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MENORANDUN

O3 Steven Hoffman
FROM; sShulamith Elster
RE: Space/CJIF

DATE: February 26, 1991

1, Met last Friday with Harold Adleir. A copy of my letter to him
fellows for your informatiom. He had some good suggestioms
regarding telephone systems and computer linkages. He alse asked
about how CJF's administrative service might help us - everythimg
from payrell and benefits, to reproductiom, mailimg and the like,
More on this later.

2., Played "telephone tag" this week with Judith Ginzbery for three
days last week and finally spoke with her this morminy. She wants
to know what the story is re: shared space. She has been told by
JESNA that we will be sharing reception and conference space and
possibly a joint receptionist/telephone operator with JESNE.

I don't know her - beyond our conversation - but my sense is that
she is very frustrated by her inability to get am answer to her
imguiries. She says that CJF may not be taking her seriously in
that she has not been consulted furthermore she has a wonderffml
architect that she would like to use. She's likewise frustrated
with JESNA. They have provided temporary and not wonderfuwl space
over the past few months but she says they can't say anything more
about the space and the timetables,.

I think she called me as her 'last best hope" for some resoclutiom—
or clarification of what is happemnimg. I told her that I spoke with
Harold Adler on Friday. She had heard that I was "sighted” lookimg
at the space and I imagine that this was unsettling in some
additional way.

QUESTION 1: Is there an official position on the shared space
issue? Has there always been a plan te share space? with
Covenant/Crown? with JESNA?

QUESTION 2: Who'"s on first? How and when will thig decisigm
ba made?

Covenant/Crown needs/wants 1,000 square feet*.. she alse has her
eye on the windows! I can relax, there are more tham facing
beautiful Lafayette Street!l

3., Attached is an outline of our space needs as I see them. Please
review and let me know what you thimk. We can them use this as the
basis for discussions with CGJF and the architect and £further
planniig regarding equipment and furpishings,, censider thig

DRAFT .



4., Alse attached is a timetable based on the availability of the
space now oceaupied by Israel Bonds. Comments, please.

On another matter:

I will assume that you recaived the revised Positiom Descriptiimm:
Planning Director and unless 1 hear from you by the end of the
week, I will assume that this is what we send out to interested
candidates/and assorted people who have been in touch regarding the
positiom.

Attachwentts:
DRAFT #1: Space needs
Timetable

bee: Annette Hochstein



NENORANDUM

TO: Steven Hoffman
FROM: Shulamith Elster
RE: Space Needs

DATE: February 26, 1991

DRAFT #1:
Space Needs of Council for Initiatives in Jewish
Education at Council of Jewish Federatioms
730 Broadway
New York, New York 100032

Assumptiom: 1500 square feet currently occupied by Israel Bonds
Coat closet

Seating for guests
Appropriate lighting

Receptionist Desk/Work Station
Desk chair
Telephone
Computer for ¢lerical tasks
Lighting

Executive Director's Office
Desk
Desk chair
Shelving/bookcases/files
Conference table and chairs((6-8)
Telephone
Computer
Lighting

Education Officer's Office
Desk
Desk chair
Table and chairs ((6)
Shelving/bookcases/files
Telephone
Computer
Lighting

Planning Directer's Office
Desk

Desk chair
Shelving/bookcases/files
Telephone
Computer/Printer
Lighting




Desk chair

Seating ((2)
Shelving/bookcases/files
Telephone

Computer

Lighting

]

Desk/work station
Desk c¢hair

Pliles

Telephone
Computer/Printer

Con ngce Room
Conference Table ((1D-12)
Additional seating
Chalkboards or other presentation boards
Cabinets for conference room supplies
Special outlets for VCR or other equipment
Special telephone equipment for speaker phones/comferemce calls
Lighting

Phone lines to be determined based on anticipated usagge.

Phone extensgioms:
Receptionist
Executive Director
Education Officer
Planning Director
Associate
Secretary
Conference Room



MENORANDUM

TO¢ Steven Hoffman

FROM: Shulamith Elster

RE: Office Space/Timetable
DATE: February 26, 1991

Based on my conversation on Friday, February 22nd with Harold
hAdler, we should assume that it will be AT LEAST four momths before
the space currently occupied by Israel Bonds will be available for
renovation for our use.

During this period of time, I think we should adopt the followimg
planning calendar:

Mareh Clarification of relationship with JESNA/Covemamt
re: shared space

Agreement on CIJE space needs

Negotiations with CJF re: terms
charges, responsibility for renovatiems,
choice of architect, responsibility for
construction bids and contracts and supervisiam
of work on site

April Meeting with architect
Preliminary drawings
Proposals on furnishimgs, office equipmenit,,
computers, telephones

May Final approval of architect drawings
Bids received/contracts let
Decisions on furnishimgs, office equipmemt,
computers, telephones

June Orders placed in time for delivery whem renovatioms
coempleted

Israel Bonds office move completed
Space available for rencovatioms

July Renovations underway
Decision about temporary space for staff

August Renovations cempleted
Delivery of furnishings and equipment
Office set-up

September Chanukat Ha-bayit Celebration for Board and Senier
Policy Advisors



Mandel Institute Projects

2. Consultation with the CUE

Project Leaders: Seymour Fox and Annette Hochstein

Project Description and Purpose:

The Mandel Institute was asked to undertake an ongoing consultation effort with the Council
for Initiatives in Jewish Education in North America. The purpose of this project is to assist
the CUE in planning its work, to advise on the launching of the various elements of the

recommendations of the Commission on Jewish Education in North America, and to help in the
ongoing monitoring of the work.

The project includes: \ A

* meetings, teleconferences, seminars, and informal contact with CUE staff;

* specific assignments such as the preparation of working papers;

] n 0

* advising on monitoring, evaluation and follow-up;

* assistance in staff training, in particular staff planners;

* participation in board, advisory, and staff meetings as required;

* working with members of the board of the CUE.

Timetable: One year.

Staff: Seymour Fox, Annette Hochstein, Daniel Marom

0 3
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Tel: §72-2-662 296; 668 728

Fax: 972-2-699 951

Facsimilie Transmissiom

?0‘ Ms. Ginny Levi Pats_ Febrvuary 11, 1991
Annette Hochstein & Alan Hoffmanm
From: No. Pages: G

Fax Number: Q14 - 3&1- GAL Y

Dear Ginmy,

Could you see that Steve Hoffman receives this this merming;.. We
have ceombined the pre-service and in-service assigmmemtss.. This
Wwas done for theoretical reasoms, namely our commitmemt te
eontinuity between pre-service and in-service educatiem. If in—=
service educatiom is thought of as a discrete activiity, the
assignment becomes so massive so that it is counter-preduxttiive..
If on the other hand the teacher who graduates a training program
is viewed as beginning a systematic on-the-job training pregmram,
We can think of training in different terms..

With best regards,

Annette Hochstein and Alan Hoffmann




CIJE PLANNING SEMINAR
January 1, 1990
Dear Seymour,

This 1is my attempt at describing the CIJE Seminar as it emerges
from our collective thinking. I would like to write it as 1if the

seminar were taking place tomorrow.

A. Desired Outcomes
1. SHH and SE should leave having a clear sense of
a. the work to be undertaken during the coming months or
the total year; X I .
| e A P \
b. the nature of the overall CIJE endeavor; /
c. resources available to them in order to accomplish

their task (both resources here and resources there);
d. an understanding of what we will be doing for them;

e. a feeling of being in charge, empowered to do things

that they can do.
2. AR and JW should

a. agree or feel good about their own role — for us to

begin to define before they come;

b. should feel in agreement with the thrust of the work;
and
C. should feel less threatened/less hostile.



3.

For all of us, we should have a clearer understanding of the

content of

What

C.

In

/ * jtvwJIaaX j

a. jthe-"Reanirte®™cff the educational content involved;
b. priorities in the work of the CIJE;

c. a workplan; and

d. agreement on a next seminar and perhaps

contribution for the whole year.

Content

should we cover during the seminar?

Lead communities

a. Content (what is a lead community)

b. Process (How do we select; how do they work)

Strategic Planning

a. What
b. How
c. Who

Community Support -

Building the Professio%i , N .
CIJE *y ~\Aq
Research o’ CTX"- o]

How will we work?

order to achieve the outcomes described in the

our

first



paragraph, we will have to follow a didactic method that ensures

participation and ownership, as well as a probably painfully

gradual imtroduction of content.

The & sessions ({@xcluding working lunches and workimg dimmers)
may be divided as follows:

1. SEH imtroduces the seminar and presents the CIJE paper.
Optimally, we will have spoken to him and have suggested tha‘%ﬁe
add the lead communities to his paper. The first sessiomn should
be his presentation of his view of the work, based on his paper,
and a discussion of the tasks implied. In other werds, in their
view, what needs to be dome. I suggest that in parallel and
throughout, either Danny Marom and Mark Rosensteim, or I, keep am
ongoing list of tasks to be done, perhaps according te our usual
categories: building the professieon, community supperdt, researdh,
overall planning, lead communities and the CIJE (we must inelude
the CIJE because issues of governanece and strueture are beund to
be discussed). The ongoing 1list of tasks sheuld be put en a
visible beard =— in other words, we will use maybe five e¥ six
pages in order te keep in frent ef those present the 1ist ef the
taske., We should then, very guiekly, get te a situation where we
have on the beoard in frent eof everybedy perhaps as early as by
the first luneh, a 1list that is Ret altegether very different
from our implementatien 1list (@nd what do we de if it is very
different?) ..

That Llist sheuld then be diseussed and cempleted, which may forhm
all oF part ef the secend sessiep (the whele ERiRg Way be covered
in €the first sessiom) .



Logistical Notes

1. The drafting of the 1list and its placing in an organized
fashion under the above categories in front of the participants
should be done during lunch.

2. I am suggesting that lunch be used to introduce outside
elements, such as presentation of what we think are resources.
The first lunch may be a meeting with Zeev Mankowitz; the second
lunch may involve a couple of people from Melton -- I am
discussing with Alan his participation in the seminar; he wants

to participate extensively.
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DRAFT DRAFT DRAFT

STRATEGIC PLAN FOR THE DEVELOPMENT OF LEAD COMMUBITIES

SOME ISSUES TQ BE CONSIDERED

I.. BBACKGROWND

The Commission on Jewish Education in North America decided to
recommend the establishmemt of 3-5 lead commumiittijess.. Lead
communities are model communities whose purpese it is to
demonstrate what can happem whem there is am infusiom of
outstanding personnel inte the educatiomal system, whem the
importance of Jewish education is recognized by the community and

its leadership, and when the necessary funds are secured to meet

additional costs.

These "Lead Communities" will provide a leadership funectiom for
other communities throughout North Americea.. Their purpese is teo
serve as laboratories in which te diseever the educatieomall
practices and peliecies that werk best. They will funetiem as £he
testing places for "best practiceess"l == exemplary or excellenit

pregxams = in all fields ef Jewish edueatiem.

BEach ©of the Lead €Eemmunities will engage in the preocess of
redesigning and improving the delivery eof Jewish edueatiom
threugh a wide array of intensive programs.



Through a feedback, evaluation and monitoring system, innevatien

developed in Lead Communities will be diffused througheut the

country..

II. THE ASSTIGNYENT

A planning process must be undertaken to deal with the systematic
development of lead communities. This process should be guided
by a sub-committee of the CIJE and staffed by educators and

planmerss. The product of the planning process should include:

1. A deesmrippttiom of alltemnettive conoEeptioms of aa llemdl

commumity. Two models have already been discussed (@ppendix

A) .

2. A re-examination and amplification of the assumptioms upon
which the concept of lead community is based and a
recommendation as to which are to guide the work with lead

communities ((see Appendix B) .

3. The development of criteria for the selectiom of lead

communities including visiting teams.

4. A decision om tihe method for the selection of llead

communities ((public announcemart:,, whe will decide, when) .

5. Suggestions as to the kind of local mechanism needed in the
community for work with the CIJE, towards the establishment

and maintainemamce of the lead commumity. Prepare assessment



10.

11.

=— diaghnesti€ Ee6ls =- te assist communities in self-study

(the preparation of a local “educational profile")..

Establishment of a program for the developmemt of
"mortfolios™” of best practices ((recruit staff to develop
portfolies, possibly locate these staffs at institutioms

throughout North America))..

The development of rosters of experts for work with the
communities in each of the programmatic areas (e.g.,

supplementary schoel, day scheel, etc.).

Design relationship between lead communities and continemtal
and regional imnstitutions ((the denominatioms and their

training institutioms)) for the purposes of traimimg amd

consultaticm.,

Prepare recommendatiomns for the developmemt of community

leadership to guide and support the lead commumiityy..

Start ongoimg processes of buildimg comtacts with
foundations interested in supporting specific categories of

imnovative programs.

Establish a mechanism to maintainm a monitorimg-feedback-leoep
and to guarantee ongoing evaluatiom of program (im

partnership with the CIJE).



12,

13..

Recommendations concerning modes of diffusion of findimgs
eoncerning the impact of programs in lead commumiitiiess.,
Include relationship and method of commumicatiom betweem
lead communities and interested commumitiiess, institutioms

and organizatioms -- during the period whem ideas and

programs are being developed.

The preparation of alternative scenarios of how a lead

community would work ((zee Appendix C).



Appendix A

Lead Communities: Two Possible Models

The lead community could be an entire community where all
the imstitutions involved in Jewish educatiom are invited to
joim. One to three such comnprehensive sites could be
established.. Each site would have to guaramtee the
participation of a minimum number of its institwtiers. It
might be determined that a substamtial proportiom of all the
Jewish educational institutions in the community ({(e.g.. the
early childhood programs, the supplementary schools, the day
schools, JCCs, Judaic studies pregrams at local

universities, adult educatiom programss, etc.)) would be

needed to build this version of a lead commumityy..

Several lead communities could be established with each of
them taking different cuts into Jewish educatiem. This could
be a2 cut by ages ((¢.g., elementary schooll age), by

institutions ((e.g., all the day schoolls)),, or seme

combination of thege approaches. If, for example, three lead
communities decided te cencentrate on early ehildhend), Ehe
supplementary scheel and the day seheell, three others on the
high scheel and cellege=age greups, and three mere em JECss,
summer camps and Israel Experience preodgrams, a sighpificamk
pertien ef the map of Jewish edueatiomn weuld be eevered.



A. Werking Assumptions

The concept of the Community Action Site is based on several assumptions.
I. LOCAL INITIATIVES

The imitiative for establishing a Community Action Site shouid come from the focal
community and the key stakeholders must be fully committed to the endesvour. The
community must be willing to set for itself the highest possible standards and guarantee the
mecessary funding for the project. The community selected will have to develop a loedl

mechanism that will play a major role in the initiation of ideas, the design of programms amdl
thelr implementation.

