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MEMORANDUM

TO: Steven Hoffman
FROM: Shulamith Elster 
RE: Space/CJF
DATE: February 26, 1991

1. Met last Friday with Harold Adler. A copy of my letter to him
follows for your information. He had some good suggestions 
regarding telephone systems and computer linkages. He also asked 
about how CJF's administrative service might help us - everything 
from payroll and benefits, to reproduction, mailing and the like. 
More on this later.

2. Played "telephone tag" this week with Judith Ginzberg for three 
days last week and finally spoke with her this morning. She wants
to know what the story is re: shared space. She has been told by 
JESNA that we will be sharing reception and conference space and 
possibly a joint receptionist/telephone operator with JESNA.

I don't know her - beyond our conversation - but my sense is that 
she is very frustrated by her inability to get an answer to her 
inquiries. She says that CJF may not be taking her seriously in 
that she has not been consulted furthermore she has a wonderful 
architect that she would like to use. She's likewise frustrated 
with JESNA. They have provided temporary and not wonderful space 
over the past few months but she says they can't say anything more 
about the space and the timetable,

I think she called me as her ,last best hope' for some resolution- 
or clarification of what is happening. I told her that I spoke with 
Harold Adler on Friday. She had heard that I was "sighted״ looking 
at the space and I imagine that this was unsettling in some 
additional way.

QUESTION 1: Is there an official position on the shared space 
issue? Has there always been a plan to share space? with 
Covenant/Crown? with JESNA?

QUESTION 2 : Who’s on first? How and when will this decision 
be made?

Covenant/Crown needs/wants 1,000 square feet*., she also has her 
eye on the windows! I can relax, there are more than facing
beautiful Lafayette Street I

3. Attached is an outline of our space needs as I see them. Please 
review and let me know what you think. We can then use this as the 
basis for discussions with CJF and the architect and further
planning regarding equipment and furnishings, consider this 
DRAFT #1.
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4. Also attached is a timetable based on the availability of the 
space now occupied by Israel Bonds. Comments, please.

On another matter:

I will assume that you received the revised Position Description: 
Planning Director and unless I hear from you by the end of the 
week, I will assume that this is what we send out to interested 
candidates/and assorted people who have been in touch regarding the 
position.

Attachments:
DRAFT #1: Space needs 
Timetable

bcc: Annette Hochstein
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MEMORANDUM

TO: Steven Hoffman
FROM: Shulamith Elster
RE: Space Needs
DATE: February 26, 1991

DRAFT #1:
Space Needs of Council for Initiatives in Jewish 

Education at Council of Jewish Federations 
73 0 Broadway 

New York, New York 10003

Assumption: 1500 square feet currently occupied by Israel Bonds

Reception Area 
Coat closet 
Seating for guests 
Appropriate lighting

Receptionist Desk/Work Station 
Desk chair 
Telephone
Computer for clerical tasks 
Lighting

Executive Director's Office 
Desk
Desk chair
Shelving/bookcases/files 
Conference table and chairs(6-8)
Telephone
Computer
Lighting

Education Officer's Office 
Desk
Desk chair
Table and chairs (6)
Shelving/bookcases/files
Telephone
Computer
Lighting

Planning Director's Office 
Desk
Desk chair
Shelving/bookcases/files
Telephone
Computer/Printer
Lighting
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Page 2

Planning Associate or Education Associate's Office 
Desk
Desk chair 
Seating (2)
Shelving/bookcases/files
Telephone
Computer
Lighting

Secretary's Office 
Desk/work station 
Desk chair 
Piles 
Telephone 
Computer/Printer

Conference Room
Conference Table (10-12)
Additional seating
Chalkboards or other presentation boards 
Cabinets for conference room supplies 
Special outlets for VCR or other equipment
Special telephone equipment for speaker phones/conference calls 
Lighting

Phone lines to be determined based on anticipated usage.

Phone extensions:
Receptionist 
Executive Director 
Education Officer
Planning Director 
Associate 
Secretary 
Conference Room
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MEMORANDUM

TO: Steven Hoffman
FROM: Shulamith Elster 
RE: Office Space/Timetable
DATE: February 26, 1991

Based on my conversation on Friday, February 22nd with Harold 
Adler, we should assume that it will be AT LEAST four months before
the space currently occupied by Israel Bonds will be available for 
renovation for our use.

During this period of time, I think we should adopt the following 
planning calendar:

March Clarification of relationship with JESNA/Covenant
re: shared space

Agreement on CIJE space needs

Negotiations with CJF re: terms
charges, responsibility for renovations, 
choice of architect, responsibility for 
construction bids and contracts and supervision 
of work on site

Meeting with architect 
Preliminary drawings
Proposals on furnishings, office equipment, 

computers, telephones

Final approval of architect drawings 
Bids received/contracts let 
Decisions on furnishings, office equipment, 

computers, telephones

Orders placed in time for delivery when renovations 
completed

Israel Bonds office move completed 
Space available for renovations

Renovations underway
Decision about temporary space for staff

Renovations completed
Delivery of furnishings and equipment
Office set-up

Chanukat Ha-bayit Celebration for Board and Senior 
Policy Advisors

April

May

June

July

August

September
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Man del Institute Projects

2. Consultation with the CUE

Project Leaders: Seymour Fox and Annette Hochstein 

Project Description and Purpose:

The Mandel Institute was asked to undertake an ongoing consultation effort with the Council 
for Initiatives in Jewish Education in North America. The purpose of this project is to assist 
the CUE in planning its work, to advise on the launching of the various elements of the 
recommendations of the Commission on Jewish Education in North America, and to help in the
ongoing monitoring of the work.

The project includes: ן ^
* meetings, teleconferences, seminars, and informal contact with CUE staff;

* specific assignments such as the preparation of working papers;
n 0 ן

* advising on monitoring, evaluation and follow-up;

* assistance in staff training, in particular staff planners;

* participation in board, advisory, and staff meetings as required;

* working with members of the board of the CUE.

Timetable: One year.

Staff: Seymour Fox, Annette Hochstein, Daniel Marom

)
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דל מכון Mמנ a n d e l  I n s t i t u t e

Fax: 972-2-699 951

Facsimilie Transmission

T Ms. Ginny Levi Date_ February 11, 1991

Annette Hochstein & Alan Hoffmann
From :______________________________________  No. Pages: G______

Dear Ginny,

Could you see that Steve Hoffman receives this this morning. We 
have combined the pre-service and in-service assignments. This 
was done for theoretical reasons, namely our commitment to 
continuity between pre-service and in-service education. If in-׳ 
service education is thought of as a discrete activity, the 
assignment becomes so massive so that it is counter-productive. 
If on the other hand the teacher who graduates a training program 
is viewed as beginning a systematic on-the-job training program, 
we can think of training in different terms.

With best regards,

Annette Hochstein and Alan Hoffmann

Mandel lnstitute 

nt J t:w1-...h EuuC~\lll)ll 
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CIJE PLANNING SEMINAR

January 1, 1990 

Dear Seymour,

This is my attempt at describing the CIJE Seminar as it emerges 

from our collective thinking. I would like to write it as if the 

seminar were taking place tomorrow.

A. Desired Outcomes

1. SHH and SE should leave having a clear sense of

a. the work to be undertaken during the coming months or

the total year; X T׳�  T *־ ׳  '
l  e \ P ־ ^ 

b. the nature of the overall CIJE endeavor; /

c. resources available to them in order to accomplish 

their task (both resources here and resources there);

d. an understanding of what we will be doing for them;

e. a feeling of being in charge, empowered to do things

that they can do.

2. AR and JW should

a. agree or feel good about their own role —  for us to

begin to define before they come;

b. should feel in agreement with the thrust of the work; 

and

c. should feel less threatened/less hostile.
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3. For all of us, we should have a clearer understanding of the 

content of

/^jtvvJ^aaX j

a. jthe-̂ Reanirtê -cff the educational content involved;

b. priorities in the work of the CIJE;

c. a workplan; and

d. agreement on a next seminar and perhaps our 

contribution for the whole year.

B. Content

What should we cover during the seminar?

1. Lead communities

a. Content (what is a lead community)

b. Process (How do we select; how do they work)

2. Strategic Planning

a. What

b. How

c. Who

3. Community Support __-

4. Building the Profession״ , Q At, .61 -
5. CIJE *V ׳~\Aq

6. Research O ’ CTX^- C \

ר

C. How will we work?

In order to achieve the outcomes described in the first
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paragraph, we will have to follow a didactic method that ensures 

participation and ownership, as well as a probably painfully 

gradual introduction of content.

The 8 sessions (excluding working lunches and working dinners) 

may be divided as follows:

1. SHH introduces the seminar and presents the CIJE paper. 

Optimally, we will have spoken to him and have suggested tha '̂ .he 

add the lead communities to his paper. The first session should 

be his presentation of his view of the work, based on his paper, 

and a discussion of the tasks implied. In other words, in their 

view, what needs to be done. I suggest that in parallel and 

throughout, either Danny Marom and Mark Rosenstein, or I, keep an 

ongoing list of tasks to be done, perhaps according to our usual 

categories: building the profession, community support, research, 

overall planning, lead communities and the CIJE (we must include 

the CIJE because issues of governance and structure are bound to 

be discussed) . The ongoing list of tasks should be put on a 

visible board —  in other words, we will use maybe five or six 

pages in order to keep in front of those present the list of the 

tasks. We should then, very guickly, get to a situation where we 

have on the board in front of everybody perhaps as early as by 

the first lunch, a list that is not altogether very different 

from our implementation list (and what do we do if it is very 

different?).

That list should then be discussed and completed, which may form 

all or part of the second session (the whole thing may be covered 

in the first session).
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Logistical Notes

1. The drafting of the list and its placing in an organized 

fashion under the above categories in front of the participants 

should be done during lunch.

2. I am suggesting that lunch be used to introduce outside 

elements, such as presentation of what we think are resources. 

The first lunch may be a meeting with Zeev Mankowitz; the second 

lunch may involve a couple of people from Melton -- I am 

discussing with Alan his participation in the seminar; he wants 

to participate extensively.
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DRAFTDRAFTDRAFT

STRATEGIC PLAN FOR THE DEVELOPMENT OF LEAD COMMUNITIES

SOME ISSUES TO BE CONSIDERED

I. BACKGROUND

The Commission on Jewish Education in North America decided to 

recommend the establishment of 3-5 lead communities. Lead 

communities are model communities whose purpose it is to 

demonstrate what can happen when there is an infusion of 

outstanding personnel into the educational system, when the 

importance of Jewish education is recognized by the community and 

its leadership, and when the necessary funds are secured to meet 

additional costs.

These "Lead Communities" will provide a leadership function for 

other communities throughout North America. Their purpose is to 

serve as laboratories in which to discover the educational 

practices and policies that work best. They will function as the 

testing places for "best practices'1 -- exemplary or excellent 

programs —  in all fields of Jewish education.

Each of the Lead Communities will engage in the process of 

redesigning and improving the delivery of Jewish education 

through a wide array of intensive programs.
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Through a feedback, evaluation and monitoring system, innovation 

developed in Lead Communities will be diffused throughout the 

country.

II. THE ASSIGNMENT

A planning process must be undertaken to deal with the systematic 

development of lead communities. This process should be guided 

by a sub-committee of the CIJE and staffed by educators and 

planners. The product of the planning process should include:

1. A description of alternative conceptions of a lead 

community. Two models have already been discussed (Appendix 

A) .

2. A re-examination and amplification of the assumptions upon 

which the concept of lead community is based and a 

recommendation as to which are to guide the work with lead 

communities (see Appendix B).

3. The development of criteria for the selection of lead

communities including visiting teams.

4. A decision on the method for the selection of lead 

communities (public announcement, who will decide, when).

5. Suggestions as to the kind of local mechanism needed in the 

community for work with the CIJE, towards the establishment 

and maintainenance of the lead community. Prepare assessment
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—  diagnostic tools —  to assist communities in self-study 

(the preparation of a local "educational profile").

Establishment of a program for the development of 

"portfolios" of best practices (recruit staff to develop 

portfolios, possibly locate these staffs at institutions 

throughout North America).

The development of rosters of experts for work with the 

communities in each of the programmatic areas (e.g.,

supplementary school, day school, etc.).

Design relationship between lead communities and continental 

and regional institutions (the denominations and their 

training institutions) for the purposes of training and 

consultation.

Prepare recommendations for the development of community 

leadership to guide and support the lead community.

Start ongoing processes of building contacts with 

foundations interested in supporting specific categories of 

innovative programs.

Establish a mechanism to maintain a monitoring-feedback-loop 

and to guarantee ongoing evaluation of program (in 

partnership with the CIJE).
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Recommendations concerning modes of diffusion of findings 

concerning the impact of programs in lead communities. 

Include relationship and method of communication between 

lead communities and interested communities, institutions 

and organizations —  during the period when ideas and 

programs are being developed.

The preparation of alternative scenarios of how a lead

community would work (see Appendix C).
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Appendix A

Lead Communities: Two Possible Models 

The lead community could be an entire community where all 

the institutions involved in Jewish education are invited to 

join. One to three such comprehensive sites could be 

established. Each site would have to guarantee the 

participation of a minimum number of its institutions. It 

might be determined that a substantial proportion of all the 

Jewish educational institutions in the community (e.g. the 

early childhood programs, the supplementary schools, the day 

schools, JCCs, Judaic studies programs at local 

universities, adult education programs, etc.) would be 

needed to build this version of a lead community.

Several lead communities could be established with each of 

them taking different cuts into Jewish education. This could 

be a cut by ages (e.g., elementary school a g e ) , by 

institutions (e.g., all the day schools), or some 

combination of these approaches. If, for example, three lead 

communities decided to concentrate on early childhood, the 

supplementary school and the day school, three others on the 

high school and college-age groups, and three more on JCCs, 

summer camps and Israel Experience programs, a significant 

portion of the map of Jewish education would be covered.
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A. Working Assumptions

The concept of the Community Action Site is based on several assumptions.

1. LO CAL INITIATIVES

The initiative for establishing a Community Action Site should come from the local 
community and the key stakeholders must be fully committed to the endeavour. The 
community must be willing to set for itself the highest possible standards and guarantee the 
necessary funding for the project. The community selected will have to develop a local 
mechanism that will play a major role in the initiation of ideas, the design of programs and 
their implementation.

2. LEARN IN G  B Y  DOING

The notion of a Community Action Site assumes that it is possible to demonstrate effective 
approaches to problems in a specific community which can then be replicated elsewhere. 
Significant questions concerning innovation and implementation, such as what elements 
should be included and how they should be combined, can only be resolved in real-life 
situations, through the dynamics of thinking about implementation, and in the process of 
implementing.
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3. BEST PRACTICE

Best practice will be an important resource for the work of the Community Action Site. 
Examples of best practice in Jewish education, suggested by the national denominational 
bodies, their training institutions, educational organizations, JWB, JESNA, CJF, and other 
relevant groups, together with the staff of the facilitating mechanism, will be brought to the 
site, integrated in a complementary way, and adequately funded, thus significantly increasing 
their impact.

4. CONTENT

The educational program in a Community Action Site will be guided by a carefully 
articulated philosophy which reflect deliberations concerning educational goals and the 
means for accomplishing them. Local institutions working with the denominations, JWB, 
JESNA, the facilitating mechanism and others invited to participate, will produce 
background papers on the philosophy that should guide the work being done. These papers 
should address the problem of translating the particular philosophy into curriculum, as well 
as describe the texts to be studied and the teaching methods.to be used. They will also help 
guide the evaluation of the program.

5. ENVIRO NM ENT

The Community Action Site will be characterized by innovation and experimentation. 
Programs will not be limited to existing ideas, but rather creativity will be encouraged. As 
ideas are tested, they will be carefully monitored and will be subject to critical analysis. The 
combination of openness and creativity with monitoring and accountability is not easily 
accomplished, but is vital to the concept of the Community Action Site.

6. EVALU ATIO N

The work of the Community Action Site will have to be monitored and evaluated in order to 
discover what can be achieved when there is a massive and systematic investment of 
thought, energy and funding in Jewish education. The results of the evaluation will serve as 
the basis for diffusion.

7. DIFFUSION

The results of work in a Community Action Site, and lessons learned from projects 
demonstrated there, will be diffused throughout the North American Jewish community and 
to other interested Jewish communities in the world. This will require thorough 
documentation of all aspects of the work.
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An Example of a Community Action Site at Work

After establishing criteria for the selection of a Community Action Site, the board of the 
facilitating mechanism will consider several possible communities and choose from among 
them. A community that is selected will create a structure to work in partnership with the 
facilitating mechanism. If a local commission already exists, it might serve as that structure. 
Together they will conduct a study of the community to learn about the market for Jewish 
education (e.g. how many people are involved, what they want); the nature and status of the . 
personnel; the lay leadership of Jewish education; the current level of funding for Jewish 
education, etc. A preliminary plan would then be developed. Below are some of the 
elements of a plan which could serve as examples of the work that will be undertaken in a 
Community Action Site.

1. PERSONNEL

The study might show that there are currently 500 filled positions (formal and informal, 
full-time and part-time) in all areas of Jewish education in the community. The study would 
also identify the gaps that exist —the positions that need to be created and filled. The 
denominations (their organizations and training institutions) and others will be invited to 
join in developing a plan for recruiting, training and retaining personnel.
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a. RECRUITMENT

All of the recommendations related to recruitment in the Commission’s report, and the
results of the national recruitment study that will be undertaken, will be reviewed and the
Community Action Site would act on those recommendations. Some examples:

• Recruiting appropriate college students (good Jewish background, commitment to 
Judaism) from the local universities, and contracting several years of work in the 
supplementary schools, day schools and JCCs in the community.

•  Recruiting people interested in changing their careers.

•  Encouraging general educators in the community to retool themselves for positions in 
Jewish education.

• Bringing a num ber of outstanding educators from outside the community in to assume 
key positions (e.g. three Jerusalem Fellows, four Senior Educators, etc.).

• Recruiting personnel from among the membership of various national organizations and 
building a program to prepare them to work in the field.

• Canvassing the retired population in the community to recruit appropriate candidates 
for work in Jewish education.

b. TRAINING

In addition to preparing people who are new to the field, every person in the educational
endeavour would be involved in in-service training. Some examples:

• All avocational teachers would be assessed in terms of their current knowledge and their 
potential and a program to advance them would be designed.

• All professional teachers, principals, and informal educators would be involved in some 
continuing education planned jointly by the national and local mechanisms.

• Special fast-track programs would be developed for retraining general educators or 
career-changers who are moving into the field of Jewish education.

• The Community Action Site might be adopted by a consortium of training institutions, 
with each institution undertaking a specific assignment. The training institutions, the 
local universities, institutions in Israel, and any other relevant players could be invited to 
participate.

•  Lay leadership training programs might be established.
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As q result of the community study, a new map of the Jewish educational needs in the 
community would be developed. This map might include, for example, three full-time 
positions for special education; several positions for experts in early childhood education; 
two teacher-trainers; specialists in the teaching of Bible, Hebrew, History; an expert on the 
use of Israel Experience programs; consultants on Jewish programming for the JCCs; 
several adult educators; several family educators, etc. To respond to these needs, it might 
be determined that a 10% increase in the number of positions in the community is required. 
This could include introducing more full-time positions for people currently working 
part-time. This map would be the beginning of a new conception of the profession and 
would develop with time.

Accompanying the map would be a description of the training, salary, benefits and status 
appropriate to each position. Thus, a Bible expert might earn the same salary and be granted 
the same status as a principal. This would expand the possibilities of advancement in Jewish 
education beyond the conventional linear pattern of teacher, assistant principal, principal.

d. RETENTION

The issue of retention would-be addressed in light of the results of the community study. 
The study might point to the need for improving the relationship between lay boards and 
educators; the need for better compensation, the need for sabbaticals, trips to Israel as well 
as on-the-job training for teachers. The local mechanism will have to determine the 
conditions that are necessary to retain good people in the field and deal with them 
accordingly.

C. r K U f f c h S l U i N  K U l L U i r S l i

2. C O M M U N ITY- ITS LEADERSHIP, FUNDING, AND  STRUCTURES

From the onset of the Community Action Site, the appropriate community leadership will 
have to be engaged. These leaders, either the board of a local commission and its staff or 
newly recruited leaders, will have to be involved in developing the plans of the Community 
Action Site, overseeing them, monitoring them and responding to feedback. The community 
would have to either create its own evaluation program or subscribe to a national evaluation 
program so that success could be measured and appropriate decisions could be made.

Only if the community leadership is well-informed and totally committed will the necessary 
funding and overall support be obtained for the work of the Community Action Site. A 
partnership between the community’s lay leadership, educators and educational institutions 
must be created.

1 0

c. l'l{Ut-1:.~:SIUf~ 11U ILUINl, 

As a result of the community study, a new map of the Jewish educational needs in the 
community would be developed. This map might include, for example, three full-time 
positions for special education; several positions for experts in early childhood education; 
two teacher-trainers; specialists in the teaching of Bible, Hebrew, History; an expert on the 
use of Israel Experience programs; consultants on Jewish programming for the JCCs; 
several adult educators; several family educators, etc. To respond to these needs, it might 
be determined that a 10% increase in the number of positions in the community is required. 
This could include introducing more full-time positions for people currently working 
part-time. This m.1p would be the beginning of a new conception of the profession and 
would develop with time. 

Accompanying the map would be a description of the training, salary, benefits and status 
appropriate to each position. Thus, a Bible expert might earn the same salary and be granted 
the same status as a principal. This would expand the possibilities of advancement in Jewish 
education beyond the conventional linear pattern of teacher, assistant principal, principal. 

d. RETENTION 

The issue of retention would. be addressed in light of the results of the community study. 
The study might point to the need for improving the relationship between lay boards and 
educators; the need for better compensation, the need for sabbaticals, trips to Israel as well 
as on-the-job training for teachers. The local mechanism will have to determine the 
conditions that are necessary to retain good people in the field and deal with them 
accordingly. 

2. COMMUNITY -ITS LEADERSHIP, FUNDING, AND STRUCTURES 

From the onset of the Community Action Site, the appropriate community leadership will 
have to be engaged. These leaders, either the board of a local commission and its staff or 
newly recruited leaders, will have to be involved in developing the plans of the Community 
Action Site, overseeing them, monitoring them and responding to feedback. The community 
would have to either create its own evaluation program or subscribe to a national evaluation 
pr.ogram so that success could be measured and appropriate decisions could be made. 

Only if the community leadership is well-informed and totally committed will the necessary 
funding and overall support be obtained for the work of the Community Action Site. A 
partnership between the community's lay leadership, educators and educational institutions 
must be created. 

lO 
. -··· -------



3. A N  EXAM PLE OF A N  INSTITUTION WITHIN A COMMUNITY AC TIO N  SITE

The supplementary schools within a specific community are offered below as a hypothetical 
possibility of how the national and local mechanisms would work together to implement 
appropriate recommendations. Over time, such an approach could be introduced for all of 
the institutions in a Community Action Site.

A  taskforce, which could be composed of the top experts of various movements involved in 
supplementary education, might be created to join with the local structure in examining the 
supplementary schools. They would search for examples of best practice and invite those 
who have developed them, as well as thinkers or theoreticians in the area, to join in 
deliberations on the supplementary school. Together, the national and local teams would 
begin to plan an approach to improving the supplementary school which could include the 
following:

•  the elaboration of educational philosophies for the supplementary school;

• the supplementary school’s relationship to the synagogue, to informal education, to 
summer camping, to trips to Israel, to family education and to adult education;

• legitimate educational outcomes of the supplementary school;

•  the range of curriculum and the content that should be offered in the supplementary 
school;

•  the methods and materials currently available that should be introduced;

• the crucial problematic areas for which materials must be prepared e.g., methods for the 
teaching of Hebrew. In such a case, one of the national institutions or research centers 
might be asked to undertake the assignment immediately.

Each of the denominations would be given the opportunity and appropriate support (e.g. 
funding, expert personnel) to develop a plan including all of the elements listed above. The 
local and national mechanisms would review, modify and adopt the plan. Funding and 
criteria for evaluation would be agreed upon. The appropriate training institutions would be 
asked to undertake responsibility for training the personnel and would accompany the 
experiment as a whole. For example, for the Conservative supplementary schools, the 
faculty of the Jewish Theological Seminary of America and its M elton Research Center 
might work with the staff of the mechanisms, helping them decide what materials should be 
taught and developing a training program for the teaching of this material. JTSA and 
M elton faculty would be involved with •the local supplementary schools on a regular basis, to 
monitor progress and to serve as trouble-shooters. ■־

Although denominations would work individually with their Conservative, Orthodox, 
Reform and Reconstructionist schools, there are some areas where all of the denominations
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could work together. On issues such as the integration of formal and informal education, 
the use of the Israel Experience, family education, and possibly even in certain content areas 
such as the teaching of Hebrew, combined effort could yield significant results.

Within a few years, we could learn what can be achieved when proper thinking, funding and 
training are invested in a supplementary school. We could also see how informal education, 
the Israel Experience, family education and other elements could be combined to increase 
the impact of the supplementary school. The extent of the success and the rate at which new 
ideas should be introduced will become readily apparent when the Community Action Site 
is functioning.

The facilitating mechanism, in addition to its role in planning, evaluating and overseeing the 
entire project, would, as quickly as possible, extrapolate principles from the experience of a 
Community Action Site to feed the public debate, leading to the development of policies on 
issues such as salaries, benefits, the elements of professional status, sabbaticals, etc. These 
policies, as well as specific lessons learned, would be diffused to other communities in North 
America.
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A STRATEGIC PLAN FOR THE TRAINING OF JEWISH EDUCATORS

FOR NORTH AMERICA

GUIDELINES FOR PROPOSALS

I. Background

The field of Jewish education in North America is plagued by a 

severe shortage of trained and qualified educators for its 

numerous formal and informal settings. It is estimated that there 

are approximately 5,000 full-time positions for Jewish educators 

and another 20,000-30,000 part-time positions. At the same time, 

all training programs for Jewish education (outside of the Haredi 

sector) graduate together approximately 100 people per year —  a 

figure woefully inadequate to meet the needs of the field. 

Improvement is contingent upon a significant increase in the 

number of well-trained educators. This will include training for 

matters such as: competence in Judaica, proficiency in Hebrew, 

mastery of theory and practice of education. It is estimated that 

today less than one-half the educators in the field possess these 

qualifications.
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The Commission on Jewish Education in North America has developed 

several recommendations to improve Jewish education. Among these 

is the recommendation to Build the Profession. The Commission has 

identified the need to significantly expand the training 

capability as a cornerstone of its program.

II. The Assignment

A planning process must be undertaken to deal with the systematic 

development of pre-service and in-service training for Jewish 

educators for North America. The product will consist of 

alternative short, medium and long-term development strategies, 

their policy implications and plans for their implementation.

Recommendations might include strategies for the expansion of 

existing training programs; links with existing educator training 

programs at general universities; the use of Israel as a resource 

for training (the enlargement of existing programs and the 

development of new programs); recommendations for the creation of 

new and innovative programs; any mix of programs and more. The 

product will also include recommendations for the recruitment of 

candidates for training; strategies for dealing with the current 

shortage of faculty for training institutions; improvement of the 

curriculum of training programs; the financial aspects of the 

entire endeavor —  e.g., the cost of the above as well as tuition 

costs, student scholarships and fellowships.

Policy recommendations will deal with issues such as the
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their policy implications and plans for their implementation. 

Recommendations might include strategies for the expansion of 

existing training programs; links with existing educator training 

programs at general universities; the use of Israel as a resource 

for training (the enlargement of existing programs and the 

development of new programs); recommendations for the creation of 

new and innovative programs; any mix of programs and more. The 

product will also include recommendations for the recruitment of 

candidates for training; strategies for dealing with the current 

shortage of faculty for training institutions; improvement of the 

curriculum of training programs; the financial aspects of the 

entire endeavor -- e.g., the cost of the above as well as tuition 

costs, student scholarships and fellowships. 

Policy recommendations will deal with issues such as the 
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relationship between pre-service and in-service education; the 

relationship of pre-service education to salary increases and to 

professional advancement; sponsorship of training - in particular 

in-service training: is this an activity appropriate for the

bureaus of Jewish education, for individual schools, for 

community centers or for national organizations and training 

institutions? What is the most appropriate role for Israeli 

institutions in this area —  what kind of partnerships should or 

could be built? What incentives should be made available to 

encourage participation in in-service training?

III. The Plan

The planning process will include the preparation of a map of the 

field of training, including an overview of current training 

opportunities in North America and in Israel, in both Jewish and 

general institutions. Parts of this map are already available, in 

particular as regards pre-service training. Mapping the current 

availability of in-service training programs is a more 

complicated assignment because of the wide variety, geographic 

distribution and local nature of much of this training. Relevant 

institutions such as JESNA, for education in formal settings, and 

the JCC Association for education in informal settings, bureaus 

of Jewish education, the training institutions in the United 

States and in Israel, the WZO education departments, will all 

need to be consulted on the scope, content, quality and 

availability of training.
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The map will offer a picture of the current resources available 

for development, and will help identify both challenges and 

opportunities. Key issues facing the training of educators will 

be identified and analyzed as part of this effort. E.g., how will 

faculty for training programs be recruited and trained; what kind 

of specialized programs must be developed (education in informal 

settings, senior personnel) and where (at general universities, 

in Israel, etc.).

A detailed needs assessment will be prepared. This is a 

complicated assignment since not much exists in most areas, and a 

great deal is probably required for all. How much pre-service 

training and of what kind is required (e.g., the field presently 

needs "X" early childhood teachers and will need "Y" more within 

five years). For in-service training, teachers of subjects in 

Jewish schools —  Hebrew, history, Bible, prayer, etc. —  

probably need to be involved in regular, systematic upgrading 

programs. New programs are probably required for informal 

educators who are now faced with the challenge of intensifying 

the role of the JCCs as Jewish educational institutions. The need 

of faculty for training will have to be addressed for the 

different assignments. Faculty for in-service education is 

probably more readily available than faculty for pre-service 

education.

Alternative strategies for development will be designed. In order 

to inform the staff's analysis, key actors (lay leaders, heads of 

training programs, experts in the fields of Jewish and general
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education, members of the CIJE board, others) will be 

interviewed. The purpose of these interviews will be to identify 

the problems, the ideas and the visions that should inform the 

development of the field and will lead to preferred policies and 

directions for development.

Because the issue of training is so massive an undertaking, the 

setting of priorities will be a particularly important 

assignment. With what segment of the field should we begin, with 

teachers of Hebrew or teachers of history? Should we concentrate 

on didactic skills or on the commitment of teachers to Jewish 

values? What will be the respective scope of efforts in the area 

of pre-service and in-service training?

Recommended policies for development need to be spelled out and 

must include the anticipated outcomes, required resources —  

human, financial, organizational -- and the time frame. The 

various recommendations must include detailed implementation 

plans. The plan must allow the CIJE to select the appropriate 

policies and to have a clear picture of their implications.

A steering committee will be set up by the CIJE to review 

planning proposals and to guide the planning process.
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D R A F TD R A F TD R A F T

DEVELOPING A RESEARCH CAPABILITY IN NORTH AMERICA

SOME ISSUES FOR CONSIDERATION

1. The Commission on Jewish education pointed to the lack of 
reliable data on Jewish education in North America. Its report 
states:

,'There is a paucity of data about the basic issues, and 
almost no evaluation has been made to assess the quality an 
impact of programs.
Because of this, decisions are taken without the benefit of 
clear evidence of need, and major resources are invested 
without sufficient monitoring. We do not know what works 
in Jewish education. We do not even know much about what 
students know^at different stages of their education. 
There are not enough standardized achievement tests. There 
is not sufficiently accurate information on the number of 
teachers in the system, their qualifications and their 
salaries.
We also need more extensive investigation into the history 
and philosophy of Jewish education in order to enrich the 
creative process that will help design the Jewish education 
of tomorrow."

