-term strategy, if an ongoing effort were made to 
cultivate the Interest of a group of researchers. In talking to researchers who 
might fall into this category, I found a great deal of interest in an ongoing 
seminar, or series of conferences, on areas of mutual concern with regard to 
Jewish life ("the transformation of Jewish life" was suggested as an ~ 
overarching theme by one group with whom I spoke). This fonnat would allow 1 

researchers in education and related fields to form informal networks, which 
might, further down the road, lead to research projects. 



8

Sw ti

II: CREATING POSITIONS FOR RESEARCHERS IN JEWISH 
EDUCATION

A) Endowing research professorships at Jewish universities
Althougtrtfils would seem like one obvious solution, a number of caveats are in 
order:
 Most educational research operates within a social science research ־־

paradigm, which has increasingly come to involve large, multi-site, cross- 
methodological studies. In the absence of a colleagial network and a 
supportive infrastructure, an individual research professorship (or even two or 
three) may not be productive way to seed research.

 ,Jewish universities demand a great deal of their faculty in terms of teaching ־׳
supervision, and community outreach, These calls on a faculty member’s time 
would limit his or her availability for research. If, on the other hand, research 
professors were exempt from these obligations, various internal problems 
might arise.

B) Endowing professorships in Jewish education at research 
universities (a combination of an endowed chair and half-time junior positions 
has been suggested; joint appointments in Judaic studies and education have 
also been proposed)
 This arrangement would only work if the research conducted by faculty־-

members had a universal educational appeal, as well as a Jewish focus, 
since these faculty members would be expected to publish in the same 
journals as their colleagues. Might this serve to skew research topics, and 
would this kind of skewing be good or bad?

— Judaic studies departments and programs have been notoriously 
inhospitable to Jewish education in the past; this attitude may not be prevalent 
In some newer programs, and might be changed in others,

 It would be unfortunate if the effort to create new positions for researchers ־־
were to undercut the viability of the depa^teepts of education at Jewish 
universities, many of which have made^reat)strides in recent years.

C) Creating positions for researchers at centers for research, which 
are either independent, attached to a graduate school of education,
or located in a central agency.
-  An independent institution would presumably be free of the constraints listed 

in 1 &.2; nonetheless, its creation might be interpreted as an abandonment of 
existing institutions.

— An independent institution might not be able to attract researchers, unless it 
were able to offer them joint appointments with a university.

-  A good argument can be made, I believe, for supporting the effort3 of existing 
institutions at Jewish universities and central agencies, while building in 
safeguards to assure that the research program is not neglected.

״  Given all the constraints discussed above, the creation of research consortia 
might be the best solution. Research centers funded by OERI are often created
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-· Judaic studies departments and programs have been notoriously 
inhospitable to Jewish education in the past; this attitude may not be prevalent 
In some newer programs, and might be changed in others. 

-- It would be unfortunate if the effort to create new positions for researchers / 
were to undercut the viability of the d~~s of education at Jewish 
universities, many of which have mad\re,.rides in recent years. 

C) Cruating positions for researchers at centers for research, which 
are either independent, attached to a graouate schoor of education, 
or located in a central agency. 
•- An independent institution would presumably be free of the constraints listed 

in 1 &2; nonetheless, its creation might be interpreted as an abandonment of 
existing institutions. 

•- An independent Institution might not be able to attract researchers, unless it 
were able to offer them joint appointments with a university. 

-~ A good argument can be made, I believe, for .supporting the efforts of existing 
institutions at Jewish universities and central agencies, while building in 
safeguards to assure that the research program is not neglected. 

•- Given all the constraints dliscussed above, the creation of research consortia 
might be the best solution. Research centers funded by OERI are often created 
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through various consortia arrangements, either with individuals or with their 
institutions. A number of different models exist, which bear investigation.

A variety of questions might be raised regarding research centers:

1) Should they be funded by endowment, by competitive grants, or by some 
combination of the two?Competition for research funds makes the process 
more democratic, and can spur individuals and institutions to marshall their 
creativity and resources. On the other hand, established researchers (or even 
less-established researchers who are very busy) may not be inclined to enter 
into competition; these researchers might only be enticed to devote their 
energies to research in Jewish education if they are invited to do so. Which is 
likely to yield research of the highest quality ־־ invitation or competition?

2) Should the center be organized around a programmatic research agenda set 
at the outset by some coordinating or governing body? Given the CIJE’s need 
for research related to the “best practices" project and the evaluation of 
progress made in the “lead communities," these areas, at least, would seem 
to require programmatic research. On the other hand, some have argued that 
research of high quality is best obtained when scholars are left to set their own 
agendas; What is the optimal balance of programmatic and more 
individualized research?

3) Of what priority is the need for a center devoted to the field testing of curricula 
and/or programs?

4) Should there be one or more centers devoted to reflective practice and/or 
action research? Research efforts undertaken by practitioners can add a new 
dimension of knowledge and understanding; they can also create closer 
linkage between research and practice, and serve as catalysts for institutional 
change.

5) Should there be a center or comparable agency devoted to the collection of 
data on enrollment, staffing patterns, finances, etc.?This tends to be what 
communal leaders think of when they think of research. A number of people 
have raised their concern that funding limitations will result in a research effort 
which is limited to this kind of data collection; they have argued that in the 
absence of more contextual, interpretive research, this data is of little use.

If the decision is made to create research centers, in an effort to foster 
programmatic research, these and other questions must be discussed. Nearly 
all the established researchers with whom I spoke suggested that if centers 
were to be established, a coordinating group would have to be formed, 
consisting of approximately 30 researchers, funders, practitioners and 
communal leaders. This group would meet several times to hammer out a 
research agenda, set the parameters for the centers, and oversee the 
competitions, if these were agreed upon. The group, or its designees, would
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at the outset by some coordinating or governing body? Given the CIJE's need 
for research related to the "best practices" project and the evaluation of 
progress made in the "lead communities,~ these areas, at least, would seem 
to require programmatic research. On the other hand, some have argued that 
research of high quality is best obtained when scholars are left to set their own 
agendas; What is the optimal balance of programmatic and more 
individualized research? 

3) Of what priority is the need for a center devoted to the field testing of curricula ? 
and/or programs? 
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4) Should there be one or more centers devoted to reflective practice and/or 
action research? Research efforts undertaken by practitioners can add a new 
dimension of knowledge and understanding; they can also create closer 
linkage between research and practice, and serve as catalysts for institutional 
change. 

5) Should there be a center or: eomparable agency devoted to the collection of ) INJ,J(YJ 
data on sm:ollment, staffing patterns, finances, etc. ?This tends to be what ' 1~j 
oommunal leaders think of when they think of research. A number of people J../3 
have ~aised tl:leir: eoncern that funding limitations will result in a research effort f'Jffe~ 
which is limited to thiis kind of data collection; they have argued that in the _j .riJ Jy 
absence of more contextual, interpretive research, this data is of little use. ~ 
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If the decision is made, to create research centers, in an effort to foster 
programmatic research, these and other questions must be discussed. Nearly 
all the establlshed researchers with whom I spoke suggested that if centers 
were to be established, a coordinating group would have to be formed, 
consisting of approximately 30 researchers, funders, practitioners and 
communal leaders. This group would meet several times to hammer out a 
research agenda, set the parameters for the centers, and oversee the 
competitions, 1f these were agreed upon. The group, or its designees, would 
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continue to be involved in reviewing the resultant research and monitoring the 
centers’ productivity..

Ill: THE CREATION OF AN INFRASTRUCTURE TO SUPPORT 
RESEARCH -----------------------

A. Funding for equipment, technology, research assistance, etc.

1) A centrally administered research endowment might be 
established. Researchers would submit proposals to a review panel, 
composed of prominent researchers, and (possibly) other stakeholders .

2) Special funds might be designated for certain groups, e.g., 
doctoral students, postdoctoral fellows, or established researchers not 
previously involved in Jewish education research.

B. Colleagial networking:

1) The establishment of a journal
— At the present time, there is not enough research being done to fill a 

quarterly journal of high quality. One alternative might be beginning with 
an annual publication. Another might be commissioning articles by 
established researchers, to set a high level at the outset, and instituting 
blind peer review only when sufficient papers became available.

2) Expanding the conferences of the Network for Research in , 
Jewish Education.. . . . . . . . ________________________ v M t p F

-- Seminars might be held to encourage and/or plan research on specific
topics.

»>*! Researcners not previously invoiveo in Jewish cduuuiivnui ־■׳ ג<־וג<הי1ר  
be invited for exploratory discussions, as suggested in 1C,

3) Holding sessions on research in Jewish education at the 
conferences of other scholarly associations, such as the AJS and 
the AERA.

4)The creation of an annotated bibliography of existent research 
and/or a clearinghouse, comparable to ERIC, for research in 
Jewish education.

None of these suggestions would be particularly difficult or costly to implement. 
All, however, would require one or more people designated to carry them out, 
and compensated for their time in some way. This points to the need for a 
coordinating council.
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3) Holding sessions on research in Jewish education at the 
conferences of other scholarly associations, such as the AJS and 
the AERA. 

4)The creation of an annotated bibliography of existent research 
and/or a clearinghouse, comparable to ERIC, for research in 
Jewish education. 

None of these suggestions would be particularly difficult or costly to implement. 
All, however, would require one or more people designated to carry them out, 
and compensated for their time in some way. This points to the need for a 
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IV. VENUES FOR DISSEMINATION
For purposes of discussion I am separating the scholarly exchange of ideas, 
(components of which were proposed in section III), from more popular forms 
of dissemination, whose purpose is to create an interest in research, and to 
share the findings of research with a broader audience.

A) The establishment of a magazine comparable to Educational 
Leadership, or or a newsletter like the Harvard Education Letter.
the practitioners interviewed for this study indicated that they regularly read ־־

(or, at least, peruse) magazines such as Educational Leadership, and 
newsletters related to the teaching of English, math, and foreign-languages.

B) Commissioning articles in the Jewish press summarizing
research findings, and spelling out their implications for practice 
and policy.

C) Sponsoring sessions on research as a regular feature of 
conferences such as the GA, CAJE, denominational groups, etc.

\A/t?

V. A COORDINATING COUNCIL

׳7 ־

It is hard to imagine how many of the suggestions outlined above could be 
implemented, without the existence of some sort of coordinating council. Such a 
council might serve some of the following functions:

a) setting a research agenda for programmatic research centers
b) awarding and administering grants
c) dissemination and publication, as enumerated above
d) serving as an advocate for research
e) seeking new sources for funding research

Though the need for such a council would seem self-evident, a number of 
questions arise regarding the method by which it would be convened, and its 
composition:

1) Which group or organization has the authority to convene such a council?
2) In what proportion (if at all) should the following groups of stakeholders be 

represented on the council:
-researchers from Jewish institutions 
-researchers from research universities 
-practitioners 
-communal leaders 
-funders
-members of the CUE board?

3) Would membership on the council be rotated?
4) Would the council require a professional staff?

V v v A jy A
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Though the need for such a council would seem self-evident, a number of / w1!u.; , 
questions arise regarding the method by which it would be convened, and its 
composition: 

1) Which group or organization has the authority to convene such a council? 
2) In what proportion (if at all) should the following groups of stakeholders be 

represented on the council: 
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SECTION 5: PUTTING THE COMPONENTS TOGETHER: THREE
PRELIMINARY PROPOSALS

ל

The components delineated in the previous section might be combined in any 
number of ways. This section contains three “first approximations” -־ 
combinations which highlight some of the differences between the possible 
components. These proposals differ as to their cost ־־ the first is probably the 
most expensive, while the third is deliberately scaled down. As we collectively 

y  assess these proposals, and the others whicW,hope will be forthcoming, my
; hope is that we will be able to arrive at a cbnsensus as to which is mosHeasible -  נ 

in terms of economics and institutional Constraints, and which will yield the type 
of research which meets the needs of our current situation.

0ך !
PROPOSAL 1: A NETWORK OF RESEARCH CENTERS ORGANIZED AROUND 

A PROGRAMMATIC RESEARCH AGENDA

This proposal is based on the following assumption

competition.

1) The greatest need at the present time is {or programmatic research that is ?
sustained over a period of years, cumulative, and focused on a number of .
pressing needs,

2) Rather than trying to study everything, the community of scholars in Jewish 
education ought to concentrate on a few areas to which it can contribute the 
most.

3) Rather than avoiding or circumventing the Jewish training institutions, we 
should enrich them by making them partners with some of the leading 
research universities in the research endeavor.

4) The participation of scholars from research universities will require an 
investment over the short run; that investment will ultimately yield important 
new work.

5) Along with a major funding effort for research centers, a smaller, but not 
insignificant fund should be established to support the work of independent 
scholars from various institutions and from various disciplines.

In this proposal most of the research-related activities would emanate from and 
be organized by a core group of 30 researchers, funders, practitioners and 
community leaders which would serve as the initial “Research Council.” Over 
the course of a year and a half, the Council would:

a) set a research agenda for the field
b) prioritize the research agenda
c) ascertain how muchcooc^ed^seafch in each priority area would cost
d) ascertain how muctfymoney is available, and consequently, the number of 

centers that can be established:■״״ - ~
e) coordinate the creation of research centers, either by invitation or by
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The components delineated in the previous section might be combined in any 
number of ways. This section contains three "first approximations• -­
combinations which highlight some of the differences between the possible 
components. These proposals differ as to their cost-- the first is probably the 
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PROPOSAL 1: A NElWORK OF RESEARCH CENTERS ORGANIZED AROUND 
A PROGRAMMATIC RESEARCH AGENDA 

This proposal is based on the following assumptions:' _,..... 

1) The greatest need at the present time is {or programmatic research that is ? 
sustained over a period of years, cumulative, and focused on a number of , 
pressing needs. 

2) Rather than trying to study everything, the community of scholars in Jewish 
education ought to concentrate on a few areas to which it can contribute the 
most. 

3) Rather than avoiding or circumventing the Jewish training institutions, we 
should enrich them by making them partners with some of the leading 
research universities in the research endeavor. 

4} The participation of scholars from research universities will require an 
investment over the short run; that investment will ultimately yield important 
new work. 

5) Along with a major funding effort for research centers, a smaller, lbut not 
insignificant fund should be established to support the work of independent 
scholars from various institutions and from various disciplines. 

In this proposal most 01 the research-related activities would emanate from and 
be organized by a core group of 30 res,earchers, funders, practitioners and 
community leaders which would serve as the initial "Research Council." Over 
the course of a year and a half, the Council would: 
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f) create a mechanism to oversee the competition, if there is one, and to 
monitor the work of the centers

g) create a mechanism for reviewing and awarding individual grants.
h) delegate a subgroup to create seminars, summer institutes, or some other 

mechanism whereby a network of Jewish researchers holding positions in 
research universities can begin meeting to discuss common concerns 
related (either directly or tangentially) to Jewish education.

PROPOSAL 2: ESTABLISHING RESEARCH PROFESSORSHIPS AT
MAJOR UNIVERSITIES

The assumptions behind this proposal are:

1) The key to producing research is the training of researchers and the 
creation of attractive positions for these researchers.

2) Universities are the best structure in which to conduct research and train 
new researchers.

3) The scholarly initiative of individuals will produce research of higher quality 
than that of research centers organized around a programmatic agenda.

4) Publishing and promotion are key elements in the reward structure for 
researchers.

The core component of this proposal is the creation of positions for researchers 
in Jewish education at major universities. Some of these positions would be for 
senior faculty, and others for more junior faculty; some might be in the school of 
education, while others might be in Judaic studies. If possible, all would be joint 
appointments with an existing department (such as sociology of education or 
curriculum and teaching). An issue which would require considerable 
discussion is that of the criteria by which some universities would be selected 
for these positions. And an important sub-issue would be the question of 
whether positions would be created at Jewish institutes of higher learning, as 
well as at research universities.

This proposal would also require the creation of some sort of coordinating body, 
but its function would be limited to:

a) raising and disbursing funds for research
b) publishing or funding a journal and a series of books.
c) publishing a newsletter for the non-scholarly public, for which the editorial 

responsibility would be shared by the universities with endowed 
professorships.

d) awarding doctoral and post-doctoral fellowships.

f) create a mechanism to oversee the competition, if there is one, and to 
moniitor the worl< of the centers 

g) create a mechanism for reviewing and awarding individual grants. 
h) delegate a subgroup to create seminars, summer institutes, or some other 
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PROPOSAL 2: ESTABLISHING RESEARCH PROFESSORSHIPS AT 
MAJOR UNIVERSITIES 

The assumptions behind this proposal are: 

1) The key to producing research is the training of researchers and the 
creation of attractive positions for these researchers. 

2) Universities are, the best structure in which to conduct research and train 
new researchers. 

3) The scholarly initiative of individuals will produce research of higher quality 
than that of research centers organized around a programmatic agenda. 

4) Publishing and promotion are key elements in the reward structure for 
researchers. 

The core component of this proposal is the creation of positions for researchers 
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but its function would be limited to: 

a) raising and disbursing funds for research 
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PROPOSAL 3: A “GRASS ROOTS ־ APPROACH 

Two major assumptions are at the root of this proposal:

1) That the sums of money required by proposals 1 and 2 will not, at least 
initially, be obtained.

2) That the centralized coordination of these two proposals is either: a) too 
oligarchic, or b) impossible to achieve, given the fragmented nature of the 
Jewish community.

This proposal, therefore, calls for more modest and experimental efforts, parts of 
which, if proven successful, might be expanded in the future. It would include 

:the following components ך׳

1) The creation of two post-doctoral programs, one at a Jewish university (for 
Ph.D.s with strong research skills, who need to learn more about the context 
of Jewish education), and one at a research university (for Ph.D.s familiar 
with Jewish education, but lacking in research skills).

2) The creation of a fund for research, to which any individual or institution 
might apply.

3) The creation of special funds for specialized research efforts. Requests for 
proposals in specific areas would be sent out, and individuals, teams of 
researchers, or institutions might apply.

4) The endowment of a journal, and appointment of an editorial board.

Note that this proposal would create only a few new positions for researchers 
(at the universities where the post-doctoral programs were located). The grants 
for research would create additional positions, but these positions would be 
funded only by “soft” money. In addition, the proposal (as it stands) would not 
include any form of dissemination to a broader audience (though such a 
component might be added).
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JUST THE FAX...

TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 12/6/91 Page___ 1___  o f ___19

Dear Annette,

I am devastated (truly) that my attempt to send a file through bit-net is 
temporarily stymied. I don’t know exactly what went wrong, but after spending 
two days on the phone with the USC computer consultants, I decided that in the 
interest of getting out of town in one piece (I leave for Cleveland, NY and Boston 
on Sunday morning), I had better resort to the older, more expensive, but still 
more reliable (for me, at least at this point) methods.

Enclosed is the entire packet sent to members of the advisory committee, minus 
Scheffler and Tanenbaum, with whom I have yet to meet (I sent them the draft, 
and a more subdued letter). I also have not sent anything to Mike Inbar. Would 
you please make copies of this and pass them along to Seymour and Mike?

It’s hard to have any distance from this draft at this point, but I think that it moves 
the process forward significantly. Please let me know what you think. I hope that 
you and Seymour (and Mike, as well?) will take up my invitation to propose 
alternative models to the ones I dreamed up in section 5.

Happy Hanukkah! I’ll be back home on December 17th, and hope to hear from 
you then, with your reactions, (and with more details on your visit to the West 
Coast?)

B'Shalom,
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Dear Annette, 

I am devastated (truly) that my attempt to send a file through bit-net is 
temporarily stymied. I don't know exactly what went wrong, but after spending 
two days on the phone with the USC computer consultants, I decided that in the 
interest of getting out of town in one piece (I leave for Cleveland, NY and Boston 
on Sunday morning), I had better resort to the older, more expensive, but still 
more reliable (for me, at least at this point) methods. 

Enclosed is the entire packet sent to members of the advisory committee, minus 
Scheffler and Tanenbaum, with whom I have yet to meet (I sent them the ct aft, 
and a more subdued letter). I also have not sent anything to Mike lnbar. Would 
you please make copies of this and pass them along to Seymour and Mik.a? 

It's hard to have any distance from this draft at this point, but I think that it moves 
the process forward significantly. Please let me know what you think. I hope that 
you and Seymour (and Mike, as well?) will take up my invitation to propose 
alternative models to the ones I dreamed up in section 5. 

Happy Hanukkah! I'll be back home on December 17th, and hope to hear from 
you then, with your reactions, {and with more details on your visit to the West 
Coast?) 

B'Shalom, 

Isa 
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I want to let you Know that the meeting I had hoped to have on January 27th will 
not take place, because the CUE staff feels that they need to devote that time to 
the “lead communities’’ project. A smaller meeting will be held at the end of 
January or early February, either in Northern or Southern California. I'm not 
sure, as yet, how many people the budget will allow me to bring out. This 
makes it all the more important that I get your feedback, so please let me hear 
from youl I'll be on the East Coast between December 8th and the 16th, but 
home otherwise.

Finally, I want to thank all of your generosity in meeting with me, arranging 
meetings for me, and being at the other end of the line when I needed you.

Happy Hanukkah! (or, if this arrives to late, happy winter vacation)

B’Shalom,

Isa
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‘Research Agenda' Project
1227 South HI Point StreetLo$ A! t y C A YfyJdO־ 

(213) 939-9021 FAX: (213) 939-9526

Honorary Cnair 
Max 1VI Fisher

December 4, 1991

Dear advisory committee member,

Along with this letter, I am sending the latest "working draft‘ for the 
Research Capability project. As you’ll see, this version is considerably 
longer (14 pages), and reflects both the changes you have suggested 
and the feedback I’ve received from the various “focus groups." In 
particular, I’d like to point out the following two changes:

1) Two entirely new sections at the beginning (sections 1 & 2), which 
address head on the question of why we need research, and what 
comprises a research capability. At Lee Shulman’s suggestion, I have 
introduced the question of 'why research?" through a vignette. I’m 
not sure this is the type of vignette Lee had in mind, and I worry that it 
seems a bit hokey. Please let me know your reactions: do you have 
suggestions for improving it, or do you think I should discard the 
vignette altogether?

2) At the end of the document (in Section 5), I offer three preliminary 
plans. This was suggested to me by David Cohen, who thinks that the 
sooner we start putting the pieces together the better. I’m not 
particularly attached to any of the three proposals -  they are merely 
intended to get the ball rolling, My hope is that each of you will 
suggest changes, or, better yet, come up with alternative proposals.

David's suggestion was that I send this out on bit-net to those of you 
who have bit-net addresses, so that we could have a many-way 
electronic conversation. As some of you know, I tried very hard to do 
this. It seems that, although the computer told me that the file was 
sent, several of you (perhaps all of you) didn’t receive it. I spent 
several hours on the phone with the USC computer center 
consultants trying to figure out what to do; but when they said, “We 
have to look this up in the manual,״ I gave up. Maybe I’ll have my 
system working for the next round. Just in case, and for your 
information, I’m enclosing a list of all members of the advisory 
committee, their Bit-net addresses and Fax numbers. For this round,
I’ll take care of collating and sending out your responses, so you can 
at least have some inkling of what the others are saying.
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BUILDING A RESEARCH CAPABILITY FOR JEWISH EDUCATION
Discussion Draft #6 

Prepared by Dr. Isa Aron 
December, 1991

The purpose of this project is to present the Council for Initiatives in Jewish 
Education (CUE) with a set of proposals which would lead to the enhancement 
of research in Jewish education. The starting assumption of the project is that 
current research efforts in the field of Jewish education are highly inadequate, 
in terms of both quantity and quality, as is discussed in section 3. If the CIJE 
adopts these proposals, it will seek funding for them from among its affiliated 
foundations and organizations.

Research is a complicated enterprise, and deciding which programs and/or 
institutional arrangements will yield the highest payoff is not an easy task, The 
purpose of this working draft is as follows:

 To explain why research is critical to the process of reform and renewal in־־־
Jewish education; this issue is addressed in section 1,

 To set forth, in broad terms, what a fully developed research capability would׳־
consist of (section 2).

-T o  survey the current situation (section 3).
--To explore the different components of a fully developed research capability 

(section 4).
-  To begin putting together the various components into a number of possible 

plans (section 5).

Since this is a working draft, I welcome all manner of comments on each 
section. In particular, your reactions to the very preliminary plans outlined in 
section 5, and any alternative plans you might suggest, are critical to moving the 
planning process to the next stage,

SECTION 1: WHY RESEARCH?

Imagine Atid, the Jewish educational institution of the future....

At first glance, Atid might not seem very different from the educational 
institutions of today. Like many large synagogues and Jewish Centers, Atid 
houses a day school, a religious school, and a nursery school, a day camp, a 
youth group, and a variety of programs for adults and families. A closer look, 
however, reveals some striking differences: the formal classes of today have 
largely been replaced by small groups, tutorials, and individual work at 
learning stations. A relaxed, but purposeful attitude prevails. Parents and
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children are working together on various projects. Teachers often teach 
together, plan together, and interact with students of all ages.

What most distinguishes Atid from today 's institutions, however, is its 
underlying philosophy and structure. Atid is committed to two goals, which are 
not easily combined: meeting the diverse needs of diverse learners, and 
maximizing the Jewish learning of each participant. In order to meet both 
goals, each program Atid offers is carefully articulated, and designed to 
dovetail with the others. Thus, a student who attends both the day school and 
the camp is exposed to a different aspect of the Jewish tradition at each; a 
student who attends the religious school and the camp will be offered a
modified camp program, designed to replicate some of the day school 
students' experiences. For students who don’t attend the camp, an effort is 
made to replicate some of that experience through retreats and family 
programs.

Atid recognizes that children of working parents require after-school care; 
thus, for both day school and religious school students it offers a homey 
environment in which to relax and do homework, in addition to their formal 
classes, religious school students are exposed to Judaica through a varied 
format of learning centers, craft activities, and performances. Public school 
students on a year-round calendar are offered special Judaic *institutes°
during their winter break. Students who cannot attend regularly on weekends 
are given an extra weekday option; a network of interactive computers links 
students who are unable to attend on certain days, as well as adults who are 
looking for an intellectual challenge. Atid offers special groups, classes and/or 
programs for the children of divorced families, for the children of intermarried 
families, and for the learning disabled; it’s policy is to try to accommodate any 
special needs that may arise.

Atid's recognizes that families are the primary Jewish educators and that its 
role is to empower and support them. It recognizes that adults, despite their 
interest in learning, have a multitude of conflicting demands on their time; 
consequently, it offers a variety of venues for adult learning. Atid realizes that 
Jewish teachers are an endangered species, in need of special attention, 
support, and educational enrichment. And, although the students at two 
nearby colleges are served by Hi/lel and Judaic Studies programs, Atid 
reaches out to these students as well, offering them jobs as assistant teachers 
and counselors, and finding other roles for them in the community.

What enables Atid to combine curricular and programming ideas from a 
variety of sources into a coherent, holistic plan that works? What does this 
educational institution of the future have that the institutions of today lack?
Three key features stand out:

 Atid has developed a guiding educational philosophy, a vision of the ־־
knowledge, skills, identifications and activities which contribute to the
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creation of committed Jews. Atid’s philosophy is coherent without being 
dogmatic, flexible, without being relativistic.

 Atid neither deprecates nor idealizes its members; it understands that they ־-
are both highly accomplished and greatly in need. It does not ignore the 
demographic facts ־־ the rates of assimilation, intermarriage, and divorce, the 
lack of time parents and children have to spend together. It sees the Jewish 
tradition not as an additional commitment to be taken on by an already 
overburdened family structure, but as a resource which has the potential for 
enriching people’s lives.

 Finally, Atid has an additional advantage over the educational institutions of־־
today ־־ it has a fund of knowledge on which to draw: knowledge of what 
works in classrooms and in camps; knowledge of how curricular units can be 
individualized and transmitted through a variety of media; knowledge of the 
assistance teachers require in order to grow in their sense of profession and 
vocation; and knowledge of the kind of leadership required to keep an 
educational enterprise afloat and on course.

How can we move from the institutions of today to our ideal institution of the 
future? How can today’s schools, centers, synagogues and camps be imbued 
with a philosophical mission, an understanding of their clientele, and a firm 
grasp of the available alternatives? Certainly strong leadership and great 
resourcefulness will be needed; but these alone are not enough, Without 
knowledge, intelligent decision-making is impossible. The move from the 
institutions of today to the institutions of the future will require the kind of broad- 
ranging knowledge that derives from serious research.

What is research?