2. LEARNING BY DOING

The motion of a Community Action Site assumes that it is possible to demomstrate effective
approaches to problems in a specific community which can then be replicated elsewhere.
Sigmiificant questions concerning imnovation and implementatiom, such as what elemerntss
sivowld be imcluded and how they should be combined, can omly be resalved in rexiMiife

sittwations, through the dymamics of thinking about implementation, and in the process of
impliementing.

.
N



3. BESTPRACTICE

Best practice will be an important resource for the work of the Community Action Site.
Examples of best practice in Jewish education, suggested by the national denominational
bodies, their training institutions, educational organizations, JWB, JESNA, CJF, and other
relevant groups, together with the staff of the facilitating mechanism, will be brought to the

site, integrated in a complementary way, and adequately funded, thus significantly increasing
their impact.

4 CONTENT

The educational program in a Community Action Site will be guided by a carefully
articulated philosophy which reflect deliberations concerning educational goals and the
means for accomplishing them. Local institutions working with the denominations, JWB,
JESNA, the facilitating mechanism and others invited to participate, will produce
background papers on the philosophy that should guide the work being done. These papers
should address the problem of translating the particular philosophy into curriculum, as well
as describe the texts to be studied and the teaching methods.to be used. They will also help
guide the evaluation of the program.

5. ENVIRONMENT

The Community Action Site will be characterized by innovation and experimentation.
Programs will not be limited to existing ideas, but rather creativity will be encouraged. As
ideas are tested, they will be carefully monitored and will be subject to critical analysis. The
combination of openness and creativity with monitoring and accountability is not easily
accomplished, but is vital to the concept of the Community Action Site.

6. EVALUATION

The work of the Community Action Site will have to be monitored and evaluated in order to
discover what can be achieved when there is a massive and systematic investment of
thought, energy and funding in Jewish education. The results of the evaluation will serve as
the basis for diffusion.

7. DIFFUSION

The results of work in a Community Action Site, and lessons learned from projects
demonstrated there, will be diffused throughout the North American Jewish community and
to other interested Jewish communities in the world. This will require thorough
documentation of all aspects of the work.



/7 {?W \X ¢
An Example of a Community Action Site at Work

Affrer establishing criteria for the selection of a Community Action Site, the board of the
facilitating mechanism will consider several possible communities and choose from amomg
them. A community that is selected will create a structure to work in partmership with the
facilitating mechanism. If a local commission already exists, it might serve as that structure.
Together they will conduct a study of the community to learn about the market for Jewish
education (e.g. how many people are involved, what they want); the nature and status of the
personnel; the lay leadership of Jewish education; the current level of fundimg for Jewish
education, etc. A preliminary plan would then be developed. Below are some of the

elements of a plan which could serve as examples of the work that will be undertaken in a
Community Action Site.

1. PERSONNEL

The study might show that there are currently 500 filled positions (formmal and informal,
full-time and part-time) in all areas of Jewish education in the commumity. The study would
also identify the gaps that exist—the positions that need to be created and filled. The
denominations (their organizations and training institutions) and others will be invited to
join in developing a plan for recruiting, training and retaining personmel.



a. RECRUITMENT

All of the recommendations related to recruitment in the Commission’s report, and the
results of the natiomal recruitment study that will be undertakem, will be reviewed and the
Community Action Site would act on those recommendations. Some examples:

Recruiting appropriate college students (good Jewish backgroumd, commitment to
Judaism) from the local universities, and contracting several years of work in the
supplementary schools, day schools and JCCs in the communmiry.

Recruiting people interested in changing their careers.

Encouraging general educators in the community to retoel themselves for positioms in
Jewish education.

Bringing a number of outstanding educators from outside the commumity in to assume
key positions (e.g. three Jerusalem Fellows, four Senior Educators, etc.).

Recruiting personnel from among the membership of various national organizations and
building a program to prepare them to work in the field.

Canvassing the retired 'population in the community to recruit appropriate candidates
for work in Jewish education.

b. TRAINING

In addition to preparing people who are new to the field, every persen in the educational
endeavour would be involved in in-service training. Some examples:

All avocational teachers would be assessed in terms of their current knowledge and their
potential and a program to advance them would be designed.

All professional teachers, prineipals, and informal educators would be involved in some
continuing edueation planned jointly by the natienal and local mechamiigms.

Special fast-track programs would be developed for retrainimg general educators or
career-changers who are moving into the field of Jewish education.

The Community Aection Site might be adopted by a eonsortium of traimimg institutions,
with eaeh institution undertaking a specific assignment. The training institutioms, the

local universities, institutioms in Israel, and any other relevant players could be invited to
participate.

Lay leadership training programs might be established.



€. PROCH Eais N KU TLWES L \

As g result of the community study, a new map of the Jewish educatiomat needs in the
community would be developed. This map might include, for example, three fuli-time
positions for special education; several positions for experts in early childhood educatiom;
two teacher-trainers; specialists in the teaching of Bible, Hebrew, History; an expert on the
use of Israel Experience programs; consultants on Jewish programmmimg for the JCCs;
several adult educators; several family educators, etc. To respond to these needs, it might
be determined that a 10% increase in the number of positions in the commumity is required.
This could include introducing more full-time positions for people curremtly working

part-time. This map would be the beginning of a new conception of the profession and
would develop with time.

Accompanying the map would be a description of the traimimg, salary, bemefits and status
appropriate to each position. Thus, a Bible expert might earn the same salary and be granted
the same status as a principal. This would expand the possibilities of advancement in Jewish
education beyond the conventional linear pattern of teacher, assistant primcipal, primcipal.

d RETENTION

The issue of retention would-be addressed in light of the results of the community studly.
The study might point to the need for improving the relatiomship between lay boards and
educators; the need for better compensatiom, the need for sabbaticals, trips to Israel as well
as on-the-job training for teachers. The local mechanism will have to determine the

conditions that are necessary to retain good people in the field and deal with them:
accordimgly.

2. COMMUNTYY-ITS LEADERSHIP, FUNDING, AND STRUCTURES

From the onset of the Community Action Site, the appropriate commumity leadership will
have to be engaged. These leaders, either the board of a local commission and its staff or
newly recruited leaders, will have to be involved in developing the plans of the Comnmumity
Action Site, overseeing them, monitoring them and responding to feedbadk. The cormpmumity
would have to either ¢reate its own evaluation program or subscribe to a national evaluation
program so that sueeess could be measured and appropriate decisions could be made.

Only if the community leadership is well-informed and totally committed will the necessary
funding and everall suppert be obtained for the work of the Commumity Action Site. A
partnership between the community’s lay leadership, educators and educational institutioms
must be created.

1o




3. AN EXAMPILE OfF AN INSTITUTION WITHIN A COMWIINITY ACTION SITE

The supplementary schools within a specific community are offered below as a hypothetical
possibility of how the national and local mechamisms would work together to implement

appropriate recommendations. Over time, such an approach could be introduced for all of
the institutions in a Community Action Site.

A taskforce, which could be composed of the top experts of various movememts involved in
supplementary education, might be created to join with the local structure in examining the
supplementary schools. Thhey would search for examples of best practice and invite those
who have developed them, as well as thinkers or theoreticizns in the area, to join in
deliberations on the supplementary school. Together, the national and local teams would

begin to plan an approach to improving the supplementary school which could include the
following:

¢ the elaboration of educational philosophies for the supplementary school;

o the supplementary school’s relationship to the synagogue, to informal educatiom, to
summer campimng, to trips to Israel, to family education and to adult education;

s legitimate educational outcomes of the supplementary school;

¢ the range of curriculum and the content that should be offered in the supplememntary
school;

e the methods and materials currently available that should be introducedt;

o the crucial problematic areas for which materials must be prepared e.g., methods for the
teaching of Hebrew. In such a case, one of the natienal institutions or research centers
might be asked to undertake the assignment immediatelly.

Each of the denominations would be given the opportunity and appropriate support (e.g.
fonding, expert persennel) to develop a plan including all of the elements listed abave, The
local and national mechanisms would review, modify and adopt the plam. Fundimg and
criteria for evaluation would be agreed upon. The appropriate training institutions would be
asked to undertake respomsibility for training the persenmel and would accompamy the
experiment as a whole. For example, for the Conservative supplememtary schools, the
faculty of the Jewish Theological Seminary of America and its Melton Research Center
might work with the staff of the mechanisms, helping them decide what materials should be
taught and developing a traiming program for the teachimg of this matetial. JTSA and
Melton faculty would be involved with sthe local supplementary schoels on a regular basis, to
monitor progress and to serve as trouble-shooters. -a

Although denominmations would work individually with their Comservative, Orthodiok,
Reform and Reconstructionist schools, there are some areas where all of the denominatioms



could work together. On issues such as the integration of formal and informazl education,
the use of the Israel Experience, family education, and possibly even in certain content areas
such as the teaching of Hebrew, combined effort could yield significant results.

Within a few years, we could learn what can be achieved when proper thimking, funding amd
training are invested in a supplementary school. We could also see how informal edweation,
the Israel Experience, family education and other elements could be combined to increase
the impact of the supplementary school. The extent of the success and the rate at which new
ideas should be introduced will become readily apparent when the Commumitty Action Site
is fanctioning.

The facillitating mechanism, in addition to its role in planring, evaluating and overseeimg the
entire project, would, as quickly as possible, extrapolate principles from the experience of a
Community Action Site to feed the public debate, leading to the development of pelicies om
issues snch as salaries, benefits, the elements of professional status, sabbatiicals, etc. These
policies, as well as specific lessons learned, would be diffused to other communmnities im Nortih
America.

Y-



DR AT DEAF T RPAKFE T

February 1991

A STRATEGIC PLAN FOR THE TRAINING OF JEWISH EDUCATORS
FOR NORTH AMERICA

GUIDELINES FOR PROPOSALS

T.. Background

The field of Jewish education in North America is plagued by a
severe shortage of trained and qualified educators fer its
mumerous formal and informal settimgs. It is estimated that there
are approximately 5,000 full-time poeitieons for Jewish educators
amd amother 20,000-30,000 part-time positieoms.. At the same time,
all traiming programs for Jewish educatien (ocutside of the Haredi
sector) graduate together approximately 100 people per year =- a
figure woefully inadequate te meet the needs ef the field.
Improvement is coentingent upen a signifieant inerease in the
number of well-trained edueaters. This will inelude trainimg fer
matters sweh as: competenee iR Judaica, profieiency in Helbiasw,
nastery of theery and practiee of education. It is estimated that
today less than ene-half the educaters in the field pessess these
G P O .-



The Commission on Jewish Education in North America has developed
several recommendations to improve Jewish education. Among these
is the recommendation to Build the Professiam. The Commission has
identified the need to significantly expamd the traimima

capability as a cornerstone of its program.

II. The Assignment
A planning process must be undertaken to deal with the systematic

development ©f pre-service and in-service trainimg for Jewish

educators for North Ameriea.. The praduct will consist of
alternative short, medium and long-term development strategies,

their policy implications and plans for their implememntation.

Recommendations might include strategies for the expansiem of
existing training programs; links with exiesting educator trainimg
programs at general universities; the use of Israel as a resource
for training (tthe enlargement of existing programs and the
development of new programs); recommendations for the ereatien ef
new and imnovative programs;; any mix of programs and mere., The
preduct will alse inecliude recommendatiens for the reeruitment of
candidates for tralning; strategies feor dealing with the ecurremt
shortage of faculty fer training institutieomy; improvement of the
curriculum 6f training pregrams; the finaneial aspeets of the
entire endeaver =— 6€.¢., the eost ef the abeve as well as tuitiom
€68ts, student schelarships and felleushimps.

Peliey recemmendatiomns will deal with issuwes such as the



relationship between pre-service and in-service educatien; the
relationship of pre=-service education to salary increases amd t®
professional advancement; sponsorship of training = in particular
im~service trainimg: is this an activity appropriate for the
bureaus of Jewish educatiom, for individual schools, for
community centers or for national organizatioms and traimimg
imstitutions? What is the most appropriate role for Israeli
imstitutions in this area —- what kind of partnerships should or
couwld be built? What imcentives should be made available to

encourage participation in in-service trainimg?

ITI. The Plan

The planning process will include the preparation of a map of the
ffield of trainimng, imcluding an overview of curremt traimimg
opportunities im North America and in Israel,, in both Jewish amnd
general imstitutioms. Parts of this map are already available, in
particular as regards pre-service traimimg.. Mapping the curremt
availability of in-service training programs is a more
complicated assignment because of the wide variety, geographie
distribution and local nature of much of this traimiing. Relevwamt
imstitutions such as JESNA, for education in fermal settings, amd
the JCC Association for educatien in infermal settingm, bureaws
of Jewish educatiom, the training institutions im the Uniked
States and in Israel, the WZ0 education deparEmayriss, will aih

need to be consulted on the scope, eomtemnty, guality and
availability ef t¥aining.



The map will offer a picture of the current resources available
for developmemt,, and will help identify both challenges and
opportumnities.. Key issues facing the training of educators will
be identified and analyzed as part of this effort. E.g., how will
faculty for training programs be recruited and traimed; what kind
of specialized pregrams must be developed (@dlucation in infoermal
settimgs, senior persemmel)) and where (@t general universitiess,

in Israel,, etc.).

A detailed needs assessment will be prepared.. This is a
complicated assignment since not much exists in most areas, and a
great deal is probably required for all. How muech pre-service
training and of what kind is required (e.g., the field presently
needs "X" early childhood teachers and will need "Y" more within
five years). For in-service traimimg, teachers of subjects in
Jewish scheels =- Hebrew, histery, Bible, prayer, ete. =-
probably need to be involved in regular, systematic upgrading
programs.. New programsS are probably required for informal
educators who are now faced with the challenge of intensifying
the role of the JCCs as Jewish educational institutioms. The need
of faculty for training will have te be addressed for the
different assigmments.. Faculty for in-service educatien is
probably more readily available than faculty for pre=service

educatiom..

Alternative strategies for development will be desigmed. In erder
to inform the staff's analysis, key actors ((lay leaders, heads of

training programs, experts in the fields of Jewish and general



educatiom, members of the CIJE board, others) will be
interviewed. The purpose of these interviews will be to identify
the problems, the ideas and the visions that should inform the
development of the field and will lead to preferred policies and

directions for development.

Because the issue of training is so massive an undertaking, the
setting of priorities will be a particularly importamt
assignment. With what segment of the field should we begim, with
teachers of Hebrew or teachers of history? Should we concentrate
on didactic skills or on the commitment of teachers to Jewish
values? What will be the respective scope of efforts in the area

of pre-service and in-service training?

Recommended peolicies for development need to be spelled out and
must imclude the anticipated outcomes, required resources =-
humam, financial, organizational =-- and the time frame.. The
various recommendations must include detailed implementatiom
plans. The plan must allow the CIJE to select the appropriate

policies and to have a clear picture of their implications.

A steering committee will be set up by the CIJE te review

planning proposals and to guide the planning precess..
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DEVELOPING A RESEARCH CAPABILITY IN NORTH AMERICA
SOME ISSUES FOR CONSIDERATION

1. The Commission on Jewish education pointed to the lack of

reliable data on Jewish education in North Americm. Its report
states:

"Tihere is a paucity of data about the basic issues;, and
almost no evaluation has been made to assess the quality an
impact of programs..