As a result of its findings the commission adopted, as one of its 
five recommendations the decision to develop a research capahil- 
ity in North America:

"A research capability . . . will be developed at
universities, by professional research organizations, as
well as by individual scholars. They will create the 
theoretical and practical knowledge base that is
indispensable for change and improvement. A comprehensive, 
long-range research agenda will be outlined. . . .יי

2. The staff of the Council on Innovations in Jewish Education 
(CIJE) suggested that a first step in the implementation of this
decision would be to turn to a distinguished/outstanding 
researcher and as them to map and assess the existing research 
capability (people, institutions, forums, resources) and then to 
recommend ways to bring about its development. The researcher
would work with an active steering committee or editorial 
committee. The product of this work would be brought to the
Senior Policy Advisors and then to the Board of the CIJE for 
approval.
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a. The pool of researchers:

1. There is a growing, but still very small, number of 
people who are actively, involved in research on Jewish 
education in North America.

2. There is a group of academics in the field of general 
education who are Jewish and who have expressed great
interest in Jewish education (e.g. Gammoran and Pekarsky at 
the University of Wisconsin; Sharon Fineman-Nemzer at 
Michigan State University).

3. There are researchers in general education who are 
Jewish, who might be recruited to the task (e.g. Henry 
Levin, an economist of education, at Stanford University).

4. There are subject matter experts - professors of Judaica 
primarily, who could be invited to contribute of their 
expertise for Jewish education (e.g. Prof. I. Twersky at 
Harvard University) .

What can_±>e done and-what should be done in order to expand the
pool of"~ihdividuals who devote themselves to research in Jewish
education?

b. The Research Agenda:

1. There is a need to map out what research exists and what 
its validity is. In the continuum from basic to policy 
research there is a sense of enormous gaps in knowledge - 
far beyond what is the situation in general education or in 
other areas of social endeavors. (See appendix A - from 
the background papers to the 5th Commission meeting.) These 
gaps should be defined and documented.

2. Some early attempts have been made to define the agenda 
of research for Jewish education. The problem is that 
these attempts often consist of extensive lists of possible 
research topics. There is a need for a reasoned agenda. 
Researchers and other experts should be involved in think- 
ing through the needs and prioritizing them in light of 
what is already available, what will make a difference, and 
what is most urgent.

3. The researcher who will undertake this assignment will 
need to consider the situation in several areas of endeav- 
or. From that of statistical data (profile of the teaching 
force) to the guestion of indicators (how are we improving 
knowledge and skills this year?) ; from that of the econom- 
ics of Jewish education (what is the true relationship of 
tuition to day-school attendance; how much does it cost to 
run an educational institutions; what are alternative modes 
of financing education?); to that of the outcomes of pro- 
grams (how effective has this innovative - or ongoing 
program been?).
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4. In the area of curriculum there are examples of attempts 
at preparing the use of subject matters for curriculum. 
However in general the curriculum for Jewish education in 
both formal and informal settings is underdeveloped and - 
except for the Haredim - lacks a contemporary historical 
and philosophic foundation. Most settings work without 
either an overall syllabus or set curricula. Programs often 
depend on the ingenuity of individual educators.

5. Needs, desires, expectations —  the market —  have not
been addressed: what do parents want for themselves and for 
their children; what do students want, what do rabbis and
lay people want? What is the fit between what exists and 
what is wanted? Do the Jews of North America have the
education they want?

6. What are the policy implications of any of the above - 
and many additional questions?

The assignment:

aT־־The researcher should undertake his assessment on the 
state of research in Jewish education and work together
with a steering committee or editorial committee. The
product of this work should consist of a paper that will
offer an overview and assessment of the current state of
research in Jewish education, guidelines for an agenda, and 
suggestions concerning the development of existing and 
perhaps new settings where research will be undertaken. The 
work should take about 6 months to complete.

b. This paper will be presented to the Senior Policy Advi- 
sors and to the Board of the CIJE for discussion and 
recommendations for action.

c. The CIJE will involve the appropriate foundations in 
this process with a view of securing funding for the devel- 
opment of research opportunities. It will decide whether 
the research endeavor will be the domain of one single 
foundation or whether several foundations will be ap- 
proached for specific elements of the plan, consistent with 
each foundation's interest.
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6. Research

I. Background

There is very little research oa Jewish education being carried out in North America. As a 
result, there is a paucity of data; too little is known concerning the basic issues and almost 
no evaluations have been undertaken to assess the quality and impact of programs.

Because of this, decisions are made without the benefit of clear evidence of need; major 
resources are invested with insufficient evaluation or monitoring. W e seldom  know what 
works in Jewish education, what is better and what is less good, what the impact of programs 
.s. The m arket has not been explored; we do not know what people want. There are not 
enough standardized achievement tests in Jewish education; we do not know much about 
what students know^ W e.do not have_accurate information on how many teachers there are, 
how qualified they'are־, what their salaries are.

Various theories and models for the training of educators need to be considered as we 
decide what kinds of training are appropriate for various types of educators. The debates in 
general education on the education of educators need to be considered in terms of their 
significance for Jewish education. A careful analysis of the potential of the existing training 
institutions would help us determine both what is desirable and what is feasible.

More extensive investigation into the history and philosophy of Jewish education would 
inform our thinking for future developments.

We are also in need of im portant data and knowledge in areas such as the curriculum and 
teaching m ethods for Jewish schools. For example, the teaching of H ebrew  needs to be 
grounded in research. The various goals for the teaching of H ebrew  should determine the 
kind of H ebrew  to be taught: the Hebrew of the Bible, of the prayer book, spoken Hebrew, 
Hebrew useful on a first visit to Israel, and so on. These decisions in turn  would determ ine 
the vocabulary to be mastered, the relative importance of literature, of grammar, etc.

The potential of inform al education has not been researched. Sum m er camping appears to 
make a difference. Is this really so? If it is, how can its impact be increased by relating it to 
the education that takes place in the JCCs and in schools?

Adult education is also an area that needs to be researched. How could we best reach out to 
the many Jewish adults who might be interested in Jewish study bu t are not involved in 
existing adult education courses? What are the varied needs of different audiences of adults 
and what kinds of programs would meet diverse needs and learning styles?
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The role of Israel as an educational resource has not been studied adequately. It plays too 
small a role in the-curriculum of Jewish schools. There is a shortage of educational materials 
and literature about teaching methods for this topic.

We need research in order to allow decision-makers to make informed decisions. We need 
it, too, to enrich our knowledge about Jewish education and to promote the creative 
processes that will design the Jewish education of tomorrow.

II. Recommendations

The Commission recommends the establishment of a research capability in North 
America to develop the knowledge base for Jewish education, to gather the necessary 
da ta  and  to undertake monitoring and evaluation. Research and  development 
should be supported at existing institutions and organizations, and at specialized 
research facilities that may need to be established.
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DRAFTDRAFTDRAFT

STRATEGIC PLAN FOR THE DEVELOPMENT OF LEAD COMMUNITIES

SOME ISSUES TO BE CONSIDERED

I . BACKGROUND

The Commission on Jewish Education in North America decided to 

recommend the establishment of 3-5 lead communities. Lead 

communities are model communities whose purpose it is to 

demonstrate what can happen when there is an infusion of 

outstanding personnel into the educational system, when the 

importance of Jewish education is recognized by the community and 

its leadership, and when the necessary funds are secured to meet 

additional costs.

These "Lead Communities" will provide a leadership function for 

other communities throughout North America. Their purpose is to 

serve as laboratories in which to discover the educational 

practices and policies that work best. They will function as the 

testing places for "best practices" —  exemplary or excellent 

programs —  in all fields of Jewish education.

Each of the Lead Communities will engage in the process of 

redesigning and improving the delivery of Jewish education 

through a wide array of intensive programs.
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Through a feedback, evaluation and monitoring system, innovation 

developed in Lead Communities will be diffused throughout the 

country.

II. THE ASSIGNMENT

A planning process must be undertaken to deal with the systematic 

development of lead communities. This process should be guided 

by a sub-committee of the CIJE and staffed by educators and 

planners. The product of the planning process should include:

1. A description of alternative conceptions of a lead

community. Two models have already been discussed (Appendix 

A) .

2. A re-examination and amplification of the assumptions upon 

which the concept of lead community is based and a 

recommendation as to which are to guide the work with lead 

communities (see Appendix B).

3 . The development of criteria for the selection of lead

communities including visiting teams.

4. A decision on the method for the selection of lead

communities (public announcement, who will decide, when).

5. Suggestions as to the kind of local mechanism needed in the 

community for work with the CIJE, towards the establishment 

and maintainenance of the lead community. Prepare assessment
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—  diagnostic tools —  to assist communities in self-study 

(the preparation of a local "educational profile").

Establishment of a program for the development of 

"portfolios" of best practices (recruit staff to develop

portfolios, possibly locate these staffs at institutions 

throughout North America).

The development of rosters of experts for work with the

communities in each of the programmatic areas (e.g.,

supplementary school, day school, etc.).

Design relationship between lead communities and continental 

and regional institutions (the denominations and their

training institutions) for the purposes of training and 

consultation.

Prepare recommendations for the development of community 

leadership to guide and support the lead community.

Start ongoing processes of building contacts with 

foundations interested in supporting specific categories of 

innovative programs.

Establish a mechanism to maintain a monitoring-feedback-loop 

and to guarantee ongoing evaluation of program (in 

partnership with the CIJE).
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Recommendations concerning modes of diffusion of findings 

concerning the impact of programs in lead communities. 

Include relationship and method of communication between 

lead communities and interested communities, institutions 

and organizations -- during the period when ideas and 

programs are being developed.

The preparation of alternative scenarios of how a lead 

community would work (see Appendix C).
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A STRATEGIC PLAN FOR THE TRAINING OF JEWISH EDUCATORS

FOR NORTH AMERICA

GUIDELINES FOR PROPOSALS

I . Background

The field of Jewish education in North America is plagued by a 

severe shortage of trained and qualified educators for its 

numerous formal and informal settings. It is estimated that there 

are approximately 5,000 full-time positions for Jewish educators 

and another 20,000-30,000 part-time positions. At the same time, 

all training programs for Jewish education (outside of the Haredi 

sector) graduate together approximately 100 people per year —  a 

figure woefully inadequate to meet the needs of the field. 

Improvement is contingent upon a significant increase in the 

number of well-trained educators. This will include training for 

matters such as: competence in Judaica, proficiency in Hebrew, 

mastery of theory and practice of education. It is estimated that 

today less than one-half the educators in the field possess these 

qualifications.
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The Commission on Jewish Education in North America has developed 

several recommendations to improve Jewish education. Among these 

is the recommendation to Build the Profession. The Commission has 

identified the need to significantly expand the training 

capability as a cornerstone of its program.

II. The Assignment

A planning process must be undertaken to deal with the systematic 

development of pre-service and in-service training for Jewish 

educators for North America. The product will consist of 

alternative short, medium and long-term development strategies, 

their policy implications and plans for their implementation.

Recommendations might include strategies for the expansion of 

existing training programs; links with existing educator training 

programs at general universities; the use of Israel as a resource 

for training (the enlargement of existing programs and the 

development of new programs); recommendations for the creation of 

new and innovative programs; any mix of programs and more. The 

product will also include recommendations for the recruitment of 

candidates for training; strategies for dealing with the current 

shortage of faculty for training institutions; improvement of the 

curriculum of training programs; the financial aspects of the 

entire endeavor —  e.g., the cost of the above as well as tuition 

costs, student scholarships and fellowships.

Policy recommendations will deal with issues such as the
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relationship between pre-service and in-service education; the 

relationship of pre-service education to salary increases and to 

professional advancement; sponsorship of training - in particular 

in-service training: is this an activity appropriate for the

bureaus of Jewish education, for individual schools, for 

community centers or for national organizations and training 

institutions? What is the most appropriate role for Israeli 

institutions in this area —  what kind of partnerships should or 

could be built? What incentives should be made available to 

encourage participation in in-service training?

III. The Plan

The planning process will include the preparation of a map of the 

field of training, including an overview of current training 

opportunities in North America and in Israel, in both Jewish and 

general institutions. Parts of this map are already available, in 

particular as regards pre-service training. Mapping the current 

availability of in-service training programs is a more 

complicated assignment because of the wide variety, geographic 

distribution and local nature of much of this training. Relevant

institutions such as JESNA, bureaus of Jewish education, the

training institutions in the United States and in Israel, the WZO

education departments, will all need to be consulted on the 

scope, content, quality and availability of training.

The map will offer a picture of the current resources available 

for development, and will help identify both challenges and
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opportunities. Key issues facing the training of educators will 

be identified and analyzed as part of this effort. E.g., how will 

faculty for training programs be recruited and trained; what kind 

of specialized programs must be developed (informal education, 

senior personnel) and where (at general universities, in Israel, 

etc.).

A detailed needs assessment will be prepared. This is a 

complicated assignment since not much exists in most areas, and a 

great deal is probably required for all. How much pre-service 

training and of what kind is required (e.g., the field presently 

needs "X" early childhood teachers and will need "Y" more within 

five years). For in-service training, teachers of subjects in 

Jewish schools —  Hebrew, history, Bible, prayer, etc. —  

probably need to be involved in regular, systematic upgrading 

programs. New programs are probably required for informal

educators who are now faced with the challenge of intensifying 

the role of the JCCs as Jewish educational institutions. The need 

of faculty for training will have to be addressed for the 

different assignments. Faculty for in-service education is 

probably more readily available than faculty for pre-service 

education.

Alternative strategies for development will be designed. In order 

to inform the staff's analysis, key actors (lay leaders, heads of

training programs, experts in the fields of Jewish and general

education, members of the CIJE board, others) will be 

interviewed. The purpose of these interviews will be to identify

opportunities. Key issues facing the training of educators will 

be identified and analyzed as part of this effort. E.g., how will 

faculty for training programs be recruited and trained; what kind 
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the problems, the ideas and the visions that should inform the 

development of the field and will lead to preferred policies and 

directions for development.

Because the issue of training is so massive an undertaking, the 

setting of priorities will be a particularly important 

assignment. With what segment of the field should we begin, with 

teachers of Hebrew or teachers of history? Should we concentrate 

on didactic skills or on the commitment of teachers to Jewish 

values? What will be the respective scope of efforts in the area 

of pre-service and in-service training?

Recommended policies for development need to be spelled out and 

must include the anticipated outcomes, reguired resources —

human, financial, organizational -- and the time frame. The 

various recommendations must include detailed implementation 

plans. The plan must allow the CIJE to select the appropriate 

policies and to have a clear picture of their implications.
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Special Instructions: sJÂ -ULL-̂ MiJUAJLc). . MsJLfc.
. x itU .L  H i jL L d jb U ^ . 1U - M b . A A J L . -< L —

JL A ^ U M - lu ..A A fi,L f

If you'do not receive all the pages call 881-1400 and ask for Paulette.

* * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * * a

Faxed by: L-4///

Date: ________________________

Time: ___ .. jP -  JJQ--.ASCNlhC'APvO* Twf
JN1TFC:• Jf WISH AL y fclUPA’iC'N 
<!NG V?’־OPO tAN WAfiHJNCiTON

r'ho.-,t:.:ic- E <"'r-v'1+h l.._,1 "- 1 " - •,.) , ) I I , 

JEWISH DAYl l 
SCHOOL611 

1Q01 Eost Jetfer$01'1 Street 
r,ockvllle. Mory1anc:1 20852 
Talepl'lone (301) 881-14C4 

Date: _d=JJi_ -_!}_j 

To: 

Compan y: --------·-----------~-- -

From: 

Name: __ d_ __ l,_La;tw ______ _ _ 

TOTAL NUMBER OF PAGES ----~-- TRANSMITTED INCLUDING THIS COVER LETTER. 

*************************************************************************** 

,_ ,c ':tf 1C:•.\ih ~r il.41 
.:Ni•~~ •~ N l','4 VU~t.1,, t ~:·l~~ , .r_·.~ 
t "\,':\l!·-c::-i.."), 'A,..,WA'i""'11\1\-,TfJ~ 

Faxed 

Date: 

Time: 

by: ---~;;tw__ 
- .,, -v 1 - -Cl I ----~----!:z.R ____ _____ _ 

____ R{_.0 f)_ -· /2: __ a;_._ 



Mandel Institute מנדל מכון
For the Advanced Study and D eve lopm en t o f  Jew ish Educa t ion

February 1991

A STRATEGIC PLAN FOR THE TRAINING OF JEWISH EDUCATORS

FOR NORTH AMERICA

GUIDELINES FOR PROPOSALS

I. Background

The field of Jewish education in North America is plagued by a 

severe shortage of trained and qualified educators for its 

numerous formal and informal settings. It is estimated that there 

are approximately 5,000 full-time positions for Jewish educators 

and another 2 0,000-3 0,000 part-time positions. At the same time, 

all training programs for Jewish education (outside of the Haredi 

sector) graduate together approximately 100 people per year —  a 

figure woefully inadequate to meet the needs of the field. 

Improvement is contingent upon a significant increase in the 

number of well-trained educators. This will include training for 

matters such as: competence in Judaica, proficiency in Hebrew, 

mastery of theory and practice of education. It is estimated that 

today less than one-half the educators in the field possess these 

qualifications.
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The Commission on Jewish Education in North America has developed 

several recommendations to improve Jewish education. Among these 

is the recommendation to Build the Profession. The Commission has 

identified the need to significantly expand the training 

capability as a cornerstone of its program.

II. The Assignment

A planning process must be undertaken to deal with the systematic 

development of pre-service and in-service training for Jewish 

educators for North America. The product will consist of 

alternative short, medium and long-term development strategies, 

their policy implications and plans for their implementation.

Recommendations might include strategies for the expansion of 

existing training programs; links with existing educator training 

programs at general universities; the use of Israel as a resource 

for training (the enlargement of existing programs and the 

development of new programs); recommendations for the creation of 

new and innovative programs; any mix of programs and more. The 

product will also include recommendations for the recruitment of 

candidates for training; strategies for dealing with the current 

shortage of faculty for training institutions; improvement of the 

curriculum of training programs; the financial aspects of the 

entire endeavor —  e.g., the cost of the above as well as tuition 

costs, student scholarships and fellowships.

Policy recommendations will deal with issues such as the
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relationship between pre-service and in-service education; the 

relationship of pre-service education to salary increases and to 

professional advancement; sponsorship of training - in particular 

in-service training: is this an activity appropriate for the

bureaus of Jewish education, for individual schools, for 

community centers or for national organizations and training 

institutions? What is the most appropriate role for Israeli 

institutions in this area —  what kind of partnerships should or 

could be built? What incentives should be made available to 

encourage participation in in-service training?

III. The Plan

The planning process will include the preparation of a map of the 

field of training, including an overview of current training 

opportunities in North America and in Israel, in both Jewish and 

general institutions. Parts of this map are already available, in 

particular as regards pre-service training. Mapping the current 

availability of in-service training programs is a more 

complicated assignment because of the wide variety, geographic 

distribution and local nature of much of this training. Relevant 

institutions such as JESNA, bureaus of Jewish education, the 

training institutions in the United States and in Israel, the WZO 

education departments, will all need to be consulted on the 

scope, content, quality and availability of training.

The map will offer a picture of the current resources available 

for development, and will help identify both challenges and
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opportunities. Key issues facing the training of educators will 

be identified and analyzed as part of this effort. E.g., how will 

faculty for training programs be recruited and trained; what kind 

of specialized programs must be developed (informal education, 

senior personnel) and where (at general universities, in Israel, 

etc.).

A detailed needs assessment will be prepared. This is a 

complicated assignment since not much exists in most areas, and a 

great deal is probably required for all. How much pre-service 

training and of what kind is required (e.g., the field presently 

needs "X" early childhood teachers and will need "Y" more within 

five years). For in-service training, teachers of subjects in 

Jewish schools -- Hebrew, history, Bible, prayer, etc. -- 

probably need to be involved in regular, systematic upgrading 

programs. New programs are probably required for informal 

educators who are now faced with the challenge of intensifying 

the role of the JCCs as Jewish educational institutions. The need 

of faculty for training will have to be addressed for the 

different assignments. Faculty for in-service education is 

probably more readily available than faculty for pre-service 

education.

Alternative strategies for development will be designed. In order 

to inform the staff1s analysis, key actors (lay leaders, heads of 

training programs, experts in the fields of Jewish and general 

education, members of the CIJE board, others) will be 

interviewed. The purpose of these interviews will be to identify

opportunities. Key issues facing the training of educators will 
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the problems, the ideas and the visions that should inform the 

develqpment of the field and will lead to preferred policies and 

directions for development.

Because the issue of training is so massive an undertaking, the 

setting of priorities will be a particularly important 

assignment. With what segment of the field should we begin, with 

teachers of Hebrew or teachers of history? Should we concentrate 

on didactic skills or on the commitment of teachers to Jewish 

values? What will be the respective scope of efforts in the area 

of pre-service and in-service training?

Recommended policies for development need to be spelled out and 

must include the anticipated outcomes, required resources -- 

human, financial, organizational -- and the time frame. The 

various recommendations must include detailed implementation 

plans. The plan must allow the CIJE to select the appropriate 

policies and to have a clear picture of their implications.
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C ouncil for In itiatives in Jew ish Education ■־ A dvisory M eetings
January 7-10, 1991

r a 1 U«*lpa111.a. C31\,vwji Ilurriimu, Ouiulauiuil jjiisici, juii vvuucuci, .njUlUl AUliUUttll, ̂־Vlilll
Hoffman, Annette Hochstein, Seymour Fox, Ami Bouganim, Danny Merom, Marc 
Rosenstein

1xrmf>T>» rrrrrr^xr
3 . Ilu ffm au  i^vicwcU his picliniinaiy papei uu m ission, m ethod o f operation, and 

structure, and reported that:

-letters of invitation to board members have gone out.
-board meetings have been scheduled for March, July, and November o f 1991
-senior policy advisors group w ill probably bo largor thun firat thought (up to 20),
but will have a less central role (generally as advisors on specific questions and 
ideas).

Discussion of relative priorities of lead communities, building the profession, research, and 
building community support.

General consensus that all areas interact, but that lead com m unities seem s 
to serve as a focus for the others, as well as being visible, concrete, 
and proactive. Therefore, it was agreed that this area should be our 
first priority. At the same time, there was consensus that the lead 
com m unities effort does not subsum e all other areas ־•׳ and that we 
therefore m ust m ove on the other fronts sim ultaneously,

LEAD COMMUNITIES
Some concerns and dilemmas which arose in the discussion of how to implement the lead 

communities project:
a. If we don’t move quickly, too many communities may go off on their own 
initiatives without us, without systematic research, without a broad view.
b. We! nannnt ionore. nlh(‘.r /'.ffnrtc imriprway anH fnr>1 1c QpJjj י""׳ ׳' nfnmnni t iAc!

1uuy be vjlTici wmuiuiiitY uuii i'uuiiUuiiyn projects deserving of out Suppoil.
c. In choosing candidates for lead communities, do we prefer those which have 
weaknesses (e.g. lack uf tup 10udc15>hip) which we can remediate as a 
demonstration, or do we choose communities which are already strong, to model 
excellence (but possibly scare others away)?
d. We must be wary of revealing too much about selection criteria, so as not to 
arouse resentment among communities not chosen.
e. There may be h tr.nsinn between the locfll perception o f  the com m unity’s
DliQrities and Our v iew  nf what must hft rlone. to fulfill nnr coals for thp 1p3H 
community as a demonstration site or model 01 excellence.
f. Possible considerations in selection process:

1. city size
2. geographical location
3. lay leadership commitment
4. planning process underway
5. financial strength
6. availability of academic resources
7. strength of existing institutions
8. presence o f some strong professional lr.aHe.rwhip
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LEAD COMMUNITIES 
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l ho•o auuy I.le, vlhc1 VVIUIHl,Uli ~)' Ulll.i fuu111Juilvn prOJC.Ct~ ~C.rY11lg Of OUI 5uppvlL, 

c. Jn choosing candidates for li;ad communities, do we prefer those which have 
wcokm,MC:) (e.g. lai;,1-.. uf tup lc~l.11;11,hip) which we can r1;mi;cllate as a 
demonstration, or do we choose communities which are already strong, to model 
excellence (but possibly scare others away)? 

d. We must be wary of revealing too much about selection criteria, so as not to 
arouse resentment among communities 11ot chost:n. 

e. 111ere may he ;,i 1,msinn hl'.twl'.l'n thl' lo,:-:11 pe-rc-e-,ption of the comm.unity•~ 
oriorities and our view of wh:it mu~t hP. rinnr, •r f111fi11 nm Of'\:I h: for thP ,,..,.,; community es a aemons1ranon s1 e or moae o excellence. 
f. Possible considerations in selection process: 

1. city size 
2. geographical location 
3. lay leadership commitment 
4. planning process underway 
5. financial strength 
6. availability of academic resources 
7. strength of existing institutions 
8. oresence of ~om~ ~trong prnf.,..~~in,1:1I lr-.:.rl.-.r.;hip 



9. willingness of community to take over process and carry it forward
10. prospect for replication, or for serving as a demonstration or model of 
excellence
11. evidence of interagency cooperation
12. good lay-professional leadership working relationships
13. prospects for success
14. differential criteria: each community may be chosen for a different 
combination of reasons.

g, Possible components of selection process:
1. call for proposals
2. professional visiting team
3. active, discrete seeldng out of appropriate candidates
4. offering assistance in preparing proposals
5. lay leadership involvement

In general, there was difficulty in conceptualizing a clear set of criteria for choosing lead 
communities -  and in deciding among the goals of replicability/ 
demonstrability/models of excellence. What emerged from this discussion was 
consensus on the idea o f differentiated criteria: different com m unities 
might be chosen for different reasons. On the other hand, we clearly cannot 
a£furd lu demonstrate failure: however we ctioose candidates, we must be
convinced that betw een the com m unity r0s0urcc3 and our ow □׳ n, succc.35 is lik e ly .

There was agreement that the CIJE needs to clarify what a lead community is: what are the 
specific categories of actions and/or programs and/or processes which form the
heart o f the Iftari rommnnitj/ ftffrirf Wnu;/»VAf, moc no o licu io  on. oent»nt.
Two approaches surfaced:
a. The lead coTYirrmnitj/ is rhsmirtpnVpH Hy a cot +o{״  of planning( Qppon^h, 
involving comprehensive, systematic planning; a national perspective (via various 
national educational institutions, movements, etc.); and the bringing in of outside 
resources, human and material.
b. In addition to “a״ , the lead community would be required to make certain 
educational, programmatic commitments (e.g., to inservice training, leadership 
development, etc.).

The follow ing points were agreed upon:

a. The centrality o f  system atic assessm ent and planning and the role 
o f the CIJE in providing resources and incentives for this process.
h . T h e  im p o r ta n c e  o f  a roE earch-hafinri nnn**on«'*». w h n - i-U
are Dusea on research — and the lead com m unities serve as 
laboratories, but not the only laboratories: we m ight be supporting  
exper im ents  olsowhere for a p p l i c a t i o n  111 a lead com m unity .

c. The full support o f top local lay leadership as a sine qua non.
d. The overall goal o f creating fundam ental reform , not ju st  
increm ental change, o f creating new approaches, not ju st
ex tin gu ish in g  fires.
e. The need to establish a contractual relationship betw een the CIJE
and the lead com m unity.

The discussion moved on to the issue of what the CIJE would provide for a lead
community. The model which served as a basis for discussion was that of the 
account manager at an advertising agency: someone who must work closely with a
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client and understand all of his needs in depth and who must be creative in bringing 
in various other resources to fulfill those needs.

tKv o ijxj ״ ,vi r w u ruwuuaiujg, lixaibuiuaMug, guxumg, managing roic״ uU״

providing some -  but not many -־ direct services. Closure was not attained on an 
exact role description, but a number of specific applications of this concept were 
discussed:
a. Providing a “roster of experts” (persons and institutions) on whom the lead 
community can call for specific nssistanr/‘
h. ArTEllffinC thf* r\־f c+a־ff irom + יי/* 
lead com munity.
C. Guidina the local fa n n in g  and re.Kftarnh prnrrtcc, prnviHinQ supervision and 
quality control, monitoring and feedback.
d. S erving as a broker, bringing lead com m unities into relationships will!
foundations providing appropriate programs or providing funding for particular 
programs relevant to the communities’ needs.
©. Providing fr1־ft־rrm*t1r111 on <J nr vclu^wi villa 111 y.ttneral and Jewlfih
©duoQtion relevant to the communities* !11*11ming !!mr•*-.*** a *twx o f ׳'early warning
system ״ .
f. In this context, the problem of “best practices״  arose; it seems that finding and 
“certifying״ best practices is a valuable service which CIJE could provide to aosict 
lead communities. This turns out to be not as simple as first appears, the CIJE will 
have to invest resources and energy into studying the whole concept of best 
practice, and developing procedures for finding, certifying, and communicating 
best practices to lead communities and others.

There ensued a discussion of the essential “building blocks” which would have to be part 
of a lead community's plan of action. There was some disagreement over the role 
of philosophical deliberation and goal-setting, in view of the difficulty of operating 
a pluralistic system if everyone insists on clarity of purpose. However, there 
did seem  to be consensus on several required key elem ents in a lead  
com m unity’s own local p lan:
a. Efforts to train senior personnel,

b. Lay leadership developm ent.
c. Israel program  developm ent.

d. A  fram ew ork or fram eworks for deliberation on educational
p h ilo co p h j □and goal ׳ ,
A. A Po oua ̂  Akk Ci't•*• %11.. "-/■■י■* " י*יי יי AiUiiy• • •*■(יי1 
am ong agencies, constituencies, and com m unities.

f. A  focus on innovation; trying new ideas, not patching holes in the
status quo.

It was agreed that the “tone״ act by the CIJE Is important: we need 10
em body and stand for excellence, continuously to hold before the
pOltlrt1׳ lin tfipc  a rv־t/ > ו3ב< 1  *a-J י׳■■'׳

implementat ion .
TlX/r! pAintc n - f  xjifttir cv>rfnos<l rO^Ardiiiig fc*׳ oltuugv.

1. All we have to do is to offer ideas and resources -  and the communities will 
“drink them up” .
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lead communities. This turns out to be not as simple as first appears. the CIJE will 
have to invest resources and energy into studying the whole concept of best 
practice, and developing procedures for finding, certifying, and communicating 
best practices to lead communities and others. 

There ensued a dbcussion of the essential "building blocks" which would have to be part 
of a lead community's plan of action. There was some disagreement over the role 
of philosophical deliberation and goal-setting, in view of the difficulty of operating 
a pluralistic system if everyone insists on clarity of purpose. However, there 
did seem to be consensus on several required key elements in a lead 
community's own local plan: 
a, Efforts to train senior personnel, 
b, Lay leadership development. 
c. Israel program development, 

d. A framework or frameworks for deliberation on educational 
phslo.-oph.~• cancl so .. la. 

~. c-:\♦h .............. #o--D ftall,, -••r••• •''••••· · ••••• · •• • • 1::&• -··••••,, ....... •••••-••A.14..&••t:t 
among agencies, constltuenc1es, and communities. 

f. A focus on innovation; trying new Ideas, not patching holes in the 
status quo. 

It WQ$ agreed that the "tone" ~ct by the CIJE b lmpurtunt: we neea to 
embody and stand for e"ccllence, continuously to hold before the 
rnmmnnltt,,,c a Y111,,lcl ,,.., •"'"'••o'-•"•1,. ........ _:-. .... _.1 ,.. --:-8 , .,,. ......... • a., - .. ..1 

1mplementatlnn. 

1. All we have to do is to offer ideas and resources •· and the communities will 
"drink them up". 
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2. W e need to develop a kind of prestige, or clout, to encourage communities to 
take our advice and example, even when it is not the easiest course of 
action.

twO positions tir-vt rnnfnnlly amoIvi friv*. T k c  «on«c»0u0 0* th ׳יי a t

regardless o f which is more correct, the CIJE has a responsib ility  to 
set the very highest standards possible, dem anding tough quality  
control, never “settlin g” for com prom ises on w ork quality,
A t the sam e It jvns norpf»H that thoro will >>«ג (iwoc ■■; ״ ״»»
required to produce help ‘*under pressure” for com m unities and
institutions, even though we may not be in a position o f “strength” in
term s o f research support.