Research is commonly thought of as the work of a scientist in a laboratory, or 
of a scholar in a library, but my use of the term research in this document is 
much more inclusive: research is the serious study of a subject over a sustained 
period of time, through a variety of modalities. Research in education includes 
conceptual analysis, anthropological interpretation, historical documentation, 
the gathering of pertinent data, experimentation, assessment and evaluation. 
Research in a field such as education enables one to articulate a philosophy, 
identify the core components of a curriculum, understand the relevant 
characteristics of both learners and teachers, express concretely what success 
would mean, and shape the environment to maximize one’s chances of 
success.

A caveat, however, is in order: it is important that we not view research 
simplistically, as a “quick fix," or a means for finding sure-fire prescriptions. 
Research in education rarely provides unequivocal answers. Rather, it can
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provide something which is ultimately more important -  a thoughtful and 
insightful approach to the enterprise. Research forces us to look more closely at 
situations which we presume to understand. It enables us to explore and assess 
a range of alternative actions, rather than the one or two which spring to mind 
immediately. Most importantly, research can bring new intellectual energy to a 
field, infusing activities that have become routine and unreflective with new 
ideas and new vision. In a field such as Jewish education, research can be a 
vehicle for bringing some of the most creative and rigorous thinkers in American 
universities into an enterprise which has become intellectually impoverished.

SECTION 2: WHAT ARE THE ELEMENTS OF A CREDIBLE 
RESEARCH CAPABILITY ?

If knowledge is the key to transforming the educational institutions of today, 
and if this kind of knowledge is best generated by research, then the following 
questions arise: What kinds of knowledge will support and encourage the 
renewal of the Jewish educational institutions of today? And what manner of 
research capability will be required to produce and disseminate that 
knowledge?

A credible research capability comprises, at minimum, the following six 
elements:

 Scholars and researchers: people who understand the context of Jewish ־־
education, and possess expertise In a number of research methodologies.

.One or more universities in which these researchers are trained ־־

 A number of settings (such as universities, research centers, and/or central ־־
agencies) in which these researchers can work, In addition to enabling 
researchers to support themselves, the available positions must offer them 
opportunities for career advancement, and continued intellectual growth.

-  An infrastructure which supports research, This would include technological 
and other assistance. It would also include colleagial networking through 
conferences, journals, and other venues.

-  Avenues for dissemination to the public in general, and to policy-makers 
and practitioners in particular.

״  At least one coordinating body, which would serve as an advocate for 
research, and a gatekeeper for funding and publication,

In Section 4 I will discuss each of these components in detail. But even this 
schematic listing demonstrates an important point: No one of these 
elements can stand alone. It makes no sense to create positions without
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vehicle for bringing some of the most creative and rigorous thinkers in American 
universities into an enterprise which has become intellectually impoverished. 

SECTION 2: WHAT ARE THE ELEMENTS OF A CREDIBLE 
RESEARCH CAPABILITY ? 

If knowledge is the key to transforming the educational institutions of today, 
and if this kind of knowledge is best generated by research, then the following 
questions arise: What kinds of knowledge will support and encourage the 
renewal of the Jewish educational institutions of today? And what manner of 
research capability will be required to produce and disseminate that 
knowledge? 

A credible research capability comprises, at minimum, the following six 
elements: 

-- Scholars and researchers; people who understand the context of Jewish 
education, and possess expertise In a number of research methodologies. 

-- One or more universities in which these researchers are trained. 

-- A number of settings (such as univ,ersities, research centers, and/or central 
agencies) in which these researchers can work In addition to enabling 
researchers to support themselves, the available positions must offer them 
opportunities for career advancement, and continued intellectual growth. 

-- An infrastructure which supports research. This would include technological 
and other assistance. It would also include colleagial networking through 
conferences, journals, and other venues. 

-- Avenues for dissemination to the public in general, and to policy-makers 
and practitioners in particular. 

-- At least one coordinating body, which would serve as an advocate for 
research, and a gatekeeper for funding and publication, 

In Section 4 I will discuss each of these components in detail. But even this 
schematic listing demonstrates an important point: No one of these 
Blements can stand alone. It make,s no sense to create positions without 
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qualified people to fill them. These people require rigorous training; but few will 
enter lengthy training programs if there is little hope of a future position. Without 
an infrastructure, a position alone will not produce much research. Without 
dissemination there will be little interest in, and public support for, either the 
positions or the infrastructure. And without some sort of coordination, findings, 
no matter how important, are hard to disseminate.

Thus, the problem of improving the research capability of the field of Jewish 
education is quite complicated. It will require not one, but an interlocking set of 
institutions, agencies and funds in order to sustain itself. The analogy which 
comes to mind is that of Lego blocks. On its own, any one Lego block is little 
more than a piece of plastic; it is only in combination that Lego constructions 
become functional and inspiring. And the most artful of these constructions 
involve considerable planning; one must choose the building blocks carefully, 
understanding the properties of each, and their potential for combination,

The ultimate purpose of the “research capability” project is to propose a 
number of plans or programs through which a strong and credible research 
capability might be established in the field of Jewish education. In Section 4 I 
examine the different components which might be utilized in the ultimate 
construction of the plan. Like Legos, each component has a number of variants, 
and each variant has advantages and disadvantages. I try to outline the assets 
and liabilities of each variant in this section. Then, in Section 5 ,1 attempt to put 
together a few constructions ־־ to see what a completed structure might look like 
if one or another of the possible combinations were realized. These 
constructions are only first approximations, intended to raise certain issues and 
to inspire the reader to suggest alternate constructions, so that the ultimate 
choice will be informed by a great deal of discussion and debate. But before I 
turn to the building blocks themselves, I want to describe briefly the current state 
of research in Jewish education -  to lay out the few elements that are already 
available, and to point out the many others that are missing.

SECTION 3: THE CURRENT SITUATION

Research on Jewish education in North America has been carried out for at 
least 50 years, Most researchers in the field have been trained in American 
research universities, and have held Ph.D.'s or Ed.D’s. Their studies have 
drawn heavily on educational research paradigms and methodologies in the 
field of general education, and have included work in history, philosophy, 
history, psychology, sociology, anthropology, and political organization. 
However, the entire enterprise of research in Jewish education has been 
hampered by the following factors:
 There are approximately two dozen full-time academic positions in the field of־־

Jewish education. Half of these carry with them administrative responsibility, 
and most of the others require involvement in community education projects, 
thereby curtailing the time available for research, At least 75% of the research
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that exists, was conducted by Ph.D. or Ed.D. students as part of the 
requirements for their dissertation.

:There is no infrastructure to support research in Jewish education־־
 no regular sources of funding exist: occasional funding is disbursed by ־־

agencies or foundations on an ad hoc basis.
-  there are no centers for research in Jewish education
-  there exists no journal devoted to research in Jewish education, Those 

conducting research must either attempt to publish in journals devoted to 
general education, publish abridged versions in the one or two journals 
devoted to Jewish education, or seek out venues for "occasional papers.”

— At the present time, there is no routine collection of even the most basic data 
on enrollment, staffing patterns, or finances. There are no generally accepted 
and validated achievement tests. Moreover, the voluntary nature of Jewish 
education and the loose organizational structure of its institutions, militate 
against the collection of this data.

 ,A significant number of studies are planned, and even partially executed ־־
either by Bureaus or individual researchers: most of them are ultimately 
abandoned due to a lack of time or funding.The annual conferences on 
research in Jewish education, of which there have been five, receive 
submissions of only 5 -10 papers per year; In addition, they receive 10-12 
reports of research in progress, but many of these studies do not seem to be 
completed.

— There is only one Ph. D. program in North America (at Stanford ) which is 
geared towards research in Jewish education. This program was unable to 
open in 1991-92, for lack of qualified applicants.

— There are perhaps two dozen practising Jewish educators, or people with a 
deep interest in Jewish education who are enrolled, at any given time, in 
Ph.D. programs in education at their local universities. Often these people do 
not write their dissertations on topics related to Jewish education, either 
because they cannot find faculty advisors, or because it is recommended to 
them that a dissertation in general education would make them more 
“marketable.״
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SECTION 4: POSSIBLE STEPS TOWARDS THE ESTABLISHMENT
OF A RESEARCH CAPABILITY

I. ENLARGING THE POOL OF RESEARCHERS

A) The creation of Ph.D. programs specifically for researchers in
Jewish education.
 ,At present, none of the Jewish universities have a faculty of sufficient size ־־

and with sufficient expertise to prepare students for a variety of research 
methodologies.

 It is not clear that any research university other than Stanford is prepared to ־־־
mount a doctoral program in research in Jewish education; even Stanford’s 
program is predicated upon outside funding and relies on visiting professors 
of Jewish education.
-  If various institutional requirements could be circumvented, a Ph.D. program 
offered jointly by a Jewish and a research university might be a possibility.

B) The creation of post-doctoral programs
 in Jewish education, for researchers trained in research universities ־
in research, for Ph.D.s with experience in Jewish education ־

.This may be a more feasible alternative than doctoral programs ־־

C) Institutes and/or stipends for reflective practitioners and/or
action research
-  This is a very important avenue for linking research and practice, and 

improving practice as well (see 11C, question 4); but it doesn’t seem likely that 
this will greatly expand the pool of researchers. On the contrary, it will 
probably require additional researchers to work with practitioners.

D) Attempting to involve Jewishly identified researchers at research
universities in collaborative research projects.
-  This does not seem like a promising short-term strategy, since few 

researchers are both sufficiently flexible in their career paths, and sufficiently 
clear about the research topics they might pursue, to agree to participate in a 
new and very different research project in the near future.

-- It would be a promising long-term strategy, if an ongoing effort were made to 
cultivate the interest of a group of researchers. In talking to researchers who 
might fall into this category, I found a great deal of interest in an ongoing 
seminar, or series of conferences, on areas of mutual concern with regard to 
Jewish life (“the transformation of Jewish life” was suggested as an 
overarching theme by one group with whom I spoke). This format would allow 
researchers in education and related fields to form informal networks, which 
might, further down the road, lead to research projects.
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II: CREATING POSITIONS FOR RESEARCHERS IN JEWISH 
EDUCATION

A) Endowing research professorships at Jewish universities
Although this would seem like one obvious solution, a number of caveats are in 
order:
 Most educational research operates within a social science research ־־

paradigm, which has increasingly come to involve large, multi-site, cross- 
methodological studies. In the absence of a colleagial network and a 
supportive infrastructure, an individual research professorship (or even two or 
three) may not be productive way to seed research.

-  Jewish universities demand a great deal of their faculty in terms of teaching, 
supervision, and community outreach, These calls on a faculty member’s time 
would limit his or her availability for research. If, on the other hand, research 
professors were exempt from these obligations, various internal problems 
might arise.

B) Endowing professorships in Jewish education at research 
universities (a combination of an endowed chair and half-time junior positions 
has been suggested; joint appointments in Judaic studies and education have 
also been proposed)
 This arrangement would only work if the research conducted by faculty־־

members had a universal educational appeal, as well as a Jewish focus, 
since these faculty members would be expected to publish in the same 
journals as their colleagues. Might this serve to skew research topics, and 
would this kind of skewing be good or bad?

-  Judaic studies departments and programs have been notoriously 
inhospitable to Jewish education in the past; this attitude may not be prevalent 
In some newer programs, and might be changed in others.

 It would be unfortunate if the effort to create new positions for researchers ־־
were to undercut the viability of the departments of education at Jewish 
universities, many of which have made great strides in recent years.

C) Creating positions for researchers at centers for research, which 
are either independent, attached to a graduate school of education, 
or located in a central agency.
 An independent institution would presumably be free of the constraints listed ־׳

in 1 &2; nonetheless, its creation might be interpreted as an abandonment of 
existing institutions.

 An independent institution might not be able to attract researchers, unless it ־׳
were able to offer them joint appointments with a university.

 A good argument can be made, 1 believe, for supporting the effort3 of existing ׳־
institutions at Jewish universities and central agencies, while building in 
safeguards to assure that the research program is not neglected.

 Given all the constraints discussed above, the creation of research consortia ־־
might be the best solution. Research centers funded by OERl are often created
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through various consortia arrangements, either with individuals or with their 
institutions. A number of different models exist, which bear investigation.

A variety of questions might be raised regarding research centers:

1) Should they be funded by endowment, by competitive grants, or by some 
combination of the two?Competition for research funds makes the process 
more democratic, and can spur individuals and institutions to marshall their 
creativity and resources. On the other hand, established researchers (or even 
less-established researchers who are very busy) may not be inclined to enter 
into competition; these researchers might only be enticed to devote their 
energies to research in Jewish education if they are invited to do so. Which is 
likely to yield research of the highest quality ־־ invitation or competition?

2) Should the center be organized around a programmatic research agenda set 
at the outset by some coordinating or governing body? Given the CIJE’s need 
for research related to the “best practices" project and the evaluation of 
progress made in the “lead communities," these areas, at least, would seem 
to require programmatic research. On the other hand, some have argued that 
research of high quality is best obtained when scholars are left to set their own 
agendas; What is the optimal balance of programmatic and more 
individualized research?

3) Of what priority is the need for a center devoted to the field testing of curricula 
and/or programs?

4) Should there be one or more centers devoted to reflective practice and/or 
action research? Research efforts undertaken by practitioners can add a new 
dimension of knowledge and understanding; they can also create closer 
linkage between research and practice, and serve as catalysts for institutional 
change.

5) Should there be a center or comparable agency devoted to the collection of 
data on enrollment, staffing patterns, finances, etc.?This tends to be what 
communal leaders think of when they think of research. A number of people 
have raised their concern that funding limitations will result in a research effort 
which is limited to this kind of data collection; they have argued that in the 
absence of more contextual, interpretive research, this data is of little use.

If the decision is made to create research centers, in an effort to foster 
programmatic research, these and other questions must be discussed. Nearly 
all the established researchers with whom I spoke suggested that if centers 
were to be established, a coordinating group would have to be formed, 
consisting of approximately 30 researchers, funders, practitioners and 
communal leaders. This group would meet several times to hammer out a 
research agenda, set the parameters for the centers, and oversee the 
competitions, if these were agreed upon. The group, or its designees, would
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continue to be involved in reviewing the resultant research and monitoring the 
centers’ productivity..

Ill: THE CREATION OF AN INFRASTRUCTURE TO SUPPORT 
RESEARCH

A. Funding for equipment, technology, research assistance, etc.

1) A centrally administered research endowment might be 
established. Researchers would submit proposals to a review panel, 
composed of prominent researchers, and (possibly) other stakeholders .

2) Special funds might be designated for certain groups, e.g., 
doctoral students, postdoctoral fellows, or established researchers not 
previously involved in Jewish education research.

B. Colleagial networking:

1) The establishment of a journal
— At the present time, there is not enough research being done to fill a 

quarterly journal of high quality. One alternative might be beginning with 
an annual publication. Another might be commissioning articles by 
established researchers, to set a high level at the outset, and instituting 
blind peer review only when sufficient papers became available.

2) Expanding the conferences of the Network for Research in 
Jewish Education.

 Seminars might be held to encourage and/or plan research on specific ־־
topics.

— Researcners not previously involved in Jewish cduuuiiwuut Kiooai'ch might 
be invited for exploratory discussions, as suggested in IC.

3) Holding sessions on research in Jewish education at the 
conferences of other scholarly associations, such as the AJS and 
the AERA.

4)The creation of an annotated bibliography of existent research 
and/or a clearinghouse, comparable to ERIC, for research in 
Jewish education.

None of these suggestions would be particularly difficult or costly to implement. 
All, however, would require one or more people designated to carry them out, 
and compensated for their time in some way. This points to the need for a 
coordinating council.

Noaw st:st 1 ys 1 6-i -3 3 as z s & e z e z i zs ז ■ dSt • d 

continue to be involved in reviewing the resultant research and monitoring the 
centers' productivity .. 

Ill: THE CREATION OF AN INFRASTRUCTURE TO SUPPORT 
RESEARCH 

A. Funding for equipment, technology, research assistance, etc. 

1) A centrally administered research endowment might be 
established. Researchers would submit proposals to a review panel, 
composed of prominent researchers, and (possibly) other stakeholders . 

2) Special funds might be designated for certain groups, e.g., 
doctoral students, postdoctoral fellows, or established researchers not 
previously involved in Jewish education research. 

B. Colleagial networking: 

1) The establishment of a journal 
-· At the present time, there Is not enough research being done to fill a 

quarterly journal of high quality. One alternative might be beginning with 
an annual publication. Another might be commissioning articles by 
established researchers, to set a high level at the outset, and instituting 
blind peer review only when sufficient papers became available. 

2) Expanding the conferences of the Network for Research in 
Jewish Education. 

-- Seminars might be held to encourage and/or plan research on specific 
topics. 

-- f<esearcners not pT~VIOU.ily lfl VOlv"O In .Jcwl-,h ~UY{.;t.i\iyrn.4' 1 ,;;;~._,~,-.:.h mlght 

be invited for exploratory discussions, as suggested in IC, 

3) Holding se!ssions on research in Jewish education at the 
conferences of other scholarly association:s, such as the AJS and 
the AERA. 

4)The creation of an annotated bibliography of existent research 
and/or a clearinghouse, comparable to ERIC, for research in 
Jewish education. 

None o•f these suggestions would be particularly difficult or costly to implement. 
All, however, would require one or more people designated to carry them out, 
and compensated for their time in some way. This polnt.s to the need for a 
coordinating couneil. 

9<'.: S 6 6 £6 £ t <:: 

10 



IV. VENUES FOR DISSEMINATION
For purposes of discussion I am separating the scholarly exchange of ideas, 
(components of which were proposed in section III), from more popular forms 
of dissemination, whose purpose is to create an interest in research, and to 
share the findings of research with a broader audience.

A) The establishment of a magazine comparable to Educational 
Leadership, or or a newsletter like the Harvard Education Letter.
 the practitioners interviewed for this study indicated that they regularly read ־־

(or, at least, peruse) magazines such as Educational Leadership, and 
newsletters related to the teaching of English, math, and foreign-languages.

B) Commissioning articles in the Jewish press summarizing 
research findings, and spelling out their implications for practice 
and policy.

C) Sponsoring sessions on research as a regular feature of 
conferences such as the GA, CAJE, denominational groups, etc.

V. A COORDINATING COUNCIL

It is hard to imagine how many of the suggestions outlined above could be 
implemented, without the existence of some sort of coordinating council. Such a 
council might serve some of the following functions:

a) setting a research agenda for programmatic research centers
b) awarding and administering grants
c) dissemination and publication, as enumerated above
d) serving as an advocate for research
e) seeking new sources for funding research

Though the need for such a council would seem self-evident, a number of 
questions arise regarding the method by which it would be convened, and its 
composition:

1) Which group or organization has the authority to convene such a council?
2) In what proportion (if at all) should the following groups of stakeholders be 

represented on the council:
-researchers from Jewish institutions
-researchers from research universities
-practitioners
-communal leaders
-funders
-members of the CUE board?

3) Would membership on the council be rotated?
4) Would the council require a professional staff?
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SECTION 5: PUTTING THE COMPONENTS TOGETHER: THREE
PRELIMINARY PROPOSALS

The components delineated in the previous section might be combined in any 
number of ways. This section contains three “first approximations" ־־ 
combinations which highlight some of the differences between the possible 
components. These proposals differ as to their cost -־ the first is probably the 
most expensive, while the third is deliberately scaled down. As we collectively 
assess these proposals, and the others which I hope will be forthcoming, my 
hope is that we will be able to arrive at a consensus as to which is most feasible 
in terms of economics and institutional constraints, and which will yield the type 
of research which meets the needs of our current situation.

PROPOSAL 1: A NETWORK OF RESEARCH CENTERS ORGANIZED AROUND 
A PROGRAMMATIC RESEARCH AGENDA

This proposal is based on the following assumptions:

1) The greatest need at the present time is for programmatic research that is 
sustained over a period of years, cumulative, and focused on a number of 
pressing needs.

2) Rather than trying to study everything, the community of scholars in Jewish 
education ought to concentrate on a few areas to which it can contribute the 
most.

3) Rather than avoiding or circumventing the Jewish training institutions, we 
should enrich them by making them partners with some of the leading 
research universities in the research endeavor.

4) The participation of scholars from research universities will require an 
investment over the short run; that investment will ultimately yield important 
new work.

5) Along with a major funding effort for research centers, a smaller, but not 
insignificant fund should be established to support the work of independent 
scholars from various institutions and from various disciplines.

In this proposal most of the research-related activities would emanate from and 
be organized by a core group of 30 researchers, funders, practitioners and 
community leaders which would serve as the initial “Research Council.” Over 
the course of a year and a half, the Council would:

a) set a research agenda for the field
b) prioritize the research agenda
c) ascertain how much concerted research in each priority area would cost
d) ascertain how much money is available, and consequently, the number of 

centers that can be established.
e) coordinate the creation of research centers, either by invitation or by 

competition.
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f) create a mechanism to oversee the competition, if there is one, and to 
monitor the work of the centers

g) create a mechanism for reviewing and awarding individual grants.
h) delegate a subgroup to create seminars, summer institutes, or some other 

mechanism whereby a network of Jewish researchers holding positions in 
research universities can begin meeting to discuss common concerns 
related (either directly or tangentially) to Jewish education.

PROPOSAL 2: ESTABLISHING RESEARCH PROFESSORSHIPS AT
MAJOR UNIVERSITIES

The assumptions behind this proposal are:

1) The key to producing research is the training of researchers and the 
creation of attractive positions for these researchers.

2) Universities are the best structure in which to conduct research and train 
new researchers,

3) The scholarly initiative of individuals will produce research of higher quality 
than that of research centers organized around a programmatic agenda.

4) Publishing and promotion are key elements in the reward structure for 
researchers.

The core component of this proposal is the creation of positions for researchers 
in Jewish education at major universities. Some of these positions would be for 
senior faculty, and others for more junior faculty; some might be in the school of 
education, while others might be in Judaic studies. If possible, all would be joint 
appointments with an existing department (such as sociology of education or 
curriculum and teaching). An issue which would require considerable 
discussion is that of the criteria by which some universities would be selected 
for these positions. And an important sub-issue would be the question of 
whether positions would be created at Jewish institutes of higher learning, as 
well as at research universities.

This proposal would also require the creation of some sort of coordinating body, 
but its function would be limited to;

a) raising and disbursing funds for research
b) publishing or funding a journal and a series of books.
c) publishing a newsletter for the non-scholarly public, for which the editorial 

responsibility would be shared by the universities with endowed 
professorships.

d) awarding doctoral and post-doctoral fellowships.
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PROPOSAL 3: A “GRASS ROOTS “ APPROACH 

Two major assumptions are at the root of this proposal:

1) That the sums of money required by proposals 1 and 2 will not, at least
initially, be obtained. *

2) That the centralized coordination of these two proposals is either: a) too 
oligarchic, or b) impossible to achieve, given the fragmented nature of the 
Jewish community.

This proposal, therefore, calls for more modest and experimental efforts, parts of 
which, if proven successful, might be expanded in the future. It would include 
the following components:

1) The creation of two post-doctoral programs, one at a Jewish university (for 
Ph.D.s with strong research skills, who need to learn more about the context 
of Jewish education), and one at a research university (for Ph.D.s familiar 
with Jewish education, but lacking in research skil!§).

2) The creation of a fund for research, to which any individual or institution 
might apply.

3) The creation of special funds for specialized research efforts. Requests for 
proposals in specific areas would be sent out, and individuals, teams of 
researchers, or institutions might apply.

4) The endowment of a journal, and appointment of an editorial board.

Note that this proposal would create only a few new positions for researchers 
(at the universities where the post-doctoral programs were located). The grants 
for research would create additional positions, but these positions would be 
funded only by “soft” money. In addition, the proposal (as it stands) would not 
include any form of dissemination to a broader audience (though such a 
component might be added).
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JUST THE

TO: Seymour Fox (3>
FAX NUMBER: 011-972-2-619951 

FROM: Isa Aron 

FAX NUMBER: 213/939-9526 

Date: 11/22/91

Dear Seymour,

IV© just com© back from a wonderful week in tho Mid-wost. I got somg roally 
good feedback from the various researchers I met with at Madison and MSU, as 
well as a new approach to re-drafting my document, and beginning the 
decision-making process (the latter two from David Cohen, who was 
extraordinarily helpful). I also had a nice lunch with Danny Marom, whose visit 
to East Lansing overlapped with mine.

As soon as I’ve had a chance to make the revisions and emendations 
suggested to me by David Cohen, I'll send the latest version to you and Annette.

The immediate purpose of this FAX is to let you know that in two weeks I am 
planning to go to Cleveland (to meet with Mort on December 9th), and then to 
New York. I have held off making my plane reservations, because I didn’t know 
if and when Scheffler would be able to meet with me (I was assuming that I 
would take one day that week to fly to Boston). But now I'm told by my travel 
agent that if I don’t buy my ticket by Wednesday, the cost will go up by about 
$ 1,000.

If you have been able to reach Scheffler, and if he is willing to meet with me, 
please let me know by Monday or Tuesday, at the latest. (I’m leaving a day or 
two to connect with him). If I haven't heard from you by Tuesday, I’ll assume that, 
for whatever reason, I won’t be going to Boston.

On a related matter, I'd like to have a decision on my request to convene the 
advisory committee for the research capability project on January 27th in 
Boston, or at some other time (convenient for you and Annette) on the West 
Coast. I understand that Steve approved the additional expenditure. Can we 
talk about it on the phone, sometime-before December 7th? ( )

Hoping to hear from you 
B’Shalom,
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JUST THE FAX..

TO: Annette Hochstein and Seymour Fox

FAX NUMBER: 011-972-2-619951 

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Date: 11/12/91 Page___ 1___  o f __7
******************4************ft***********************a ***************

Dear Annette and Seymour,

I am leaving on Friday morning for my trip to East Lansing and Madison, but I 
wanted to send you a copy of my latest “working draft” before I left, i tried to 
follow Jack’s and your advice and categorize the options with variations, 
leaving the issues for the end. I am Faxing a copy to Jack as well, though he 
won't receive it until after I leave, Please let me know your reactions. I find that 
receiving feedback from you is very helpful.

David Cohen has agreed to serve on the advisory committee. By coincidence,
I’ll be meeting with him on the same day that Danny Marom is. If, by some 
chance, you make contact with Scheffler or Coleman before I leave on Friday 
morning, please let me know. Otherwise, you can leave a message on my 
answering machine (213) 939-9021 when you do make contact with either or 
both.

Persuant to our conversation regarding a meeting of the advisory committee on 
1/27/92, Shulamith tells me that you voiced some reservations. I would like to 
urge, again, that we have such a meeting; I don’t see how we can make an 
informed and considered choice without it. Unfortunately, Lee Shulman will be 
unable to attend on the 27th, and David Cohen (who will be at Stanford by then) 
may not be able to go East either. Is there any chance of our having a meeting 
in California, some time during the month of January? Lee tells me that 
Seymour promised him a visit to Stanford before June -־ could this be an 
opportunity to keep that promise? Let's discuss this soon — perhaps on the 
phone sometime during the week of 11/25?

B’Shalom,

Isa
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BUILDING A RESEARCH CAPABILITY FOR JEWISH EDUCATION
Discussion Draft #5 

Prepared by Dr. Isa Aron 
November, 1991

The purpose of this project is to present the Council for Initiatives in Jewish 
Education (CUE) with a set of proposals which would lead to the enhancement 
of research in Jewish education. The starting assumption of the project is that 
current research efforts in the field of Jewish education are highly inadequate, 
in terms of both quantity and quality, as is discussed in section A. If the CIJE 
adopts these proposals, it will seek funding for them from among its affiliated 
foundations and organizations.

In its first phase (through December, 1991), this project aims to explore a broad 
array of potential components of a research capability, to explore the 
ideological underpinnings of each, and to raise certain empirical questions 
relating to their feasibility. In the second phase (January through March, 1992), 
the options will be winnowed down to a small number of the most desirable; 
following this, the cost of each option, in terms of money, personnel, institutional 
support, and other factors, will be projected.

The components presented in Section B deal primarily with the institutional 
changes which will be required to produce more and better research, and not 
with the content of the resultant research. When specific topics for research are 
cited they are intended only as illustrations. The components are not conceived 
of as mutually exclusive; on the contrary, it is assumed that some combination of 
several options will be required.

The outline of this document is as follows:
״ Section A describes the current state of research In the field;
 Section B presents an array of potential components for enhancing our־-

current research capability;
 Section C sets forth the underlying issues which will have to be discussed־־

before a choice between the various components can be made.