Because of this, decisions are taken without the benefit of
clear evidence of need, and major resources are invested
without sufficient monitorimg. We do not know what werks
in Jewish educatiom. We do not even know much about what
students know?at differemt stages of their educatiom.
There are not enough standardized achievement tests.. There
is not sufficiently accurate information on the numher of
teachers in the system, their gqualificatiems and their
salaries.

We also need more extensive investigation inte the histery
and philosophy of Jewish education in order te enrich the

creative process that will help design the Jewish educatiem
of tomorrow."™

As a result of its findings the commission adepted,, as one of its
five recommendations the decision to develop a research capabil-
ity in North Anmerica:

"A research capability . . . will be develeped at
universities, by professional research orgamizatiens, as
well as by individual schelaxrs;., They will create the
thecretical and practicall knoewledge base that is
indispensable for change and imprevememt. A comp:dhumxmﬂa
long-range research agenda will be ocutlimed. . ., .™

2. The staff of the Council on Innevationa in Jewish Education
(CIJE) suggested that a first step in the implementatien of this
decision would be to turn te a distinguished/outstamdimg
researcher and as them to map and assess the existing research
capability (people, institutiens, ferums, reseurces)) and then teo
recommend ways te bring abeut its develepment. The researcher
would work with an aetive steering committee or editerial
committee. The produet of this werk weuld be brought te the

Senier Peliey Advisors and then te the Beard ef £he CIJE feor
appreval.



a, The pool of researchers:

1. There is a growing, but still very small,, number of

peeple whe are actively, involved in research on Jewish
education in North America.

2. There is a group of academics in the field of general
education who are Jewish and whe have expressed great
imterest in Jewish education ((e.g. Gammoran and Pekarsky at
the University of Wiscomnsim; Sharom Finemam-Nemzer at
Michigan State Uniwversity).

3. There are researchers in general educatiom who are
Jewish, who might be recruited to the task (e.g. Henmry
Levin, an economist of educatiam, at Stanford University).

4, There are subject matter experts - professors of Judaica
primarily, who could be invited to contribute of their
expertise for Jewish education (le.g. Prof.. I. Twersky at
Harvard University)) ..

What cam #»e done and-what should be done in order to expand the
pool of"ihhidiwidinals who devote themselves to research in Jewish
education?

b. The Research Agenda:

1. There is a need to map out what research exists and what
its validity is. In the continuum from basic to pelicy
research there is a sense of enormous gaps in knowledge =
far beyond what is the situation in general educatien er in
other areas of social endeavers:. ((See appendix A = from
the background papers to the 5th Commission meeiting;.) These
gaps should be defined and decumemted..

2. Some early attempts have been made to definme the agenda
of research for Jewish educattiem. The problem is that
these attempts often consist of extensive lists eof peasible
research topics. There is a need for a reasomned agerda..
Researchers and other experts should be inveolved in thimk-
ing through the needs and prioritizing them in light of
what is already available, what will make a differemcs:, and
what is most urgent.

3. The researcher whe will undertake thig assignment will
need to consider the situatioen in several areas of endeav-
or. From that of statistical data ((profile of the teaching
force) to the guestien ef indicaters ((hew are we impreoving
knowledge and skille this year?); frem that eof the eccnom-
ics of Jewish educatien (what is the true relatienship of
tuitien to day-seheel attendamce; hew mueh dees it cost to
run an edueational institutions; what are alternative medes
of finaneing educatiem?); te that ef the eutcemes of pro—-
grame (hoew effective has this innevative = er ongeimg
pregram been?).



4. In the area of curriculum there are examples of attempts
at preparing the use of subject matters for curricullum.
Hewever in general the curriculum for Jewish educatiom im
both formal and infermal settings 1s underdeveloped and -
except for the Haredim = lacks a contemporary historical
and philesephic foundatiom. Most settings work withowt
either an overall syllabus or set curriculls. Programs oftem
depend on the ingenuity of individual educatemrs.

5. Needs, desires, expectations -- the market —- have not
been addressed: what do parents want for themselwves and for
their children; what do students wamt, what do rabbis and
lay people want? What is the fit between what exists and

what is wanted? Do the Jews of North America have the
education they want?

®%. What are the policy implications of any of the abowe -
and many additional questions?

¢. The assignmemt:

aT—The researcher should undertake his assessment om the
state of research in Jewish education and work together
with a steering committee or editorial commiltteses.. The
product of this work should consist of a paper that will
offer an overview and assessment of the curremt state of
research in Jewish educatiom, guidelines for am agenda, and
suggestions concerning the development of existing amd
perhaps new settings where research will bke undertakem.. The
work should take about 6 months to completss.

b. This paper will be presented to the Senior Pelicy Adwi-
sors and to the Board of the CIJE for discussieom amd
recommendations for actieom..

c. The CIJE will involve the appropriate foundatiems in
this process with a view of securing funding for the dewel-
opment of research oppeortumities. It will decide whether
the research endeavor will be the domaim of one single
foundation or whether geveral foundatiems will be ap—
proached for specific elements of the plam, censistent with
each foundation's interest.
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6. Research

I. Background

There is very little research oa Jewish education being carried out in North America. As a
result, there is a paucity of data; too little is known concerning the basic issues and almost
no evaluations have been undertaken to assess the quality and impact of programs.

Because of this, decisions are made without the benefit of clear evidence of need; major
resources are invested with insufficient evaluation or monitoring. We seldom know what
works in Jewish education, what is better and what is less good, what the impact of programs
.s. The market has not been explored; we do not know what people want. There are not
enough standardized achievement tests in Jewish education; we do not know much about
what students know”™ We.do not have accurate information on how many teachers there are,
how qualified they'are; what their salaries are.

Various theories and models for the training of educators need to be considered as we
decide what kinds of training are appropriate for various types of educators. The debates in
general education on the education of educators need to be considered in terms of their
significance for Jewish education. A careful analysis of the potential of the existing training
institutions would help us determine both what is desirable and what is feasible.

More extensive investigation into the history and philosophy of Jewish education would
inform our thinking for future developments.

We are also in need of important data and knowledge in areas such as the curriculum and
teaching methods for Jewish schools. For example, the teaching of Hebrew needs to be
grounded in research. The various goals for the teaching of Hebrew should determine the
kind of Hebrew to be taught: the Hebrew of the Bible, of the prayer book, spoken Hebrew,
Hebrew useful on a first visit to Israel, and so on. These decisions in turn would determine
the vocabulary to be mastered, the relative importance of literature, of grammar, etc.

The potential of informal education has not been researched. Summer camping appears to
make a difference. Is this really so? If it is, how can its impact be increased by relating it to
the education that takes place in the JCCs and in schools?

Adult education is also an area that needs to be researched. How could we best reach out to
the many Jewish adults who might be interested in Jewish study but are not involved in
existing adult education courses? What are the varied needs of different audiences of adults
and what kinds of programs would meet diverse needs and learning styles?



The sole of Israel as an educational resource hias not been studied adequartdiy. It plays too
small @ ol in the-curriculum of Jewish schools. There is a shortage of educational matenitdks
and literature about teaching methods for this topie.

We need research in order to allow decision-makers to make informed decisions. We need
it, 100, 1@ enrich our knowledge about Jewish education and to promote the creaiive
processes that will design the Jewish education of tomorrow.

II. Recommendations

The Commission recommends the establishment of a research capabillity in North
America to develop the knowledge base for Jewish educatiom, to gather the necessary
data and to undertake monitoring and evaluation. Research and development
should be supported at existing institutions and organizatioms, and at specialized
research facilities that may need to be established.

Hhy
N
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STRATEGIC PLAN FOR THE DEVELOPMENT OF LEAD COMMUNITIES

SOME ISSUES IQ BE CONSIDERED

I.. PBAKIRRGOIND

The Commission on Jewish Education in North America decided to
recommend the establishment of 3-5 lead commumiitijess.. Lead
communities are model communities whose purpose it is to
demonstrate what can happem whem there is am infusiom of
outstanding personnel into the educatiomal system, whem the
importance of Jewish education is recognized by the community and
its leadership, and when the necessary funds are secured to meet:

additional costs.

These "Lead Communities™ will provide a leadership functiom for
other communities throughout North America.. Their purpose is to
serve as laboratories in which to discover the educatiomall
practices and policies that work best. They will function as the
testing places for "best practices" —-- exemplary or excellemt

programs —— in all fields of Jewish educatiem.

Each of the Lead Communities will engage in the process of
redesigning and improving the delivery of Jewish educatiom

through a wide array of intensive programss.



Through a feedback, evaluation and monitoring system, innovatiom
developed in Lead Communities will be diffused throughout the

country.

IT. THE ASSIGNMENT

A planning process must be undertaken to deal with the systematic
development of lead communities... This process should be guided
by a sub-committee of the CIJE and staffed by educateors and

planners. The product of the planning process should includi:

1. B desoriptbioon off alltegmedtiee cxorycegittidanss off aa lead
community. Two models have already bheem discussed (Appendix

A) ..

2. A re-examination and amplificatiomn of the assumptioms upem
which the concept of lead community is based amd a
recommendation as to which are to guide the work with lead

communities ((see Appendix B).

B.. The develepmamt of criiteniia forr the sebegtiion off lead

communitiee including vigiting teams.

4, B dieecdissijogn on Bhree meddiedy forr thee sadlectipen ofr Lead

communities ((publie anpouncement, whe will deeidn,, when).

5, Suggestiens as teo the kind of leeal wmechapisn Reeded ip Ehe
community for werk With the 6IJE, tewards the establishment
and maintainenanee of the lead cemmupity.. Prepare assesswenrt



10..

11.

=~ diagnostie toeols =-- to assist communities in self-study

(Hhe preparation of a local “educational profile%).

Establishmemt of a program for the developmemt of
"portfolios" of best practices (recruit staff to develop
portfoliess, possibly locate these staffs at institutioms

throughout North America).

The development of rosters of experts for work with the
communities in each of the programmatic areas (e.g.,,

supplementary school, day schoeol, etc.).

Design relationship between lead communities and continemtal
and regiomal institutioms ((the denominatioms amd their
training imstitutioms)) for the purposes of traimimg anmd

consulitatiom..

Prepare recommendations for the developmemt of community

leadership to guide and support the lead commumiity..

Start ongoing processes of buildimg contacts with
foundations interested in supporting specific categories of

imnovative programss.

Establish a2 mechanism to maintain a monitorimng-feedback-loop
and to guarantee ongeing evaluatieom of program (im

partnership with the CIJE).



12..

13..

Recommendations concerning modes of diffusiom of findings
concerning the impact of programs in lead commumitiiess..
Include relationship and method of communicatiom betweem
institutioms

lead communities and interested commumitiess,

and organizatioms -- during the period whem ideas and

programs are being developed.

The preparation of alternative scenarios of how a lead

community would work ((see Appendix C).
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A STRATEGIC PLAN FOR THE TRAINING OF JEWISH EDUCATORS

FOR NORTH AMERICA

GUIDELINES FOR PROPOSALS

I. Background

The field of Jewish education in North America is plagued by a
severe shortage of trained and qualified educators for its
numerous formal and informal settings. It is estimated that there
are approximately 5,000 full-time positions for Jewish educators
and another 20,000-30,000 part-time positions. At the same time,
all training programs for Jewish education (outside of the Haredi
sector) graduate together approximately 100 people per year — a
figure woefully inadequate to meet the needs of the field.
Improvement is contingent upon a significant increase in the
number of well-trained educators. This will include training for
matters such as: competence in Judaica, proficiency in Hebrew,
mastery of theory and practice of education. It is estimated that
today less than one-half the educators in the field possess these

qualifications.
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The Commissien on Jewish Education in North America has developed
several recommendations to improve Jewish educatiem. Among these
is the recommendation to Build the Professiom. The Commission has

identified the need to significantly expamd the trainimg

capability as a cornerstone of its program.

IT. The Assignment

A planning process must be undertaken to deal with the systematic
development of pre-service and in-service trainimg for Jewish
educators for North America.. The product will consist of
alternative short, medium and long-term development strategiess,

their policy implications and plans for their implememtatiem.

Recommendatioms might include strategies for the expansion of
existing training programs; links with existing educator trainimng
programs at general universities; the use of Israel as a resource
for training ((the enlargement of existing programs and the
development of new programs),; recommendations for the creation of
new and innovative programs; any mix of programs and mere. The
product will also include recommendations for the recruitment of
candidates for traimimg; strategies for dealing with the curremt
shortage of faculty for training institutioms; improvement of the
curriculum of training programs; the financial aspects of the
entire endeavor — e.g., the cost of the above as well as tuitiom

costs, student scholarships and fellowshipss.

Policy recommemdatioms will deal with issues such as the



reiatienship between pre-service and in-service educatiom; the
relationship of pre-service education to salary increases and to
professional advancement; sponsorship of trainimg - im particular
in-gervice traimimg: is this an activity appropriate for the
bureaus of Jewish educatiom, for individuwal scheools,, for
community centers or for natiomal organizatioms amd traimimg
imsititutions? What is the most appropriate role for Israeli
imstitutions in this area — what kind of partmershigs should or
could be built? What incentives should be made available to

encourage participation in in-service trainimg?

III. The Plan

The planning process will include the preparatiom of a map of the
field of traimimg, including an overview of curremt traimiimg
opportunitiee in North America and in Israell, in beth Jewish and
general fimnstitutioms. Parte of this map are already availabple, im
particular as regarde pre=gservice traiping.. Mappimg the curremt
availability eof in-service trainimg programs is a moxe
complicated assignment beecause of the wide variety, geographie
distributien and local nature of mueh of this traiming;. Relevamt
imstitutions such as JESNA, bureaus of Jewish educatiom, the
traipning institutiens in the United States and in Israel, the WiQ
education departmemts, will all need to be eensulted en the

seepe, &ontent, quality and availability eof traiming.

The map will offer a pieture eof the eurrent reseurees availaple
for develepmemt, and will Relp identify beth ehallenges ard



eppertunities. Key issues facing the training of educators will
Be identified and analyzed as part of this effort. E.g., how will
facul€y for training programs be recruited and traimed; what kind
of speecialized programs must be developed (informal educatiiam,
genior personnel) and where (@@t general universitiiess, in Israsl,,

ete.).

A detailed needs assessment will be preparedl.. This is a
complicated assignment since not much exists in most areas, and a
great deal is probably required for all. How much pre-service
training and of what kind is required (e.g., the field presemtly
needs "X" early childhood teachers and will need "Y™ more withim
five years). For im-service traimimg,, teachers of subjects im
Jewish schools —- Hebrew, history, Bible, prayewr, etc., -—-
probably need to be involved in regular, systematic upgradimg
programs.. New programs are probably required for informal
educators who are now faced with the challenge of intensifying
the role of the JCCs as Jewish educational institutions.. The need
of faculty for training will have to be addressed for the
different assignmemttss. Faculty for in-service educatiom is
probably more readily available tham faculty for pre-service

educatiom.

