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January 19, 1990

Mr. Mark Gurvis 
Commission on Jewish Education 
in North America 
4500 Euclid Avenue 
Cleveland, OH 44103

Dear Mark:

Enclosed are the "reports" which were furnished to Roberta and me by 
members of the five "working groups." This material, in addition to the 
flip-chart renderings, worksheet scribblings and our own on-site notes
provided the basis for most of what appears in our report.

Whether or not this material will be of any interest or use to you, I’m 
not sure...but for the sake of completeness I thought you should have 
copies.

Hope all is well with you. Best wishes for continued success!

Sincerely,

Ron Reynolds

CC: Eliot Spack
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GOOD/EFFECTIVE EARLY CHILDHOOD 
JEWISH EDUCATION

An effective program of Jewish Early Childhood Education

(serving children from birth through age 8) serves as a

stimulus toward and an educational resource for enriched

and on-going family participation in Jewish life.

This results from a high quality program.

A good nursery school:

1* Looks at the whole child as a unique participant 

within the context of his/her family and culture.

2. Incorporates the Jewish home, synagogue, community/

Israel and Klal Yisrael as an integral part of the curriculum.

3. Is developmentally and Jewishly educationally appropriate 

(See attached NAEYC document) i.e. curriculum appropriately 

integrates general and Judaic content.

4. Has Jewish staff with Jewiah"neshamah" formally trained

in Early Childhood Education, Judaic* and Hebrew language.

5. Has an integral component of parent and extended family 

involvement/education.

6. Has an environment which is aesthetically appealing and 

visually Jewish.

DECDEC 25 '89 :2: : 3 SPER.,.US COLLEGE & MUSEUM 

REPORT 
OF 

EARLY CHILDHOOD JEWISH EDUCATION CONSULTATION GROUP 
TO 

THE COMMISSION ON JEWISH EDUCATION IN NORTH AM.ERICA 

FACILITATO~: MArvell Ginsburg 

COMMITTEE: Linda Cohen 
Janet Harris 

GOOD/!;·l'·FECTIV!: ·EARLY CHILDHOOD 
JEWISH EDUCATION 

An effective program of Jewish Early Childhood Education 

(serving children from birth through age 8) serves as a 

stimulus toward and an educational resource for enriched 

and on-going family participation in Jewish life. 

This results from a high quality program. 

A good nursery school: 

1. Looks at t he whole child as a unigue parti cipant 

within the context of his/her f amily and c ulture . 

2. Incorporates the Jewish home, synagogue, community, 

Israel and Kl a l Yisrael as an integral part of the curriculum. 
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4. Hae Jewieh staff with Je~ieh"neehamah• formally trained 
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5 . Ha5 an integral component of parent and ~xtended famil y 

involvement/education. 

6 . Has an environment which is aesthetically appealing and 

v1sua11y Jewish. 
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7. Has state of the art facilities for exclusive use of 

the nursery school with classrooms with highest quality 

equipment *and materials designed for and used by׳ specific 

age groups.

8. Acts as an advocate and support for children and their 

families.

 Accepts responsibility for continually educating the ־9

community about Early Childhood Jewish Education,

 .Meets the programmatic needs of its constituencies, i.e ־10

infant/toddler, paxent/child groups, year round child 

care, after school programs for kindergarten/primary 

grades, parental and family Issues.

11. Has the moral, professional and financial support of the 

sponsoring institution (synagogue, JCC etc.) as well as 

that of the Federation.

12, Is accepted as the first and foundational rung of the 

ladder of Jewish education.

FACTORS OBVIATING GOOD/EFFECTIVE PROGRAMMING, PRACTICE 
AND PERSONNEL

There is a lack of local and national understanding of what

► » • t 
early childhood Jewish education is and it •s critical

importance in shaping the thrust of the personality and

value/identification system. From this stems the askewed

educational philosophy/policy of 'agencies which do not view

early childhood programs as an integral part of total Jewish

schooling.
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the nursery school with classrooms with highest quality 

equipoenttand materiala do~i~ned for and used by· specific 

age groups. 

8, Aots as an advooate and aupport tor children and their 

families. 

9. Accepts respon~ibility for continu~lly educating the 

community about: Early Childhood Jewish Education, 

10. Meets the programmatic needs of its constituencies, i.e. 

inf8nt/todd1er, pa..rent/chi1d groups, year round child 

care, after school programs for kindergarten/primary 

grades, parental an~ tarn1ly issues. 

11. Has the moral, professional and financial support ot the 

sponsoring institution {synagogue, JCC etc.) as wel l as 

that or the Federation. 

12. Is accepted as the first and foundational rung of the 

ladder of Jewish education. 

FACTORS OBVIATING GOOD/EFFECTIVE PROGRAMMING, PRACTICE 
AND PERSONNEL 

There is a lack of local and national understanding of what 

early childhood Jewish education is and it•-~ critical 

importance in shapinq the thrust of the personality and 

value/identification system. From this stems the askewed 

educational philosophy/policy of ·agencies which do no t view 

~a rly childhood programs a~ an int~gral part of total Jewish 

schooling. 
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This has created the self defeating notion that "the nursery 

school must be financially self sustaining" i. e. existing 

only on tuition. At the same time, nursery schools are 

generally charged by their sponsoring agencies for rent, 

secretarial help (in those rare instances where it’s 

provided) and often other overhead items.

Such practices keep salaries extremely low and frequently there are 

minimal or no fringe benefits. Except in rare instances, 

the salary differential between a teacher with a B.A. in 

Early Childhood who works in a Jewish nursery school or 

Public school kindergarten can be $8,000-10,000.

The low salaries and lack o£ community recognition/status 

are major factors contributing to the national ״epidemic" of 

qualified,personnel shortage

ENHANCING JEWISH LIFE AND EDUCATION

Good/Effective programs of Jewish Early Childhood Education 

motivate parents to seek out, support and reinforce continuing 

quality Jewish celebration/learning experiences for their 

children and themselves.

such programs "plant the seeds" to support Israel, encourage 

people to enter Jewish professions and become active 

participants in the Jewish community due to enhanced valuing 

of Jewish life. This further strengthens Jewish identification 

and aids in recruitment and retention of qualified personnel.
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This nas created the selr defeating notion that •the nursery 
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only on tuition. At the same time, nursery schools are 

generally charged by their spcnsoring agencies for rent. 

secretarial help (in those rare instances where it's 

provided) and often other overhead items. 
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minilllal or no fringe benefits. Excgpt in rarG in~tanoas, 
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participants in the Jewish community due to enhanced valuing 

of Jewish life . This further strengthens Jewish identification 

and aids in recruitment and retention of qualified personnel. 
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According to Sylvia Fishman, assistant director of the 

the Cohen Center for Modern Jewish Studies at Brandeis, 

"There's a tremendous desire among both working and

non-working Jewish mothers in the U.S. for Jewish 

child care. In some cities without sufficient Jewish 

child care slots, parents who desire Jewish care have 

placed other children in non-Jewish situations.

Seven percent of the6e children are in child care 

settings houaed in church buildings.

In South America, where most of the Jewish children 

attend day schools, the community views early childhood 

education as the ceginning of Jewish education."

DEC 29 12:14 89׳ SPER־US COLLEGE S, MUSEUMDEC 29 '89 :2:14 SPER-us COLLEGE & MUSEUM 

-3A­

Report of Ecrly Childhood 
Jewi~h Educ~tion Consul t&tion Croup 
'rO 
The commi• sion on Jewish Education 

According to Sylvia Fishman, assistant director of the 

the Cohen Center for Modern Jewish Studies at Brandeis, 

•There'» a tremendous desire among both working and 

non-working Jewish ~nthers in the U.S. for 3ewish 

child care. In some citiea without sufficient Jewish 

child care slota, parenta who desire Jewish care have 

plQced other children in non-Jewigh situati ons. 

Seven percent of the&e children are in child care 

5ettings housed in church buildingc. 

In South America , where most of the Jewigh children 

atteno day schools, the community v iews early childhood 

educat:1on as t:he beginning of Jewish education." 



P.6/1689 :2:15 SPER’US COLLEGE 8< MUSEUM29 ׳ DEC

- 3 B -

American Jewish Committee's 1987 Statement on Fimily Policy

Jewish coauDDnal agencies.״ are in a position to respond to the issue of dependent 

and substitute care arrangements through direct child-care services-. The provision 

of such services and arrangements by Jewish communal institutions (synagogues 

community centers, day schools, etc.) would serve the dual purpose of supporting 

the needs of working parents and. at the same time, enriching Jewish family life״

Research indicates that Jewish day care has a positive impact on the identification and 

affiliation of other family members. There is also evidence that single Jewish parents and 

lower-income families are most likely to  make use o f day care. Thus, if the Jewish 

community meets the demand for high-quality day care by providing a  model 

characterized by parental involvement that includes religious education and the 

development of a positive Jewish identity for young children, it may also enhance the 

Jewish identity o f parents and their affiliation with the Jewish community.

Several factors inform this policy recommendation. First, Jewish community institutions 

lag significantly behind Christian churches in providing alternative day-care settings, and this 

gap needs dosing. Day care under Jewish auspices can also serve as a “gateway“ institution 

10 bring young Jewish couples into broader contact and affiliation with the organized Jewish 

community. And finally, although no evidence indicates that day care can in any way 

increase the depressingly low Jewish birth rate, the availability of such care under Jewish 

auspices would signal the high value the community places on children as, a source of self- 

fulfillment and cultural continuity.
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Resun:h indiur.es that Jewish day ca.re Im a positive impact on the identification and 
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increase lhe depr~ngly low Jewish birth rate. the availability ot such we under Jewish 
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fulfillment and Qllniral continuity. 
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in North America

Effective early childhood programs become.a source of synagogue 

membershipt.

CONSULTATION SERVICES:

&JE DEPARTMENTS OP EARLY CHILDHOOD EDUCATION - Exist in

only 10 cities in U.S. Six ar© full time. Prior to 1988 there were 7.

Oakland added in 1988> Philadelphia and Miami in 1989.

Nothing in Canada, Mexico, South America— except in 

Buenes Aire6.

Recently, JWB in New York added early childhood consultation as part 
of another portfolio.
Te a c h e r  t r a i n i n g :
Spertus College of Judaica - Chicago, 2 year cycle=18 credits 

Boston Hebrew college 2 ־ year cycle 

Assorted courses: Washington, Baltimore, Los Angeles,

Stern College and Yeshiva University in New York.

In-Service: Local agencies, schools, Israel study,

seminars sponsored by W20, JWB, BJE.

PROFESSIONAL ORGANIZATIONS:

National Jewish Early Childhood Network 

CAJE - Early Childhood Network

Association of Jewish Center Professionals - EQE component 

National Association of Jewish Early Childhood Specialists :

BJE/JWB.Department Directors

.Local J.E.C. taacher& associations 

Local Nursery Directors Councils
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Effective early childhood programs become .a ~ource of synagogue 

membership. 

CONSULTATION SERVICES: 

B.JE DEPARTMENTS OP EAR.LY CHILDHOOD EDUCATION - Exist in 

only 10 citiea in U.S. Six are tul l time. Prior to 1988 there were 7. 

Oakland added in 19881 Philadelphia and Mia.mi in 1989. 

Nothing in Canada, Mexico, South America--except in 

Bue nee Aire G. 

Recently, ,JWB in New York added early childhood consul tat i on as part 
of another portfolio. 
TEACHER TRAINING; 
Spertus coilege ot Juda1ca - Chicago, 2 year cycle=l8 credits 

Boston Hebrew college - 2 year cycle 

ASsorted courses: Washington, Baltimore, Los Angeles , 

stern College and Yeshiva University in New York. 

In-Service: Local agencies, schools, Israel study, 

seminars sponsored by wzo, JWB, BJE. 

PROFESSIONAL ORGANIZATIONS: 

National Jewish Early Childhood Network 

CA.JE - Early Childhood Network 

Association of Jewi sh Center ProfQssionals - £CE component 

National Association of Jewish Early Childhood Specialists: 

~JE/JWB .Depar~ent D~rec~ors 

.Local J.E.C. toacher~ aGGociati~na 

Local Nursery DirQctors Councils 
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Report of Early Childhood 
Jewish Education Consultation Group 
To
The Commission on Jewish Education 

in North America

WHO SPONSORS PROGRAMS?

Synagogues 
J.C.C.
CHABAD
Family Day Care

TYPES OP PROGRAMS

1. Infant/Toddler ages 6,veeks-35 months
Parent/child, morning nursery, mother13 day out.

Kindergarten, Drop in hourly child care, extended day

child care

Age 2^-3 transition classes.

2• 3-5 year olds
parent/child groups, morning or afternoon half day sessions

of 2,3,5 days per week. Pre-Kindergarten half day sessions.

Special interest classes, year round child care, summer

camp, cultural programs, museums

3. 6-8 year olds
Day school, supplemental school, summer day camp, special

interest classes, museums, cultural events, family activities

(outreach) vacation child care-

PARENT EDUCATION

Classes on ״Becoming a Family," Jewish Lamaz, Parenting issues, 

Parenting Centers, Support Groups for various clientele, 

Parent/Child groups, Family Holiday experiences. Newsletters, 

Holiday packets, other publications, bibliographies, articles 

on child rearing.

Associated Talmud Torahs 
Day Schools 
Private entrepreneurs 
Chicago BJE lab school
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J . C.C. 
CHABAD 
Family Day Care 
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Priva~e entrepreneurs 
Chicago BJE lab school 

l. Infant/Toddler agee 6.weeks-35 months 
Parent/Child, morning nursery, mother 1 3 day out, 
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Kindergarten, Drop in hourly child care, extended day 

child care 

A9e 2;-J transit ion cla5ses. 

2 . 3-5 year o lds 
Parent/child groups , morning or at t ernoon half day sessions 

of 2,3,5 days per week. Pre-Kindergar ten half day sessions. 

Special inter est c lasses, year round child care, s1.1n1mer 

camp, cultur al programs , museums 

3. 6-8 year olds 
Day school, supplemental s chool, summer day camp. special 

interest classes, museums, cultural events, family activities 

(outreach) vacation child care. 

PARENT EDUCATION 

Classes on "Becorn.ing a Family," Jewish Lamaz, Parenting I!u:ues, 

Parenting Centers, Support Groups for various olientele, 

Parent/Child groups, Family Holiday experiences, Newsletters, 

Hol i day p a cket s, other p ublication~, bibliographies, articles 

on c hild rearing. 
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Report of Early Childhood
Jewish Education Consultation Group
TO
The Commission on Jewish Education 

in North America

SLOCKING FACTORS

In addition to the OBVIATING FACTORS previously mentioneds 

National assimilationist thrust, lowered rates of conversion, 

sky-rocketing intermarriage, dealing with non-Jewish parents 

and/or non-Jewish extended families, non-jewlsh teachers and 

directors, lack of trained, committed, knowledgeable Jewish 

teachers, lack of sufficient teacher training institutions and 

trainers, lack of stipends to support training, lack of p.r. 

for existing teacher training facilities as well as the field, 

limited quality Jewish content materials for teachers, children 

and parents, competition from other professions now open to 

women, lack of funds, lack of sufficient quality Jewish Day Care, 

lack of appropriate programs for children below age 3, lack of 

state of the art facilities (except for Houston which built a 

$6,000,000 early childhood facility and Steven Wise Temple# L.A. , 

separate facilities for 3-5*s and below age 3} Lack of community 

cultural and media events to reinforce Jewish life.

Permitting TV programs to proffer intermarriage as a norm without 

a counter balance of ״normal" Jewish life programming.
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In addition to the OBVIATING FACTORS previously mentioned.a 

National assimilationist thrust, lowered rates of conversion, 

sky-rocketing intermarriage, dealing wi~h non-Jewish parents 

and/or non-Jewish extended families, non-Jewish teachers and 

directors, lack of trained, committed, knowledgeabl.e Jewish 

teachers, lack of sufficient teacher training institutions and 

trainers, lack of stipends to support training, lack of p.r. 

for existing teacher training facilities as well as the field, 

limited quality Jewish content materials for teachers, children 

and parents, competition from other professions now open to 

womQn, lack of funds, lack of sufficient quality Jewish Day Care, 

lack of appropriate programs for children below age 3, lack of 

~tate of the art faciliti~~ (exc@pt for Houston which built a 

$6,000,000 early childhood facility and St@ven Wise Temple, L.A., 

eeparate facilitie. for 3-s•s and below age 31 Lack of community 

cultural and medi, ev~nts to reinforce Jewish life. 

Per111itting TV programs to proffer intermarriage a6 a norm without 

a coun~er balance of "normal" Jewi~h life programming. 
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Facilitating Factors

Raising salaries and status, providing endowments for on- 

going range of needs, creating a national/regional plan for 

training teachers and directors including state of the art 

resource centers, publishing quality materials foi children, 

parents, educators, high communal recognition of teachers.

We need to create a cadre of upper level acadamicians 

specifically trained for integrating the highest level of

general and early childhood development/practice and Judaica 

theoretically and being able to translate that for 

practitioners, parents and communal leaders.

We need to create/provide appropriate job opportunities 

for highly trained, qualified personnel.

We need well stocked Jewish libraries (permanent and traveling,) 

Jewish childrens' museums.

We need to put into process, those factors which will do 

away with the stumbling blocks.

ENHANCEMENT

The general and professional Jewish community must accept 

the importance of early childhood education as th« 

foundation for all that follows in Jewish life*
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Raising salaries and status, providing endowments for on­

going range of needs, creating a national/regional pian for 

training teachers and dir,ectors including state of the art 

resource centers, publishing quality materials for children, 

parents1 educators. high communal recognition of teachers. 

We need to create a cadre of upper level acadamicians 

specifically trained for integrating the highest level of 

general and early childhood development/practice ~nd Judaic~ 

theoretically and being able to tra nslate that for 

practitioners, parents and communal leade r s . 

We need to create/provide appropr i ate job ODPOrtunities 

for highly traine d, qua l ified p e rsonnel . 

We need well stocked J e wish libra r i e~ (pgnnanent and traveling.) 

Jewish childrans 1 museums . 

We need to put into process, those faotore whioh will do 

away with the stumbling blocks. 