A: The Current Situation:

Research on Jewish education in North America has been carried out for at 
least 50 years. Most researchers in the field have been trained in American 
research universities, and have held Ph.D.'s or Ed.D's, Their studies have 
drawn heavily on educational research paradigms and methodologies in the 
field of general education, and have included work in history, philosophy, 
history, psychology, sociology, anthropology, and political organization. 
However, the entire enterprise of research in Jewish education has been 
hampered by the following factors:
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 At the present time, there is no routine collection of even the most basic data ־־
on enrollment, staffing patterns, or finances. There are no generally accepted 
and validated achievement tests. Moreover, the voluntary nature of Jewish 
education and the loose organizational structure of its institutions, militate 
against the collection of this data.

--There are only 20 full-time academic positions in the field of Jewish education. 
Of these, 12 carry with them administrative responsibility, and most of the 
others require involvement in community education projects, thereby curtailing 
the time available for research. At least 75% of the research that exists, was 
conducted by Ph.D. or Ed.D. students as part of the requirements for their 
dissertation.

:There is no infrastructure to support research in Jewish education־־
-  no regular sources of funding exist; occasional funding is disbursed by 

agencies or foundations on an ad hoc basis.
-- there are no centers for research in Jewish education 
 there exists no journal devoted to research in Jewish education. Those ־-

conducting research must either attempt to publish in Journals devoted to 
general education, publish abridged versions in the one or two journals 
devoted to Jewish education, or seek out venues for “occasional papers."

-  A significant number of studies are planned, and even partially executed, 
either by Bureaus or individual researchers; most of them are ultimately 
abandoned due to a lack of time or funding,The annual conferences on 
research in Jewish education, of which there have been five, receive 
submissions of only 5 -1 0  papers per year; in addition, they receive 10-12 
reports of research in progress, but many of these studies do not seem to be 
completed.

-  There is only one Ph. D. program in North America (at Stanford ) which is 
geared towards research in Jewish education. This program was unable to 
open in 1991-92, for lack of qualified applicants.

 There are perhaps two dozen practising Jewish educators, or people with a ־־
deep interest in Jewish education who are enrolled, at any given time, in 
Ph.D. programs in education at their local universities. Often these people do 
not write their dissertations on topics related to Jewish education, either 
because they cannot find faculty advisors, or because it is recommended to 
them that a dissertation in general education would make them more 
“marketable.’
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-- At the present time, there is no routine collection of even the most basic data 
on enrollment, staffing patterns, or finances. There are no generally accepted 
and validated achievement tests. Moreover, the voluntary nature of Jewish 
education and the loose organizational structure of its institutions, militate 
against the collection of this data. 

--There are only 20 full-time academic positions in the field of Jewish education. 
Of these, 12 carry with them administrative responsibility, and most of the 
others require involvement in community education projects, thereby curtailing 
the time available for research. At least 75% of the research that exists, was 
conducted by Ph.D. or Ed.D. students as part of the requirements for their 
dissertation. ,, 

--There is no infrastructure to support research in Jewish education: 
-- no regular sources of funding exist; occasional funding is disbursed by 

agencies or foundations on an ad hoc basis. 
-- there are no centers for research in Jewish education 
-- there exists no journal devoted to research in Jewish education. Those 

conducting research must either attempt to publish in journals devoted to 
general education, publish abridged versions in the one or two journals 
devoted to Jewish education, or seek out venues for ·occasional papers.· 

HA significant number of studies are planned, and even partially executed, 
either by Bureaus or individual researchers; most of them are ultimately 
abandoned due to a lad< of time or funding.The annual conferences on 
research in Jewish education, of which there have been five, receive 
submissions of only 5 - 10 papers per year; in addition, they receive 10 - 12 
reports of research In progress, but many of these studies do not seem to be 
completed. 

-- There is only one Ph. D. program in North America (at Stanford) which is 
geared towards research in Jewish education. This program was unable to 
open in 1991-92, for lack of qualified applicants. 

-- There are perhaps two dozen practising Jewish educators, or people with a 
deep interest in Jewish education who are enrolled, at any given time, in 
Ph.D. programs in education at their local universities. Often these people do 
not write their dissertations on topics related to Jewish education, either 
because they cannot find faculty advisors, or because it is recommended to 
them that a dissertation in general education would make them more 
·marketable.· 
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B: Possible Components of a Research Capability

I. RESEARCH CENTERS

Rationale for organizing research in centers;
-  encourages collaboration
-  allows for continuity and long-term projects
creates an “address” for certain types of research ־־

a) FUNDING
-  endowment
-  competition for grants 
individual fundraising ־־
some combination of these ־־

b) AFFILIATION 
independent ־־
 ,located within an existing institution (a Jewish or general university ־־

Bureau, JESNA, denominational agency, etc.)
 composed of a consortium of institutions ־־

C) RESEARCH AGENDAS
-  a programmatic agenda set at the outset by some coordinating or 

governing body
-  affiliated researchers select their own research topics 
field testing of curricula and/or programs ־־־
reflective practice ־־
-  action research
.collection of data on enrollment, staffing patterns, finances, etc ־־

Empirical Questions
a) How many researchers does it take to have a well-functioning center?
b) What are ancillary costs, in terms of research assistants, support staff, 

equipment, other?
c) How many existing institutions have a critical mass of researchers willing and 

able to engage in research in Jewish education? Alternately, what would it 
take to attract researchers to these institutions?

d) What are the additional costs, in terms of both money, time and energy, of a 
consortium arrangement?

II. (rather than funding! research centers) CREATING POSITIONS 
FOR INDIVIDUAL RESEARCHERS

-- e.g., research professorships at Jewish or secular universities
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-- located within an existing institution (a Jewish or general university, 
Bureau, JESNA, denominational agency, etc.) 

-- composed of a consortium of institutions 
e) RESEARCH AGENDAS 

-~ a programmatic agenda set at the outset by some coordinating or 
governing body 

-- affiliated researchers select their own research topics 
• - field testing of curricula and/or programs 
-- reflective practice 
-- action research 
-- collection of data on enrollment, staffing patterns, finances, etc. 

Empirical Questions 
a) How many researchers does it take to have a well-functioning center? 
b) What are ancillary costs, In terms of research assistants, support staff, 

equipment, other? 
c) How many existing institutions have a critical mass of researchers willing and 

able to engage In research in Jewish education? Alternately, what would it 
take to attract researchers to these instiMions? 

d) What are the additional costs, in terms of both money, time and energy, of a 
consortium arrangement? 

II. (rather than funding research centers) CREATING POSITIONS 
FOR INDIVIDUAL RESEARCHERS 

•◄ e.g., research professorships at Jewish or secular universities 
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III. FUNDING MECHANISMS

Possible Variations;

a) A centrally administered research endowment. Researchers submit 
proposals to a review panel, composed of some combination of the following:
-  funding agencies and foundations
-  researchers (in both Jewish and general education)
-  other stakeholders

b) Special funds designated for certain groups, e.g.:
-  doctoral students
-  postdoctoral fellows
״  established researchers not previously involved in Jewish education 

research
c) Research funds available from foundations and/or donors on a project by 

project basis

IV. ENLARGING THE POOL OF RESEARCHERS

Eossiblfi-Vanaiions;

a) Ph.D. programs specifically for researchers in Jewish education.
b) Post-doctoral programs

-  in Jewish education, for researchers trained in research universities 
״  in research, for Ph.D.s in Jewish education

c) institutes and/or stipends for reflective practitioners

EmpiricaLQuestiona:
a) What does it take to mount a high quality Ph.D. program in research? Are 

any of the Jewish universities able to offer programs of this caliber?
b) What is the feasibility of a Ph.D. program offered jointly by two institutions?
c) What are the costs of a post-doctoral program? What would Jewish 

universities/secular universities require in order to mount post-doctoral 
programs?

d) What kind of training and support would “reflective practitioners" require?

V. VENUES FOR DISSEMINATION

a) scholarly 
-- journals
— book funds 
conferences ־־
״  sessions at conferences such as the AERA, AJS, etc.
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b) popular
a magazine ־־
articles in the Jewish press ־־
 ,sessions at conferences such as the GA, CAJE, denominational groups ־־

etc.
c) bibliographic resources

-  creation of an annotated bibliography
... clearing-house modeled after ERIC ־־

VI. ONE OR MORE GOVERNING BODIES / COORDINATING 
COUNCILS

EQSsiblfi_Eunctions

a) to award and administer grants
b) to set priorities for programmatic research centers
c) to undertake joint dissemination projects 
publish a journal ־־
-  sponsor conferences
-  schedule sessions at the conferences of other organizations, such as the 

GA, AJS, AERA, etc.
d) act as an advocate / spokes-person for research
e) seek new sources of funding for research

C: QUESTIONS AND ISSUES WHICH COME INTO PLAY IN 
DECIDING AMONG THE OPTIONS:

1) Some research topics may be deemed worthy of being assigned highest 
priority, These are likely to fall under the rubric of the social sciences, and to 
benefit from multi-site, multi-methodology research, These type of studies are 
best conceptualized and coordinated within a research center. On the other 
hand, some have argued that research of the high quality is best obtained 
when scholars are left to set their own agendas; this tends to be the view of 
those operating from a humanities perspective, though numerous social 
scientists also subscribe to this view. What is the optimal balance of 
programmatic and more individualized research?

2) Though research is important to the process of informed decision-making, 
and though it can make important contributions to the revitalization of an 
endeavor, it is important not to over-state this point. There is a good deal of 
evidence that policy-makers, for example, do not usually use research to 
inform their decision-making in a direct way. Instead, research serves to 
validate previously formed opinions, at best, and as political ammunition, at 
worst, Practitioners, as well, are not known for incorporating the findings of 
research into their work. Therefore, it is important to ask ourselves; To what

£0 • d£0"d 
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extent should the perceived needs of various stakeholders (be they 
foundations, donors, Federation executives, practitioners, or researchers 
themselves) determine the type of research which is funded? For example, 
how important is the collection of basic data on enrollment, personnel and 
finances? This tends to be what communal leaders think of when they think of 
research. A number of people have raised their concern that funding 
limitations will result in a research effort which is limited to this kind of data 
collection; they have argued that in the absence of more contextual, 
interpretive research, this data is of little use,

3) Existing institutions of higher learning in Jewish education ought to be form 
an integral part of the research effort. However, this research cannot be - 
allowed to detract from their other functions, such as training and outreach,

4) The institutions of higher learning in Jewish education have much to benefit 
from cooperation and the pooling of resources.The existence of funds for 
research ought not to sen/e as a divisive element.

5) Involving rosoarchers from large research universities would enhance both
the quantity and quality of research. What these researchers may lack in the 
way of first hand knowledge of Jewish educational institutions may be 
compensated for in a number of ways.

6) Competition for research funds is healthy, spurring individuals and 
institutions to marshall their creativity and effort. On the other hand, 
established researchers (or even less-established researchers who are very 
busy) may not be inclined to enter into competition; these researchers might 
only be enticed to devote their energies to research in Jewish education if 
they are invited to do so. The quality of the resultant research is of paramount 
importance. The question is; which is likely to yield research of the highest 
quality -  invitation or competition?

7) The world of Jewish educational research is small and insular -  
inclusiveness and democracy ought to be guiding values, though not at the 
expense of quality.

8) Research efforts undertaken by practitioners (whether in the form of 
"reflections on practice” or, more elaborately, as action research) are worthy 
investments, for a number of reasons:
they add a new dimension of knowledge and understanding ־־
-  they serve to enlarge the pool of researchers
they allow for closer linkage between research and practice -־
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JUST THE FAX..

TO: Annette Hochstein and Seymour Fox 

FAX NUMBER: 011-972-2-619951 

FROM: Isa Aron 

FAX NUMBER: 213/939-9526

Date: 11/4/91 1 ״—  of — 1—

REVISED AGENDA FOR TELECONFERENCE 
Tuesday 11/5, 11:30 EST

1) Review of process to date ־־ Isa

2) Review of interim report of 10/28

For an elaboration of items 3 - 9  see Isa's 2 - page memo:

3) Need for a coordinating / “governing” body?

4) What does it mean to ׳maintain the relative importance of various items?"

5) Funding parameters -  can we project minimum and maximum amounts?

6) Need to convince people of the importance of research?

7) Additional interviews to be set up:
-  board members?
?commissioners ־־
?Scheffler ־־־
?David Cohen ־־

8) Ongoing communication with advisory committee

9) Possible advisory committee meeting, January 24th or 27th?

10) Initial discussion of final report

Talk to you soon!

B'Shalom,
Isa
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JUST THE FAX..

TO: Annette Hochstein and Seymour Fox 

FAX NUMBER: 011-972-2-619951 

FROM: Isa Aron 

FAX NUMBER: 213/939-9526

Date: 10/31/91 P a g e _ 1   o f  3 _

Dear Annette and Seymour,

This is to confirm that the teleconference regarding the "research capability” 
project will be on:

Tuesday November 5th at 11:30 a.m. (EST)

(As I mentioned in my last fax to you, Jack will only be able to participate in the 
first 45 minutes.)

The following is my proposed agenda (the enclosed two-page memo spells 
these out in detail):

1) the need for a coordinating / “governing1' body

2) what does it mean to maintain “the relative importance of the various 
items?”

3) funding parameters -־ minimum to maximum

4) the need to convince people of the importance of research

5) additional interviews which need to be set up:
?Board members ־־
?Commissioners ־-
?Scheffler ־־

6) communication with advisory committee, including possible January 
meeting
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4) Annette’s letter, as well as recent conversations with Lee Shulman and Sam 
Heilman (who, by the way, agrees to serve on the advisory board), point to an 
important issue which is partly taken into account by the final option in my 
report, but, in actuality goes far beyond this. In the current climate, it is not 
enough to create a blueprint for research -  we also need to implant firmly in 
people’s minds the notion of the critical importance of research. We need to 
create a climate in which research is valued.

My specific question is: does creating a strategy for valuing research fall within 
the purview of my project? If so, how shall I approach this task? As several 
members of the advisory committee have pointed out, this calls for marketing 
expertise of some sort. To whom can we turn for advice in this area?

5) In Shulamith’s description of my project (p.3) it says;
“[Isa] will solicit opinions and direction through group and individual 
interviews ־־ from Board members, commissioners and Senior Policy 
advisors.”

Thus far, I haven't been given any names of board members or commissioners 
to interview. If you want me to do these interviews, I can probably work them into 
my December trip -  but I need to know now.

That’s it for major questions. Now for some little details:

1) How can I reach Abe Tanenbaum? I tried YU, but his number is incorrectly 
listed, and no one in the various Deans' offices seems to know which 
department or school he's in,

2) Please let me know when Seymour has reached Scheffler.

3) David Cohen hasn’t returned any of my calls. Sharon has urged him to call 
me, but no luck so far.

4) Please let me know as soon as possible:
a) Seymour and Annette's January schedule
b) whether there will be money for an advisory committee meeting

B’Shalom,

"S 3 ® —
Isa
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*Building a Research Capability for Jewish Education'• 
Interim fieport to the CIJE staff, October 29,1931 

Isa Aron,Ph. D.

The Planning Process

As Indicated In the proposal, the “research capability״ project has two distinct 
phases, an Intake phase, and a phase in which. a limrtedJTirnber erf options will 
be chosen and adumbrated. The intake phase is currently in fuR swing, wfth one 
focus group completed, and an additional eight or nine in the planning. Eleven 
of the projected 15 members of the advisory committee are on board, and I have 
had extensive conversations with many of them. At this point, a wide variety of 
options are being considered; while various "reality factors' such as feasibility,
cost, and availability of personnel have been noted, they have not, as yet, been 
discussed In any detail. In January״ with the beginning of phase 2, these 
concerns will come to the forefront.

Options Under Consideration

1) Research centers dedicated to specific research areas. Each 
center would be funded for a five to ten-year period, and would pursue a 
programmatic research agenda in its designated area, much as the National 
Research Centers funded by OEftl. A center might be located In one Institution, 
or it might be created as a consortium of a number of institutions. The centers 
might be established by either competition or Invitation. This type of ’ . 
arrangement would lend itself to policy-oriented research. Some examples of 
the research agenda adopted by a particular Institution are:

-  In-depth study of the 'best practices״ in schools, camp, and/or JCCs
-  envisioning (and possibly experimenting with) alternative models of 

Jewish education, both formal and Informal
 teacher recruitment, preparation, and assessment ־־

adershlp In Jewish educational institutions

EUtiaa&lfi:
« If certain research topics are of Importance to the CIJE, or to partiaJar 

donors, research ought to be focused in this direction.
-  Sophisticated, policy-oriented research requires the collaboration of a team 

of researchers over a sustained period of time.

Questions to be answered:
a) Would the research centers be established by competition or by Invitation 
(assuming that the invited proposals would be refereed)?

b) How could the research projects serve to strengthen the institution(s) In 
which they were located, rather than being Isolated entities, at best, and 
energy drains, at worst?

~-
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·aullding .-. Research Capability for Jewish Education· 
Interim Report lo ttae CIJE $laff, October 28, 19~1 

Isa Aron,Ph. D. 

Th• Planning Process 

As Indicated In the proposal, the ·research capabil~ pro;ect has two dlstfnc:t 
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be chosen and adumbrated. ~ Intake phase i■ eurrentty In tun awing, wfth one 
focus group conl)leted, and an additional eight or nine in the plamng. Eleven 
of the projected 1& members of the advisory committee are on board, and I hava 
had extensive converoations with many of them. At this point, a wide variety of 
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.:,~ · • Jewfsh education, both formal and lnformaJ 
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Baffonate: 
.. If certain ~eardl topics are of Importance to tt'\8 CIJc, or to partfaJar 

donors, research ought to be foeoled In this dir8Ction. 
- Sophisticated, poticy-ortented research requires the ~laboratlon of a team 

of researchers over a sustained period of time. 

Quewions_tnJ:>e_a~ 
a) Would the researdl oente~ be e5tabllshed by canpetttion or by Invitation 
(u1n.mlng that the Invited pro~aJs would be refereed)? 

b) How could the research project, !efVe to strengthen tha Institution(&) In 
which they were located, rather than being lsol~ entitles, at best, and 
energy drains, at worst? 
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2) Endowed research professorships and/or research centers, 
either at existing institutions or as independent entities. The major 
difference between this option and the first is that in this option the researchers 
would fee free to select their own research topics, and would not be tied to 8 
programmatic research agenda. (Of course, these researchers could also 
compete for other funding, but the assumption Is that at !east part of their staff 
would be on ״hard/ rather than “soft״ money.)

Baflonala;
״  Research ought not to be linked entirely to perceived needs; there is a need

for more ‘baste״ research, and for greater freedom for the researcher.
- A  research professorship and/or center at an existing school of education 

would insures that research and training were linked together; It would also
begta to create a climate validating research Jn ttiat Institution.

Questions to be answered:
a) How many researchers would it take to maintain both the Integrity and 

productivity of an endowed center? How could a sufficient number of 
researchers be enticed Into the field?

b) Could a consortium arrangement be worked out between a number o f 
institutions?

3) One or more centers for field testing curricula and programs as 
they are being developed- These might be organized by region, 
denomination, or type of setting (day school, supplementary school, camp, 
JCC.etc.).

Rationale:
Jewish education Is relatively rich In the area of new textbooks, curricula, and
programs; but these are rarely field-tested in a systematic way that can 

.provide feedback to the developers ׳ ■4

encouragement and funding of *reflective practice* and 
action research. Practitioners (perhaps in teams, perhaps individually) would 
be trained to do research, perhaps in summer workshops, or as an ongoing 
course in a particular location. As their research proceeded, they woukJ be 
guided and supported by experienced researchers.

Rationale!
-  This would link research and practice in two important ways: first, research 

topics would be generated from the concerns of people in the field; second, 
it might facilitate dissemination, as research done by practitioners would 
presumably be more credible to other practitioners.

«  This woukJ also serve as a form of professional development for some of the 
finest practitioners, who may be looking for opportunities for growth.
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Questions ,10 be .answered;
a) Would practitioners be interested in this type of project? What might serve 

as an incentive for them to participate?

t)  A fund ta aupport r«oa*r«h. Individuals 6r t»amc Qt rcc»arch«rt could
obtain funding from an established fund, through a competitive process. Those 
applying for funds might Include academicians in Jewish institutions, academics 
in other institutions, practitioners, and/or Bureau personnel.

Batfonalft;
-  Not ail research ought to be linked to the perceived needs of policy-makers. 

There is a need for research that is rhore basic־ and Independent than the 
types of research which wotrid be generated under the options 1,3, and 4.

-  The process of funding would be more open, and funds would be available 
to more people than under option 2.

-  This might serve as an incentive for researchers whose primary focus is not 
Jewish education to get involved in a particular research project

Questions to be answered:
a) Would these awards be governed by any pre-set criteria or conditions?
b) How would the review process work? Would the panel of reviewers rotate 

each year? Would the panel which reviewed proposals for programmatic 
research be appropriate to review these proposals as well?

c) What would be an appropriate funding balance between programmatic 
?research and Individual research ־

••• ' � . � *
6) Fellowships for doctoral candidates and beginning researchers.

Rationale:
At present there are not enough researchers who are free to focus on Jewish 
education as an area of study. Established researchers, who are already 
committed to a line of research, are less likely to become Involved than those 

.r-at lhe beginning of their careers ׳ *•

7) Data collection regarding enrollment, personnel, finances! etc.
This effort might be organized locally, regionally, nationally, by type of setting, or 
by denomination. Data to be collected might Include:
;enrollment in pre-schools, schools, camps, and other institutions*־
-staffing pattems (numbers of staff in different categories, hours of 

employment, qualifications);
;finanoes (tuitions, salaries, scholarships)־-
-*perhaps some basic cuiTicular information, e.g., hours allotted to different 

subject matters.
It is Important to note that although the decision concerning what data to 
collect, and the creation of certain typos of Instruments (such as survey 
questionnaires and achievement tests) woukf constitute research problems,

.  tt%© collection 04 ih* data tts«ff would not corwtfti rt« rnssarrh. hava

kj n 1*1unuM ©e ! q ז

- ' 
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argued, therefore, that this item ought not even to be Included among the 
research options, since It might lead to a misconception regarding the nature
of research.

Rationale:
 This Information is critical to policy-makers, and can serve as the baseline ־־

for other research efforts.
— There is a danger, however, that this type of low-level data collection might 

be seen as a sufficient research effort, in and of itself. Thus, the usefulness of 
this type of data must be balanced against the usefulness of findings 
emanating from other research efforts.

Ouffqffons to ha Bnswfrrwrl-
a) What purpose would the data serve? Every Item would have to be justified 

In terms of Its usefulness to either researchers, policymakers or practitioners, 
in order to justify the costs involved In its collection,

b) Need this data be collected universally, or would a representative sample 
suffice?

c) Past experience with the JESNA-Hebrew University Census and others 
suggests that schools either do not have much of this Information readily 
available, or will not voluntarily fill out forms, and that (in contrast to public 
school systems, in which data collection can be required by law and subject 
to rewards and/or penalties) only a few local bureaus can provide Incentives 
for schools to cooperate. How could this problem be overcome?

9) Venues for dissemination.
These venues might indude (but not be limited to):

“ the creaticn of one or more journals;
-endowing a fund for the publication of books;
-sponsoring and/or subsidizing conferences;
-using new technologies to create data banks, clearinghouses, networks,

, and/or teleconferencing opportunities.

Rationale!
— Research that is not disseminated is of limited use
— Alona with a tAftPflroh Anpahility. tfinm in a n«0ri in ^«v«lnp on AivitMVA 

which reads and understands research.

9) Developing an awarenese of and appreciation for research 
among a broad range of stakeholders. This might involve some sort of 
marketing or public relations plan. The current efforts of the National Academy 
for Education might serve as a useful mo<lel; other models also need to be 
explored.
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Rationale
 The dissemination venues listed in option 8 are too limited. There is a need •י-״

fora broad appreciation of the role that research can play in shaping our 
educational future.

-  Without broad-based support, research efforts will be the last to be funded 
and the first to be cut.

Questions to. ba .,answered:
a) Who has expertise In this area? To what individuals or groups can we turn 

for guidance?

10) Soma sort of over-arching council to oversee and coordinate 
the research efforts that are brought into being.

Rationale
Implicit In most of the options listed above Is the notion that some agency is 
Initiating and/or coordinating the disparate elements. For example, regarding
option t, some group must be responsible for deciding which areas of 
research are of highest priority, and appropriate for a research center. 
Regarding options 5 and 6, some group must be responsible for reading 
proposals and deckling among candidates. The CIJE sees its role as 
enabling, not Implementing, the options it will endorse. The question of who 
will Implement the proposals, once they are approved, is, as yet, unanswered.

·.·., . -
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JUST THE FAX...

TO: Annette Hochstein and Seymour Fox 

FAX NUMBER: 011-972-2-619  951 

FROM: Isa Aron 

FAX NUMBER: 213/939-9526

Date: 10/28/91 Page. .1.  o f  8 

Re: Times for a teleconference about the “research capability" project 

Dear Seymour and Annette,

The following are the times that Shulamith, Steve, Jack and I are all free for a
tolooonfcronco. Unfortunately, th9r« 3,r9 only two:

FIRST CHOICE: Wednesday Nov, 7th, 11:30 a m, — 2 p.m., Eastern Standard 
Time ^

b ־ ו  ־ SECOND CHOICE: Tuesday November;6th -- 11:30 a.m. — 2 p.m., Eastern I 1ו
Standard Time (Jack will only be available till 12:15)   i

I hope that one of these times is OK for both of you -Please let me know within 
a day or two.

Enclosed are:
-- my interim report for October
— a memo with my questions for the teleconference. I’ll prepare an agenda 

too, which you’ll receive as soon as the time is confirmed. !

Look forward to talking with you soon,

B’Shalomr i\

ta · ct 

JUST THE FAX ... 
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FROM: Isa Aron 
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Date: 10/28/91 Page_ 1_ of _a_ 
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), 
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Standard Time (Jack will only be available till 12:15) __\ 
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Memo to: Steve, Seymour, Annette, Shulamith, and Jack 
From: Isa
Re: Questions to be discussed at the teleconference

Enclosed i& my iiile iim  tep o il for O uluber. It aummaiUes• II 1e planning p iocess in
which I have been engaged, and outlines the options that have surfaced thus — 
far, While I would certainly welcome input from all sources on these options, I 
don’t think this needs to be the primary focus of the teleconference at this stage.
Rather, I would like some guidance on the following questions:

1) in her fax of 10/20, Annette pointed out that the CUE itself is not empowered 
to bring any of the options into being; that its role will be to encourage others to 
implement those options which it recommends. This raises the question of t h e ^  
need for a coordinating body, the equivalent of the U.S. government’s Office for 
Educational Research and Information. If the CIJE cannotiurotton-as-tWe-bedy, 
what agency or organization will? n [

I guess what I am suggesting is that one of the recommendations made in my 
report may have to be the creation of a Jewish Education Research Council 
(bad acronym, but never mind that for the moment). This council would set the 
programmatic agendas, endow the centers, organize the competitions for funds,

1 o t ? !

uA ^\:

etc. If I'm correct about this, then we come to the sticky question of who sits on 
the council, and by what authority? I don’t think this question is insoluble -nihe<< 
answer, I would guess, lies in some combination of appointed and elected J ר 
representation. But it does raise all the ugly issues of turf. ׳x ־

Am I right in suggesting the need for a council? If so, how shall I deal with the 
issues it raises? For the time being, I have listed it as option #10. Any other 
suggestions?

2) Also in Annette’s fax of 10/20:
“The rationale must be spelled out of why a fund, a professorship, (etc.) are 
the way to go.
“Many of these items are in your documents, but.is4mportant for us to d c M  a 
maintain the relative importance of the various'items.' The research agenda  
is but one of a whole set.” ^—־׳׳־"e.f

I've tried to set forth the rationale for each option in the enclo ie^’repo^. But I :
don’t understand the last 1 1/2 sentences. I am assuming that by the end of the Jl
planning process, several of the options may be eliminated, and the rest will be tzxzkw&e |j 
prioritized. Is that what you mean, or is there something else that I’m missing?