Alternative strategies for development will be designmedl. In order
to inform the staff's analysis, key actors ((lay leaders;, heads of
training programs, experts in the fields of Jewish and general
educatieom, members of the CIJE boanrd,, othens)) will be

interviewed. The purpose of these interviews will be to identify



the problems, the ideas and the visioms that should inform the
develgpment of the field and will lead to preferred policies and

directions for develommemt.

Because the issue of training is so massive an undertaking, the
setting of priorities will be a particularly importamt
agssignment. With what segment of the field should we begim, with
teachers of Hebrew or teachers of history? Should we concentrate
on didactic skills or on the commitment of teachers to Jewish
values? What will be the respective scope of efforts in the area

of pre-service and in-service trainimg?

Recommended policies for development need to be spelled out and
must include the anticipated outcomes, required resources -—-
humam, financiall,, organizational -~ and the time frame.. The
various recommendatioms must include detailed implementatiom
plams. The plan must allow the CIJE to select the appropriate

policies and to have a clear picture of their implicatioms.
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I. Background

The field of Jewish education in North America is plagued by a
severe shortage of trained and qualified educators for its
numerous formal and informal settings. It is estimated that there
are approximately 5,000 full-time positions for Jewish educators
and another 20,000-30,000 part-time positions. At the same time,
all training programs for Jewish education (outside of the Haredi
sector) graduate together approximately 100 people per year — a
figure woefully inadequate to meet the needs of the field.
Improvement 1s contingent upon a significant increase in the
number of well-trained educators. This will include training for
matters such as: competence in Judaica, proficiency in Hebrew,
mastery of theory and practice of education. It is estimated that
today less than one-half the educators in the field possess these

qualifications.
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The Commission on Jewish Education in North America has developed
several recommendations to improve Jewish educatiom. Among these
is the recommendation to Build the Professiom. The Commission has

identified the need to significantly expand the traimimeg

capability as a cornerstone of its program.

II. The Assignment

A planning process must be undertaken to deal with the systematic

development of pre-service and im-service traimimg for Jewish

educators for North America.. The product will consist of
alternative short, medium and long-term development strategriies,

their policy implications and plans for their implementatiiom.

Recommendations might include strategies for the expansiom of
existing training programs; links with existing educator training
programs at general universities; the use of Israel as a resource
for training (the enlargement of existing programs and the
development of new programs); recommendations for the creation of
new and innovative programs; any mix of programs and mere.. The
product will alse include recommendatiens for the reeruitment of
candidates for training; strategies for dealing with the ecurrent
shortage ef faculty for tralning institutioms; improvement of the
currieulum of training programs; the finaneial aspeets of the
entire endeavoer =- e.g., the coest of the abeve as well as tuitiom

costs, student scholarships and fellowships.

Poliey recommendations will deal with issues such as the



relationship between pre-service and in-service educatiom; the
relationship of pre-service education to salary increases and te
professional advancement; sponsorship of training - in particular
im-service trainimg: is this an activity appropriate for the
bureaus of Jewish educatiom, for individual schowxls, for
community centers or for national organizatioms and traimimg
imstitutions? What is the most appropriate role for Israeli
imstitutions im this area — what kind of partnerships should or
could be built? What imcentives should be made available to

encourage participation in in-service trainimng?

III. The Plan

The planning process will include the preparatiom of a map of the
field of trainimng, including an overview of curremt trainimg
opportunities in North America and in Israell, in both Jewish and
general institutiomns. Parts of this map are already available, in
particular as regards pre-serviece traimimg.. Mapping the current
availability ef in-serviee training programs is a more
complicated assignment beeause of the wide variety, geegraphic
distribution and lecal nature of mueh of this traimimg. Relevant
institutiens sueh as JESNA, bureaus ef Jewish edueation, the
training institutiens in the United States and ip Israrll,, the WZO
cducation departments, will all need te be eensulted on the

S€epe, €ontent, quality and availability ef traimingr.

The map will effer a pieture 6f the eurrent resourees availaple
for develepnent, and Will hRelp identify beth ehallenges and



opportunities. Key issues facing the training of educators willll
be identified and analyzed as part of this effort. E.g., how will
E@@ulgy for training programs be recruited and traimed; what kimd
of specialized programs must be developed (informal educattiion,

senior persomnel)) and where (@t general universities, in Israel,

etc.).

A detailed needs assessment will be prepared. This is a
complicated assignment since not much exists in most areas,, and a
great deal is probably required for all. How much pre-service
training and of what kind is required (e.g., the field presently
needs "X" early childhood teachers and will need "Y"™ more within
five years). For im-service trainimg, teachers of subjects in
Jewish schools -- Hebrew, histery, Bible, prayer,, etc.. --
probably need to be involved in regular, systematic upgradimg
programs. New programs are probably required for informal
educators who are now faced with the challenge of intensifying
the role of the JCCs as Jewish educational institutions. The need
of faculty for training will have to be addressed for the
different assignmemts. Faculty for in-service educatiom i1s
probably more readily available than faculty for pre=-service

educatiomn.

Alternative strateqglee for development will be desig¢urd.. In erder
to inferm the staff'ls analysis, key actors ((lay leaderw, heads of
€Eraining preograms, experts in the filelds of Jewish and general
edueatiomn, members o6f the CIJE beoardh, eo6thenw) willl be

interviewed. The purpese ef these interviews will be te identify



the problems, the ideas and the visioms that should inform the

develgpment of the field and will lead to preferred policies and

diirections ffor developmemnt..

Because the issue of training is so massive an undertaiingy, the
setting of priorities will be a particularly importamt
assignment. With what segment of the field should we begim, with
teachers of Hebrew or teachers of history? Should we concentrate
on didactic skills or on the commitment of teachers teo Jewish
values? What will be the respective scope of efforts in the area

of pre-service and im-service training?

Recommended policlies for development need to be spelled out and
must imclude the anticipated outcomes, required resources ==
humam, financiall, organizatiomal == and the time framn=.. The
various recommendations must ineclude detailed implementatiem
plans. The plan must allew the CIJE te seleet the appropriate

policies and to have a clear picture of their implications.



L L B 1m et S T FR et METT S | oA TaocTarm ™ md

INER Y

*In Other Words" Shorashim, D.N. Misgav 20164, Israsl, Tall: (04)902432/3
7 1510 e

FACSIMILE TRANSMISSION

DATE SENT: sz -0 B

FROM: M RZoSEAMSTE H\JA
T W,  KHCHSTEIW

FAX NO: oo 69895/

IR LELPETS O F @i iSBTE I 7 O B3 T Tl fiodIymbmo @itroaris:, I <?-

SPECIAL INSTRUCTIONS:

RETURN FAX NO: (04)902419



Couneil for Initlatlves in Joewish Education w» Advisery Meethngs
January 7-10, 1991

Taskidipass GBIy humdinan, Quinkawiuil fiisici, jwil vwaucuci, milliiul AULRiLtL, 23k
Hoffman, Annette Hochstein, Seymour Fox, Ami Bouganim, Danny Merom, Mane
Rosenstein

TP nrrraed xr

3. Iwffmau ieviewdd his picliniinaiy papei vu mission, method of operation, amd
structure, and reported that:

-Jetters of invitation to board members huve gotte out.

-board meetings have been scheduled for Mareh, July, and November of 1991

-senior policy advisors group will probably bo larger thun firat thought (up te Z0),
?ut will have a less central role (generaily as advisors on specific questions and
deas).

Discussion of reative priorities of lead communities, building the profession, research, and
building community support.

General consensus that all areas interact, but that lead communities secems
to serve as a focus for the others, as well as beimg visible, concrete,
and proactive., Therefore, it was agreed that this area skould be owr
first priority. At the same time, there was consemrsus that the lead
commupjties effort does not subsume all other areas «= and that we
therefore must move on the other fronts simultameousiy,

LEAD COMMUNITIES

Some concerns and dilemmas which arose in the discussion of how to implement the lead
communities project:

a. If we dom™t move quickly, too many communities may go off om their own
imitiatives without us, without systematic research, without a biroad view.,

: 3 . o i . a < if rvw Vmad e i ]
o B R R T T PO eSO TR ing o ot SuUppoLe.
¢. In choosing candidates for lead communities, do we prefer these winich have
weaknesses (€., lack uf twp Iudel 3hhip) which we can remediate as a

demonstration, or do we choose communities which are alteadly strong, to model
excellence (but possibly scare others away)?

d. We must be wary of revealing too much about selection eritetia, so as mot to
arpuse reseniment among communities not chosen,

€ ‘There may he h txmsinn hetween (he Inedl] psf@ef»ﬂen of the community’s
eTIRIRA A, IS AR MU O D oot fov e TS
f. Possible considerations in selection process:

1, city size

2. geographiea] loeation

3. lay leadership commitment

4. planning proeess underway

5. finanejal strength

6. availability of academie resourees

7. strength of exlsting institutions )
8. presence af some trang prafestional aHerabip



9. willingness of community to take over process and carry it forward

10. prospect for replication, or for serving as & demonstration or model of
excellence

11. evidence of interagency cooperatien

12. good lay-professional leadership working relationships

13. prospects for success

14. differential criteria: each community may be chosen for a differemt
combination of reasons.

g, Possible components of selection process:

1. call for proposals

2. professional visiting team

3. active, discrete seeking out of appropriate candidates
4, offering assistance in preparing proposals

5. lay leadership involvement

In general, there was difficulty in conceptualizing a clear set of criteria for choosing lead
communities -- and in deciding among the goals of replicability/
demonstrability/models of excellence. What emerged from this discussion was
consensus on the jdea of differentlated criteria: differemt communities

might be chosen for different reasons. On the other hand, we clearly cammot
a lu demonstrate fatlure: however we clioose candidates, we must be
convinced that between the community'n rfsfureel and our ewi, swrecds is likely.

There was agreement that the CIJE necds to clarify what a lead communmity is: what are the

specific categories of actions and/or programs and/or processes which form the
heart of the Ifar rommmnity &ffvirf WARNVAL thars Wee Ao elitdlin el e,
Two approaches surfaced:

8. The 1ead eahviwmmity/ is FhsmirpnYpid By a8 eotriedhs rype of plannings Qe
involving comprehensive, systematic planning; a national perspective (via various
nationa] educational jnstitutions, movements, etc.); and the bringing in of outside
resources, human and material,

b. In addition to “a”, the lead community would be required to make certain
educational, programmatic commitments (e.g., to inservice training, leadership
development, etc.).

The following points were agreed upom:

a. The centrality of systonmatiic pesessment antl jplantiing amd dire nujle
of the CLJE in providing resources and incentives for this process.

. h i SRR, Whbricllh Ascisinne
Sie Dsea U resanrch - ANA° the T6ad Gom munities scrve Bs
laboratories, but not the only laboratories: we might be supperting
experiments olsowhore for application i a lead comwmumiity.
¢. The full support of top local lay leadership as a sine qua nom,

d. The overall goal of creating fundamental reform, not just

incremental change, of creating new approaches, not just
extinguishing fires.

e. The need to establish a contractual relationship betweem the CIJE
and the lead community,

The discussion moved on to the issue of what the CIJE would previde for a lead
community, The model which served as a basis for discussion was that of the
account manager st an advertising agency: semeone who must work closely with a

CIJE Advisory Meetings, Jan. 7-10, 1991, page 2
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¢lient and wnderstand all of his needs in depth and who must be creative in bringing
i various other resources te fulfill those needs.

Thesaey s OIG -+ vrelth) i Viovis ferdbitiili gy 1bGAHMHEINAN, BUMGWE, BRHARINE FOAS,
pioviding some -- bul not many -- direct servicss. Closuie Wwas not attained o an

g:gﬁaﬁt x@lg description, but a number of specific applications of this concept were
iscussed;

2. Providing a “roster of experts” (persons and institutions) on whom the lead
community can call for specific assistanes

h. Anmmm’mq Far thee cArrondinie of ctaff racrurcar trom sictang tnmAlitutinen e tha
lead comumunity.

€ Guiding the local fdsnmiing and redékanh pravtse, prvildin@ supervision and
quality coatrol, monitoring and feedback.

d. Serving as a broker, bringing lead communities into relationships wiilh
floundations providing appropriate programs or providing funding for particular
programs relevant to the communities® needs.

Q vaidiﬁq up-tn-dare flfammsithdlon elugmivilta 111 yemeral amed Fewtfin
@ﬂin%m relevant fo the commumities:* | ing Jlmamieis o énex of Mearly wiarming
system?.

f. In this context, the problem of “best practices” arose; it seems that finding and
“certifying” best practices is a valuable service which CIJE could provide to aesict
lead communities. This turns out to be not as simple as first appears, the CUE will
have to invest resources and energy into studying the whole concept of best
practice, and developing procedures for finding, certifying, and communicating
best practices to lead communities and others.

There ensued a discussion of the essential “building blocks” which would have to be part
off a Jead commumitty’s plan of action. There was some disagreement over the rolc
of philosophical deliberation and goal-setting, in view of the difficulty of operating
a pluralistic system if everyone insists on clarity of purpese. However, there
did seem to be consensus on several required key elememts im a lead|
community’s owp Jocal plan:

n. Eliffots te train sseidor psessamrbl,

b, Ly lleattonslipp diewdbgpureert,
¢, lsradl program dewdlupnntt,

d. A framework or frameworks for deliberation on educatiomal
pRilacophj’ and geala,

A oA Laoug " AR GOEI AL - AV v e a DB s s =2 AilJiiy,
among agencies, constituencies, and communitics.

f. A focus on innovatiom; trying mew ideas, mot patching holes in the
status quo.

It was agreed (hat the “fone” set by the CIIE Is importumt: we need {0
embody and stand for excellence, continuonsly te hold hefore the
iinlintfiee . 8 ATGARE Af thaughtfel, Zacioem: plensmicg, vreema vl —ead
fmpfgmemmmh-_

Ty pATAte K sidr eyrfoesd Fegdvdiiig insentivaa 087 SlIUNEY..
1. Alllwechavectoddolssteoaffberidéersarnt resurcess-= il (e cormmuitieos wiill
“drink thera up”.

CIJE Advisory Meetinﬁs.‘hn; 7-10,1991. page 3



2. We need to develop a kind of prestige, or clout, to encourage commutities to
take our advice and example, even when it is not the easiest course of
action.

Thece twe pogitions ara tevt mntunlly avels siree. The comssnmam ovawa thad

regardless of which Is more correct, the CLJE has a responsibility te
set the very highest standards possible, demanding tough qualidy
control, never “settling” for compromises on work quality,

my. It § that th in i neen
‘?étqltx fed 1o p'l"cid'uc[et H'e'ﬁ) ll%r p?'essuorpeg’ Tor lgg mitieﬂnﬁ
institutions, even though we may not be in a positiem of “strength” im
terms of research support.