ENHANCEMENT 

The general and professio nal JawiGh comrr.unity must accept 

the i mportance of early childhood education a~ the 

foundation for all that follows in Jewish life. 
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_____ AUDIENCE_________
Jewish families with 
young children 
Boards of Federations, 
congregations, BJE,s, 
JCC's, universities, 
other Jewish educators 
from spectrum of 
Jewish education.
Diverse, alternative 
Jewish family structures״

PERSONNEL 
Trained Jewish 
professionals at every 
level including 
summer day camp; 
Trainers 
Professional 
Associations 

Community recognition 
Support staff (social 

services and 
health care workers)

1. Smaller Communities* 
___________ PROGRAM________
An array of services from 
infarcy-age 8 
(nursery, day care, after 
school care)
Jewish community supported 
family day care with 
properly trained providers
who participate regularly 
in educational programs.

INSTITUTIONAL SUPPORT/NETWORK ־ ־  
Early childhood Jewish education 
conceptualized as an integral part Of 
Jewish Jewish education and funded as 
such.
Scholarships far local, regional and 
national training programs.
Active recruitment and p.r.
Incentives for continued study.

_______________ MATERIALS ________
State of the art facilities indoor 
and outdoor.
Highest quality curricula,
Books for teachers, parents, 
children, classroom equipment, 
manipulatives, puzzles, games, etc. 
Materials for pre-service and 
in-service staff development, parent 
and community education.

*All suggestions made for smaller communities apply to regions and larger 
communities in addition to suggestions made for larger communities.
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1, Smaller Communities* 
PROGRAM 

An array of services from 
infar"cy-age 8 
(nursery, day care, after 
school care) 
Jewish conununity supported 
family day care with 
properly trained providers 
who participate regularly 
in educational programs. 

PERSONNEL 
Trained Jewish 
professionals at every 
level including 
summer day camp. 
Trainers 
Professional 

Assooiations 
Community recognition 
Support &taff (social 

servicaa and 
health care workers) 

AUDIENCE 
Jewish f amilies with 
young children 
Boards of Federations, 
congregations, BJ~•s, 
JCC's, universities, 
other Jewish educators 
from .peotruro of 
Jewish education. 
Div9rse, alternative 
Jewish fami ly 5tructures, 

MATERIALS 
State of the art facilities indoor 
and outdoor. 

I -NS'l'ITUTI ONAL SUPPORT /NETWORlC 

Highe.t quality currioula, 
Books £or te~chars, parents, 
children, classroom equipment, 
manipulacives, puzzlee, games, etc, 
Materials for pre-service and 
in-aarvice staff de1/elopment, parent 
and community education. 

Early childhood Jewish education 
conceptuali~cd as en inte<3ral part o! 
Jewish Jewish education and rundea as 
such. 
Scholcr5hip~ for local, regtonal and 
national training programs. 
Active recr uitment and p.r. 
Incentives for continued study, 

*All suggestions made for smaller communities apply to rsgiona and larger 
communities in addition to suggestions made for larg~r communities. 
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Larger Communities 

111 addition to suggestions for smaller communities:

______ AUDIENCE
Special needs 

children 
New immigrants 
Librarians
Museums 
Publishers

PERSONNEL
Mentor system 
Subsidized 
internships 

Train E.C. 
personnel to 
view themselves 
as part of 
total womb to 
tomb Jewish 
education.

____PROGRAM_____________________
Degree programs m  Early Child- 

hood Jewish education for 
spectrum of personnel needs: 
teachers for 0-3;
3-5; 6-8(especially for 
religious schools,) directors,
consultants, librarians, 
museum directors, etc. 

Regional lab sohools 
Museums
"New baby program" -
Jewish Lamaze, including 
Jewish birth basket delivered 
to home by teacher.or
nursery director,
"Becoming a Jewish Family" 
workshops and newsletters, 
wide range of Jewish family 
experiences.

INSTITUTIONAL SUPPORTTnETWOKK 
see smaller communities

m a t e r i a l s
Major'EarTy~cKT£dftoo3 Resource " 
Center and workshop space. It 
should include aooroDriate 
collections and work areas for 
all .the fine and creative 
arts and media.

Include appropriate inclusions 
for special needs children.

DEC 29 '89 :z::s SPER- us COLLEGE & MUSEUM 

-9-

2. Larger Communities 

Iu addition to sur;1qestions for smaller communities: 

PROGRAM 
Degree programs in Early Child­

hood jewish education for 
spectrum of personnel needs: 
teachers for 0-3: 
3-5: 6-S (aspeeially for 
religiou. schools,) directors, 
oon5ultant., libr~rians, 
mus~um directors, eto. 

Regional lab soh.ool. 
MU68Uin6 

•New baby program" -
Jcwi3h Lamaze, including 
Jewish birth basket delivered 
to home by teacher _or 
nursery director, 
"Becoming o. Jewish Family• 
workshops and newslettera, 
wide range of Jewi~h family 
experiences, 

PERSONNEL 
Mentor system 
Subsidized 

internships 
Train E.C_ 

perS1onnal t o 
view thamsal..vas 
as part of 
total womb to 
tomb .;Qwi.h 
education. 
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AUDIENCE 
Special needs 

children 
New immigrant s 
Librarians 
Mus.e.u:ns. 
Publishers 

MATERIAisS I NSTITUTIONAL SUPWRTlNEffiORK 
-Maj or ·rarTyt:Ifi'.@nooa'-R"""e ..... s ..... o ... u·--r -c-e--=-see sma ller communffTes--

Center and worksho~ soace . I t 
should include aoorooria te 
collections and work areas for 
all .the fine and creative 
arts and media. 

Include appropriate inclusions 
for special needs children. 
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AUDIENCE 
CAJE, JESNA,

JWB, Jewish 
institutions of
higher learning 
world wide.

PERSONNEL 
£ubs idi ted traveling 

troups of Jewish 
cultural artists 
trained to work 
with young Jewish 
children and 
families.

3. Continental Planners 
PROGRAM

Accreditation Program and 
Teacher Certification 
(see accreditation plan o£ 
the National Association 
for Education .of Young children 
NAEYC) in conjunction with 
National Association of 
Jewish Early Childhood 
Specialists - NAJECS 

National summer camp training 
program in fine and creative 
arts.

INSTITUTIONAL SUPPORT/n ETWORK 
On*going research 
Advocacy/Public Policy

MATERIALS־
National Jewish content TV programs 
Israel connection
Curriculum development integrating 

general, Judaic content and 
Hebrew language.

Wide range of publications for
educators, parents, children and 

school boards.

Our group wishes to emphasize:

The professionalism of the field of Jewish Early childhood Education, with 
all of its manifestations: Personnel/recruitment, pre and in-service
education, retention, image, advancement, and increased, professional and 
accademic opportunities. Funding must be made available, not only for 
personnel but the wide range of issues affecting the delivery of high 
quality Jewish Early Childhood Education services.
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3. continental Planner3 
PROGRAM 

Accreditation =p_r_o_g_r_am __ And 
Teacher cert1ttcation 
(see accredita~ion plan 0£ 
the National As&oci~tion 
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PERSONNEL 
subsidiied traveling 

troup. of Jewish 
cultural artists 
trained to work 
with young Jewish 
children and 
fai:nilie$. 

for Educat1on..ot Young chiidren -
NAEYC) in conjunction with 
National Association o! 
Je~isb Early Chi1Qhoo~ 
Specialists - NAJECS 

National summer camp training 
program in fine aod creative 
arts. 
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AUOIENCJ!: 
CAJE, JESNA, 

JWB, Jewish 
i nstitutions of 
higher learning 
world· wide. 

MATERIALS INSTITUTIONAL St.WPO~T/~ETWoruc 
On•go1ng research 
~dvocacy/Publ1c Policy 

~ational Jewish content TV programs 
Israel connecti on 
Curriculwu development integrating 

general, Judaic content and 
Hebrew language. 

Wide range of publicatio ns for 
educa~or~, parentG, childr en and 

:5chool bocrd s. 

--- - ------------------ ----- ----- ----------
Our group wishes ~o emphcsi~es 

The protess1onalism of the field of Jewish Early Childhood Education, with 
all of its man1!estation~: Fereonnel/recruitrnQnt, pre and in-service 
education, retention, image, advancement, and incraased,professional and 
accadernic opportun1~1es. Funding must be ~ad9 available, not only for 
personnel but the wide range of is~ues affecting the delivery of hi gh 
qual i ty Jewish Early Childhood ~d~c~tion =ervioe&. 
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PARTI

NAEYC Position Statement on 
Developmentally Appropriate Practice 

in Early Childhood Programs 
Serving Children From Birth Through Age 8

*

opment or how they learn In fact, a growing b׳> iy of 
research hae emerged recently affirming that children 
learn m ost e ffective ly  through a co n crete , piay-
Oriented approach to early childhood education.

In addition to an increased emphasis on academics, 
early childhood program s have experienced  other 
changes Tlit׳ number of p r o e m s  has  increased in re* 
sponse to tin• growing demand for out-of-home care 
and education during the early years. Some character- 
istics of early childhood programs have also changed 
in the last few years. For example, children are now  
enrolled in programs a: younger a^es, many from in- 
fancy. The length of the program day for ali ages of 
children has b<־t:n extended in response to the need tor 
extended hours of care for employed families. Simi- 
larly, program sponsorship has becom e more diverse. 
The public schools are playing a larger role in pro-
viding prekindergarten programs or before- and after-
school child care. Corporate America is also becoming 
a more visible sponsor of child care programs.

Programs have changed in response to social, eco- 
nomic, and political forces; however, these changes 
have not aiways taken into account the basic develop״ 
mental needs of young children, which have remained 
constant. The trend toward early academ ics, for ex-
am ple, Is antithetical to  what we know about how
young children learn. Programs should be tailored to
meet the needs Of children, rather than expecting chil-
dren to adjust to the demands of a specific program.

Introduction
Tlie quality of our nation's educational system has 

come under intense public scrutiny in the 1980s. While 
much of the attention has been directed at secondary 
and postsecondaiy education, the field of early child- 
hood education must also examine its practices in light 
of current k now ledge of ch ild  d ev elo p m en t and  
learning.

The purpose of this paper is to describe develop- 
mentally appropriate practice in eariy childhood pro■ 
grams for administrators, teacners. parents, policy  
makers, and others who make decisions about the care 
and education of young children. An early childhood  
program is any pai l *day or fulUday group program in a 
center, school, or other facility, that serves children 
from birth through age 8. Early childhood programs in* 
elude child care centers, private and public preschools, 
kindergartens, and primaiy grade schools.

Rationale
In recent years, a trend toward Increased emphasis 

on formal Instruction in academic skills has emerged 
in early childhood programs. This trend toward formal 
academic instruction for younger children is based on 
misconceptions about early learning (Elkind, 1986). 
Despite the trend among some educators to formalize 
instruction, there has been no comparable evidence of 
change in what young children need for optima) devel-

Position Statement
sponding to the needs of families. Although the quality 
01 an ean yLv.JmTdhoou program may be a/fected by 
many factors, a major determinant of program quality 
is the extent to wine FT knowledge prc^ild development 
l i  applied m program practices— the degree to whicft

The National Association for the Education of Young 
Children (NAEYC; believes that a high quality early 
childhood program provides a safe and nurturing envT 
ronment that promotes the physical, social ,־emotional, 
and cognitive development of young enharen while r£-

' 

I 
I • I 

P.1<V16 

PART I 

Nk~C Position Statement on 
Developmentally Appropriate Practice 

in Early Childhood Programs 
Serving Children From Birth Through Age 8 

Introduction 
The <iuality of our nc'!!iOn's l"ducational system has 

come w,d~r intenst public SC'rutiny in tht" l980s. While 
murh of the attention has been directed at second.uy 
and postse<.:ondazy education, the field of early child­
hood education must also examine its practices in 1;ght 
of currenl know!edl,!e of child d1:velopment and 
leamin:i. 

The purpose oC this paper is to describe develop­
mentally appropriate 1m:1ctice in early childhood pro­
grams for administrators. tc:acners. parents. oolicy 
makers. and others who make decisions about the care 
and education of youn~ rhildrt>n. An early childhc•od 
program is any parl •<l,,y or lull•day 2roup pr~ram in a 
center. school. or other facility. that serves children 
from birth 1h~ou2h age 8. Early childhood programs In­
clude child care centers. private and public preschools, 
kindergartens, and primary grade schools. 

Rationale 
In recent years, a trend toward lncrea~d ernphzisis 

on rormal lnstru<:tion in ctcademic skllis has emerged 
in early Ulildhood programs. This treno toward lormzil 
academic instruction lor younger ch!l<.lren is based on 
misconceptions about early learning (Elkina. 1986). 
Despite the trend among !;ome educators to lormzuize 
instruction, !here has been no comparable evidence of 
change in what young children n~ tor optimal devel-

op,nent or how thay leol!n In fact. a growing l),, ly of 
r~,udl has: emergt>d rec:P11tly atcinning th2r children 
IE,arn moi.t elf1:1ctivoly throuuh .t concrete, play• 
oriented approach to early childhood. education. 

In addition to an iricreai:ed 11mphasis on .c.aaemic,. 
early Childhood progr.un, have experienco!d other 
changes Tlw number of prO'{llm£ ha.& incre.u;:ed in re­
sponse to tiw growing de~nd for out.,.f.l\ome ~re 
and educati<>n during th~ early years. Som@ charact@r­
i.stic, of early childhood program1; hav11 al50 chan~d 
in the l~t few yelll'S. For example. childr<!n are now 
enrolled in program~ a: younger ~es, m&ly !tom in­
fancy. The len~th ()f the program day for all age1. of 
children h~ ~n extended in r~pontie to the n .. d for 
extended hourll of ~,c for employed families . Simi­
larly. program :,pon:,or:,,hip has become more diverse. 
The public school:1 arc playing a larger role, in pro­
viding prckindergar.en program! or before- and after­
school child care. Corporate America is also becoming 
a more visible :1ponsor of child ct1tC progrlU'n$. 

Programs have chimsed in ~pon:ie to ,oc.ia.l, cco• 
nomic, and political furees; however, th~e changes 
haYe no! aiwa~ taken inta occount the ba,ic dcvclop­
mencal needs ol young children, which have remained 
constant. The trend 1oward early academics, for ex• 
ample, Is antithetical to whac we know about how 
young Ct'lildren learn. Programs should be tailored to 
meet the nee<Js Of Cl"liidren. rather than expecting chil· 
dren to adjust to the demands ot a specific program. 

Position Statement 
spondin~ to the ~eeds of h1milie:1. Although the quality 
ora.n t>&fiy t:fflt<lhuW p?ogram may bt affected by 
many !actors. a major dete.-minant ?I pr<1r11m quality 
i~ the extent 10 wni'cnkn""'t'"""1ed,l: of chlld c-velopmedt 
'!sappuea 1n pro~ram practices-the dl""J:ree to which 
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the program is deoelopm entally appropriate. NAEYC 

beiieves ׳.Ival mgn quality, developmental^  appropriate ׳
programs should be available to all children and their 
families-

In this position paper, the concept of developmental 
appropriateness will first be defined. Then guidelines 
will be presented describing how developmental ap- 
propriateneas can be applied to four com ponents of 
early childhood programs; curr:cuium; auuit-chufl in- 
teractions; relations between the home ang program; 
ana developmental evaluation "of children, in־ e  state- 
ment concludes with a discussion 01 major policy im- 
plications and recommendations. These guidelines are 
designed to be used in conjunction with NAEYC's Cri- 
teria for High Quality Early Childhood Programs, the 
standards for accreditation by the National Academy of 
Early Childhood Programs (NAEYC, 1984).

Definition of 
developmental appropriateness

The concept of developm ental appropriateness has 
two dim ensions: age appropriateness and individual 
appropriateness■ ־ ’

1. A ge a p p r o p r ia te n e ss . Human d evelop m ent re- 
search indicates that there are universal, predict* 
able sequ en ceaof growth and change that־ occur in
ל children during the first־־  years oi me. 1ne?e fffe- 
aictable changes occur in all domains oi develop- 

— physical, cmotionnl, socia l, and cognitive- 
Knowledge of typical d evelop m en t of cnllflren  
within the age spun served by the program provides 
a fram ework from w hich teach ers prepare tne 
 •learning environment and plan appropriate experi־
en ces. ־

2. In d iv id u a l a p p r o p r ia te n e s s .  Each child  is a 
unique penlon wlm arilndiViflual p^rorn and timing 

01 growth, as well as individual personality, learning 
Style, and family background. Both the curriculum 
and adults‘ interactions with cdiTdren should be re- 
sbonsivf■ to individual d eferen ces . Learning־ '^sbonsivfr t<1 in d iv idu al tTTiferen^pg. Learning in 
VQum? children is the result of interaction between  

~lne child's thoughts and experiences witn mateTials, 
ideas, and people. These experiences should maich 
the child’s developing abilities, wmie aiso*־cfial- 
lending m e Child's interpgt and understanding. 
Teachers can use child developm ent knowledge to 

jdfemltV range Of appropnat^־ r>e^/1v!or3, activities, 
and materials for a specific age group. This knowledge

k m  ■ u i u p f i  !!1 . » -ji-nss ״י 

g f  » : r ׳״־ד   *

The curriculum and adults' interaction am responsive to indi- 
vidua! differences in ability and interests.
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Tlte "'"iculum and adults· inferacrion are rl!'SDOflSi~ ro indi­
riidual diKtrtnces in abiliry ond inrerests. 

the ro+<r1m i1 d1t"'1iupmellfalfy appro . riart:. NAEYC 
befotves ! ~ 1 q 1ey, developmentolfy aµprupriate 
progr..rt\£ $hou!d be available to o.ll children 4nd their 
famili~-.. 

!n lhis poi;ition p..per, the concept of deue,lopmt!nra/ 
app,-opriatene.~.< will lirst be <'cfined. 'nlen guidc!lnes 
wi.ll be prei;ented de:icribing how developmental ap. 

ro riat4!~5 con be applied to four componentS ol 
e.rly childh program:s: curnculum; a u -c n­
terac~1ons; relation:. Gctwc:1::n !lie 1\ome anc prJUram; 

"Knd deveTop~htr.l C'Vllluation of dilld,en. I ne state-
ment c:ondude, w1rn a aiscusslon of ma1or policy im­
plic~tion:s and ~commendations. Ttu:se guidelines art 
designed to be used In conJunction with N,\(YC-s Cri• 
teria for High Quality Early Childhood Programs. tfle 
:standards for accreditation t>y the National Academy of 
Ee.rly Chilc!t'lood Programs (NAEYC, 1984). 