A ction 0^ mT!r*iR>x^ImpTcn1cnting Lead C״4 o m m u n it ie s
1. Recruit planning team (in-house and borrowed) to map out overall program.
2. Develop selection procedure and criteria, and “visiting team” if necessary.
3. Prepare assessment/diagnostic tools to assist communities in self study (“educational

profile”).
d  f'Jf't 11p m nrutoring/feedbaok loop; procedure and frnmoworlt for ongoing v> alualiun.

5. Set up process for identifying, documenting, and disseminating “best practices״ .
6. Set up framework for training and assisting community leadership in developing 1)

proposals, 2) community educational plans, and 3) local monitoring/feedback loop.
7. Establish framework for creating “programmatic menus” to help communities choose

new ideas and programs for implementation.
8. Start ongoing process of accumulating “roster of experts” -  contacts in the academic

world (and other worlds) who can provide assistance to communities in self- 
examination, planning, and introducing innovations.

9. Start ongoing process of building contacts with foundations with interests in supporting
specific categories of programming, in order to find funding for lead communities׳ 
innovations.

10. Develop key elements of contract defining relationship between lead communities and
CIJE; what are specific requirements which will be common to all cases?

11. Create framework for discussions with and among continental agencies (e.g., JCCA,
denominations) regarding a  ̂ their providing services to lead communities; b) the 
identification of “best practice” programming which may exist on a continental level 
under the auspices of these agencies and may be useful to lead communities. 
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All  *- --—.*-it•4 .*״ w - 1I ״1 ״ r   !   Vi u«uu«hj me pru103310n

of Jewish education:
-recruitment

־*—"י'“'■■ *־*■ £5
-inservice training
-senior personnel development
-retention
-ima^e and recognition
-certification
-compensation
-professional organizations and networking 
-career development 
-supervision and evaluation 
-research
-the contribution of general education 
*empowerment
-paraprofessionals and volunteers 

O f these, five received highest priority ranking by the group:

1. Preservice training
2. Inservice training
3. Recruitm ent
4. C om pensation
5. N etw orking

In discussion of how to attack this list, the issue arose of the tension between the CIJE’s 
inclination to do its own process leading to a master plan for, say, pre-service 
training, and the need to involve other “players” in the planning (e.g., YU, JTS, 
HUC, federation planners, etc.). What will happen if there are conflicts between 
CIJE’s standards, methods, and directions and the possibly less creative 
approaches of existing institutions? And the Mandel Associated Foundations must 
also be integrated in the picture. It was agreed that this is a difficult issue, requiring 
sensitive and creative thought.

Moving to preservice training, several suggestions were made:
1. We should see what we can learn from work being done in general education, 

and possibly use scholars and institutions from that world in our planning..
foil/■ ♦a r» 11 4Ua <<r 1 ־ p ־ יי *־•*■ *י ‘ ־ *■יזש ״־״־ ׳*•!׳! “*v \s£ viiw l1!v C41L■

3. We could involve the Bronfman Foundation to fund Israel Experience
components of teacher training,

4. The Mandel Institute will be running a world-wide planning seminar in the
spring, of which we could take advantage.

5. We must keep all options open and under careful scrutiny (e.g., Stanford vs.
HUC).

A. H ochstein volunteered to produce a paper defining the questions and
issues w hich m ust be addressed in developing a m aster plan for pre- 
service training, to guide the CIJE in beginning the process.

With respect to compensation, discussion was brief; no closure was reached on a plan of 
action, or even whether the CIJE should renrn^ חיי a m i ״ י״ -
ucujm e mvoivea, tor example through setting up a national pension plan
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6pring, of which we could take advantage. 
5. We must keep all options open and under careful scrutiny (e.g., Stanford vs. 

HUC). 
A. Hochstein volunteered to produce a paper defining the questions and 

issues which must be addressed in developing a master plan for pre­
service training, to guide the CIJE In beginning the process. 

With respect to compensation, discussion was brief; no closure was reached on a plan of 
action, or even whether the CIJE sho4ld rei;nain hi ~ ~t 1it1v/11rlv""~")' ,..,.,1 .. nr .. ..-. •• ~ 11>· 
ucwme mvo1Ved, tor example througn setting up a national pension plan 
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There was agreem ent that a national database would be im portant, 
and that this issue should be dealt w ith in lead com m unity planning.

Networking was also discussed briefly; while there was consensus that networks must be 
studied and supported, no specific direction was set,

A ction Agenda for B uilding the Profession
1. A. H ochstein’s paper to guide development of a master plan in pre-service training.
2. Coordinate efforts with MAF in developing plans with existing preservice training

institutions,
3. Set up a plannin2 team to mao out efforls and assign rnl1*.<5 in tV!׳* fix״? top

priorities (and others).

RESEARCH AGENDA
A. Hochstein presented the two aspects of educational research which are necessary:

-policy research: evaluation, monitoring; necessary for program design; largely 
lacking in Jewish education; example: the study done on the Israel 
Experience.

-pure research
Participants suggested a number of areas crying out for research attention:

-standardized achievement testing 
-market research
-research itself ״  a “map” of the field is needed
-best practices
-teachers
-evaluation methods
-history and philosophy of Jewish education

And they proposed several different ways in which the CIJE might serve the needs of 
Jewish educational research:

a. Coordination of research efforts; influencing and directing.
b. Reaching out to research institutions to create centers for Jewish educational

research.
c. Making useful connections among research needs, researchers, and sources of

funding.
d. Modeling research-based planning.
a . T o a o h i n g  la y  l e a d e r s h ip  th v  u f  i s s c a n j h .
f. W ork to create new centers of research and train/recruit new researchers.

Som ehow we have to deal with the conflict between w anting to avoid
w asting resources on disorganized, poor, and unnecessary research  
and w anting to provide some ongoing support for research during the 
period o f w aiting for new and better capabilities and agendas to be 
d e v e lo p e d .
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-market research 
-research itself -- a "map" of the field is needed 
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And they proposed several different ways in which the CIJE might serve the needs of 
Jewish educational research: 

a. Coordination of research efforts; influencing and directing. 
b. Reaching out to research institutions to create centers for Jewish educational 

research. 
c. Making useful connections among research needs, researchers, and sources of 

funding. 
d. Modeling research-based planning. 
tt, Toaohin5 lA)' }Qcu~~r,,hip th,; imyv~~au,.._. uf 1~;:,~1uo.;h. 

f. Work to create new centers of research and train/recruit new researchers. 
Somehow we have to deal with the conflict between wanting to avoid 

wasting resources on disorganized, poor, and unnec~ssaty reseai'ch 
and wanting to pro·vlde some ongoing support for research d.uring the 
period of waiting for new and better capabilities and agendas to be 
developed, 
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A ction A genda for Research
1. commission a preliminary paper, preferably by Israel Scheffler, on the the state of

Jewish education research and on the need for strategic planning.
2. based on this paper, set up a high level task force which will recommend a course of

aotion in ordt>1 to volabli&h a icscarctl CUpaDlltty,

3. J. W oocher will prepare a thought paper on the issue of maintaining a data base of
Jewish educational researcn,

4. seek to develop connections among and support for existing researchers, on specific
need-driven projects, while waiting for the entire system to be rebuilt.

5. actively model research-based planning from the beginning, commissioning research
and borrowing researchers to provide a research base for every project we 
undertake.

6. make it clear, to our lay leadership and to that of communities (e.g., lead communities)
and agencies interacting with us, that we do not move without research.

DEVELOPING COMMUNITY SUPPORT
A number of suggestions were made regarding models and directions for pursuing this 

goal:
a. The model of the Commission on Jewish Education in North America: give top 

leaders important decisions to make and let them work with outstanding

u. consramS/iow  0 1 special events, programming, support, and personal
cultivation is necessary to keep lay leaders enthusiastic and involved.

c. We need to select and cultivate first-echelon leaders in the federation and UJA
worlds and bring them into education.

d. We should use exciting and dramatic methods to interest our target leadership;
e.g., prestigious retreats, meetings with high-slatus leaders and scholars 
like Nobel laureates, university presidents...

e. We should capitalize on the headway already made in this direction, by working
to involve people who already have been touched by the Commission.

f. Systematic creation of a supportive climate by PR and marketing activities; e.g.,
wide distribution of A Time to Act, newsletters, materials for rabbis, 
encouragement of Commission members to speak and write.

g. We should develop new programs for educating lay leadership, and work with
existing ones.

h. We need to cultivate the heads of the three religious movements.
No specific plan o f action was agreed upon״ thoueh there was ™ ״ cone!!* 

m at we neea to develop one. M eanw hile, S. H offm an undertook  
personally to w ork to involve several key lay leaders o f national 
stature in the w ork o f  the CIJE.
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worlds and bring them into education. 

d. We should use exciting and dramatic methods to interest our target leadership; 
e.g., prestigious retreats, meetings with high-sl atus leaders and scholars 
like Nobel laureates, university presidents ... 

e. We should capitalize on the headway already made in this direction, by working 
to involve people who already have been touched by the Commission. 

f. Systematic creation of a supportive climate by PR and marketing activities; e.g., 
wide distr.ibution of A Time to Act. newsletters, materials for rabbis, 
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h. We need to cultivate the heads of the three religious movements. 
specjflc plan of action was aR1·eed uoon. though therP- w111;: Ninc.,ncm 

nuu we neea to develop one, Meanwhile, S. Hoffman undertook 
personally to work to involve several key lay leaders of national 
stature in the work of the CIJE. 
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Action A genda for D eveloping Com m unity Support
1. marketing plan for A Time to Act.
2. efforts to cultivate top echelon continental leadership from non-educational settings for

involvement in CUE.
3. reach-out to existing top leadership with interest in education (e.g., denominations,

Commissioners).

4. planning team to develop series of high level programs for attracting new top leadership
and keeping those already involved excited (e.g., retreats, prestigious meetings,

5. establish systematic ongoing public-relations program.

PUTTING IT ALL TOGETHER
The final session was devoted to building a rough strategic plan, connecting priorities in a 

logical order and fitting them to a calendar.

Several general principles were agreed upon:

a. W ork o f CIJE must be characterized by expertise, quality, and
e x c e lle n c e .

b. W e m ust focus on change -  planned, system atic, m onitored
ch a n g e .

c. W e m ust have a com prehensive outlook.
The next six months:

By February 1
►Annette Hochstein's paper on how to construct a plan for preservice 
training.

-Alan Hoffman’s paper on how to construct a plan for inservice training,
By February 15

-Response from Israel Scheffler on willingness to do paper on planning for 
research capability.

By March board meeting
-Prepare for board meeting.
-Set up basic structure o f CIJE; rcci uit lay leaders and professional Stall; 
have financial and logistic setup in place.

*Have planners in place to begin work on overall strategic plan for CIJE.
-First stage of lead communities work: preparation of teams to service lead 
communities, determination of selection criteria and process.
-PR efforts in place: marketing of A  Time to A ct, reports to foundations and 
national agencies.
-Jon W oocher's paper on establishing'maintaining a database on Jewish 
educational research.
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By July board meeting

-Establish panel for developing best practices research.
-Recruit senior policy advisors, including some for “monitorinc/feedback•״ . 
-strategies formulated for attacking preservice and inservice training.

By January, 1992
—י״״־* i g ~י—״**ר־ ״*־ ■ 1 י  " n ־־־~־־—t ־—ל*—— ■■■ י*- '־*־״־־״־־—״—■׳  -

^ R eport ot the task force on developing a research capability 
-Lead communities chosen and planning processes in place. 

In addition to this timetable, a number of efforts were mentioned which did not have 
specific deadlines attached to them:
-developing a “roster of experts”
-cultivating a relationship with a small group of high-status lay leaders

-constant attention to public relations and information dissemination
-cultivation of relations with foundations

In the course of discussion, one major concern raised regarding the plan of work of the 
CIJE was the lack of a sufficient “in-house” staff to carry out all of the required 
functions of the Council. Several points were mentioned:
a. This is indeed a problem.
b. We have to call upon all the resources we can: the Jerusalem Fellows, the

JCCA, JESNA, etc.
c. We need to plan training for both our own staff and the staffs of the lead

© om m unitw  planning cfiuris -  proDaoiy jointly; thus, we can expand the 
pool of people who “think and operate like we do”.

d. We must be careful in using “outside” experts, to integrate them with our own
staff and make them a part of our effort.

TOTAL P . 10
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OCTOBER 4, 198 8
TOWARDS THE SECOND COMMISSION MEETING

CASE STUDIES OF OUTSTANDING PROGRAMS IN JEWISH EDUCATION

DRAFT PROPOSAL

It is proposed that the Commission undertake to prepare and 
publish a volume of "Case Studies in Jewish Education". The 
project would entail seeking out examples of outstanding 
education programs and offer them as cases from which to learn, 
from which to draw encouragement, and, when relevant,as examples 
to replicate.

The final product will be published for distribution amongst 
community leaders and educators.

It is anticipated that the effects of this endeavour will 
include:

* to illustrate programs in areas of relevance to the work of 
the Commission

* to help raise the morale of the field by recognizing, 
describing and crediting valuable achievements

* to encourage quality endeavours

* to raise expectations as to what can be done in Jewish
Education.

THE PROCESS

1. A steering group should be set up to guide the enterprise. 
Members of this steering group should include (not mutually 
exclusive) :

a. Commissioners

b. People with the methodological know-how to guide such an 
endeavour

c. People well acquainted with the field.

[It may be difficult - though important - to avoid pressures to 
offer a selection of cases that is "balanced" to represent 
interest groups. This should be borne in mind when deciding on 
the composition of the steering group].

=-
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interest groups. This should be borne in mind when deciding on 
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The "Case Studies" process will include the following elements:

1. Identify outstanding programs (should we make a public call 
for "nominations"? Use professional and communal channels to help 
identify the appropriate programs? Use staff and consultants and 
their networks?)

2. Define criteria for selection;

3 . Define short-cut methods of assessment (How much evaluation 
should be done to ensure validity of information? should a team 
be charged with site visits? Should professionals be asked to do 
site-visits? Etc...)•

4. Define guidelines for case-descriptions;

5. Set up a screening and selection process

6. Do the actual work

7. Write, edit, present, publish, distribute.

The "Case Studies" process will include the fol-lowing elements: 

1. Identify outstanding programs (should we make a public call 
for "nominations"? Use professional and communal channels to help 
identify the appropriate programs? Use staff and consultants and 
their networks?) 

2. Define criteria for selection; 

3. Define short-cut methods of assessment (How much evaluation 
should be done to ensure validity of information? should a team 
be charged with site visits? Should professionals be asked to do 
site-visits? Etc ... ). 

4. Define guidelines for case-descriptions; 

5. Set up a screening and selection process 

6. Do the actual work 

7. Write, edit, present, publish, distribute. 
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9/1/91 Version 5

LEAD COMMUNITIES

What the CIJE Offers to Lead Communities

Prepare assessment/diagnostic tools for lead communities

Visions

Initiate best practice inventory or process 

Programmatic menus for lead communities

CIJE leadership to visit lead communities, to add their 
aura to the local leadership1s aura

Make human and intellectual resources available for lead 
communities

Define criteria for "hot-house for innovation"

Monitoring —  evaluation —  feedback loop 

Rosters of human resources and lead communities 

Bridge between human resources and lead communities 

Planning team to facilitate and monitor process

Building Blocks

Lay leadership development
a. Current leaders
b. Leaders not ordinarily connected with Jewish education 

Personnel

Israel

Synergism
a. Building educational interaction between various forms

and settings
b. Networking between institutions

New thinking —  innovation

Philosophy of Jewish education in North America

CIJE

A.

1.

2.

3.

4 .

5.

6.

7 .

8 .

9 .

10.

11.

B.

1.

2 .

3 .

4 .

5.

6 .
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CIJE 

A. What the CIJE Offers to Lead Communities 

1. Prepare assessment/diagnostic tools for lead communities 

2. Visions 

3. Initiate best practice inventory or process 

4. Programmatic menus for lead communities 

5. CIJE leadership to visit lead communities , to add their 
aura to the local leadership's aura 

6 . Make human and intellectual resources available for lead 
communities 

7. Define criteria for ''hot- house for innovation" 

8. Monitoring -- evaluation -- feedback loop 

9 . Rosters of human resources and lead communities 

10. Bridge between human resources and lead communities 

11. Planning team to facilitate and monitor process 

B. Building Blocks 

1 . Lay leadership development 
a. Current leaders 
b. Leaders not ordinarily connected with Jewish education 

2. Personnel 

3. Israel 

4. Synergism 
a. Building educational interaction between various forms 

and settings 
b. Networking between institutions 

5. New thinking -- innovation 

6 . Philosophy of Jewish education in North America 
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C. In-Service Training in Lead Communities

1. Offer a menu (CIJE sponsored)

2. Prepare a strategic plan with the community

a. Bring experts to inform a planning deliberation
b. Find out the options: what is likely to yield what 

result
c. Informed choice

D. Lav Leadership Development

PLANNING PROCESS

1. All actors join in a comprehensive planning process

a. Local perspective

Mapping and reassessment of the whole educational
system

The study will include:
An assessment of personnel —  qualification and 
training needs; personnel availability —  shortage

(E.g., prepare a profile of individual educators in 
order to determine in-service training needs)

An assessment of programs and institutions: do we have
all forms needed; is there a balance between classroom 
and beyond the classroom programs

Educational profile

b. National perspective 

Best practice:

The best of the denomination programs identified for
formal programs

The best of JCC Association programs identified for 
education in informal settings

Educational profile 
Etc.
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c. Foundations perspective

Foundations initiatives relevant for lead communities

2. Monitoring —  evaluation —  feedback loop

B . Selection

1. Criteria (some mutually exclusive)

a. Geographic representation
b. Community size
c. Evidence of replicability/demonstrability/models of 

excellence
d. Evidence of inter-agency cooperation
e. Evidence of robustness of service delivering agencies
f. Evidence of professional strength
g. Evidence of top leadership commitment
h. Evidence of financial strength
i. Executives who work well with lay leaders and are success 

oriented
j. Evidence of educational strength 
k. Community study
1. Needs assessment
m. Availability qualified personnel

2. Guidelines for Choosing

a. Chances for success
b. Different criteria for each of the Lead Communities
c. Eliminate ״peculiar" or atypical communities
d. Give hope to others
e. Conditions for developing prototype
f. "Educationally isolated communities"
g. Evidence of ability to continue after process
h. Availability of academic resources

3. Selection Process

a. Continental call for proposals
b. Visit by team of professionals to candidate community
c. Identify communities with potential and encourage them to

apply
d. Lay leadership involvement in selection process
e. Assistance for preparation of proposal

Question: How many communities?
Communications with unsuccessful applicants

4. Conditions

1. Contractual agreement between CIJE and community —
including the happy understanding that we are gong towards 
a more rigorous and more accountable process

H>
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d. Lay leadership involvement in selection process 
e. Assistance for preparation of proposal 

Question: How many communities? 

4 . 

1. 

Communications with unsuccessful appl icants 

Conditions 

Contractual agreement between CIJE and community -­
including the happy understanding that we are gong towards 
a more rigorous and more accountable process 

3 



Preparation of study of educational situation 

Agreement on CIJE input:

a. Ongoing consultation
b. Mediation with national bodies
c. Help with grants

Local power in deciding action plan

Planning process must lead to initiatives in various areas 
pre-determined by CIJE (personnel, Israel, programmatic, 
leadership development, etc.)

Monitoring, evaluation and feedback loop instituted

*  *  *

The Building Blocks of Lead Communities 

Personnel —  the profession

Lay leadership development 

Israel

Innovative thinking
Create settings for deliberation

Philosophy (clarifying)

* * *

Building the Profession 

Recruitment

1. Identifying or building top-level (management level) 
personnel to lead the whole lead communities process

2. Rabbis as a source of personnel 

Training

1. In-service education for all educators in the community
(this is the place where we all study)

2. Invite national institutions of higher Jewish learning
to offer in-service training programs

2. Preparation of study of educational situation 

3 . Agreement on CIJE input: 

a. Ongoing consultation 
b. Mediation with national bodies 
c . Help with grants 

4. Local power in deciding action plan 

5. Planning process must lead to initiatives i n various areas 
pre-determined by CIJE (personnel, Israel, programmatic, 
leadership development, etc.) 

6. Monitoring, evaluation and feedback loop instituted 

* * * 

B. The Building Blocks 21 Lead Communi ties 
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4. Innovative thinking 
Create s ettin g s f or deliberation 

5 . Philosophy (clarifying) 
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1. Buildinq the Profession 

a. Recruitment 

1. Identifying or building top-level (management level) 
personnel to lead the whole lead conununities process 

2. Rabbis as a source of personnel 

b . Training 
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1. Entry-level criteria of qualification

2. Create new types of positions

2. Community Support

a. Bring continental institutions and experts to yield break- 
throughs at local level

b. Create new financial resources

c. Promote federation involvement

d. Undertake communication program with other communities

e. Lay leadership development

1. Existing leadership
2. New leadership

BUILDING A RESEARCH CAPABILITY 

Issues:

1. Types of research

a. Policy research
b. Pure research

2. The settings

a. Universities
b. Service organizations (JESNA)
c. Research centers
d. Individuals

3. The researchers

4. The agenda

5. The funding

6. CIJE's research needs

7. Best Practice

8. Study of Communities

c. The Profession

5
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6. CIJE's research needs 
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4. ISSUES

How do we deal with local ambitions versus central definitions of 
purpose and demonstration

What is the problem with change.

6
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CONTINENTAL ELEMENTS

COMMUNITY SUPPORT

1. Advocacy on behalf of Jewish Education

2. Involving top leaders

a. Give them serious decisions to take.
b. Opportunities to work with top level professionals.

3. Leadership development

4. Communication and involvement with Commission-commu-
nities.

5. Undertake communication program with other communities

6. Create new financial resources for implementing the
plan.

8. Create new financial resources for Jewish Education

9. Promote federation involvement

10. A systematic attempt at affecting the climate in North
America as regards Jewish Education.

- Wide distribution of "A time to Act1'
- Encourage speeches by Commissioners, sermons by 

rabbis etc.
- Publications

11. Invite JESNA, CLAL and other relevant organizations to
devise information/education programs for lay-leader- 
ship.

BUILDING THE PROFESSION(Ranked by participants)

1. In-service

2. Pre-service

3 . Recruitment

4. Compensation

5. Networking

6. Career Development

CONTINENTAL ELEMENTS 

A . COMMUNITY SUPPORT 

1. Advocacy on behalf of Jewish Education 

2. Involving top leaders 

a. Give them serious decisions to take. 
b. Opportunities to work with top level professionals. 

3. Leadership development 

4. Communication and involvement with Commission-commu­
nities. 

5. Undertake communication program with other communities 

6. Create new financial resources for implementing the 
plan. 

8. create new financial resources for Jewish Education 

9. Promote federation involvement 

10. A systematic attempt at affecting the climate in North 
America as regards Jewish Education. 

- Wide distribution of "A time to Act" 
- Encourage speeches by Commissioners, sermons by 

rabbis etc. 
- Publications 

11. Invite JESNA, CLAL and other relevant organizations to 
devise information/education programs for lay-leader­
ship. 

B. BUILDING THE PROFESSION(Ranked by participants) 

1. In-service 

2. Pre-service 

3. Recruitment 

4. Compensation 

5. Networking 

6. Career Development 
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7. State of the Art

8. Research

9 . Supervision

10. Philosophy

11. Credentials/Standards

12 . Image recognition

13 . Role of General Education

14. Retention

15. Evaluation

PRE-SERVICE TRAINING (fill-in)

1. Who to train?

- Teachers
- Senior Personnel
- Senior Personnel for arrangement
- Educators for informal settings

2. The content of training

- State of the art

3. Where to train

a. General institutions
b. Jewish institutions
c. In North America
d. In Israel

COMPENSION

a. Salaries
b. Benefits
c. Build indices

7. State of the Art 

8. Research 

9. Supervision 

10. Philosophy 

11. Credentials/Standards 

12. Image recognition 

13. Role of General Education 

14. Retention 

15. Evaluation 

C . PRE- SERVICE TRAINING (fill- in) 

1. Who to train? 

- Teachers 
- Senior Personnel 
- senior Personnel for arrangement 
- Educators for informal settings 

2. The content of traini ng 

- State of the art 

3. Where to train 

a. General institutions 
b. Jewish institutions 
c. In North America 
d. In Israel 

D. COMP ENS ION 

a. Salaries 
b. Benefits 
c. Build indices 
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E . CIJE

1. Assessment of what we can build on

2. Monitoring —  evaluation —  Feedback loop

3. Planning supervision team

4. Initiates "hothouse sites" (institutions)

5. Capacity assessment: quartermaster corps

6. Fire department (trouble shooting)

7. Overall planning

8. Bring continental institutions and experts to yield 
breakthroughs at local level

9
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COUNCIL ON INITIATIVES IN JEWISH EDUCATION

Mission

The CIJE has six basic roles to fulfil —  advocacy 
on behalf of Jewish education; initlatino action on 
the specific recommendations on personnel and 
community development called for by the Commission 
on Jewish Education in North America; forging new 
connections among communities/ institutions and 
foundations; establishing and acting on a new 
research agenda; helping to facilite synergism 
within the emerging foundation community; and 
energizing new financial and human resources for 
Jewish education-

A - Advocacy

The best lay and professional leadership of the 
Jewish community need to be attracted to the 
cause of Jewish education. Visions of what 
should and can be achieved in the 21st century 
need to be repeatedly placed before our 
communities 1 leadership and the wherewithal to 
do so obtained. The CIJE can provide a unique 
blend of individual and institutional advocacy 
in North America.

3. Initiatives

Several specific recommendations are being 
promoted by the Commission on Jewish Education 
in North America. These include the need to 
radically strengthen personnel in the field and 
deepen local community leadership's commitment 
to Jewish education. Through comprehensive 
planning programs and experimental initiatives 
in designated lead communities, CIJE will bring 
together continental institutions and other 
experts to yield breakthroughs in Jewish 
education development at the local level.

C . Connections

Creative people, institutions, organizations 
and foundations are all acting on new ideas in 
Jewish education. The CIJE seeks to provide a 
meeting place that will bring together;

- Funders and those with proposals for action;

— Proven ideas developed through foundation 
initiatives and communities eager to know 
what works;

-

COONCIL ON INITIATIVES IN JEWISE EDUCATION 

I. Mission 

The CIJE has six basic roles to ful!il -- advocacv 
on b~half of Je~ish education; initiatina ac~ion on 
the specific recommendations on 9ersonnel and 
comm~nity development called for by the Commission 
on Jewish Education in North America; forging ne~ 
connections among communities, institutions and 
foundations; establishing and acting on a ne~ 
research agenda; hel~ing to facilite svner~ism 
~ithin the emerging foundation community; and 
energizing ne~ financial and human resources for 
Je~ish education. 

A. 

B. 

Advocacv 

The best lay and professional leadership of the 
Je~ish community need to be att=ac~ed to the 
cause of Je~ish education. Visions of ~hat 
should and can be achieved in the 21st century 
need to be re?eatedly placed before our 
communities' leadership and t~e ~herewit~al to 
do so obtained. The CIJE can 9rovide a unique 
blend of individual and institutional advocacy 
in North America. 

Initiatives 

Several s9ecific recommendations are being 
promoted by the Commission on Je~ish Education 
in North America. These include the need to 
radically strengthen personnel in tje field and 
dee?en local community leade~shi?'S commitment 
to Je~ish education. Thro~gh comprehensive 
planning programs and ex?e=i~ental initiatives 
in designated lead communities, CIJE ~ill bring 
together continental ins~itutions and othec 
ex?erts to yield breakthroughs in Je~ish 
education development at t~e local level. 

C. Connections 

C=eative people1 institutions, organizations 
and foundations are all acting on new ideas in 
Je~ish education. The CIJE seeks to provide a 
meeting place that ~ill bring together: 

Fundecs and those with proposals for action; 

P=oven ideas develooed through foundation 
initiatives and communities eagec to know 
vhat works; 



-2-

- Institutions that are developing new
approaches and the personnel and resources 
to make breakthroughs possible.

The CIJE will be a setting where funders can 
share accomplishments and possibly agree to 
join together in supporting new undertakings of 
large magnitue.

D - Research

While there are many people engaged in Jewish 
education research/ there still appears to be 
no coordinated/ systematic analysis of what 
works in Jewish education- Research interests 
have been understandably idiosyncratic. The 
Commission on Jewish Education in North America 
found gaping holes in what we can say we know 
with real confidence/ rather than relying on 
conventional wisdom. A comprehensive/ 
multi-year research agenda needs to be outlined 
by the best thinkers on the continent/ assigned 
to the most promising talent/ supported/ and 
the findings critically examined and 
disseminated.

E . Synergism

One of the most exciting new developments in 
Jewish education —  one that holds great 
promise for the field —  is the serious entry 
of strong private foundations into Jewish life 
in general and Jewish education in particular. 
This is an unprecedented development. The 
foundations are deploying creative staffs and 
developing recognizeable signatures of their 
interests and accomplishments. Recruitment/ 
day schools/ media/ training high potential 
professionals/ identifying master teachers and 
programs/ and Israel experiences are just a few 
of the interests being pursued. The richness 
of foundation endeavors is a real blessing. 
Through the synergy of coming together at the 
CIJE/ foundations could efficiently diffuse 
their best innovations throughout the lead 
communities and should they desire it even help 
each other advance their agendas by consulting 
with each other/ exchanging professional 
resources/ avoiding recreating notions/ etc.

F . Energize

Through the work of the Commission on Jewish 
Education in North America and the work of 
other entities, a new group of professionals
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share accom9lishments and possibly agree to 
join together in supporting new undertakings of 
large magnitue. 

D. Research 

While there are many peo9le engaged in Jewish 
education research, there still appears to be 
no coordinated, systematic analysis of what 
works in Jewish education. Research interests 
have been understandably idiosyncratic. The 
Commission on Jewish Education in North America 
found ga9ing holes in what we can say we know 
with real confidence, rather than relying on 
conventional wisdom. A com9rehensive, 
multi-year research agenda needs to be outlined 
by t he best thinkers on the continent, assigned 
to the most promising talent, s u99orted, and 
the findings critically examined and 
disseminated. 

E. Svnergism 

F. 

One of the most exciting new develo9ments in 
Jewish education -- one tnat holds great 
promise for the field -- is the serious ent=y 
of st=ong private foundations into Jewish life 
in general and Jewish education in particular . 
This is an unprecedented development. The 
foundations are deploying c=eative staffs and 
developing recognizeable signatures of their 
intecests and accomplishments. Rec=uit~ent, 
day schools, media, training high potential 
professionals, identifying master teachers and 
programs, and Israel experiences are just a fe~ 
of the inte~ests being pursued. The richness 
of foundation endeavors is a real blessing. 
Through the synergy of coming together at the 
CIJE, foundations could efficiently diffuse 
their best innovations throughout the lead 
communities and should they desire it even help 
each other advance theic agendas by consulting 
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for Jewish education has begun to be 
identified- Generally these are people who are 
experts in general education who have an 
interest in Jewish affairs. Also, academicians 
with expertise in Jucaica, the humanities, and 
social sciences want to contribute. CIJE will 
seek to identify these people and provide them 
with effective avenues to use their talents on 
behalf of the Jewish people, much the way we 
now benefit from many of the best lay leaders 
in the business community and other 
professions.

Further CIJE will attempt to generate new 
financial resources within local communities in 
partnership with existing resources and on a 
continental basis to back the ideas that are 
proven to work in Jewish education.

CIJE hopes to energize new professional and 
financial resources to add to the gifted people 
already at work. Ultimately local federations, 
school supporters, congregations, and consumers 
will need to commit more resources to 
accomplish the Jewish education agenda for the 
next century. .This will not be an easy thing 
to achieve. It is hoped that CIJE will be able 
to facilitate foundations interested in 
providing a quick start to the development of 
new innovative efforts and then provide some 
longer term support.