3) In connection with the process of elimination and prioritization, which will 
begin in phase 2, I think that it will be impossible to discuss this intelligently 
without some funding parameters. Are we talking about $15 million, $5 million,
or $1 million? It’s OK to create minimum, medium, and maximum plans but I ^7>
would still need approximate dollar figures for each. '  '
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' 0> ^4) Annette’s letter, as well as recent conversations with Lee Shuiman and Sam 
Heilman (who, by the way, agrees to serve on the advisory board), point to an 
important issue which is partly taken into account by the final option in my 
report, but, in actuality goes far beyond this. In the current climate, it is not 
enough to create a blueprint for research ־־ we also need to implant firmly in 
people’s minds the notion of the critical importance of research. We need to 
create a dimate in which research is valued,

My specific question is: does creating a strategy for valuing research fall within 
the purview of my project? If so, how shall I approach this task? As several 
members of the advisory committee have pointed out, this calls for marketing 
expertise of some sort. 1 o wnom can we turn tor aavice in tnis area?

*A'/ I / '
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5) In Shulamith’s description of my project (p.3) it says:
“[Isa] will solicit opinions and direction through group and individual n 
interviews ־׳ from Board members, commissioners and Senior Policy 
advisors.”

Thus far, I haven’t been given any names of board members or commissioners 
to interview. If you want me to do these interviews, I can probably work them into 
my December trip -  but I need to know now.

1
, i i!־!

That’s it for major questions. Now for some little details:

1) How can I reach Abe Tanenbaum? I tried YU, but his number is incorrectly 
listed, and no one in the various Deans’ offices seems to know which 
department or school he’s in.

2) Please let me know when Seymour has reached Scheffler. —

3) David Cohen hasn’t returned any of my calls. Sharon has urged him to call 
me, but no luck so far.

4) Please let me know as soon as possible: , l
a) Seymour and Annette's January schedule 1 ^
b) whether there will be money for an advisory committee meeting 1 f5v  ^
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 ’Building a Research Capability for Jewish Education׳
Interim Report to the C U E staff, October 28,1991  

Isa Aron,Ph. D.
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The Planning Process

As indicated in the proposal, the “research capability” project has two distinct 
phases, an intake phase, and a phase in which a limited number of options will 
be chosen and adumbrated. The intake phase is currently in full swing, with one 
focus group completed, and an additional eight or nine in the planning. Eleven 
of the projected 15 members of the advisory committee are on board, and I have 
had extensive conversations with many of them, At this point, a wide variety of - 
options are being considered; while various “reality factors” such as feasibility, 
cost, and availability of personnel have been noted, they have not, as yet, been 
discussed in any detail. In January, with the beginning of phase 2, these !׳ 
concerns will come to the forefront. ׳

Options Under Consideration

1) Research centers dedicated to specific research areas. Each 
center would be funded for a five to ten-year period, and would pursue a 
programmatic research agenda in its designated area, much as the National 
Research Centers funded by OERI. A center might be located in one institution, 
or it might be created as a consortium of a number of institutions. The centers 
might be established by either competition or invitation. This type of 
arrangement would lend itself to policy-oriented research. Some examples of 
the research agenda adopted by a particular institution are:

-- in-depth study of the “best practices* in schools, camp, and/or JCCs 
 envisioning (and possibly experimenting with) alternative models of ־־

Jewish education, both formal and informal
— teacher recruitment, preparation, and assessment 
leadership in Jewish educational institutions ־־

Rationale;
— If certain research topics are of importance to the CUE, or to particular 

donors, research ought to be focused in this direction.
 Sophisticated, policy-oriented research requires the collaboration of a team ־־

of researchers over a sustained period of time.

Questions to ..he .answered:
a) Would the research centers be established by competition or by invitation 
(assuming that the invited proposals would be refereed)?

b) How could the research projects serve to strengthen the institution(s) in 
which they were located, rather than being isolated entities, at best, and 
energy drains, at worst?
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2) Endowed research professorships and/or research centers, 
either at existing institutions or as independent entities. The major 
difference between this option and the first is that in this option the researchers 
would be free to select their own research topics, and would not be tied to a 
programmatic research agenda. (Of course, these researchers could also 
compete for other funding, but the assumption is that at least part of their staff 
would be on “hard,” rather than “soft” money.)

Rationale:
— Research ought not to be linked entirely to perceived needs; there is a need 

for more “basic” research, and for greater freedom for the researcher.
--A research professorship and/or center at an existing school of education 

would insures that research and training were linked together; it would also 
begin to create a climate validating research in that institution.

Questions to be answered:
a) How m any researchers would it take to maintain both the integrity and

productivity of an endowed center? How could a sufficient number of 
researchers be enticed into the field?

b) Could a consortium arrangement be worked out between a number of 
institutions?

3) One or more centers for field testing curricula and programs as 
they are being developed. These might be organized by region, 
denomination, or type of setting (day school, supplementary school, camp, 
JCC.etc.).

.Rationale:
Jewish education is relatively rich in the area of new textbooks, curricula, and
programs; but these are rarely field-tested in a systematic way that can
provide feedback to the developers.

4) The encouragement and funding of ■,reflective practice’ and 
action research. Practitioners (perhaps in teams, perhaps individually) would 
be trained to do research, perhaps in summer workshops, or as an ongoing 
course in a particular location. As their research proceeded, they would be 
guided and supported by experienced researchers.

Rationale:
— This would link research and practice in two important ways: first, research 

topics would be generated from the concerns of people in the field; second, 
it might facilitate dissemination, as research done by practitioners would 
presumably be more credible to other practitioners.

— This would also serve as a form of professional development for some of the 
finest practitioners, who may be looking for opportunities for growth.
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Questions to be answered:
a) Would practitioners be interested in this type of project? What might serve 

as an incentive for them to participate?

5) A fund to support research. Individuals or teams of researchers could 
obtain funding from an established fund, through a competitive process. Those 
applying for funds might include academicians in Jewish institutions, academics 
in other institutions, practitioners, and/or Bureau personnel.

Rationale:
-  Not all research ought to be linked to the perceived needs of policy-makers. 

There is a need for research that is more “basic” and independent than the 
types of research which would be generated under the options 1,3, and 4.

-  The process of funding would be more open, and funds would be available 
to more people than under option 2.

-  This might sen/e as an incentive for researchers whose primary focus is not 
Jewish education to get involved in a particular research project.

Questions to.be aoswemd:
a) Would these awards be governed by any pre-set criteria or conditions?
b) How would the review process work? Would the panel of reviewers rotate

each year? Would Hi© panel vvliMi reviewed Cuf וק uy! ammalk;
research be appropriate to review these proposals as well?

c) What would be an appropriate funding balance between programmatic 
research and individual research?
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6) Fellowships for doctoral candidates and beginning researchers.

Bationala;
At present there are not enough researchers who are free to focus on Jewish
pdi 1catior> as an a rea  of study. Established rosoarchors, w ho are already
committed to a line of research, are less likely to become involved than those 
at the beginning of their careers.

7) Data collection regarding enrollment, personnel, finances, etc.
This effort might be organized locally, regionally, nationally, by type of setting, or 
by denomination. Data to be collected might include:

--enrollment in pre-schools, schools, camps, and other institutions;
—staffing patterns (numbers of staff in different categories, hours of 

employment, qualifications);
;finances (tuitions, salaries, scholarships)־־
-perhaps some basic curricular information, e.g., hours allotted to different 

subject matters.
It is important to note that although the decision concerning what data to 
collect, and the creation of certain types of instruments (such as survey 
questionnaires and achievement tests) would constitute research problems, 
the collection of the data itself would not constitute research. Some have 
argued, therefore, that this item ought not even to be included among the 
research options, since it might lead to a misconception regarding the nature 
of research,

Rationale;
 This information is critical to policy-makers, and can serve as the baseline ־־

for other research efforts,
-- There is a danger, however, that this type of low-level data collection might 

be seen as a sufficient research effort, in and of itself. Thus, the usefulness of 
this type of data must be balanced against the usefulness of findings 
emanating from other research efforts.

Duestions_lQ_he_answered;
a) What purpose would the data serve? Every item would have to be justified 

in terms of its usefulness to either researchers, policymakers or practitioners, 
in order, to justify the costs Involved in its collection.

b) Need this data be collected universally, or would a representative sample 
suffice?

c) Past experience with the JESNA-Hebrew University Census and others 
augyeals lhat a^hgyla either do not have much or this information reaaiiy 
available, or will not voluntarily fill out forms, and that (in contrast to public 
school systems, in which data collection can be required by law and subject 
to rewards and/or penalties) only a few local bureaus can provide incentives 
for schools to cooperate. How could this problem be overcome?
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8)Venuas for dissemination.
These venues might include (but not be limited to):

—the creation of one or more journals;
-endowing a fund for the publication of books;
-sponsoring and/or subsidizing conferences;
-using new technologies to create data banks, clearinghouses, networks, 
and/or teleconferencing opportunities.

Rationale:
— Research that is not disseminated is of limited use
— Along with a research capability, there is a need to develop an audience 

which reads and understands research.

9) Developing an awareness of and appreciation for research 
among a broad range of stakeholders. This might involve some sort of 
marketing or public relations plan. The current efforts of the National Academy
for Eduoation might oorve ao a u3eful model; other models also need to be
explored.

Rationale;
 The dissemination venues listed in option 8 are too limited. There is a need -־

for a broad appreciation of the role that research can play in shaping our 
educational future.

— Without broad-based support, research efforts will be the last to be funded 
and the first to be cut.

a) Who has expertise in this area? To what individuals or groups can we turn 
for guidance?

10) Some sort of over-arching council to oversee and coordinate 
the research efforts that are brought into being.

Rationale
Implicit in most of the options listed above is the notion that some agency is 
initiating and/or coordinating the disparate elements. For example, regarding 
option 1, some group must be responsible for deciding which areas of 
research are of highest priority, and appropriate for a research center. 
Regarding options 5 and 6, some group must be responsible for reading 
proposals and deciding among candidates. The CUE sees its role as 
enabling, not implementing, the options it will endorse. The question of who 
will implement the proposals, once they are approved, is, as yet, unanswered.
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--sponsoring and/or subsidizing conferences; 
--using new technologies to create data banks, clearinghouses, networks, 
and/or teleconferencing opportunities. 

Rationale· 
-- Research that is not disseminated is of limited use 
-- Along with a research capability, there is a need to develop an audience 

which reads and understands research. 

9) Developing an awareness of and appreciation for research 
among a broad range of stakeholders. This might involve some sort of 
marketing or public relations plan. The current efforts of the National Academy 
for E;;duoa.tion might ~cNe a:, n uoeful model; other model:, ~l:,o need to be 
explored. 

Rationale: 
-- The dissemination venues listed in option 8 are too limited. There is a need 

for a broad appreciation of the role that research can play in shaping our 
educational future . 

-- Without broad-based support, research efforts will be the last to be funded 
and the first to be cut. 

Oue.sicms to be answered· 
a) Who has expertise in this area? To what individuals or groups can we turn 

for guidance? 

10) Some sort of over-arching council to oversee and coordinate 
the research efforts that are brought into being. 

Batia□ale 
Implicit in most of the options li5ted above is the notion that some agency is 
initiating and/or coordinating the disparate elements. For example, regarding 
option 1, some group must be responsible for deciding which areas of 
research are of highest priority, and appropriate for a research center. 
Regarding options 5 and 6, some group must be responsible for reading 
proposals and deciding among candidates. The CIJE sees its role as 
enabling, not implementing, the options it will endorse. The question of who 
will imptement the proposals, once they are approved, is, as yet, unanswered. 
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JUST THE FAX...

TO: Annette Hochstein and Seymour Fox 

FAX NUMBER: 011-972-2-619 951

FROM: Isa Aron

FAX NUMBER: 213/939-9526

Page,__ 1____ _ of ___ 8Date: 10/28/91

Re: Times for a teleconference about the “research capabilfty” project

The following are the times that Shulamith, Steve, Jack and I are all free for a
teleconference. Unfortunately, there are only two:

FIRST CHOICE: Wednesday Nov, 7th, 11:30 a.m. -2 p .m ., Eastern Standard 
Time

SECOND CHOICE: Tuesday November 6th — 11:30 a.m. - 2  p.m., Eastern ־ 
Standard Time (Jack will only be available till 12:15)

I hope that one of these times is OK for both of you -Please let me know within 
a day or two.

Enclosed are:
— my interim report for October
 a memo with my questions for the teleconference. I’ll prepare an agenda ־־

too, which you’ll receive as soon as the time is confirmed.

Dear Seymour and Annette

Look forward to talking with you soon. 

B’Shalom,

i
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Date: 10/28/91 Page_1_ of _8_ 
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FIRST CHOICE: Wednesday Nov. 7th, 11 :30 a.m, -- 2 p.m., Eastern Standard 
Time 

SECOND CHOICE: Tuesday November 6th -- 11 :30 a.m. -- 2 p.m., Eastern 
Standard Time (Jack will only be available till 12: 15) 

I hope that one of these times is OK 'for both of you --Please let me know within 
a day or two. 

Enclosed are: 
-- my interim report for October 
-- a memo with my questions for the teleconference. I'll prepare an agenda 

too, which you'll receive as soon as the time is confirmed. 

Look forward to talking wlth you soon, 

B'Shalom, 
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Memo to: Steve, Seymour, Annette, Shulamith, and Jack 
From: Isa
Re: Questions to be discussed at the teleconference

Enclosed is my inleiim !spoil fur 0<jlube1. It suminaii^es the planning piooess in 
which I have been engaged, and outlines the options that have surfaced thus 
far, While I would certainly welcome input from all sources on these options, I 
don’t think this needs to be the primary focus of the teleconference at this stage. 
Rather, I would like some guidance on the following questions:

1) In her fax of 10/20, Annette pointed out that the CUE itself is not empowered 
to bring any of the options into being; that its role will be to encourage others to 
implement those options which it recommends. This raises the question of the 
need for a coordinating body, the equivalent of the U.S. government’s Office for 
Educational Research and Information. If the CUE cannot function as this body, 
what agency or organization will?

I guess what I am suggesting is that one of the recommendations made in my 
report may have to be the creation of a Jewish Education Research Council 
(bad acronym, but never mind that for the moment). This council would set the 
programmatic agendas, endow the centers, organize the competitions for funds, 
etc. If I’m correct about this, then we come to the sticky question of who sits on 
the council, and by what authority? I don’t think this question is insoluble ־־ the 
answer, I would guess, lies in some combination of appointed and elected 
representation. But it does raise all the ugly issues of turf.

Am I right in suggesting the need for a council? If so, how shall I deal with the 
issues it raises? For the time being, I have listed it as option #10. Any other 
suggestions?

2) Also in Annette’s fax of 10/20:
“The rationale must be spelled out of why a fund, a professorship, (etc.) are 
the way to go.
“Many of these items are in your documents, but is important for us to 
maintain the relative importance of the various items. The research agenda 
i3 but one of a whole set.”

I’ve tried to set forth the rationale for each option in the enclosed report. But I 
don’t understand the last 1 1/2 sentences. I am assuming that by the end of the 
planning process, several of the options may be eliminated, and the rest will be 
prioritized. Is that what you mean, or is there something else that I’m missing?

3) In connection with the process of elimination and prioritization, which will 
begin in phase 2, I think that it will be impossible to discuss this intelligently 
without some funding parameters. Are we talking about $15 million, $5 million, 
or $1 million? It's OK to create minimum, medium, and maximum plans but I 
would still need approximate dollar figures for each.

.:0 . cl 
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the way to go. 
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or $1 million? It's OK to create minimum, medium, and maximum plans but I 
would still need approximate dollar figures for each. 

9Z!.66£6£tZ 

1 

' I 
I 

' I 



2

4) Annette’s letter, as well as recent conversations with Lee Shulman and Sam 
Heilman (who, by the way, agrees to serve on the advisory board), point to an 
important issue which is partly taken into account by the final option in my 
report, but, In actuality goes far beyond this. In the current climate, it is not 
enough to create a blueprint for research -  we also need to implant firmly in 
people’s minds the notion of the critical importance of research. We need to 
create a dimate in which research is valued,

My specific question is: does creating a strategy for valuing research fall within 
the purview of my project? If so, how shall I approach this task? As several 
members of the advisory committee have pointed out, this calls for marketing 
expertise of some sort. 1 o whom can we turn Tor aavice in tnis area'׳־

5) In Shulamith's description of my project (p.3) it says:
“[Isa] will solicit opinions and direction through group and individual 
interviews ׳ - from Board members, commissioners and Senior Policy 
advisors.”

Thus far, I haven't been given any names of board members or commissioners 
to interview. If you want me to do these interviews, I can probably work them into 
my December trip -* but I need to know now.

That’s it for major questions. Now for some little details:

1) How can I reach Abe Tanenbaum? I tried YU, but his number is incorrectly 
listed, and no one in the various Deans’ offices seems to know which 
department or school he’s in.

2) Please let me know when Seymour has reached Scheffler.

3) David Cohen hasn't returned any of my calls. Sharon has urged him to call 
me, but no luck so far.

4) Please let me know as soon as possible:
a) Seymour and Annette's January schedule
b) whether there will be money for an advisory committee meeting

B'Shalom,

Isa

i

i
I
i
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4) Annette's letter, as well as recent conversations with Lee Shulman and Sam 
Heilman (who, by the way, agrees to serve on the advisory board), point to an 
important issue which is partly taken into account by the final option in my 
report, but, In actuality goes far beyond this. In the current climate, it is not 
enough to create a blueprint for research -- we also need to implant firmly in 
people's minds the notion of the critical importance of research. We need to 
create a climate in which research is valued. 

My specific question is: does creating a strategy for valuing research fall within 
the purview of my project? If soi how shall I approach this task? As several 
members of the advisory committee have pointed out, this calls for marketing 
expertise ot some sort. to wnom can we turn ror ac:ivrce rn tn1s area? 

5) In Shulamith's description of my project (p.3) it says: 
u[lsa] will solicit opinions and diredion through group and individual 
interviews -- from Board members, commissioners and Senior Policy 
advisors: 

Thus far1 I haven't been given any names of board members or commissioners 
to interview. If you want me to do these interviews, I can probably work them into 
my December trip •· but I need to know no.w. 

That's it for major questions. Now for some little details: 

1) How can I reach Abe Tanenbaum? I tried YU, but his number is incorrectly 
listed, and no one in the various Deans' offices seems to know which 
department or school he's in. 

2) Please let me know when Seymour has reached Scheffler. 

3) David Cohen hasn't returned any of my calls. Sharon has urged him to call 
me, but no luck so far. 

4) Please let me know as soon as possible: 
a) Seymour and Annette's January schedule 
b) whether there will be money for an advisory committee meeting 

B'Shalom, 
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"Building a Research Capability for Jewish Education’ 
Interim Report to the CUE staff, October 28,1991

Isa Aron.Ph. D.

The Planning Process i
: <

As indicated in the proposal, the “research capability’ project has two distinct 
phases, an intake phase, and a phase in which a limited number of options will 
be chosen and adumbrated. The intake phase is currently in full swing, with one 
focus group completed, and an additional eight or nine in the planning. Eleven 
of the projected 15 members of the advisory committee are on board, and I have 
had extensive conversations with many of them. At this point, a wide variety of 
options are being considered; while various “reality factors’ such as feasibility, 
cost, and availability of personnel have been noted, they have not, as yet, been 
discussed in any detail. In January, with the beginning of phase 2, these 
concerns will come to the forefront.

Options Under Consideration

1) Research canters dedicated to specific research areas. Each 
center would be funded for a five to ten-year period, and would pursue a 
programmatic research agenda in its designated area, much as the National 
Research Centers funded by OERI. A center might be located in one institution, 
or it might be created as a consortium of a number of institutions. The centers 
might be established by either competition or invitation. This type of 
arrangement would lend itself to policy-oriented research. Some examples of 
the research agenda adopted by a particular institution are:

-- In-depth study of the “best practices’ in schools, camp, and/or JCCs 
 envisioning (and possibly experimenting with) alternative models of ־־

Jewish education, both formal and informal 
— teacher recruitment, preparation, and assessment 
-- leadership in Jewish educational institutions

I.
Rationale;
 If certain research topics are of importance to the CUE, or to particular ־־

donors, research ought to be focused in this direction.
 Sophisticated, policy-oriented research requires the collaboration of a team ־-

of researchers over a sustained period of time.
!!

Questions to be .ans&ftmd:
a) Would the research centers be established by competition or by invitation 
(assuming that the invited proposals would be refereed)?

b) How could the research projects serve to strengthen the instrtution(s) in 
which they were located, rather than being isolated entities, at best, and 
energy drains, at worst?

:
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·Building a Research Capability for Jewish Education· 
Interim Report to the CIJE staff, October 28, 1991 

Isa Aron, Ph. D. 

The Planning Process 

As indicated in the proposal, the -research capability· project has two distinct 
phases, an intake phase, and a phase in which a limited number of options will 
be chosen and adumbrated. The intake phase is currently in full swing, with one 
focus group completed, and an additional eight or nine in the planning. Eleven 
of the projected 15 members of the advisory committee are on board, and I have 
had extensive conversations with many of them. At this point, a wide variety of 
options are being con~idered; while various -reality factors· such as feasibility, 
cost. and availability of personnel have been noted, they have not, as yet, been 
discussed in any detail. In January, with the beginning of phase 2, these 
concerns will come to the forefront. 

Options Under Consideration 

1) Research centers dedicated to specific research areas. Each 
center would be funded for a five to ten-year period, and would pursue a 
programmatic research agenda in its designated area, much as the National 
Research Centers funded by OERI. A center might be located in one institution, 
or it might be created a3 a consortium of a number of institutions. The centers 
might be established by either competition or invitation. This type of 
arrangement would lend itself to policy-oriented research. Some examples of 
the research agenda adopted by a particular institution are: 

-- In-depth study of the -best practices· in schools, camp, and/or JCCs 
-- envisioning (and possibly experimenting with) alternative models of 

Jewish education, both formal and informal 
-- teacher recruitment. prAp;ir~tion, ~nd ~~~A!=:~mP.nt 
-- leadership in Jewish educational institutions 

B.ationale: 
-- If certain research topics are of importance to the CIJE, or to particular 

donors, research ought to be focused in this direction. 
-- Sophisticated, policy-oriented research requires the collabOration of a team 

of researchers over a sustained period of time. 

Questions to b:e .a~ 
a) Would the research centers be established by competition or by invitation 
(assuming that the invited proposals would be refereed)? 

b) How could the research projects serve to strengthen the instttution(s) in 
which they were located, rather than being isolated entities, at best, and 
energy drains, at worst? 
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2) Endowed research professorships and/or research centers, 
either at existing institutions or as independent entities. The major 
difference between this option and the first is that in this option the researchers 
would be free to select their own research topics, and would not be tied to a 
programmatic research agenda. (Of course, these researchers could also 
compete for other funding, but the assumption is that at least part of their staff 
would be on ‘hard," rather than “soft” money.)

Rationale;
 Research ought not to be linked entirely to perceived needs; there is a need ־־

for more “basic" research, and for greater freedom for the researcher. j
—A research professorship and/or center at an existing school of education 

would insures that research and training were linked together; it would also 
begin to create a climate validating research in that institution.

i
Questions .ta.be .answered:
a) Mew many r©e©archere would it take to maintain both the integrity and 

productivity of an endowed center? How could a sufficient number of 
researchers be enticed into the field?

b) Could a consortium arrangement be worked out between a number of 
institutions?

I> 6
3) One or more centers for field testing curricula and programs as \ \

they are being developed. These might be organized by region,
denomination, or type of setting (day school, supplementary school, camp,
JCC.etc.).

I
flationale:.
Jewish education is relatively rich in the area of new textbooks, curricula, and 
programs; but these are rarely field-tested in a systematic way that can 
provide feedback to the developers.

4) The encouragement and funding of “reflective practice” and
action research. Practitioners (perhaps in teams, perhaps individually) would 
be trained to do research, perhaps in summer workshops, or as an ongoing 
course in a particular location. As their research proceeded, they would be
guided and supported by experienced researchers. j

1
Rationale:
 This would link research and practice in two important ways: first, research ־-

topics would be generated from the concerns of people in the field; second, 
it might facilitate dissemination, as research done by practitioners would 
presumably be more credible to other practitioners. I

 This would also serve as a form of professional development for some of the ־-
finest practitioners, who may be looking for opportunities for growth.
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2) Endowed research professorships and/or research centers, 
either at existing institutions or as independent entities. The major 
difference between this option and the first is that in this option the researchers 
would be free to select their own research topics, and would not be tied to a 
programmatic research agenda. (Of course, these researchers could also 
compete for other funding, but the assumption is that at least part of their staff 
would be on "hard,· rather than ·sott" morney.) 

B.atimalJ:L 
-- Research ought not to be linked entirely to perceived needs; there is a need 

for more ·basic· research, and for greater freedom for the researcher. 
--A research professorship and/or center at an existing school of education 

would insures that research and training were linked together; it would also 
begin to create a climate validating research in that institution. 

Questions .to..be . .aoswe.red: 
2 ) I-low many researchers would it t:tke to maintain both the into9rity and 

productivity of an endowed center? How could a sufficient number of 
researchers be enticed into the field? 

b) Could a consortium arrangement be worked out between a number of 
institutions? 

3) One or more centers tor field testing curricula and programs as 
they are being developed. These might be organized by region, 
denomination, or type of setting (day school, supplementary school, camp, 
JCC,etc.). 

Bationale~ 
Jewish education is relatively rich In the area of new textbooks, currlcula, and 
programs; but these are rarely field-tested in a systematic way that can 
provide feedback to the developers. 

4) The encouragement and funding of •reflective practice• and 
action research. Practitioners (perhaps in teams, perhaps individually) would 
be trained to do research, perhaps in summer workshops, or as an ongoing 
course in a particular location. As their research proceeded, they would be 
guided and supported by e)(perienced researchers. 

Ratiooale:. 
-- This would link research and practice in two important ways: first, research 

topics would be ~enerated from the concerns of people in the field; second, 
it might facil itate dissemination, as research done by practitioners would 
presumably be more credible to other practitioners. 

-- This would also serve as a form of professional development for some of the 
finest practitioners, who may be looking for opportunities for growth. 
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Questions to. be. answered:
a) Would practitioners be interested in this type of project? What might serve 

as an incentive for them to participate?

5) A fund to support research. Individuals or teams of researchers could 
obtain funding from an established fund, through a competitive process. Those 
applying for funds might include academicians in Jewish institutions, academics 
in other institutions, practitioners, and/or Bureau personnel.

Rationale:
— Not all research ought to be linked to the perceived needs of policy-makers. 

There is a need for research that is more “basic” and independent than the 
types of research which would be generated under the options 1,3, and 4.

-- The process of funding would be more open, and funds would be available 
to more people than under option 2.

-  This might serve as an incentive for researchers whose primary focus is not 
Jewish education to get involved in a particular research project.

Questions to.be. aosy*fi£fid;
a) Would these awards be governed by any pre-set criteria or conditions?
b) How would the review process work? Would the panel of reviewers rotate 

each year? Would llie panel wliiUi levieweU piupuaals Tut piuyiainmalio
research be appropriate to review these proposals as well?

c) What would be an appropriate funding balance between programmatic 
research and individual research?

I
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Questioos to be answered· 
a) Would practitioners be interested in this type of project? What might serve 

as an incentive for them to participate? 

5) A fund to support research. Individuals or teams of researchers could 
obtain funding from an established fund, through a competitive process. Those 
applying for funds might include academicians in Jewish institutions, academics 
in other institutions, practitioners, and/or Bureau personnel. 

Rationale-
·- Not all research ought to be linked to the perceived needs of policy-makers. 

There is a need for research that is more •basic• and independent than the 
types of research which would be generated under the options 1,3, and 4. 

-- The process of funding would be more open, and funds would be available 
to more people than under option 2. 

-- This might serve as an incentive for researchers whose primary focus is not 
Jewish education to get involved in a particular research project. 
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6) Fellowships for doctoral candidates and beginning researchers.

Bationala;
At present there are not enough researchers who are free to focus on Jewish
pdi mation as an area of study. Establishod rosoarchors, who ar© already
committed to a line of research, are less likely to become involved than those 
at the beginning of their careers.

7) Data collection regarding enrollment, personnel, finances, etc. 
This effort might be organized locally, regionally, nationally, by type of setting, or 
by denomination. Data to be collected might include:

-enrollment in pre-schools, schools, camps, and other institutions;
-staffing patterns (numbers of staff in different categories, hours of 

employment, qualifications);
--finances (tuitions, salaries, scholarships);
-perhaps some basic curricular information, e.g., hours allotted to different 

subject matters.
It is important to note that although the decision concerning what data to 
collect, and the creation of certain types of instruments (such as survey 
questionnaires and achievement tests) would constitute research problems, 
the collection of the data itself would not constitute research. Some have 
argued, therefore, that this item ought not even to be included among the 
research options, since it might lead to a misconception regarding the nature 
of research,

Rationale;
-  This information is critical to policy-makers, and can serve as the baseline 

for other research efforts,
-- There is a danger, however, that this type of low-level data collection might 

be seen as a sufficient research effort, in and of itself. Thus, the usefulness of 
this type of data must be balanced against the usefulness of findings 
emanating from other research efforts.