Definition of 
developmental appropriateness 
-The concept of d11velopme11tal appropriutenesr has 
two dimensions: ag~ appropriateness and individual 
approoriatenqs..,, 

2. Individual ~ppropriatenus, Each child is a 
uni ue person Wiill :!11'"1nd1v1dwl pcrm!rn and l1ftrnlg 
o growl . as well as in w1 ual oersonality. learning 
S!Yle. and family ba<·kl!round. Both the curriculum 
and adults' intera('tions wi th children should 6;""re• 

:n;o11~1# tu md1v(d11ai ojlrerencei;. Lu&;i~in 
~ children is the resuh <.>lTnteraction tween 

tne child's thou hts an i!Xperiencei. 1.111 m. ~ ial,, 
1 eas. a le. Thtse expe,-ienc:es snou , ch 

child's develoom~ ab1f.l1e$. while al,o c~t-
1en~m e sh1l<fs intereet ae1f understan !l'lg. 
Teachers can u,e child devE-lopment ktlowledg~ to 
e~ ,.,n e of ap ro r1s av1Q1"3, act1'11tic,, 

and material, for a specific age ;group. l 'h1:i ___...,_._ __ 

t 
' i 
i 
! .. 

. 
r , 



P.16/16<LV כם j.c-<L\a bKEKUb COLLEGE & MUSEUM

ress along the developmental sequence from the sen- 
sorim־ otor inte1na&nc& 01 InTancy to preoperaflonal 

^thought in the prescfaxil years to the'concrete gggVa- 
tional thinking exhibited by primary children (Fein, 

^1979;Fromberg. 1986; Piaget. 1952: Sponseller. 1982). In 
addition to its role in cognitive development, play also  
servtH! lulfiorunt functions In children 1 physical, fimo- 
iioh a :, ana sociai d evelopm ent (Herron & SullOn- 
^mith, 1974). ThtTrelore, child-initiated, child-directed, 
teacher-supported play is an essential component of 
developmentallv appropriate practice (Kein /L RivUin 
1 9 8 6 ) . -------------- ’

is used in conjunction with understanding about indi- 
vidual children's growth patterns, strengths, interests. 

ana exp er ien ces to~design  th e  m ost appropria te  
learning environment. AJthough the content of the־g\jr- 
riculum is determined by many factors such as tradi- 
tion, the ׳subject matter of the disciplines, social or cul- 

~tu/aT־vaiues. and parental desires, lor the content־and 
־ ^teaching ttr^t^uies to he 0evero'm6r1 tally appropriate 

~they mutt be age appropriate and individually apprcT- 
priate.

Children’s  ploy U a primary vchidc for and indicator 
of tbeir mental growth. Hay enables children to prog-

Guidelines for Developmentally Appropriate Practice
needs, strengths, and interests. Curriculum is 
based on both age-appropriate and individu- 
ally appropriate information. For example, in- 
d iv idual c h ild re n 's  fam ily /cu ltu ra l back• 
grounds—such as expressive styles, ways of 
in te rac ting , play, and  gam es—are  used to 
broaden the curriculum for all children.

I. C urriculum

A developm entally appropriate curriculum  for 
young children is planned to be appropriate for 
the age span 1,1 the children within the group and 
is im plem ented with attention to the different 
needs, in terests, and developm ental levels of 
those individual children.

C. C u rricu lu m  p la n n in g  e m p h a siz e s  le a rn in g  

a s  an  in te ra c tiv e  p r o c e s s . T e a c h e rs  p r e .  
p a re  the en v iro n m e n t fo r  c h ild re n  to  le a rn  

th ro u g h  active e x p lo ra tio n  an d  in te ra c tio n  
w ith  a d u lts , o th e r  c h ild re n , a n d  m a te ria ls  
(Biber, 1984; Fein, 1979; Forman & ICuschner, 
19)43; Fromberg, 1986; Coffin & Tull, 1985; 
Griffin, 1982; ICamii, 1985; Lay-D«pyera & Do- 
pyera, 1986; Powell, 1986; Sponseller, 1982).

The process of interacting with materials 
and p eo p le  r e su lts  in learn ing . F in ished  
products or •־correct" solutions that conform 
to adult standards are not very accurate cri- 
teria for judging whether learning has oc- 
curred. Much of young ch ildren’s learning 
takes place when they direct their own play ac- 
tivities During play, children feel successful 
when they engage in a task they have defined 
for th em se lves su ,׳ ch  as finding their way  
through an obstacle course with a friend or 
pouring water into and out of various con- 
tainers. Such learning should not be inhibited 
by adult-established concepts of completion, 
achievement, and failure. Activities should be 
d e s ig n e d  to  c o n c e n t r a te  on  fu rth er in g

A. D evclopracutoH y a p p r o p r ia te  c u rric u lu m  

p ro v id es fo r all a re a s  of a ch ild ’s d evelop- 

m eat: ph y sical, e m o tio n a l, so c ia l, a n d  cog- 
a itiv c  th r o u g h  a n  I n te g r a te d  a p p r o a c h

(Almy, 1975; Biber, 1984; Elkind, !;)86; Forman 
& Nuschner, 1983; Kline, 1985; Skeen, Garner, 
& Cartwright, 19»4;Spodek, 1985).

R ea listic  curriculum  g oa ls  for ch ild ren  
should  ad dress all of th ese  areas in age• 
appropriate ways. Children’s learning does not 
occur in narrowly defined subject areas; their 
development and learning are inlegrated. Any 
activity that stimulates one dimension of de- 
veiopment and learning affects other dimen* 
*ions as wejl

B. A p p ro p ria te  cu rricu lu m  p la n n in g  is b a se d  
o n  te a c h e rs ’ o b se rv a tio n s  a n d  re c o rd in g s  
of e a c h  c h ild ’s  sp e c ia l in te re s ts  a n d  devel- 

opcaental p ro g re ss  (Almy, 1975; Biber. 1964;
' Cohen, Stern, &  Balaban, 1983; Goodwin & 

Goodwin, 1982).

Realistic curriculum goals and plans are 
based on regular assessm en t of individual

.'·'• 
·' . .. 
~ 
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is used in conjW1Ctlo ith u d~rstan in£! about indi• 
v, ctn ren s growth patterns. stren ttls. m er~t!. 

experiences o ei1i(!n the most appropr1 te 
""tiirnina :mviwnm@nt. Although the content of ihe a.,. 

.. r1oilum is determined by many !actors such as tradi• 
tton, Ole !/J..i61ed nutter of the disc'iprriies, social or'ciil-

niht'Vln.ies, .and entaJ dK1res. for the contenf and 
_e mR st•~1egiK IC> eve omen~II~ <1ppropri.at~ 
they mu,t be age appropnate "1d individually appro• 

~ -
Children's pl11y i, o. prime.ry vehicle for 1Jnd indicator 

of their mental growth. Play enable-3 children to prog-
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res~ alont the developmental sequence from the stn­
sorimotor inte111yence uf infancy lo pr~Of)f!ra'iional 
-uii1u~t in the oresc oql ve11r-s to i}-;;; concrele op0'a-

-Tional thinkin(! exhibited by prim11ry children •(Fein • 
-,979: Fromberg. 1986: Piaget. 1952: Spanseller. 1982). In 

~dition to its. role in cognitive development. play also 
-!,@rvH irtlf'.!ort.:.nt func:tions in children·~ pnyslc.l, "1-no­
uonl, , ana ~c,c1;1, d"'velopment (Herr£Jn & Su"\ton­
~rruih, 1974)_ Therefore, ch1Id-lrtitiated, child-directed, 
twcl-ier-~upp,orte<I pl.1y 1i. .in ~-.e,111al coml)()nent of 
.9evelopmenfally «DJ?.(eip,,arc practice ( Fein it RivlJii, 
1986). 

Guidelines for Developmentally Appropriate Practice 
I. Curriculum 

.>. dev~lopmentally appropriate curriculum for 
y&tJng children is planned lo be appropriate for 
the age sp..11 ,,, ch~ children within the eroup ·and 
1• , implemented with attention to the different 
needs, interest~, and developmental levels of 
U\OS.e individual children. 

A. Dcvclopnacntblly appropriate c11rri~ulu11A 
provide• for all area& of o child'• develop­
S11Cnl: phyah:al, emotional, ,ociol, and c:og­
oitivc thro11gh an Integrated approach 
(Almy, 1975; f:Siber; 198-4; Elkind, 1:1::i6; Forman 
& l\usctmer, ]983; Kline, 1985; Sk"n, Carner, 
& Cartwrl&ht, 19!S'I; 51,)0dek, 1985). 

Realistic curriculum goals for children 
should address all of these areas in age• 
appropriate ways. Children's lec1rning does not 
occur in narrowly defined subject areas; their 
develoPment and learrun2 are integrated. Any 
activity that stimulates one dimension of de. 
veloprnent and leart1ing affects other dimen• 
1ioM as well. 

I, Appropriatt: curriculum plnnalng i• based 
on teac.ben• ob,ervatlons and recordings 
of each d1lld'• •pecfel Interest• and devel­
opmental Pf"OIN:SS (Almy, 2975; Biber. 1984: 

• Cohen, Stem, & Balaban, 1983; Goodwin & 
Goodwin, 1982'). 

Realistic curriculum goals and plans are 
based on regular assessment of individual 

needs. streniths. and interests, Cc1rriculurn is 
based on both a2e-appropriate and 1ndividu­
ally appropriate information. For example. in­
dividual children's family/cultural back­
grounds-such as expressive styles. ways of 
interacting. play. and games- are used to 
broaden Ole curriculum for all children. 

C. Currktdum planning emphasizes learning 
as an interactive procea11. Teachera pre. 
pare the environment for chlld ,e n to learn 
through active exploration and interaction 
with adults, otht!r cl,Udren, and i:nareriala 
(Biber, 1984; F'ein , 1979: F'orm-n i& ~hner, 
1983; Fromberg, 1986; Coffin & Tull, 1985: 
Gri ffin, 1982; Kamii, 1985; Lay-Dopyera & Do­
pyer., l~; Powell, 1986; Sponseller. 1982). 

The process of interacting with materials 
and people results in learning. Finished 
products or ··correct" wtutions that conform 
to adult standards are not very ,accurate cri­
teria !or judging whether learr:i:ng has oc• 
curred. Much ol young children's learning 
takes place when they direct their own play ac• 
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SESSION I

A־ Portrait of good/effective education in supplementary schools

There- are actually two different kinds of supplementary 
schools across the country: community and congregational. Since 
there are only a few community supplementary schools that are yet 
in existence, we will focus our attention on the nature of the 
effective congregational schools.

A successful/effective/good congregational school can only be 
talked about as part of the larger ecosystem of which it is a part, 
the congregation. This means, that only when the key stakeholders- 
-i.e., rabbi, educator, school faculty, parents, students, lay 
leaders— are invested in the total success of the educational 
endeavor will it actually be effective. That is to say, a 
congregational school can have all the elements that make for 
effectiveness as documented in the literature on effective schools, 
but it will not be effective unless it is in sync with the 
setting of which it is a part.

The elements necessary for effectiveness that we felt 
necessary— a shared vision; an articulated, substantive curriculum 
based on substantive Jewish learning; strong leadership, supportive 
climate; regular and open communication— are documented in the 
literature on effective schools. The perception of the stakeholders 
that they are involved in "avodat hakodesh"— holy work adds a 
somewhat distinctive Jewish twist to the notion of shared vision.

B. What characterizes good and effective education in your area?

- strong instructional leadership
- warm school climate
- high expectations for everybody involved
- educating whole person
- sense of community
- legitimate partnership between lay and professional leadership
- shared vision by all stakeholders (lay and professional)
- seriousness of standards
- administrative coherence
- clear school culture
- runs like a school
- enough teachers to learn from
- continuity in personnel
- extends beyond four walls of classroom
- ongoing evaluative process by all stakeholders
- ongoing growth
- meaningful areas for parental involvement
- willingness to take risks, supportive atmosphere for trying new 
ways
- part of a context/whole, the congregational - everyone feels part 
of the whole
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- well defined curriculum
- extensive open communication between stakeholders
- must include substantive Jewish learning
- perception of participants (lay, professionals and learners) that
the enterprise is "holy work" and that participants are good at 
what they do.
- closed ecology— self-renewing in terms of staff, i.e., staff 
development ongoing part of the life of the school

C. Factors that poor/less effective practice have in common.

- stakeholders may all be present but they didn't actually function 
as a team
- poorly defined, wishy washy curriculum
- stakeholders don,t really buy in
- communication between members of group poor (no one has skills
to facilitate the meetings of the team)

SESSION II

How will good/effective programs enhance the educational field and 
Jewish continuity?

Most important effects
- most Jewish kids in America, if they receive any Jewish education 
at all will receive it in a supplementary school setting, thus 
supporting supplementary schools has the potential to nurture our 
next Jewish generation in this country (The supplementary school 
system is analogous to the public school system. Imagine if, we 
in America, could really provide excellence in our public school 
system, how our society would be enhanced!)
- the synagogue is still the dominant institution in American 
Jewish life, if we accept the notion of the interdependence of 
school and congregation, then enhancing the school, enhances the 
major institution on the American Jewish scene

Other effects
- provide forum to learn and do Jewish stuff
- provide positive role models for Jewish living
- kids would continue to be in school - Jewish education programs - 
thru high school and college
- kids would be in place to train and assume leadership roles
- put a + value on mitzvot
- perception of Jewish supplementary school would become positive
- encourage people to consider Jewish ed as a career
- no personnel shortages
- enhance community cohesiveness (vehicle for creating community 
dialogue)
- make recruitment easier
- sustaining the system would be easier
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- whole enterprise would be more exciting and creative because of 
perceived perception of success and because of appropriate 
funding and resources

SESSION III

There are a variety of kinds of programs which currently comprise 
our area. One way they can be categorized is by sponsorship:

a. congregational
b. multi-congregational
c. communal elementary
d. communal high school
e. central agency-operated

Within the congregation setting, another organizing feature is by 
number of times a week a program meets and the age group the 
program serves. For example:

a. primary grades— clients: 3-7 year olds, meets once a 
week on Sunday

b. Hebrew school— clients: 8-13 year olds, meets multiple 
days

c. confirmation— clients: adolescents, meets one evening 
a week

Within these kinds of programs there are some interesting form 
breaking paradigms:

a. family schools
b. Shabbat morning schools (which link celebratory life 

of the community with the life of the school)
c. Havurat Noar type programs (1 year communal 

intervention into synagogue programs, usually high 
school age)

d. third day elite program (those who care most come to 
school more)

e. Madrichim type programs which direct the growth of 
learners toward becoming teachers

f13 ־ mitvot programs which hook bar mitzvah age students 
with lay leaders who become their "mitzvah" advisors

g. "x" number of whole days per year plus intensive 
summer experience— also usually for Bar Mitzvah age 
and up

Then there are programs that exist within the congregational school 
setting that enhance and enrich that which generally takes place 
in the classroom. We have enumerated some of these programs. In 
each case, we have tried to label program types. Letter a 
describes some of program's goals; letter b gives several examples 
of sucYi programs in existence.
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Field trip
a. - provides opportunity for enrichment

- expands walls of classroom
- exposes students to resources not found in class

b. museum visit
visit to "matzah" factory 
cemetery visit 

Retreat
a. - develop sense of community

- provide an opportunity to learn by doing
- provide Jewish role models
- show Judaism "live"
- provide a primary social experience

b. Shabbaton by grade or by school away 
1 day in town
a retreat with another synagogue school 

Class and retreat
a. combine goals of 1 & 3
b. "havurat noar" type program 
Life cycle training
a. - to give skills in life cycle areas

- to increase familiarity with and observance of 
life cycle events

- to increase potential of continuation of Judaism as we 
know it

b. 13 mitzvot programs 
bar/bat mitzvah training 
confinnation type programming

Student - teacher programs
a. - to tie teens to community

- to provide age appropriate experiences for teens that
are rewarding within a Jewish center

- to teach leadership and teaching skills with hopes of
generating future leadership

- to create role models for younger children
b. ma,aseh program in the San Antonio 

teaching assistantship programs
Social action programs
a. - to put into practice what we teach

- to create an opportunity to practice desirable adult
behavior

- to create a "vivid" experience that is real (hands on) 
an experience of learning to and learning about

b. - tzedakah fair
- ongoing nursing home visit
- food bank
- meals on wheels
- tutoring younger kids

1 shot school wide community programs
a. - to provide an experience of community

- to provide an opportunity to do "Jewish" in addition

l . Field trip 
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to learn about
b. Holiday programs

crisis oriented programs 
8. Academic credit bearing programs

a. - to demonstrate that being in Jewish school/learning
what happens in a Jewish school matters in the "real 
world

b. - Hebrew language courses in Hebrew high school settings
for which secular high school language credit is given 

Junior congregation ־9
a. - to create community

- to teach davening skills
10. Parent education

a. - to enhance parent knowledge, attitude, commitments
- to create partnership between parent and school
- to provide an opportunity to expand on/build on old 

learning from an adult perspective
b. - parallel programs for parents (PEP)

- holiday workshops series
- lecture series
- parenting classes
- Hebrew classes

11. Family education
a. - to help family work more effectively with school

- to enhance Jewish family living
- to give family a common base of Jewish and general 

information
12. Staff development

a. - to orient staff to school culture
- to prevent burn out, enhance retention
- to "keep the flame burning"
- to create a community among faculty

13. Youth Group
a. -to take learning and put it to practical use 

-to reinforce sense of community
-to create different ways for students to "connect" with 
the school

14. Jewish arts
a. -different means of having children relate to material 

-reaching those who misght not be reached by conventional 
methods
-to reinforce learning by ״doing"

Session IV
•»

Given the current state of the field, how might we best facilitate 
better and more effective programs, practices and personnel?