Method of ODeration

The CIJE will not be a big new comprehensive direct 
service provider. It isn't seeking to displace any 
existing institution or organization. Rather, CIJE 
expects to operate with a very small core staff —  
no more than 3 or 4 professionals —  and work 
through the efforts of others —  JESNA, JCCA, CJF, 
Yeshiva University, JTS, HUC-JIR, Reconstructionist 
College, Torah U Mesorah, denominational 
departments of education, Brandeis, Stanford, 
Harvard, Spertus, Boston Hebrew College, educator 
organizations, etc. This list could go on and on! 
The need is not for a new service delivery 
mechanism but for a catalytic agent —  one that can 
convene meetings of peer organizations on the 
national scene, including denominational 
institutions and departments, communal agencies, 
foundations, and the like.
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Structure

A simple structure to govern the CIJE is 
envisioned.

A - Board

Approximately 20 to 30 people will govern the 
CIJE. They will be drawn from among the 
leaders of the foundation community/ 
continental lay leaders/ outstanding Jewish 
educators/ and leading Jewish academicians.

B . Senior Policy Advisors

A group of 1^ to £20senior policy advisors will 
provide ongoing professional guidance to the 
professional staff and board of the CIJE. They 
will be drawn from the ranks of the continental 
organizations and institutions and outstanding 
individual professionals.

C . CIJE Fellows

Beyond the Senior Policy Advisors groups the 
CIJE intends to assemble 50 or so fellows to 
provide intellectual/ educational content to 
its work- These Fellows would be identified 
from among the people currently at work in 
Jewish education/ and leading academicians and 
practitioners in general education/ Juaaica׳ 
humanities, and social sciences with a strong 
interest in Jewish life- In addition to 
providing ongoing advice to CIJE/ the Fellows 
should be a rich resource for consultants for 
lead communities/ foundation initiatives, the 
research agenda of CIJE/ and the institutional 
objectives of CIJE working in concert with 
others -

III.III. 
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No existing organization plays this role today in 
Jewish education. CIJE, building upon the already 
successful engagement of these entities through the 
Commission on Jewish Education in North America, 
can play this role. The identity of all partners 
would be preserved and their missions enhanced. 
The rich diversity of foundation interests Yould be 
infused into the consciousness of the established 
community. 

Structure 

A simple structure to govern the CIJ~ is 
envisioned. 

A. Board 

Approximately 20 to 30 people ~ill govern the 
CIJE. They will be drawn f=om among the 
leaders of the foundation community, 
continental lay leaders, outstanding Jewish 
educators, and leading Jewish academicians. 

B. Senior Policv Advisors 

A grou9 of 12. to l2Dsenior policy advisors will 
provide ongoing professional guidance to the 
professional staff and board of the CIJE. They 
will be drawn from the r anks of the continental 
organizations and institutions and outstanding 
individual professionals. 

C. CIJE Fellows 

Beyond the Senior Policy Advisors group~ the 
CIJE intends to assemble 50 or so fellows to 
provide intellectual, educational content to 
its work. These Fellows would be identified 
from among the people currently at work in 
Jewish education, and leading academicians and 
practitioners in general education, Judaica, 
humanities, and social sciences with a strong 
interest in Jewish life. In addition to 
providing ongoing advice to CIJE, the Fellows 
should be a rich resource for consultants for 
lead communities, foundation initiatives, the 
research agenda of CIJE, and the institutional 
objectives of CIJE ~o~king in concert with 
others. 
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D . Advisory Council

At least once a year CIJE will reconvene the 
members of the Commission on Jewish Education 
in North America/ augmented with other key 
figures in Jewish education. This will provide 
an opportunity to check on the progress of 
implementing the Commission's recommendations 
and provide fresh insight on new developments 
that should be on ClJE's agenda.

E- Staff

The staff of CIJE will consist of a chief 
professional officer (initially Stephen 
Hoffman, the Executive Vice-President of the 
Cleveland Federation); a chief educational 
officer; and a planner. Appropriate support 
staff would be in place as well. An initial 
budget is attached.

8/28/90
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THE FIRST CIJE PLANNING SEMINAR

SF NOTES

1. MONDAY JANUARY 7, 1991

SESSION I -- 10:00 AM TO 12:30 AM
the duration of this session is difficult to predict —  the see- 
nario relates to the whole day. There are several possible re- 
grouping times. Coffee breaks are planned for the middle of each 
session —  session I may be too short for such a break.

CHAIR —  SF

WELCOME

INTRODUCE PARTICIPANTS

participants include:
VI. Steve Hoffman —  CIJE director 

\J 2.Dr Shulamith Elster —  (acmr~Jte-a— not.:
chief education officer 

\J,3.Dr Jonathan Woocher —  Executive Vice-President JESNA 
^ 4.Arthur Rotman —  Executive Vice President JCCAssociation 
v/ 5.Alan Hoffman —  Consultant —  Mandel Institute; Director the 
Melton Center

V 6.Ami Bouganim —  Researcher Mandel Institute, Jerusalem Fellow
V 7.Daniel Marom —  Researcher Mandel Institute, Jerusalem Fellow

V
8.Dr Marc Rosenstein —  Consultant —  Mandel Institute, Jerusalem 
Fellow

V  9. Annette Hochstein —  Director Mandel Institute
׳׳10 ז ^. Seymour Fox —  President Mandel Institute
' /[Dr Zeev Mankowitz will not join today -- he is at Scopus all
V  day]

OVERVIEW OF SCHEDULE
(if you wish AH will cover this:
—  we plan to work everyday until 5:30 except on Tuesday when it 
will be till 4:00.

—  invitation to Mrs Mandel1s National Council of Jewish Women 
gathering Tuesday evening —  7:30 p.m. —  includes supper
—  therefore working dinner on Wednesday at Zionist Confederation 
House
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AGENDA

-- this is a joint planning effort —  the agenda will be set 

jointly as work progresses

—  The mandate we received from Steve : to move towards a 6-12 

month workplan, or at least a clear basis for one, so that we 

know ״what to do the next morning"

—  therefore we should cover:

1. What must be done —  a listing of the tasks - with a general 

overview and a detailed one

2. How it should be done (what is involved for example in "lead 

community" or "a research agenda" —  what do we mean, what is the 

overall view.)

3. Who should do this:

a. who plans the process and who develops the content (e.g. 

training: targets versus the education of educators)

b. who implements

4. When should it be done

* * * * * * *

Clearly —  this assignment is too large for four days.

We should view this as a first consultation and decide together 

on what to concentrate our efforts.

We discussed this with Steve : how could we get an overview of 

the whole implementation task?

We thought that the first session could be devoted 

* to collectively putting together a picture of what needs to be
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training: targets versus the education of educators) 

b. who implements 

4. When should it be done 

* * * * * * * 
Clearly -- this assignment is too large for four days. 

We should view this as a first consultation and decide together 

on what to concentrate our efforts. 

We discussed this with Steve: how could we get an overview of 

the whole implementation task? 

We thought that the first session could be devoted 

* to collectively putting together a picture of what needs to be 

2 



done.

You will recall that Steve has prepared a mission paper for the 

CUE. We thought that his paper could provide a fruitful basis 

for a discussion of what needs to be done.

We will then suggest a method for organizing the material and 

selecting from it.

INTRODUCE STEVE

ANNETTE WILL NOW SUGGEST A METHOD FOR PROCEEDING 
(ah explains the boards and their organization while 
Danny helps me write.
—  W e 111 write on the board all the elements that are 
suggested in that document —  then we will all add to it
—  somewhat as in a brainstorming session
—  that list will be guickly organized in 5 categories 
(we'll have someone type it out) so that we can decide 
where to begin

DO THE LIST

COFFEE BREAK (11:30) OR LUNCH (12:30) (depending on how things 

are going)

INTERIM SUMMARY : WE NOW HAVE THIS ENORMOUS TASK. THE PARAME-

TERS WE HAVE IN MIND ARE THAT WE MUST IDENTIFY THE THINGS THAT

WILL ENABLE US TO START WORKING QUICKLY (TOMORROW MORNING)

AT 12:30 —  BREAK FOR LUNCH 

LUNCH —  SOCIAL
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THE LIST should be ORGANIZED BY ah. shulamit AND jw DURING 

LUNCH. IT will then be typed. While it is being typed the dis- 

cussion proceeds:

there are two alternatives for proceeding: discussing all the 

categories —  what we mean by Building the profession, Lead 

Communities, etc... or selecting ONE category to work on:

ALTERNATIVE ONE: LET1S DISCUSS WHAT WE MEAN BY THE VARIOUS CATE- 

GORIES

ALTERNATIVE TWO: WHAT TO DEAL WITH IN THIS SEMINAR.

WHY LEAD COMMUNITIES : the concrete immediate visible embodiment 

of all the other. will promote all the others (e.g. building the 

profession)

i anticipate some issues to arise: e.g. what about overall plan- 

ning? The answer would be to defer to last day —  together with 

all the other functions (evaluation, monitoring and feedback)

Whatever the topic selected, launch discussion

1. -- WHAT IS

INVOLVED?

—  INVITE THE DISCUSSION

A. GENERAL —  THE CONCEPT :WHAT DO WE MEAN BY LEAD COMMUNITY (OR OTHER T

B. DISCUSS THE ELEMENTS AS LISTED BY THEM ON THE BOARD:

FOUR QUESTIONS COULD GUIDE YOU:

1. WHAT IS INVOLVED
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2. HOW SHOULD IT BE DONE (PLANNED AND IMPLEMENTED)

3. WHEN SHOULD IT BE DONE

(SHORT, MEDIUM, DELAY; CHRONOLOGY)

4. WHO SHOULD DO

This deliberation should take the whole day —  AH will take any 

piece you indicate.
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The Community

Structures Decision-Makers Funding Needs Community Climate
1. Existing
A. North America
1. Community (CJF, JESNA, 

JWB, etc.)
2. Denominational (United 

Synagogue, UAHC, OU, 
rabbinical groups)

3. Institutions of higher Jewish 
learning

4. Other (UJA, Hadassah, etc.)

B. Local
1. Community (BJEs, 

federations, etc.)
2. Denomination

C. Institutions
'  -'chools
k. JCCs
3. Synagogues

II. Other
A. Combinations/Consortia

B. New Structures

1. Involved at Present

A. Leaders
1. Community
2. Other
B. Professionals
1. Educators
2. Rabbis
3. Academics
C. Parents
D. Clients
E. Foundations

II. Potentially Involved
A. Leaders
1. Community
2. Other
B. Professionals
1. Educators
2. Rabbis
3. Academics
C. Parents
D. Clients
E. Foundations

1. For Existing 
Institutions or Projects

A. Maintenance
1. Salaries
2. Benefits
3. Pensions
4. Training
5. Tuition
6. Stipends
7. Scholarships
8. Professional development
9. R & D
10. Facilities

B. Capital
1. Salaries
2. Benefits
3. Pensions
4. Training
5. Tuition
6. Stipends
7. Scholarships
8. Professional development
9. R & D-Venture capital
10. Facilities

11. For New Institutions 
or Projects

A. Maintenance
1. Salaries
2. Benefits
3. Pensions
4. Training
5. Tuition
6. Stipends
7. Scholarships
8. Professional development
9. R &D
10. Facilities

B. Capital
1. Salaries
2. Benefits
3. Pensions
4. Training
5. Tuition
6. Stipends
7. Scholarships
8. Professional development
9. R & D-Venture capital
10. Facilities

A. Present Receptiveness
B. Potential Receptiveness
C. Education of the 

Community
D. Interpretation to the 

community, including 
public relations

The Community 
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Clients

Participation Age/Populations Client Profile
I. Participants

A. At Present
1 . Duration 

(How many years?)
2. Intensity

(How many hours per week?)

B. In the Past
1. Duration
2. Intensity

II. Non-Participants

A. Potential participants 
research required

B. "Drop-Outs"

A. Early childhood
B. Elementary school
C. Jr. high school
D. High school
E. University students 

including yeshivot)
F. Young adults
G. Adults
H. Parents
I. Families
J. Special families 

(e.g., single-parent, 
reconstituted, mixed 
marriages, etc.)

K. Special populations 
(e.g., the gifted, learning 
problems, emotionally 
disturbed)

L. Professional educ. 
Rabbis
Jewish educators 
Jewish social workers 

M. Community leaders 
N. Senior citizens

A. Early childhood
B. Elementary school
C. Jr. high school
D. High school
E. University students 

(including yeshivot)
F. Young adults
G. Adults
H. Parents
I. Families
J. Special families 

(e.g., single-parent, 
reconstituted, mixed 
marriages)

K. Special populations 
(e.g., the gifted, learning 
problems, emotionally 
disturbed)

L. Professional educ. 
Rabbis
Jewish educators 
Jewish social workers 

M. Community leaders 
N. Senior citizens

A. Family status 
single 
married 
divorced 
other

B. Family involvement 
affiliation
level of observance 
community involvement

C. Motivation
D. Origin 

USA natives
Immigrants (Israelis, Russians, etc.)

E. Socio- Economic status
F. Geographic area
G. Type of community 

Large
Medium
Small

A. Family status 
single 
married 
divorced 
other

B. Family involvement 
affiliation
level of observance 
community involvement

C. Motivation
D. Origin 
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G. Type of Community 
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(How many hours per week?) F. Young adults affiliation 

G. Adults level of observance 

8 . In the Past H. Parents community involvement 
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2. Intensity J. Special families D. Origin 

(e.g., single-parent, USA natives 

reconstituted, mixed Immigrants 0sraelis, Russians, etc.) 

marriages, etc.) E. Socio- Economic status 

K Special populations F. Geographic area 

(e.g., the gifted, learning G. Type of community 

problems, emotionally large 

disturbed) 
Medium 
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Small 
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M. Community leaders 
N. Senior citizens 
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8. "Drop-Outs" (including yeshivot) B. Family involvement 

F. Young adults affiliation 

G. Adults level of observance 

H. Parents community involvement 

I. Families C. Motivation 

J. Special families D. Origin 

(e.g., single-parent, USA natives 

reconstituted, mixed Immigrants (Israelis, Russians, etc.) 

marriages) E. Socio- Economic Status 
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Settings

Formal/
Informal

Auspices Planned/
Unplanned

Impact

1. Existing
A. Formal

1. Duration
2. Intensity(hrs. per week)

B. Informal
1. Duration
2. Intensity

II. New
A. Formal Suggestions 

in the literature 
experimental

B. Informal Suggestions 
in the literature 
experimental

C. Integration of Formal and Informal 
Education
in the literature 
experimental

A. Formal
Day care
Nursery/ pre-kindergarten 
Kindergarten 
Elementary school 

Supplementary 
Day school 

Foundation school 
Middle school/Jr. high 

Supplementary 
Day school 

High school 
Supplementary 
Day school 

Colleges/ Institutes of higher 
Jewish learning:

Yeshivot
JTS
HUC
YU
Brandeis
College of Jewish Studies 
Judaic courses at universities 
Hillel courses 

Young adult education 
Adult education 
Family education 
Special families

(e.g., single-parent, mixed 
marriage, reconstituted) 

Special populations 
(e.g., gifted, learning 
problems)

Professional educ.
(rabbis, educators, social 
workers)

Retired
Senior citizens

B. Informal
Day care
Youth movements 
Camps

Summer camps 
Winter camps 
Shabbatonim 

Hillel and other student 
organizations 
Israel experiences 
Cultural activities 

the arts 
dance 
museums 
libraries 
movies 
concerts 
lectures 

JCC activities 
sports
miscellaneous

(e.g., kosher cooking class) 
Holiday events 
Workshops 
Media

Newspapers
(general, Jewish, 
children’s)

Magazines
Books
Television

(commercial, cable, 
educational)

Radio
Volunteer organizations 
Community events 
Fundraising 
Leisure time 

as an individual 
as a family

C. Combinations
1. One person participating in 

two or more forms of formal 
education

2. One person participating in 
two or more forms of informal 
education

3. Combination of formal and 
informal education
- emanating from the 

institution (e.g., schools with 
camps, youth movements, 
shabbatonim, holiday 
events, etc.)

- emanating from the client 
(i.e., his decision and 
choices)

A. Congregation
B. Com m unity
C. JCC
D. Local o r national 

Jewish organizations 
(e.g., Hadassah, Bnai 
Brith, etc.)

E. M ultiple auspices 
E. Other
G. General (not Jewish)

I. Planned (Intended)
A. Jewish

All existing form s
B. General

(e.g., aT .V . program  about 
Hannukah on a  com m ercial 
station)

II. Unplanned
Collateral learning =  anyth ing 
tha t has unintended positive or 
negative educational outcom es
A. Jewish

(e.g., a  secular course at the 
JCC)

B. General
(e.g., an article in the NY Times 
about Israel)

A. Em pirical studies 
categories to  be decided

B. C om m only accepted 
categories
1. know ledge
2. m otivation
3. observance and 

participation
4. com m itm ent
5. attitude tow ards the future

Settings 

Formal/ Auspices Planned/ Impact 
Informal Unplanned 

I. Existing A. Formal A. Cong,egation II. Planned (Intended) A. Empirical s1udies 
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Curriculum and Methods

Subject M atter By M eans Of Duration Preparation Effectiveness/
Im pact

A. Jewish 
Subjects
1. Hebrew
2. bible
3. Rabbinics
4. Mitzvot (customs, 

ceremonies)
5. Literature
6. History
7. Social Studies (e.g., 

the community & 
institutions)

8. Contemporary Jewry
9. Israel
10. Jewish Thought 

(philosophy,
,ashkafa, etc.)

11. Ethics
12. Tefilla

B. General 
Subjects
1. Basics
2. The Disciplines 

(history, literature, 
etc.)

3. Integrated Subjects 
(e.g., social studies)

C. Integration of 
Jewish and 
General Subjects

D. Skills-Jewish 
v J General
1. Reading
2. Analysis
3. Parashanut
4. Thinking
5. Interpersonal 

learning
6. Skills of observance

E. Specialized 
Areas
1. The arts
2. The media
3. Computers
4. Museum education
5. Special education 

(e.g., gifted, learning 
problems, 
emotionally 
disturbed)

6. Family education
7. Adult education

A. Participants
1. Age-level
2. Class
3. Individual

B. Materials
1. Written (books, 

worksheets, 
pamphlets, 
research 
projects)

2. Audio
3. Visual
4. Games
5. Computers
6. Informal 

experiences 
(e.g., field trips)

7. Combinations

C. Where
1. Within an 

institution
2. Outside of an 

institution
3. Combination

D. Pre- 
Requisites
1. Knowledge in the 

discipline
2. Access to the 

discipline
3. Other

A. Module
B. Course
C. Multi-Year 

Curricula

A. Where
1. Diaspora/Israel
2. National/Local
3. Central/School-Based

B. By Whom
1. Teachers/ 

Practitioners
2. Curriculum Writers
3. Scholars

C. Preparation of 
Personnel
1. Training programs
2. In-service training

D. Introduction 
into the Field
1. Experimentation
2. Evaluation (of 

training)

A. Over Time
1. Immediate
2. Middle Range
3. Long- term

B. Evaluation
1. Systematic

a. Formative 
(quantitative/ 
qualitative)

b. Summative 
(quantitative/ 
qualitative)

2. Impressionistic
a. In the literature
b. Informed opinion

C. By Whom
1. Students
2. Teachers/ 

practitioners
3. Rabbis
4. Community 

(parents, school 
board, etc.)

5. Researchers

Curriculum and Methods 

Subject Matter By Means Of Duration Preparation Effectiveness/ 
Impact 

-
A. Jewish A. Participants A. Module A. Where A. Over Time 
Subjects 1. Age-level B. Course 1. Diaspora/Israel 1. Immediate 
1. Hebrew 2. Class C. Multi-Year 2. National/Local 2. Middle Range 
2. bible 

3. Individual Curricula 3. Central/School-Based 3. Long- term 
3. Rabbinics B. Materials 
4. Mitzvot (customs, 1. Written (books, B. By Whom B. Evaluation 

ceremonies) worksheets, 1. Teachers/ 1 . Systematic 
5. Literature pamphlets, Practitioners a. Formative 
6. History research 2. Curriculum Writers (quantitative/ 
7. Social Studies (e.g .• pr~ects) 3. Scholars qualitative) 2. Au io 

the community & 3. Visual b. Summative 
institutions) 4. Games C. Preparation of (quantitative/ 

8. Contemporary Jewry 5. Computers Personnel qualitative) 
9. Israel 6. Informal 

1. Training programs 2. Impressionistic 
10. Jewish Thought experiences a. In the literature 

(philosophy, (e.g., field trips) 2. In-service training 
b. Informed opinion 7. Combinations 

.ashkafa, etc.) D. Introduction 11. Ethics c. Where into the Field C. By Whom 
12. Tefilla 1. Within an 1. Students 

institution 1. Experimentation 2. Teachers/ 
B. General 2. Outside of an 2. Evaluation (of practitioners 

Subjects 
institution training) 3. Rabbis 3. Combination 

4. Community 1. Basics 
2. The Disciplines D. Pre- (parents, school 

(history, literature, Requisites board, etc.) 

etc.) 1. Knowledge in the 5. Researchers 
3. Integrated Subjects d iscipline 

(e.g., social studies) 2.Accesstothe 
discipline 

C. Integration of 
3. Other 

Jewish and 
General Subjects 

D. Skills - Jewish 

' j General 
1. Reading 
2. Analysis 
3. Parashanut 
4. Thinking 
5. Interpersonal 

learning 
6. Skills of observance 

E. Specialized 
Areas 
1. The arts 
2. The media 
3. Computers 
4. Museum education 
5. Special education 

(e.g., gifted, learning 
problems, 
emotionally 
disturbed) 

6. Family education 
7. Adult education 



Personnel
T h e  P e o p l e  W h o  E d u c a t e R e c r u i t m e n t T r a i n i n g B u i l d i n g  t h e  

P r o f e s s i o n

Educator Position Who to Recruit Where to Recruit How  to Recruit Duration W here t o  Train Elements
I. Formal
A. Full-time 

professional 
— qualified

B. Full-time 
professional
—  unqualified

C. Full-time 
paraprofessional 
— qualified

D. Full-time 
paraprofessional
—  unqualified

E. Part-time 
professional
—  qualified

F. Part-time 
professional
—  unqualified

G. Part-time 
paraprofessional 
— qualified

H. Part-time 
paraprofessional
—  unqualified

II. Inform al
A. Full-time 

professional 
— qualified

B. Full-time 
professional
—  unqualified

C. Full-time 
paraprofessional 
— qualified

D. Full-time 
paraprofessional

!qualified
E .. ..1-time 

professional
—  qualified

F. Part-time 
professional
—  unqualified

G. Part-time 
professional 
— qualified

H. Part-time 
paraprofessional
—  unqualified

A. C lassroom  
Teacher

1. Jewish Subjects
2. General Subjects
3. Skills— Jewish and 

General

B. S p e c ia lis t

C. S en io r 
E ducator

1. Schools
a. Superintendent
b. Headmaster/ 

Principal
c. Associate/ 

Vice-Principal
d. Assistant 

Principal
e. Department Head
f. Basic Specialists 

(e.g., Bible,
Hebrew, Early 
Childhood)

g. Support 
Specialists (ejj., 
Arts, Special E־d.)

2. Communal 
Organizations

a. Director of 
National/ 
International 
Organization

b. Director of Local/ 
Communal 
Organization

c. Deputy Director
d. Assistant Director
e. Staff Person, 

Planner, 
Consultant

3. University, R & D 
Centers
a. Dean, Professor 

of Jewish 
Education

b. Director of Jewish 
Education 
Institute Training 
Institute

c. Associate, 
Assistant Director

d. Teacher- training 
Specialist

e. Curriculum 
Developer, 
Researcher

A. O ffic ia l 
D esignated
1. Administrator
2. Front-line 

Educator
3. Youth Movement 

Counselor
4. Adult Educator 
5,Other

B. N ot O ffic ia lly  
D esignated
1.JCC Counselors 

(e.g., dance, 
music, sports, 
etc.)

2. Other

C. S e n io r E ducator
1. Director of 

National 
Community 
Center 
Organization

2. Director of 
Network of 
Centers

3. Direct of National 
Jewish Camps 
Network

4. Direction of 
National Youth 
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M a n d e l  I n s t i tu te ן  ו כ מ ל  ד נ מ

h o i  t h e  A d v a n c e d  S t u d y  a n d  D e v e l o p m e n t  o f  J e w i s h  E d u c a t i o n

V&<L$IO^f4

LEAD COMMUNITIES

CIJE

Building Blocks for Lead Communities

1. Prepare diagnostic tools for lead communities

2. Visions

3. Initiate best practice inventory or process

4. Programmatic menus for lead communities
5. CIJE leadership to visit lead communities, to add their aura 

to the local leadership's aura

6. Make human and intellectual resources available for lead 
communities

7. Define criteria for "hot-house for innovation"

Selection

Criteria:

a. Replicability —  demonstrability 

Models of excellence

b. Quality of needs assessment

c. Availability of qualified personnel 

Assistance for Preparation of Proposals

Conditions

Contractual agreement between CIJE and community 

Preparation of study of educational situation 

Agreement on CIJE input:

a. Ongoing consultation
b. Mediation with national bodies
c. Help with grants

Local power in deciding action plan

Planning process must lead to initiatives in various areas pre- 
determined by CIJE (personnel, Israel, programmatic, leadership 
development, etc.)

1

22a Hatzfira St. Jerusalem 93102. Israel Tel. 02-668728: Fax. 0 2 -6 9 9 9 5 9 ירושלים אי 22 הצפירה 1 3 1 0 6 טלפון 2 6 8 7 2 פקס ;8  m

Mandel Institute 

1·01 1h1..· /\dvann.·d Stud) and Dcvclop111cnt of .k,, 1,il 1-:duc;11i011 

LEAD COMMUNITIES 

CIJE 

Building Blocks for Lead Communities 

1. Prepare diagnostic tools for lead communities 

2 . Visions 

3. Initiate best practice inventory or process 

4 . Programmatic menus for lead communities 
5. CIJE leadership to visit lead communities, to add their aura 

to the local leadership's aura 

6. Make human and intellectual resources available for lead 
communities 

7 . Define criteria for "hot- house for innovation" 

Selection 

Criteria : 

a. Replicability -- demonstrability 

Mortels of excellence 

b. Quality of needs assessment 

c. Availability of qualified personnel 

Assistance for Preparation of Proposals 

Conditions 

Contractual agreement between CIJE and community 

Preparation of study of educational situation 

Agreement on CIJE input: 

a. ongoing consultation 
b. Mediation with national bodies 
c. Help with grants 

Local power in deciding action plan 

Planning process must lead to initiatives in various areas pre­
determined by CIJE {personnel, I srael, programmatic, leadership 
development, etc . ) 

1 



PLANNING PROCESS

1. All actors join in a comprehensive planning process

a. Local perspective

Mapping and reassessment of the whole educational 
system

The study will include:
an assessment of personnel —  qualification and train- 
ing needs; personnel availability —  shortage

E.g., prepare profile of individual educators in 
order to determine in-service training needs

an assessment of programs and institutions: do we have 
all forms needed; is there a balance between classroom 
and beyond the classroom programs

b. National perspective 

Best practice:

The best of the denomination programs identified for 
formal programs

The best of JCC Association programs identified for 
education in informal settings

etc.

c. Foundations perspective

Foundations initiatives relevant for lead communities
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PROFESSION

1. Recruitment
a. Identifying or building top-level (management level) 
personnel to lead the whole lead communities process

b. Rabbis as a source of personnel

2. Training

a. In-service education for all educators in the community 
(this is a place where we all study)

b. Invite national institutions of higher Jewish learning 
to offer in-service training programs

3. The Profession

a. Entry-level criteria of qualification

b. Create new types of positions

COMMUNITY SUPPORT
1. Bring continental institutions and experts to yield break- 

throughs at local level

2. Create new financial resources

3. Promote federation involvement

4. Undertake communication program with other communities

RESEARCH CAPABILITY 

Best Practice 

Study of Communities 

ISSUES

How do we deal with local ambitions versus central definitions of 
purpose and demonstration
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CONTINENTAL

COMMUNITY SUPPORT

1. Advocacy

2. Involving top leaders

3. Leadership development

4. Resources for implementing the plan

5. Communication and involvement with Commission-communities

6. Bring continental institutions and experts to yield break-
throughs at local level

7. Create new financial resources

8. Promote federation involvement

9. Undertake communication program with other communities

4
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7/1/91 Version 2,

LEAD COMMUNITIES

CIJE

A. Building Blocks for Lead Communities

1. Prepare assessment diagnostic tools for lead communities

2. Visions

3. Initiate best practice inventory or process

4. Programmatic menus for lead communities
5. CIJE leadership to visit lead communities, to add their aura 

to the local leadership1s aura

6. Make human and intellectual resources available for lead 
communities

7. Define criteria for "hot-house for innovation"

B . Selection

1. Criteria (some mutually exclusive)

a. Geographic representation
b. Community size
c. Evidence of replicability/ demonstrability/ models of excel- 
lence
d. Evidence of inter-agency cooperation
e. Evidence of robustness of service delivering agencies.
f. Evidence of professional strength
g. Evidence of top leadership commitment.
h. Evidence of financial strength
i. Executives who work well with Lay Leaders and are success
oriented
j. Evidence of educational strength 
k. Community study
1. Needs assessment
m. Availability gualified personnel.

2. Guidelines for choosing

a. Chances for success
b. Different criteria for each of the Lead Communities
c. Eliminate "peculiar" or a-typical communities
d. Give hope to others
e. Conditions for developing prototype
f. "Educationally isolated Communities"
g. Evidence of ability to continue after process
h. Availability of Academic/ resources

1
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3. Selection Process

- Continental call for proposals
Visit by team of professionals to candidate community

- Identity communities with potential and encourage them to
apply.

Lay leadership involvement in selection process.
Assistance for preparation of proposal

Question: How many communities?
Communications with unsuccessful applicants

4.Conditions

1. Contractual agreement between CIJE and community

2. Preparation of study of educational situation

3. Agreement on CIJE input:

a. Ongoing consultation
b. Mediation with national bodies
c. Help with grants

4. Local power in deciding action plan

5. Planning process must lead to initiatives in various areas
pre-determined by CIJE (personnel, Israel, programmatic, leader-
ship development, etc.)

6. Monitoring, evaluation and feedback loop institute.

PLANNING PROCESS
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a. Local perspective

Mapping and reassessment of the whole educational 
system

The study will include:
an assessment of personnel —  qualification and train- 
ing needs; personnel availability —  shortage
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order to determine in-service training needs

an assessment of programs and institutions: do we have 
all forms needed; is there a balance between classroom 
and beyond the classroom programs
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Educational profile

b. National perspective

Best practice:

The best of the denomination programs identified for 
formal programs

The best of JCC Association programs identified for
education in informal settings

Educational profile 
etc.

c. Foundations perspective

Foundations initiatives relevant for lead communities 
Monitoring - evaluation - feedback loop

Educational profile 

b. National perspective 

Best practice: 

The best of the denomination programs identified for 
formal programs 

The best of JCC Association programs identif ied for 
education in informal settings 

Educational profile 
etc. 

c. Foundations perspective 

Foundations initiatives relevant for lead communities 
2. Monitoring - evaluation - feedback loop 
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PROFESSION

1. Recruitment
a. Identifying or building top-level (management level) 
personnel to lead the whole lead communities process

b. Rabbis as a source of personnel
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CONTINENTAL

COMMUNITY SUPPORT

1. Advocacy

2. Involving top leaders

3. Leadership development

4. Resources for implementing the plan

5. Communication and involvement with Commission-communities

6. Bring continental institutions and experts to yield break-
throughs at local level

7. Create new financial resources

8. Promote federation involvement

9. Undertake communication program with other communities 

CIJE

1. Monitoring - Evaluation - Feedback loop
2. Initiates ״hothouse sites (institutions)

CAPACITY

1. Quartermaster corps
2. Fire department (trouble shooting)
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9/1/91 Version 5

LEAD COMMUNITIES

What the CIJE Offers to Lead Communities

Prepare assessment/diagnostic tools for lead communities

Visions

Initiate best practice inventory or process 

Programmatic menus for lead communities

CIJE leadership to visit lead communities, to add their 
aura to the local leadership's aura

Make human and intellectual resources available for lead 
communities

Define criteria for "hot-house for innovation"

Monitoring —  evaluation —  feedback loop 

Rosters of human resources and lead communities 

Bridge between human resources and lead communities 

Planning team to facilitate and monitor process

Building Blocks

Lay leadership development
a. Current leaders
b. Leaders not ordinarily connected with Jewish education 

Personnel

Israel

Synergism
a. Building educational interaction between various forms 

and settings
b. Networking between institutions

New thinking —  innovation

Philosophy of Jewish education in North America

CIJE

A.