Action Wgamiir oitling Lea GmnhBtieie S
1. Recruit planning team (in-house and borrowed) to map out overall program.,
2. Develop selection procedure and criteria, and “visiting team” if necessary.

3. Prepare assessment/diagnostic tools to assist communities in self study (“cducational
profile™).

d Yt np mandtoring/feedback loop: prosadure and framoworls for ongoing v aluslisoL.
5. Set up process for identifying, documenting, and disseminating “best practices”,

6. Set up framework for training and assisting community leadership in developing 1)
proposals, 2) community educational plans, and 3) local monitering/feedback loop.

7. Establish framework for creating “programmatic menus” to help communities choose
new ideas and programs for implementation.

8, Start ongoing process of accumulating “roster of experts” -- contacts in th¢ academic
world (and other worlds) who can provide assistance to communities in self-
examination, planning, and introducing innovations.

9. Start ongoing process of building contacts with foundations with interests in supporting

specific categories of programming, in order to find funding for lead communities’
innovations.

10. Develop key elements of contract defining relationship between lead communities and
CLJE; what are specific requirements which will be common to all cases?

11. Create framework for discussions with and among continental agencies (e.g., JCCA,
denominations) regarding a) thejr providing services to lead communities; b) the
identification of “best practice” programming which may cxist on a continental level

under the auspices of these agencies and may be useful to lead communities,

CIIE Advisory Meetings, Jan. 7-10,1991, page 4



Fatl I"“"‘;“'.""":T‘T .—..Ti%im:.—ih.i = Iy e ..,....-l'--u.."-u.- R e R L S Muwuu{ng lm;ﬂl’llm
of Jewish educatiom:

~recrujtment
s remeian ?:—L‘Jf“iﬂﬁ
-inserviee training
-senior personnel development
-retention
-image and recognition
-gettifieation
-compensation
-professional organizations and networking
-career development
-supervision and evaluation
-research
-the contribution of general education
‘empowerment
-paraprofessionals and volunteers

Of these, five received highest priority ranking by the group:

1. Preservice training
2, Inservice training
3. Recruitment

4, Compensation

5, Networking

In diseussion of how to attack this list, the issue arose of the tension between the CIJE’s
inclination to do its own process leading to a master plan for, say, pre-setvice
training, and the need to invelve other "players” in tﬁc planning (¢.g, YU, JTS,
HUC, federation planners, etc.), What will happen if there are conflicts between
CIJE’s standards, methods, and directions and the possibly less ereative
approaches of existing institutions? And the Mandel Associated Foundations must

also be integrated in the picture. It was agreed that this is a difficult issue, requiring
sensitive and creative thought.

Moving to preservice training, several suggestions were made:

1, Weéshoulddsseowhbt tweccann dasnnffoomwooklbeinpaidaecinngsoncal b ddwation,.
and 1’°“-“"£“’° scholars and institutions from that w;&ld inour planninﬁ-.a
A e o L h R T Faad B TS50 V2

] » chanld IR EH D e —e s TP " T LN ey wsne S iy

3. We could involve the Bronfman Foundation to fund Israel Experience
components of teacher training,

4

. The Mandel] Institute will be running a world-wide planning seminar in the
spring, of which we could take advantage.

5. We must keep all options open and under careful scrutiny (e.g., Stanford vs,
HUC).

A. Hochstein volunteered to produce a paper defining the questions and
issues which must be addressed in develeping a master plan for pre-
service traiming, to guide the CIJE in beginnimg the process.

With respect to compensation, discussion was brief; no closure was reached on a plan of

action, or even whether the QIJ% sheuﬁd FRRTHIN 7 & study/adunrany: Bl APamvnlly
veugme mvolved, tor example through setting up a national pension plan

CIJE Advisory Meetings, Jan. 7-10, 1991, page §



There was agreement that a national database would be important,
and that this issue shouid be dealt with in lead community pis .

Networking was also discussed brietly; whils there was consensus that aetwerks must be
stadied and supperted, no specific direction was set,

Action Agends for Bullding the Profession
1. A. Hochstein's paper to guide development of a masier plan in pre-service traiming.

2. Cootdinate oiforts with MAF in developing plans with sxisting preservies tigining
institutions,

3. Setup a plannin2 team to map out efforls and assign ndfasg in purening the fived top

priorities (and others).

A. Hochstein presented the two aspects of educational research which are necessany:

-poliey research: evaluation, monitoring; necessaty for program design; largelty
lacking in Jewish education; example: the study done on the Israel
Experience.

~pure research

Participants suggested a number of areas crying out for research attentiom:

-standardized achievement testing

-market research

-research itself +- a “map” of the field is needed
-best practices

-feachers

-evaluation methods

-history and philosophy of Jewish education

And they proposed several different ways in which the CIJE might serve the needis of
Jewish educational research:

a. Coordination of research efforts; influencing and directing,.

b. Reaching oul:lt 10 research institutions to create centers for Jewish educational
research.

¢. Making useful connections among research needs, reseanchers, and sowress of
funding.

d. Modeling research-based planning.

2. Teaching lay leadership thy inprotanuce WE isea i

f. Work to create mew centers off research and traim/recruit new researchers.

Semehow we have to deal with the conflict betweemn wanting to aveid
wasting resources on disorganized, poor, and unnecessary reseaich
and wanting to provide some ongoing support for research durimg the

period of waiting fer new and better capabilities and agendas to be
developed,

CIJE Advisory Meetings, Jan. 7-10,199%1, page 6
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Action Agends for Research

1. commission a preliminary paper, preferably by Israel Scheffler, on the the state of
Jewish education research and on the need for strategic plamming,

2. based on this paper, set up a high level task force which will recommend a course of
aotion in ordtito volabl&h n ivecawctl CARRININY,

3. J. Woocher will prepare a thought paper on the issue of maintaining a data base of
Jewish educational research,

4, seek to develop connections among and Support for existing researchers, on specific
need-driven projects, while waiting for the entire system to be rebuit.

3. actively model research-based planning from the beginnin% commissioning research
and borrowing researchers to provide a research base for every project we
undertake.

6. make it clear, to our lay leadership and to that of communities (e.g., lead communities)
and agencies intéracting with us, that we do not move without research.

— —— —— — — = — —

DE P S R

A number of suggestions were made regarding models and directions for pursuing this
goal:

a. Themoaded] of e Commissiom om Jewisth Edbcatiom im Naentth Anvenica: giie tap
leaders important decisions to make and let them work with outstanding

u. A@ﬂ?ﬁf%ﬁgﬁ%gnwwlm&s,mmﬁgg,th,eﬂnﬁmmal
cultivation is necessary to keep lay leaders enthusiastic and invelved.

¢. We need to select and cultivate first-echelon leaders in the federation and UJA
worlds and bring them into education.

d. We should use exciting and dramatic methods to interest our target leadership;
e.g., prestigious retreats, meetings with high-status leaders and scholars
like Nobel laureates, university presidents...

e. We should capitalize on the headway already made in this direction, by working
to involve people who already have been touched by the Commission.

f. Systematic creation of a supportive climate by PR and marketing activities; e.g.,
wide distribution of A Time to Act, newsletters, materials for rabbis,
encouragement of Commission members to speak and write.

g. We should develop new programs for educating lay leadership, and work with
existing ones.

h. We need to cultivate the heads of the three religious moverments.

No specific plan of actiom was agreed upon! though there was Fiwnconeht
mat we needa to develop one, Meanwhile, S. Hoffman underteok
personally to work to involve several key lay leaders of natiemal
stature in the work of the CIJE.

CIJE Advisory Meetings, Jan, 7-10, 1991, page 7



ACHOH AZENAA TOF Developing CommuRIty Bupport
1. marketing plan for A Time to Act.

2. effors 1o caltivate 1op echelon continental leadership from non-cducational settings for
mvelvement in CUE,

3, reach-out i@ @éﬁi&tiﬁ%&@p leadarship with interest in education (e.g., denominations,
Commissioners),

4. pl&nﬂimg team to develop series of high level programis for atiracting new top leadershitp
and keeping those already involved excited (e.g., retreats, prestigious meetings,

-ty

3. esiablish systematie ongoing public-relations program.

PUTTING It ALL TOGETHER
The fimal session was devoted to building a rough strategic plan, connecting pricvities in &
logical order and fitting them to a calendar.

Several gemeral principles were agrced upom:

a. Work of CIJE must be characterized by expertise, quality, amd
excellence.

b. We must focus on change -- planned, systematic, monitoned
change.

¢. We must have a comprehensive outlook.
The next six months:
ﬁy February 1 =

»anette Hochstein’s paper on how to construct a plan for preserviice
training.

-Alan Hoffman"s paper on how to construct a plan for inservice traiming.
By February 15

-Response from Israel Scheffler on willingness to do paper on plamming for
research capability.

By March board meeting

-Prepare for board meeting,

=Se( up basie strueture of CIJE; reciuii lay leaders and professiomal Statk;
have financial and logistic setup in place.

“Hiawe planners in place to begin work on overall strategic plan for CHE.

-First stage of lead communities work: preparatiom of teams to service lead!
communities, defermination of selection criteria and process.

-PR efforts in place: marketing of A Time to Act, reports to foundations and
natienal agencies,

Jon Woocher's pager on establishing/maintaining a database om Jewish
educational reseateh.

CUE Advisery Meetings; Jan. 71,1991, page 8



By July board meeting

-Establish panel for developing best practices research.

-Recrult senior policy advisors, including some for “monitorime/fantiaile” .
-drategies ferx}i‘:u_lated for attacking preservice and Inservice training,

By January, 1.99'2

y ] 4% — = - /)
[ ~Repeort of the task force on develepllng a research t‘:apagtI tiuty H
-Lead communities chosen and &nm@ocesscs n glam.
In addition to this timetable, a number of efforts were mentioned which did not have
specific deadlines attached to them:
-developing a “Toster of experts”
-cultlvating a relationship with a small group of high-status lay leaders
~constant attention to public relations and information dissemination
-cultivation of relations with foundations

In the course of discussion, one major concern raised regarding the plan of work of the
CIJE was the lack of a sufficient “in-house” staff to carry out all of the required
functions of the Council. Several points were mentionedt:

a. This is indeed a problem.

b. We have to call upon all the resources we can: the Jerusalem Fellows, the
JCCA, JESNA, etc.

c. We need to plan treining for both our own staff and the staffs of the lead
Ewempiniitits’ planning efivris -- proBaoiy jointly; thus, we can expand the
pool of peaple who “think and operate like we do”,

d. We must be careful in using “outside” experts, to integrate them with our own
staff and make them a part of our effort.

CIJE Advisory Meetings, Jan. 7-10, 1991, page 9
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TOWARDS THE SECOND COMMISSION MEETING
OCTOBER 4, 1988

CASE STUDIES OF OUTSTANDING PROGRAMS IN JEWISH EDUCATION
DRAFT PROPOSAL

It is proposed that the Commission undertake teo prepare and
publish a volume of ™Case Studies in Jewish Educatian™. The

project would entail seeking out examples of outstanding
education programs and offer them as cases from which to leamy,

from which to draw encouragement, and, when relevant,as @xam@l@%
to replicate.

The final product will be published for distributiem amengsk
community leaders and educators.

It is amticipated that the effeets of this endeaveour wilh
imeTlndee::

* to illustrate programs in areas of relevance te the werk of
the Commission

* to help raise the morale o¢f the £field by reecogmnizing,
describing and crediting valuable achievements

* to encourage guality endeavours

* to raise expectations as to what ean be dompe ip Jewish
Edweatt iem..

THE PROCEES

1. A steering greup sheuld be set up te guide the enterprise.
Members @f this steering greup sheuld inelude (Het mutuwally
exelusive))

a, Commissieners

b. Peeple with the methodelegieal knew=hew to guide such an
EhEeaveur

€: Peeple well acguainted with the fiela.

fE may be gdifficult = theugh impertapt = te aveid pressures to
f@f 2 S618cticR 8F case: thHat is Ybalamnexd" te represemt

fg%&f&&% grsuRs. +his sheuld be berme in Wind whem decidimg om
LiRE SBHBSE}E}8H gf the steering greup) .



The "Case Studies™ process will include the following elememts:

1, Identify outstanding programs (should we make a public call
for "mominations"? Use professional and communal channels te help
identify the appropriate programs? Use staff and consultants and
their networks?)) :

2. Define criteria for selectiom;

3.. Define short-cut methods of assessment (How much evaluation
should be done to ensure validity of informatiom? should a team

be charged with site visits? Should professionals be asked to de
site-visits? Etc...)=~

4. Define guidelines for case-descriptions;
5. Set up a screening and selection process
®. Do the actual work

7. Write, edit, present, publish, distribute.
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6.

7.

10..

11..

5.

LEAD COMMUNITIES

Prepare assessment/diagnostic tools for lead communities
Visions

Initiate best practice inventory or process

Programmatic menus for lead communities

CIJE leadership to visit lead communities:, to add their
aura to the local leadershipils aura

Make human and intellectual resources available for lead
communities

Define criteria for "hot-house for innovatiom"™
Monitoring — evaluation — feedback locop

Rosters of human resources and lead communities
Bridge between human resources and lead communities

Planning team to facilitate and meonitor process

Building Blocks

Lay leadership development
a. Current Quzxbarts leaders

b.Leadaxsiaret netd imaidiayr idon reairesd teidt he idew iadw jedhu eattuicert ion

Personnel

Israel

Synergism

a. Building educationmal interaction between varicus forms
and settings

b. Networking between institutions

New thinking =- innovation

Philosophy of Jewish education in North America



€. In=Service Training in Lead Commiunities
1. Qffer & mann (CIdE spervored))
2. Prepwre a stratafils gllan wiith die csmmmiity

a:
B.

@'

Bring experts to inform a planning deliberatiom
Find eut the options: what is likely te yield what
result

Informed choice

D. Lay lLeadership Development

PLANNING PROCESS

1. All actors join in a comprehensive planning process

a.

Local perspective

Mapping and reassessment of the whole educational
system

The study will include:
An assessment of persomnel —— qualificatiom and
training needs; personnel availability —-~ shortage

(B.g., prepare a profile of individual educators in
order to determine in-service training needs))

An assessment of programs and institutioms: do we hawve
all forms needed; is there a balance betweem classrcoom
and beyond the classroom programs

Educational profile

National perspective

Best practice:

The best of the denominatiom pregrams identified for
formal programs

The best of JCC Association programs identified for
education in informal settings

Educational profile
Ete.