What a're the blocking factors?
- funding, lack thereof - no pay for teacher preparation, no 
benefits
- lack of qualified personnel to plan and implement
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- unwillingness of people to participate
- lack of interest
- personnel burn out
- lack of colleagues/support
- lack of status
- difference in attitude between professional and lay

re: program
- low expectations of public - federation and community powers
- low expectations of teachers for students and what can be learned
- low expectations of parents of school itself
- low expectations of lay people in general
- inadequate physical environment (poor upkeep)
- inadequate supplies
- inadequate materials (textbooks)
- untrained personnel
- no funding for going to school
- lack of subsidies and stipends for training
- inability to get certification or accreditation
- not enough opportunities to work full time as a teacher־
- no mechanism for "creating full time" employment
- materials - inadequate
- no central clearinghouse for materials
- wimpiness and cowardice of educational leadership

WHAT ARE ENABLING FACTORS
- colleagues
- working as a team sharing, critiquing and brainstorming)
- proper funding
- comm, support
- fulfills perceived need
- shared vision or goal
- "success breeding success"
- perception - of mission, importance of task
- proper training of personnel
- being prepared (having time to prepare)
- adequate pay
- sense of respect
- support staff
- innovative program/material
- CAJE
- training institutions (summer programs, outreach, consult,
- innovative conferences
- trips to Israel for admin./teachers

incentives and recognition for teachers ,and students (pay 
increase, vacations, accrued time off)
- retreat type programs (refresh - renewals)
- family ed - adult ed are enablers for supplementary school
- community can participate in transmitting heritage to its own 
members
- quality of host culture
- quality of lay and professional leadership
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- geographic location— being in "galut" (not in the center of 
urban, metropolitan Jewish community) seems to work for more 
positively Jewish supplementary school experiences
- charismatic leadership— both lay and professional
- linking of formal and nonformal education
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Dear Seymour,

The exercise in which we engaged in Cleveland was exceedingly 
frustrating and I think misdirected. One of the things that I have 
learned in the last twenty years is that we kill ourselves when we 
try to evaluate the successes or failures of Jewish education in 
America program by program, institution by institution. Jewish 
education must come to mean all of what is happening in the field. 
When we split up the field and look at any one part, each is 
woefully inadequate. It seems to me that if we are to be succeed, 
we must reframe the way in which people think when we say Jewish 
education. If the Mandel commission could do one thing, it would 
reframe what people think when they say Jewish education. Jewish 
education means education that takes place in formal and non formal 
settings, in congregational, communal and "x" structure, for babies 
and toddlers, for 6 year olds and 14 year olds, for adults, for 
marrieds, for singles, for senior citizens. All of them are Jewish 
education and we need to work at strenghthening all of them if our 
enterprise is to succeed.

One thing that the Mandel Commission could do would be to fund 
a study on the three day versus the two day supplementary school. 
It would be wonderful at this time of cutting back on the. intensity 
of this non intenseive track if we could "prove" the benefits of 
the three day system. It seems clear to those of us who discuss 
supplementary school's that going to two days will absolutely kill 
the possibility of language instruction (which by the way is not 
dead in those three day a week settings which really care about 
it) .
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SESSION v

The follow ing  answer tries to address ways in which resources mignt 
be o r gan!z ea  to aaaress the needs of s u p p 1ementa ry schools with 
regard to issues of program, personnel, audience, materials, 
institutional support /n etwork 1 n g . It begins with one suggestion 
tnat might have a real impact on the problems as tnev manifest 
the ms el ves and goes on to catalogue the issues in terms of these 
areas.

The most serious ail ment from which the su pp lement ar y school 
suffer s is low self esteem. Why c a n ’t we learn from th PR people 
and apply some of the same principles of "hype" to the 
s u p p le me ntary school in particu lar and Jewish edu cat io n in general.

In the smaller communities, our most crying need is to train and 
em power lay leaders. Sup plementary education must be given high 
priority on the c o m m u n i t y ’s agenda and must have a high claim on 
r e s o u r c e s .

In larger urban areas (defined by you as commu ni ties with training 
institutions), we must seriously exploit the lab school option and 
its offshoot, a network of schools connec ted to the university. 
These settin gs must serve not only as sites for the education of 
interns, but also as sites where there is si gnif i c a n t  crcss 
p o l l in iz ation between the university and the schools where 
education takes place.

For continental planners, public opinion must be focused on the 
success and potential success of sup plementar y school. The 
successs of the supplementary school must become part of the 
national agenda. We must show faith in the potential of the system 
and help to set high expectations. We must show that we care about 
the qua lity of the outcome, about the seriou sn ess of learning that 
can actual ly take place. (not that what we actually care about is 
the m a i n t e n a n c e  of the status quo..see Ron Re ynolds dissertation, 
"Do our schools need to fail in order to succeed!)

B R A I N STOR ME D LIST OF NEEDS OF SMALLER C OM MU NITIES

Personnel ( Personnel includes: teachers, educational directors, 
lay leadership, community based educators, s peci al ist in the arts)

Needs

*need for qualified people to fill slots 
*re te ntio n of qualif ied staff 
*improving skills of existi ng personnel
*on-going quality in-service (for sti mulation and enrichment, not 

a def ic ie nc y based model)
*need to create more jobs than any single institution can sustain
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themselves and goes on to catalogue the issues in terms of these 
areas. 

The most serious ailment from which the supplemen.:.ary school 
suffers is low self esteem. Why can 't we learn from th PR people 
and app 1 y some of the same principles of "hype · to the 
supplementary school in particular and Jewish education in general. 

In the smaller communities, ou r most crying need is to train and 
empower lay leaders. Supplementary education must be given h i gh 
priority on the community's agenda and must have a high cla im on 
resources. 

In larger urban areas (defined by you as communities with tr~ining 
institutions), we must seriously exploit the lab school option and 
,ts offshoot, a network of schools connected t o the university . 
These settings must serve not only as sites for the education of 
interns, but also as sites where there is significant cress 
pollinization between the university and the schools where 
education takes place . 

For continental planners, public opinion must be foc~scd on the 
success and potential success of supplementary school. The 
successs of the supp 1 ementary schco 1 must become part of the 
national agenda. We must show faith in the potential of the system 
and help to set high expectations. We must show that we care about 
the quality of the outcome, aoout the seriousness of learning that 
can actually take place. (not that what we actually care about is 
the maintenance of the status quo . . see Ron Reynolds dissertation, 
"Do our schools need to fail in o rder to succeed!) 

BRAINSTORMED LIST OF NEEDS OF SMALLER COMMUNI TIES 

Personnel ( Personnel includes: teachers, educational directcrs, 
lay leadership, community based educators, specialist in the arts) 

Needs 

cneed for ~ual1f1ed people to fill slots 
•retention of quaiified staff 
•improving skills of existing personnel 
•on-going qualitt in-service (for stimulation and enrichment. not 

a deficiency based model l 
•need tc create more Jobs than any single instit~~1on can sustain 

l 



*need for colleagues

Wavs of meeting needs

*comm uni ty needs to De able to provide the infrastructure Jewisnly 
for professional to survive 

*to pro vide salary and fringe benefits that make it attr active  to 
consider living in smaller community 

*to bring in outsiders to "professionalize" local non profes si onals  
to "professionalize" the insiders (r a b b s י / e d u c a t o r , 
educational director, teachers) through:

*summer programs
*training institutions sending out trainers to community 

to work with as many or few people as ne cessary 
*send "home grown" person/prof essi ona 1 out to go to 

school
*create mentor program (maybe connected to training

institution, maybe connected to CAJE)
*provi de 1eadership training in local synagogues for lay p e o p 1e 

*on educational issues
*to enhance co mmunicatio n and possibili ty of creating

shared vision
*create on-goi ng educational awareness co nv ersatio ns  between

community leaders and Jewish pro fessionals  
*provi de funds for professionals to link with others doing similar 

work through professional conferences, through large enough 
phone budgets

*c oncep t u a l i z e  full time jobs that pull together part time work
train personnel to adapt and/or create appropriate  c u r r i c u l u m  
mater 1 a 1s

*c rea te univer sity course for non professional teachers,
par tic ul arly college age kids

Audi ence (Audience includes: s t u d e n t s - c h 1 1d r e n , parents, 
congregation, community)

Needs

*need for meeting other Jews 
*need for Jewish education
*need to fit Jewish education into o n e ’s schedule
*need to feel good about being Jewish
*need for childr en to become bar/bat mitzvah
*need to teach Jewish skills
*need to make a Jewish commitment
*need to be able to function Jewishly

Wavs of meeting needs

* effec ti ve  programs that address needs
*personnel that can conceive, plan, and implement pr ogr am s 
*c om mitt ed  lay leaders

ways of meeting needs 

•community needs to oe able to provice the i nfrastruc~ure Jew1sn ly 
fer professional to surv~ve 

xto provije salary and fringe tenef i ~s that make it attracti ~e to 
consider living in smaller community 

•to bring in outsiaers to "professionali:e ·· local nor. professionals 
to ··professionalize·· the insiders (rabb's/educator, 
educational director , teachers) through: 

•summer programs 
•training institutions sending out trainers to community 

to work with as many or few people as necessary 
•send ··home grown person/professional out to go to 

school 
•create mentor program (maybe ccnnected to training 

1nst1tut1on, maybe connected to CAJE) 
•provide leadership training 1n l ocal synagogues f~r lay people 

•on educat,onal issues 
•to enhance communication and possibility of creat,ng 

shared vision 
*crea~e on-going educational a~areness conversations betwee~ 

community leaders and Jewish professionals 
•provide funds for professionals to link with others doing similar 

work through professional conferences, tr.rough large enough 
phone budgets 

•conceptualize full time joos that pull together part time work 
train personnel to adapt and/or create appropriate curriculum 
mate r ials 

•create university course for non 
particularly college age kids 

professional teachers, 

Audience (Audience includes : students-children, parents, 
congregation, commun1tyJ 

Needs 

•need for meeting other Jews 
•need for Jewish educat1on 
•need to fit Jewish educat,on into one' s schedule 
•need to feel good about being Jewish 
•need for children to become bar/bat mitzvah 
•need to teach Jewish skills 
•need to make a Jewish commitment 
•need tc be able to function Jewishly 

Ways of me~tinq needs 

xeff-:cti ·,e prcgrams that.. :iddress r.eed::, 
•oersonnel th3t can conceive, plan, and implement pro1rans 
•committed lay leaders 

... 
a 



*s u f f ic ie nt resources--funds
--mater 1 a וs

*c rea te ana disseminate resources for families

Institutional supoort/net works (Includes: liDrary, teacner center, 
synagogue  committees and boards, Jewisn orofessional committees,
Jewish Federation con stituency committees, teacher n e t w o r K )

Needs

*p o sit iv e attitude toward Jewish education 
*netw o r k  and coo peration between committees 
*need for leadership training
*need for institutional viability in the co nt ext of community 

coalescence
*need for viabil ity of sup plem entar y school wi th in a larger 

congregational structure 
*need to know w h a t ’s happening in other places 
*need for community based planning (short and long range)

Wavs of meeting needs

*CAJE
*regional m i n i - C A J E ’s
*national clearing house for co llection and di sse m i n a t i o n  of "good 

and "effective" practices 
*institutional ways for st ak ehold ers to meet at all levels 

( 1 oca 1/ c o m m u n a l / n a t 1 onal )
*biennial for educational director s (across party lines) 
*i ns ti tuti o n a l i z e d  ways for community leaders whose respon sibility  

is education to come together across communit ie s  
*f or um  for meeting across st ake hol ders (that is, meetings  that 

would involve educational directors, teachers, lay leaders 
across communities)

Pro gram

*critical mass for variety in programming
*p eop le with skills to plan and implement such program s

A D D I T I O N A L  NEEDS IN LARGER C OMMUNIT IE S

Personnel now also includes: faculty of training institutions, 
Bureau or central agency personnel, r e p r e s e n t a t 1 ves of national 
or ganizations, pu bli she rs of materials, st udents of training 
1 n s t 1 tut 1ons

«*

Needs

*need for higher salaries (because of the supply and demand issue, 
salaries are often lower in large commun ities than in smaller

•suff1c1ent resources--funds 
--mater,als 

•create 3na d1ssem,nate resources for fam,1,es 

Institutiona l supcort/netwo r ~s ( Includes: l1orary, teacner center, 
synagogue comm1ttees and boards , Jew,s~ ~rofess1onal comm1t~~es. 
Jew,sh Federation constituency comm1ttees, teacher networKl 

Needs 

*pos,tive attitude toward Jewish educat,on 
*network and cooperat1on between committees 
*need for leadership training 
•need for institutional v1ab1lity in the context of commun,ty 

coalescence 
•need for viabil1ty of su~plementary school within a larger 

congregat1onal structure 
*need to know what's happening in other places 
*need for community based planning (short and long range) 

Ways of meet,~g needs 

*CAJE 
*reg1onal mini-CAJE's 
•national clearing house for collection and ~isseminat,on of "good 

and "effective" practices 
*institutional ways for stakeholders to meet at all levels 

(local/communal/national) 
*biennial for educational d1rectors (across party lines) 
*institutionalized ways for commun1ty leaders whose resoonsibility 

is education to come together across communities 
*forum for meeting across stakeholders (that is, meetings that 

wou ld invo lve educat1ona l direc~ors, teachers, lay leaders 
across communities) 

Program 

*critical mass for variety in programm,ng 
*people with skills to plan and implement such programs 

ADDITIONAL NEEDS IN LARGER COMMUNITIES 

Personne l now also includes: faculty of tra1n;ng ir.st1tut1ons, 
Bureau or centrai agency personnel. representat i'✓eS of n3ticnal 
organizations, publishers of materials, students of training 
institutions 

tJeeds 

*need for h1gner salaries (because cf ~he supply a nd demand issue , 
saiar1es 3re often lower 1n large ccmmun1ties than in smaller 



ones; Pecause of the de sirability of larger communi ties in the 
eyes of the professional --i.e., large commun it ies will have 
day s c h o o 1s , e t c .)

*need to build institutional loyalty (greater ability to move 
institutions in larger communities)

*need to educate teachers toward philosophy cf school t h e y ’re 
teaching in

*need to create structures for training institutions and schools 
to co operate for mutual benefit 

*need for affiliated personnel (congregational members, 
e n c u 1t u r a t 1 on of Israelis)

*need for coo peration of school, Bureaus, training institutions
*need for community planning and interdependence 
*need for colleagues

Ways of mee ting these expanded needs 

*fund i ng
*in-servi ce  staff develop me nt tnat is institutional as well as 

co mm unit y based
* m ec hanism  for coordin ating disparate personnel in commun ity  
*congrega tio nal outreach to faculty to make them part of 

congregational community 
*m ec h a n i s m  for bringing together various parts of co ngr eg ation--  

that is, the bringing together of all st ak eho lders

Audienc e now includes more people, congregational sch ools with more 
defined pe rsonalitie s

Needs

*need to do outreach ( one does not necessarily need to join
syn agogu e or go to supplementary school to meet Jewish needs/ 
to meet other Jew) to Jews who in a smaller communi ty would 
join synagogue and to marginal Jews 

*need to convince  people that they need supplement ary school
*need to be up to date-- to compete with general culture, with

ot her  synagogues
*need to take advvantage of particular c h a r a c t e r i s t 1 cs of schooling 

wavs to address needs

*attent io n to technology and marketing
*more att en tion to "aesthetic" of pnysical plant anc up to dateness 

of equipmen t used oy staff and in class 
*enterpris e cf Jewish education needs to Ipok and be as

sophisti ca ted as that available in secular schools 
*need more investment in curric ula r materials

on~s; oec3use of the de3i~ab1l 1ty of larger communi:ies in tr.e 
eyes of the orofess1cnal --i.e., large ccmmunit1es rilll ha19 
day schools, etc.) 

•need to build 1nst1tution~l l oyaity (greater abilit1 tv movi:: 
1nst1tut1ons 1n larger cornmun1t1es) 

•need to educate teachers towar:j ph 1 1 osophy cf scroo 1 tr-ey' r~ 
teachi ng ,n 

*need to create structures for tr31ning institutions and s~hools 
to cooper ate for mutua1 benef~t 

*need for - affiliated personnel ( congregational members, 
enculturat1on of Israelis) 

*need for cooperat i on of school, Bureaus, training institutions 
*need for community p l anning and interdependence 
*need for colleagues 

Ways of meetinQ these exoanded needs 

*funding 
*in-service staff development tna: 1s institutional as well as 

community based 
*mechanism for coordinating disparate personnel in community 
*congregational outreach to faculty to make them part of 

congregational community 
•mechanism for bringing together various parts of congregat i on--

that is, the br1ng1ng together of all stakeholders 

Audienc~ now inc l udes more pecple , congregational schools with more 
defined per sonalities 

Needs 

*need to do outreach one does not necessar i 1 y need to jo1 n 
synagogue or go to supplementary school to meet Jewish needs/ 
to meet other Jew) to Jews who in a smaller community would 
Join synagogue and to marginai Jews 

*need to convince people that they need supplementary school 
*need to be up to date-- to compete with genera l culture , with 

other synagogues 
*need to take advvantage of particular characteristics of schooling 

ways to address needs 

•attention to technology and marketing 
*more attention to "aesthetic" of pnysical plant 

of equ i pment used oy staff and in class 
«enterprise of Jewish educat1on needs to 

sophisticated as that availab le in secular 
•need more invest~ent in curri~ular materials 
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In are a of Personnel

*need to create courses for college students who teach (and wnc 
might benefit from credit bearing courses)

*m ob il i z i n g  faculty of schools of ed ucation who are Jewish to 
* m o b i l i z i n g  Judaic stuaies faculty to 

"to teach
"to teach our teachers
"to encourage their students to consider careers in 
Jewish education
"to advocate for cause of Jewish education 
"to help us research issues in Jewish education 
"to become involved as lay people 
"to teach lay people

*to create job packages for these faculty that include a "Jewish 
piece"

*to creat e credit bearing o p p o rt unities  as ongoing con tinuing 
e d ucat io n pos sibilities (wTLh potential for degrees and /or 
cert 1 f 1 cati o n )

*to cr eate more f a c u 1ty /r ese arch positions in current institutions 
(particularly Jewish training institutions) to enable 
appropr ia te outreach and research 

*to begin to think about suppleme nt ary school of as a place beyond 
a school for kids 8-13, but as a place for families, adults, 
pre-sch o o l e r s  to learn

5
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I n area of Personnel 

•need to create ccurses for college student s whc teach (and wnc 
might benefit from c~edi: bearing courses) 

*mobilizing facul~y of schools of education who are ~e~ish to 
*mobi11:ing Judaic stuaies faculty to 

Ato teach 
Ato teach our teachers 
Ato encourage their students to cons,der careers in 
Jewish education 
Ato advocate for cause of Jewish education 
Ato help us research issues in Jew,sh education 
Ato become 1nv0Jved as lay people 
Ato teach lay people 

*to create job packages for these faculty that include a "Jewish 
piece 

*to create credit bearing opportunities as ongoing continuing 
education possibil1ties (with potential for degrees and /or 
certif1cation) 

*to create more faculty/research pos, tions in current instituticns 
(particularly Jew,sh training institutions) to enable 
appropriate outreach and research 

*to begin to think about supplementary school of as a place beyond 
a school for kids 8-13, but as a place for families, adu lts, 
pre-schoolers to learn 
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FAMILY EDUCATION

COMPILED BY HARLENE WINNICK APPELMAN, JO KAY, RON WOLFSON

Family Education is an emerging field. It encompasses tHe following key 
elements:

1. It is a perspective- Family education views the entire family 
as the learning unit. It does not isolate the child as a means of 
reaching the parent.