1 .

2 .

3.

4.

5.

6 .

7 .

8 .

9.

10. 
11 .

B.

1 .

2 .

3 .

4.

5.

6 .

1
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a. Building educational interaction between various forms 

and settings 
b . Networking between institutions 

5. New thinking -- innovation 

6. Philosophy of Jewish education in North America 
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c. In-Service Training in Lead Communities

1. Offer a menu (CIJE sponsored)

2. Prepare a strategic plan with the community

a. Bring experts to inform a planning deliberation
b. Find out the options: what is likely to yield what 

result
c. Informed choice

D. Lav Leadership Development

PLANNING PROCESS

1. All actors join in a comprehensive planning process

a. Local perspective

Mapping and reassessment of the whole educational 
system

The study will include:
An assessment of personnel —  gualification and 
training needs; personnel availability —  shortage

(E.g., prepare a profile of individual educators in 
order to determine in-service training needs)

An assessment of programs and institutions: do we have 
all forms needed; is there a balance between classroom 
and beyond the classroom programs

Educational profile

b. National perspective 

Best practice:

The best of the denomination programs identified for 
formal programs

The best of JCC Association programs identified for 
education in informal settings

Educational profile
Etc.

2

C. In-Service Trainina in Lead Communities 

1. Offer a menu (CIJE sponsored) 

2. Prepare a strategic plan with the community 

a. Bring experts to inform a planning deliberation 
b. Find out the options: what is likely to yield what 

result 
c. Informed choice 

D. 1&Y Leadership Develooment 

PLANNING PROCESS 

1. All actors join in a comprehensive planning process 

a. Local perspective 

Mapping and reassessment of the whole educational 
system 

The study will include: 
An assessment of personnel -- qualification and 
training needs; personnel availability -- shortage 

(E.g., prepare a profile of individual educators in 
order to determine in-service training needs) 

An assessment of programs and institutions: do we have 
all forms needed; is there a balance between classroom 
and beyond the classroom programs 

Educational profile 

b. National perspective 

Best practice: 

The best of the denomination programs identified for 
formal programs 

The best of JCC Association programs identified for 
education in informal settings 

Educational profile 
Etc. 

2 



c. Foundations perspective

Foundations initiatives relevant for lead communities

2. Monitoring —  evaluation —  feedback loop

B. Selection

1. Criteria (some mutually exclusive)

a. Geographic representation
b. Community size
c. Evidence of replicability/demonstrability/models of 

excellence
d. Evidence of inter-agency cooperation
e. Evidence of robustness of service delivering agencies
f. Evidence of professional strength
g. Evidence of top leadership commitment
h. Evidence of financial strength
i. Executives who work well with lay leaders and are success 

oriented
j. Evidence of educational strength 
k . Community study
1. Needs assessment
m. Availability gualified personnel

2. Guidelines for Choosing

a. Chances for success
b. Different criteria for each of the Lead Communities
c. Eliminate ״peculiar'1 or atypical communities
d. Give hope to others
e. Conditions for developing prototype
f. "Educationally isolated communities"
g. Evidence of ability to continue after process
h. Availability of academic resources

3. Selection Process

a. Continental call for proposals
b. Visit by team of professionals to candidate community
c. Identify communities with potential and encourage them to 

apply
d. Lay leadership involvement in selection process
e. Assistance for preparation of proposal

Question: How many communities?
Communications with unsuccessful applicants

4. Conditions

1. Contractual agreement between CIJE and community —
including the happy understanding that we are gong towards 
a more rigorous and more accountable process
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Communications with unsuccessful applicants 

Conditions 

Contractual agreement between CIJE and community -­
including the happy understanding that we are gong towards 
a more rigorous and more accountable process 
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Preparation of study of educational situation 

Agreement on CIJE input:

a. Ongoing consultation
b. Mediation with national bodies
c. Help with grants

Local power in deciding action plan

Planning process must lead to initiatives in various areas
pre-determined by CIJE (personnel, Israel, programmatic, 
leadership development, etc.)

Monitoring, evaluation and feedback loop instituted

* *  *

The Building Blocks of Lead Communities

Personnel —  the profession

Lay leadership development

Israel

Innovative thinking
Create settings for deliberation

Philosophy (clarifying)

*  * *

Building the Profession 

Recruitment

1. Identifying or building top-level (management level) 
personnel to lead the whole lead communities process

2. Rabbis as a source of personnel 

Training

1. In-service education for all educators in the community
(this is the place where we all study)

2. Invite national institutions of higher Jewish learning
to offer in-service training programs

2. Preparation of study of educational situation 

3. Agreement on CIJE input: 

a. Ongoing consultation 
b. Mediation with national bodies 
c. Help with grants 

4. Local power in deciding action plan 

5. Planning process must lead to initiatives in various areas 
pre-determined by CIJE (personnel, Israel, programmatic, 
le~dership development, etc.) 

6. Monitoring, evaluation and feedback loop instituted 

* * * 
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1. Personnel -- the profession 

2. Lay leadership development 

J. Israel 

4. Innovative thinking 
Create settings for deliberation 

5. Philosophy (clarifying) 

* * * 

1. Building the Profession 

a. Recruitment 

1. Identifying or building top-level (management level) 
personnel to lead the whole lead communities process 

2. Rabbis as a source of personnel 

b. Training 

1. In-service education for all educators in the community 
(this is the place where we all study) 

2. Invite national institutions of higher Jewish learning 
to offer in-service training programs 
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1. Entry-level criteria of qualification

2. Create new types of positions

2. Coiumunitv Support

a. Bring continental institutions and experts to yield break- 
throughs at local level

b. Create new financial resources

c. Promote federation involvement

d. Undertake communication program with other communities

e. Lay leadership development

1. Existing leadership
2. New leadership

BUILDING A RESEARCH CAPABILITY 

Issues:

1. Types of research

a. Policy research
b. Pure research

2. The settings

a. Universities
b. Service organizations (JESNA)
c. Research centers
d. Individuals

3. The researchers

4. The agenda

5. The funding

6. CIJE's research needs

7. Best Practice

8. Study of Communities

c. The Profession

5
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4. ISSUES

How do we deal with local ambitions versus central definitions of 
purpose and demonstration

What is the problem with change.
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CONTINENTAL ELEMENTS

COMMUNITY SUPPORT

1. Advocacy on behalf of Jewish Education

2. Involving top leaders

a. Give them serious decisions to take.
b. Opportunities to work with top level professionals.

3. Leadership development

4. Communication and involvement with Commission-commu-
nities.

5. Undertake communication program with other communities

6. Create new financial resources for implementing the
plan.

8. Create new financial resources for Jewish Education

9. Promote federation involvement

10. A systematic attempt at affecting the climate in North
America as regards Jewish Education.

- Wide distribution of "A time to Act11
- Encourage speeches by Commissioners, sermons by 

rabbis etc.
- Publications

11. Invite JESNA, CLAL and other relevant organizations to
devise information/education programs for lay-leader- 
ship.

BUILDING THE PROFESSION(Ranked by participants)

1. In-service

2. Pre-service

3 . Recruitment

4. Compensation

5. Networking

6. Career Development

CONTINENTAL ELEMENTS 

A. COMMUNITY SUPPORT 

1. Advocacy on behalf of Jewish Education 

2. Involving top leaders 

a. Give them serious decisions to take. 
b. Opportunities to work with top level professionals. 

3. Leadership development 

4. Communication and involvement with Commission-commu ­
nities. 

5. Undertake communication program with other communities 

6. Create new financial resources for implementing the 
plan. 

8 . Create new financial resources for Jewish Education 

9. Promote federation involvement 

10. A systematic attempt at affecting the climate in North 
America as regards Jewish Education. 

- Wide distribution of "A time to Act" 
- Encourage speeches by Commissioners, sermons by 

rabbis etc. 
- Publications 

11. Invite JESNA, CLAL and other relevant organizations to 
devise information/education programs for lay-leader­
ship. 

B. BUILDING THE PROFESSION(Ranked by participants) 

1. In-service 

2. Pre-service 

3. Recruitment 

4. Compensation 

5. Networking 

6. Career Development 
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7. State of the Art

8. Research

9. Supervision

10. Philosophy

11. Credentials/Standards

12. Image recognition

13. Role of General Education

14. Retention

15. Evaluation

PRE-SERVICE TRAINING (fill-in)

1. Who to train?

- Teachers
- Senior Personnel
- Senior Personnel for arrangement
- Educators for informal settings

2. The content of training

- State of the art

3. Where to train

a. General institutions
b. Jewish institutions
c. In North America
d. In Israel

COMPENSION

a. Salaries
b. Benefits
c. Build indices

7. State of the Art 

8. Research 

9. Supervision 

10. Philosophy 

11. credentials/Standards 

12. Image recognition 

13. Role of General Education 

14. Retention 

15. Evaluation 

C. PRE-SERVICE TRAINING (fill-in) 

1. Who to train? 

- Teachers 
- Senior Personnel 
- Senior Personnel for arrangement 
- Educators for informal settings 

2. The content of training 

- State of the art 

3. Where to train 

a. General institutions 
b, Jewish institutions 
c. In North America 
d. In Israel 

D. COMPENSION 

a. Salaries 
b. Benefits 
c. Build indices 
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E . CIJE

1. Assessment of what we can build on

2. Monitoring —  evaluation —  Feedback loop

3. Planning supervision team

4. Initiates "hothouse sites״ (institutions)

5. Capacity assessment: quartermaster corps

6. Fire department (trouble shooting)

7. Overall planning

8. Bring continental institutions and experts to yield 
breakthroughs at local level

9
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Mandel Instituteמנדל מכון

F o r  t h e  A d v a n c e d  S t u d y  a n d  D e v e l o p m e n t  o f  J e w i s h  E d u c a t i o n

The Council for Initiatives in Jewish Education 
Planning Seminar

January 7-11, 1991

at the Offices of the Mandel Institute 
22a Hatzfirah St., Jerusalem, Israel

Schedule

Monday, January 7th

Session I 
Working Lunch 
Session II

10:00 a.m. -12:30 p.m. 
12:30 p.m.- 1:30 p.m. 

1:30 p.m.- 5:30 p.m.
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Dinner — Social
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1:30 p.m.- 5:30 pm
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Session VII
(Maiersdorf Faculty Club—The 
Hebrew University, Mt. Scopus) 
Working Lunch 
Concluding Session

8:30 a.m. -12:30 p.m.

12:30 p.m.- 1:30 p.m. 
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March 7,1991׳Ms. Ginny Levi 

Annette Hochstein

Re: Council Steering Committee Assignments

1. Following several conversations with JCCA staff in
Jerusalem concerning their proposal to MAF, I would like to
clarify that they have prepared a new draft proposal (I have 
received it yesterday and will respond shortly). This draft 
does in fact supersede the original proposal submitted to 
MAF for the training of outstanding executive directors.

2. The JCCA is applying to the Wexner Foundation for a Jewish
studies project for JCC executives (and other staff?). My 
understanding of this project is that the request involves a 
$50,000 maximum grant. The present concept does not conflict 
with the proposals we are discussing with them. Under 
certain conditions it may even complement them.

3. I have not as yet managed to speak with Prof. Lipsett, but
plan to do so by the assigned due date.

Best regards,

Ms. Ginny Levi 

Annette Hochstein 
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3/6/91

Agenda 
Teleconference 

Thurs.., Mar. 7, 1991 - 8:30 a.m,

Participants: Jerusalem ׳ SF, AH; Rockville - SE; Cleveland - SHH, VFL, HLZ

I. Review minutes and assignments of 2/27/91 VFL

II. Plans for senior policy advisors meeting SHH

A. Attendance

B. Agenda/assignments

1. Commission recommendations and action (30 min.) SHH 
since final meeting. [Minutes of Jerusalem 
meeting; CIJE mission statement]

2. Review working papers (30 min.)

E*1■ 1 יי— 1• 1 ״י • **■jp ta!־*«/■ p -י̂ ̂ » —— ׳— — ׳■  j trr■», » .. ■' ■■ ̂  . o u   

* Lead communities SHH

- Research and development of data base JW
[SHH will ask and brief JW]

3. Break into groups to discuss three topics (4 hrs, ) 
fCroup assignments]

1+. KUUUdl LO 1,u auv VX ,

III. Relationship with funders - further discussion SHH

IV. Plans for board meeting SHH

V, Schedule future telecons: 3/20, 3/27, 4/3 ־ all at 8:30 a.m. 
Note: telecon of 3/11 has been cancelled
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CIJE Senior Policy Advisors:

Robert Abramson, Jack Bieler, David Dubin, 
Josh Elkin, Sylvia Ettenberg, Joshua Fishman, 
Yi t-7 Ct-pp.rihRr tr. Richard Joel. Marty Kraar,
y  Lw C Dan J K ן - o i r m a  W .Q L01n 11r t ,

Art R n f m a n , Alvin Sr.hiff. Barry Shrage,
Steve Solender, Eliot Spack, Jon Woocher

Stephen H. Hoffman

March 4, 1991

I look forward to seeing those of you who are able to join us on 
March 12, I thought everyone would appreciate seeing a brief 
mission paper I drafted several months ago on how the CIJE would 
operate. Also, a small working group spent a week in Jerusalem 
in early January to do some initial planning for CIJE 
activities. The minutes of chat week's meetings are enclosed.

It is my hope that at our get together on the 12th, we'll do 
some concrete planning for the launching of the lead 
communities, the development of a research capability, and the 
development of the initial steps required to build the 
profession.

I look forward to seeing you.
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I look forward to seeing those of you who are able co join us on 
March 12 , I thought everyone would appreciate seeing a brief 
mission paper I drafted several 1nonths ago on how the CIJ E would 
operate. Also, a small working group spent a week in Jerusalem 
in early January to do some initial planning for CIJE 
activities. The minutes of that week's meetings are enclosed. 

It is my hope that ac our get together on the 12th, we'll do 
some concrete planning for the launching of the lead 
communities, the development of a research capability, and the 
development of the initial steps required to build the 
profession . 

I look forward to seeing you. 
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750 Euclid Avenue-
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Robert Abramson Sara Lee
F e b r u a r y  19, 1991 Jack Bieler Danny Pekarsky

David Dubin Bernie Reisman
Josh Elkin Art Rotman

Sylvia Ettenberg Alvin Schiff
Joshua Fishman Barry Shrage
Yitz Greenberg Steve Solender
Richard Joel Eliot Spack

Dear : Marty Kraar Jon Woochar

I know that you are familiar with the work of the Commission on
Jewish Education in North America and with the decision to
create the Council for Initiatives in Jewish Education to 
implement tha Commission's recommendations. We are now putting 
together a group of senior policy advisors to help us move the 
process forward. I hope that you will join this process by 
becoming a senior policy advisor.

I've been working with Dr. Shulamith Elster, Chief Education 
Officer, and others to set priorities and begin determining how 
to implement recommendations. We are now ready to share our 
initial thoughts with you and to get your input.

I hope that you will be able to join us at a meeting scheduled 
for:

TUESDAY, MARCH 12, 1991 
10:00 a.m. 4:00 � p.m. 

council of Jewish
Committee Room 
730 Broadway 
New York City

Materials to be reviewed at this meeting will be mailed to you 
in advance, ■

Please call me at the number listed above if you have any 
questions or wish to discuss your role as a senior policy 
advisor, or call Ginny Levi (216/391-8300) to indicate your 
attendance plans. I look forward to working with you as we move 
ahead with this important work.

Warmest regards.

Honorary Cl iait 
M,?x M. Fisher
O'jir
Morion L Mcindei
Acting Director 
Stephen H Hoffman
Chief Education Officer 
Dr. Shijlfimith fclsiCi

Stephen H, Hoffman 
Acting Director

Honor,1,y Cl 'Id/( 
~,x M. Fisr1er 

( ;)it1( 

Monon l M.1nae1 

Acrmg DirC!Cror 
S1ephen H l-intfrr~n 

Chief t:cJuCc1l!On Olf,rer 
o,. Stivklfl11lh !::IStcr 

February 19 , 1'991 

Dear: 

r-'H \:lt. ' \:'.JC:: 

CCUN'C!~ FOX! I:NITI/-.TI'/E~ 
11'~ JEV✓!Sl--1 E0tJCt.TI8~J 

I 750 Euclid Avenuc--------- ­
Clcveland. Ohio 44 I I 5 

21 6/566-9 200 Fax 21 6/86 1-1 2 30 

S •"'T roJ 
Robert Abramson 
Jack Bieler 
David Dubin 
Josh Elkin 
Sylvia Ettenberg 
Joshua Fishman 
Yitz Greenberg 
Richard Joel 
Marty Kraar 

Sara Lee 
Danny Pekarsky 
Bernie Reisman 
Art Rotman 
Alvin Schiff 
Barry Shrage 
Steve Solender 
Eliot Spack 
Jon Woocher 

I know that you are familiar with the work of the Commission on 
Jewish Education in North America and with the decision to 
create the Council for Initiatives in Jewish Education to 
implement the Commission's reco1111Dendations. Ye are now putting 
together a group of senior policy advisors to help us move the 
process forward. I hope that you will join chis process by 
becoming a senior policy advisor. 

I've been working with Dr. Shulamith Elster, Chief Education 
Officer, and others to set priorities and begin determining how 
to implement reco1111Dends.tioru. . We are now ready to share our 
initial thoughts with you and to get your input. 

I hope that you will be able to join us at a meeting scheduled 
for: 

TUESDAY, HAR.CH 12, 1991 
10:00 a.m. - 4 :00 p :m. 

\:iouncu. ot Jewish ttel.lc~a1.J.\.111~ 

Committee Room 
730 Broadway 

New York City 

Materials to be reviewed at this meeting will be mailed to you 
in advance. 

Please call me at the number listed above if you have any 
questions or wish to discuss your role as a senior policy 
advisor, or call Ginny Levi (216/391-8300) to indicate your 
attendance plans. I look forward to working with you a& we move 
ahead with this important work. 

Yarmest regard!'ii. 

Stephen H. Hoffman 
Acting Director 
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February 13, 1991

Professor Seymour Fox 
Mandel Associated Foundations 
22A Hatzfira Street 
Jerusalem, Israel 93152

Dear Seymour:

The preliminary planning for the CIJE has been under way since 
November. Our board is coming together nicely, and I am 
graceful that you have agreed to serve on it. We have planned 
our first meeting for:

TUESDAY, AFRIL 9, 1991 
12:00 Noon * 4:15 p.m.

Council of Jewish Federations 
Committee Room 
730 Broadway 
New York City

At this meeting, which will include a buffet luncheon, our 
agenda will include an update on the status of staff 
appointments, budget matters, plans for initiating our lead 
communities program, and a discussion about other priorities 
and tasks for our first year of operation.

Please let Ginny Levi (216/391-8300) know whether you'll attend 
the April 9 meeting, and I look forward to seeing you.

Warmest regards.

7cu

H o n o r . i r y  O  W  

Mcix M htshe*r

Chjtr
Mormn L Mandel
Ac nng Oirt 'c tot 
S ie p n m  H. H o ffm an

( t m: f  td u C tftto n  O ffic e !

I> . Snularruih Elsie־׳

MORTON L. MANDEL ■* Chairman
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Professor Seymour Fox 
Mandel Associated Foundations 
22A Hatzfira Street 
Jerusalem, Israel 93152 

Dear Seymour: 

The preliminary planning for the CIJE has been under ~ay since 
November. Our board is coming together nicely, and I am 
grateful that you have agr eed to serve on it. We hava planned 
our first meeting for: 

TIJ£SDAY, APRIL 9, 1991 
12:00 Noon - 4: 15 p.m. 

Council of Jewish Federations 
Commi ttee Room 

730 Broadway 
New York Cicy 

At this meeting, which will include a buffet luncheon, our 
agenda will include an update on the status of staff 
appointments, budget matters , plans for initiating ouc lead 
communicies program, and a discussion about other priorities 
and tasks for our first year of operation. 

Please let Ginny Levi (216/391-8300) know whether you'll attend 
the April 9 meeting, and I look forward to seeing you. 

Warmest regards. 

MORTON L. MANDEL·· Chairman 
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IN JEWISH EDUCATION
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Mrs. Annette Hochstein 
Nativ Policy & Planning Consultants 
P. 0. Box 4497 
Jerusalem, Israel 91044

Honor,■ny (  hrii!
V1«!x M. Fisncr

Cn.nt
\ ׳10זי(0ח  I, Manriel

Ailing IJirXXlOi 
Srephen H. Hcjlfnvin

cruel Loucavon Qff!c& 
Dr. ShyJomith I'K ip!

Dear Annette:

The preliminary planning for the CIJE has been under way since 
November. Our board is coming together nicoly, and 1 am 
grateful that you have agreed to serve on it. We have planned 
our first meeting for:

TUESDAY, APRIL 9, 1991 
12:00 Noon 4:15 ־ p.m.

Council of Jewish Federations 
Committee Room 
730 Broadway 
New York City

At this meeting, which will include a buffet luncheon, our 
agenda will include an update on the status of staff 
appointments, budget matters, plans for initiating our lead 
communities program, and a discussion about other priorities 
and tasks for our first year of operation.

Please let Ginny Levi (216/391-8300) know whether you111 attend 
the April 9 meeting, and I look forward to seeing you.

Warmest regards.

MORTON L. MANDEL Chairman

* *  T O T A L  P A G E . 0 3  * *
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February 11, 1001 

Mrs . Annette Hochstein 
Nativ Policy & Planning Consultants 
I'. 0. Box 4497 
Jerusalorn, Israel 91044 

Dear Annette: 

The preliminary planning for the CIJE has been under way ~ince 
November . Our board is coming together nicely, and I am 
grateful that: you have agreed to serve on it. tJe have planned 
our first meeting for: 

TUESDAY, APRIL 9, 1991 
12:00 Noon - 4:15 p.m. 

Council of Jewish Federations 
Committee Room 

730 Broadway 
New York City 

Ac chis meeting, which will include a buffet luncheon, om· 
agenda will include an update on the status of staff 
appointments, budget: matters, plans for initiating our lead 
communities program, and a discussion about other priorities 
and tasks for our first year of operation. 

Please let Ginny Levi (216/391-8300) know whether you'll attend 
che April 9 meeting, and I look forward to seeing you. 

tJarmest regards. 

MORTON L. MANDEL- · Chairman 

** TOTAL PAGE.03 ** 
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The P residen ts Comments

T h ־  Spencer Foundation is com m itted by its man- 
date to the im provem ent o f education. We pursue that com m itm ent by 
supporting research w hose outcom e shows promise o f contributing new 
knowledge, insight, or understanding to  the ongoing venture o f educa- 
tion. The w ork w e support falls in to  a broad range o f disciplinary and 
interdisciplinary categories, chiefly, though  not exclusively, in the social 
and behavioral sciences. Education w e define broadly, to include all the 
situations and institutions in  w hich learning takes place, throughout the 
life span o f  the individual, bo th  in the U nited  States and elsewhere in the 
world.

N early all the studies the foundation supports originate w ith  the 
scholars w ho propose them ; they are, as we say, “field-initiated.” From the 
Spencer Foundation’s earliest days w e have firmly maintained that the best 
scholarly w ork is done by those w ho have the imagination to conceive a 
research project, the professional skills to pursue it, and the energy and 
perseverance to  bring  it to  conclusion.

O ver the past few years, a certain clustering among the studies we 
support has em erged as scholars respond to  announcements o f our inter- 
ests and concerns. O ne such cluster comprises studies intended to illum i- 
nate the dom ain o f  individual developm ent in  a variety of social contexts. 
D uring the year ju s t ended, four new  inquiries have been added to this 
cluster. Carol G illigan w ill coordinate several complementary studies o f  
girls’ and w om en’s developm ent as she works toward a new theory o f 
adolescence, focusing on girls in  their early teens. M argaret Beale Spencer 
will investigate the social situation o f extremely disadvantaged young 
black males, highly vulnerable to failure in  life, seeking to determine what 
it is that gives som e few o f these youths the resilience to emerge into 
adulthood w ith  positive attitudes and prospects. B. Bradford Brown will 
extend his existing study o f  adolescent youth, studying the role high 
school “crow ds” play in  academic achievement, particularly for young 
people from  m inority  backgrounds. A nd Robert D. Cairns will complete 
a longitudinal study o f  the social developm ent o f some seven hundred chil- 
dren as they enter and leave their teens, emphasizing the occupational, 
community, and personal adaptation o f  young adults as a function o f ear- 
Her school experience.

A second such cluster comprises studies intended to 
improve access to  educational opportunities and to reduce barriers to  
learning. Happily, the year ju s t ended has seen a significant expansion o f  
that cluster. D ante C icchetti and Sheree L. Toth w ill enlarge a pilot study 
of the ways m altreated children react to school settings, emphasizing how 
children’s self-perceptions affect the relation between the experience o f 
m altreatm ent and adaptation to  school. Philip A. Cowan and Carolyn

The President's Comments 

The Spencer Foundation is committed by its man­
date to the improvement of education. We pursue th.at commitmait by 
supporting research whose outcome shows promise of contributing new 
knowledge, insight, or understanding to the ongoing venture of educa­
tion. The work we support falls into a broad range of disciplinary and 
interdisciplinary categories, chiefly, though not exclusively, in the social 
and behavioral sciences. Education we define broadly, to include all the 
situations and institutions in wfllch learning takes place, throughout the 
life span of the individual, both in the United States and elsewhere in the 
world. 

Nearly all the studies the foundation supports originate with the 
scholars who propose them; they are, as we say, "field-initiated." From the 
Spencer Foundation's earliest days we have firmly maintained that the best 
scholarly work is done by those who have the imagination to conceive a 
research project, the professional skills to pursue it, and the energy and 
perseverance to bring it to conclusion. 

Over the past few years, a certain clustering among the studies we 
support has emerged as scholars respond to announcements of our inter­
ests and concerns. One such cluster comprises srudies intended to illumi­
nate the domain of individual development in a variecy of social contexts. 
During the year just ended, four new inquiries have been added to th.is 
duster. Carol Gilligan will coordinate several complementary studies of 
girls' and women's development as she works coward a new theory of 
adolescence, focusing on girls in their early teens. Margaret Beale Spencer 
will investigate the social situation of extremely disadvantaged young 
black males, highly vulnerable to failure in life, seeking to determine what 
it is that gives some few of these youths the resilience to emerge into 
adulthood with positive attitudes and prospects. B. Bradford Brown will 
extend his existing srudy of adolescent youth, studying the role high 
school "crowds" play in academic achievement, particularly for young 
people from minority backgrounds. And Robert D. Cairns will complete 
a longitudinal study of the social development of some seve,:i. hundred chil­
dren as they enter and leave their teens, emphasizing the occupational, 
community, and personal adaptation of young adults as a function of ear­
lier school experience. 

A second such cluster comprises studies intended to 
improve access to educational opportunities and to reduce barriers to 
learning. Happily, the year just ended has seen a significant expansion of 
that cluster. Dante Cicchetti and Sheree L. Toth will enlarge a pilot study 
of the ways maltreated children react co school sectings, emphasizing how 
children's self-perceptions affect the relation between the experience of 
maltreatment and adaptation to school. Philip A. Cowan and Carolyn 
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Lyle M. Spencer, who had 
done graduate work in sociology 
at the University of Chicago, 
liked to describe himself as "a 
businessman looking in over the 
rim of education"; and he left notes 
indicating that he had established 
the ■foundation in the hope that, 
since most of the Spencer money 
had been earned in educational 
publishing, 1much of that money 
might be "returned eventually to 
investigating ways in which 
education can be improved, 
around the world. Broadly 
conceived, wherever 
learning occurs."

. ' . 
Lyle M. Spencer, who had 
done graduate work in sociology 
at the University of Chicago, 
liked to describe himself as "a 
businessman looking in over the 
rim of education"; and he left notes 
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since most of the Spencer money 
had been earned in educational 
publishing, 'much of that money 
might be "returned eventually to 
investigating ways in which 
education can be improved, 
around the world. Broadly 
conceived, wherever 
learning occurs." 



The President's C

the classroom; the “scenarios” th rough  w hich teaching and learning are 
pursued; and the social and political contexts in which teaching and learn- 
ing are embedded.

A  fourth  cluster comprises studies intended to 
illuminate the social construction o f  knowledge. In one such study 
Richard Handler w ill undertake an ethnographic survey o f four history 

museums w ־ ith  a view  to illum inating the ways in which museums con- 
struct and convey educational messages and cultural values. Terence S. 
Turner and Jane Fajans w ill study theoretical questions involved in the 
relationship between cognition and culture, using empirical studies o f 
socialization in tw o indigenous societies, one in central Brazil and the 
other in Papua N ew  Guinea. E linor O chs w ill conduct a study o f prob- 
lem-solving discourse in scientific laboratory meetings to assess the extent 
to which features o f laboratory discourse can be compared to problem -sol- 
ving narratives she has previously collected from middle-class families in 
dinner-table conversations. A nd Carol Fleisher Feldman will explore the 
everyday stock o f text “genres” — stories and scientific narrations — w hich 
she sees as epistemic forms that help people make sense of others’ actions, 
especially in the workplace. In addition, tw o investigations w ill examine 
the institutional contexts w ith in  w hich formal research, as one mode o f 
the social construction o f knowledge, goes forward. Robert A. 
McCaughey will gather data on the scholarly activities o f faculty m em - 
bers at a num ber o f small liberal arts colleges, w ith  a view to determ ining 
how age, sex, quality o f teaching, and identification v?ith a particular dis- 
cipline relate to research productivity. A nd Howard S. Becker and James 
Bennett w ill study a group o f  independent scholars w ithout academic 
affiliation, w ith  a view  to understanding how they continue their research 
and the extent to w hich they are able to m aintain institutional and discipli- 
nary ties.

F inally , the foundation has been hoping for some tim e 
to attract proposals for basic inquiries into the education o f older adults, 
not only in  colleges and adult education facilities, but in all the various set- 
tings in w hich teaching and learning go forward — families, workplaces, 
libraries, and com m unity health  and recreation centers. To this end we 
were delighted to note an em erging cluster o f  studies in this area, too, dur- 
ing the year ju s t ended. M ihaly Csikszentm ihalyi will develop a data base 
on the m ental processes o f  adults in the second half o f life, seeking to draw 
together the three lines o f inqu iry  that have characterized his previous 
work, namely, the investigation o f  creativity, intrinsic motivation, and 
integrative life them es. R ichard J. M um ane and Frank Levy will study the 
changing American labor m arket, w ith  emphasis on the kinds o f  skills 
required o f  workers as technology becomes ever more sophisticated, vis- 
i-vis the kinds o f  skills w orkers are bring ing  and will in future bring to 
their jobs. M ary  C . B rin ton  w ill undertake a comparative study o f how 
the education and em ploym ent o f  w om en in Japan and South Korea have 
changed 'over the past th irty  years. A nd E rik O lin W right, in collabora- 
tion w ith  American and Soviet colleagues, w ill undertake a major survey 
o f the adult populations o f the U nited  States and the Soviet U nion, w ith  
the goal o f  understanding the effects o f  education on class structure and

the classroom; the "scenarios" through which teacrung and learning are 
pursued; and the social and political contexts in which teaching and learn­
ing are embedded. 