@: Foundations perspective
Feundatiens imitiatives relevant for lead communities

2. Menitering =- evaluatiom =- feedback loow

B.. Ssdieftiign
1. Criteria (some mutwally ewchusiives)

a. Geographic representation
b. Community size
e, Evidence of replicability/demonstrability/models of

excellence
d. Eviidiemee off inter-agency cooperatiom
e, Bviidkemze off robustness of service delivering agencies
£, Ewidenmee off professional strength
g. Byrildenmee off top leadership commitment
h. Hwiildeme odf financial strength

i. Executives who work well with lay leaders and are success
oriented

3. Evidence of educational strength

k. Community study

1. Needs assessment

m. Availability qualified persomnel

2. cuidelines for Choosing

a. Chenoess  for sacmssss

b. Different criteria for each of the Lead Commumitiiess
c.  Hlimimete ‘geemilibar™ or atbypicesd] commmniittbdess

d. Giwee hopgse tto atiiesrs

Py ] " For & Terpri "

£. "Efucsttiioorellly isoilletes commamiitesd”

g. Evidence of ability to continue after process

h. , i Dk liity of Herudi

3. Sellecttiiom Rronesss

a. Corttinemttsd] calll fonr grepessdls

b. Wiissiitt By temm of professionallss too canddiidittes

c. Identify communities with potential and enceurage them to
apply

d. Tawy leadensdlifpp inmolvementt im ssllecitionp neocsssss

e, IBssistanne fonr pnegansasttiom off propessad]

Questiom: How many communities?
Communications with unsuccessful applicamits

4, Cendiittipmss
1, Contractumll agreement betweew CIJE and commumity —-

including the happy understanding that we are geng towards
a mere rigereug and mere ageeuntable precess

3



Breparation of study of educational situatien

Agreement on CIJE input:

a: Ongeing eensultatien

B. Mediatien with natienal bedies

@: Help with grants

Local pewer in deeiding action plan

Planning process must lead to initiatives in variows aress
pre-determined by CIJE (personnsl, Israsl, programmatiis,,
leadership developmemt, ete.)

Menitorimg, evaluation and feedback loop instituted

The Building Blocks of Lead Communities

Personnel — the profession
Lay leadership development
Israel

Immnovative thinking

Create settings for deliberatiom
Philosophy ((=larifyimag)

Building the Profession
Recruitment

i, Identifying er building tep=1level (management level))
perasonnel te lead the whele lead cemmunities preocews

2, Rabiriiss as a seurcee of perxsennsll
Training

i, In-sRnvice eduealtiom forr alll educattanss im the eemmunity
(¢this is €he plaee where we all s¥udly)

2, Imwiite mationmll institutiicnts of higher Jeniisdh 1482ERARI
te effer in-serviee trainipg Programs



The Profession

1, Entry-level criteria of qualificatiom

2. Create new types of positions

Qommumiity Sapomortt

m u ¥ II.I Il n] 1) II-III II-I ii Il m ') !]’i ]l ii
throughs at local level

Cresatiee meaw FimeancGl]l mesmneess

. e il Hi s i1 |

Undertake communication program with other communities
Lay leadership development

1. Existing leadership
2. New leadership

BUILDING A RESEARCH CAPABILITY

Issues:

1.

7.

8.

Thpess off nesresgraih

a. Policy research

b. Pure research

THee sttt mgss

a. Universities

b. Service organizations ((JESN&))
C. Research centers

d. Individuals

THee ressaavbesss

THee agpamdda

Thee flanmd hgg

QIVEE s reseaacbh needds
Besst Pragcttcee

S3dyy off Coommoa tiess



4. I330ES

How de we deal with lecal ambitiens versus sentral defimitiows of
purpese and demenstratien

Wnat is the problem with change.



CONTINENTAL ELEMENTS

COMNINITY SUPBORT

1.
2,

10 .

11.

RAEVecasy on Bstalld of Jewiisth HERifresttioon
Twsilkwiimyy topp lesdbyss

a. Give them serious decisions to take.
b: Opportunities to work with top level professiimmslls.

Teaderstiiy demelogpmaT it
g:mn”li--j EE'!.]‘ Ii o r n] || .ll Iﬂl ﬁ . .=
nities..

mh_ ﬂ Ei‘ﬂ iMi 5 ) 1_.]' “ -1 i‘l lﬂi ||j] -.II .

- I #ii — - N ..
plan.

Cremattee mew Fiimmammtisl]l reesmnmess far ThadisSiEdbdacibbon
P e e i .. 1 I

B systemstiic attempt at affecttiingy titee cdlilmdtee iim Néaxtth
America as regards Jewish Educatieom.

- Wide distribution of "A time to Act?

Encourage speeches by Commissiomans;, sermoms by
rabbis etc.

- Publications

Trwiittee JEBIRA , QAL aawsd adtieer nedkbyvaemtt ongprizadtiooss teo
devise information/education programs for lay-leader—
ship.

BUILDING THE PROFESSIOVN(Ranked by participanis))

ﬂ'l
2,

3.

4,
LF
é:

In-service
Pre=serviee
Reeruitment
Compensatien
Netwerking

€areer Development



Stakte of the Art

3. Researeh

9.. Supervision

10. Philosophy

11, Credentials/Standards

12.. Image recognition

13.. Rele of General Education
14. Retention

15. Evaluation

PRE-SERVICE TRAINING ((ffill-im))

1.

Who to train?

— Teachers

- Senior Personnel

- Senior Personnel for arrangement
— Educators for informal settings

2. The content of training

- State of the art

3. Where to train

a. General institutions
b. Jewish imstitutions

c. In North America
d. In Israel
COMPENSTION

a, Salaries
b. Benefits
c. Build indices



CaTFE

1.

2.

Eswesstimamt of wiet we can bhuild on
Mol teriing - - ewalwation —- Feedimck loogp
Fllammiimyy ssagperwiissiomn theesam
Mmiittiieterss "Hothhsze siiftess™  (instiidutti boss)
o it £ : mer aooamEs
Hiinee dipartmeaTt (troubilee sthoecddibo)

111 el

Bring continental institutions and experts to yield
breakthroughs at local level



COUNCIL ON INITIATIVES IN JEWISH EDUCATION

Mission

The CIJE has six basic roles to fulfil -- advocacy
on beahalf of JewWwish educatiom; initlatimg actiom om
the specific recommendatioms on persommel. and
community development called for by the Commissiom
on Jewish Education in North Americs;: forging new
connections among communities/, institutioms and

foundations; establishing and acting on a new

research agenda; helping to facilite synergism

within the emerging foundatiom commumity;: and
energizing new financial and human resources for

Jewish educatiom-

A~ Advocacx

The best lay and professiomal leaderskip of the
Jewish community need to be attracted to the
cause of Jewish educatiem. Visioms of what
should and can be achieved in the 2lst century
need to be repeatedly placed before our
communities’ leadership and the wherewithal to
do so obtaimed.. The CIJE can provide a unique
blend of individual and institutiomal advocacy
in North Americ=a.

B. Initiatives

Several specifiec recommendatioms are being
promoted by the Commission on Jewisihh Educatiom
in North America.. These include the need to
radieally strengthen personnel in the field and
deepen local community leadership"s commitmemt
to Jewish educatiem.. Through comprehensive
planning programs and experimemital initiatives
in designated lead communities,, CIJE will brimg
together contimemtal institutioms and other
experts te vield breakthroughs in Jewish
education development at the loecal level.

€. Connectiens

€reative peeople, institytioms, organizatioms
and foundatiens are all acting on new ideas in
Jewish educatiom.. The CIJE seeks to provide a
meeting plaee that will bring together:

= Funders and these with proposals for actiem:
= Preven ideas develeped throwgh foundatiom

injitiakives and eommunities eager to know
what works:;



E.

- 1Institutions that are developimg new
approaches and the perscommel and resources
to make breakthroughs possible.

The CIJE will be a setting where funders can
share accomplishments and possibly agree te
join together in supporting new undertakings of
large magnitwe..

Research

While there are many people engaged in Jewish
education research/ there still appears to be
no coordinated/, systematic analysis of what
works in Jewish educatiom= Research interests
have been understandably idiosymncratic. The
Commission on Jewish Education in North America
found gaping holes in what we can say we know
with real confidemee/, rather than relying on
conventional wisdem. A comprehemsiiwe/,
multi-year research agenda needs to be ocutlimed
by the best thinkers on the contimemt/, assigned
te the most promising talemtt/, supported/ and
the findings critically examined and
disseminated.

Synergism

One of the most exciting new develcopments in
Jewish education =- one that holds great
premise for the field =- is the serious entry

of streng private foundatiens into Jewish life
in general and Jewish educatiom in particwmlar.
This is an unprecedented developms=mnt.. The
foundations are deploying creative staffs and
develeping recognizeable signatures cf their
interests and accomplishmemts. Recruitmemt/,
day schoels/, media/, trainimg high potential
professiomals/ identifyimg master teachers and
programs/, and Israel experiences are just a few
of the interests being pursued. The richness
of foundatiom endeavers is a real blessimg.
Threough the synergy of eeming together at the
€13/, foundatiens could efficiently diffuse
their best innovatiems thireughout the lead
eemmunities and should they desire it even help
each other advance their agendas by consultimg
with eaeh oether/ exchanging professional
Fegources/, avoiding reereating notioms/ etc.

Energize

Through the work of the Cemmissiom on Jewish
Edueatien in North Amerieca and the work of
ether entities, a new greup of professiomals



for Jewish education has begum to be
identified-. Generally these are people who are
experts in general educatiom who have an
interest in Jewish affairs. Also, academiciams
with expertise in Judaics,, the humamities,, amd
social sciences want to contriloute. CIJE will
seek to identify these people and provide them
with effective avenues to use their talents om
behalf of the Jewish peopl®, much the way we
now benefit from many of the best lay leaders
in the business community and otherxr
professions.

Further CIJE will attempt te generate new
financial rescurces withim local communities im
partnership with existing resources and on a
continental basis to baeck the ideas that are
proven to work in Jewish education.

CIJE hopes to energize new professiomal and
finanecial rescureces te add te the gifted pecple
already at work. Ultimately local federatiwms,
schoal supporters, Congreqgatians, and consumers
will need to commit mere resources te
aceomplish the Jewish education agenda fer the
next century. TIHhie will net be an easy thimg
te achieve. It is heped that CIJE will be able
teo faeilitate feundatiens interested in
providing a quiek start te the development of
new innevative efferts and them provide some
lenger term suppori.

Methed ef Oberatien

The €IJE will net be a big new cemprehengive direck
service previder. It isn't secking to displaee amy
exigting institutien er erganizatiegn. Rathew, CIJE
expeets te eperate with a very small eere stakf =-
A8 mere £than 3 er 4 professiomaly =- apd werk
thrgugh the efforts of ethers =- JESNA, Je&i, €&,
¥eshiva University, JT§, HUC=JIR, Recenstructiomnist
€sllege, Terah U Mesorah, deneminaktiomal
departments of educaktlivn, Brandeis, Stamfezd,
Harvard, Spertus, Besten Hebrew Colledr, educater
grganizatioms, ete. Phiz list eould go en and eom!
Fhe need is Ret feor a Rev serviee delivery
mechanism but fer a eatalytie agent =- ehe Ehat eanm
E€S8hvene meetings ef peer erganizakioms en Ehe
RatigRal seehe, i1Reluding deneminakiomall
institutiens anRd depBartRentdy, coRmmehal Agenelisss,
£fouRdatioms, &RA €he like.



IIT..

No existing organizationm plays this role today in
Jewish education. CIJE/ building upom the already
successful engagement of these entities through the
Commission on Jewish Education in North America/,
can play this role. The identity of all partners
would be preserved and their missioms enhanced.

The rich diversity of foundation interests would be
infused into the consciousmess of the established
community-

Structure

A simple structure to govern the CIJE is
envisiomed..

A- Board

Approximately 20 to 30 pecple will govern the
CIJE. They will be drawn from amemg the
leaders of the foundation commumityy,
continental lay leaders/, outstamndimg Jewish
educators/, and leading Jewish academiciams..

B. Senior Policy Adviseors

A group of qg te ‘Zﬁsenicr peliey advisors will
previde ongeing professieonal guidamec= to the
professional staff and board of the CIJE. They
will be drawn from the ranks of the contimemtal
organizatiens and institutions and ocutstandimg
imdividual professionals.

C. CIJE Fellows

Beyend the Senieor Peliey Advisors groups the
€IJE intends te asserble 50 er so fellows te
previde intellectumll/, educational content te
its werk: fThese Fellews weuld be identified
frem ameng the peeple curreatly at work in
Jewish esdueatiem/;, and leading academicians and
practitioners in general edueatiwn/, Judaicay/
humapities, and seecial seiences with a strong
interest in Jewish 1life:. In additieom to
previding ongeing advice te CIJE. the Fellows
sheuld be a rich reseuree fer consultants for
lead cemmunitiesy/, feundatien initiatives, the
researeh agenda of C€ije/, and the institutiomal
@B%é@EiV@% ef EIJE vwerking in concert with
OERBFES -
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Advisory Council

At least once a year CIJE will reconvene the
members of the Commission on Jewish Educatiam
in North America/; augmented with other key
figures in Jewish educatiom. This will provide
an opportunity to check on the progress of
implementing the Commission's recommendatioms
and provide fresh insight on new developments
that should be on CIJE"s agend=.

Staff

The staff of CIJE will consist of a chief
professional officer {((imitially Stephen
Boffmam, the Executive Vice-Presidemt of the
Cleveland Federatiom)); a chief educatiomal
officer; and a planmmer. Appropriate support
staff would be in place as well. An initial
budget is attached.

SEEzgcsB3l: 397

Att.



THE FIRST CIJE PLANNING BEMINAR

SF NOTES
1. MMONERRAY ARHNARY 77, 12991
SESSION I == 10:00 AM T® 12:30 A
the duration of this session is difficult to predict —-- the sce-

m@Eio'E%laFes to the whole day. There are several possible re-
grouplng times. Coffee breaks are planned for the middile of each
segsion =- 3ession I may be too short for such a break.

CHAIR —-- SF

WELCOME

IHNTRODUCE PARTICIPANTS

participants includee: :
Y1.Steve Hoffman — CIJE director
W 2.Dr Shulamith Elster — (@ea=fEm—iol bt ic——= & Pt
chief education officer

\JB.Dr Jonathan Woocher -—- Executive Vice-Presidenmt JESNA

7 4.Arthur Rotman —— Executive Vice President JCCAssociation

w/ ®.Alan Hoffman -—— Consultant -- Mandel Instituts;; Director the
Melton Center

V &.Ami Bouganim -— Researcher Mandel Institute, Jerusalem Fellow

WV 7.Daniel Marom —— Researcher Mandel Institute, Jerusalem Fellow

8.Dr Marc Rosenstein =- Consultant =- Mandel Institute, Jerusalem
Fellow
Y 9. AnRette Hechstein =— Birector Mandel Institute
1-@~. Seyweur Fox -- President Mandel Ingg;tgtg _
¥<%B¥ﬂ%%%v Mankewitz will net jein teday =- he is at Seeopus aill
_ay

OVERVIEW oF § CHE DY E
(GfF you wish AH will cever this:

=- ve plan e werk everyday until B:3@ except on Tuesday whemn it
w&ll be £ill 4:66-

-- invitatienibe Mys vMande bt Natkeradngouncihcof Jewishi Womebmen

gathering Tuesday evening =- %:30 p.®M. =- includes supper
i =~ therefere working dinner on Wednesday at Zienist Comfederatieom
Heuse



AGENDA

== this is a joint planning effort - the agenda will be set

jointly as work progresses

-- The mandate we received from Steve : to move towards a 6-12
month workplamn, or at least a clear basis for ome, so that we
know "what to do the next morning"
—— therefore we should cover:
1. What must be done —- a listing of the tasks -~ with a general
overview and a detailed one
2. How it should be done (what is involved for example in "lead
community" or "™a research agenda™ —- what do we meam, what is the
overall view.))
3. Who should do this:

a. who plans the process and who develops the content (e.q.
training: targets versus the educatiom of educattors)

b. who implements
4, When should it be done

* R e YR T Tkt o

Clearly -- this assignment is too large for four days.
We should view this as a first consultation and decide tegether

on what to concentrate our efforts.