2. Its subject matter integrates any or all areas of Judaic inf or- 
matioc and practice with a methodology based on dialogue 
and experience. Frontal classsroom instruction is not a par- 
ticularly successful approach in this arena.

3. It also takes into account the changing needs and norms of 
the contemporary family, and is particularly attuned to 
family development theory and its connection to life cycle.

GOOD AND EFFECTIVB FAMILY EDUCATION

Ideal family education involves the entire family in a Jewish learning 
\\ experience. It empowers parents to be Jewish teachers to their children by 

helping them attain the tools, props, skills and information for Jewish living. 
Further, it incorporates a Jewish view of everyday life and helps make daily 
life take a Jewish perspective.

Family education is a perspective with a large plan. It is not limited to a 
particular age group, and good family education provides curriculum for 
growth so that families are continually engaged in some sort of family 
education, It includes a good balance of many types of learning experiences 
and environments, and views the entire community as its classroom. Its 
classes and programs shou;d attract a critical mass for exciting interaction 
(numbers may vary depending on the type of the program.

Family education is based on family interaction in whatever setting the 
family happens to be. It provides thoughtful, attractively packaged 
materials to take away, 00 that learning continues at home. It also includes 
means for feedback and evaluation on a timely basis.

1
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PAMILY BDUCATION 

COMPILED BY HARLENE WINNICK APPELMAN. JO KAY, RON WOLFSON 

Pamily Education is an emerging field. It encompasses tHe followin2 key 
elements: 

l. It ls a oerspect.ive- Family education view~ the entire ramily 
as the 1earnini unit. It does not isolate the "hild as a mean, of 
reaching the parent. 

2. Its ,ubject matter integrates any or alJ areas of Judaic infor­
mation and practice with a methodology based on dialogue 
at1d e1perienoe. Frontal class5room instruction is not a par­
ticularly successf uJ approach in this arena. 

3. It also takes .into account the changing need! and norms of 
the oomcmponry ramJly, and ls particularly attuned to 
family development theory and its connection to life cycle. 

GOOD AND RPfBCIJYB fAMILY BDUCATION 

I deal family education involves the entire family in a Jewish learning 
1 etperience. It empowers parents to be Jewish teachers to their children by 
helping them attain the toob, props, skills and information for Jewish Uving. 
Further, it incorporates a Jewish view or everyday life and belvs make daily 
life take a Jewish perspective. 

Pamily education is • perspective with a 1arge plan. It ls not limited to a 
particular age group, and good family education provides curriculum for 
growth so that families are continuaUy engaged in some sort off amity 
education. It include& a good balance of many types of learning experiences 
and environments, and views the entire community as its classroom. Its 
classes and programs shou:d attract a critical mass for eiciting inter~on 
(numbers may vary depending on the type of the program. 

filmily educailon Js based on f UtiJy illteraction in whatever setting the 
f am Uy happens to be. It provides thOUihtfu1. attractively pac.kased 
materials to tate a,zy, to that learnin8 conti11ues at home. It abo includes 
means tor feedback and evaluation on a timely basis. 
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Pamily education must buUd comfortable, safe Jewish environments in 
which all configurations of family are welcome.

DIFFERENTIATION BETWEEN EFFECTIVE AND INEFFECTIVE 
PRACTICE-PERSONNBL AND PROGRAM

Poor family education focuses primarily on the child and views adult as 
incidental or as a means to get to" the children. It still believes that if the 
parents would move out of the way. children could be molded into 
,,successful" Jews. It is also insensitive to the vast variety of diffent learning 
and knowledge levels of its participants, changing family structures, and 
generally the "creature needs" of its populus. Family education that has a3 
its primary goal a single event or instance and is not viewed as an ongoing 
process is poor family education.

A good/effective family educator is a good role model as a Jew, a family 
member and community member. He/she is willing to reveal his own 
struggle with Judaism and quality family life. However, good family 
education is education, not therapy. A good Jewish background is 
desirable, but that does not necessarily mean that someone with a good, 
formal Jewish education will become an effective family educator. Family 
education can lead a teacher to further his own Judaic education. Lay 
people can he trained to teach other lay people.

Good/effective f tally education Das the endorse neat of and 
involvement by the clergy (Rabbis and Cantors).

POTBNTIAL IMPACT OF GOOD FAMILY EDUCATION ON THE FIELD OF 

[EWJSfl EDUCATION

Good family education can significantly change the nature of both the 
congregation and the school. As families become involved in the Jewish 
educational process, congregations and schools become more central in their 
lives. Those places change from drop-off points to sources of learning and 
support. They become non-threatening resources for education and 
friendship. As a result Jewish educators view parents as their allies, not 
their adversaries.

Interaction with good family educators will increase the family's respect and 
loyalty to Jewish educators in general. By being involved in an active 
learning process with their children, parents may well provide insight into 
validating the present process and developing new techniques for teaching.
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Family educatioo must buiJd comfortable, safe Je...,isb onvironments in 
whlcb lllJ configurations ot fimily are welcome. 

DIPPWNTIATION BBIYEEH BPPBCTIYE AND INEFPECTIVB 
PRACTICILPQSONNRL AND PllOGRAU 

Poor famlly education focuses primartly on the cruld and views adult as 
incidental or as a means to "get to" the childrea. It still believes that if the 
parent, would move out of the vay, children could be molded into 
"suctessful" .]ows, It ill also insensitive to the vast variety of diffent learning 
and knowledge levels of its participants. changing family structures. and 
generally the ucreature needs" of its populus. Family education that ha:s ~ 
its primary goal a single event or instance and is not viewed as an ongoing 
pr<>C4lss is poor family education. 

A good/effective family educator is a good role model as a Jew, a family 
member and community member. He/she is willing to reveal nls own 
struggle with Judaism and quality family life. However. good family 
education is education not tbenov, A good Jewish bad:ground is 
desirable, but that does not necessarily mean that someone with a good, 
for mill jewi,h education wm become an effective family educator. Family 
education can lead a teacher to further his own Judaic education. Lay 
people can be traiiied to tea.ch other Jay people. 

Good/~CCactlva fa• IIJ educauon Jl11 the endorsement or and 
involvement by the clerav (Rabbis and Cantors). 

POTBHTIAL IMPACT OP GOOD fAIIILY EDUCATION OH THE PIELD OP 
ll!WISB BQQCATION 

Good family educati011 can eignificantly change the nature of both the 
congregation md the school. As families become lnvotved in the Jewish 
educational process. congreaatJons and scbools become more central in their 
lives. Those a,laces cha.nae from drop-off points to sources o{ learning and 
support. They become non-threatening resource:, for education and 
friettd:,.bip. A-s A re,ult J~i:5h educators view parents as their aJJies, not 
their adversaries. 

Interaction with good family educators will i.o.crell3e the family'~ respect illld 
loyalty to ,Jewish educators i.n general. By being involved in ao active 
learning process with their clilldren. parents may weU provide insjg.bt into 
validating the prtsent process and developitli new techniques for teaching. 
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Family education also stimulates greater lay interest in school, congregation 
and community affairs. It is an excellent source for identifying avocational 
teachers for the system and developing alternate educator training routes.

Jewish education in general would change as the family becomes the client. 
Family education fosters an interdependency between home and school No 
longer is Jewish education a one-way proposition. Both the home and the 
school are viewed as significant arenas for Jewish learning. As a result the 
school nourishes the home and the home revitalizes the school.

Looking at standard curriculum through a family education perspective 
stimulates new teaching ideas. These methods and ideas are transferable.
By looking at new ways of teaching materials on a variety of levels, the 
curriculum and pedagoguey are enhanced.

Family education is a change agent. It effects a variety of people, young and 
old. It has the potential to identify and train community educators and 
leaders as it simultaneously builds a positve Jewish attitude on the part of 
the family unit. The gaps between family, home and congregation are 
bridged through family education.

B0TBNI1AL IMPACT OP GOOD FAMILY EDUCATION ON tEWISH 
CONTINUITY AND IEWISH LIFE

Family education provides support, respect and validation for Jewish choices. 
As a result, it has the potential or helping its students to live Jewishly. At 
the same time it provides the opportunity for its students to see and 
eiperience how Judaism can support and stengthen the family. It provides 
quality family time as it transmits important information, It is an attempt to 
integrate information and education into daily living. Its goals are to 
educate about Jewish living, and, at the same time, to help strenghten the 
family unit. The results, if these goals are reached, is stronger Jews living in 
stronger family structures.

*

Family education is comprehensive: It can involve all of Judaism and show 
how it has relevance to contemporary living. It docs not avoid difficult 
issues: interm arriage, divorce, domestic violence, homosexuality, drugs, etc. 
It deals w ith  real life issues, and every struggle facing Jew s today.

Jew ish fam ily  education  has th e  potentia l to  have a major im pact on Jew ish  
continuity because it strives to strengthen the Jewish education and the 
identity of the entire family unit: all generations.
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PamHy education also, stimulates greater lay interest in school, congregation 
and community atfaJrs. It is an excellent s<>uroe tor identifying avocational 
teachers tor the system and developing alternate educator training routes. 

Jewistt education in general would change as the family becomes the client. 
Family education fosters 2n int.er~~ndency between home and school No 
longer i; ,Jewish education a one-way proposition. Both the home and the 
school are vi"-'ed as slgnttJcant arenas for Jewish learning. As a result the 
school nourishes the home and the home revitalizes the school. 

Looking at standard curriculum through a ramUy educaUon perspective 
stimuh,te~ new teaching ideas. These methods and ideas are transf errable. 
By looking at new ways of teaching materials on a variety of levels, the 
curriculum and pedas<>suey are enhAnced. 

Family education ls a change agent. It effects a variety of people, youns and 
old. It has the potential to jdentity and train community educators and 
leaders as it simultaneou,ly builds a positve Jewlsh attitude on the part of 
the frimily unit. The gaps between f amity, home and congregation are 
bridged through family education. 

POTENTIAL IMPACT OP GOOD PAM ILY EDUCATION ON JEWISH 
CONTINUITY AND IEYISH LIPE 

Family education provides support, rc3pec:t 110d valid11tion for Jewls.b c.boices. 
As a tcsult, it has the potential or nelping its students to live Jewishtv. At 
the same time it provides the 01>1>ortunity for its students to see and 
e1perience how Judaism can support and stengthen the family. It provides 
quality family time a11 it trlUlsmit:i important information. It is an attempt to 
integrate inf ormati<Jn and education into daily living. Its goals are to 
educate about Jewish Jiving, and, at the same time. to .help strenghten the 
family unit. The results, if these goals are reached, is stronser Jews living in 
stroo.ger f amiJy structures. 

, 

Family education is comprehensive: It can involve all of Judaism and :ihow 
hO'f.7 it has rel~ancc, to contemporiiry living. It doe:i no,t avoid difficult 
i,sue:i: intermarria1e, divorce. domestic violence, homosexuality, drugs, etc. 
It deals With real life- iHu~s. and every stru1n11e facina Jews today. 

Jewish family education has the potential to have a major impact on Jewish 
oontinuity bew1u,c it strives to strengtnen tne Jewish educatfon and the 
identity of the entire f amilv unit: all generation!. 

3 
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TYPES QFPROGRAMS AND STRUCTURES

LARGE SCALE COMMUNITY PROGRAMS

Ongoing projects: Jowish reading programs, community education programs 

One time celebrations : Israeli Independence Day, Holocaust Memorial

CONGREGATION EDUCATION

Parallel classes for parents and students with similar curricula

Joint classes for parents and students

Celebrations

Workshops

Seders

LIFE CYCLE CLASSES

Premarital 

Jewish La Maze

Prc B'nai Mitzvah classes for parents and kids 

Death and Dying

FAMILY.CAMPS/ FAMILY WEEKENDS/FAMILY TRIPS TO ISRAEL

Intensive, informal family education experiences

PARENTS ONLY

Art of Jewish Living

4
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Ongoing projects: Jewish re1ding progr4lms, community education pr()8rams 

One time ce1ebrations: Israeli Independence Day, Holocau!t Memorial 

CONGREGATION EDUCATION 

ParaJJel dasses for parents and ,tudents with similar curricula 

Joint classes for parents and students 

Celebrations 

Workshops 

Scdcn 

LIFB CYCLB CLASSBS 

Premarital 

Jowiah La Maze 

Pre B'nai Mitzvah classes for parents and kids 

Deilth and Dying 

PAMILI CAMPS/ PAUILY WBBIENDS/PAMILI IRipS 'ro ISRAEL 

Intensive, informal family education e1periences 

PAUNTS QNLJ 

Art of Jewish Living 
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Holiday Workshop Series 

Melton Adult Mini School

HOME LEARNING

Parent Newsletter

Curriculum for the Home:: Behrmen House, Melton Together Series, L'Chayim

OUTREACH

Programs for the unaffiliated 

Parenting Centers

Family Resource Centers and Materials 

Mentoring, Family to Family 

Acculturation Programs 

Chavuroth

TRAINING

Consciousness has been raised to the agency level. Investments are being 
made in bringing together paractioners to share family education 
information. Some academic research is being done at the University of 
Judaism and the University of Michigan.

Seminars and workshops are being sponsored in a variety of communities, 
nationwide for clergy, teachers, educational directors, and Jewish communal 
service professionals.

The Whizin Institute for the Family has recently been established at the 
University of Judaism. One of its goals is to train family educators.

.. 

Holiday Workshop Series 

Melton Adult Min.i School 

HOME LRARNING 

Parent Newsletter 
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Curriculum for the Home:: Bebrmen House, Melton Together Series, L"Cbayim 

OUTR.EACH 

Programs r or the unaffiliated 

Parenting Center3 

Family Resource Centers and Materials 

Mentoring, Family to Piunily 

Acculturation Proarams 

Chavurotb 

TRAINING 

Consciousness has been raised to the ~ency level. Investments are being 
made in bringing together paractioners to share family education 
information. Some academic resecu-ch is being done at the University oi 
Judaism and the University of Michigan. 

~minan and workshops are being sponsored in a variety of communities, 
nationwide for clergy, teachers. educational dJrect0rs, and jewisn communal 
service profeui01lals. 

The Whi.zin Institute for the Pamily has recentJy been established ~t the 
Univenity of Judaiem. One of its goals is to train family eaucators. 
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EAM1LY BPHCATIQH: A

COMOIEOATIOMS______SCHOOL______ COMMUNITY________ CAMPS/TRIPS

one day retreats 
weekends
week long 
two weeks

,workshops
extravaganzas
celebrations 
classes 

parent/child 
parents only

workshops
nd«ft
celebrations 
classes 

parent/child 
parents only

workshops
seders
celebration? 
classes  
parent/child 
parents only

OM-CQIWC PROGRAMSHOMEJETISftFAMILY
ongoing programs 
multi-session programs 
on© time programs 
extended time 
programs

seders
homestudy guid«s/kits 
mentoring 
chsvurah 
family to family 
8chool/h0me visits 
magazines and publications

Life cycle classes 
challenges of daily living

BLOCI1AG AND FACILITATING FACTORS IN FAMILY EDUCATION

BLOCKING FACTORS

Because family education is an emerging field, there 15 still no uniform 
definition of eiactly what family education is. and what it is not. This is 
problematic, but eventually will be resolved. Along with the lack of 
understanding of what family education actually is. comes turf issues that 
constantly need negotiation: Who is a family educator? What, programs are 
run by the family educator? Does the sisterhood perceive the Chanukah 
workshop as impinging on its Chanukah bazaar and latke dinner?

The lack of support from  clergy is v e r y  difficu lt to overcome. Family 
education usually is unsuccessful in congregations where it is not validated 
by the Rabbi.

6
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worbhops 
,oder, 
celebrations 
ciMses 
parent/child 
parents only 

Torklbops 
.. ct.rs 
celebrntion, 
classes 

parent/ child 
parents only 

•orb.hop:, 
Htl'a~an.ta., 

celebrations 
classes 

p areot/ child 
parents only 

one day retreats 
,roebnds 
wee.k long 
two weeks 

JEIJSR F.U,ILJ I/0 Q. DOKE 01-GOIIJC PROGRAMS 

life cycle ciu,os 
challenaes of daily livin1 

seden 
homestudy auidts/ .kit, 
mentorios 
c:havurah 

oo goi.n.1 programs 
mult.i~nion pro111UD:s 
ono Umo prosra.ms 
nteodod time 
prognun~ family to family 

sc:hoot/homo vi1its 
m1g1%.ino, a.o.d pvblic-ation:, 

BLOClING AND FACILITA.JING PACTORS IN FAMILY EDUCATION 

BLOO:ING fACTOIS 

Because family education is an emerging field, there is still no uniform 
definition of ei.ict.ty what family education is, and what it is not. This is 
problematic, but eventuaUy will be resolved. Along with the lack of 
understandin2 of what family education actuaUy is. comes turf issues that 
constantly need negotiation: Who is a family educ11tor? Wna\ programs are 
run by the family educator? Does the sisterhood perceive the Chanukah 
workshop as impinging on iu Chanukah bazaar and latk.e dinner? 