A fourth cluster comprises studies intended to 
illuminate the social construction of knowledge. In one such study 
Richard Handler will undertake an ethnographic survey of four history 
museums with a view to illuminating the ways in which museums con­
struct and convey educational messages and cultural yalues. Terence S. 
Turner and Jane Fajans will study theoretical questions involved in the 
relationship between cognition and culture, using empirical studies of 
socialization in two indigenous societies, one in central Brazil and the 
other in Papua New Guinea. Elinor Ochs will conduct a study of prob­
lem-solving discourse in scientific laboratory meetings to assess the extent 
to which features oflaborarory discourse can be compared to problem-sol­
ving narrarnves she h.as previously collected from middle-class families in 
dinner-table conversations. And Carol Fleisher Feldman will explore the 
everyday stock of text "genres" - stories and scientific narrations - which 
she sees as epistemic forms chat help people make sense of ochers' actions, 
especially in the workplace. In addition, two investigations will examine 
the institutional contexts within which formal research, as one mode of 
the social construction of knowledge, goes forward. Robert A. 
McCaughey will gather data on the scholarly activities of faculty mem­
bers at a number of small liberal arts colleges, with a view to determining 
how age, sex, quality of teaching, and identification with a particular dis­
cipline relate to research productivity. And Howard S. Becker and James 
Bennett will study a group of independent scholars without academic 
affiliation, with a view co understanding how they continue their research 
and the extent ro which they are able to maintain institutional and discipli­
nary nes. 

finally, the foundation has been hoping for some time 
co attract proposals for basic inquiries into the education of older adults, 
not only in colleges and adult education facilities, buc in all the various sec­
tings in which teaching and learrung go forward- families, workplaces, 
libraries, and community health :md recreation centers. To chis end we 
were delighted to note an emerging cluster of studies in this area, too, dur­
ing the year just ended. Mihaly Csikszencmihalyi will develop a data base 
on the mental processes of adults in the second half oflife, seeking to draw 
together the three lines of inquiry that have characterized his previous 
work, namely, the investigation of c:reativiry, intrinsic motivation, and 
integrative life themes. Richard]. Murnane and Frank Levy will study the 
changing American labor market, with emphasis on the kinds of skills 
required of workers as technology becomes ever more sophiscicated, vis­
a-vis the kinds of skills workers are bringing and will in future bring co 
their jobs. Mary C. Brinton will undertake a comparative study of how 
the education and employment of women in Japan and South Korea have 
changed-over the past thirty years. And Erik Olin Wright, in collabora­
tion with American and Soviet colleagues, will undertake a major survey 
of the adult populations of the United Scates and the Soviet Union, with 
the 1rnal of understanding the effects of education on class structure and 
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don, analyzing the mechanism s by w hich risk factors and protective fac- 
tors originating in the family com bine to favor a particular outcom e in the 
cognitive and social com petence o f  kindergarten-age children. H arold A. 
Richman will direct a fundam ental reassessment o f the child welfare 
system in Illinois, w ith  the goal o f  recom m ending practical ways o f  
achieving a more effective coordination o f children’s services, especially 
for poor families. W illiam T. G orm ley w ill investigate how state and local 
regulatory processes discourage potential providers o f family day care 
from offering their services. M arcia D. G reenberger and Ellen J. Vargyas 
will undertake.a legal evaluation o f the use o f standardized test scores in 
educational contexts, w ith  emphasis on issues o f gender equity. Robert M. 
Hauser will study the effects o f  family and schooling on social and occupa- 
tional achievement across generations, focusing, in one line o f  inquiry, on 
trends in black college attendance and, in another line o f  inquiry, on com - 
parative analyses o f socioeconomic stratification, using samplings o f sib- 
lings. And Rupert Barnes N acoste w ill study the relation in predom in- 
antly white colleges and universities betw een majority students’ attitudes 
about affirmative action policies and the negative social atmosphere black 
students frequently perceive in  such institutions.

In connection w ith  its long-standing interest in im proving access to 
educational opportunities and reducing barriers to learning, the founda- 
tion, along w ith  other Chicago-based philanthropies, has been deeply 
interested in the w orkings o f  the Chicago School Reform Act o f  1988, 
which is intended to place individual public schools under the control o f 
elected local school councils* made up o f  parents, teachers, and o ther com - 
m unity representatives. In an effort to gather data w ith  w hich to assess the 
effects o f the reform, the foundation w ill collaborate w ith  the Chicago 
Panel on Public School Policy and Finance, one o f  the city’s prem ier 
watchdog groups, in a series o f  continuing inquiries directed by G. Alfred 
Hess and John Q . Easton. In another study, D an A. Lewis w ill survey four 
hundred Chicago parents in an attem pt to  discover w hat kinds o f families 
are actually participating in school reform  and how their participation 
relates to their attitudes tow ard education in general and their ow n chil- 
dren’s development in  particular.

A third  cluster o f  studies centers on teaching and 
learning. In this domain, Lee S. Shulm an w ill investigate the ways in 
which the same topics in various academic subjects are taught at different 
grade levels and in various school contexts as well as the ways in w hich 
those same topics have been treated in  the history o f  ideas at different 
times and for different purposes. Paul C obb and a group o f  psychologi- 
cally oriented colleagues at Purdue U niversity w ill collaborate w ith  a 
counterpart group o f sociologically oriented scholars at the West German 
University o f  Bielefeld in an analysis o f  videotapes o f second-grade class- 
rooms, using a technique they call “collaborative argum entation” to  reach 
a comm on position that captures the strengths o f both  approaches. A nd 
Howard E. Gardner, D avid N . Perkins, and V ito Perrone w ill undertake 
a series o f pilot studies in search o f  an integrating framework for analyzing 
the operation o f three factors in  classroom pedagogy: the preconceptions 
concerning particular subject m atters that teachers and students bring  to
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tion, analyzing the mechanisms by which risk factors and protective fac­
tors originating in the family combine co favor a particular outcome in the 
cognitive and social competence of kindergarten-age children. Harold A. 
Richman will direct a fundamental reassessment of the child welfare 
system in Iliinois, with the goal of recommending practical ways of 
.i.chieving a more effective coordination of children's services, especially 
for poor families. William T. Gormley will investigate how state and local 
regulatory processes discourage potential providers of family day care 
from offering their services. Marcia D. Greenberger and Ellen J. Vargyas 
will undertake.a legal evaluation of the use of standardized test scores in 
educational contexts, with emphasis on issues of gender equity. Robert M. 
Hauser will study the effects of family and schooling on social and occupa­
tional achievement across generations, focusing, in one line of inquiry, on 
trends in black college attendance and, in another line of inquiry, on com­
parative analyses of socioeconomic stratification, using samph ngs of sib­
lings. And Rupert Barnes Nacoste will study the relation in predomin­
antly wrute colleges and universities between majority students' attitudes 
about affirmative action policies and the negative social atmosphere black 
scudencs frequently perceive in such institutions. 

In connection with its long-standing interest in improving access co 
educational opportunities and reducing barriers to learning, the founda­
tion, along with ocher Chicago-based philanthropies, has been deeply 
interested in the workings of the Chicago School Reform Act of 1988, 
which is intended to place individual public schools under the control of 
elected local school councils made up of parents, teachers, and ocher com­
munity representatives. In an effort co gather data with which to assess the 
effects of the reform, the foundation will collaborate with the Chicago 
Panel on Public School Policy and Finance, one of the ciry's premier 
watchdog groups, in a series of continuing inquiries directed by G. Alfred 
Hess and John Q. Easton. In another study, Dan A. Lewis will survey four 
hundred Chicago parents in an attempt to discover what kinds of families 
are actually participating in school reform and how their participation 
relates co their arcirudes coward education in general and their own chil­
dren's development in particular. 

A third cluster of studies centers on teaching and 
learning. In this domain, Lee S. Shulman will investigate the ways in 
wruch the same topics in various academic subjects are taught at different 
grade levels and in various school contexts as well as the ways in which 
those same topics have been treated in the rustory of ideas at different 
times and for different purposes. Paul Cobb and a group of psychologi­
cally orienr::ed colleagues at Purdue University will collaborate with a. 
counterpart group of sociologically oriented scholars at the West German 
University of Bielefeld in an analysis of videotapes of second- grade class­
rooms, using a techruque they call "collaborative argumentation" co reach 
a common position that captures the strengths of both approaches. And 
Howard E. Gardner, David N. Perkins, and Vito Perrone will undertake 
a series of pilot studies in search of an integrating framework for analyzing 
the ope~at1on of_ three factors in classroom pedagogy: the preconceptions 
concerrung pamcular subJect matters that teachers and students bring co 
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other research that the foundation m ight support in its place. Ordinarily, 
two or three reviewers are asked to com m ent on each proposal, depending 
on the size and complexity o f  the project. T he goal o f  the external review 
is not to achieve som e threshold rating in points from  the reviewers; it is 
rather to obtain the best possible scholarly advice to the staff and the direc- 
tors o f the foundation, who ultim ately make the decision as to w hether or 
not the proposed w ork should be assisted.

We are well aware o f the shortcom ings "of peer review. Individuals 
who disagree on substantive, methodological; or ideological questions can 
easily transform  those disagreements in to  criticisms o f  quality; and indeed 
individuals w ho agree on such concerns may perceive themselves as com - 
peting ultim ately for the same lim ited funds. In addition, there are vastly 
differing styles and canons o f  reviewing in the several fields w ith  w hich 
the foundation is concerned, and we m ust be constantly aware o f those dif- 
ferences as we make our ow n judgm ents on the basis o f reviewers’ judg - 
ments. Then, beyond that, one m ust watch out for the kind o f  “killer” 
review one sees from  tim e to  tim e in the book review sections o f newspa- 
pers, or in the theater or music columns — the kind o f  review that manages 
to be meanly destructive w ithout being even m inim ally informative. 
Good reviewing demands qualities o f  character and sensibility as well as 
depth o f expertise — the capacity to savor excellence w ithou t envy.

Granted that such problems exist w ith in  the reviewing comm unity, 
we have been gratified over the years by the maturity, depth, and generous 
constructivity o f the reviews we receive. Referees have often devoted 
extraordinary am ounts o f tim e to thinking through and w riting  up their 
reflections on proposals we have asked them  to consider. Indeed, some o f 
the reviews we have received have constituted reasoned pieces o f scholar- 
ship in their own right. N o t surprisingly, reviewers have frequently-disa- 
greed w ith  one another about the quality and significance o f a particular 
project. Such instances have provided many o f the most challenging — not 
to say, the liveliest —conversations we have had at the foundation, both 
among staff and at board m eetings. N o t surprisingly, too, reviewers have 
often turned ou t to  be powerful advocates o f proposals they have judged 
excellent, som etimes even urging that the projects be expanded and the 
budgets increased.

M ost im portant, perhaps, our reviewers have consistently conveyed 
a vivid impression that, w ith  all the debunking o f the peer-review system 
that has gone on in recent years, there does exist a com m unity o f scholars 
in the behavioral sciences and education that acts like a com m unity, hon- 
ors shared values, and displays a genuine altruism  about scholarship. In 
truth, the Spencer Foundation could not do its w ork apart from  the 
existence o f  such a com m unity, and w e have been grateful over the years 
for the consistent helpfulness and unstinting support w e have received 
from it.

Lawrence A. C rem in 
President 
March 31, 1990

other research that the foundation might support in its place. Ordinarily, 
two or three reviewers are asked to comment on each proposal, depending 
on the size and complexity of the project. The goal of the external review 
is not to adueve some threshold rating in points from the reviewers; it is 
rather to obtain the best possible scholarly advice to the staff and the direc­
tors of the foundation, who ultimately make the decision as to whether or 
not the proposed work should be assisted. 

We are well aware of the shortcomings.·of peer review. Individuals 
who disagree on substantive, methodological; or ideologicai questions can 
easily transform those disagreements into criticisms of quality; and indeed 
individuals who agree on such concerns may perceive themselves as com­
peting ultimately for the same limited funds. In addition, there are vastly 
differing styles and canons of reviewing in the several fields with which .. 
the foundation is concerned, and we must be constantly aware of those dif- , · • 
ferences as we make our own judgments on the basis of reviewers' judg­
ments. T hen, beyond that, one muse watch out for the kind of "killer" 
review one sees from time to time in the book review sections of newspa­
pers, or in the theater or music columns - the kind of review that manages 
to be meanly destructive without being even minimally informative. 
Good reviewing demands qualities of character and sensibility as well as 
depth of expertise - the capacity co savor excellence without envy. 

Granced that such problems exist within the reviewing community, 
we have been gratified over the years by the maturity, depth, and generous 
constructivity of the reviews we receive. Referees have often devoted 
extraordinary amounts of time to thinking through and writing up their 
reflections on proposals we have asked them to consider. Indeed, some of 
the reviews we have received have constituted reasoned pieces of scholar­
ship in their own right. Not surprisingly, reviewers have frequently•d.isa­
greed with one another about the quahty and significance of a particular 
project. Such instances have provided many of the most challenging - not 
to say, the liveliest - conversations we have had at the found.1tion, both 
among staff and at board meetings. Not surprisingly, too, reviewers have 
often turned out to be powerful advocates of proposals they have judged 
excellent, sometimes even urging that the projects be expanded and the 
budgets increased. 

Most important, perhaps, our reviewers have consistently conveyed 
a vivid impression that, with all the debunking of the peer-review system 
that has gone on in recent years, there does exist a community of scholars 
in the behavioral sciences and education that aces like a community, hon-
ors shared values, and displays a genuine altruism about scholarship. In 
truth, the Spencer Foundation could not do its work apart from the 
existence of such a community, and we have been grateful over the years 
for the consistent helpfulness and unstinting support we have received 
from it. 
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President 
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The President's Comments

As I indicated last year, not every project the foundation supports 
falls into one or another o f  these clusters — or in to  any cluster for that m at- 
ter — and indeed we w ould never w ant that to  be the case. Besides the 
studies already m entioned, we are pleased to  be assisting investigations as 
varied in character as Daniel R. Anderson’s descriptive analyses o f  family 
television view ing, Patricia M arks Greenfield’s study o f the ways in 
w hich children m aster complex technologies in different societies and the 
role o f  that process in individual cognitive developm ent and adaptation to 
cultural change, and Lynn D. Gordon’s historical analysis o f  the enduring 
educative influences in the life o f  the journalist D orothy T hom pson.

W e  have continued our efforts, through tw o fellow- 
ship program s funded by the foundation, to increase the num ber o f able 
scholars w orking on problems o f education. U nder our program  adm inis- 
tered by the N ational Academy o f  Education, a fifth cohort o f  postdoctoral 
Spencer Fellows was selected during the spring o f  1990. T he selection 
com m ittee was chaired by Ann L. Brown (University o f California, B erk- 
eley), and included Robert Dreeben (University o f  Chicago), H ow ard E. 
Gardner ■(Harvard University), Edm und W. Gordon (Yale U niversity), 
Carl F. Kaestle (University o f W isconsin —M adison), D avid B. Tyack 
(Stanford University), and Lee S. Shulman (Stanford University), ex offi- 
do. The names o f the fellows and the titles o f their projects are listed on 
pages 33-34 below. I am happy to report, too, that the directors made 
available funds to Snable the academy to increase the size o f  the 1990 and 
1991 cohorts from tw enty-five to thirty  fellows.

U nder another program , administered by the W oodrow W ilson 
N ational Fellowship Foundation, a fourth cohort o f  predoctoral Spencer 
Fellows was chosen during the spring o f 1990. The com m ittee m aking the 
selection com prised M ihaly Csikszentmihalyi (U niversity o f  Chicago), 
Barbara Heyns (New York University), Ellen Condliffe Lagemann 
(Teachers College, Colum bia University), James V. W ertsch (C lark U ni- 
versity), and Blenda W ilson (University o f M ichigan at D earborn). T he 
names o f the fellows and topics o f their dissertations are listed on pages 35- 
36 below. T he directors also made available funds to enable the W oodrow 
W ilson Foundation to  increase the size o f  this cohort and those o f  the next 
tw o years from  tw enty-five to th irty  fellows.

A s  M arion M  Faldet, the foundation’s vice-president 
and secretary, points ou t in the report that follows, full proposals subm it- 
ted to  the foundation undergo, in  addition to internal staff review, an 
external peer review w ith  respect to the quality and value o f  the inquiry  to 
be undertaken. It is no exaggeration to rem ark that this external review  
process is one o f the most fascinating aspects o f the foundation’s work. 
M ost o f  the proposals sent out for external review have already m et the 
criteria o f  the internal review and have been judged prom ising by the 
foundation’s staff. W hat the external reviewers are asked to contribute are 
judgm ents on three issues: (1) the significance o f the problem  addressed 
by the research and the appropriateness o f  the proposed w ork as a means 
o f attacking it; (2) the ability o f the principal investigator(s) to carry ou t 
fhe research at a high level o f  excellence, given the nature o f  the problem
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As I indicated last year, not every project che found.ation supports 
falls into one or another of these clusters - or into any cluster for that mat­
ter - and indeed we would never wane chat to be the case. Besides the 
studies already mentioned, we are pleased co be assisting investigations as 
varied in character as Daniel R. Anderson's descriptive analyses of family 
television viewing, Patricia Marks Greenfield's study of the ways in 
which children master complex technologies in different societies and the 
role of that process in individual cognitive development and ad.aptation to 

cultural change, and Lynn D. Gordon's historical analysis of the enduring 
educative influences in the life of the journalist Dorothy Thompson. 

We have continued our efforts, through two fellow­
ship programs funded by the foundation, to increase the number of able 
scholars working on problems of education. Under our program adminis­
tered by the National Academy of Education, a fifth cohort of postdoctoral 
Spencer Fellows was selected during the spring of 1990. The selection 
committee was chaired by Ann L. Brown (University of California, Berk­
eley), and included Robert Dreeben (University of Chicago), Howard E. 
Gardner ·(Harvard University), Edmund W. Gordon (Yale University), 
Carl F. Kaescle (University of Wisconsin - Madison), David B. Tyack 
(Stanford University), and Lee S. Shulman {Stanford University), ex offi­
cio. The names of the fellows and the tides of their projects are listed on 
pages 33-34 below. I am happy co report, coo, that the d.irecrors made 
available funds co enable the academy co increase the size of the 1990 and 
1991 cohorts from twenty-five to thirty fellows. 

Under another program, administered by the Woodrow Wilson 
National Fellowship Foundation, a fourth cohort of predoctoral Spencer 
Fellows was chosen during the spring of1990. The committee making the 
selection comprised Mihaly Csikszentmihalyi (University of Chicago), 
Barbara Heyns (New York University), Ellen Condliffe Lagemann 
(Teachers College, Columbia University), James V. Wercsch (Clark Uni­
versity), and Blenda Wilson (University of Michigan at Dearborn). The 
names of the fellows and topics of their dissertations are listed on pages 35-
36 below. The directors also made available funds to enable the Woodrow 
Wilson Foundation to increase the size of this cohort and those of the next 
two years from twenty-five co thirty fellows. 

As Marion M Faldet, the foundation's vice-president 
and secretary, points out in the report that follows, full proposals submit­
ted to the foundation undergo, in addition to internal staff review, an 
external peer review with respect co the quality and value of the inquiry co 
be undertaken. It is no exaggeration to remark that this external review 
process is one of the most fascinating aspects of the foundation's work. 
Most of the proposals sent out for external review have already met the 
criteria of the internal review and have been judged promising by the 
foundation's staff. What the external reviewers are asked to contribute are 
judgments on three issues: (1) the significance of the problem addressed 
by the research and the appropriateness of rhe proposed work as a means 
of attacking it; (2)_ the ability of the principal investigacor(s) co carry out 
the
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Report of the Vice-Presu

to complete. Inquiries and prelim inary proposals should include telephone
1num׳ :-־־ bers for expeditious communication.

I f  the proposed research appears to  be o f  potential interest, three 
copies o f a more detailed proposal w ill be requested. T he full proposal
should include a review o f the relevant research literature, a descriptive
narrative o f the project, including a statem ent o f  the research methods to 
be employed, a discussion o f the new knowledge expected to derive from 
the research and o f how that knowledge m ay contribute to  the im prove- ;׳■ V;•
rhent o f education, a detailed budget, an estim ated w ork schedule, and a 
curriculum  vitae for each o f  the principal investigators. A  short sum m ary 
o f the proposal (three hundred to five hundred words in length), 
addressed to the interested and inform ed layperson, also should be 
included. The foundation staff finds it helpful to know about other grants 
already made to the principal investigator or awaiting approval, and this i 'A
information should be included w ith  the full proposal.

The Review Process

O n c e  a complete proposal has been received, the 
review process is set in m otion. D uring staff review the proposal is consid- 
ered for appropriateness in light o f the foundation’s purposes, estimates o f ‘ ; . ׳/־ ־• י ' . •:
the quality o f the proposed research and o f  the ability o f the principal A 7 ״; 
investigator to carry it out, the likelihood that it w ill contribute new 
knowledge leading to the im provem ent o f education, and the cost o f the
project, both in its own terms and in  the context o f the foundation’s f ’ »VS
budget. In addition, external peer judgm ents are sought on the quality J
and value o f the proposed research. Proposals favorably reviewed by the £  A j i
staff and outside consultants and approved by the president o f the founda- > •־־’־
tion are recom m ended for final consideration and action by the board o f .:.V■;' '־• 
directors at its next m eeting.

Board m eetings for fiscal year 1990-91 w ill be held in April, July, .. ״
October, and January. U pcom ing deadlines for receipt o f the full proposal 
will be specified in the letter to the principal investigator inviting the 
proposal. O nce board action on a proposal takes place, the principal inves- -־: ! • . ■
tig a to ra n d h iso rh e r in s ti tu tio n a re n o tif ie d b y m a ilw ith in te n d a y s .in i-  
tial payments usually can be scheduled w ith in  tw o m onths o f the board 
meeting date.

The foundation receives many more interesting and w orthw hile iA -A .-A " ׳ 
research proposals than it can possibly assist w ith in  the confines o f its ־A•;־'
budget. It m ust often, therefore, forgo opportunities to support projects : : ־ .
o f high quality that seem to be well w ith in  its area o f  interest. Rejected as A : A
a m atter o f long-standing policy are requests for capital funds, operating !'••׳■
and ongoing program  support, funding for instructional and curriculum - '
development projects, and grants for any kind o f  service, training, or 
evaluation program s. Fellowship and scholarship support is given and 
administered as described elsewhere in this annual report and not through
the foundation directly. Inquiries about these program s should be directed ־AA-.v■’ :
to the organizations adm inistering them . V;v a >a . ' a

&port of the Viet-Pus,. 

to complete. Inquiries and preliminary proposals should include telephone 
numbers for expeditious communication. 

If the proposed research appears to be of potential interest, three 
copies of a more detailed proposal will be requested. The full proposal 
should include a review of the relevant research literarure, a descriptive 
narrative of the project, including a statement of the research methods to 
be employed, a discussion of the new knowledge expected to derive from 
the research and of how that knowledge may contribute to the improve­
ment of education, a detailed budget, an estimated work schedule, and a 
curriculum vitae for each of the principal investigators. A short summary 
of the proposal (three hundred to five hundred words in length), 
addressed co the interested and informed layperson, also should be 
included. The foundation staff finds it helpful to know about ocher grants 
already made co the principal investigator or awaiting approval, and this 
information should be included with the full proposal. 

The Review Process 

Once a complete proposal has been received, the 
review process is set in motion. During staff review the proposal is consid­
ered for appropriateness in light of the foundation's purposes, estimates of 
the quality of the proposed research and of the abiliry of the principal 
investigator to carry it out, the likelihood that it w ill contribute new 
knowledge leading co the improvement of educ;ition, and the cost. of the 
project, both in its own terms and in the context of the foundation's 
budget. In addition, external peer judgments are sought on the qualicy 
and value of the proposed research. Proposals favorably reviewed by the 
staff and outside consultants and approved by the president of the founda­
tion are recommended for final consideration and action by the board of 
directors ac its next meeting. 

Board meetings for fiscal year 1990-91 will be held in April, July, 
October, and January. Upcoming deadlines for receipt of the full proposal 
will be specified in the letter to the principal investigator inviting the 
proposal. Once board action on a proposal takes place, the principal inves­
tigator and his or her institution are notified by mail within ten days. Ini­
tial payments usually can be scheduled within rwo months of the board 
meeting date. 

The foundation receives many more interesting and worthwrule 
research proposals than it can possibly assist within the confines of its 
budget. It must often, therefore, forgo opportunities to support projects 
of rugh quality that seem to be well within its area of interest. Rejected as 
a matter of long-standing policy are requests for capital funds, operating 
and ongoing program support, funding for instructional and curriculum­
development projects, and grants for any kind of service, training, or 
evaluation programs. Fellowship and scholarship support is given and 
admihistered as described elsewhere in this annua.l report and not through 
the foundation directly. Inquiries about these programs should be directed 
to the organizations administering them. 
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Report of the Vice-President and Secretary

T h e  board o f  directors o f  the Spencer Foundation is 
the governing body o f the corporation and as such is responsible for set- 
ting policy and for m aking final decisions on grants. D uring the past fiscal 
year the board m et four times, on M ay 18, July 20, and O ctober 19, 1989, 
and (for its annual m eeting) on January 25, 1990.

D uring the year ending at the annual m eeting in January o f 1990, the 
board consisted o f nine elected directors serving staggered five-year terms 
plus the president o f  the foundation, w ho serves ex officio. A t the annual 
m eeting, Frank L. Bixby, w ho had served as a director for tw enty-three 
years and as chair o f  the board for fifteen years, and Lyle M. Spencer, Jr., 
who had served as a director for eighteen years and in recent years served 
as chair o f the finance com m ittee, rotated o ff the board in accordance w ith  
the provision for staggered term s. The board expressed its deep gratitude 
to both o f these m en for the thoughtful guidance they contributed to the 
foundation, especially in its early years. Also at the annual m eeting, 
George A. R an n ey jr., w ho had previously served as a director for ten 
years, was reelected to the board. D uring  the 1990-91 year, the board will 
consist o f  eight elected directors plus the president.

Special functions o f the board continue to be carried out by its com - 
mittees. The finance com m ittee directs the investm ent policy o f the foun- 
dation and reviews the performance o f  the managed funds. D uring  the 
past year, finance com m ittee m eetings were held on M ay 18, July 20, 
O ctober 19, 1989, and January 25, 1990.

The nom inating com m ittee is responsible for recom m ending candi- 
dates for positions on the board o f  directors, for officers o f the board, and 
for the position o f  president o f the foundation. D uring  the fiscal year just 
ended, the nominating com m ittee m et on M ay 18, 1989.

At the annual m eeting in  January 1990, D avid S. Tatel was elected 
chair o f the board o f directors, John S. Reed was elected chair o f the 
finance com m ittee, and W illiam Julius W ilson was appointed chair o f the 
nominating com m ittee.

Procedure for Submitting a Proposal

T h e  Spencer Foundation supports research that gives 
prom ise o f  contributing new  knowledge to  the im provem ent o f  educa- 
tion, in one or another o f  its forms, in the U nited States or abroad.

An informal letter o f inquiry or a b rie f prelim inary proposal is usu- 
ally sufficient to show the staff w hether a proposed study falls w ith in  the 
scope o f  the foundation’s g rant program . A curriculum  vitae o f  the princi- 
pal investigator should be included, along w ith  a prelim inary cost esti- 
mate for the proposed research and an indication o f  how-long it w ill take
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Report of the Treasurer

M arch 31, 1990, the assets o f the Spencer Foun- 
ion. T his represents a decrease from the previ- 

ous year, owing prim arily to an investm ent policy decision wherein the 
foundation no longer maintains an equity hedge investm ent account. That 
account was replaced w ith  a smaller international currency hedge pro- 
gram. The m arket value o f  the investm ent portfolio, w hich has a large 
allocation in equities, increased by $4 m illion. To manage the portfolio, 
the foundation was employing seven investm ent managers as o f M arch 31, 
1990: Balch, Hardy, Scheinman & W inston, N ew  York; Boston Intem a- 
tional Advisors, Boston; Concord Capital M anagement, San Mateo, 
California; Dimensional Fund Advisors, Santa M onica, California; Fidel- 
ity Management Trust Company, Boston; Forstm ann-Leff Associates, 
New York; Franklin Portfolio Associates, Boston; and JM B  Institutional 
Realty, Chicago.

The finance com m ittee, w ith  the assistance o f  the vice-president and 
the treasurer, oversees the performance o f  the several investment mana- 
gers, convening regularly (at m eetings to  w hich all directors are invited) 
to review investment results and to  discuss investm ent policy. The finance 
committee employs Richards & Tierney, o f Chicago, as a consultant for 
asset allocation, manager selection, and perform ance evaluation. The First 
National Bank o f Chicago and B row n B rothers H arrim an & Co., in Bos- 
ton, serve as custodian banks. A com plete list o f the foundation’s assets is 
available for inspection at the foundation office.

The foundation made its first distributions in 1971 and since that 
time has authorized grants o f $94.4 m illion. Payments o f $85.6 million 
have been made, while an additional $8.8 m illion, most o f it representing 
multiyear com m itm ents, is scheduled for paym ent through 1995. 
Authorizations for the fiscal year am ounted to $8.9 million, and the board 
of directors anticipates that grant m aking w ill continue at this year’s level 
through 1990-91. A detailed statem ent o f  current grant authorizations 
and payments appears on pages 43-60. T he financial statements o f the 
Spencer Foundation, w hich are audited by D eloitte & Touche, appear on 
pages 38-42.

Linda M. Schumacher 
Treasurer 
March 31,1990

o
dation totaled $210.4 m i

Report of the Treasurer 

On March 31, 1990, the assets of the Spencer Foun­
dation totaled $210.4 million. This represents a decrease from the previ­
ous year, owing primarily to an investment policy decision wherein the 
foundation no longer maintains an equity hedge investment account. That 
account was replaced with a smaller international currency hedge pro­
gram. The market value of the investment portfolio, which has a large 
allocation in equities, increased by $4 million. To manage the portfolio, 
the foundation was employing seven investment managers as of March 31, 
1990: Balch, Hardy, Scheinman & Winston, New York; Boston Interna­
tional Advisors, Bosron; Concord Capita! Management, San Mateo, 
California; Dimensional Fund Advisors, Santa Monica, California; Fidel­
ity Management Trust Company, Boston; Forstmann-Leff Associates, 
New York; Franklin Portfolio Associates, Boston; and JMB Institutional 
Realty, Chicago. 

T he finance committee, with the assistance of the vice-president :ind 
the treasurer, oversees che performance of the several investment mana­
gers, convening regularly (at meetings to which all directors are invited) 
to review investment results and to discuss investment policy. The finance 
committee employs Richards & Tierney, of Chicago, as a consultant for 
asset allocation, manager selection, and performance evaluation. The First 
National Bank of Chicago and Brown Brothers Harriman & Co., in Bos­
ton, serve as custodian banks. A complete list of the foundation's assets is 
available for inspection at the foundation office. 

The foundation made its first distributions in 1971 and since that 
time has authorized grants of $94.4 million. Payments of $85.6 million 
have been made, while an additional $8.8 million, most of it representing 
multiyear commitments, is scheduled for payment through 1995. 
Authorizations for the fiscal year amounted to $8. 9 million, and the board 
of directors anticipates that grant making w ill continue at this year's level 
through 1990-91. A detailed statement of current grant authorizations 
and payments appears on pages 43-60. The financial state,!llents of the 
Spencer Foundation, which are audit,ed by Deloitte & Touche, appear on 
pages 38-42. 

Linda M. Schumacher (/ • (.__, / / . . ~ , 
Treasurer ~ //). ~ 
March 31, 1990 



Report o f the Vice-President and Secretary

The Small Grants Program , w hich was initiated in  June 1986, con- 
tinues to attract scholars w ho w ish  to  pursue exploratory research, prob- 
lem-finding research, or the initial phases o f  larger investigations. These 
awards range from $1,000 to  $7,500, and decisions are made w ith in  a tw o - 
m onth period. Information about the procedure for subm itting proposals 
under this program m ay be obtained by com m unicating w ith  the adm in- 
istrator o f the program  at the foundation office.

It should be noted that the Spencer Foundation does not pay the 
government-approved overhead rate on research grants. A ppropriate 
administrative costs incurred in the course o f  research supported by the 
foundation may be reim bursed upon application o f  the institu tion  
administering the grant.

Inquiries and proposals are w elcom e at any tim e and should be 
addressed to M arion M. Faldet, vice-president o f  the foundation, at its 
new location, 900 N orth  M ichigan Avenue, Suite 2800, Chicago, Illinois 
60611.