QuestionsJCLha_answere.d;
a) What purpose would the data serve? Every item would have to be justified 

in terms of its usefulness to either researchers, policymakers or practitioners, 
in order to justify the costs Involved in its collection.

b) Need this data be collected universally, or would a representative sample 
suffice?

c) Past experience with the JESNA-Hebrew University Census and others 
auggcala IIml schools either do not have much or this information readily 
available, or will not voluntarily fill out forms, and that (in contrast to public 
school systems, in which data collection can be required by law and subject 
to rewards and/or penalties) only a few local bureaus can provide incentives 
for schools to cooperate. How could this problem be overcome?

6) Fellowships for doctoral candidates and beginning researchers. 

Bationala: 
At present there are not enough researchers who are free to focus on Jewish 
P.rl1 •~~tit'.'ln ~c; ~n ~r,;,a of study. Esbbli~hod re~a~uchDrs, who :;trG ~lra~dy 
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--staffing patterns (numbers of staff in different categories, hours of 

employment, qualifications); 
--finances (tuitions, salaries, scholarships); 
--perhaps some basic curricular information, e.g., hours allotted to different 

subject matters. 
It is important to note that although the decision concerning what data to 
collect, and the creation of certain types of instruments (such as survey 
questionnaires and achievement tests) would constitute research problems, 
the collection of the data itself would not constitute research. Some have 
argued, therefore, that this item ought not even to be included among the 
research options. since it might lead to a misconception regarding the nature 
of research. 

B.atio.nale.:. 
-- This information is critical to policy-makers, and can serve as the baseline 

for other research efforts. 
-- There is a danger, however, that this type of low-level data collection might 

be seen as a sufficient research effort. in and of itself. Thus, the usefulness of 
this type of data must be balanced against the usefulness of findings 
emanating from other research efforts. 

Ouestioos to be answereJt. 
a) What purpose would the data serve? Every item would have to be justified 

in terms of its usefulness to either researchers, policymakers or practitioners, 
in order to justify the costs Involved in its collection. 

b) Need this data be collected universally, or would a representative sample 
suffice? 

c) Past experience with the JESNA-Hebrew University Census and others 
~ugge::il::, ll ,~t ::i<,;l 1001~ either do not tlave much OT this Irrrormat1on reacmy 
available, or will not voluntarily fill out forms, and that (in contrast to public 
school systems, in which data collection can be required by law and subject 
to rewards and/or penalties) only a few local bureaus can provide incentives 

" for schools to cooperate. How could this problem be overcome? 
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8) Venues for dissemination.
These venues might include (but not be limited to):

—the creation of one or more journals:
-endowing a fund for the publication of books;
-sponsoring and/or subsidizing conferences;
-using new technologies to create data banks, clearinghouses, networks, 
and/or teleconferencing opportunities.

Ratinnflltv
— Research that is not disseminated is of limited use
— Along with a research capability, there is a need to develop an audience 

which reads and understands research.

9) Developing an awareness of and appreciation for research 
among a broad range of stakeholders. This might involve some sort of 
marketing or public relations plan. The current efforts of the National Academy
for Eduoation might oorve ao a useful model; other models alao need to be
explored.

.Rationale;
-  The dissemination venues listed in option 8 are too limited. There is a need 

for a broad appreciation of the role that research can play in shaping our 
educational future.

-  Without broad-based support, research efforts will be the last to be funded 
and the first to be cut.

a) Who has expertise in this area? To what individuals or groups can we turn 
for guidance?

10) Some sort of over-arching council to oversee and coordinate 
the research efforts that are brought into being.

Rationale
Implicit in most of the options listed above is the notion that some agency is 
initiating and/or coordinating the disparate elements. For example, regarding 
option 1, some group must be responsible for deciding which areas of 
research are of highest priority, and appropriate for a research center. 
Regarding options 5 and 6, some group must be responsible for reading 
proposals and deciding among candidates. The CIJE sees its role as 
enabling, not implementing, the options it will endorse. The question of who 
will implement the proposals, once they are approved, is, as yet, unanswered.
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JUST THE FAX...

TO: Annette Hochstein, Machon Mandel 

FAX NUMBER: 011-972-2-619 951 

FROM: Isa Aron 

FAX NUMBER: 213/939-9526

Date: 10/21/91 Page 1 of __1 

Dear Annette,

I think a conference call would be a good idea. I’ll work on developing an 
agenda and set of questions for the conference, and will F-AX it to you a.s.a.p. 
Given one or two days advance notice, I can be available to talk any morning 
after 8:30 a.m. (my time), with the exception of 10/25 and 11/4. After November 
1st, I can probably be available as early as 7:30 a.m.

At the risk of sounding like a broken record, I’d like to repeat three requests 
which can’t wait for the conference call, nor do they need to:

1) Could you and/or Seymour please call Scheffler to formally invite him to the 
advisory committee? I'll take if from there.

2) Please give me your reactions, a.s.a.p. to the Orthodox representative on the 
advisory committee. It would be embarrassing to get much further in the 
planning without having one of them on board. In case you need your memory 
refreshed, the possibilities I have suggested are:

■'Sam Heilman
Steve Bayme of the AJC־־
Karen Bacon of Stern College ־-
-Abe Tanenbaum, formerly of TC, now adjunct at YU

3) Please let me know (also a.s.a.p.) when in January you and Seymour will be 
in the States, and what cities you plan to be in. It is critical that either the whole 
advisory committee (if that budgetary option is approved) or a smaller group of 
advisors meet then to prioritize the options, and suggest the next steps. It also 
seems critical that you and/or Seymour be at that meeting. Lee Shulman has 
agreed to make himself available (as have others, if I can afford to bring them), 
but I must have a specific date, and Lee's calendar (and that of others) fills up 
quickly.

Annette, I know that you are extremely busy, and that this is hardly the only 
project you're involved with, but please take some time soon to address these 
three items. Without them (especially number 3) I feel ham-strung.
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JUST THE FAX...

TO: Annette Hochstein

FAX NUMBER: 011-972-2-619951

FROM: Isa Aron

FAX NUMBER: 213/939-9526 n
Page _L  of

DATE: 10/15/91

Dear Annette,

I spoke with Shulamith this morning, and she shared with me some of your 
comments on the description of the research project that she is preparing. The 
changes you suggested sound fine, and I think that re-naming the project 
“research capability" instead of “research agenda” is probably a good idea. 
Unfortunately, I’ve already sent out a bunch of things with the name “research 
agenda* on them, and had labels printed as well, but such is life ...

I don’t have time to write an extensive report, but I'd like to give you a quick run- 
down of what I’ve been doing:

a) I’ve been to Stanford and met with Lee Shulman
b) I've had extensive conversations with Hanan Alexander, Michael Zeldin, 

Susan Shevitz, Sharon Nemser and Adam Gamoran, and lined all of them 
up for the advisory committee,

c) On the basis of these conversations I've prepared a “discussion draft, ‘ 
which has gone through several revisions, and will undoubtedly go through 
many more. This document will sen/e as the basis for the focus group 
discussions.

d) I’ve already mailed a draft out to the board members of the AIHLJE, who will 
be meeting for three hours on Oct. 21 to discuss it. Susan Shevitz will 
facilitate that meeting; both Barry Holtz and Sara Lee will be in attendance,

e) I’ve set up a second focus group for the Bureau Directors' Fellowship 
meeting at the GA. Shulamith will facilitate that meeting; invitations will go 
out shortly.

f) I am in the process of arranging :
-a  focus group discussion of practitioners in LA.
-meetings of various sorts in East Lansing and Madison The latter is pending 

a return call from David Cohen, to see whether he’ll agree to serve on the 
advisory committee, and whether the dates we’ve picked are good for him.

Here’s what I still need from you and/or Seymour:
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Unfortunately, I've already sent out a bunch of things with the name ·research 
agenda• on them, and had labels printed as well, but such is life ... 

I don't have time to write an extensive report, but I'd like to give you a quick run­
down of what I've been doing: 

a) I've been to Stanford and met with Lee Shulman 
b) I've had extensive conversations with Hanan Alexander, Michael Zeldin, 

Susan Shevitz, Sharon Nemser and Adam Gamoran, and lined all of them 
up for the advisory committee, 

c) On the basis of these conversations I've prepared a "discussion draft. • 
which has gone through several revisions, and will undoubtedly go through 
many more. This document will serve as the basis for the focus group 
discussions. 

d) I've already mailed a draft out to the board members of the AIHLJE, who will 
be meeting for three hours on Oct. 21 to discuss it. Susan Shevitz will 
facilitate that meeting; both Barry Holtz and Sara Lee will be in attendance. 

e) I've set up a second focus group for the Bureau Directors' Fellowship 
meeting at the GA. Shulamith will facilitate that meeting; Invitations will go 
out shortly. 

f) I am in the process of arranging : 
--a focus group discussion of practitioners in L.A. 
~-meetings of various sorts in East Lansing and Madison The latter is pending 

a return call from David Cohen, to see whether he'll agree to serve on the 
advisory committee, and whether the dates we've picked are good for him. 

Here's what I still need from you and/or Seymour: 



a) a phone call to Israel Scheffler, asking if he’ll serve on the committee; once 
he agrees, Til call him myself and arrange a visit

b) your opinion on Orthodox representation. The choices, thus far, seem to be: 
-Sam Heilman
Steve Bayme of the AJC־־
Karen Bacon of Stern College ־־
Abe Tanenbaum, formerly of TC, now adjunct at YU־־

c) Suggestions on how to correspond with Mike Inbar, and what to ask him
d) your own feedback on the draft I am enclosing.

Any suggestions as top how we can stay in touch?

Hope all is well with you.

B’Shalom,
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SETTING A RESEARCH AGENDA FOR JEWISH EDUCATION 
Questions and Issues for Discussion 

Working Draft #3

[Still to be written: a preamble that includes some vignettes of very 
compelling, innovative, futuristic forms of Jewish education, and 
an argument that research has an important role to play in 
conceptualizing, bringing to fruition, and continually field testing 
and modifying these new forms.]

A: The Current Situation:
Research on Jewish educaton in North America has been carried out for at least 
50 years. Most researchers in the field have been trained in American research 
universities, and have held Ph.D.’s or Ed.D's. Their studies have drawn heavily 
on secular educational research paradigms and methodologies, and have 

eluded work in history, philosohy, history, psychology, sociology, 
anthropology, and political organization. However, the entire enterprise of 
research in Jewish education has been hampered by the following factors:
 At the present time, there is no routine collection of even the most basic data ־־

on enrollment, staffing patterns, or finances. There are no generally accepted 
and validated achievement tests. Moreover, the voluntary nature of Jewish 
education and the loose organizational structure of its institutions, militate 
against the collection of this data.

״ There are only 18 full-time academic positions in the field of Jewish education. 
Of these, 12 carry with them administrative responsibility, and most of the 
others require involvement in community education projects, thereby curtailing 
the time available for research. At least 75% of the research that exists, was 
conducted by Ph.D. or Ed.D. students as part of the requirements for their 
dissertation.

:There is no infrastructure to support research In Jewish education־־
-  no regular sources of funding exist; occasional funding is disbursed by 

agencies or foundations on an ad hoc basis,
 there are no centers for research in Jewish education ־־
 there exists no journal devoted to research in Jewish education. Those ־־

conducting research must either attempt to publish in secular journals of 
education, publish abridged versions in the one or two journals devoted to 
Jewish education, or seek out venues for ‘ occasional papers.”

-  A significant number of studies are planned, and even partially executed, 
either by Bureaus or individual researchers; most of them are ultimately 
abandoned due to a lack of time or funding.The annual conferences on 
research in Jewish education, of which there have been five, receive 
submissions of only 5 -10  papers per year; in addition, they receive 10-12 
reports of research in progress, but many of these studies do not seem to be 
completed.
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-  There is only one Ph. D. program in North America (at Stanford ) which is 
geared towards research in Jewish education. This program was unable to 
open in 1991-92, for lack of qualified applicants.

 There are perhaps two dozen practising Jewish educators, or people with a ־־
deep interest inJewish education who are enrolled, at any given time, in Ph.D. 
programs in education at their local universities. Often these people do not 
write their dissertations on topics related to Jewish education, either because 
they cannot find faculty advisors, or because it is recommended to them that a 
secular education dissertation would make them more “marketable.”

B: In order to redress the situation, the CUE should undertake 
some combination of the following:

1) The CUE might adopt a programmatic research agenda, identifying a number 
of high priority research areas, and soliciting proposals for long-term (5-10 
year), multi-disciplinary, coordinated studies in each of these areas. The 
National Research Centers might serve as a model for how this research 
would be carried out. Given the small number of researchers in Jewish 
education, the resultant research centers might have to function more as 
consortia of individuals from a number of different institutions than as self- 
contained centers in one location. In order to identify the high priority research 
areas the CUE might convene a panel of experts, which might conduct its own 
research and/or hold its own hearings, and then go through a process 
whereby consensus was reached. Some areas which would most certainly 
come under consideration would include:

-  evaluation and assessment, as will be needed in the lead communities 
 in-depth study of the “best practices” identified by the project of that name ־־
 envisioning alternative models of Jewish education ־־
 teacher recruitment, preparation, and assessment ־־
-- leadership in Jewish educational institutions

Questions to be answered:
a) are the research projects best conceived of as competitive or invitational 
(assuming that the invited proposals would be refereed)?

b) how could the research projects serve to strengthen the institution(s) in 
which they were located, rather than being isolated entities, at best, and 
energy drains, at worst?

2) The CUE might encourage and/or facilitate the endowment of research 
professorships and/or research centers either at individual universities or 
shared by a consortium of universities; alternately, the center might be an 
independent entity, modeled after the Rand or Brookings institutes. These 
centers would differ from those outlined in #1 in that they would be free to 
establish their own research agendas.
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3) The CtJE might establish one or more centers devoted to the field testing 
and evaluation of curricula and/or programs. These centers might be 
organized according to region, denomination, type of setting, etc.

4) The CUE might create a mechanism for the encouragement and support of 
reflective practitioners and action research. Experience in secular education 
has shown that simply making funds available would not be sufficient; that 
practitioners would need to be coached and assisted in this process.
Potential models for these might be the National Teaching and Leadership 
Academies currently being established by the Deaprtment of Education, or the 
NEH summer institutes for college faculty. Participating practitioners could be 
brought together for the summer to work with mentors or guides, who would 
also maintain contact with them during the course of the year.

Questions to be answered:
a) Would practitioners be interested in this type of project? What might serve 

as an incentive for them to participate?
b) Would these best be organized by setting (encouraging, or even requiring, 

teams from a single institution), topic, location, denomination, or by some 
other means?

5) One or more funds might be established in support of individual research 
projects. Grants would be awarded on the basis of a competitive review 
process.

Questions to be answered:
a) Would these awards be goverened by any pre-set criteria or conditions?
b) How would the review process work? Would the panel of reviewers rotate 

each year? Would the panel which reviewed proposals for programmatic 
research be appropriate to review these proposals as well?

c) What would be an appropriate funding balance between programmatic 
research and individual research?

6) The CUE might encourage the creation of fellowship support for both 
doctoral candidates with an interest in Jewish education and beginning 
scholars in the field, enabling them to pursue research in Jewish education. 
These fellowships might be modeled after the Spencer Fellowships, which are 
reviewed by a panel of distinguished scholars.

Questions to be answered:
a) might different categories be established for applicants in secular and 
Jewish universities?
b) might researchers working in other settings, such as Federations or 
agencies be elligible as well?

7) The CUE might establish one or more agencies for the collection of basic 
data regarding:
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3) The CIJE might establish one or more centers devoted to the field testing 
and evaluation of curricula and/or programs. These centers might be 
organized according to region, denomination, type of setting, etc. 

4) The CIJE might create a mechanism for the encouragement and support of 
reflective practitioners and action research. Experience in secular education 
has shown that simply making funds available would not be sufficient; that 
practitioners would need to be coached and assisted in this process. 
Potential models for these might be the National Teaching and Leadership 
Academies currently being established by the Deaprb'nent of Education, or the 
NEH summer institutes for college faculty. Participating practitioners could be 
brought together for the summer to work with mentors or guides, who would 
also maintain contact with them during the course of the year. 

Questions to be answered: 
a) Would practitioners be interested in this type of project? What might serve 

as an incentive for them to participate? 
b) Would these best be organized by setting (encouraging, or even requiring, 

teams from a single institution), topic, location, denomination, or by some 
other means? 

5) One or more funds might be established in support of Individual research 
projects. Grants would be awarded on the basis of a competitive review 
process. 

Questions to be answered: 
a) Would these awards be goverened by any pre-set criteria or conditions? 
b) How would the review process work? Would the panel of reviewers rotate 

each year? Would the panel which reviewed proposals for programmatic 
research be appropriate to review these proposals as well? 

c) What would be an appropriate funding balance between programmatic 
research and individual research? 

6) The CIJE might encourage the creation of fellowship support for both 
doctoral candidates with an interest in Jewish education and beginning 
scholars in the field, enabling them to pursue research In Jewish education. 
These fellowships might be modeled after the Speneer f ellowsh1ps, which are 
reviewed by a panel of distinguished scholars. 

Questions to be answered: 
a) might different categories be established for applicants in secular and 
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b) might researchers working in other settings, such as federations or 
agencies be elligible as well? 

7) The CIJE might establish one or more agencies for the collection of basic 
data regarding: 



-enrollment in different types of educational institutions,
 staffing pattems (numbers of staff in different categories, hours of־־

employment, qualifications)
finances (tuitions, salaries, scholarships)־־
 perhaps some basic curricular information, e.g., hours allotted to different־־

subject matters
It is important to note that although the decision concerning what data to 
collect, and the creation of certain types of instruments (such as survey 
questionnaires and achievement tests) would constitute research problems, 
the collection of the data itself would not constitute research. Some have 
argued, therefore, that this item ought not even to be included among the 
research options, since it might lead to a misconception regarding the nature 
of research.

Questions to be answered:
a) What pupose would the data serve? Every item would have to be justified 
in terms of its usefulness to either researchers, policymakers or practitioners, 
in order to justify the costs involved in its collection.
b) need this data be collected universally, or would a representative sample 
suffice?
c) past experience with the JESNA-Hebrew University Census and others 
suggests that schools either do not have much of this Information readily 
available, or will not voluntarily fill out forms, and that (in contrast to public 
school systems, in which data collection can be required by law and subject to 
rewards and/or penalties) only a few local bureaus can provide incentives for 
schools to cooperate. How could this problem be overcome?

8) The CIJE might establish a variety of dissemination venues for the research 
generated by the mechanisms proposed above. These venues might include 
(but not be limited to);
 the creation of one or more journals־־
-endowing a fund for the publication of books 
-sponsoring and/or subsidizing conferences
-using new technologies to create data banks, clearinghouses, networks, 
and/or teleconferencing opportunities.

9) The CIJE might conduct or coordinate a public relations campaign to 
convince key stakeholders of the critical importance of research to the entire 
enterprise of reform and renewal in Jewish education.
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argued, therefore, that this item ought not even to bs included among the 
research options, since it might lead to a misconception regarding the nature 
of research. 
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a) What purpose would the data serve? Every item would have to be justified 
in terms of its usefulness to either researchers, policymakers or practitioners, 
in order to justify the costs involved in its collection, 
b) need this data be collected universally, or would a representative sample 
suffice? 
c) past experience with the JESNA-Hebrew University Census and others 
suggests that schools either do not have much of this Information readily 
available, or will not voluntarily fill out forms, and that (in contrast to public 
school systems, in which data collection can be required by law and subject to 
rewards and/or penalties) only a few local bureaus can provide incentives for 
schools to cooperate. How could this problem be overcome? 

8) The CIJE might establish a variety of dissemination venues for the research 
generated by the mechanisms proposed above. These venues might include 
(but not be limited to); 
--the creation of one or more journals 
--endowing a fund for the publication of books 
••sponsoring and/or subsidizing conferences 
--using new technologies to create data banks, clearinghouses, networks, 
and/or teleconferencing opportunities. 

9) The CIJE might conduct or coordinate a public relations campaign to 
convince key stakeholders of the critical importance of research to the entire 
enterprise of reform and renewal in Jewish education. 
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C: Working Principles
Underlying the options presented in section B are a number of assumptions 
regarding the elements that contribute to an environment in which research of 
high quality can be supported and carried out. In addition, there are a number of 
assumptions regarding models and resources for improving the current 
situation. These working principles are:

C.1 The assessment of research priorities and the funding for 
research must come from a variety of sources and perspectives.
All the stakeholders in Jewish education (practitioners, policy-makers, 
consumers, as well as researchers and representatives of their institutions) 
have important contributions to make to the process of establishing a research 
agenda, since each will be contributors to and recipients of the resultant 
research.

C.2 The process by which priorities are set and funds disbursed 
must be open, democratic and flexible.

The history of research (in both the natural and social sciences) abounds with 
examples of opportunities missed and challenges unmet because a narrow 
group which controlled research in a particular field developed tunnel vision 
and failed to pursue a wide enough range of research questions. The only way 
to guard against this sort of ossification is by creating a decision-making 
process which is inclusive and democratic, as well as rigorous and fair.

C.3 An endeavor as complex as Jewish education can best be 
studied through a plurality of research paradigms and 
methodologies.

C.4 There is a comparable need for a variety of contexts for 
promoting and supporting research.

The justification for both of these principles can be as simple as the folk warning 
against putting all one’s eggs in one basket. A more sophisticated justification 
may be found in the works of Dewey, Schwab, and more recent educational 
scholars who argue that the traditional disciplines and structures of knowledge 
can obscure as much as they reveal, and can teach us more when they are, in 
Schwab’s terms/harnessed together.”

C.5 The great success of many research endeavors in the field of 
secular education in the past two decades offers much hope to 
those concerned about the state of research In Jewish education.

Research in secular education can contribute to research in Jewish education 
in at least two ways;

-  a variety of models have been developed for the organization and support 
of research. We can learn a great deal from both the successes and failures 
of these models.
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 quite a few of the most highly regarded researchers in secular education are ־־
committed, affiliated Jews, who have expressed an interest in contributing, in 
some way, to research in Jewish education. While these established 
researchers will not abandon their own research programs, they may be 
happy to work on particular projects on a part-time basis, supervise the work 
of doctoral students, sen/e on advisory boards and review panels, and make 
other, as yet unspecified, contributions to the field.

C.6 In setting a research agenda for the field, we would do well to 
take a systemic perspective.

In other words, It is not sufficient to fund research; we must also concern 
ourselves with the training and placement of researchers, the dissemination of 
results, and with the creation of a climate which will assure future appreciation 
and support of research efforts,
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-- quite a few of the most highly regarded researchers in secular education are 
committed, affiliated Jews, who have expressed an interest in contributing, in 
some way, to research in Jewish education. While these established 
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happy to work on particular projects on a part-time basis, supervise the work 
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In other words, It ,s not sufficient to fund research; we must also concern 
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SETTING A RESEARCH AGENDA FOR JEWISH EDUCATION  
Questions and Issues for Discussion 

Working Draft *3

[Still ta be written: a preamble that includes seme vignettes of very 
compelling, innovative, futuristic forms of Jewish education, and 
an argument that research has an important role to play in 
conceptualizing, bringing to fruition, and continually field testing 
and modifying these new forms.]

A: The Currant Situation:
Research on Jewish educaton in North America has been carried out for at least 
50 years. Most researchers in the field have been trained in American research 
universities, and have held Ph.D.’s or Ed.D's. Their studies have drawn heavily 
cn secular educational research paradigms and methodologies, and have 
( eluded work in history, philcsohy, history, psychology, sociology, 
anthropology, and political organization. However, the entire enterprise of 
research in Jewish education has been hampered by the following factors:
— At the present time, there is no routine collection of even the most basic data 

on enrollment, staffing patterns, or finances. There are no'generally accepted 
and validated achievement tests. Moreover, the voluntary nature of Jewish 
education and the loose organizational structure of its institutions, militate 
against the collection of this data.

--There are only 18 full-time academic positions in the field of Jewish education. 
Of these, 12 carry with them administrative responsibility, and most of the 
others require involvement in community education projects, thereby curtailing 
the time available fcr research. At least 75% of the research that exists, was 
conducted by Ph.D. or Ed.D. students as part of the requirements for their 
dissertation.

—There is no infrastructure to support research In Jewish education:
— no regular sources of funding exist; occasional funding is disbursed by 

agencies or foundations on an ad hoc basis,
— there are no centers for research in Jewish education
— there exists no journal devoted to research in Jewish education. Those 

conducting research must either attempt to publish in secular journals of 
education, publish abridged versions in the one or two journals devoted ta 
Jewish education, or seek out venues for 'occasional papers.’

-- A significant number of studies are planned, and even partially executed, 
either by Eureaus or individual researchers; most of them are ultimately 
abandoned due to a lack cf time or funding.The annual conferences on 
rasearch in Jewish education, of which there have been five, receive 
submissions of only 5 - 1 0  papers per year; in addition, they receive 10 - 12  
reports cf research in progress, but many of these studies do not seem to be 
completed.
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-- There is anly one Ph. D. prcgrarn in North America (at Stanford ) which fs 
geared towards research in Jewish education. This program was unabie to 
open in 1991-92, far lack of qualified applicants.

-- There are perhaps two dozen practising Jewish educators, or people with a 
deep interest inJewish education who are enrolled, at any given time, in Fh.D, 
programs in education at their local universities. Often these people do not 
write their dissertations on topics related to Jewish education, either because 
they cannot find faculty advisors, or because it is recommended to them that a 
secular education dissertation would make them more “marketable.״

B: In order to redress the situation, the CIJE should undertake 
some combination of the following:

1) The CIJE might adopt a programmatic research agenda, identifying a number 
of high priority research areas, and soliciting proposals for long-term ( 5 - 1 0  
year), multi-disciplinary, coordinated studies in each of these areas. The 
National Research Centers might serve as a model for how this research 
would be carried out. Given the small number of researchers in Jewish 
education, the resultant research centers might have to function mere as 
consortia of individuals from a number of different institutions than as self- 
contained centers in one location. In order to identify the high priority research 
area3 the CIJE might convene a panel of experts, which might conduct its own 
research and/or hold its own hearings, and then go through a process 
whereby consensus was reached. Some areas which would most certainly 
come under consideration would include:
 evaluation and assessment, as will be needed in the lead communities ־־
 identified by the project of that name ’׳in-depth study of the “best practices ־-
 envisioning alternative models of Jewish education ־-
teacher recruitment, preparation, and assessment ־-
— leadership in Jewish educational Institutions

Cuestions to be answered:
a) are the research projects best conceived of as competitive or invitational 
(assuming that the invited proposals would be rsfereed)?

b) how could th9 research projects serve to strengthen the instrtution(s) in 
which they were located, rather than being isolated entities, at best, and 
energy drains, at worst?

2) The CIJE might encourage and/or facilitate the endowment of research 
professorships and/or research centers either at individual universities or 
shared by a consortium of universities: alternately, the canter might be an 
independent entity, modeled after the Rand or Brookings institutes. ו hese 
canters would differ frcm these outlined in S1 in that they would be free to 
establish their own research agendas.
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3) Ih 9  CUE might establish one or more centers devoted to the field testing 
and evaluation of curricula and/or programs. These centers might ba 
organized according to region, denomination, type of setting, etc.

4) The CIJE might create a mechanism for the encouragement and support of 
reflective practitioners and action research. Experienca in secular education 
has shown that simpiy making funds available would not be sufficient; that 
practitioners would need to be coached and assisted in this process.
Potential models for these might b8 the National Teaching and Leadership 
Academies currently being established by the Deaprtment of Education, or the 
NEH summer institutes for college faculty. Participating practitioners could be 
brought together for the summer to work with mentors or guides, who would 
also maintain contact with them during the course of the year.

Questions to be answered:
a) Would practitioners be interested in this type of project? What might serve 

as an incentive for them to participate?
b) Would these best be organized by setting (encouraging, or even requiring, 

teams from a single institution), topic, location, denomination, or by some 
other means?

5) One or more funds might be established in support of Individual research 
projects. Grants would be awarded on the basis of a competitive review 
process.