The lack of support from clersy is v~ry difficult to overcome. Family 
education u,uil.11y is unsuccessful in congregations where it is not validated 
by the Rabbi. 

6 
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Attracting critical masses to programs is sometimes difficult. The 
community needs to be educated as to what family education actually is, In 
many cases peoples' own negative experiences with Jewish education Is the 
largest stumbling block.

The fluid nature cf changing family forma are uncomfortalbe to confront, and 
as a result in many instances are Ignored.

Finally, family education, like all cf Jewish education suffers from lack of 
funding for adequate salaries, good programming and valuable research.

FACILITATING FACTORS

Family education is new and emerging. The field is wide open and available 
to creative educators.

Families, themselves, are expressing the need for family education.

Family education brings with it wideapread applicability. Jewish family 
education speaks to the needs of dally living, and can take place in 
congregations, schools, centers, mortuaries, daycare centers, hospitals, old
age homes, catering halls, camps and on trips, etc.

ENHANCING 1EWISH FAMILY EDUCATION

TOWARD CENBRAL ENHANCEMENT

Jewish family education could be enhanced by focusing on the following 
areas:

1 Training and Recruitment
2.CurricuIum Development 
3.Inventory and Research
4 . Media

TRAINING AND RECRUITMENT

7
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Attracting a-ltlcal masses to proerams is sometimes difficult. The 
community needs to be educated as to what f amity education actually is. In 
many cases peoples' own negative experiences with Jewish education ls the 
largest sturnblJng block. 

The fluid nature of changing family forms are uncomfortalbe to confront, and 
as a result in many instances are ignored. 

FinallY. family education. lite all d Jewish education surrers from lack of 
funding for adequate saJaries, good programming and valuable research. 

FACILITATING FACTORS 

Family education is new and emerging. The field is wide open and available 
to creative educators. 

Pamllies, themselves, are expressing the need for family education. 

Family education brine• with it wide:,pread appliatbility. jewi:,h family 
education sped.:~ to the nc:eds of dally living, and can take place in 
congregations, schools. centers, mortuaries. daycare centers. hospitals, old 
aae homes. catering halls, camp$ and on trips, etc. 

ENHANCING JEWISH FAMILY EDUCATION 

TOWARD GBNBRAL RfHANCEUBNT 

Jewish family education could be enhance cl by focusing on the following 
areas: 

I .Training and Recruitment 
2.Curric;ulum Development 
3.lnventory and .Research 
4. Media 

TRAINING AND RBCBUITMRNT 
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Family education classes and seminars need 10 be offered in the major 
Jewish teaching institutions and required in training educator*, rabbis and 
communal service workers. There are doctoral degrees offered in family 
ecology and family education in secular institutions of higher learning. 
Similar courses of study should be offered at some advanced level in 
parochial institutions and programs.

Retraining and in-service are also areas that need to be pursued and are 
already fairly accessible. Principals. Rabbis, lay people, social workers, 
camp directors, center directors , bureau directors and consultants, and 
planning associates should all be exposed to family education. This would 
also be a means for recruitment because family educators need life 
eiperience.

National conferences and consultations should be offered in the field for 
people already working In It as well as for people who want to know more 
about it.

CURRICULUM DEVELOPMENT

Although almost all curricula lends itself to family education, developing a 
sequential map or pathway for areas best or easiest taught, when, would 
deeply enhance the field. There are a variety of people educating families 
about different areas af Judaism: They would all be helped, if a curriculum 
could be developed. Guidebooks for Jewish Horae enhancement or a minimal 
skills handbook need to be developed both for family educators and families.

Materials for home study and home help need to be developed. Such things 
as how to take a Jewish family vacation, create a family reunion, or make 
your children's bedtime into a Jewish eiperience need to be m ade available.

INVENTORY AND RESEARCH

As previously stated, a variety o f form s o f  fam ily  education  are occurring, 
today, in Jewish education. It would be extremely helpful to have an 
inventory of these methods and classes. Further, there is little research 
being done to  v a lid a te  w h e th e r  these methods a re  successful in transmitting 
knowledge and/or creating life style change. It is essential here, as in all of 
Jewish education, to do some serious research. It is Irresponsible not to.

8
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Family education dasses and seminars need to be offered in the major 
Jewish teaching institutions and reQuired in trainin8 educatora, rabbis and 
communal service workers. There are doctoral degrees offered in family 
ecology and f amity education in ~ecu!ar institutions or big her learning. 
Similar rourses or study tbould be offered at some advanced level in 
parochial institutions and proerams. 

Retraining and in-servke are idso areas th.at need to be pursued and are 
alrea<ly ratrJy accessible. Principals. Rabbis. lay DeOole. social workers. 
camp directors. center directors. bureau directors and consultants, and 
planning asB<X:iat.es should a1J be exposed to f amity education. Thls would 
Abo be I me.mi for recruitment because family educators need life 
eiperjence. 

National conferenc:es and oonsuliatioos should be orrered in the field r or 
people illready working in it as well as for people who want to know more 
a.t10ut it. 

CURRICULUM PEYELQPMRNT 

Although almost all curricula lends itself to family educ1tion, developing a 
sequential map or pathway roc areH best. or easiest taught, when, would 
deeply enhana! the field. There are a variety of peop18 educating f arnilies 
about different areas of Judaism: They would ail be helped, if a curriculum 
could be deveto~d. Guidebooks for Jewish Home enhancement or a minimal 
~kills handbook need to be developed bot.b for r amily educators and famiHes. 

Materials for home study and home help need to be developed. Such things 
as how to t1ke a Jewish filmily vacation, create a family reunion. or make 
your chlldren's bedtime into a Jewish e1oerience need to be made available. 

INVENTORY AND RR5BARCH 

As previously stated. ll variety of forms of family education are occurring, 
today, in jewiab ed!J(Qtion. ft would be e:xtremely helpful to have .sn 
inventory of theae methods and Classes. Further, there is little research 
being done to validate whether these methods are successful in transmittfog 
knowled1e and/or creating life style change. It is essential here, as in 111 of 
Jewish educatio.n, to do some serious researcn. It is .ln'esponsible not to. 
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Further, we need to look at models of ■successful families" as well as families 
that have "successfully" transmitted values, and try to understand how to 
replicate or strengthen these models.

MEDIA

Home media for learning as a family unit is a field begging to be developed. 
Jewish nintendo along with "how to״ video tapes can find an important place 
in peoples' homes. However, whatever media is developed it needs to be 
well designed and appealing: The modern Jewish family is a sophisticated 
and discerning client.

If families are instructed in how to use video equipment well, then can 
become part of family film festivals or begin meaningful video scrapbooks.

Jewish newspaper supplements (like L'Chayim in the Detroit Jewish News) 
should bccome nationally syndicated.

FAMILY VACATION AND LEARNING EXPERIENCES

National Jewish family retreat centers and trips should be developed for 
Jewish fam ilies. N ational r e t r e a t  c e n te rs , ju n k e ts  and c ru ise s  with Jewish 
learning occurring could enhance family education and family unity as well.

MODEL COMMUNITY APPROACHES TO ENHANCING THE FIELD

The lack of a national Jewish eductational training institution is not a helpful 
differentiation when attempting to derine types of family education 
programming that would enhance a smaller or larger community. Rather, it 
is probably the availability of funds that is a pivotal point in starting family 
education. It is not extremely large amounts of money that are necessary, 
but, fluid funding that is not earmarked for other agencies, causes or 
institutions. However, the following analysis stays within the original 
guideline

•»

In communities of all sizes the Jewish Experiences for Families model 
(Detroit Metro) model would work: That is that family education programs 
take place in individual congregations and agencies, and the community joins 
together for larger celebrations or eitravaganzas several times a year.

Each organization , in s titu tio n , agency and congregation interested in 
pursuing family education assembles a lay and professional committee.

9
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Further, we need to look at mode le of · successful families" as well ae families 
that have "sucoenfuUy" transmitted vaJues, and t.ry to understand how to 
replicate or strengthen these models. 

MEDIA 

Home med.ia for learning as a family unit is a field begging to be developed. 
Jewish nintendo alone with "how to" video tapts can find an important ptaoo 
in people~· home3, However. wbatev(r mediZI i$ developed lt needs to be 
welJ designed and appealing: Tlle modern Jewish family is a sophisticated 
and discerning client. 

If Camille~ IU'e instructed in how to u~e video equipment weJL, then can 
become part or family film festivals or begin meaningful video scrapbooks. 

Jewish newspaper supplements (like L'Chayim in the Detroit Jewish News) 
sbouJd become nationally syndicated. 

FAMILY VACATION AND LEARNING BXPBRJBNCPS 

Naiionil.l Jewi:ih family retreat centers and trips should be developed for 
Jewish f amilie:s. Nation.al retreat centers, junkets and cruises with Jewish 
learning occurring could enhance family education and family unity as well. 

MODBL COMMUNIU APPROACHES TO EMBANCING THE FIELD 

The lack of a national Jewish eductationai training institution is not a hetprut 
differentiation when attempting to deCine types or family education 
programming that would enhance a smaller or larger community, Rather. it 
is probably the availability ol funds that is a pivotal point in starting family 
education. It is not e:r:tremely large amounts of money that •re necessary, 
but, fluid funding that ls not earmarked for other agencies, causes or 
institutions. However. the followina analysis stays within the orieinal 
guideline 

In communities oC au s.i1.es the Jewish Experiences for Families model 
(Detroit Metro) model would work: That is that f amity education programs 
take place in individual congresations and agencies, and the oom munity ;oins 
together for larger celebrations or extravaganzas several times a year. 

Each onanization. institution, aiency and congregation interested in 
pursui11s family education aHtmbles a lay and profHsional committee. 
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Representatives from these committees form a community committee and a 
family education network is formed. In smaller and larger communities a 
family education coordinator hired by the community is available to help 
indiviual committees and the community committee, plan and implement 
family education classes and programs. A lthough every institution docs not 
necessarily need one person in charge only of family education, any 
community should have at least a family education coordinator to help 
create and maintain Jewish family education for the community.

The ch a rt be low  show s th e  d is tr ib u tio n  of p ro g ram , p e rso n n e l, aud ience , 
materials and institutional/networking.

CONTTWEMTAT-

COMMUNITY 

__ LARGER____SMALLER

CURRICULUM STRUCTURES UJA FAMILY 
W/FAM. ED. VIEWPOINT MISSIONS 
LIFECYCLE, HOLIDAYS, ETC. NATL. FAMILY

CAMPS OR FAMILY 
COMMUNITY CELEBRATIONS JAMBOREES

PROGRAMS

CURRICULUM STRUCTURES 
W/FAM. ED. VIEWPOINT 
LIFECYCLE, HOLIDAYS, ETC

COMMUNITY CELEBRATIONS

FAMILY SHABBATONIM,CAMPS FAMILY CAMPS. FAMILY TRIPS

FAMILT ED 
PERSON AT

JESNA, JWB.CJF 
CAJE, JEA, NATE 
R.A., JEWISH 
COMMUNAL PROS

ALL OF THE ABOVE 
B'NAI BRITH 
HILLEL

FAMILT EDUCATION
COORDINATOR

RABBIS, EDUCATORS 
KEY LAY PEOPLE 
COMMUNAL WORKERS 
TEACHERS. PROGRAM 
DIRECTORS

FAMILY
COLLEGE STUDENTS

PERSONMEL

FAMILT EDUCATION
COORDINATOR

RABBIS, EDUCATORS 
KEY LAY PEOPLE 
COMMUNAL WORKERS 

TEACHERS. PROGRAM 
DIRECTORS

AUDIENCE

FAMILY IN ALL ITS 
PERMUTATIONS

MATERIALS

NAT'L FAMILY 
RESOURCE BANK

NEED FOR COMMUNALLY
PRODUCED MATERIALS

NEED FOR COMMUNALLY 
PRODUCED MATERIALS

10
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R~pre!<:nuative~ from the~ committee, form A ~mmunity committee imd a 
ramHy educatJon network Is formed. In smaller and larger communities a 
f am.ily education coordinator hired by the community is available to help 
indiviua1 committees and the oommunity committee, plan and implement 
family educiition ~la:,l!el! and program:,. Although every ini,titution doc:i not 
necessarily need one person in charge only of family education. any 
commuruty sbouJd have at least a family education coordinator to help 
create and maintain Jewish family education for the community. 

The chart below shows 1he distribution of program, personnel, audience, 
materials and institutiona1/networkjng. 

SMAIIER 

CURRICULUM STRUCTURfS 
VI IF AM. £1>. VlEfPOINT 
LlfECYCU:. HOLIDAYS.ETC 

COMMUNITT Cfl.IBRATIONS 

COMMUNITY 

LARGER 

CURRICULUM SIBUCTURES 
W/FAM.ED. VIEWPOINT 
LffiCYCll. HOLIDAYS, ITC. 

COMMUN ITT CEl.EBRA TIONS 

UJAPAMILY 
MISSIONS 
NAT'!.. FAMILY 
CAMPS OR f AMILY 
JAMBOms 

FAMlLYSHABBATONIM,CAMPS FAMILY CAMPS. FAMILY TRIPS 

PEISOIIEL 

f AIIILT EDUCATIOB 
COORDUIATOI 

RABBIS, EDUCATORS 
KEY LAY PEOPLE 
COMMUNAL WORKERS 

TIACHERS. PROGRAM 
DIRECTORS 

AUDIEJICE 

FAMILY IN All ITS 
PERMUTATIONS 

MATERIALS 

Nm)~ COMMUN.All.Y 
PRODUCED W.TERI..US 

FAJIILT EDUCATION 
COOIDDIATOI 

RABBIS. EDUCATORS 
KEY LAY PEOPLE 
COMMUNAL WORKERS 
TEACHERS.PROORAM 
DIRECTORS 

FAMILY 
COLLEGE STUDENTS 

NIED FOR COMMUN All Y 
PRODUcrD M.ATEUALS 

10 

FAMILY ID. 
PERSON AT 

JESNA, JWB,CJF 
CAJE. JEA, NA TE 
R.A .. .JEWISH 
COMMUN AL PROS 

All OF THE ABOVE 
B'NAJ BRITH 
HILLEL 

NAT'LFAMILY 
RESOURCE BANIC 
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FAMILY KALEIDO- 
SCOPE

UNIVERSITIES: 
SECULAR & PARO- 
CIAL- TESHIVA 
U. OF JUDAISM,
J.T.S., H.U.C., 
BRANDEIS

CAJE NETWORK FOR
FAMILY ED. 
WHIZIN INSTITUTE 
FOR THE FAMILY

RESOURCE LISTS, GUIDES 
COMPANION MATERIALS

AGENCIES: JC.C״ JF.S, 
BJ.E.

RESOURCE LISTS. GUIDES 
COMPANION MATERIALS

INSTITUTIONAL SUPPORT

JEWISH COMMUNITY CENTER 

JEWISH FAMILY SERVICE

NETWORKING

ASSOCIATION OF FAMILY EDUCATORS

A m m i o m

*Retfilnking and retooling with an eye toward the family as the client helps 
to ensure that the ideas and values taught in both school and home are 
confluent.

*Family education offers a unique opportunity to bring together teams of 
people: Jewish educators, clergy, mental health professionals, pediatricians 
sociologists, etc as lay people and professionals with the purpose of teaching 
and strengthening the Jewish family.

,Family education is pluralistic: it can potentially create a training coalition,

*Family education offers the opportunity to create a new professional slot 
and open n ew  fro n tie rs  to  people who have thought about but not pursued 
Jewish education as a career.

*Family education offers the perfect environment for community action sites. 
Some people are already in place. However4t is an area that has stimulated 
peoples' interest, and because there are no entrenched formulas. wUi allow 
people to dream.

*Family education is not the singular a n s v e r  to J ev ia h  education. It has the  
potential to work incert with "formal” Jewish education as we know it, today, 
and to cnrich its  meaning for the contemporary Jewish family.

1 1
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RESOURCE LISTS. OUJD£S 
C1lMPA.HIOH IU'IEUALS 

lll~TITOTIDIIAL SUPPORI' 

JEWISH COMMUNITY CENTER 

JEWISH FAMILY SIRVIa: 

lll.TWORITNG 

RESOURCE LISTS, OUIDfS 
COMPANION MATERIALS 

AGENCIES: J C.C., JJ'.S. 
BJE. 

ASSOCIATION <l'f AMILY EDUCATORS 
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FAMILY XAUIOO­
SC.OPE 

UNIVERSITIES: 
SECULAR & PARO­
CIAL- U:SHIVA 
U. Of JUDAISM, 
j.T.S., H.U.C., 
BRANDEIS 

CAJE NE11f0RK FOR 
FAMILY ED. 
WHIZIN INSTITUTE 
FOR THE FAMILY 

·Rethlnking and retooling with an eye toward the family as the client helps 
to ensure that the ideas and vaJues taught in both school and home are 
confluent. 

·Pamlty education offers a uniQUe opportunity to bring together te.tms of 
people: Jewish educators, clergy. mental health professional:,, pediatricians 
,ociologisu, e~ as lay people and professionals with t.he purpose of teaching 
and strengthening the Jewish family. 

•Family education is pturalistlc: it can pountiaUy a-eate a training coalition. 

•fAmily education c1rers the opportunity to create a new profe:ssional slot 
and open new frontiers to people who have thought about but not pursued 
Jewish education aa a career. 

·PamUy education offers the perfect environment for community action sites. 
Some people are already in place. HO"Wever .it is an area that has ~timuJated 
peoples' interest, and beCAu,e there are no entrenched formulas. will allow 
people to dream. 

•Pamily education is oot the sinsular answer to jevi,h education. It ha~ the 
potential to work in.cert with "formal" Jewish education as we know Jt, today, 
iand to enrich Its meaning for the contemporary Jewish family. 
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REPORT 
CAJE CONSULTATION 

ON
ADULT EDUCATION 

Submitted by
Ephraim Bucnwald, Lavey Darby, Lifsa Schacnter, Lois Zachary 

INTRODUCTION

Adult Jewish Education couid be the cutting edge of the reform currently 

being generated by the leadership of the American Jewish community. We 
say this because we beiieve that without a Jewishly educated adult, 
community none of the planned reforms in Jewish education can take hold. 
Education points toward implicit images of adults. When there are 
discrepancies between what children are taught and the way adults 
behave, children see this learning as empty and valueless and turn their 
backs on what they are taught.