M arion M. Faldet 
Vice-President 
M arch 31, 1990

Report of the Vice-Presid:tnl and &cretary 

The Small Grants Program, which was irutiated in June 1986, con­
tinues to attract scholars who wish to pursue exploratory research, prob­
lem-finding research, or the irutial phases of larger investigations. These 
awards range from $1,000 to $7,500, and decisions are made within a two­
month period. Information about the procedure for submitting proposals 
under this program may be obtained by commurucacing with the admin­
istrator of the program at the foundation office. 

It should be noted chat the Spencer Foundation does not pay the 
government-approved overhead rate on research grants. Appropriate 
administrative costs incurred in the course of research supported by the 
foundation may be reimbursed upon application of the institution 
adm.irustering the grant. 

Inquiries and proposals are welcome at any time and should be 
addressed to Marion M. Faldet, vice-president of the foundation, at its 
new location, 900 North Michigan Avenue, Suite 2800, Chicago, Illinois 
60611. 

Marion M. Faldet 
Vice-President 
March 31, 1990 
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1/25/91
Prospective CIJE Board Members

Description Due DateAssignment

VFL

Name

MLM letter of invitation. HOLD

SF Follow up on foundation 2/11/91
support (x board membership

upen noia uncil ruiiUin^ 1ע itikjutaLcd

MLM Call after Fisher support 2/11/91
is confirmed,

VFL MLM letter of confirmation. done

SHH Call re board membership. 2/11/91

VFL MLM letter of invitation. done

SHH Contact re foundation support 2/11/91
and board membership.

Open

SHH Contact re foundation support 2/11/91
and board membership.

M L M  r נ׳ 1 ר  r  cj V'i /;וי־ נ  H 2/11/91

MLM Call re funding commitment. done

MLM Invite to be board vice chair, 2/11/91

VFL MLM letter of invitation. done

VFL !!!-!׳י! lvctei u£ invi.La.Lion. dono

MLil Invito to bo b o & x d  vio<־ cVip ■11■* ' ? / 1 1 /Q ' )

SHH Call to follow up on invitation, 2/11/91

SHH Call re board membership, 2/11/91

VFL MLM letter of confirmation. done

VFL MLM letter of invitation. done

MLM Call re board membership. 2/11/91

Bennett Aaron
(or Miriam Schnierov)

Mona Ackerman

Robert Arnow 

Bill Berman

Charles Bronfman 

Gerald Cohen 

John Colman 

Rachel Cowan

Lester Crown 

Eli Evans

Irwi 1.־!

Max Fisher 

Charles Goodman 

Alfred Gottschaik 

Arthur Green

Nfciil Gi. eeubtium 

David Hirschhorn 

Julia Koschitzky 

Mark Lainer 

Norman Lamm 

Norman Lipoff
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2/11/91 

done 

2/11/91 
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Ca 11 re board mcmber:.hip. 
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2/ 11/91 
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2/11/91 

2/11/91 

done YES

2/11/91

2/11/91 YES

done YES
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DONE

Invite to be board vice chair.

Contact re foundation support 
and board membership.

Invite to be board vice chair.

Follow up to invitation.

MLM letter of invitation.

Follow up to invitation.

Call re board membership,

MLM letter of invitation.

P R E M I E R  CORP .  ADMI N .JAN 2 5  1 3 : 3 4  91 ׳

Morton Mandel

Matthew Maryles MLM

Florence Melton SF

Lester Pollack MLM

Esther Leah Ritz VFL

Ismar Schorsch VFL

Daniel Shapiro VFL

lsadore Twersky SF

Bennett Yanowitz VFL
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Morton Mandel DONE YES 

Matt:hew Maryles MLM Invite to be board vice chait. 2/11./91 

Florence Melton SF Contact re foundation support 2/11/91 
and bo~rd membership. 

Lester Pollack MLM Invite to be board vice chair. 2/11/91 

Esther Le.ah Ritz VFL Follow up to invitation. 2/11/91 

Ismar Schorsch VFL MLM letter of invitation. done YES 

Daniel Shapiro VFL Follow up to invitAtion. 2/11/91 

lsadore Twersky SF Gall re board member.ship. 2/11/91 YES 

Bennett Yanowitz VFL MLM le t:ter of invitation. done YES 



Proposed Mission Statement

The Mandel Institute was established to be a home for both sys- 

tematic thinking and for action about Jewish education/continuity 

worldwide. Through research, planning, experimentation (demon- 

stration) and consultation (action) it will add to the knowledge- 

base that is lacking today and will seek to produce systemic 

change in Jewish education.

The focus on systemic change requires/demands/dictates at the 

present time that the work (projects) of the Institute focus on 

two concrete areas of endeavor:

a) Building professional and lay leadership for Jewish educa- 

tion because they are the building blocks upon which the entire 

system rests; and

b) Institutionalizing strategic planning for Jewish education 

worldwide, thereby enabling local communities and institutions 

to acquire the tools and capabilities necessary to initiate the 

systematic improvement and development of programs.

Thus the mission of the Institute involves at the present time 

dealing with:

1. Developing the theoretical basis to set norms, standards, and 

means for the development of the profession of Jewish education

2. Engaging with existing and new institutions in the develop- 

ment of training programs for education.
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3. Identify and develop with existing leaders the infrastructure 

necessary for the engagement and recruitment of much larger 

numbers of talented leaders to the endeavor of Jewish education.

4. Provide a hospitable environment conducive to joint work 

between professional and lay leaders in Jewish education.

5. Identify the conditions necessary for the widespread local 

application of strategic and policy planning —  as applied to 

other areas of social endeavor and to general education -- to the 

development of Jewish education.

6. Diffuse data, findings, and lessons learned to a wide audi- 

ence of leaders in Jewish education who will then be able to 

adapt the findings and apply them locally if they so choose.

(Closing sentence)
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Chapter 4 Implementation {implemen.ch4 } 

A BLUEPRINT FOR THE FUTURE

LaterTASK Immed Mid

A) Building a Profession of 

Jewish Education

1) Recruitment

a) marketing study

b) recruitment plan

i) visits

ii) PR

2) Developing New Sources 

of Personnel

a) Fellows of Jewish Education

b) Jewish Education Corps 

4 c) Fast-Track Programs

‘ d) Career-Changers

3) Training (NA and Israel)

a) Increase # graduates

b) Enlarge faculty (trainers)

c) In-service education

4) Improvement of salaries and 

benfits

a) Develop standards 

t b) Engage federations

5) Career Track Development

6) Empowerment of Educators
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L a t e rMidImmed

a) Involve educators in decision- 

making

b) Reorient educational policy

B) Mobilizing Community Support

1) Recruiting Community Leaders

a) Recruit by Commission and other 

influentials

b) Involve lay leaders

2) Increased Funding for Jewish 

Education

3) Changing the Community's

Attitude Toward Jewish Education

a) Ongoing PR

b) Seminars and conferences

C) Establishing Lead Communities

1) Local Laboratories for 

Jewish Education

a) Lead Communities

b) Inventory of Best Practices

2) Selection of Lead Communities

3) Getting Started

D) Developing a Research

Capability

1) Develop long-range research 

agenda
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Later

2) Disseminate findings

Immed Mid

E) Establishing the CIJE

1) To be an advocate on behalf

of Jewish Education

2) Designate and work with Lead 

Communities

3) Stimulate research capability

4) Provide creative setting

5) Spreading the Word: The 

Diffusion of Innovation

a) PR on Lead Communities

b) Establish new Lead Communities
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Appendix 1

T he  ii -  Organizational Design
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IN-SERVICE EDUCATION FOR ALL EDUCATORS 

LAY COMMUNITY INVOLVEMENT IN POLICY SETTING 

RECRUITMENT OF NEW PERSONNEL

1. KNOWLEDGE-BASE FOR THE COMMUNITY

2. NATIONAL INSTITUTIONS AND ORGANIZATIONS MUST BE INVOLVED. 

QUALITY CONTROL: MONITORING & EVALUATION, BOTH LOCAL & NATIONAL 

PRELIMINARY: BEST PRACTICES LIST & SELECTION PROCESS

THE CURRICULUM OF A LEAD COMMUNITY 

BUDGET

SEPARATE THE PRELIMINARY PLAN FROM THE ACTUAL PHASE

FORCE MANAGEMENT 
FACILITATION 
MONITORING & EVALUATION 
FIRE DEPARTMENT

FEEDBACK LOOP
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Prospective C U E  Board Members 

Wane Age Sex Location Affiliation Assignment Description

MLM letter of invitation.

Foltow up on foundation 

support £ board membership

Hold until funding is requested

Call after Fisher support 

is confirmed.

MLM letter of confirmation.

MLM letter of invitation.

Contact re foundation support 

and board membership.

Contact re foundation support 

and board membership.

Contact re foundation support 

and board membership.

Call re board membership.

Call re funding commitment.

Invite to be board vice chair.

m l m  letter of invitation.

MLM letter of invitation.

Invite to be board vice chair.

MLM letter of invitation.

Call re board membership.

Call re board membership.

MLM letter of invitation.

MLM letter of invitation.

East VFL

Northeast SF

Northeast Open

Midwest MLM

Canada VFL

Midwest Reform VFL

Northeast Reform SHH

Midwest Open

West Reform SHH

Northeast Reform SHH

West MLM

Midwest Reform MLM

Midwest MLM

Midwest Reform VFL

East Reeonstr. VFL

Midwest MLM

East VFL

Canada Orthodox SHH

West MLM

Northeast Orthodox VFL

South <FL) VFL

Bennett Aaron M

(or Miriam Schnierov)

Mona Ackerman 50 F

Robert Arnow 60♦ M

Bill Berman 60+ M

Charles Bronfman 60+  M

uonn colman 60♦ M

Rachel Cowan 50 F

Lester Crown 60+  M

Steve Oobbs 4 0  M

E l i  Evans under 60 M

Irwin Field 60 M

Max Fisher 60♦ M

Charles Goodman 60♦ M

Alfred Gottschalk 60 M

Arthur Green under 60 M

Neil Greenbaum M

David Hirschhorn 60+ M

Julia Kosehitzky under 60 F

Mark Lainer under 60 M

Norman Lamn 60+  M

Norman Lipoff 60 M

• 

lZ/14/90 
Prospective CIJE Board Ment>ers 

'iame Age sex location AHi liation Aui9rment Description Due Date 
·······-----········ .. ----···· ----......... ................... ....... .. .... _ ······---·········· ·-------··· --------· 
Bennett Aaron M East VFL MlM letter of Invitation, 12/31/90 
(or Miriam Schnierov) 

Mona Ac:kernvm 50 F Northeast SF Fol low up on foundation 1/7/91 
support & board merrbersh!p 

Robert Arnow 60+ M Northeast Open Hold until funding ta requested 

Bill Berman 60+ M Midwest HLH Call after ,isher suppor t 1 /7 /91 
Is confirmed, 

Charles eronfman 60+ H Canada VFL HLM letter of confirmation. 12/31/90 

uunn Colman 60• 11 Mldwe~t Refonn VFL MLM letter of i nvitatf on. lZ/31/90 

Rachel Cowan 50 F Northeast Reform SHH contact re foundation support 1/7/91 
and board membership, 

Lester Crown 60+ M Midwest Open 

Steve Dobbs 40 M \Jeat Reform SHH Contact re foundation support 1/1 /91 
and board lllelTbership, 

El t Evans under 60 M Northeast Reform SHH Contact re four.datfon sul)J;lort 1/7/91 
and board membership. 

lrwln Field 60 M West MLM ca 11 re board me!Tberahip. 12/31 /90 

Max Fisher 60• H Midwest Reform MLM Call re funding conmttment. 12/31/90 

Charles Goodman 60• M Midwest MLM Invite to be board vice ,hair. 12/31/90 

Altr~ Gotts,halk 60 M Midwest Reform VFL MLM letter of Invitation. 12/31/90 

Arthur Green under 60 H E86t lleconstr. VFL HLM letter of invl tation. 12/31/90 

Nell Greenba1.111 "' Midwest MLM Invite to be board vice chair. 12/31/90 

David Hirs,hhorn 60+ M East VFL MLH letter of Invitation. 12/31/90 

Julia Koschftzky under 60 F Canada Orthodox SHH Call re board ~rship. 12/31/90 

Mark Lalnar under 60 M west MLH Call re board membership, 12/31/90 

Norman Lanm 60+ H Northeast Orthodox VFL MLM letter of invi tat Ion. 12/31/90 

Norman Li pot-f 60 "' South ( FL) VFL MLM letter of invitation. 12/31/90 



MLM letter of invitation. 12/31/90

DONE

Invite to be board vice chair. 12/31/90

Contact re foundation support 1/7/91

and board membership.

I n v i t e  t o  be u o e r a  v i c e  c n a i r .  1 i / 5 1 / 9 0

HIM Letter of invitation. 12/31/90

Decide whether to call re 12/31/90

funding (see letter of 12/12) 

and board membership.

MLM letter of invitation. 12/31/90

Call re board membership. 12/31/90

MLM tetter of invitation, 12/31/90

Call re board membership. 1/7/91

MLM letter of invitation. 12/31/90

VFL

MLM

SF

MLM

VFL

MLM

Reform

Reform

M West 

M Midwest

Midwest

Northeast

Midwest

M Northeast Reform

M Northeast Conservative VFL

K South (GA) SHH

M Northeast VFL

M Northeast Orthodox SF

M Northeast Conservative VFL

u n d e r  60 

60♦

under 60 M Northeast Orthodox

60+

6 0 *

60+

60�

60

60♦

S. Martin Lipset 

Morton Mandet 

Matthew Maryles 

Florence Melton

Lester Pol lack 

Esther Leah Ritz 

Richard Scheuer

.�mar Schorsch 

William Shatten 

Daniel Shapiro 

Isadore Twersky 

Bennett Yanowiti

r ,.. 

s, Martin lipset under 60 H \lest VFL MLM letter of invl utlon. 12/31/90 

Mort on Handel 60• M Mldwe&t Reform DONE 

Matthew Maryles under 60 M Northee&t Orthodo11 MLM Invite to be board vice chai~. 12/31/90 

Florence Melton 60+ , Midwest SF Contact re foundation support 1/7/91 
and board membership. 

Leater Pollack 60• M Northeast MlM Invite to be Doera vice cna,r. 1.u:,1190 

Esther Leah Ritz 60+ F Midwest Reform VFL MLM letter of invitation. 12/31/90 

Richard Scheuer 60+ H ~ortheast Reform MlM Decide whether to call re 12/31/90 
funding (see letter of 12/12) 
and board mentlership. 

, ~mar Schorsch M Northeast Conaervatfve VFL MLM letter of invitation. 12/31/90 

\lil I lam Shat ten M S:outh (GA) SHH Call re board metnbershlp. 12/31/90 

Daniel Shapiro 60 M Northeast VFL MLM letter of invitation, 12/31/90 

Isadore Twersky M Northeast Orthodoll! SF tall re board membership. 1/7 /91 

Bennett YOnowitz 60• " Northeast C:onservat Ive VFL MLM letter of invitation. 12/31 /90 



LEAD COMMUNITIES

8/1/91 Version 3

CIJE

A. What the CIJE Offers to Lead Communities

1. Prepare assessment/diagnostic tools for lead communities

2. Visions

3. Initiate best practice inventory or process

4. Programmatic menus for lead communities

5. CIJE leadership to visit lead communities, to add their 
aura to the local leadership's aura

6. Make human and intellectual resources available for lead 
communities

7. Define criteria for 1'hot-house for innovation"

8. Monitoring —  evaluation —  feedback loop

9. Rosters of human resources and lead communities

10. Bridge between human resources and lead communities

11. Planning team to facilitate and monitor process

B. Building Blocks

1. Lay leadership development
a. Current leaders
b. Leaders not ordinarily connected with Jewish education

2. Personnel

3. Israel

4. Synergism
a. Building educational interaction between various forms 

and settings
b. Networking between institutions

5. New thinking —  innovation

6. Philosophy of Jewish education in North America

1
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c. In-Service Training in Lead Communities

1. Offer a menu (CIJE sponsored)

2. Prepare a strategic plan with the community

a. Bring experts to inform a planning deliberation
b. Find out the options: what is likely to yield what 

result
c. Informed choice

C. Lav Leadership Development

PLANNING PROCESS

1. All actors join in a comprehensive planning process

a. Local perspective

Mapping and reassessment of the whole educational 
system

The study will include:
An assessment of personnel —  gualification and 
training needs; personnel availability —  shortage

(E.g., prepare a profile of individual educators in 
order to determine in-service training needs)

An assessment of programs and institutions: do we have 
all forms needed; is there a balance between classroom 
and beyond the classroom programs

Educational profile

b. National perspective 

Best practice:

The best of the denomination programs identified for 
formal programs

The best of JCC Association programs identified for 
education in informal settings

Educational profile 
Etc.
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c. Foundations perspective

Foundations initiatives relevant for lead communities

2. Monitoring —  evaluation —  feedback loop

B. Selection

1. Criteria (some mutually exclusive)

a. Geographic representation
b. Community size
c. Evidence of replicability/demonstrability/models of 

excellence
d. Evidence of inter-agency cooperation
e. Evidence of robustness of service delivering agencies
f. Evidence of professional strength
g. Evidence of top leadership commitment
h. Evidence of financial strength
i. Executives who work well with lay leaders and are success 

oriented
j . Evidence of educational strength 
k. Community study
1. Needs assessment
m. Availability gualified personnel

2. Guidelines for Choosing

a. Chances for success
b. Different criteria for each of the Lead Communities
c. Eliminate ״peculiar״ or atypical communities
d. Give hope to others
e. Conditions for developing prototype
f. "Educationally isolated communities"
g. Evidence of ability to continue after process
h. Availability of academic resources

3. Selection Process

a. Continental call for proposals
b. Visit by team of professionals to candidate community
c. Identify communities with potential and encourage them to 

apply
d. Lay leadership involvement in selection process
e. Assistance for preparation of proposal

Question: How many communities?
Communications with unsuccessful applicants

4. Conditions

1. Contractual agreement between CIJE and community —
including the happy understanding that we are gong towards 
a more rigorous and more accountable process

3
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Preparation of study of educational situation 

Agreement on CIJE input:

a. Ongoing consultation
b. Mediation with national bodies
c. Help with grants

Local power in deciding action plan

Planning process must lead to initiatives in various areas 
pre-determined by CIJE (personnel, Israel, programmatic, 
leadership development, etc.)

Monitoring, evaluation and feedback loop instituted

* * *

The Building Blocks of Lead Communities 

Personnel —  the profession 

Lay leadership development 

Israel

Innovative thinking
Create settings for deliberation

Philosophy (clarifying)

* * *

Building the Profession 

Recruitment

1. Identifying or building top-level (management level) 
personnel to lead the whole lead communities process

2. Rabbis as a source of personnel 

Training

1. In-service education for all educators in the community
(this is the place where we all study)

2. Invite national institutions of higher Jewish learning
to offer in-service training programs

2 . Preparation of study of educational situation 

3 . Agreement on CIJE input: 

a. Ongoing consultation 
b. Mediation with national bodies 
c. Help with grants 

4. Local power in deciding action plan 

5. Planning process must lead to initiatives in various areas 
pre-determined by CIJE (personnel, Israel, programmatic, 
leadership development, etc.) 

6. Monitoring, evaluation and feedback loop instituted 

* * * 

B. The Building Blocks .Q.f. Lead Communities 

1. Personnel -- the profession 

2. Lay leadership development 

3. Israel 

4. Innovative thinking 

5. Philosophy (clarifying) 

1. Building the Profession 

a. Recruitment 

Create settings f or deliberation 

* * * 

1. Identifying or building top-level (management level) 
personnel to lead the whole lead communities process 

2 . Rabbis as a source of personnel 

b. Training 

1. In-service education for all educators in the community 
(this is the place where we all study) 

2. Invite national institutions of higher Jewish learning 
to offer in-service training programs 
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1. Entry-level criteria of qualification

2. Create new types of positions

2. Community Support

a. Bring continental institutions and experts to yield break- 
throughs at local level

b. Create new financial resources

c. Promote federation involvement

d. Undertake communication program with other communities

e. Lay leadership development

1. Existing leadership
2. New leadership

RESEARCH CAPABILITY 

Best Practice 

Study of Communities

4. ISSUES

How do we deal with local ambitions versus central definitions of 
purpose and demonstration

What is the problem with change.

c. The Profession

5
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CONTINENTAL ELEMENTS

A . COMMUNITY SUPPORT

1. Advocacy

2. Involving top leaders

3. Leadership development

4. Resources for implementing the plan

5. Communication and involvement with Commission-communities

6. Bring continental institutions and experts to yield 
breakthroughs at local level

7. Create new financial resources

8. Promote federation involvement

9. Undertake communication program with other communities

B. BUILDING THE PROFESSION

1. In-service

2. Pre-service

3. Recruitment

4. Compensation

5. Networking

6. Career Development

7. State of the Art

8. Research

9. Supervision

10. Philosophy

11. Credentials/Standards

12. Image recognition

13. Role of General Education

14. Retention

6
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15. Evaluation

C . CIJE

1. Assessment of what we can build on

2. Monitoring —  evaluation —  Feedback loop

3. Planning supervision team

4. Initiates "hothouse sites" (institutions)

5. Capacity assessment: guartermaster corps

6. Fire department (trouble shooting)

7. Overall planning

7
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LEAD COMMUNITIES

3/1/91 Version *7

What the CIJE Offers to Lead Communities

Prepare assessment/diagnostic tools for lead communities

Visions

Initiate best practice inventory or process 

Programmatic menus for lead communities

CIJE leadership to visit lead communities, to add their 
aura to the local leadership1s aura

Make human and intellectual resources available for lead 
communities

Define criteria for "hot-house for innovation"

Monitoring —  evaluation —  feedback loop 

Rosters of human resources and lead communities 

Bridge between human resources and lead communities 

Planning team to facilitate and monitor process

Building Blocks

Lay leadership development
a. Current leaders
b. Leaders not ordinarily connected with Jewish education 

Personnel

Israel

Synergism
a. Building educational interaction between various forms 

and settings
b. Networking between institutions

New thinking —  innovation

Philosophy of Jewish education in North America

CIJE

A.

1.

2 .

3.

4.

5.

6.

7.

8 .

9.

10. 

11.

B.

1.

2 .

3 .

4.

5.

6.
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C. In-Service Training in Lead Communities

1. Offer a menu (CIJE sponsored)

2. Prepare a strategic plan with the community

a. Bring experts to inform a planning deliberation
b. Find out the options: what is likely to yield what 

result
c. Informed choice

C. Lav Leadership Development

PLANNING PROCESS

1. All actors join in a comprehensive planning process

a. Local perspective

Mapping and reassessment of the whole educational 
system

The study will include:
An assessment of personnel —  gualification and 
training needs; personnel availability —  shortage

(E.g., prepare a profile of individual educators in 
order to determine in-service training needs)

An assessment of programs and institutions: do we have 
all forms needed; is there a balance between classroom 
and beyond the classroom programs

Educational profile

b. National perspective 

Best practice:

The best of the denomination programs identified for 
formal programs

The best of JCC Association programs identified for 
education in informal settings

Educational profile 
Etc.
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c. Foundations perspective

Foundations initiatives relevant for lead communities

2. Monitoring —  evaluation —  feedback loop

B. Selection

1. Criteria (some mutually exclusive)

a. Geographic representation
b. Community size
c. Evidence of replicability/demonstrability/models of 

excellence
d. Evidence of inter-agency cooperation
e. Evidence of robustness of service delivering agencies
f. Evidence of professional strength
g. Evidence of top leadership commitment
h. Evidence of financial strength
i. Executives who work well with lay leaders and are success 

oriented
j. Evidence of educational strength 
k. Community study
1. Needs assessment
m. Availability gualified personnel

2. Guidelines for Choosing

a. Chances for success
b. Different criteria for each of the Lead Communities
c. Eliminate "peculiar" or atypical communities
d. Give hope to others
e. Conditions for developing prototype
f. "Educationally isolated communities"
g. Evidence of ability to continue after process
h. Availability of academic resources

3. Selection Process

a. Continental call for proposals
b. Visit by team of professionals to candidate community
c. Identify communities with potential and encourage them to 

apply
d. Lay leadership involvement in selection process
e. Assistance for preparation of proposal

Question: How many communities?
Communications with unsuccessful applicants

4. Conditions

1. Contractual agreement between CIJE and community —
including the happy understanding that we are gong towards 
a more rigorous and more accountable process
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Preparation of study of educational situation 

Agreement on CIJE input:

a. Ongoing consultation
b. Mediation with national bodies
c. Help with grants

Local power in deciding action plan

Planning process must lead to initiatives in various areas 
pre-determined by CIJE (personnel, Israel, programmatic, 
leadership development, etc.)

Monitoring, evaluation and feedback loop instituted

*  * *

The Building Blocks of Lead Communities 

Personnel —  the profession 

Lay leadership development 

Israel

Innovative thinking
Create settings for deliberation

Philosophy (clarifying)

*  *  *

Building the Profession 

Recruitment

1. Identifying or building top-level (management level) 
personnel to lead the whole lead communities process

2. Rabbis as a source of personnel 

Training

1. In-service education for all educators in the community
(this is the place where we all study)

2. Invite national institutions of higher Jewish learning
to offer in-service training programs

2. Preparation of study of educational situation 

3. Agreement on CIJE input: 

a. Ongoing consultation 
b. Mediation with national bodies 
c. Help with grants 

4 . Local power in deciding action plan 

5 . Planning process must lead to initiatives in various areas 
pre-determined by CIJE (personnel, Israel, programmatic, 
leadership development, etc.) 

6 . Monitoring, evaluation and feedback loop instituted 

* * * 

B. The Building Blocks Qi Lead communities 

1 . Personnel -- the profe ssion 

2 . Lay leadership development 

3. Israel 

4 . Innovative t hinki ng 
Create s ettings f or deliberation 

5 . Philosophy (clarifying) 

1. 

a . 

Building the Profession 

Recruitment 

* * * 

1 . Identifying or building top-level (management level) 
personnel to lead the whole lead communities process 

2. Rabbis as a source of personnel 

b. Training 

1. In-service education for all educators i n the community 
(this is the p l ace where we all study) 

2. Invite national institutions of higher Jewish learning 
to offer in-service training programs 
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c. The Profession

1. Entry-level criteria of qualification

2. Create new types of positions

2. Community Support

a. Bring continental institutions and experts to yield break- 
throughs at local level

b. Create new financial resources

c. Promote federation involvement

d. Undertake communication program with other communities

e. Lay leadership development

1. Existing leadership
2. New leadership

BUILDING A RESEARCH CAPABILITY 

Issues:

1. Types of research

a. Policy research
b. Pure research

2. The settings

a. Universities
b. Service organizations (JESNA)
c. Research centers
d. Individuals

3. The researchers

4. The agenda

5. The funding

6. CIJEי s research needs

7. Best Practice

8. Study of Communities
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4. ISSUES

How do we deal with local ambitions versus central definitions of 
purpose and demonstration

What is the problem with change.
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CONTINENTAL ELEMENTS

A. COMMUNITY SUPPORT

1. Advocacy

2. Involving top leaders

3. Leadership development

4. Resources for implementing the plan

5. Communication and involvement with Commission-communities

6. Bring continental institutions and experts to yield 
breakthroughs at local level

7. Create new financial resources

8. Promote federation involvement

9. Undertake communication program with other communities

B. BUILDING THE PROFESSION

1. In-service

2. Pre-service

3. Recruitment

4. Compensation

5. Networking

6. Career Development

7. State of the Art

8. Research

9. Supervision

10. Philosophy

11. Credentials/Standards

12. Image recognition

13. Role of General Education

14. Retention
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15. Evaluation

C. CIJE

1. Assessment of what we can build on

2. Monitoring —  evaluation —  Feedback loop

3. Planning supervision team

4. Initiates "hothouse sites" (institutions)

5. Capacity assessment: quartermaster corps

6. Fire department (trouble shooting)

7. Overall planning

8
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TO: SF

FROM: AH

RE: PHONE CONVERSATION WITH STEVE HOFFMAN RE CIJE SEMINAR
IN ISRAEL

DATE: DECEMBER 24, 1990

I called Steve at his home on Sunday to review the plans for the 
CIJE Seminar. We discussed schedule, agenda, desired outcomes and 
logistics.

On the schedule, I gave him the following which should now be sent
to all 4 participants as soon as we're ready to send them.

Monday 7 January:

M E M O R A N D U M

10:00am - 5:30pm Work session

Tuesday 8 January:

8:30am - 4:00pm Work session

4:30pm Jewish Education Seminar at
Melton Centre � Hebrew University 
(in Hebrew). Optional.

7:30pm - 10:00pm Working dinner

Wednesday 9 January:

8:30am - 5:30pm Work sessions

8:00pm Dinner - social

Thursday 10 January:

8:30am - 5:30pm Work session

All lunches will be working lunches. All meetings will take place 
at the offices of the Mandel Institute, 22A Hatzfira Street, 
Jerusalem.

The group plans to depart on Thursday evening.

We discussed the agenda and agreed that our input should be in 
these 4 areas:
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1. Lead communities
2. Building the profession (training; personnel)
3. Research agenda
4. Strategic planning

SH wanted to know why we should not begin with strategic planning. 
But we agreed that it would probably be fruitful to go first into 
the details of one topic (lead communities), see its complexities, 
ramifications, as regards both content and process - and then 
begin to address the strategic plan. This led to a suggestion 
that we should deal with lead communities on day 1; strategic 
planning on day 2; personnel on day 3; and research agenda on day 
4. We also agreed that this agenda was of course subject to the 
dynamic of the work itself.

SH wants the outcome of the planning seminar to be a game plan for 
the next 4, 6 or 9 months. He would like that when they return to 
the United States, they know what to do in order to get lead 
communities going and anything else that needs to be undertaken. 
We agreed that we would make sure that at least on the last day we 
review the situation in order to have such a game plan agreed upon 
between us.

SH asked who else of our Israeli resources would join in the 
meetings. We agreed that Rosenstein would be a useful addition 
and that Alan and Zeev would come in as needed. He thought Alan 
in particular could be helpful for the work. He asked that we 
think and perhaps let him know who else of our Israeli or 
Jerusalem resources we would like to have join in the work.

Logistics: The whole group will be arriving on Sunday, late
afternoon and will be staying at the Laromme Hotel, where we will 
leave material and information. We will pick them up shortly 
before 10:00am on Monday morning 7th January.

SH will be available in Florida at phone number 407-278 4977 until 
January 4th. We agreed that we would have one more phone 
conversation to finalize the schedule, the agenda and any 
logistical matters.
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הנסיעה( לקראת קלה )ארוחה גבינות רק
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26.12.90 מה" עושה "מי CIJE מטלות עידכון

אנט/פוקס: מטלות

בהו"ל. למשתתפים שליחתו ולאשר AGENDA לאשר 
. רוזנשטיין מרק עם עבודה סדרי ולתאם לקבוע 

נושאים לפי עבודה של יום סדרי לקבוע 
)פוקס/אנט( האירוח יהיה מי אצל לקבוע 

אפשריים רקע מסמכי להכין -
שצריך. קיימים מסמכים מקרולין לבקש -

?v לאשר - י X סוזנה( תקציב(

t?P\ > > ״
m i

:קרולין מטלות

צורך. יש אם מלון לסידורי לדאוג 
ההסעות. לכל לדאוג - 
למששתפים. אושר, וכאשר אם AGENDA לשלוח - 

צורך. ויש באם ארוחות לסדר שתבוא למישהי לדאוג 
וצלחות סכום עפרונות, )פנקסים, הדרוש הציוד כל של מספקת לכמות 
וכוי(.

חמישי(. ביום התנגשות )יש ירושלים 
שאפשר(. 