Questions to be answered:
a) Would these awards be goverened by any pre-set criteria or conditions?
b) How would the review process work? Would the panel of reviewers rotate 

each year? Would the panel which reviewed proposals for programmatic 
research be appropriate to review these proposals as well?

c) What would be an appropriate funding balance between programmatic 
research and individual research?

6) The CUE might encourage the creation of fellowship support for both 
dcctora! candidates with an interest in Jewish education and beginning 
scholars in the field, enabling them to pursue research in Jewish education. 
These fellowships might be mcdeled after the Spencer Fellowships, which are 
reviewed by a panel of distinguished scholars.

Questions to be answered:
a) might different categories be established for applicants in secular and 
Jewish universities?
b) might researchers working in ether settings, such as Federations or 
agencies be elligible as well?

7) The CUE might establish one or more agencies for the collection of basic 
data regarding:
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--enrollment in different types of educational institutions,
--staffing patterns (numbers of staff in different categories, hours of 

employment, qualifications)
--finances (tuitions, salaries, scholarships)
—perhaps some basic curricular information, e.g., hours allotted to different 

subject matters
It is important to note that although the decision concerning what data to 
collect, and the creation of certain types of instruments (such as survey 
questionnaires and achievement tests) would constitute research problems, 
the collection of the data itself would not constitute research. Some have 
argued, therefora, that this item ought not even to be included among the 
research cptions, since rt might lead to a misconception regarding the nature 
of research.

Questions to be answered:
a) What purpose would the data serve? Every item would have to be justified 
in terms of its usefulness to either researchers, policymakers or practitioners, 
in order to justify the costs involved in its collection.
b) need this data be collected universally, or would a representative sample 
suffice?
c) past experience with the JESNA-Hebrew University Census and others 
suggests that schools either do not have much of this information readily 
available, or will not voluntarily fill out forms, and that (in contrast to public 
school systems, in which data collection can be required by law and subject to 
rewards and/ar penalties) only a few local bureaus can provide incentives for 
schools to cooperate. How could this problem be overcome?

8) The CIJE might establish a variety of dissemination venues for the research 
generated by the mechanisms proposed above. These venues might include 
(but not be limited to);
 the creation of one or more journals־-
--endowing a fund fcr the publication of bocks 
—sponsoring and/or subsidizing conferences
—using new technologies to create data banks, clearinghouses, networks, 
and/or teleconferencing opportunities.

9) The CIJE might conduct or coordinate a public relations campaign to 
convince key stakeholders of the critical importance of research to the entire 
enterprise of reform and renswal in Jewish education.
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available, or will not voluntarily till out forms, and that (in co:-Ttra.st to public 
school systems, in which data collec!ion can be required by law and subject to 
rewards and/or penalties} only a few lOC4l bureaus c~ provide incentives for 
schools to cocperate. How could this problem be overcome? 

8) The CIJE might establish a variety of disseminaticn venues for the research 
generated by the mechanisms proposed abcva. These venues might induce 
(but not be limited to); 
--the creation of one or more journals 
--endowing a fund fer the publication at becks 
•-sponsoring and/er subsidizing cornerer.ces 
--using new tec!'inclcgies to create data banks, clearinghouses, networr<s, 
and/or te!econferencing opportunities. 

9) The CIJE might ccnduc: or ccordinate a public relations campaign to 
convince key stakeholders ot the critical importance of research to the entire 
enterprise ot reform and renewal in Jewish eduC<.tion. 



C: Working Principles
Underlying the options presented in section B are a number of assumptions 
regarding the elements that contribute to an environment in which research of 
high quality can be supported and carried out. In addition, there are a number of 
assumptions regarding models and resources for improving the current 
situation. These working principles are:

C.1 The assessment of research priorities and the funding for 
research must come from a variety of sources and perspectives.
All the stakeholders in Jewish education (practitioners, policy-makers, 
consumers, as well as researchers and representatives of their institutions) 
have important contributions to make to the process of establishing a research 
agenda, since each will be contributors to and recipients of the resultant 
research.

C .2  The process by which priorities are set and funds disbursed 
must be open, democratic and flexible.

The history of research (in bath the natural and sccial sciences) abounds with 
examples of opportunities missed and challenges unmet because a narrow 
group which controlled research in a particular field developed tunnel vision 
and failed to pursue a wide enough range of research questions. The only way 
to guard against this sort of ossification is by creating a decision-making 
process which is inclusive and democratic, as well as rigorous and fair.

C.3 An endeavor as complex as Jewish education can best be 
studied through a plurality of research paradigms and 
methodologies.

C .4 There is a comparable need for a variety of contexts for 
promoting and supporting research.

The justification for both of these principles can be as simple as the folk warning 
against putting all one’s eggs in one basket. A mere sophisticated justification 
may be found in the works of □ewey, Schwab, and more recent educational 
scholars who argue that the traaitional disciplines and structures of knowledge 
can obscure as much as they reveal, and can teach us more when they are, in 
Schwab's terms,“harnessed together."

C.5 The great success of many research endeavors in the field of 
secular education in the past two decades offers much hope to 
those concerned about the state of research In Jewish education. 

Research in secular education can contribute to research in Jewish education 
in at !east two ways;
 a variety of models have been developed for the organization and support -־

of research. We can learn a great deal from both the successes and faiiures 
of these models.
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may be found in the wcrxs cf Dewey, Schwab, and more recent educational 
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c~n obsc:..ire as rr:uch as they reveal, and can teach us more when Jiey are, in 
~-chv-.1ab' s terms, "h2.rn es.sad tcgsther." 

C . 5 The g reat success of m any research endeavo rs in the field of 
secular education in the past two decades otters rnuch hope to 
th ose concerned about the state o f res e arch In Jewish education. 

Researci in seculzr educa:ion can ~ntribute to research in Jewish education 
in at least two ways: 

-- a variety ot mociels have been davelcped for the organization and sucport 
cf research. We can learn a great deal from both the suc:esses and fa1iures 
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 quite a few of the most highly regarded researchers in secular education are ־־
committed, affiliated Jews, who have expressed an intarest in contributing, in 
seme way, to research in Jewish education. While these established 
researchers will not abandon their own research programs, they-may be 
happy to work on particular projects on a part-time basis, supervise the work 
of doctoral students, serve an advisory boards and review panels, and make 
other, as yet unspecified, contributions to the field.

C.6 In setting a research agenda far the field, we would do well to 
take a systemic perspective.

In other words, It is not sufficient to fund research; we must also concern 
ourselves with the training and placement of researchers, the dissemination of 
results, and with the creation of a climate which will assure future appreciation 
and support of research efforts.

-- quite a few of the most highly regarded researchers in secular educ3tJon are 
committed, affiliated Jews, who have exorsssed an interest in contributina, in 
same way, to research in Jewi~h education. While ·these established -
researchers wiil not abandon their own resQe.rch programs, they-may be 
happy to work on particular project~ on a part-time basis, supervise the work 
of doctoral students, serve on advisory boards and review panels, and make 
other, as yet unspecified, contributions to the field. 

C.6 In setting a research agenda for the field, we would do well to 
take a systemic perspective. 

In other words, It is not suffic:errt to fund research; we must also concern 
ourselves with the training and placement of researchers, tha dissemination of 
results, and with the cr-eation of a climate which will assure future appreciatfon 
and support of research efforts. 
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1227 South Hi Point 
Los Angeles, CA 90035 
September 17, 1991

Dear Annette,

As I write this, you and your family are probably setting off for 
shul; and as you read it, I’ll probably still be in shul. So, once again, 
G’mar hatima tova.

I’ve lost track of what number draft this is ־־ but it takes into 
account your concerns when we last spoke (see especially item A2).
I took over $23,000 off of the budget. I still believe, however, that a 
full meeting of the advisory committee (or as many as were able to 
come) is critical to the project. As per Steve Hoffman’s suggestion,
I have added options A and B to the budget, to accommodate two 
potential additions to the advisory committee and to enable more 
advisory commitee members to travel to the January meeting. In 
addition, I would like to remind you that if, per chance, my phone 
bills go over the total (and are not balanced out by lower xerox 
bills), I will be coming back to you for more money.

Some suggestions for an Orthodox member of the committee: (from 
Jack:) Karen Bacon, the Dean of Stern College, or (from my friend 
David Ellenson:) Samuel Heilman. No leads, as yet, on informal 
education. Given the budgetary constraints, we may decide that 
Hanan Alexander is sufficient.

I hope this will do it, and that I’ll get the green light during Hoi 
Hamoed Sukkot. One item l  d like to discuss with you, as soon as the׳
project officially begins, pertains to formal invitations to the 
advisory committee for Scheffler, David Cohen, and Mike Inbar. I’d 
like if you would formally invite them, and I’ll follow up with Faxes 
and phone calls outlining my questions.

As soon as the FAX and phone are in, I'll let you know.

B’Shalom, Isa
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1227 South Hi Point 
Los Angeles, CA 90035 
September 17, 1991 

As I write this, you and your family are probably setting off for 
shul: and as you read it, I'll probably still be in shul. So, once again, 
G'mar hatlma tova. 

I've lost track of what number draft this is -- but it takes in1o 
account your concerns when we last spoke (see especially item A2). 
I took over $23,000 off of the budget. I still believe, however, that a 
full meeting of the advisory committee (or as many as were able to 
come) is critical to the project. As per Steve Hoffman's suggestion, 
I have added options A and B to the budget, to accommodate two 
potential additions to the advisory committee and to enable more 
advisory commitee members to travel to the January meeting. In 
addition, I would like to remind you that if, per chance, my phone 
bills go over the total (and are not balanced out by lower xerox 
bills), I will be coming back to you for more money. 

Some suggestions for an Orthodox member of the committee: (from 
Jack:) Karen Bacon, the Dean of Stern College, or (from my friend 
David Ellenson:) Samuel Hellman. No leads, as yet, on informal 
education. Given the budgetary constraints, we may decide that 
Hanan Alexander is sufficient. 

I hope this will do it, and that I'll get the green light during Hoi 
Hamoed Sukkot. One item I'd like to discuss with you, as soon as the 
project officially begins, pertains to formal invitations to the 
advisory committee for Scheffler, David Cohen, and Mike lnbar. I'd 
like if you would formally invite them, and I'll follow up with Faxes 
and phone calls outlining my questions. 

As soon as the FAX and phone are in. I'll let you know. 

B'Shalom, Isa 
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ESTABLISHING A RESEARCH AGENDA FOR JEWISH EDUCATION

A Proposal for a Planning Study 
Submitted to the CUE by Isa Aron 

September 17, 1991

The ultimate question to be addressed by this project is:W hat 
steps (both short and long term) can the CUE recommend in 
order to encourage and support the development of a strong 
and credible research capability in the field of Jewish 
education?

This question can be broken down into the following issues:

A) Content : What content areas are of highest priority? What is 
the appropriate balance between;
basic and applied research ־־
 research that is derivative of research in secular education and ־־

research that is sui generis to Jewish Education
-  short term and long term needs
 setting a programmatic agenda and encouraging the initiative of ־-

independent scholars

B) Method: What is the optimal mix of:
theoretical and empirical research ־־
 quantitative and qualitative methodologies ־־
experimental, descriptive and evaluative research ־־

C) Institutional Mechanisms: To what extent do we invest in:
training new researchers ־-
supporting existing researchers ־־
-  creating a cadre of Jewish educational researchers
״  drawing on the expertise of researchers in secular education 
individuals vs. institutions ־־
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ESTABLISHING A RESEARCH AGENDA FOR JEWISH EDUCATION 

A Proposal for a Planning Study 
Submitted to the CIJE by Isa Aron 

September 17, 1991 

The ultimate question to be addressed by this project is:W hat 
steps (both short and long term) can the CIJE recommend in 
order to encourage and support the development of a strong 
and credible research capability- in the field of Jewish 
education? 

This question can be broken down into the following issues: 

A) Content : What content areas are of highest priority? What is 
the appropriate balance between: 
-- basic and applied research 
-- research that is derivative of research in secular education and 

research that is sui generis to Jewish Education 
-- short term and long term needs 
-- setting a programmatic agenda and encouraging the initiative of 

independent scholars 

B) Method: What is the optimal mix of: 
theoretical and empirical research 

-- quantitative and qualitative methodologies 
-- experimental, descriptive and evaluative research 

C) Institutional Mechanisms: To what extent do we invest in: 
training new researchers 
supporting existing researchers 
creating a cadre of Jewish educational researchers 

-- drawing on the expertise of researchers in secular education 
individuals vs. institutions 
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THE PLANNING PROCESS

A) Intake Phase (September through November, 1991)

1) Convene an Advisory Committee

The function of the advisory committee will be:
a) to provide advice and feedback throughout the planning process
b) some advisory committee members will serve as conveners 
(each in his or her own location) of “focus groups. " In most 
cases I will be present to facilitate the discussion, but in a few 
cases the advisory committee member may have to conduct the 
meeting.
c) to review the preliminary report, and to weigh the options in 
light of agreed-upon criteria (see 3C, below).

The following is a list of proposed advisory committee members: 
Hanan Alexander 
David Cohen 
Seymour Fox 
Adam Gamoran 
Annette Hochstein 
Barry Holtz 
Mike Inbar 
Sharon Nemser 
Israel Scheffler 
Susan Shevitz 
Lee Shulman 
Jack Ukeles 
Michael Zeldin

Yet to be added are representatives of the Orthodox community, and 
an additional person with a background in informal education.

2) Conduct Individual Interviews and/or “Focus Group” to 
Discuss The Questions Posed Above
Answers to the questions and issues raised above will be solicited 
from a number of different groups:

a) a selected group of practitioners, including Bureau directors 
and JESNA staff;
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THE PLANNING PROCESS 

A) Intake Phase (September through November, 1991) 

1) Convene an Advisory Committee 

Tha function of the advisory committee will be: 
a) to provide advice and feedback throughout the planning process 
b) some advisory committee members will serve as conveners 
(each in his or her own location) of "focus groups. " Jn most 
cases I will be present to facilitate the discussion, but in a few 
cases the advisory committee member may have to conduct the 
meeting. 
c) to review the preliminary report. and to weigh the options in 
light of agreed-upon criteria (see 3C, below). 

The following is a list of proposed advisory committee members: 
Hanan Alexander 
David Cohen 
Seymour Fox 
Adam Gamoran 
Annette Hochstein 
Barry Holtz 
Mike lnbar 
Sharon Nemser 
Israel Scheffler 
Susan Shevitz 
Lee Shulman 
Jack Ukeles 
Michael Zeldin 

Yet to be added are representatives of the Orthodox community, and 
an additional person with a background in informal education. 

2) Conduct Individual Interviews and/or "Focus Group" to 
Discuss The Questions Posed Above 
Answers to the questions and issues raised above will be solicited 
from a number of different groups: 

a) a selected group of practitioners, including Bureau directors 
and JESNA staff; 
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b) researchers in Jewish education, who may be located at Jewish 
universities, secular universities, Bureaus, or other educational 
in s titu tio n s ;

c) established researchers at a number of major research 
universities (Michigan State, Stanford, and The University of 
Wisconsin at Madison) who have indicated an interest in Jewish 
education;

d) leaders of the Association for Jewish studies, who will be 
asked to extrapolate what has been learned from the rapid 
growth of scholarly work in Judaic studies, to the field of 
Jewish education.

e) key individuals in national organizations that commission, 
fund, and/or conduct research, among them the OERI (the Office 
of Educational Research and Improvement), the NAE (National 
Academy of Education), the NSF (National Science Foundation), 
the NIMH (National Institute of Mental Health) and the RAND 
corporation. In particular, I will be looking for examples of 
areas in which a research capability was built rapidly from 
ground zero.

I will rely heavily on the advice of advisory committee members 
regarding the people to be interviewed, and the procedures by 
which the limited time available can be put to best use. In some 
cases, I will ask members of the advisory to convene one or more 
“focus groups;" in a few cases, namely locations or events to 
which I will be unable to travel, I will ask advisory committee 
members to facilitate the meeting.
In addition to conducting these interviews, I would send out, as 
early as possible, a “request for ideas,” addressed to the members 
of the Jewish Education Research Network.

B) Organizing the Input Received During the Intake Phase
into a List of Alternative Strategies and Mechanisms; 
Production of the Preliminary Report (December, 1991)
Without pre-judging the outcomes of “intake" phase, it would seem 
likely that the following options will be among those discussed in 
the report;
the creation of research centers ־־

a) at Jewish universities, secular universities, and/or 
independent entities

_.,_,. UI • 1\11'1\V.) VI' OVLL!nVVU ' .:,- 1 1-::Jl 13: ;2tl Kl~KOS COPIES~972 2 699951 

b) researchers in Jewish education, who may be located at Jewish 
universities, secular universities, Bureaus, or other educational 
institutions; 

c) established researchers at a number of major research 
universities (Michigan State, Stanford, and The University of 
Wisconsin at Madison) who have indicated an interest in Jewish 
education; 

d) leaders of the Association for Jewish studies, who will be 
asked to extrapolate what has been learned from the rapid 
growth of scholarly work ifl Judaic studies, to the field of 
Jewish educat(on. 

e) key individuals in national organizations that commission, 
fund, and/or conduct research, among them the OERI (tlhe Office 
of Educational Research and Improvement), the NAE (National 
Academy of Education), the NSF (National Science Foundation), 
the NIMH (National Institute of Mental Health) and the RAND 
corporation. In particular, I will be l1ooking for example,s of 
areas in which a research capability was built rapidly from 
ground zero. 

will rely heavily on the advice of advisory committee members 
regarding the people to be interviewed, and the procedures by 
which the limited time available can be put to best use. In some 
cases, I will ask members of the advisory to convene one or more 
"focus groups;11 in a few cases, namely locations or events to 
which I will be unable to travel, I will ask advisory committee 
members to facilitate the meeting. 
In addition to conducting these interviews, I would send out, as 
early as possible, a "request for ideas," addressed to the members 
of the Jewish Education Research Network. 

B) Organizing the Input Received During the Intake Phase 
Into a List of Alternative Strategies and Mechanisms; 
Production of the Preliminary Report (December, 1991) 
Without pre-judging the outcomes of "intake" phase, it would seem 
likely that the following options will be among those discussed in 
the report: 

the creation of research centers 
a) at Jewish universities, secular universities, and/or 
independent entities 
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b) endowed and/or competing for centrally disbursed funds 
 the endowment of research professorships at either Jewish or ־-

secular universities 
 the establishment of training programs for new Ph.D.s in either ־-

Jewish or secular universities
— the establishment of postdoctoral programs for re-tooling 

Ph.D.s in related fields
 the establishment of a fund for researchers (NSF or NEH model) ־־
״  offering grants (on a competitive basis) to reflective 

practitioners
״  the establishment of a think-tank for Jewish Education in North 

America
-  the creation of new mechanisms for dissemination

a) conferences and symposia
b) journals and other publishing venues

C) Convening a Sub-committee of Advisory Board Members 
to Review the Preliminary Report (January, 1992)
Each option would be assessed according to the criteria of 
effectiveness, feasibility, likelihood of success, cost, and other 
criteria suggested by the advisory board. It will be particularly 
important at this juncture to assess the available resources, in 
terms of both personnel and funding.

D) Producing a Final Report, Containing a Shorter List of 
Options Which are Deemed Most Feasible (February through 
March, 1992)
The options listed in this document (which would number between 
four and ten) would be fully adumbrated, in terms of available 
personnel, cost, and other relevant considerations. The first draft of 
the final report will be completed in March. Revisions will be made 
in time for the April meeting of the CUE board.
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b) endowed and/or competing for centrally disbursed funds 
the endowment of research professorships at either Jewish or 

secular universities 
-- the establishment of training programs for new Ph. D.s in either 

Jewish or secular universities 
-- the establishment of postdoctoral programs for re-tooling 

Ph. D.s in related fields 
-- the establishment of a fund for researchers (NSF or NEH model) 
-- offering grants (on a competitive basis) to reflective 

practitioners 
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America 
the creation of new mechanisms for dissemination 
a) conferences and symposia 
b) journals and other publishing venues 

C) Convening a Sub•committee of Advisory Board Members 
to Review the Preliminary Report (January, 1992) 
Each option would be assessed according to the criteria of 
effectiveness, feasibility, likelihood of success, cost, and other 
criteria suggested by the advisory board. It will be particularly 
important at this juncture to assess the available resources, in 
terms of both personnel and funding. 

D) Producing a Final Report, Containing a Shorter List of 
Options Which are Deemed Most Feasible (February through 
March, 1992) 
The options listed ln this document (which would number between 
four and ten) would be fully adumbrated, in terms of available 
personnel, cost, and other relevant considerations. The first draft of 
the final report will be completed in March. Revisions will be made 
in time for the April meeting of the CIJE board. 
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Dear Annette,

L'Shana Tova ■■ to you and your family!

B'Shalom,
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Hera's the latest draft of my proposal, developed, as per your suggestion, In 
consultation with Jack. Let's hope it will be the final draft.

Since time Is of the essence, I am hoping to hear from you very soch, Oven 
before R03h Haahana. I’ll be at home most days, but you can send a FAX at 
HUC (213) 747 8128 ־, and someone will read it to me on the phone, or bring it 
home If It’s long If you let me know in advance of your phone call, I’ll try to 
arrange to be home at the right time.

1227 South Hi Point 
Los Angeles, CA 90036 
September 3, 1991

r w -----

Dear Annette. 

1227 South Hi Point 
Los Angeles, CA 90036 
98ptamber 3, 1991 

Here's the latest draft of my proposal, d11v11loped, as per your suggestion, In 
consultation with Jack. Let':s hope it will b@ th8 fin al draft. 

Since tinl8 Is of the 8Sl:lence, I am hoping to hear from you very soon, $ven 
before Rosh H~hana. I'll be at home most c:lays, but you can Hnd a FAX at 
HUC (213) 747 • 6128, and someone will read it to me on the phone, or bring it 
home If It's long If you let me know in advance of your phone oall, I'll try to 
arriinge to M home at the right time. 

L'Sham1 Tova .. to you aoo your family! 
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A Proposal for a Planning Study 
Submitted to the CUE by Isa Aron 

September, 1991

The ultimate question to be addressed by this project is: What steps (both 
short and long term) can the CUE recommend in order to 
encourage and 3upport the development of a strong and credible 
research capability in the field of Jewish education?

This question can be broken down into the following issues:

A) C ontent: What content areas are of highest priority? What is the 
appropriate balance between:
basic and applied research ־־
■■ tesearch that Is derivative of research in secular education and research 

that i3 Sui generis to Jewish Education 
-- short term and long term needs
״  setting a programmatic agenda and encouraging the initiative of 

independent scholars

B) Method: What Is the optimal mix Of:
״•  theoretical and empirical research
quantitative and qualitative methodologies ־־

C) Institutional Mechanisms: To what extent do we Invest In:
-  training new researchers

supporting existing researchers 
 Creating a cadre of Jewish educational researchers ־־
-- drawing on the expertise of researchers in secular education 
individuals vs. institutions! ־*

ESTABLISHING A RESEARCH AGENDA FOR JEWISH EDUCATION

THE PLANNING PROCESS

A) Intake Phase (September through November. 1991)

1) Convene an Advisory Committee

The function of the advisory committee will be;
a) to provide advice and feedback throughout the planning process
b) to serve as conveners {each in hi3 or her own location) of “focus groups. “ 
In most cases I will be present to facilitate the discussion, but in a few cases 
the advisory committee member may have to conduct the meeting.
0) to meet as a group in January to review the preliminary report, and to 
weigh the options in light of agreed-upon criteria (8ee 3C, below).
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ESTA8Ll$HIN(3 A RESEARCH AGENDA FOR JEWISH EDUCATION 

A Proposal for a Planning Study 
Submitted to the CIJE by Isa Aron 
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The ultimate Ql.lestion to be address8d by this project is: What atep:s (both 
short and long term) can th& CIJE recommend in Order to 
ancouraae and support the devalopment of a strong and credible 
rnvarch capability in the field of Jewi3h education? 

This question can be broken down into the fotlowlng issues: 

A) Content : What content areu are of highest priority? What i$ the 
apprapriate balance between: 
-- basic and ~~ied r&Search 
•· ,asearch that Is derh,attve of researcn in secular education and research 

that is sv; genorls to Jewish Education 
-- Shon term and long term needs 
•· selUng a programmatic agenda and encouraging the initiative of 

independent scholars 

B) Method: What Is the optimal mix of: 
- theoretical and empirical r11sHrch 
-- ci1.1ant1tative and qualitative methodologies 

CJ Institutional M~chanlsms: To what ttxhmt do we Invest In: 
-- training new re3eareners 
•· supporting exl~ng res9~rchers 
-- erctatlng a cadre of J11wlsh educ:atlonal researchers 
-- drawing on the expl!lrtiso of re3earchers in secular edueation 
•· Individuals vs. institutions 

THE PLANNING PROCESS 

A) Intake Pnase (September through November. 1991 \ 

1) Convene an Advisory Commltttte 

The fu,tetiun of th~ advl~ry committee wlll be: 
a) to provide advice and feedbaclc, throughout the plannlng process 
b) to serve as conveners {each in his or her own location) of "focus groups. • 
In most cases I wlll be pregGnt to taellitate the dlseussion, but in a few eases 
the advisory committee member may have to conduct the meeting. 
c) to meet a& a group in January to review the preliminary report. and to 
weigh the option5 in light of agreed-upon criteria (eae 3C, below). 
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The following is a partial li£rt Of proposed advisory committee members:
Harian Alexander 

v  Adam Gamoran 
Mark QurvlB /
Alan -Hoffman 

... Barry Holtz 
Sharon Nemser 
Susan Shevltz

— Lee Shulman 
^  Jack Ukeles 

Michael Zeldin I
Yet to be added are representatives of the Orthodox community, and an 
additional person with a background in informal education. Robert Hirt and 
Arthur Rotman will be approached for suggestions. Other suggestions from the 
Senior Policy Advisors are welcome

2) Review "Focus Group' Procedures with Advisory Committee 
Members
The major activity during this *intake" phase will be to convene “focus groups' 
of knowledgeable individuals to di$cu$8 the issues outlined above. The 
following is a preliminary list of the different types of groups to be convened:

a) established researchers at three secular universities (Michigan State, 
Stanford, and The University of Wisconsin at Madison) who have indicated 
an interest in Jewish education;

b) researchers In Jewish education, who may be located at Jewish 
universities, secular universities, Bureaus, or other educational institutions;

0} Federation executives, planners and other communal leaders;
d) Bureau directors and JESNA staff;
e) a selected group of practitioners;
f) it had been suggested that selected CUE policy advisors and members ot 

the Board be interviewed: if this is still thought to be a good Idea, this group 
will be included a9 well.

I will rely heavily on the advice Of advisory committee members regarding the 
invitees, and the procedures by which the limited time available can be put to 
best use. in some cases, 1 will ask members of the advisory to Otter the 
Invitation; In a few cases, namely locations or events to which I will be unable 
to travel, I will ask advisory committee members to facilitate the meeting.

3) Convene ‘ Focus Groups' to Discuss the Issues
People who are unable to attend the focus groups, and whose input is 
particularly important can be interviewed by phona or in person

In addition to conducting these interviews, I would send out, as early as 
possible, a “request for Ideas," addressed to the members of the Jewish 
Education Research Network,

- -
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The following is a partial list Of propo~ed advisory committe& members: 
Hanan Alexal"1der 
Adam Gamoran 
Mark ·Gurvls ..... , 
Alan -Hoffn)an 
Bo.rry Holtz 
Sharon Nemaer 
Susan Shevlt? 

-Lee Shulman 

.,. 

- Jack Ukole, 
, Michael Zeldin 
Yet to be added are representatives of the Orthoclox community, and an 
addltlonal person with a baci<ground in informal education. Robert Hirt and 
Arthur ~otman wilt be approacheO tor suggestions. Other sugges-tions from thl!l 
Senior Policy Advl!lors are welcome 

2) Review "Focus Group· Procedures with Advisory Committee 
Members 
Th" major activity durln~ this "intake" pha~e will be to convene "focus groups" 
of knowledgeable individuals to Cll$CUSS the issues outlined above. The 
following is a preliminary list of the different tyP9s of groups to be convened: 

a) est~bllShed researchers at three secular univer.slttas (Michigan State, 
Stanford, and Th" Unlvijrslty of Wisconsin at Madison) who have indicated 
an intere$t in Jawi!lh education; 

b) r1;1searchers In Jewl3h education, who may be located at Jewish 
universities. secular universitiea, 6ureaus, or other educational inst:iution5; 

e} Federation executives, planners and other communal lead;rsi; 
d) Bureau directors and JESNA staff: 
e) a selected group Q1 practmoner9; 
fl It had bee,, su9g8Sled that selected CIJE policy aOvisors and members ot 

the eosrd be interviewed: if thia i~ still thought to be a good Idea, this group 
will be included as w~ll. 