We discussed this with Steve : how could we get am everview of

the whole implementation task?

We thought that the first sessien eould be devoted

* to collectively putting together a pieture of what needs to be



done.
You will recall that Steve has prepared a missiom paper for the
CIIE. We thought that his paper eould provide a fruitful basis

for a discussion of what needs to be dome.

We will then suggest a method for organizing the material and

selecting from it.

INTRODUCE STEVE

ANNETTE WILL NOW SUGGEST A METHOD FOR PROCEEDING
(ah explains the boards and their organizatiom while
Danny helps me write.
-— We'll write on the board all the elememts that are
suggested in that document -- then we will all add to it
-- somewhat as in a brainstorming sessiom
— that list will be gquickly organized in 5 categories
(we"ll have someone type it out)) so that we cam decide
where to begin

DO THE LIST

COFFEE BREAK ((I1:39) OR LUNCH ((12:30) (depending omn how thimgs

are going)

INTERIM SOMMARREY : :WEE NOWW HANYEE THIES ERORMOUSES TRSK.. THE PARANE-
TERS WE HAANEE INNMINDD AREE THMT Wi MUSIT TDENTTEY THE THINGS THRET
WILL EWABLE UE TO START WORKING QUICKLY (TOMORROW MORNING)

AT 12:30 =- BREAK FOR LUNGH
LUNCH — SO6EIAL



THE LIST should be ORGANIZED BY ah. shulamit AND jw DURING
LUNCH. IT will then be typed. While it is being typed the dis-

cussion proceeds:

there are two alternatives for proceediing: discussimg all the
categoeries =-- what we mean by Building the professicon, Lead
communities, etc... or selecting ONE category to work om:
ALTERNATIVE ONE: LET"S DISCUSS WHAT WE MEAN BY THE VARIOUS CATE-
GORIES

ALTERNATIVE TWCG: WHAT TO DEAL WITH IN THIS SEMIIAR.

WHY LEAD COMMUNITIES : the concrete immediate wvisible embodimemt
of all the other. will promote all the others (e.g. building the
profession)

i anticipate some issues to arise: e.g. what about overall plam—
ning? The answer would be to defer to last day —- together with

all the other functions (ewvaluatiomn, monitoring and feedbauk)

Whatever the topic selected, launch discussion

1. - WHAT IS5
INVOQLVED?

-— INVITE THE DISCUSSION

A. GENERAL -- THE CONCEPT :WHAT DO WE MEAN BY LEAD COMMUNITY (OR QTHER T

B. DISCUSS THE ELEMENTS AS LISTED BY THEM ON THE BOARD:
FOUR QUESTIONS COULD GUIDE YOU:
1, WHAT IS IRVOLVED



2, HOW SHOULD IT BE DONE (RLANNED AND IMPLEMENTED)
3. WHEN SHOULD IT BE DONE
(SHORT, MEDIUM, DELAY,; CHRONOLOGY))
4, WHO SHOULD DO
This deliberation should take the whole day -- AH will take any

plece you indicate.



Structures

1. Existing

A. North America

1. Community (CJF, JESNA,
JWB, etc.)

2. Denominational (United
Synagogue, UAHC, OU,
rabbinical groups)

3. Institutions of higher Jewish
learning

4. Other (UJA, Hadassah, etc.)

B. Local

1. Community (BJEs,
federations, etc.)

2. Denomination

C. Institutions
" 2chools

k. JCCs

3. Synagogues

Il. Other

A. Combinations/Consortia

B. New Structures

The Community

Decision-Makers

1. Involved at Present

A. Leaders

1. Community
2. Other

B. Professionals
1. Educators

2. Rabbis

3. Academics

C. Parents

D. Clients

E. Foundations

Il. Potentially Involved
A. Leaders

1. Community
2. Other

B. Professionals
1. Educators

2. Rabbis

3. Academics

C. Parents

D. Clients

E. Foundations

Funding Needs

1. For Existing
Institutions or Projects

A. Maintenance
1. Salaries

2. Benefits

3. Pensions

4. Training

5. Tuition

6. Stipends

7. Scholarships
8. Professional development
9. R&D

10. Facilities

. Capital

. Salaries

. Benefits

. Pensions

. Training

. Tuition

. Stipends

. Scholarships

. Professional development
. R& D-Venture capital
10. Facilities

©CONDUAWNaD

11. For New Institutions
or Projects

A. Maintenance
1. Salaries

2. Benefits

3. Pensions

4. Training

5. Tuition

6. Stipends

7. Scholarships
8. Professional development
9. R&D

10. Facilities

B. Capital
1. Salaries

2. Benefits

3. Pensions

4. Training

5. Tuition

6. Stipends

7. Scholarships

8. Professional development
9. R& D-Venture capital
10. Facilities

Community Climate

A. Present Receptiveness

B. Potential Receptiveness

C. Education of the
Community

D. Interpretation to the
community, including
public relations



Participation
I. Participants

A. At Present
1. Duration
(How many years?)
2. Intensity

(How many hours per week?)

B. In the Past
1. Duration
2. Intensity

Il. Non-Participants

A Potential participants
research required

B. "Drop-Outs"

Clients

Age/Populations

A. Early childhood

B. Elementary school

C. Jr. high school

D. High school

E. University students
including yeshivot)

F. Young adults

G. Adults

H. Parents

I. Families

J. Special families
(e.g., single-parent,
reconstituted, mixed
marriages, etc.)

K. Special populations
(e.g., the gifted, learning
problems, emotionally
disturbed)

L. Professional educ.
Rabbis
Jewish educators
Jewish social workers

M. Community leaders

N. Senior citizens

A. Early childhood

B. Elementary school

C. Jr. high school

D. High school

E. University students
(including yeshivot)

F. Young adults

G. Adults

H. Parents

I. Families

J. Special families
(e.g., single-parent,
reconstituted, mixed
marriages)

K. Special populations
(e.g., the gifted, learning
problems, emotionally
disturbed)

L. Professional educ.
Rabbis
Jewish educators
Jewish social workers

M. Community leaders

N. Senior citizens

Client Profile

A

G mm

Family status
single
married
divorced
other

. Family involvement

affiliation
level of observance
community involvement

. Motivation
. Origin

USA natives

Immigrants (Israelis, Russians, etc.)
. Socio- Economic status
. Geographic area
. Type of community

Large
Medium
Small

. Family status

single
married
divorced
other

. Family involvement

affiliation
level of observance
community involvement

. Motivation

Origin
USA natives

Immigrants (Israelis, Russians, etc.)
. Socio- Economic Status
. Geographic Area
. Type of Community

Large
Medium
small



1 Existing
A. Formal

1. Duration

2. Intensity(hrs. per week)
B. Informal

1. Duration

2. Intensity

II. New

A. Formal Suggestions
in the literature
experimental
Informal Suggestions
in the literature
experimental
Integration of Formal and Informal
Education

in the literature
experimental

@

o

Formal/
Informal

Settings

Auspices

Planned/
Unplanned

I. Planned (Intended)

A. Jewish
All existing forms

B. General
(e.g., aT.V. program about
Hannukah on a commercial
station)

II. Unplanned

Collateral learning = anything

Impact

A. Empirical studies
categories to be decided
B. Commonly accepted
categories
1. knowledge
2. motivation
3. observance and
participation
4. commitment
5. attitude towards the future

A. Formal A. Congregation
Raycar? Kind B. Community
ursery/ pre-kindergarten
Kindergarten c.Jce i
Elementary school D. Local or national
gUPmerzne?tafy Jewish organizations
ay school .
Foundation school (e.lg., Hadassah, Bnai
Middle school/Jr. high Brith, etc.)
Supplementary E. Multiple auspices
Day school E Oth
High school . er
Supplementary G. General (not Jewish)
Day school

Colleges/ Institutes of higher
Jewish learning:

Yeshivot

JTS

HUC
YU
Brandeis
College of Jewish Studies
Judaic courses at universities
Hillel courses
Young adult education
Adult education
Family education
Special families
(e.g., single-parent, mixed
marriage, reconstituted)
Special po&)ulations
(e.g., gifted, learning
problems)
Professional educ.
(rabbis, educators, social
workers)
Retired
Senior citizens

B. Informal
Day care
Youth movements
Camps
Summer camps
Winter camps
Shabbatonim
Hillel and other student
organizations
Israel experiences
Cultural activities
the arts
dance
museums
libraries
movies
concerts
lectures
JCC activities
sports
miscellaneous
(e.g., kosher cooking class)
Holiday events
Workshops
Media
Newspapers
(general, Jewish,
children’s)
Magazines
Books
Television
(commercial, cable,
educational)
Radio
Volunteer organizations
Community events
Fundraising
Leisure time
as an individual
as a family

C. Combinations

. One person participating in

two or more forms of formal

education

One person panicipatinfg in

two or more forms of informal

education

Combination of formal and

informal education

- emanating from the
institution (e.g., schools with
camps, youth movements,
shabbatonim, holiday
events, etc.)

- emanating from the client
(i.e., his decision and
choices)

N

w

that has unintended positive or
negative educational outcomes
A. Jewish
(e.g., a secular course atthe
JCC)
B. General
(e.g., an article in the NY Times
about Israel)



Subject Matter

A. Jewish

Subjects

1. Hebrew

2. bible

3. Rabbinics

4. Mitzvot (customs,
ceremonies)

5. Literature

. History

7. Social Studies (e.g.,
the community &
institutions)

8. Contemporary Jewry

9. Israel

10. Jewish Thought
(philosophy,
,ashkafa, etc.)

11. Ethics

12. Tefilla

»

B. General

Subjects

1. Basics

2. The Disciplines
(history, literature,
etc.)

3. Integrated Subjects
(e.g., social studies)

C. Integration of
Jewish and
General Subjects

D. Skills-Jewish

v J General

1. Reading

2. Analysis

3. Parashanut

4. Thinking

5. Interpersonal
learning

6. Skills of observance

E. Specialized

Areas

1. The arts

. The media

. Computers

. Museum education

. Special education
(e.g., gifted, learning
problems,
emotionally
disturbed)

6. Family education

7. Adult education

gabwidN

Curriculum and Methods

By Means Of

A. Participants
1. Age-level

2. Class

3. Individual

B. Materials

1. Written (books,
worksheets,
pamphlets,
research
projects)

. Audio

. Visual

. Games

. Computers

. Informal
experiences
(e.g., field trips)

7. Combinations

C. Where

1. Within an
institution

2. Outside of an
institution

3. Combination

OO WN

D. Pre-

Requisites

1. Knowledge in the
discipline

2. Access to the
discipline

3. Other

Duration

A. Module

B. Course

C. Multi-Year
Curricula

Preparation

A. Where
1. Diasporal/lsrael
2. National/Local

3. Central/School-Based

B. By Whom

1. Teachers/
Practitioners

2. Curriculum Writers

3. Scholars

C. Preparation of
Personnel

1. Training programs
2. In-service training

D. Introduction
into the Field
1. Experimentation
2. Evaluation (of
training)

Effectiveness/
Impact

A. Over Time
1. Immediate
2. Middle Range
3. Long- term

B. Evaluation
1. Systematic

a. Formative
(quantitative/
qualitative)

b. Summative
(quantitative/
qualitative)

2. Impressionistic

a. In the literature

b. Informed opinion

Students
Teachers/
practitioners

3. Rabbis

4. Community
(parents, school
board, etc.)

5. Researchers

C. By Whom
1.
2.
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The People Who Educate

Educator

. Formal

Full-time
professional

— qualified
Full-time
professional

— unqualified
Full-time
paraprofessional
— qualified
Full-time
paraprofessional
— unqualified
Part-time
professional

— qualified
Part-time
professional

— unqualified
Part-time
paraprofessional
— qualified
Part-time
paraprofessional
— unqualified

Informal
Full-time
professional
— qualified
Full-time
professional
— unqualified
Full-time
paraprofessional
— qualified
Full-time
paraprofessional
lqualified
. .a-time
professional
— qualified
Part-time
professional
— unqualified
Part-time
professional
— qualified
Part-time
paraprofessional
— unqualified

Position

A. Classroom

1
2
3

Teacher

. Jewish Subjects
. General Subjects
. Skills— Jewish and

General

B. Specialist

C. Senior

1

Educator
Schools
a. Superintendent
b. Headmaster/
Principal
c. Associate/
Vice-Principal
d. Assistant
Principal
e. Department Head
f. Basic Specialists
(e.g., Bible,
Hebrew, Early
Childhood)
g. Support
Specialists (ejj.,
Arts, Special Ed.)

2. Communal

w

Organizations
Director of
National/
International
Organization
Director of Local/
Communal
Organization
Deputy Director
Assistant Director
Staff Person,
Planner,
Consultant

= o

® a0

. University, R& D

Centers

. Dean, Professor
of Jewish
Education
Director of Jewish
Education
Institute Training
Institute

. Associate,
Assistant Director
Teacher- training
Specialist
Curriculum
Developer,
Researcher

o

IS3

o

Q

®

A. Official

w

(@]

Designated

1. Administrator

2. Front-line
Educator

3. Youth Movement
Counselor

4. Adult Educator

5,0ther

. Not Officially
Designated
1.JCC Counselors
(e.g., dance,
music, sports,
etc.)