בעמיתי הפגישות בזמן בנתיב, כיסוי שיהיה 
V המקומות. משני באחד וחוסר לחץ מצב יווצר שלא וכך
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בהם: ידונו ומתי הכנס נושאי

-

- Lead communities
- Community Support
- Building the profession

a. training
b. personnel

- Research Agenda
- Strategic planning

Outcome of the planning seminar: game plan for the next 4-9 months.
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דל קרן מנ

22a Hatzfira St., Jerusalem, Israel

Mandel
Associated
Foundations

Fax No.: 972-2-699951 Tel.: 972-2-668728

Message

FAX TO! GALIA = MELTON CENTER

DEAR GALIA,

Ell THURSDAY JANUARY 10TH., 1990

MANY THANKS FOR YOUR HELP IN ARRANGING TWO ROOMS FOR US AT BEIT 
MAIRSDORF FOR THURSDAY JANUARY 10TH. WE WILL NEED THE ROOMS FROM 
8:30 A.M. TO 5:30 P.M. I UNDERSTAND EACH ROOM WILL COST 60 SHEKEL 
PER DAY.

THE MEETING ROOM SHOULD BE SET-UP FOR 10-12 PEOPLE.
THE ROOM NEXT DOOR WILL BE USED FOR SERVING COFFEE AND CAKE - IN 
THE MORNING AT EXACTLY 10:00 A.M. AND IN THE AFTERNOON AT EXACTLY 
3:00 P.M. LUNCH SHOULD BE PREPARED IN THIS ROOM FOR 12:30 P.M. 
REGARDING MENU FOR LUNCH - THERE SHOULD BE A POSSIBILITY OF 
ORDERING CHICKEN FOR SOME PEOPLE.

COST: COFFEE/TEA/MINERAL WATER7/CAKE -4.30 PER PERSON 
LUNCH - 17.80 NIS PER PERSON

WE HAVE 4 OVERSEAS VISITORS - MR. ARTHUR ROTMAN - LAROMME HOTEL
MR. JONATHAN WOOCHER - LAROMME 
MS. SHULAMIT ELSTER - LAROMME 
MR. STEVE HOFFMAN - LAROMME

CAROLINE NAPADOFF WILL BE IN CHARGE OF THIS EVENT AND ANY FURTHER 
INFORMATION CAN BE OBTAINED FROM HER AT 662296 OR 699951.

. --·------ .,,..... --
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Associated 
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RE: THURSDAY JANUARY lOTHi 1990 
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8:30 A.M. TO 5:30 P.M. I UNDERSTAND EACH ROOM WILL COST 60 SHEKEL 
PER DAY. 

THE MEETING ROOM SHOULD BE SET-UP FOR 10-12 PEOPLE. 
THE ROOM NEXT DOOR WILL BE USED FOR SERVING COFFEE AND CAKE - IN 
THE MORNING AT EXACTLY 10:00 A.M. AND IN THE AFTERNOON AT EXACTLY 
3:00 P.M. LUNCH SHOULD BE PREPARED IN THIS ROOM FOR 12:30 P.M. 
REGARDING MENU FOR LUNCH - THERE SHOULD BE A POSSIBILITY OF 
ORDERING CHICKEN FOR SOME PEOPLE. 

COST: COFFEE/TEA/MINERAL WATER?/CAKE - 4.30 PER PERSON 
LUNCH - 17 . 80 NIS PER PERSON 

WE HAVE 4 OVERSEAS VISITORS - MR. ARTHUR ROTMAN - LAROMME HOTEL 
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MS. SHULAMIT ELSTER - LAROMME 
MR. STEVE HOFFMAN - LAROMME 
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THE ORDER SHOULD BE THROUGH THE MELTON CENTER AND WE WILL GIVE 
YOU CHECK FOR THE SUM REQUIRED SO THAT YOU CAN PAY BEIT MAIRS- 
DORF.

C x_

THE ORDER SHOULD BE THROUGH THE MELTON CENTER AND WE WILL GIVE 
YOU CHECK FOR THE SUM REQUIRED SO THAT YOU CAN PAY BEIT MAIRS­
DORF. 



CAROLINE

THE ROOM AT BEIT MAIRSDORF HAS BEEN ORDERED THROUGH GALIA - 
882076 (SHE IS VERY HELPFUL AND VERY NICE). ON THE DAY OR DAY 
BEFORE CALL HER TO CHECK THAT EVERYTHING IN ORDER. YOU ALSO HAVE 
TO MAKE SURE AROUND 9:45 A.M. THAT COFFEE ETC. IS ON ITS WAY OR 
HAS BEEN SET-UP (THEY ARE SOMETIMES A BIT LATE AND FOX GOES NUTS) 
ALSO AROUND 12:00 P.M. RE: LUNCH AND AT 2:45 RE: THE COFFEE
AGAIN.
GOOD LUCK!

THE ROOM AT BEIT MAIRSDORF HAS BEEN ORDERED THROUGH GALIA -
882076 (SHE IS VERY HELPFUL AND VERY NICE). ON THE DAY OR DAY 
BEFORE CALL HER TO CHECK THAT EVERYTHING IN ORDER. YOU ALSO HAVE 
TO MAKE SURE AROUND 9:45 A.M. THAT COFFEE ETC. IS ON ITS WAY OR 
HAS BEEN SET-UP (THEY ARE SOMETIMES A BIT LATE AND FOX GOES NUTS) 
ALSO AROUND 12:00 P.M. RE : LUNCH AND AT 2:45 RE: THE COFFEE 
AGAIN. 
GOOD LUCK! 



CAROLINE ־ FOLLOWING IS DAILY LIST OF WHAT HAS TO BE DONE

SUNDAY JANUARY 6TH:

DELIVER TIKIM TO LAROMME HOTEL

GO SHOPPING WITH SUZANNAH FOR FOOD

POSSIBLE MENUS

1. SALAD - FRESH VEGTABLES

2. TUNA

3. WHITE CHEESE/YELLOW CHEESE/SALTY CHEESE/COTTAGE/BUTTER

4. TINS: ARTICHOKE HEARTS/PICKLED CUCUMBERS/TIRAS/

5. JARS: OLIVES/JAM

6. COFFEE/TEA ETC - WE HAVE 2 PACKETS OF FILTER FOR ROTMAN

7. COLD DRINKS - ORANGE JUICE AND MINERAL WATER

8. EVERYDAY THEY SHOULD BUY FRESH ROLLS OR PITOT

9. CHUMUS - TEHINA - SALTED FISH IN JARS -

10. DESERT - FRESH FRUIT SALAD/SHTRUDEL FROM NAADA/FRESH FRUIT 
WHOLE

11. FOR COFFEE AND TEA BREAKS - ALWAYS HAVE SOME SMALL DANISH OR
BISCUITS (DOESNT HAVE TO BE TOO FANCY - FROM RAFI IS OK)
BOWL OF FRESH FRUIT - SOME MINERAL WATER - THATS IT.

12. TABLE SHOULD BE SET-UP (BY SHOSHIE THE CLEANER - SHE CAN BE
REACHED DURING THE DAY AT HER NEIGHBOR'S TELEPHONE NUMBER 
636846 IN CASE OR EMERGANCY (YOU MAY WANT HER TO COME IN 
AND HELP BUT PLS PAY HER FROM KUPA KATANA AND MAKE HER 
SIGN A YELLOW SLIP).

13. THE COFFEE TABLE SHOULD BE SET-UP ON THE SIDE WITH BIG 
KETTLE/COFFEE/TEA/ETC AND 12 WHITE CUPS AND SAUCERS AND 
A FEW GLASSES.

::r=- '-0 l L-(_ u F ~-A-:~ -c= 
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MONDAY JANUARY 7TH:

CHECK LIST:

1. TABLES READY - 12 PADS AND PENCILS 
12 PLACES FOR LUNCH
COFFEE/TEA TABLE

2. ANAT TO BUY DANISH AND FRESH ROLLS

3. AS SOON AS THEY FINISH LUNCH - TRY TO CLEAR TABLE AND LEAVE 
EVERYTHING READY IN KITCHEN FOR SHOSIE TO WASH-UP. TABLE- 
CLOTHS SHOULD BE SHAKEN OUT AND IF POSSIBLE PUT BACK AND 
USED AGAIN - IF THEY ARE DIRTY TRY AND WIPE OVER DIRTY SPOT 
WITH WET-CLOTH!

MONDAY JANUARY 7TH: 

CHECK LIST: 

1. TABLES READY - 12 PADS AND PENCILS 
12 PLACES FOR LUNCH 
COFFEE/TEA TABLE 
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TUESDAY 8TH 

SAME AS ABOVE!

BUT CHECK THAT YOU HAVE ENOUGH FRUIT AND VEGTABLES ETC.

TUESDAY 8TH 

SAME AS ABOVE! 

BUT CHECK THAT YOU HAVE ENOUGH FRUIT AND VEGTABLES ETC. 



WEDNESDAY 9TH

SAME AS ABOVE

ALSO CHECK RE: FRUIT/FOOD AND VEGTABLES (ANAT SHOULD GO SHOPPING 
FOR YOU - SHE CAN DO MISHLOACH)

CALL GALIA RE: BEIT MAIRSDORF 882076 - SEE ATTACHED FAX ETC.

WEDNESDAY 9TH 

SAME AS ABOVE 

ALSO CHECK RE: FRUIT/FOOD AND VEGTABLES (ANAT SHOULD GO SHOPPING 
FOR YOU - SHE CAN DO MISHLOACH) 

CALL GALIA RE: BEIT MAIRSDORF 882076 - SEE ATTACHED FAX ETC. 



STAY COOL

RE! ACCOUNTS

PETTY CASH - I HAVE PREPARED A LIST - JUST NARK DOWN NAME WHAT IT 
IS - AND NUMBER SHOULD BE PUT ON CABALA. I WILL LEAVE YOU WITH 
2,000 SHEKEL.

ACCOUNTS - TRY TO LEAVE PAYMENTS TO END OF MONTH WHERE POSSIBLE. 
I WILL LEAVE YOU PREPARED CHECKS AND DISBURSEMENT VOUCHERS.

ANNETTE HAS TO WATCH THAT THERE IS ENOUGH MONEY IN CURRENT AC- 
COUNT FOR CHECKS.

I WILL LEAVE A MEMO FOR ANNNETTE RE: ASHER TARMON/DOLLAR
ACCOUNT/CURRENT ACCOUNT/SALARIES ETC.

ALWAYS REMEMBER SARIT IS VERY HELPFUL AND YOU SHOULD ASK ITAI TO 
GO BACK AND FORTH TO ASHER OR TO BANK. I AM LEAVING VISA CARD SO 
THAT ITAI CAN BRING COPY OF CURRENT ACCOUNT TO ANNETTE IF SHE 
NEEDS IT.
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SUNDAY JANUARY 13THSUNDAY JANUARY !~I~ 



MONDAY JANUARY 14THMONDAY JANUARY 14TH 



TUESDAY JANUARY 15TH

ITAI MUST TAKE B'TUACH LEUMI AND MAS-HAKNASA TO BE PAID EITHER AT 
POST OFFICE OR AT OUR BANK - BARCLAYS DISCOUNT ON REHOV AGRON ־
THIS IS VERY VERY IMPORTANT................

TUESDAY J ANUARY 15TH 

ITAi MUST TAKE B'TUACH LEUMI AND MAS-HAKNASA TO BE PAID EITHER AT 
POST OFFICE OR AT OUR BANK - BARCLAYS DISCOUNT ON REHOV AGRON -
THIS IS VERY VERY IMPORTANT ... . ...... . . ... . 



ANNETTE MUST SEND SARIT (EITHER BY FAX - 244930) LIST OF GROSS 
SALARIES FOR:

MONDAY JANUARY 28TH

C. COHEN
D. MAROM
A. BOUGANIM
E. ALBEG
C. NAPADOFF

SARIT WILL THEN PREPARE SALARIES AND TOTAL BREAKDOWN OF COST TO 
EMPLOYER.

CHECKS WITH VOUCHERS WILL BE READY WITH ENVELOPES.

ANNETTE CAN SEND ENVELOPE TO ASHER TO SIGN CHECKS AND I AM SURE 
HE WOULD NOT MIND WRITING OUT CHECKS AND RETURNING TO ANNETTE.op
WHEN I RETURN I WILL-^gE INCOME TAX AND NATIONAL INSURANCE.
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Man, multicultural community tnd  not a purely 
political Of religious entity.

Further, they demanded that the Collegian 
hoit a mandatory workshop on Jewish oppression 
to inorease !•niitivity  to th• Jewish cultural 
experience.

A lto n  Buckholtz, 1 m*mbtr of tho U.*M«11. 
Jewish community and organizer of the rally said, 
“Th• two main things wc arc protesting are Jack 
of coverage by the Collegian ita ff  of Jewish 
cultural •Yanti and tom• lubtl• and not so subtle 
anti׳$emitic comments on the editorial page."

“Thera were vague reasons,*' according to 
Buckholtz, *4for the voting-down of the appoint- 
ment of a Jewish A ffairs editor, They said it was 
financial but wc !aid we'd accept th• position 
w ithout pay.

“The Lesbian Gay Bisexual Affairs editor 
d she’d split her pay in half to share with the 
ish A ffairs editor. Th• board of •ditori alio 

nt to split up the multicultural affairs groups 
general at the paper/’

Sandy M«nd«l of Everywoman’! Center spoke 
at the rally, saying, 4'Criticism of Israeli politics 
is not inherently anti-Semitic, but *nti«Semitc» 
will not be able to bide behind criticlim  of Israel. 
I'm here today to say we know the diffcrcncel” 

According to Sally Greenberg of ADL, “Anti-
Scmitltm h i t  bccom« the norm i t  tho Cell&giin.” 

Said an unidentified speaker at the rally, 
4‘No one can say anti-Semitism does not exist on 
American campuses. Look at the Dartmouth Col* 
lege newspaper, which included a quote from 
Hitler. Even in Springfield (Mass.), at Aba's 
Kosher Meat Market, there was anti-Semitic 
graffiti.44

Speakers also criticized the paper for ignor- 
ing major event! such 11 the assassination of 
Moir Kahanc on Nov, 5 and the fatal shooting of 
three Israeli soldiers and a bus driver Nov. 25.

Rabbi Perlmuttor of Hiliel said the Collegian 
has ignored cases of anti-Semitic graffiti on 
campus, such as when the words “ Dirty Jews” 
were painted on posters outside Hlilel,

Although the g raffiti story was reported to 
the Collegian last week, it was not mentioned in 
the paper until the day of the rally. Perlmutter 
laid this was evidence the paper responds to 
demands, rather than requests, from the Jewish 
community,

BAN ON KOSHER SLAUGHTER 
IN CANADA APPEARS THWARTED

lege n! 
Hitler.

HONORS

NEW YORK (JTA) ״  Edward Cohen of 
Scaridale, N.Y״ received the 1990 Fund for Rell- 
gious Liberty Award, presented by the American 
Jcwiih Congress.

NEW YORK (JTA) ״  The New York Awocia. 
tlon for N«w Americans received the 1990 Mas- 
Hansky Award from  the Hebrew Immigrant Aid 
Society,

TEL AVIV (JTA) — Professor Guri Ivanovich 
Marchuk, president l> f ~tbe~Soviet^Acadcmy of 
Sciences, was awarded an honorary^TBoptor of 
?hiloiophy degree from  T*J Aviv Univ

APPOINTMENTS

MONTREAL (JTA) -  B'nal Brith Canada 
believes that "for the time being" it has thwart- 
ed efforts by The Society for the Prevention of 
Cruelty to Animals to have kosher ilaughterlng 

.banned in Quobeo־־
 1 �- . . . . . .

The SPCA Is prepared to drop the conten- 
tioui kosher slaughtering clause from its proposal* 
to the government after a two*month battle,

But th• issue Is not dead and the fight could 
be renewed at any time, according to B4nai Brith 
President Marilyn Wainberg.

Wainberg quoted from a letter to the Quebec 
minister of agriculture in which the SPCA said it 
intends to raise the matter at a later date,

“We are happy that our organization hss 
convinced the SPCA to drop i t t  ritual slaughter 
recommendation for the time being," Wainberg

** T O T A L  P A G E .04 **

CLEVELAND (JTA) ** Shulamith Rcich Elster 
has been appointed chief education officer for the 
Council for Initiatives in Jewish Education.

STUDENT^ AT U-MAS&. IN AMHERST 
PROTEST NEWSPAPER'S POLI 
By Suxao Sherman 
Jcwiih Weakly _____________ —

SPRINGFIELD, Mass. (JTA) ״  Jewish stu- 
dents at the University of Massachusetts in 
Arnhem ire  us in arms over the u n i v e r s i t y  
newspaper, The Collegian, because of what they 
consider lack of coverage of Jewish cultural 
events, m isrepresentation of Jewish eulture within 
the pages of the paper and denial of equal access 
to tho Collegian,

According to the Jewish stud«nts, anti• 
Jewish stereotypes invoked within the paper have 
worsened the cffects of lack of coverage, but the 
Collegian !till denies any problem exists.

WhJJe they acknowledged the paper’s right to 
criticize Israel, the ituden tl said writers have 
repeatedly crossed the line into anti-Semitism, 
such a• in a recent editorial which accused Jews 
on campus o f using “economic coercion” to 
muster support fo r Israel.

Julia Serebrinsky, a Jewish Collegian staff 
person who hat been the only one to cover 
Jewish event! on campus, was suspended and 
threatened with loiing her job for signing a 
petition calling for editorial responsibility through 
more Jewish representation.

While the Collegian includes a Black Affairs 
page, a M ulticultural Affair* page, a Third World 
A ffair! page and a Lesbian Gay Bliexual Affairs 
editor, the Collogian Board of Editors voted down 
a proposal to establish a Jewish A ffair! editor by 
a margin of 7-1 on Nov, 26.

On Dec. 10, a noon rally with an open 
microphone form at wa! hold to address the con- 
cams in front of th • Student Union building.

SffltfiWrtft�! rtf • Mftrw>r ¥  1««m* f  >*»•*•

Statements of support came from different 
jroups on campus, including tho Student Activities 
Office, the Leibian Gay Bisexual Concerns Group, 
Everywomao’s Center, the Third World Caucus, 
the Anti-Defamation League of B’nal B’rith, the 
Dean of Faculty of H um anitiei and Rabbi Saui 
Perlmutter of the campus Hiliel Organization,

A group of concerned students then marched 
to the Collegian office with a list of demands, 
which included, besides a call for a Jewish A ffairs 
editor, that th • Collegian affirm  in policy and 
«ractioe tha t Jewish oulture 1! part of the U.•

JIii COMMUNITY NEWS REPORTER ·c.,,-,=.....,,,..,orfl'z.....-... :r:o~mm: 
'ffl/SHTl~/IHIOAGENCY • 3:nSEVENmNeNIJE · NEWYORK,NYfOOOJ.IJOfO ' (212)843-1890 

\'OL. 30 DECEMBER 21, tPPD NO, 5l 
HONORS 

NIW YOltl: (nA) •• Edward Cohen of 
Scar1d1lt1 N.Y., recolvod tht 1990 J'und (or Rtll• 
2!011• Llberty Awarcl, presented by tht Amtrloan 
Jcwlah Conarau, 

NIW YOII~ (JT.4) •• The New York Ah0Oh1• 
tlon {er N•• Amerlc101 rtoeivtd the 1990 M11-
lia111ky Award tram tbo Hobrow Imml1r1nc AIIS 
Society, 

M111. mllltloullural oommuol1y and not a purely 
pol1U111I 01 11ll1Ja111 entity, 

Furthor, thoy demanded that the Colloalan 
holl a mandatory workahop on 1cwiah opprcnlon 
to lnoro110 11n1ltlvlty to tll1 J,wlah cultural 
exp&rlenco. 

Al!Joll Buelcholtz .• member of tho U.•MIII. 
1cwl1b ~mm1111lty and or&anber ot the ra,lly Hid, 
"Th• ewo 1Mln thine, we ario prot~tlns arc Jack 

/_ TiL AVJV (JTA) - Prorcnor Our! lvanovlch 
Marchuk, protide-nt -or tlie- Soviet._Academy or 
Solen,is,, ..wu •wardoa- an-110 ~~~r of 
P.hl o oplty-d11re• tom T,J Aviv Ullf ... ,.~ 

ot cover11• by 1ho Collo1hn mff or lowleh / 
cultural 1vtnu and 1om1 1ubtl• aiid not 10 1ubtll 
lllll•kmltlo OOtllfflfllU on lhe editorial p11e," 

"There were "l&Ue re■aoru ," 1ccordl111 to 
Buckholtz, "tor the votlna·down ot the appolot­
mtllt or a Jewllh Affait1 editor, Thoy said it waa 
fln111ciJ1I b11r wo .aid we'd aca.pt tht po1ltlon 
with.out pay. 

I 

CLIVELAND (,JTA) •• Shulamhh Rckh Ehter 
bat been appolnted chic( education omeer for Che 
Council (or Inltl1tlve1 ln Jowbh Educ.lion. 

SPRINOFI2LD, Man. (1T A) •. Jowi1h stu­
dent, at tlle Unlver,lty ot Ma111chu1etU In 
Amh1ra1 art IID 111 arms nvcr tht unlvml IY 
newcp1por, The Colloal1n, because of wbat they 
coa1ld:11r l1ak of aovoraae or 1,wlah eullural 
events:, .atllrepreatntation or Jewish culture wlthlo 
the p11e, or the paper and dtnlal or equal acceu 
to tho Collo1l1D. 

AooordJna to th• J1wl1h 11udt1tt11 anti• 
Jewlell mmsotypu Invoked wlthln the paper have 
worttnod tho crreots •of laok or covcr11c, but the: 
Co1te1laa ltlll deniu aay problem uiats. 

Whlle they ackno..,.lcdaed the paper'• ri1ht to 
criticize llratl, th• atudtDII 11ld .-rltera havo 
r11pntedly cro11ed the llnc Into antl·Scmltlam, 
euoh •• In a r,cent editorial which ux:uaed Jow, 
on ~mpua or u1l111 "economic cotrelon" to 
muster aupporl for Ilrael. 

Julia Sor•brinaky, , Jewhh Collcalan atarr 
peraon who 1\11 bHll the only one to cover 
Jewlth evenu on campus, wa, 1u1pcnded and 
thrntcncd with lolln1 her job for 11anJ111 a 
p1dtto1D calling for editorial reapon1lblllty through 
more 1ewiah r11'rt1111catlon. 

While the Colle1l1.n locludcs a Black ,U(alr1 

"Tho Lesbian Gey Bisexual Affair& editor 
d 1ho'd 1plit her pay in half to 1h1rc with the 

• lsh Attain tdltor. Th• bo■rd or •dltor1 1110 
nt to split · up the multicultural arralra 1roup1 

In 1oner1l at th• paper." 
Sandy Mtn4tl of ~verywom1n'1 Center spoke 

at tho rally, 11yln1, "Crltlchm or llracll politics 
la not Jnherontly antl•Somhlo, but 1nll•Somlm 
wlll D01 be ablt to bide behlnd crltlolam ot hrul, 
I'm here today to ny we know the dlUcrcncel" 

Aocordlna to Sally Oreenber1 or ADL, "Anti­
Somlrl1m 1111 bcoomo tho norm 11 tho Colloalan," 

Said ID unldcntltlcd 1pe1k0r It the n!ly, 
"No oc11 can aay anll-Somithm doe, net ulsr on 
Amcrlcais c1m11uee1. Look &t the Dartmouth Col• 
Jes■ newapaper, which included a QIIOto frocn 
Hltlor. !von In Sprln1fJctld (Man.), 11 Aba'1 
Koabar Mt11 Market, there was tlltl-Stmltlc 
srarfltl," 

Speakcn allo crltlolzed the paper for Isner• 
ina major events auch u tho 1sa111ln1tlon of 
Moir Kahano on Nov, ~ and the: fatal shoo1lng or 
three Israeli soldiers ind I bus driver Nov, 2 ,, 

Rabbi Pcrtmullor or HIiiel add the Collcalu 
haa 1111.ored c11n or 1n1i-Somitic sr1m11 on 
campus, auch u when the word, "Dirt~ Jewt" 
wore painted on potters ouuldo Hll!•I. 

Althou1h the 1rafrl1l story was reported to 
the Col101l1n 1111 wook, ii wu not mcntlo11od In 
th1 papor until the day or the rally, Porlmuller 
Hid tbia wa1 1vidence th• paptr reapoAdl to 
domanda, ratl,er than roqucstJ, trom the hwleh 
aommunlty, 

PII•, a Multlcultural Affain p11e, a Thlrd World BAN ON XOSHIR Sl.AUGHTIR 
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MEMORANDUM

Dr. Seymour FoxTo:

F ron : Dr. Robert Abramson

z f  ^

Date: February 1� 1991 �®�, <"'� »{, J
Seymour:

I missed seeing you at the meeting of the Jerusalem Fellows which 
wfmit very well I wnnlri llkft to taka a mnmflnt nf ynnr timp tn s n o a ^ t  
that: the Mancie! Commission has a research agenda before it as a result of 
wha׳t has been happening to Israel over the last four weeks, My intuition 
tells! me that the sudden vulnerability of Israel, which is a reversal 0( its 
ima^e over the last twenty years as being Invincible will bring about a 
maj<j>r change in the Identity formation of a generation of Jews ranging 
frorri 25 down to the yet unborn. I wouldn't want to second guess what 
manifestations this will have. Indeed,. I think ,that It is Imperative that 
research be started on the issue immediately which will project what 
possible directions it might take and track these directions. Here Is a 
project of research for Jewish communities throughout the world, but 
from my prospective, clearly the United States and Israel. (My best guess 
is that it will take very different directions in each of these places). To 
put it one other way, the picture of an Invincible Israel which certainly 
much of the diaspora has lived off of, is no longer accurate or felt. This 
cou 
tanc 
and

Died with the fact that our children have been confronted with the 
ible presence of security measures within their synagogues, schools, 
JCCs has to have an effect that will perhaps be more than short-term. 

W h^t I think is not important. That we understand the change, if it takes
e, is important. Here is an Issue that says "darshani," both on a

theoretical and an ampirica( level.

We think of you and all our friends in Israel,

plac
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4r " 
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February 1991

A STRATEGIC PLAN FOR THE TRAINING OF JEWISH EDUCATORS

FOR NORTH AMERICA

GUIDELINES FOR PROPOSALS

I . Background

The field of Jewish education in North America is plagued by a 

severe shortage of trained and qualified educators for its 

numerous formal and informal settings. It is estimated that there 

are approximately 5,000 full-time positions for Jewish educators 

and another 20,000-30,000 part-time positions. At the same time, 

all training programs for Jewish education (outside of the Haredi 

sector) graduate together approximately 100 people per year —  a 

figure woefully inadequate to meet the needs of the field. 

Improvement is contingent upon a significant increase in the 

number of well-trained educators. This will include training for 

matters such as: competence in Judaica, proficiency in Hebrew, 

mastery of theory and practice of education. It is estimated that 

today less than one-half the educators in the field possess these 

qualifications.
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The Commission on Jewish Education in North America has developed

several recommendations to improve Jewish education. Among these

is the recommendation to Build the Profession. The Commission has 

identified the need to significantly expand the training 

capability as a cornerstone of its program.

II. The Assignment

A planning process must be undertaken to deal with the systematic 

development of pre-service and in-service training for Jewish 

educators for North America. The product will consist of 

alternative short, medium and long-term development strategies, 

their policy implications and plans for their implementation.

Recommendations might include strategies for the expansion of 

existing training programs; links with existing educator training 

programs at general universities; the use of Israel as a resource 

for training (the enlargement of existing programs and the 

development of new programs); recommendations for the creation of 

new and innovative programs; any mix of programs and more. The 

product will also include recommendations for the recruitment of 

candidates for training; strategies for dealing with the current 

shortage of faculty for training institutions; improvement of the 

curriculum of training programs; the financial aspects of the 

entire endeavor —  e.g., the cost of the above as well as tuition 

costs, student scholarships and fellowships.

Policy recommendations will deal with issues such as the
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relationship between pre-service and in-service education; the 

relationship of pre-service education to salary increases and to 

professional advancement; sponsorship of training - in particular 

in-service training: is this an activity appropriate for the

bureaus of Jewish education, for individual schools, for 

community centers or for national organizations and training 

institutions? What is the most appropriate role for Israeli 

institutions in this area —  what kind of partnerships should or 

could be built? What incentives should be made available to 

encourage participation in in-service training?

III. The Plan

The planning process will include the preparation of a map of the 

field of training, including an overview of current training 

opportunities in North America and in Israel, in both Jewish and 

general institutions. Parts of this map are already available, in 

particular as regards pre-service training. Mapping the current 

availability of in-service training programs is a more 

complicated assignment because of the wide variety, geographic 

distribution and local nature of much of this training. Relevant 

institutions such as JESNA, for education in formal settings, and 

the JCC Association for education in informal settings, bureaus 

of Jewish education, the training institutions in the United 

States and in Israel, the WZO education departments, will all 

need to be consulted on the scope, content, guality and 

availability of training.
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The map will offer a picture of the current resources available 

for development, and will help identify both challenges and 

opportunities. Key issues facing the training of educators will 

be identified and analyzed as part of this effort. E.g., how will 

faculty for training programs be recruited and trained; what kind 

of specialized programs must be developed (education in informal 

settings, senior personnel) and where (at general universities,

in Israel, etc.).

A detailed needs assessment will be prepared. This is a 

complicated assignment since not much exists in most areas, and a 

great deal is probably reguired for all. How much pre-service 

training and of what kind is reguired (e.g., the field presently 

needs ,,X" early childhood teachers and will need "Y" more within 

five years). For in-service training, teachers of subjects in 

Jewish schools —  Hebrew, history, Bible, prayer, etc. —  

probably need to be involved in regular, systematic upgrading 

programs. New programs are probably reguired for informal 

educators who are now faced with the challenge of intensifying 

the role of the JCCs as Jewish educational institutions. The need 

of faculty for training will have to be addressed for the 

different assignments. Faculty for in-service education is 

probably more readily available than faculty for pre-service 

education.

Alternative strategies for development will be designed. In order 

to inform the staff's analysis, key actors (lay leaders, heads of 

training programs, experts in the fields of Jewish and general
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education, members of the CIJE board, others) will be

interviewed. The purpose of these interviews will be to identify 

the problems, the ideas and the visions that should inform the 

development of the field and will lead to preferred policies and 

directions for development.

Because the issue of training is so massive an undertaking, the 

setting of priorities will be a particularly important 

assignment. With what segment of the field should we begin, with 

teachers of Hebrew or teachers of history? Should we concentrate 

on didactic skills or on the commitment of teachers to Jewish 

values? What will be the respective scope of efforts in the area 

of pre-service and in-service training?

Recommended policies for development need to be spelled out and 

must include the anticipated outcomes, required resources --

human, financial, organizational -- and the time frame. The 

various recommendations must include detailed implementation 

plans. The plan must allow the CIJE to select the appropriate 

policies and to have a clear picture of their implications.

A steering committee will be set up by the CIJE to review 

planning proposals and to guide the planning process.
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Mandel Instiמנדל מכון tute

F o r  the Advan ced  Study and D e v e l o p m e n t  o f  Jewish Educat ion

B oard o f  D irectors 

(in  fo rm atio n )

January 6, 19 91M orton L. M andel 
Chairman

Dr. Jonathan Woocher 
Laromme Hotel 
Jerusalem

Dear Jon,

We are very happy to welcome you to Jerusalem and hope 
that you will find the coming days fruitful, 
challenging, and worth the effort of yet another trip.

We are enclosing some background materials —  all of 
which you are familiar with. We thought they might 
provide a useful basis for our work. They include the 
background materials to the 6 Commission meetings, and a 
mission statement for the CIJE prepared by Steve 
Hoffman.

In addition, you will find a schedule and some phone and 
fax numbers that may be useful.

A ride will be available tomorrow morning at 9:55 from 
the Laromme to the offices of the Mandel Institute.

Marc Bescn 
Australia

Ja im e  C onstantine!  ־

Mexico

Isaac Joffe 

South Africa

Felix P osen 

England

E sth er L eah R itz 
U.S.A.

G arry  S tock 
Australia

S e y m o u r Fox 
President

A n n ette  H o ch stein  
D irector

Best regards,

Seymour Fox 

Annette Hochstein
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