I will rely heavily on the advice of advisory committee members regarding the 
invitees, and the proc~d1,Jros by which the limited time available can be put to 
best UM. In some ca5&S, I will ask members of the adviiory tQ Qf!!llr the 
Invitation: In a few eases. namely locations or events to which I w/11 be unable 
to trtwel. I will ask advisory committee members to h\cilitate the meeting. 

3) Convene "Focus Groups• to Disc:uss th• Issues 
People who are unable to attend the focu~ groups, and whooe input is 
partieular1y important can be inb11rvlew8d by phone or in person 

In addition to oonduct1ng these interviews, I would send out, as early a3 
possible. a •request for Ideas," addressBd to ths members 01 tne Jewish 
Education ResearOh Network 
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B) Organizing the Input Received During the Intake Pha3e Into a 
Liat of Alternative Strategies and Mechanisms; Production of the 
Preliminary Report (December, 1991)
Without pre-judging the outcomes of “intake” phase, it would seem likely that the 
following options will be among those discussed in the report:

-- the creation of research ccnters
a) at Jewish universities, secular universities, and/or independent entities
b) endowed and/or competing far centrally disbursed funds

-  the endowment of research professorships at either Jewish or secular 
universities

 the establishment of training program? for new Ph.D.s in either Jewish or ־-
secular universities

-  the establishment of postdoctoral programs for retooling Ph.D.s In related 
fields

the establishment of a fund for researchers (NSF or NEH model) ־-
-  offering grants (on a competitive basis) to reflective practitioners
the establishment of a think-tank for Jewish Education in North America ־■
-  the creation of new mechanisms for dissemination

a) conferences and symposia
b) journals and other publishing venues

C) Convening the Advisory Board to Review the Preliminary Report
(January, 1992)
Each option would be assessed according to the criteria of effectlvsness, 
feasibility, likelihood Of success, cost, and other criteria suggested by the 
advisory board. It will be particularly Important at this juncture to assess the 
available resources. In terms of both personnel and funding.

D) Producing a Final Report, Containing a Shorter List of Options 
Which are Deemed Most Feasible (February through March, 1992)
The options listed in this document (which would number between four and 
ten) would be fully adumbrated, In terms of available personnel, cost, and other 
relevant considerations. The first draft of the final report will be completed In 
March, Revisions will be made in time for the April meeting of the CUE board.
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B) Organizing the Input Aece;yed During the Intake Phase Into a 
List of Altnrnatlve Stndegles :ond M,chanlsms; Production of the 
Prelimlnary Report (December, 1991) 
Without pre-judging ttle outcomes ot "intake" phase. It would seem likely that the 
following options will be among those dlscusseCI in ttle report: 

-- the creation of research centers 
a) at Jewish unlver,ities, soeul3r universities. and/or independent entities 
b) endowed and/or competing for centrally disbursed funds 

-- the endowment of research professorships at &ither Jewish or secvlar 
univsr$iti~s 

-- the establishment ot training programs for new Ph.D.s in either Jewish or 
seeular universities 

-- the establishmem ct pottdoctor.il programs for re-tooling Ph.D.$ In r&la.ted 
flelds 

-- the establlShment of a fund for research&rs (NSF or NEH mod,I) 
•• offering grant& (on a competitive basis) to refl~etive practition&rs 
•· ths establishment of a think-tank for Jtwish Eduea1ion in North America. 
-- the creation of new mechanisms for dissemination 

a) conferences and symposia 
b} journals and other publishing venuea 

C) Convening tr,e Ar:M$Ory Board to Review the Preliminary Report 
(January. 1992) 
Each o~tion would bet assessftd according to the crit8rla of effectiveness, 
fea9lblllty, ltktlinood of success. cost. and other criteri11 suggested by the 
advisory board. It will be partlcular1y lmPOrtant at 1his juncture to assess the 
available resources. In terms of both personnel and funding. 

D) Producing a Flnal Report, Containing a Sl"lt>rter List of Ol)tions 
wr,1cll'\ are Deemed Most FH.slble (February through Maret,, 1992) 
ihe options listed in this dOCl,IO'l8nt (which would number batween four and 
ten) would be fully adumbrated, In terms of available personnel, eost, and other 
relevant considerations The fi rst dran of the final report will blil CQrnpl1;1ted In 
M~rch, Revisions will be made in time for the April meetinlJ of the CIJI:: board, 
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1227 South Hi Point 
Los Angeles, CA 90036
September 3, 1991

Dear Annette.

Hera's the latest draft of my proposal, developed, as per your suggestion, In 
consultation with Jack. Let's hope it will be the final draft.

Since time Is of the essence,. I am hoping to hear from you very soon, even 
before R03h Haahana. I’ll be at homa most days, but you can send a FAX at 
HUC (213) 747 * 6129, and someone will read it to me 0ח the phone, or bring it 
home If It's long. If you let me know in advance of your phone call, I’ll try to 
arrange to be home at the right time.

L'Shana Tova -  to you and your family!

B’Shalom,

-- -, 

---

--------------------· . -· -- ----·· 

Dear Annette, 

1227 South HI Point 
Los Angeles, CA 80036 
September 3, 1991 

Herl!l's the latest draft o1 my proposal, dvvvlopvd, as per yovr suggestion, In 
eonsu1tati0n with Jack. Let'5 hope it will be th• flnal draft. 

9ince tim8 Is or the essence, I am hoping to hear from you very 90¢1'\, even 
bofore Roah Hashana. I'll be at home most days, but you can send a F .A:!. at 
HUC (213) 747 • 6128, and someone Will read it to me on ttie phone, Or bring it 
home If It's long If you let me know in advan~ of your phone ~all, I'll try to 
crrango to be home at the right lime. 

L'Shana Tova•· to you ard your famllyl 

8"Shalom, 
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A Proposal for a Planning Study 
Submitted to the CUE by Isa Aron 

September, 1991

The ultimate question to be addressed by this project is: What steps (both 
short and long term) can the CUE recommend in order to 
encourage and support the development of a strong and credible 
research capability in the field of Jewish education?

Thi3 question can be broken down into the following issues:

A) C o n te n t; What content areas are of highest priority? What is the 
appropriate balance between;
-- basic and applied research
 research that Is derivative of research in secular education and research •־

that is sui generis to Jewish Education 
short term and long term needs ־־
— setting a programmatic agenda and encouraging the initiative of 

independent scholars

B) Method: What Is the optimal mix of:
— theoretical and empirical research
״•  quantitative and qualitative methodologies

C) Institutional Mechanisms: To what extent do we Invest In:
-- training new researchers
״  supporting existing researches
-- creating a cadre of Jewish educational researchers
-- drawing on the expertise of researchers in secular education
— Individuals vs. institutions

ESTABLISHING A RESEARCH AGENDA FOR JEWISH EDUCATION

THE PLANNING PROCESS

A) Intake Phase (September through November. 1991)

1) Convene an Advisory Committee

The function of the advisory committee will be;
a) to provide advice and feedback throughout the planning process
b) to serve as conveners (each in his or her own location) of “focus groups. ” 
In most cases I will be presont to facilitate the discussion, but in a few cases 
the advisory committee member may have to conduct the meeting.
c) to meet as a group in January to review the preliminary report, and to 
weigh the options in light of agreed-upon criteria (see 3C, below).
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ESTABLISHING A RESEARCH AGENDA FOR JEWISH EDUCATION 

A Propo5al for a Planning Study 
Submitted to ttle CIJE by Isa Aron 

Sept9mber, 1991 

The ultimate QUostion to be addressed by this project is: What steps (both 
short and long term) can th9 CIJE r9commend In order to 
encourage and support the developm■nt of a strong and credible 
rtnarch capability In the field ot Jewish education? 

Tt'lis question can bo broken down Into the following issues: 

A) Conlent : What content areai are of highest pnority? What I$ the 
appr0priate balance between: 
-- basic and aPP1itd research 
.. research that Is derivative or research in HCYlar education anCI research 

that is sui gen~rls to Jewish Education 
-- short term and long term needs 
•• selling a programmatic agenCla and encouraging the initiative of 

independent scholars 

B) Method: What Is the optimal mix Of: 
... theoretical and empirical rasearch 
-- ciuantl1ative and Qualitative methodologies 

OJ Institutional Mechanisms: To what extent do we Invest In: 
-- training new re3earener., 
•· supporting exlitlng r11Harchers 
-- creating a cadre of Jewish educational researchers 
-- drawing on the expertise of re3earchers In secular education 
•· Individuals vs. Institutions 

THE PLANNING PROCESS 

A) Intake Pnase (September through November. 1991\ 

1) Convene an Advisory Committe1t 

The function of the advl~ry committee Will be: 
a) to provide advice and feedback throughout the planning process 
b) to serve as conveners leach in his or her own location) of "focu~ groups. • 
In most cases I wlll be pregant to tactlitatei tnt dit¢UHion, but in a few eases 
the advisory committee member may have to conduct the meeting. 
c) to meet as a group in January to review the i:,rellmlnary roport. and to 
weigh the optioo5 in light of agreed·UPon Cf1teria (see 3C, below). 
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B) Organizing the Input Received During the Intake Pha3e Into a 
List of Alternative Strategies and Mechanisms; Production of the 
Preliminary Report (December, 1991)
Without pre-judging the outcomes of “intake” phase, it would seem likely that the 
following options will be among those discussed in the report:
the creation of research centers ־־

a) at Jewish universities, secular universities, and/or independent entitles
b) endowed and/or competing for centrally disbursed funds

 the endowment of research professorships at either Jewish or secular ־־
universities

 the establishment of training programs for new Ph.D.s in either Jewish or ־־
secular universities 

 the establishment of postdoctoral programs for retooling Ph.D.s In related ■־
fields

— the establishment of a fund for researchers (NSF or NEh model)
 offering grants (on a competitive basis) to reflective practitioners ■־
■■ the establishment of a thlnk*tank for Jewish Education in North America 
-- the creation of new mechanisms for dissemination

a) conferences and symposia
b) journals and other publishing V9nue8

C) Convening the Advisory Board to Review the Preliminary Report
(January, 1992)
Each option would be assessed according to the criteria of effectiveness, 
feasibility, likelihood of success, cost, and other criteria suggested by the 
advisory board. It will be particularly Important at this juncture to assess the 
available resources. In terms of both personnel and funding.

D) Producing a Final Report, Containing a Snorter List of Options 
Which are Deemed Most Feasible (February through March, 1992)
The options listed in this document (which would number between four and 
ten) would be fully adumbrated, In terms of available personnel, cost, and other 
relevant considerations. The first draft of the final report will be completed In 
March, Revisions will be made in time for the April meeting of the CUE board.
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B) Organizing the Input Received During the Intake Phase Into a 
list of Alternative Strategies ~nd MeQhanlsma; Production of the 
Preliminary Report (December, 1991) 
Without pre-judging the outcomes ot "intake· phase. It would seem likely that the 
following optlons will be among those discussed in the report: 

•· tne creation of research centers 
a) at JIWlgh un1ver1ities, soeular universities. and/or independent entitles 
b) endowed and/or competln9 for cvntrally disbursed fund~ 

•· the endowment of research professorships at either Jewish or $ecvlar 
univ&1r-$itic,s 

•- the establishment of training programs ror new Ph.O.s in either JeWish or 
seeular universiUes 

•· the establishment of po&tdoctor.il programs for re-tooling Ph.0 .s In related 
fields 

•· the est.ibllshment of a fund for researche~ (NSF or NEH model) 
•· offering grants (on a competitive basis) to reflective practitioners 
•· the establishment of a thlnl<-tank for Jewilh Education in North America 
-- the creation of n~ m8Chan\sm~ for dissemination 

a) CQnfirtnces and symposia 
b) Journals and other publi$hlng venues 

C) Convening tPle Advisory Board to Review the Preliminary A1port 
(January. 1992) 
Eaeh option would be, a:sses5ed according to the criteria of effectlvon;;s, 
1eaglblllty, IIKelitiood of auocess. oost. and other criteria suggested by th• 
advisory board. It will be partlcular1y lmPQrtal"lt at this juncture to assess the 
available resources. In terms of both personnel and funding. 

D) Prod1,aclng a Final Report, Containing a sr,ortar List of Options 
Which are Deemed Most Faa.slble (February through March, 1992) 
The options listed in this document {which would number between four and 
ten) would bl!I fully adumbrated, In terms of available personnel. cost. and other 
relevant OOn!iderations. The ttrst draft of the f inal report will be r;ompliJted In 
March. Revisions wlll be made in time fOf the, April meeting of the CIJE board. 
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CRITICAL JSSUS3 AND ILLUSTRATIVE OPTIONS FOR ENHANCING 
RE3EARCH IN JEWISH EDUCATION 

Isa Aron, Ph.D.
August 23. 1991

OVERALL QUESTION: What steps (both short and long term) can the CUE 
take in order to ancoursge sand support tha development erf a sophisticated 
research capsfcilfty in ths fJetcJ of Jewish education?

CRITICAL ISSUES

A) CONTENT: What content areas ar® of highest priority? What is the 
appropriate balance between:
- basic and applied research
~ research that is derivative of r®search in secular education and research 

that is siJ gtnwis to Jewish Education
- short term and long term needs
- setting a programmatic agenda and encouraging the initiative of 

independent scholars

B) METHOD: What is the optimal mix of:
- theoretical and empirical research
- quantitative and qualitative methodologies

C) INSTITUTIONAL MECHANISMS: To what extent do we invest in:
- training new researchers, while supporting existing researchers
 creating a cadre of Jewish educational researchers, while drawing on the ־־

expertise of researchers !ח secular education
- Individuals vs, institutions

ILLUSTRATIVE OPTiONS
₩

₩

- create research centers
a) at Jewish״ universities, secular universities, and/or Independent entities
b) endowed, and/or competing for centrally disbursed funds

— endow research professorships at either Jewish or secular universities 
establish training programs for new Ph.D.s in either Jewish or secular ־־

universities ...־■'\
- establish postdoctoral programs for re-tooiing Ph.D.s in related fields
- establish aftrxi for researchers {MSF or NEH model)
— offer grants (on & competitive basis) to reflective practitioners 
״  establish a think-tank for Jewish Education In North America
— create new mechanisms for cSssemlnation 
/  a) conferences and symposia

b) journals and othsr publishing venues

-. 

CRITICAL ISSUES ANO ILLUSTRATIVE OPTIONS FOR ENHANCING 
RESEARCH IN JEWISH EDUCATION 

!sa Aron. Ph.D. 
August 23. 1991 

OVERALi.. QUESTION: What .step$ ,both shcrt and long term) can the CIJE 
take In ord;lr to encourage sand support tna devetopment of 3 sophisticated 
research capability in the fleld ot Jewish education'? 

CRITICAL ISSU~S 

A) CONTENT: What content areas ar• of hlgh8St prlority'? What is th1 
appropriate balanct between: 
- baste and applied research 
- research tt,at Is derivatiye of ronarch In ~ecular education and research 

that 11 $U/ gMmfs to Jewish Education 
- short tlrm and long term needs 
- $tttlng a programmatic agenda and encouraging the initiative of 

!ndepend1nt scholars 

B) METHOD: What Is tt,e optimal mix of: 
- thtoreticll and emplrlcaJ researoh 
- quantttativ• and qualitative methoddogles 

C) INSTITUTIONAL MECHANISMS: To what extent do we invest In: 
- training new rasearchera, while ~ng existing researchers 
-- creating a cadre Of Jewtsh educational resea~. wt,ile drawing on the 

e,q;>ertiaa of researchers In secuar education 
- Individuals vs. lr.atitutlona 

ILLUSTRATIVE OPTIONS 
' '· 

- oreat• tenarch ~nters 
a) at Jewish· univtralties, secular untvamtti-,s, andlor Independent entitles 
b) endowed, and/or competing fotr Ct1ntralty disbursed hrids 

- endow reaeareh profeS$Crlhlps at eHher JtMi!h or secuar untv1rstt11s 
-- estabUlh training programs for MW Ph.D.s ln etther Jewt!h or sGCUlar 

\.l'Wlf'IHlea ·, 
-·~postdoctoral progrMllS roe re-tccitr.g Ph.D.!i In related fields 
.... ostabfiSh a ft:.rd tor reaearchers (NSF or NEH model} 
- offer grants (on • C0r11l"1ttlva basis) to reflective practitioners 
-- ~1$h a thlnk-tari< for JOWISO Educatlo,, In North America 
- aeate new mechanf!mS for dili&lf:!llnatlon 
- a) conferences !.nd sympoola 

_.,,./ b) Journals and ott,:,r publishing venues 
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I: W hat is research? \  1.J-־׳־—

This section will present a conceptual overview of what constitutes research, 
and how research is differentiated from journalism, opinion pieces, and other »i  I.
genres of writing. Some points to be emphasized include:

1) that research is conducted according to widely accepted canons.

2) that the canons of research change over time, and, in the field of 
education, have undergone radical change over the past two decades.

3) one of the things which distinguishes research is the extent to which the 
data is presented in such a way as to allow readers to draw their own 
conclusions.

4) in secular education the significance of research does not inhere in 
individual studies, but rather in the cumulative effect of a group of inter- 
related studies.

II: W hat can p ractitioners , po licy-m akers and the genera l pub lic  
expect from research?

Conventional wisdom holds that good educational practice ought to be 
“derived” from educational research, in the same way that principles of 
engineering are derived from the laws of physics. And, indeed, a number of 
research traditions in secular educate (for example, “process-product” 
research on teaching and “effective schools” research) operate under this 
assumption. In the past two decades, however, this “logistic” view of research 
has been increasingly called into question. Three alternative views will be 
presented:

1) the operational, which holds that research and practice are entirely 
different realms, and that research ought to be done only for its own sake.

2) the problematic, which holds that research ought to originate from 
practical problems, and be conducted, wherever possible, by practitioners

... themselves.

3) the dialectical, which sees research as a tool for critiquing and 
revolutionizing current educational practice.

״ ^ ׳
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Jv~ ~~'~ I: What is research? 

This section will present a conceptual overview of what constitutes research, 
and how research is differentiated from journalism, opinion pieces, and other 
genres of writing. Some points to be emphasized include: 

1) that research is conducted according to widely accepted canons. 

2) that the canons of research change over time, and, in the field of 
education, have undergone radical change over the past two decades. 

3) one of the things which distinguishes research is the extent to which the 
data is presented in such a way as to allow readers to draw their own 
conclusions. 

4) in secular education the significance of research does not inhere in 
individual studies, but rather in the cumulative effect of a group of inter­
related studies. 

11: What can practitioners, policy-makers and the general public 
expect from research? 

!. 

Conventional wisdom holds that good educational practice ought to be 
"derived" from educational research, in the same way that principles of 
engineering are derived from the laws of physics. And, indeed, a number of 
research traditions in secular educate (for example, "process-product" 
research on teaching and "effective schools" research) operate under this 
assumption. In the past two decades, however, this "logistic" view of research 
has been increasingly called into question. Three alternative views will be 
presented: 

1) tlhe operational. which holds that research and practice are entirely 
diff·erent realms, and that research ought to be done only for its own sake. 

2) the problematic, which holds that research ought to originate from 
practical problems, and be conducted, wherever possible, by practitioners 
themselves. 

3) the dialectical, which sees research as a tool for critiquing and 
revolutionizing current educational practice. 
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Examples of studies conducted from within each of these perspectives will be 
given. I will not advocate for any one of these views, but argue that a rich and 
balanced research capability would draw on each of the four perspectives.

I ll :  The current state o f research in Jew ish education

1) the paucity of research in Jewish education will be documented through a 
review of journal articles, going back 10-15 years. Most research in Jewish 
education is conducted by doctoral students as part of their doctoral theses. 
These studies are, of necessity, of small scope.

2) aspiring researchers in Jewish education do not have any of the supporting 
infrastructure that enables research in secular education to flourish. There 
are no funds for research, no research centers, and only a limited number of 
venues for publication.

3) even the most basic data on enrollments, finances, salaries of teachers, etc. 
is not routinely collected. This section will summarize the data collected by 
Debra Markovic in the fall of 1989, and show how even these data are highly 
suspect because of the methods employed in their collection.

4) In contrast to secular education, in which large-scale replication of 
important studies is routine, Jewish educational research consists largely of 
isolated studies which are rarely replicated. An additional problem is that the 
audience for research in Jewish education is methodologically 
unsophisticated. Thus, isolated studies which may be methodologically 
problematic are widely disseminated and accepted without much critique;
the Bock and Himmelfarb studies and the NYBJE study will be discussed as ' 
cases in point. /

II: W hat type of research do we need in Jew ish education?

1) data gathering 
What types of data, and how best collected?

2) evaluation and assessment
Evaluation and assessment in secular education have advanced far beyond 
the simple checklists and multiple choice tests of previous decades. The 
extent to which these methodologies may be adapted to the field of Jewish 
education will be discussed. An important point to be made in this section is 
that both assessment and evaluation are predicated on agreement 
regarding the goals of particular forms of schooling. Before we can assess, 
we must reach consensus on our goals.
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The most sophisticated research in secular education is conducted by teams 
of researchers, employing an eclectic combination of methodologies, 
comparing a number of different sites. This type of research, commonly 
known as programmatic research, is usually conducted by a research 
institute, or by several institutes working in tandem. Both the research 
agenda and the dissemination of the findings are likely to be overseen by a 
team which includes practitioners and policymakers, as well as researchers. 
In this section the virtues of programmatic research will be discussed, and 
examples will be given of areas of inquiry which would benefit from this type 
of concerted approach.

4) “basic” research
In addition to all of the above, there should still be room for “basic” research, 
conducted by independent scholars on questions whose implications for 
practice or policy might not be readily apparent. Not all research should be 
linked directly to policy and/or practice; there must be support for purely 
intellectual pursuits, such as historical studies.

5) research as a way of encouraging reflective practice
One way of linking research and practiceis to encourage and enable 
practitioners to do their own research. Examples of this type of research will 
have been discussed in section 112. In this section the particular benefits 
which this type of research might have for Jewish education will be 
suggested.

IV: C reating an in fras truc tu re  w hich supports and encourages high 
qua lity  research in Jew ish education

1) How can we create a climate of opinion which values and supports 
research in Jewish education? How can researchers reach a broader 
audience of policymakers, practitioners and the interested public?

2) How can the quality of the research which is produced be raised?

3) What is the function of conferences, journals and other publications?

4) By what means can funds be disbursed fairly and equitably, while assuring 
high quality?

V: C oncrete Proposals fo r Developing a Sophistica ted Research 
C apability

Recognizing that research is a multi-faceted enterprise, I expect that I will end 
up proposing that a number of different support structures be set up. The 
following are some very pre lim inary and very sketchy proposals:
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1) the institution of a mechanism for routine data collection, perhaps under the 
auspices of JESNA or the Bureau Directors’ Fellowship.

2) the funding of a number of model evaluation/assessment studies, perhaps 
in conjunction with experiments in the various lead communities. These 
studies would be conceived of as models or prototypes which could be 
emulated by groups in a variety of settings.

3) the establishment of a fund for “basic research,” which is not tied to any 
programmatic agenda. This fund might operate along the lines of the 
National Endowments, soliciting proposals at regular intervals and 
convening new panels of reviewers each year.

4) the establishment of a mechanism to encourage research by practitioners.

5) the adoption, by the CIJE. of a programmatic research agenda. This would 
constitute the most ambitious, and most costly, of the proposals. The 
following are some thoughts as to how to proceed:

a) In the fall, I would send out a mailing to members of the Jewish Education 
Research Network, AIHLJE, bureaus, and other interested parties, 
soliciting their ideas on high priority research items.

b) When the advisory board for this project meets, presumably in the fall of 
‘91, one of its tasks should be to prioritize these research needs, and to 
delineate a mechanism whereby each would be carried out.

c) Working closely with members of the advisory committee, I would flesh out 
each of the 4 - 8 proposals which were assigned high priority. This would 
include developing a budget, assessing the availability of appropriate 
personnel, and establishing mechanisms for open competition, if that were 
deemed by the committee to be appropriate.

An important agenda item for me, when we meet in Jerusalem, is to create a 
diverse, but still manageable, advisory board. The following are the types of 
people that should be represented:

— established researchers in secular education, with an interest in Jewish 
education

—  academics/researchers in Jewish education 
~ practitioners with a research background
-- representatives of policy-makes: federations, bureaus, organizations (?)
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PROPOSED OUTLINE FOR MONOGRAPH ON RESEARCH 
IN JEWISH EDUCATION —DRAFT#2

I: What is research?

This section will present a conceptual overview of what constitutes research, 
and how research is differentiated from journalism, opinion pieces, and other 
genres of writing. Some points to be emphasized include:

1) that research is conducted according to widely accepted canons.

2) that the canons of research change over time, and, in the field of 
education, have undergone radical change over the past two decades.

3) one of the things which distinguishes research is the extent to which the 
data is presented in such a way as to allow readers to draw their own 
conclusions.

4) in secular education the significance of research does not inhere in 
individual studies, but rather in the cumulative effect of a group of inter- 
related studies.

II: What can practitioners, policy-makers and the general public 
expect from research?

Conventional wisdom holds that good educational practice ought to be 
“derived” from educational research, in the same way that principles of 
engineering are derived from the laws of physics. And, indeed, a number of 
research traditions in secular educate (for example, “process-product” 
research on teaching and “effective schools” research) operate under this 
assumption. In the past two decades, however, this “logistic” view of research 
has been increasingly called into question. Three alternative views will be 
presented:

1) the operational, which holds that research and practice are entirely 
different realms, and that research ought to be done only for its own sake.

2) the problematic, which holds that research ought to originate from 
practical problems, and be conducted, wherever possible, by practitioners 
themselves.

3) the dialectical, which sees research as a tool for critiquing and 
revolutionizing current educational practice.
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Examples of studies conducted from within each of these perspectives will be 
given. I will not advocate for any one of these views, but argue that a rich and 
balanced research capability would draw on each of the four perspectives.

Ill: The current state of research in Jewish education

1) the paucity of research in Jewish education will be documented through a 
review of journal articles, going back 10 - 15 years. Most research in Jewish 
education is conducted by doctoral students as part of their doctoral theses. 
These studies are, of necessity, of small scope.

2) aspiring researchers in Jewish education do not have any of the supporting 
infrastructure that enables research in secular education to flourish. There 
are no funds for research, no research centers, and only a limited number of 
venues for publication.

3) even the most basic data on enrollments, finances, salaries of teachers, etc. 
is not routinely collected. This section will summarize the data collected by 
Debra Markovic in the fall of 1989, and show how even these data are highly 
suspect because of the methods employed in their collection.

4) In contrast to secular education, in which large-scale replication of 
important studies is routine, Jewish educational research consists largely of 
isolated studies which are rarely replicated. An additional problem is that the 
audience for research in Jewish education is methodologically 
unsophisticated. Thus, isolated studies which may be methodologically 
problematic are widely disseminated and accepted without much critique; 
the Bock and Himmelfarb studies and the NYBJE study will be discussed as 
cases in point.

Ill: What type of research do we need in Jewish education?

1) data gathering
What types of data, and how best collected?

2) evaluation and assessment
Evaluation and assessment in secular education have advanced far beyond 
the simple checklists and multiple choice tests of previous decades. The 
extent to which these methodologies may be adapted to the field of Jewish 
education will be discussed. An important point to be made in this section is 
that both assessment and evaluation are predicated on agreement 
regarding the goals of particular forms of schooling. Before we can assess, 
we must reach consensus on our goals.

3) programmatic research addressing issues that are of priority

Examples of studies conducted from within each of these perspectives will be 
given. I will not advocate for any one of these views, but argue that a rich and 
balanced research capability would draw on each of the four perspectives. 
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The most sophisticated research in secular education is conducted by teams 
of researchers, employing an eclectic combination of methodologies, 
comparing a number of different sites. This type of research, commonly 
known as programmatic research, is usually conducted by a research 
institute, or by several institutes working in tandem. Both the research 
agenda and the dissemination of the findings are likely to be overseen by a 
team which includes practitioners and policymakers, as well as researchers. 
In this section the virtues of programmatic research will be discussed, and 
examples will be given of areas of inquiry which would benefit from this type 
of concerted approach.