A. What constitutes good and/or effective education in your 
area

A considerable amount of Adult Education is already taking 
place in the Jewish community. As a field. Adult Education 
is characterized by enormous diversity. It is defined as 
non-degree, non-professional, life-span education that has 
Jewish content. It is a field hard to describe and harder 
to plan for in a global way because its programs are marked 
by diversity with regard to sponsoring institutions, 
methodologies employed, religious or secular orientations, 
whether denominational or community, and intended purposes.

Effective adult Jewish education is a program of Jewish 
content involving iarge numbers of Jews, which recognizes 
and meets individual student's needs and results in 
increased commitment and/or involvement in Jewish life.

B. Which factors differentiate good/effective programing, 
practice and personnel fro■ poor/less effective programming, 
practice and personnel?

1. Personnel

personal qualities: humor, honesty, integrity,
ability to relate, r.on-judgemental, caring, concerned, 
accessible

professional qualities: knowledgeable, clear, likes
to teach, sensitive to adult learners, knowledgeable, 
empowering, respectful of learner's life experiences.
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practice and personnel fro• poor/less effective prograaming, 
practice and personnel? 

1. Personnel 
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ability to relate, non-judgemental, caring, concerned, 
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to teach, sensitive to adult learners, knowledgeable. 
empowering, respectful of learner's life experiences. 
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2. Programming

takes place in settings that are

attractive, inspirational, goal-orienteri. varied, 
wel1-des igned
provides for expression of subjective feelings 
allows learners to experience learning as useful 
provides opportunities for social interaction 
provides ancillary benefits such as meeting social 
needs, enhancing self-worth
follows up on learners' experience and provides next 
steps

is voluntary and non-judgmental

3. Practice

methodology is experiential or participatory 
program is differentiated to allow for individual 
di f ferences
the physical environment provides comfort, ease, 
esthet ics
scheduling is accessible to learners
is openly responsive to learners' and group needs

II. How will good/effective programs, practices and personnel in your 
designated area enhance: Jewish education (in general... in your
area... people in the profession?)

Adult education must be the priority of the American Jewish 
community because only Jewishly educated adults can determine 
priorities for the Jewish community that will lead it in the 
direction of Jewish continuity and survival. Throughout Jewish
history leadership by a knowledgeable Jewish laity has 
characterized successful Jewish communities. Jewishly informed

adults are necessary for promoting and directing Jewish
institutions and for furthering the agenda developed by the
American Jewish community.

One of those agenda items is the enhancement of Jewish education. 
Education on the early childhood, elementary and adolescent level 
cannot possibly succeed without knowledgeable adults who model and 
support the behaviors and values taught in schools. With regard 
to their Jewish schooling, largely middle-class Jewish children 
share the characteristics of low socioeconomic level children. 
They fail to learn in exactly parallel ways because they lack 
adult modeis who value, practice and are knowledgeable about what 
is taught in schools. Adults who learn, change the climate for 
learning not only within their own families but in ail areas of 
Jewish life.

Knowledgeable Jewish adults enhance the profession of Jewish 
teaching. They serve as avocational teachers and promote Jewish 
education as a desirable career for Jewish aduits. The Jewish 
teaching profession will grow only when Jewish education is 
valued. It is through their own study that Jewish adults come to 
value Jewish education.

2. Programming 

takes place in settings that are 

attractive, inspirational. goal -oriented. varied, 
well -designed 
provides for expression of subjective fee lings 
allows learners to experience learning as useful 
provides opportunities for social interac t i on 
provirles ancillary benefits such as meet ing social 
needs, enhancing self - worth 
fol lows up on learners' experience and provides next 
steps 
is voluntary anri non-jud~mental 

3. Practice 

methodology is experiential or participatory 
program is diffe~entiated to allow for individual 
differences 
the physical environment provides comfort, ease, 
esthetics 
scheduling is accessible to learners 
is openiy responsive to learners' and group needs 

II. How will good/effective programs, practices and personnel in your 
designated area enhance: Jewish education ( in general ... in your 
area ... people in the profession?) 

Adult education must be the priority of the American Jewish 
communlty because only Jewishly educated adults can determine 
priorities for the Jewish community that will lead it in the 
direction of Jewish continuity and survival. Throughout Jewish 
history leadership by a knowledgeable Jewish laity has 
characterized successful Jewish coaunun ities. Jewishly informed 
adu 1 ts are necessary for promoting and directing Jewish 
institutions and for furthering the agenda developed by the 
American Jewish community. 

One of those agenda items is the enhancement of Jewish education. 
Education on the early childhood, elementary and adolescent level 
cannot possibly succeed without knowledgeable adults who model and 
support the behaviors and values taught in schoo-ls. With regard 
to their Jewish schooling, largely middle-ciass Jewish children 
share the characteristics of low socioecor.omic level children. 
They fail to learn in exactly parallel ways because they lack 
adult modeis who value, practice and are knowledgeable about what 
is taught in schools. Aduits who learn, change the ciimate for 
learning not only wi thin their own families but i n ail areas of 
Jewish life. 

Knowledgeable Jewish adults enhance the profession of Jewish 
teaching. They serve as avocational teachers and promote Jewish 
education as a desirable career for Jewish adul t!'l. The Jewish 
teaching profession will grow only when Jewish education is 
valued. It is through their own study that J~wish adults come to 
value Jewish education. 
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In a time of rapid change. Jewish education can provide adults in 
leadership positions with the tools anc the ability co shape 
themselves and their communities according to Jewish values rather 
than be shaped by outside forces.

I I I .

A. List (types of) programs, structures, etc. which currently 
comprise your area:

Aduit Jewish Education (AJE) is an extremely broad area,
encompassing a broad age group and a tremendous range of programs. 

The field is highly diffuse and in some sense "amorphous". Since 
AJE needs a wide variety of entry points, the current range of 
programs is a strength. The lack of an organizing principle and 
framework is a weakness.

Currently AJE programs are offered by 1) Synagogues, 2) Academic 
Institutions of Higher Learning, 3) JCCs, 4) Independent 
organizations, 5) Communal organizations, 6) Federations, 7) 
Cooperative/community programs, (e.g. Chavvrot) 8) Israel (e.g.
missions, Israel adult experiences), 9) Museums, 10) Computer
networks.

Structures and methodologies differ from place to place. There is 
a decreasing reliance on lectures; an increase in experiential and 
participatory programs. Techniques and structures include
discussion groups, panels, audio and videotapes, film strips,
tours, retreats, and home-basea and individual study. There is 
increasing segmentation according to age, marital status and 
family constellation. The goals of most programs is passing on 
the information and behavior patterns of the Jewish tradition.

B.. Create a typology or classification syste■ which explains
progranunatic variations.

(Insert Chart)

I l L 

In a time of rapid change . .iP.w 1sil education can provide auu its 1r. 
leadership positions with t'.1e toois ar.c the ahL 1::y ~o siiaµe 
themselves and their commun 1t1es accordi~g t o j~wish vaiues ~ather 
than be shaped by outside forces. 

A. List (types of) programs, structures. etc . which c urrently 
co mprise your area: 

Adult Jewish Education (AJE) is an extremely broad area. 
encompassing a broad age group anti a tremendous range of programs. 
The field is highly diffuse and in some sense "amorphous". Since 
AJE needs a wide variety of entry points, the current range of 
programs is a strength. Tile lac!< of an organizing principle and 
framework is d weakness. 

Currently AJE programs are offered by 1) Synagogues, 2) Academic 
Ins ti tut ions of Higher Learning. 3) JCCs . 4) Independent 
organizations, 5) Communal organizations, 6) Federations . 7) 
Cooperative/ community programs. (e.g. Chavvrot) 8) Israel (e.g. 
missions, Israel adult experiences). 9) ~uscums, 10) Computer 
networks . 

Structures ar.d methodologies differ from place to place . There is 
a oecreasing rel 1a11ce on lectures; an inr.:re.ise in experientia l and 
part ic:ipatory programs . TP.chr.1ques and structures include 
discussion groups, panels. auc10 and v1ueotapes, film strips, 
tours. retreats, and hor.ie - basna and individuaj study . There is 
increasing segmentation accoraing to age, marital status and 
family constellation. The goais of most programs is passing on 
the information and behavior patterns of the Jewish tradition . 
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Different sponsoring agencies have different hidden 
agendas."

Notes

1)

2 ) Adult education deals with such a huge range of populations 
with different needs and goals that programmatic variations 
are a necessity!

3) Personnel are varied and at many levels of proficiency. 
This produces programs of wide-quality range.

4) There is no widely accepted, articulate theory or program 
design for Adult Education. Therefore most programs are a 
"shot in the dark."

A. Given the current state of the field, how might we best 
facilitate better and more effective programs, practices 
and personnel?

1. What are the blocking factors?

a. benevolent society, negative public perception, lack 
of ascribed value, no material value, negatively 
perceived (fundamentalism), pace of life, time 
accessibility, absence of role models, lack of 
available quality programs. feelings of personal 
inadequacy, gender issues, embarrassment, lack of 
context for learning, xenophobia, feelings of 
intimidation.

b. inadequate funding, lack of a tradition of research, 
lack of a shared language among practitioners, 
inadequate records

c. perception of "Yeshiva Model" as only legitimate type 
of study

d. negative images of learning from childhood

e. negative attitudes towards tradition, resistance of 

clients, lack of materials, lack of a National Jewish 
Television Network,

d. too metaphysical

What are the facilitating factors?

IV.

a. nationwide campaign, personnel, accessibility, 
unlimited money, creating receptive environments, 
articulating and communicating rational for study, 
dynamic curricula, marketing, peer support, communal 
support

IV. 

Notes 

1 ) Different 
agendas." 

sponsoring agenc ies have different ·n i dae!'l 

2) Adult education deais with such a huge range of popuiations 
with different needs and goals that programmatic variations 
are a necessity! 

3J Personnel are varied and at many levels of proficiency. 

4) 

This produces programs of wiue - quality range. 

There is no wideiy accepted, 
design for Adult Education. 
"shot in the dark." 

articulate theory or program 
Therefore most programs are a 

A. Given the current state of the field, how might we best 
facilitate better and more e ffective programs, practices 
and personnel? 

1. What are the blocking factors? 

a. benevolent society, negative public perception, laci( 
of ascribed value. !'lo material value, negatively 
perceived (fundamentalism), pace of life. time 
accessibility. absence of ro l e models, lac~ of 
available quality programs, feelings of personal 
inadequacy, gender issues. embarrassment, lack of 
context for learning. xenophobia, feelings of 
intimidation. 

b. inadequate funding. 
lack of a shared 
inadequate records 

lack of a tradition of research. 
language among practitioners. 

c. perception of "Yeshiva ~odel" as only legitimate type 
of study 

d. negative images of learning from childhood 

e. negative attitudes towards tradition, resistance of 
clients, lack of mater ia1 s. lack of a ~ational Jewish 
Television Network, 

d. too metaphysi~al 

2 . What are the facilitating factors? 

a. nationwide campaign, personnel, accessibility, 
unlimited money, creating receptive environments , 
articulating and communicating rational for study, 
dynamic curricuia, marketing, i)eer support, com11unal 
support 



b. articulation of a significant research agenda. 
KNOWING what knowledge would make a difference, 
development of a systematic plan, journals and/or a 
method of dissemination, recognition by secular world 
of value of Jewish education.

c. Identification of student needs and materials and 
methodologies appropriate and engaging to the learner; 
utilizing state of the art adult education, use of 
technology, relating the learner's life situation to 
learning activity.

d. "unfreezing'' the learning

e. marketing, packaging, development of new materials,

appropriate to other settings, especially media.

f. the "right" contacts,

g. curriculum development

h. utilizing resources of the secular world and

integrating secuiar world into Jewish life.

How ■ight we proceed toward enhancement?

We need to foster the development of a value system linked
to Jewish learning that provides meaning and purpose for the
learner as a Jewish person. Concrete steps would:

1. Promote adult Jewish learning as a growth model.

2. Create alternative contexts for Jewish outreach to
settings other than the synagogue (i.e. beauty salons, 
health clubs, doctor's offices etc.).

3. Develop Jewish components in self-help programs (i.e.
AA/JACS, marriage encounter).

4. Provide minimal Jewish education and experience for
every adult Jew.

5. Foster the idea that every student becomes a teacher 
and every teacher is a student.

6. Create accredited independent study options.

7. Develop learner-centered alternative models of adult
Jewish learning.

8. Develop a body of adult Jewish learning research to
inform practice.

Articulate a theory of adult Jewish learning.9.
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V. Programnatic Recommendations

A. An Agenda for Continental Planners

1. Promote Model Communities

a. Overall goals

(1) To create an aura of Adult Jewish 
Education as the "in thing."

(2) To allow every American Jew to feel that 

he/s'ne is intimately connected to Jewish 
Community. 3y community, we mean an 
eculturatea group of people sharing the 
strengths and structure of Jewish bonding.

(3) To keep the already-committed, committed, 
and to get the not-involved, involved.

b. Necessary components for Model Adult Education 
program

The model Adult Education program should
emphas ize:

(1) Skill mastery for independent study.

(2) Education for ritual behavior and 
traditional practices.

(3) Various levels of cognitive and 
experiential programming.

(4) Strong experiential components

(5) Education by exposing, not imposing.

(6) Diversification of approaches to reach 
large group and targeted audiences.

(yvW '
2. Create a Major Research and Coordination Center

a. Develop a body of research for Adult Jewis.h
Education.

b. Articulate a theory of Adult Jewish
Education/Learning.

c. Develop alternate models of Adult Jewish
Education that are learner-centered.

d. Create accredited independent study programs.

e. Create a curriculum for training Adult Jewish
Educators.

V. Prograuiatic Reco•• endations 

A. An Agenda for Continental Planners 

l. Promote Model Communities 

2. 

a. Overall goais 

(l} To create an <1ura of Adult Jewish 
Education as the ·• in thing . " 
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b. Necessary components for Model Adult Education 
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The model 
emphasize: 

Adult Etiucation program 

(1} Skill mastery for independent study. 

( 2 } Education for ritual behavior 
traditional practices. 

(3) Various levels of cognitive 
experiential programming. 

(4) Strong experiential components 

(5) Education by exposing, not imposi ng. 

(6) Diversification 
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and 
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reach 

a. Develop a body of research for Adult Jewish 
Education. 

b. 

c. 

Articulate a theory of Adult 
Education/Learning. 

Develop alternate models of Adult 
Education that are learner-centered. 

Jewish 

Jewish 

d. Create accredited independent study programs. 

e. Create a curriculum for training Adult Jewish 
Educators. 
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f. Create new entry ievels (e.g. self help
organizations, marriage encounter, health ciubs, 
beauty salons. doctors offices. !aw firms, 
targeted influential groups.

g. Coordinate national effort in areas of teacher
development and placement and in fundraising.

B. An Agenda for Local Adult Education Centers

1. Goals

a. To provide minimal Jewish Education and Jewish
Experiences for every adult Jew.

b. To implement research of the major research
center.

c. To create alternative contexts for Jewish
Education outreach in addition to the synagogue 
(i.e. JA C S , AA etc.) .

d. To maximize resources for ensuring multiple
entry points and options.

2. Differentiating between large and small communities.

In small communities, the Adult Education effort 
should be coordinated by one agency. In larger
communities, Adult Education factors should be divided
among several agencies and institutions.

IV. What does our group wish to emphasize most?

A. We see AJE as the lynch pin of any revival of the Jewish
community. It is central to Jewish continuity.

B. Because AJE must respond to a wide spectrum of constantly
changing personnel and communal needs, it must provide a
wide spectrum of multiple entry points. It will need, for 
the same session, to be pluralist in ideology and practice.

C. We need more research on what works and why.

D. THE BOTTOM LINE: Since we cannot at present say what entry
points will work for which groups and individuals we must 
provide multiple entry point. Variagated models of program 
need to be developed and tested.

E. Professionalization is a must, as is personnel training.

F. Adult programs should enable participants to feel more
connected to their religious/cultural traditions, should 
promote personal growth, and should be viewed as relevant to 
life.

f. Create new entry ievels (e .g . se! f hel;> 
t>rga111zations, mar,tage encoun ::er. hea ith ciuos. 
beauty sa i ons. uocto,s off i ces. !aw firms. 
ta~gecea infiucncia i groups . 

g. Coordinate national effort 1n areas of teacher 
cievelopment and piacemenc anci in fund:-a i si!:(!" 
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Education outreach in addition to the synagogue 
(i.e. JACS, AA etc.). 

d. To maximize resources for ensuring multiple 
entry points and options. 

2. Differentiating between large and small communities. 

In small communities, t he Adult Education effort 
should be coordinated by one agency. In larger 
communities, Aciult Education factors should be divided 
among several agencies and institutions. 

IV. What does our group wish to emphasize most? 

A. We see AJE as the lynch pin of any revival of the Jewish 
community. It is central to Jewish continuicy. 

B. Because AJE must respond to a wide spectrum of constantly 
changing personnel and communal needs, it must provide a 
wide spectrum of muJ tip le entry points. It wi 11 need , fur 
the same session, to be pluralist in icieology and practice. 

C. We need more research on what works and why : 

0. THE BOTTOM LINE: Since we cannot at present say what entry 
points will work for which groups and individuals we must 
provide 111ul tiple entry point. Variagated models of program 
need to be developed and tested. 

E. Professionalization is a must , as is personnel training. 

F. Adult programs should enable participants to feel more 
connected to their religious/cultural traditions, should 
promote personal growth , and should be viewed as relevant to 
life. 
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A number of basic  assumptions guided the development of a model 

of enhancing the use and pr oduct ion of media and technology f or  

Jewish educat i on.  The as'sumptioff’were:

1)  Profess ion product ion of m a t e r i a l s  i s  e s s e n t i a l  to the process

2)  Media p r o f e s s i o n a l s  - "hollywood types" should be involved

3)  There should be con s t a n t  feedback and d i r e c t i o n  from the 

var ious  consumers ( i . e .  t e a c h e r s ,  s t u d e n t s ,  home, and media 

c e n t e r  p e r s o n n e l )

4 )  Product ion should be c e n t r a l i z e d

5)  D i s t r i b u t i o n  needs are d i f f e r e n t  f o r  "Media in Cul ture"  vs.  

"Media in Jewish S e t t i ngs "

6)  The key to the use of media and technology in Jewish S e t t i n g s  

i s  i t s  i n t e g r a t i o n  i nt o  the l e s s o n .

7)  Ef f e c t i v e  use of "Media in Jewish S e t t i n g s "  r e q u i r e s  personnel  

to supervise  and guide i t s  i n t e g r a t i o n  wi t hi n  the cur r i cul um of 

the  schools .

As a r e s u l t  of t hese  assumptions,  we designed the a t t a c he d  model 

approach f o r  media and technol ogy.

DESCRIPTION:

The process  i s  c y c l i c a l  in n a t u r e ,  however,  to a s s i s t  in 

unders tanding the process  we began with the "Goal S e t t i n g / I d e a s /  

Consul t a t i on Stage"

Stage 1: Goal S e t t i n g / I d e a s / C o n s u l t a t i o n

A number of basic assumptions guided the development of a model 

of enhancing the use and production of media and technology for 

Jewish educ a ti on. The as·sumpti oQSwere: 

1) Profession production of materials is essential to the process 

2) Media professional s - "hollywood types" should be involved 

3) There should be constant feedback and direction from the 

various consumers (i.e. teachers, students, home, and media 

center personnel) 

4) Production should be centralized 

5) Distribution needs are different for "Media in Culture" vs. 

"Media in Jewish Settings" 

6) The key to the use of media and technology in Jewish Settings 

is its integration into the lesson. 

7) Effective use of "Media in Jewish Settings" requires personnel 

to supervise and guide its integration within the curriculum of 

the schools. 

As a result of these assumptions, we designed the attached model 

approach for media and technology . 

DESCRIPTION: 

The process is cyclical in nature , however, to assist in 

understanding the process we began with the "Goal Setting/Ideas/ 

Consultation Stage" 

Stage 1: Goal Setting/Ideas/Consultation 
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This s t age  involves  the var i ous  t a r g e t  groups in helping to 

envis i on and design the needs of the market .  Pr of e ss i ona l  

f u l l - t i m e  educators  would be employed to guide the "lay 

personnel" (consumer)  in t h i s  p r oc e ss .  Following i n i t i a l  planning 

t hese  people would meet with the Stage 2 personnel  to achieve a " 

meeting of the minds" - consensus of o p i n i o n --------------^ ׳

Stage 2: Cr eat i ve/ Pr oduct i on

This s tage would involve the media p r o f e s s i o n a l  or  "Hollywood 

types" to c r e a t e  t o p - r a t e  media and technology f o r  Jewish 

educat i on.  I-B-add4-t 4 0n,  t oge t h e r S t a g e - one,  We would hope to 

see the es t a bl i s hment  of a "Tanglewood" type of environment  where 

the consumers ( c h i l d r e n  and a d u l t s )  could become p a r t i c i p a n t s  in 

t h i s  process .  — ^

Stage 3: Media in Cul t ure  vs.  Media in Jewish S e t t i n g s  

This i s  the s t age  where the  d i s t r i b u t i o n  and implementat ion 

networks wi l l  d iverge

Stage 4a: Marketing
׳•

This media i s  intended f o r  the mass audience.  As a r e s u l t 1

pr of es s i onal  marketing s t r a t e g i e s  need to be developed to a t t r a c t  

the consumer to products  in s p i t e  of/due to t h e i r  Jewish nat ure

Stage 5a: D i s t r i b u t i o n  Networks

- 2 -

This stage involves the various target groups in helping to 

envision and design the needs of the market. Professional 

full-time educators would be employed to guide the 11 lay 

personnel" (consumer) in this process. Following initial planning 

these people would meet with the Stage 2 personnel to achieve a 11 

meeting of the minds" - consensus of opinion,{- - -

Stage 2: Creative/Production 

This stage would involve the media professional or "Hollywood 

types" to create top-rate media and technology for Jewish 

education. I~ additioA, togethe~ -"'~th Stage----one, Vie would hope to 

see the establishment of a ''Tanglewood" type of env ironment where 

the consumers (children and adults) could become participants in 

this process. 

Stage 3: Media in Culture vs. Media in Jewish Settings 

This is the stage where the distribution and implementation 

networks will diverge 

Stage 4a: Marketing 

---

This media is intended for the mass audience. As a result 

professional marketing strategies need to be developed to attract 

the consumer to products in spite of/due to their Jewish nature 

Stage 5a: Distribution Networks 
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We envis i on a c e n t r a l i z e d  c l ear i nghous e  to c o or di na t e  commercial 

d i s t r i b u t i o n  channel s .  This c l ea r i n g h o u s e  could be l ocat ed  in one 

s i n g l e  region,  serving the e n t i r e  c o n t i n e n t ,  or in a few regional  

c e n t e r s .  I t  was the f e e l i n g  of the group t h a t  the most e f f i c i e n t  

process  would be in the e s t a b l i s hme nt  of a s i n g l e  c e n t e r .

Stage 6a: Home Market

The product  would reach the consumer,  via  br o a d c as t ,  video

r e n t a l ,  mass mai l i ng,  computer,  e t c  ot"׳ o.—

°"4 ־ °  ־ b: Large Community vs.  Small community^ 'A ^
v s e t t  x$gs

Due to the d i f f e r e n t  resouces  a v a i l a b l e  in the l a r ge  vs.  small 1
community, the d i s t r i b u t i o n  and implementat ion s t r a t e g i e s ,  while 

c oor di na t ed,  need to be d i f f e r e n t .

Large Communities: Centers  f o r  preview,  d i s t r i b u t i o n ,  t r a i n i n g  

and informat ion need to be e s t a b l i s h e d .  Full  time s t a f f  would 

provide the support  necessary d i r e c t l y  to t e ac he r s  in var ious

Jewish s e t t i n g s ,  ? a r t  ©V vU><> s u ^ o r t «-oo\oe\׳*1 

SP.n-c&V <i. 0<J1v2,o<i^e 0\  ^ . \ ייזט

6 ^ יו\ד r c , £Le,s׳
Small communities: Key Personnel  would be i d e n t i f i e d  to provide 

support  to t eache r s  in t h e i r  communit ies.  This s uppor t  would 

include coor di nat i on  of t r a i n i n g  through the l a r ge  c e n t e r s ,  

d i s t r i b u t i o n  of m a t e r i a l s  and most i mpor t ant l y  a s s i s t a n c e  and 

s uper vi s i on of the i n t e g r a t i o n  of the m a t e r i a l s  i n t o  the
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We envision a centralized clearinghouse to coordinat,e commercial 

distribution channels. This clearinghouse could be located in one 

single region, serving the entire continent, or 1n a few regional 

centers. It was the feeling of the group that the most efficient 

process would be in the establishment of a single center. 

Stage 6a: Home Market 

The product would reach the consumer, via broadcast, video 

rental, mass mailing, computer, etc :,,"'\ t¼,ru C.ON11\'1t-r-c,~\ ~,1+r -bobc.,_.. 
c..h.a.n .. 11..,\s , 

c- ... 0 4b: l.arge Community vs. Small community('1t.01A- \~ J£~15~ } 
St,T\~G 5 

Due to the different resouces available in the large vs. smal l 

community, the distribution and implementation strategies 9 whil e 

coordinated, need to be different. 

Large Communities: Centers for previ ew, distribution, training 

and information need to be established. Fu ll time staff would 

provide the support necessary directly to teachers in various 

Jewish settings. v~rt oY t'\..,~ sunort 'No"\a ·,"\-X.\v~ e,.l""Q..c-..t lC>1\ C>~ 

Sy•1\-0~Y 1t\\-clr--.\1\)Q.. ,>,J\l.Cc\•~ C \)l' itc;; -to b1.1.t\£,r- Q(l.5((1-- 5;h) ,h .. .i\:s l f'\ 

~'le:, \~1""•"'\ ~ro Le..SS , 

Small communities: Key Personnel would be identified to provide 

support to teachers in their communities. Th i s support would 

include coordination of training through the large centers, 

distribution of materials and most importantly assistance and 

supervision of the integration of the materia ls into the 
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curr i cul um.  Unlike t h e i r  l a r g e r  c o u n t e r p a r t s ,  small communities 

need not become c e n t e r s  of t r a i n i n g .

Stage 5b: Teachers

The key to the implementat ion of t h i s  program is  the involvement 

of the t e a c h e r s .  As the  "prime i n i t i a t o r s  of change" wi thin a 

school environment they are the key to s uccess .

Stage 6b: Students

These are the u l t i ma t e  consumers

Since t h i s  i s  a c y c l i c a l  process  i t  i s  c r i t i c a l  t h a t  regional  

c e n t e r  personnel ,  t eachers  and s t udent s  a l l  share  in the goal 

s e t t i n g / i d e a s / c o n s u l t a t i o n  process  ( s t a g e  1)  as well  as have the 

developmental  and educat i onal  o p p o r t u n i t i e s  of the 

c r e a t i v e / p r o d u c t i o n  wi thin some of the p r o j e c t s .
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curriculum. Unlike their larger counterparts, small communities 

need not become centers of training. 

Stage Sb: Teachers 

The key to the implementation of this program is the involvement 

of the teachers. As the "prime initiators of change" with in a 

school environment they are the key to success . 

Stage 6b: Students 

These are the ult imate consumers 

Since this is a cyclical process it is cri t i cal that regional 

center personnel, t eachers and students all share in the goal 

setting/ideas/consultation process ( stage 1) as well as have the 

developmental and educational opportunities of the 

creative/production with in some of the projects. 
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MEDIA AND TECHNOLOGY: TYPOLOGY

We divided media i n t o  two basi c  c l a s s i f i c a t i o n s :

1)  Media in Jewish S e t t i n g s

2)  Media in Cul ture

I .  Media in Jewish Se t t i ng:

De f i ni t i on:  Media which i s  used in formal or informal  ("beyond 

the classroom")  s e t t i n g s .  Media in Jewish S e t t i n g s  can include 

m a t e r i a l s  from Media in Cul t ur e  but  would be adapted through 

c u r r i c u l u a r  ma t e r i a l s  f o r  the p a r t i c u l a r  Jewish s e t t i n g .

I I .  Media in Culture:

Def i ni t i on:  Media which i s  disemminated to mass audiences,  

normally out s i de  the s t r u c t u r e  of e x i s t i n g  Jewish o r g a n i z a t i o n s .  

This can include popular  movies,  t e l e v i s i o n  programs,  "best  

s e l l e r s " ,  computer s o f t w a r e / b u l l e t i n  boards,  t h e a t e r  and music.  

This form of communication shapes images and p e r s p e c t i v e s  of Jews 

in general  s o c i e t y  and i n f l u e n c e s  s e l f - p e r c e p t i o n s .

*

Proj ec t ed  Benefi t s:  (SESSION #2 )

1)  Pr ofess ional  q u a l i t y  media wi l l  enhance the s t a t u s  and image 

of  Jewish educat ion and e d u c a t o r s .
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MEDIA ANO TECHNOLOGY: TYPOLOGY 

We divided media into two basic classifications: 

1) Media in Jewish Settings 

2) Media in Culture 

I . Media in Jewish Setting : 

Definition: Media which is used in formal or informal ("beyond 

the classroom") settings. Media in Jewish Settings can include 

materials from Media in Culture but would be adapted through 

curriculuar materials for the particular Jewish setting. 

II. Media in Culture: 

Definition: Media which is disemminated to mass audiences , 

normally outside the structure of existing Jewish organizations. 

This can include popular movies, television programs , "best 

sellers", computer software/bulletin boards, theater and music. 

This form of communication shapes images and perspectives of Jews 

in general society and influences self-perceptions . 

Projected Benefits: (SESSION #2) 

1) Professional qua l ity media will enhance the status and image 

of Jewish education and educators. 
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2)  Pr of ess i onal  q u a l i t y  media wi l l  appeal and t h e r e f o r e  a t t r a c t  

g r e a t e r  numbers of s e n s i t i v e  and i n t e l l i g e n t  i n d i v i d u a l s  

c u r r e n t l y  a l i e n a t e d  from Jewish l i f e .

_ . v. _ avenues f o r  i d e n t i f i c a t i o n  with Jewish c u l t u r e .

4)  New moda l i t i e s  of i n s t r u c t i o n  wi l l  enhance the e f f e c t i v e n e s s

) Create g r e a t e r  unders tanding and empathy among and between 

d i f f e r i n g  forms and e xpr ess i ons  of Judaism.

) Involve t a l e n t e d  and c r e a t i v e  i n d i v i d u a l s  in the media,  a r t s ,  

communication and technology in the process  of e nr i c h i ng  Jewish

6)  Motivate the d e s i r e  to study Jewish h e r i t a g e ,  t e x t s ,  e t a l .w .

- 6 -

2) Professional quality media will appeal and therefore attract 

greater numbers of sensitive and intelligent individuals 

currently alienated from Jewish life. 
~~j) ~~ .J~ 4...-

3 )~ Promol) new avenues for identification with Jewish culture. 

4) New modalities of instruction will enhance the effectiveness 

of formal and infonnal Jewish education. . 
·?,Q..H C,;"-S(.. ~~ss I!.. l(;A M.~ 

·~)Increase tt> · 1 'Jiliy=vf Jewish knowledge and l-flfe.-1nati o11 0'-"l.,A... o... 0 
~ ~ •«U-x.Q. 6) Motivate the desire to study Jewish heritage, texts, etal. cu...cl ,t"'1 ce.... 

~~) Create greater understanding and empathy among and between 

differing forms and expressions of Judaism. 

,~) Involve talented and creative individuals in the media, arts, 

communication and technology in the process of enriching Jewish 

experience. 

t)· /,1,-/ .. -·-:!I . (/' 
,,,.,. ; 1--"'/Y';//r 
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Small Groups - Session #3  

List (types of) programs, structures, etc. which currently comprise your area:
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Co AY 1 � cjf”*

3• B O o k s yW t ^ u N & r  V ^ E ^ s p A p t^ S - יו° ׳  ־o .S3 ׳ e_A VtxV ״ 
W'-Sfc 5j v W  cts 0 -c.V<oa Ok׳

^'e-'O CCS fV,«1k, ̂>A"'*''׳׳ C^K^Kx^ewj ׳

o  a.r \ \ j  ^_3T ^ '■־^Hj2A, f ^ T״ '׳, 1׳a- Y >*■7 <־'׳'׳* ,A0־c7 ׳

 « . s\יו^כ\.' c x ^ A . S>G r>j.o '\<־

S c ן  x x t V c 'w  ^ r « f* P׳A)1־

—2, »^ ' ^hr>־l \  1  , U » l«N r  I c^H9 1 
 \_G*\c 1|>נ] ז ]ץ־ ^ ^C^evXi-^W.c ̂ "•*׳ *Vaf\  !m�׳ l~

to W׳   ,-Av^ cxa vcA ^T \י*- \\Vv1a.V t - z.ciJ e.1r־

vvv ,^׳ 0\ ׳

' ־ * ) ׳ ' ^ ״t' ־ -J' V 9 ץ4ב5י—ל ׳ W

* s. wv G- vAa ^ v ) ^ m  C.cvcWyV~ S ° | f ^ c־ ^rV'i^vULS ^»>wpV

A f ~lr\\)i\ \:. r\ U\5, - ~r~?""c:L.r&MI.'!,. "" \t~\oc..o.vst ... -:csi-c.~- A-i-<..h ~ 
\t_\_'E,\l\'5\0\j I oC l X tL ,- } Ct\ ~~,o.) IS"\-U1>,sh •. ~ 

c.. Co.-.(, \. c..f-
,1 or•~.-. \-a._\- c .\.5 

\)•c.~( (Y\ 0\-

~' "j{'(t_, O,~\e_r -"' ' "'~ ~r~h:.\-.~J 

I) \' r .\.. C... • v err,-,. '"" ~"'-< Q... 'f ~~ ,' ~'L. ft I : "" 0 v.. r , U r ~ 
0

':,,l..)r ·.., -~ es.\ o.."'a.. b,.,,J<:>" cl h-s\-ol' r '' -=--~ f"' ""Q._..,.-._{ 

r,,-.t, ... \~5, ._.~ C-vn-k "'-~~r-=<" 1 ~~v..:;,s~ •clQ.,'\i-t---..r ,a-tl.~11-
\ \ " \ u.~,,.~~-ttR-

-\ l\a fl 11\\-<'~ ... \ \ :\e~-t."'""¼' d(/ Ju'(~v c."c\_ j- s I ~ f'~~c.\-,u" . .S~ 

~\- QC,C~•Lt tzelu\\ ~\()K~ Q.M,J,.. t, \·n.),...,l,\. 

o\ ~ 1 

r. , I .. ,le~ nAY>•JL \-'\~ r<~~,~ f., .. L .• d -- "-J Vol'lh.V\ ~t , y--
'--•~ S i,,"'c \-, ,.____ WI. Ci. • ,.,,.,,J """ C' o,,-1,,.,t- 4 S "'I ?Q-{.f, 

' ~ ~ 
O •t rtt#~Sl ..-..- J[ 57 fV ·"" - . ~ ' 



7Media &  Technology

Small Groups - Session #4

Given the current state of the field, how might we best facilitate better and more effective 
programs, practices and personnel?

1. What are the blocking factors?

' ) '«,• 'j } יי  1 ״\' "־ •'־"־"  >f j) P’f•-"'■ -T 'Js u  fJ. J-p, ;(
 — y j /<■11 ?׳ ג■ •{*  la s  & / 

'/ י׳י ,� > יא־  <yt xl
J) jjcX ׳ŷ  f,'*{ I - 1 .*׳ : , ־ ׳ /׳<*, ' r

/

z ^ ׳ ׳ { /  ~ ?  t ' K c ' ־ '  

2. What are the facilitating factors?

D yr- . - ix•/? ' J'• ' ' • - ' 1 /
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Given the current state of the field. how might we best facilitate better and more effective 
programs, practices and personnel? 

1. What are the blocking factors? 
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