4) “basic” research
In addition to all of the above, there should still be room for “basic” research, 
conducted by independent scholars on questions whose implications for 
practice or policy might not be readily apparent. Not all research should be 
linked directly to policy and/or practice; there must be support for purely 
intellectual pursuits, such as historical studies.

5) research as a way of encouraging reflective practice
One way of linking research and practiceis to encourage and enable 
practitioners to do their own research. Examples of this type of research will 
have been discussed in section 112. In this section the particular benefits 
which this type of research might have for Jewish education will be 
suggested.

IV: Creating an infrastructure which supports and encourages high 
quality research in Jewish education

1) How can we create a climate of opinion which values and supports 
research in Jewish education? How can researchers reach a broader 
audience of policymakers, practitioners and the interested public?

2) How can the quality of the research which is produced be raised?

3) What is the function of conferences, journals and other publications?

4) By what means can funds be disbursed fairly and equitably, while assuring 
high quality?

V: Concrete Proposals for Developing a Sophisticated Research 
Capability

Recognizing that research is a multi-faceted enterprise, I expect that I will end 
up proposing that a number of different support structures be set up. The 
following are some very preliminary and very sketchy proposals:
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which this type of research might have for Jewish education will be 
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2) How can the quality of the research which is produced be raised? 

3) What is the function of conferences, journals and other publications? 

4) By what means can funds be disbursed fairly and equitably, while assuring 
high quality? 

V: Concrete Proposals for Developing a Sophisticated Research 
Capability 

Recognizing that research is a multi-faceted enterprise, I expect that I will end 
up proposing that a number of different support structures be set up. The 
following are some very preliminary and very sketchy proposals: 
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1) the institution of a mechanism for routine data collection, perhaps under the 
auspices of JESNA or the Bureau Directors’ Fellowship.

2) the funding of a number of model evaluation/assessment studies, perhaps 
in conjunction with experiments in the various lead communities. These 
studies would be conceived of as models or prototypes which could be 
emulated by groups in a variety of settings.

3) the establishment of a fund for “basic research,” which is not tied to any 
programmatic agenda. This fund might operate along the lines of the 
National Endowments, soliciting proposals at regular intervals and 
convening new panels of reviewers each year.

4) the establishment of a mechanism to encourage research by practitioners.

5) the adoption, by the CUE, of a programmatic research agenda. This would 
constitute the most ambitious, and most costly, of the proposals. The 
following are some thoughts as to how to proceed:

a) In the fall, I would send out a mailing to members of the Jewish Education 
Research Network, AIHLJE, bureaus, and other interested parties, 
soliciting their ideas on high priority research items.

b) When the advisory board for this project meets, presumably in the fall of 
‘91, one of its tasks should be to prioritize these research needs, and to 
delineate a mechanism whereby each would be carried out.

c) Working closely with members of the advisory committee, I would flesh out 
each of the 4 - 8  proposals which were assigned high priority. This would 
include developing a budget, assessing the availability of appropriate 
personnel, and establishing mechanisms for open competition, if that were 
deemed by the committee to be appropriate.

An important agenda item for me, when we meet in Jerusalem, is to create a 
diverse, but still manageable, advisory board. The following are the types of 
people that should be represented:

-- established researchers in secular education, with an interest in Jewish 
education

-  academics/researchers in Jewish education
-  practitioners with a research background
-  representatives of policy-makes: federations, bureaus, organizations (?)
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-- representatives of policy-makes: federations, bureaus, organizations (?) 
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HEBREW UNION COLLEGE-JEWISH INSTITUTE OF RELIGION
Cincinnati י New York • Los Angeles • Jerusalem

3077 UNIVERSITY AVENUE » LOS ANGELBS, CALIFORNIA 90007-3790
(213)749-3424RHEA HIRSCH SCHOOL OF EDUCATION

June 26, 1991

Drs, Seymour Fox and Annette Hochstem 
Machon Mandel

Dear Seymour and Annette,

Thanks for your call (Seymour) and note (Annette). My family is doing about as 
well as can be expected. During the shiva we had large crowds of visitors, which my 
mother found comforting but I found exhausting. Now my mother has many details 
and arrangements to attend to. Since my aunt Channie and Uncle Max are still in 
New York, I’ve returned to L.A.

With my mother’s encouragement, I will be coming to Israel from July 12th to July 
18th. I sent a separate FAX to Daniel Laufer regarding the hotel reservations.

If I remember our phone conversation correctly, we are now in agreement as to the 
scope and outcome of my project. I will bring to Israel a revised outline which will 
spell out the process by which the final priorities will be reached. I will also bring 
a potential list of advisors and a plan for covening the advisors in the Fall.

If at all possible, I would like to have the budget approved before I leave for Israel. 
The research assistant I have in mind needs to know how much he can expect to 
earn. And with both Sara and her secretary going away in July, sending and 
receiving FAXES via HUC will be more problematic. Do you need me to be more 
specific about certain categories?

I will be away from Thursday, June 27 through Sunday, June 30. You can reach me 
at home during the week of July 1, if you let me know in advance when to expect 
your call. On Tuesday, July 2 I’ll be at HUC in the morning. I look forward to 
hearing from you.

■

B 'sh a lo m ,

Isa
i
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If I remember our phone conversation correctly, we are now in agreement as to the 
scope and outcome of my project. I will bring to Israel a revised outline which will 
spell out the process by which the final priorities will be reached. I will also bring 
~ potential list of advisors and a plan for covening the advisors in the Fall. 

If at all possible, I would like to have the budget approved before I leave for Israel. 
The research assistant I have in mind needs to know how much he can expect to 
earn. And with both Sara and her secretary going away in July. sending and 
receiving FAXES via HUC will be more probJematic. Do you need me to be more 
specific about certain categories? 

I will be away from Thursday, June 27 through Sunday, June 30. You can reach me 
at home during the week of July 1, if you let me know in advance when to expect 
your call. On Tuesday, July 2 I'll be at HUC in the morning. I look forward to 
hearing from you. 

B'shalom, 

Isa 
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Ms. Annette Hochstein 
Machon Mandel

D ca i A u iicU c.

M y ■meetings with Shulam ith, Steve, A dam  and Barry in C leveland w ere very  
informative. I’m beginning to get the "big picture" of how the Council intends to 
proceed. I also have a few ideas on how my original outline will need to be 
modified to take into account the work that Barry and Adam may be doing.

I’m looking forward to our phone conversation. Please FAX me as soon as possible 
the time that’s convenient for you. Thursday, June 13 may not be convenient for
m e, or, at least, I m ay n«dd to 2ps»!s-with you from  H U C  bofore H  AM ;---------------

Two other items we need to discuss:

מ )  T h e  f i r c t .e la c e  5n‘rfarj* t n  T craol 1 c f t n tr a g a m io ת5'>7'4 _   \ , f j ׳
agent is still checking on the availability of business class, which will be somewhat 
cheaper. Do you really need me at this meeting if the cost is so high?

b) In Cleveland I discovered that Harold Himmelfarb has done quite a bit of 
worx collecting ana analyzing twenty years' wnrth ot empirical research in Jewish
education. Could you and Seymour please give some thought to the kind of
financial arrangement which would allow Harold to share his data with us? It seems
senseless to reinvent the wheel.

As the summer is fast approaching, I’m feeling increased pressure to get started, 
either on this project or on my teacher study. As you know, I’m concerned about 
producing a finished manuscript by December. I hope we’ll be able to talk soon and 
get this issue settled. I hope we’ll be able to finalize things during the coming week.

B ’shaloyn. 
/
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My m.a..a.ting~ with Shula.m.ith, Steve, Adam and Barry in Cleveland wer& very 
informative. I'm beginning to get the "big picture" of how the Council intends to 
proceed. I also have a few ideas on how my original outline will need to be 
modified to take into account the work that Barry and Adam may be doing. 

I'm looking forward to our phone conversation. Please FAX me as soon as possjble 
the time that's convenient for you. Thursday, June 13 may not be convenient for 
m~. or, at l~ut, I may ne~d to :ip~o.k-with you from HUC lrnforc H. A..'.{ . .-, -----------

Two other items we need to discuss: 
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agent is still checking on the availability of business class, which will be somewhat 
cheaper. Do you really need me at this meeting if the cost is so high? 

b) In Cleveland I discovered that Harold Himmelf.arb has done quit~ a bit of 
worx couecnng ana a.nst1y1.me twP:nty yP.:u~· wnrth ot e-.mpiric.al research 1n Jewi11h 

education. Could you and Seymour please give some thought to the kind of 
financial arrangement which would allow Harold to share his data with us? It seems 
senseless to reinvent the wheel. 

As the summer is fast approaching, I'm feeling increased pressure to get started, 
either on this project or on my teacher study. As you know, I'm concerned about 
producing a finished manuscript by December. I hope we'll be able to talk soon and 
get this issue settled. I hope we'll be able to finalize things during the coming week. 

B '.rht1lcim. 
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Mzmosicwclum
HEBREW UNION COLLEGE-JEWISH INSTITUTE OF RELIGION

I wanted to let you know that I will be in Israel from July 11-31. X will be 
staying at Hebrew Union College and doing a number of things, including 
working with the class of education students we have just admitted. If 
possible, I would very much like to meet with you and chat about our 
forthcoming master planning process. The number at HUC is 203 333.

3077 UNIVERSITY AVENUE ■ LOS ANGELES, CALIFORNIA 90007-3796 • PHONE 749-3424

5/30/91DATE.

Annette Hochstein 
Seymour FoxTO.

FROM

I look forward to seeing you in July.

•- • - • •• • • • •• • •••r•• • t ••• • • •• • t f t W, • ¥ I 

M~ 
HEBREW UNION COLLEGE-JEWISH INSTITUTE OF RELIGION 

3077 UNIVERSITY AVENUE • LOS ANGELES, CALIFORNIA 90007•3796 · PHONE 749-3424 

Annette Hochstein 
Seymour Fox TO----~-------------

l='ROM _ _ _.S .... a .... r __ a ..... L ..... e""eJJ.,~~----------

DATE ___ S/3_0/_9_1 __ _ 

I wanted to let you know that I will be in Israel from July 11-31. I will be 
staying at Hebrew Union College and doing a number of things, including 
working with the class of education students we have just admitted. If 
possible, I would very much like to meet with you and chat about our 
forthcoming master planning process. The number at HUC is 203 333, 

I look forward to seeing you in July. 
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HEBREW UNION COLLEGE-JEWISH INSTITUTE OF RELIGION
Cincinnati •  New York •  Los Angeles • Jerusalem

3077 UNIVERSITY AVENUE • LOS ANGELES. CALIFORNIA 90007-3798
RHEA H1RSCH SCHOOL OF EDUCATION(2נ5)749׳3424

May 31, 1991

Dr. Annette Hochstein 
Machon Mandel

Dear Annette;

Seymour and I spoke on the phone last night. Pending approval from Israel 
Scheffler (and with the understanding that I will write a shorter, less academic 
report to accompany the monograph), my proposal seems to match Seymour’s 
expectations. He approved the budget in principle, but would like me to discuss the 
details with you.

To move ahead with this project, two different telephone conversations need to take 
place:

1) A conversation between the two of us about the budget;

2) A 5-way conversation between myself, yourself, Seymour, Scheffler, and Lee 
Shulman regarding the proposal itself.

I will be in Cleveland until Tuesday night (6/4). Upon my return, I can be available 
to talk on the phone from 8:30 until 11:45 a.m. on the following days:

Wed,, 6/5; Thurs., 6/6; Mon, through Thurs., 6/10*6/13. I can also be 
available in the evenings (until 9 or 9:30 p.m.) on 6/5, 6/6, 6/11, 6/12 and 
6/13. (I can do it later on these days if you let me know in advance.)

Hopefully, two of these times will be good for everyone involved.

If you could FAX me the times you plan to call, I'd appreciate it. Also, could you 
please FAX me Israel Scheffler's telephone numbers?

I look forward to talking to you.

B'shalom,

Isa

.. --··~ -·· ·--· "" .... . ..... ' '""' "'" ' L I w I'+ IO I '0"" 
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May 31, 1991 

Dr. Annette Hochstein 
Machon Mandel 

Dear Annette; 

son t;SIVBRSITY AVGNUB • L.OS ANC:ELES. CALIFOllSl,\ 90007•S7Se 
(213) 749•342, 

Seymour and I spoke on the phone last night. Pending approval from Israel 
Scheffler (and with the understanding that I will write a shorter, less academic 
report to accompany the monograph), my proposal seems to match Seymour's 
expectations. He approved the budget in principle, but would like me to discuss the 
details with you. 

To move ahead with this project, two different telephone conversations need to take 
place: 

1) A conversation between the two of us about the budget; 

2) A 5~way conversation between myself, yourself, Seymour, Scheffler, and Lee 
Shulman regarding the proposal itself. 

I will be in Cleveland until Tuesday night (6/4). Upon my return, I can be available 
to talk on the phone from 8:30 until 11 :45 a.m. on the following days: 

Wed,, 6/5; Thurs., 6/6; Mon, through Thurs,, 6/10-6/13, I can also be 
available ln the evenln&s (untll 9 or 9:30 p.m.) on 6/5, 6/6, 6/11, 6/12 and 
6/13. (I can do it later on these days if you let me know in advance.) 

Hopefully, two of these times will be good for everyone involved. 

If you could FAX me the times you plan to call, I'd appreciate it. Also, could you 
please FAX me Israel Scheffler's telephone numbers? 

I look forward to talking to you. 

B'shalom, 

~ 
Isa 
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May 24, 1991

Ms. Annette Hochstein 
Machon Mandel

FAX #: 011 - 972 699-951 ־ 2 ־

Dear Annette,

Thanks for your FAX of 5/17. I'm glad that your conception of this project and my 
proposal were on the same wavelength. I am in no rush to get started, having 
plenty of work with which to occupy myself In the interim; whenever you have an 
opportunity to get back to me will be fine.

I do, however, have one question which should be addressed immediately, lest 
an opportunity bo loat. Aa you probably know, thia yeaHa Conference on 
Research in Jewish Education will be held in Cleveland, from June 2 4 ־. 
Because of the limited number of flights between L.A. and Cleveland, I will have 
some free time in Cleveland on both Sunday morning, June 2nd and Tuesday 
afternoon, June 4th. Would there be anything gained by my meeting with either 
the CUE staff or researchers who will be at the conference? If so, I should 
attempt to arrange such a meeting as soon as possible.

If you think it is premature to have any type of meeting, you needn't respond to 
this FAX.

I hope your Board meetings went well, and look forward to talking with you 
when time permits.

B'Shalom,

May 24, 1991 

Ms. Annette Hochstein 
Machon Mandel 

FAX#: 011 • 972 • 2 • 699-951 

Dear Annette, 

Thanks for your FAX of 5/17. I'm glad that your conception of this projeot and my 
proposal were on the same wavelength. I am in no rush to get started, having 
plenty of work with which to occupy myself In the interim; whenever you have an 
opportunity to get back to me will be fine. 

I do, however, have one question which should be addressed immediately, Iest 
Qn opportvnity be loM. Ae you probAbly know, thle years Conference on 
Research In Jewish Education will be held in Cleveland, from June 2 - 4. 
Because of the limited number of flights between L.A. and Cleveland, I will have 
some tree time in Cleveland on both Sunday morning, June 2nd and Tuesday 
afternoon, June 4th. Would there be anything gained by my meetlng with either 
the CIJE staff or researchers who will be at the conference? If so, I should 
attempt to arrange such a meeting as soon as possible. 

If you think it is premature to have any type of meeting, you needn't respond to 
this FAX. 

I hope your Board meetings want well, and look forward to talklng with you 
when time permitS. 

B'Shalom, 
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1227 South Hi Point 
Los Angeles, CA 90035 
May 15, 1991

Ms. Annette Hochstein 
Machon Mandel

FAX #: 011 - 972 699-951 - 2 י

Dear Annette,

I must say that it's a pleasure to be embarking on a new venture with you once 
again. As you know, the Issue of research In Jewish education is very dear to 
my heart, and I relish the thought of being able to immerse myself in the
- י יי—׳ | י  — A i — * m mX  1 —  ■—. A■*״ —  M  M  rih. A . A  M  L% J k « t p k  f t U l l  i i |  I

Jewish education. Enclosed is a first draft for an outline for the monograph I 
propose to write. I assume from our conversation that the monograph would be 
published under the auspices of the CUE, but we should discuss this further.

As I mentioned on the phone, I am ready to begin the project at once, and would
h a v e  ia o o m p l f t ^ o  th ©  f i n a l  c o v lo l o n o  b y  t h •  m la M Io  o f  D « g e m b 6 r ,  4 0 0 4 .

Regarding the advisory committee, I propose that, In addition to Israel Scheffler, 
we include people from the following three categories:

1) Prominent researchers in secular education who have some familiarity with 
research in Jewish education. Lee Shulman would be my first choice, both 
because of his experience, and because of the amount of thought he's given 
to this issue In creating the Stanford Ph.D. program. If others could be 
Included, I would propose Adam Gamoran (from the University of Wisconsin, 
Madison) and Sharon Nemser, both of whom have been active in the Jewish 
education research network. If only one of these two could be invited, I would 
suggest Adam, since Sharon's research interests and Lee’s are overlapping.

2) Researchers In Jewish education. My choices, in order of priority, would be 
Susan Shevitz (Brandels), Michael Zeldin (HUC), Hanan Alexander and 
Aryeh Davidson.

3) Representatives of the “consumers״ of research, including Federation 
executives and Bureau directors. Barry Schrage, of the Boston Federation, 
comes to mind, but I don't know him personally, and you may have others to 
suggest, i'm not sure about the BJE directors, but I think it would be good to 
find one -  perhaps Chaim Lauer from Washington, D.C.?

Ms, Annette Hochstein 
Machon Mandel 

FAX #: 011 • 972 - 2 - 699-951 

Dear Annette, 

1227 South HI Point 
Los Angeles, CA 90035 
May 15, 1991 

I must say that it's a pleasure to be embarking on a new venture with you once 
again. As you know, the Issue of research In Jewish education is very dear to 
my heart, and I relish the thought of being able to immerse myself in the 
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Jewish education. Enclosed is a first draft for an outline tor the monograph I 
propose to write. I assume from our conversation that the monograph would be 
published under the auspices of the CIJE, but we should discuss this further. 

As I mentioned on the phOne, I am ready to begin the project at once, and would 
l"lav6 ~• -""'ploto th• fll"lcal rev lelol"le l.y ~• Mllhllo of Oooo,..,bor, '100'1. 

Regarding tha advisory committee, I propose that, In addition to Israel Scheffler, 
we include people from the following three categories: 

1) Prominent researchers in secular education who have some familiarity with 
research in Jewish education. Lee Shulman would be my first choice, both 
because of his experience, and because of the amount of thought he's given 
to this Issue In creating the Stanford Ph.D. program. If others could be 
included, I would propose Adam Gamoran (from the University of Wisconsin, 
Madison) and Sharon Nemser, both of whom have been active in the Jewish 
education research network. If only one of these two could be invited, I would 
suggest Adam, since Sharon's research interests and Lee's are overtapping. 

2) Researchers In Jewish education. My choices, in order of priority, would be 
Susan Shevitz (Brandais), Michael Zeldin (HUC), Hanan Alexander and 
Aryeh Davidson. 

3) Representatives of the •consumers• of research, including Federation 
executives and Bureau directors. Barry Schrage, of the Boston Federation, 
comes to mind, but I don't know him personally, and you may have others to 
suggest. I'm not sura about the 8JE directors, but I think it would be good to 
find one ~- perhaps Chaim Lauer from Washington, O.C.? 

1 



PROPOSED OUTLINE FOR MONOGRAPH ON RESEARCH 
IN JEWISH EDUCATION —DRAFT# 1

I : introduction

a) What is research?
This section should present a conceptual overview of what constitutes 
research, and how research is differentiated from journalism, opinion pieces, 
and other genres of writing. Some points to be emphasized include:
1) that research Is conducted according to widely accepted canons
2) that the canons of research change over time, and, in the field of 

education, have undergone radical change over the past two decades
3) one of the things which distinguishes research is the extent to which the 

data is presented in such a way as to allow readers to draw their own 
conclusions.

b) The role of research in education
This section will offer some examples of of seminal studies In secular 
education

c) The relationship of research to practice
This section will set forth a typology, based on the work of Richard McKeon, 
which distinguishes 4 conceptions of the relationship between research and 
practice: the logistic, the operational, the problematic and the dialectical. 
Traditionally, research In education has been perceived (by researcher and 
audience alike) as largely logistic. More recently, however, a growing 
number of researchers have been guided by one of the other three 
conceptions. In this section I will argue that there is a need for research 
operating under each of the four paradigms.

II: The Current State of Research in Jewish Education

a) the paucity of research in Jewish education will be documented through a 
review of journal articles, going back 10-15 years.

b) even the most basic data on enrollments, finances, salaries of teachers, etc. 
is not routinely collected. This section will summarize the data collected by 
Debra Markovic in the fall of 1989, and show how even these data are highly 
suspect because of the methods employed in their collection.

c) In contrast to secular education Is which large-scale replication of important 
studies is routine, Jewish educational research consists largely of isolated 
studies which are rarely replicated. An additional problem Is that the 
audience for research in Jewish education is methodologically 
unsophisticated. Thus, isolated studies which may be methodologically 
problematic are widely disseminated and accepted without much critique; 
the Bock and Himmelfarb studies and the NYBJE study are cases in point.

PROPOSED OUTLINE FOR MONOGRAPH ON RESEARCH 
IN JEWISH EDUCATION --DF\AFT# 1 

I : Introduction 

a} What is research? 
This section should present a conceptual overview of what constitutes 
research, and how research Is differentiated from joumallsm, opinion pieces, 
and ether genres of writing. Some polnb to be amphaaized inotude: 
1) that researeh la conducted according to widely accepted canons 
2) that the canons of research change over time, and, In the field of 

education, have undergone radical change over the past two decades 
3) one of the things which distinguishes research Is the extent to which the 

data is presented ln such a way as to allow readers to draw their own 
conclusions. 

b) The role of research In education 
This section wlll offer some examples of of seminal studies In secular 
education 

c) The relationship of research to practice 
This section will sat forth a typology, based on the work of Richard McKeon, 
which distinguishes 4 conceptions of the relationship between research and 
practice: the logistic, the operational, the problematic and the dialectical. 
Traditionally, research In education has been perceived (by researcher and 
audience alike) as largely logistic. More recently, however, a growing 
number of researchers have been guided by one of the other three 
conceptions. In this section I will argue that there is a need tor research 
operating under each of the four paradigms. 

11: Tha Current State of Research in Jewish Education 

a) ttle paucity of research in Jewish education will be documented through a 
review Of joumal article$, going back 10 - 16 years. 

b) even the most basic data on enrollments, finances, salaries of teachers, etc. 
is not routinely collected. This section will summarize the data collected by 
Debra Mar1<ovic in the fall of 1989, and show how even these data are highly 
suspect because of the methods employed In their oollectlon. 

c) In contrast to saeular education Is which large-scale replication of important 
studies is routine, Jewish educational research consists largely of isolated 
studies which are rarely replicated. An additional problem Is that the 
audience for research in Jewish education is mathodologicaUy 
unsophisticated. Thus, Isolated studies which may be methodologically 
problematic are widely disseminated and accepted without much critique: 
the Bock and Himmelfarb studies and the NYBJE study are cases in point. 

3 
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z) dak gathering
WW types of data, and how best collected? 

h) evaluation and assessment
Evaluation and assessment in secular education have advanced far beyond 
the simple checklists and multiple choice tests of previous decades. The 
extent to which these methodologies may be adapted to the field of Jewish 
education will be discussed. An important point to be made in this section is 
that both assessment and evaluation are predicated on agreement 
regarding the goals of particular forms of schooling. Before we can assess, 
we must reach consensus on our goals.

c) programmatic research addressing Issues that are of priority
In the field of secular education the most sophisticated research is 
conducted by teams of researchers, employing an eclectic combination of 
methodologies, comparing a number of different sites. This type of research, 
commonly known as programmatic research, is usually conducted by a 
research institute, or by several institutes working in tandem. Both the 
research agenda and the dissemination of the findings are likely to be 
overseen by a team which includes practitioners and policymakers, as well 
as researchers. In this section the virtues of programmatic research will be 
discussed, and examples will be given of areas of inquiry which would 
benefit from this type of concerted approach.

d) “besic1' research
In addtion to all of the above, there should still be room for "basic״ research, 
conducted by independent scholars on questions whose implications for 
practice or policy might not be readily apparent. Not all research shouid be 
linked directly to policy and/or practice; there must be support for purely 
intellectual pursuits, such as historical studies.

IV: Creating an audience for research in Jewish education

a) the function of conferences, journals and other publications
b) reaching a broader audience of policymakers, practitioners and the 

interested public
c) creating a climate for valuing and supporting research in Jewish education

V: Concrete Proposals for Developing a Sophisticated Research 
Capability
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Mandel Institute מכון דל  מנ

For the Advanced Study and Development o f  Jewish Education

Board of Directors
(in formation) January 28, 1991

Prof. Michael Signer, Chair 
Faculty Development Committee
Hebrew Union College - Jewish Institute of Religion 
3 077 University Avenue 

.-hmmiiu" Los Angeles, CA 90007-3796

Jaime Constantine!•
Xlcxico

Dear Professor Signer,I saac Joffe 
Si mill Africa

Felix Posen 
Ln^land

I am pleased to recommend Dr. Isa Aron for tenure and 
promotion to the rank of full professor. I had 

Esther Leah Ritz previously read most of Dr. Aron's work —  however, I
s ' took advantage of the opportunity to re-read all of the ־

Carry Stock material that you had sent me in addition to reading
Australia several additional articles.

It is clear that Dr. Aron is a very well trained 
philosopher of education who uses her academic skills to 
analyze important theoretical issues and to illuminate 

Seymour Fox crucial practical problems. For example, her various
President articles on Kohlberg ("Moral Philosophy and Moral

Annette Hochstein Educat ion: A Critigue of Kohlberg ' s Theory, יי "Moral
Director Philosophy and Moral Education II: The Form

Tradition and Deweyan Alternative11) and Dewey (״Dewey's 
Theory of Valuation: A Response to N.C. Bhattacharya," 
and Review of The Collected Works of John Dewey: The
Middle Works. Volumes I and III demonstrate superb 
analytical skills as well as erudition. In these 
articles she has made a significant contribution to the 
understanding of two thinkers who continue to play a 
central role in educational thought.

Even more important is her ability to carefully 
translate theoretical ideas from general education into 
Jewish education. This is particularly evident in 
"Deweyan Deliberation as a Model for Decision-Making in 
Jewish Education" and "To Create Liberal Philosophy of 
Jewish Education". On several occasions I had the 
opportunity to discuss these papers with her teacher, 
Prof. Joseph J. Schwab, and we both agreed that this 
kind of work was indispensable if Jewish education is to 
take full advantage of the thinking in general 
education. Jewish education has often suffered as a 
result of the indiscriminate use and application of 
ideas from general education.
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result of the indiscriminate use and application of 
ideas from general education. 
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When Dr. Aron turns her attention to practical issues 
("Teaching as Sharing," "Dealing with the Shortage of 
Supplementary School Teachers," Contribution to a 
Symposium on "The Jewish School Teacher Today and 
Tomorrow," "Dealing with the Shortage of Teachers," 
"Instruction and Enculturation in Jewish Education," and 
"Dealing with the Shortage of Teachers: Has the Time
for Concerted Action Finally Arrived11), it is clear that 
she has a thorough understanding of the realities of 
classrooms as well as the relationships between 
teachers, administrators, and parents. Needless to say, 
a philosopher who can deal with key policy issues is an 
important asset for any academic institution.

During the past year I had the privilege of working 
closely with Dr. Aron as she undertook research for the 
Commission on Jewish Education in North America. She 
wrote three papers ("Toward the Professionalization of 
Jewish Teaching," "Findings of the Los Angeles BJE 
Teacher Census," "Studies of Personnel in Jewish 
Education: A Summary Report Prepared for the Commission
on Jewish Education in North America") that helped us 
develop the final Commission report. These papers, 
through produced under severe time constraints, were 
thorough and an important contributions to policy 
research.

For all of the above reasons I enthusiastically and 
uneguivocally recommend that Dr. Isa Aron be promoted to 
the rank of full professor.

Sincerely,

P.S. I received your letter at the beginning of January 
and events in our part of the world had slowed me down a 
bit. Therefore, I am faxing this letter and 
simultaneously sending it by regular air mail.
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