2. Other

. Senior Educator
1. Director of
National
Community
Center
Organization

. Director of

Network of

Centers

Direct of National

Jewish Camps
Network

Direction of

National Youth

Movement

Executive Director

of a Community

Center

Assistant Director

of a Community

Center

Educational
Director of a

Community

Center

Education

Specialist in a

Community

Center

Program Director

in a Community

Center

10. Branch Director

11. Miscellaneous

(e.g., Director of
Education of
Department of a
Communal
Organization

N

w

>

o

o

~

©

©

Personnel
Recruitment

Who to Recruit Where to Recruit How to Recruit

A. Men A. High schools A. Planned effort

1. High school students B. Youth movements sustained

2. College students C. Trips to Israel limited

3. Young adults D. Universities B. Personal contact
4. Adults E.JCCs C. Special structures
5. Retired F. Other organizations D. Media

6. From related fields G. Synagogues E. Inducements

F. Special recruiters of
personnel
G. Other

a. Jewish Studies
b. Community
Organizations
c. Departments of
Social Science,
Humanities,
Social Work, etc.
d. Fundraising

. Women

High school students

College students

Young adults

Adults

Retired

From related fields

a. Jewish Studies

b. Community
organizations

c. Departments of
Social Science,
Humanities,
Social Work, etc.

d. Fundraising

O HWN =W

N

w

>

Duration

. Full-time—

Long-term
Full-time—
Short- term

. On-the-job—

Long-term
On-the-job—
Short-term

Training

Where to Train
I. Existing

Institutions

A Jewish— North
America

. Institutions of
higher Jewish
learning

. Teacher-training

Colleges

Yeshivot

Special Programs

. On-the-job
Training

N

oaw

. Jewish— Israel

. Institutions of
Higher Jewish
Learning
Teacher-training
Colleges
Yeshivot

Special Programs
On-the-job
Training

N

ahw

. General Institutions

-

. Schools of

Education

Departments of

Judaica, Social

Sciences &

Humanities

. Schools of Social
Work

4. On-the-job

Training

N

w

II. New Forms
A Jewish— North
America

. Teacher- training
Colleges
Institutions of
Higher Jewish
Learning
Yeshivot

Special Programs
On-the-job
Training

N

ok w

. Jewish— Israel

1. Universities

2. Teacher* training
Colleges

3.Yeshiva

QUA WM

© N

Building the
Profession

Elements

Body of Knowledge
Code of Ethics
Ladder of
Advancement
Certification

Salary

Network of
Collegiality
Retention

Status

4 Special Programs

5. On-the- job
Training

. General Institutions

N

. Schools of Social
Work
. Schools of
Education
Departments of
Judaica, Social
Sciences &
Humanities
On-the-job
Training

N

w

>



Mandel Institute A 1NN FARIE

F-or the Advanced Study and Development of Jewish Education

FIRST CIJE PLANKING SEMINAR

SESSION II
AGENDA
LEAD COMMUNITIES
1. Process of selection
2. What National Input is Required

3.What are the Building Blocks or Initiatives to Include
in Lead Communities
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RANKING TOPICS FOR THE SEMINAR

CRITERIA FOR RANKING

DEMAND

SHOWING RESULTS

INTERSECT

CHRONOLOGY:: What needs to be done first in order to —

TOPICS

LEAD COMMUNITIES
THE PROFESSIGN
COMMUNITY SUPPORT
RESEARCH

CIJE




Mandel Institute 199N YTIn

hoi the Advanced Study and Development of Jewish Education
V&<L$I0"f4
LEAD COMMUNITIES

CIJE

Building Blocks for Lead Communities

1. Prepare diagnostic tools for lead communities

2. Visions

3. Initiate best practice inventory or process

4. Programmatic menus for lead communities

5. CIJE leadership to visit lead communities, to add their aura

to the local leadership's aura

6. Make human and intellectual resources available for 1lead
communities

7. Define criteria for "hot-house for innovation"

Selection

Criteria:

a. Replicability — demonstrability

Models of excellence
b. Quality of needs assessment
c. Availability of qualified personnel

Assistance for Preparation of Proposals

Conditions
Contractual agreement between CIJE and community
Preparation of study of educational situation
Agreement on CIJE input:
a. Ongoing consultation
b. Mediation with national bodies
c. Help with grants
Local power in deciding action plan
Planning process must lead to initiatives in various areas pre-

determined by CIJE (personnel, Israel, programmatic, leadership
development, etc.)

22a Hatzfira St. Jerusalem 93102. Israel Tel. 02-668728: Fax. 02-699951 DP9 ;668728 No5L 93102 DYYWIV X 22 NIO¥N M



PLANNING PROCESS

i, All acters join in a comprehensive plannimg process

a.,

Local perspective

Mapping and reassessment of the whole educatiomal
system

The study will include:
afn assessment of personnel —-- qualificatiom and traim-—
ing needs; personnel availability —- shortage

E.g., prepare profile of individual educators in
order t6 determine in-service trainimg needs

an assessment of programs and institutiioms: do we have
all forms needed; is there a balamce betweem classroom
and beyond the classroom programs

National perspective

Best practics:

The best of the denomination programs identified for
formal programs

The best of JCC Association programs identified for
education in informal settings

etc.

Foundations perspective

Foundations initiatives relevant for lead communities



PROFESSION

1. Reeruitment '
a: Identifying or building tep-level (management lewsl)
persennel &8 lead the whele lead communities precess
B: Rabbis as a source of personnel

2. Training

A, In-serviece educatien for all educators in the commuumity
{this is a place where we all study)

b. Invite national institutions of higher Jewish 1earmiimy
to offer im-service training programs

3. The Profession
a. Entry-level criteria of qualificatiom
b. Create new types of positions

CVMMUNITY SUPPORT

1. Bring continental institutions and experts to yield break—
throughs at local level

2. Chreatier meaw finmnuikd] ressarcess

3. Hromtee ferdtboasttioon iimiodiresreatt

4, Undertake communication program with other commumiities

RESEARCH CAPABILITY
Best Practice

Study of Communities
ISSUES

How do we deal with leeal ambitiens versus central defimiitieoms of
purpese and demonatratien



CONTINENTAL

COUMINITY SUPPORT

4.
2.
3.
4.
B,
@®.

RIS a3y

bl topp lemaidaiss

Tentarsiiyp danalopmrent

Resources for implementing the plam

Commiiiiastiiom ardl imisieamart witth Commission—commmumi tijes

Byiimyy cmrdieardal] dmstiitudiioons sand experts to yield break-—

throughs at loecal level

W.

B.

2.

Coecpttee meaw Siimenodibd] recomreess

Browetties fedbersntiicon iimeod nesmenrtt

Undertake communication program with other commumities



771791 Versien 2,
LEAD COMMUNITIES
CIJE
A, Bmuitdivg BBDekes foar [keald Ooommmittiess
1.Prefaad g $s assistip ediita ghicgnios tiao Twofler fhead eachnoominireist i es
2, visions
3. Tmiittiistier Beasth grarottitee iimweartomyy car pmooesss
4. Progppemmestiiicc mestuss floor Tesad] aoommmarniiby bess

B CIJE leadership to visit lead communities, to add their aura
to the local leadership'ls aura

®. Make human and intellectual resources available for lead
communities

7. Define eriteria for "hot-house for innovatiom™

B.. Se8eté&abiion

1. Criteria (=ome mutually exclusiwe)

a. Geographic representation

b. Community size

c. Evidence of replicability/ demonstrability/ models of excel-
lence

d. EvEdidercefofinbéepraggropycooppezatiban

e. Evididemceofofrobustesssobfssevridéceddeisveinggaggandies.

f. Evididemcefoppobfesidnailststergghh

g. EvEdidemcefofdppl dedcesishppcoomnibearrt .

h. EvBEdidemcefof fnanotcailsstergghh

i. ExBredutieesiwbowwokkwwéll wuthh Lagzy Lbedders and are success
oriented

Jj.. Evidence of educational strength

. Community study

Needs assessment

Availability gualified persommell..

ke

2. Guidelines for choosing

a. Chances for success

b. Different criteria for each of the Lead Communities
c. Eliminate "peculiar" or a-typical communities

d., Give hope to others

e. Conditions for developing protetype

f. "Educationally isolated Communitieg™

g. Evidence of ability to continue after process

h. Availability of Academic/ resources



3. Selection Process

- Continental call for proposals

- Visit by team of professionals to candidate community

- Identity communities with potential and encourage them to
apply.

- Lay leadership involvement in selection process.

- Assistance for preparation of proposal

Questiom: How many communities?
Communications with unsuccessful applicants

4.Conditions
1. Contractual agreement between CIJE and community
2. Preparation of study of educational situation
3. Agreement on CIJE input:
a. Ongoing consultation
b. Mediijpttiiomn wiitlhh nattiionall bhodiiess
c. Hellp wiitth gpeantts
4. Local power in deciding action plan
5. Planning process must lead to initiatives in varicus areas
pre-determined by CIJE ((personnel, Israell, programmatie, leader-
ship development, etc.)

6. Moniteringy,, evaluation and feedback loop institute..

PLANNING PROCESS
1. All actors join in a comprehensive planning process

a. Local perspectiwe

Mapping and reassessment of the whole educaticnal
system

The study will include:
an assessment of personnel —- qualification and train-
ing needs; personnel availability —- shortage

E.g., prepare profile of individual educators in
order to determine in-service training needs

an assessment of programs and institutioms: do we have
all forms needed; is there a balance between classroam
and beyond the classroom programs



2.

Educational profile
b. National perspective
Best practice:

The best of the denomination programs identified for
formal programs

The best of JCC Association programs identified feor
education in informal settings

Educational profile
etc.
c. Foundations perspective

Foundations initiatives relevant for lead communities
Monitoring - evaluation - feedback loop



PROFESSION

1. Recruitment
a. Identifying or building top-level (management lewell)
personneél toe lead the whole lead communities process
b. Rabbis as a source of personnel

2, Training

a, In-service education for all educators in the commumity
(tthis is a place where we all study))

b. Invite national institutions of higher Jewish learnimg
to offer in-service training programs

3, The Profession
a. Entry-level criteria of qgualificatiom
b. Create new types of positions

CONMUNITY SUFPORT

1, Bring continental institutions and experts to yield break-—
throughs at local level

2. @rezdiee mewy flinaneibd]l nesomnoess

3. Bnanadee fadiansttiom inwvedmemesrtt

4, Undertake communication program with other commumitiess

RESEARCH CAPABILITY
Best Pragtiece

Study of Cemmunities
ISSUES

How do we deal with lecal ambitiens versus central definitioms of
purpese and demenstratien



CONTINENTAL

CONMMUNITY SUPPORT

1. Rdirorassoyy

2., TImxedlviimgg togp lesadbss

B. Nesdiersiip devedlogmmeer it

4. Resources for implementing the plan

5. Communiiczetioon ard imwedivesresrtt wiitth Commission—commumi ties

®. Hriinyy contienttzd] dmstHituttiooss aand experts to yield Homeak-
throughs at local level

7. Cresattes meaw FimmEmeied] nesomrcess
8. Propmcter fadagratiioon dinwad Memeartt:

9, Undertake communication program with other commumities

CLJE

1. Moniteoring = Evaluation -~ Feedback loocp
2, Imitiates “hothouse sites ((imstitutiens))

CAPACITY

1., Quartermaster corpe
2, Fire department (Ghrouble sheeting)



D/1/91 Versioh
LEAD COMMUNITIES

a. What the CIJE Offers to Lead Communities

1. |Prepare assessment/diagnostic tools for lead commumities
2.. Visions

3. Initiate best practice inventory or process

4. Programmatic menus for lead communities

3. CLJE leadership to visit lead communities, to add their
aura €o the local leadership's aura

®. Make human and intellectual resources available for lead

communities
7.. Define criteria for "hot-house for innovatiom™
B. Monitoring — evaluation —- feedback loop
D. Rosters of human resources and lead communities

1®.. Bridge between human resources and lead communities

11. Planning team to facilitate and moniteor process

B. Building Blocks

1. Lay leadership development
a. Current Qwerknt leaders
b.Leadezasienet notd ioraidinby idon egrired: twidt hy idgw idw issln aatiicont ion

p Personnel

B.. Israel

4, Synergism
a, Building educatienal interaectiom between varieous forms
and settings
b. Networking between institutions

5, New thinking = ipnevatien
& Philesephy of Jewish edueatien in North Ameriea



c.
1.

In-Service Training in lLead Communities

Ciffferr & meanil (CIUIE syporseeedd) )
Prepaes & stustterfic gilan wiithth tdihee commmumiityy

a.,
b.

C.

Bring experts to inform a planning deliberation
Find out the optioms: what is likely to yield what
rasult

Informed choice

Lay Lesdership Dewelopomentt

PLANNING PROCESS

1.

A1l actors join in a comprehensive plammimg process

Local perspective

Mapping and reassessment of the whole educatiomal
system

The study will include:
An assessment of personnel -- gualificatiom and
training needs; personnel availability — shortage

(E.g., prepare a profile of individual educators in
order to determine in-service training needs))

An assessment of programs and institutioms: do we have
all forms needed; is there a balance between classroom
and beyond the classroom programs

Educational profile

National perspective

Best practice:

The best of the denomination programs identified for
formal programs

The best of JCC Association programs identified for
education in informal settings

Educational profile
Etc..



e. Foundations perspective
Foundatiens initiatives relevant for lead communities

Honiterimg -- evaluatiom -- feedback loop

Selection
Criteria (some mutually esclusiived)

Geographic representation

Community size

Evidence of replicability/demonstrability/models of
excellence

HRridianee off inter-agency cooperatmmm

FRridisroee off robustness of service deliverimg agencies
EBridiamee off professional strength

ERridieroee off top leadership commitment

HRriidbrroee off financial strength

Executives who work well with lay leaders and are success
oriented

Evidence of educational strength

Community study

Needs assessment

Availability gqualified personnel

Guidelines for Choosing

Ceaoeess fior sareEssss
Different criteria for each of the Lead Communities
Hlimiinssttee ’peomliaar? cor atdyphioad]l communiitiess
Givee Hoppee o attiiesrss
Chordiiittiioorss ffaxr dbsredlophiingg mpaodioddypes
"Rt ezt oored 1y iissod eHerld coommmon i esd "
Evidence of ability to continue after process
Avegiilladtiilliity off acsdbnmiic resomnaess

Tl leenti oan O EEES

Groritiames tizd] azlll]l fopr pooppssdls

Wijssijt: By tesmm of professionlls too candiidetee communiithby
Identify communities with potential and encourage them to
apply

Ty lesedborsihigp imwolvesmearit im sseleattionp peressss
Rsssiisttearmee  for gregysmastiioon off progessdl

Questiom: How many communities?

4.

1.

Communications with unsuccessful applicants
CroTdiiti
Contyractum]l agreement betweenm CIJE ard commmompi

including the happy understanding that we are gong towards
a more rigorous and more accountable preocess



Preparation of study of educatiomal situatiom

Agreement on CIJE input:

a. Ongoing eonsultation

b, Mediation with national bodies

e, Help with grants

Local power in deciding action plam

Planning process must lead to initiatives in various areas
pre-determined by CIJE ((personnel, Israell, prograwmwatiis,
leadership developmemt, etc.))

Monitorimg, evaluation and feedback loop instituted

The Building Blocks of Lead Communities
Personnel — the profession

Lay leadership development

Israel

Innovative thinking

Create settings for deliberatioeom
Philesophy ((clarifying)

Building the Prefessien
Regruitment

i, Identifying or building tep=level (management level))
persennel te lead the whele lead ecommunities process

2, Rabhis as a souree of RRITUMRN
Fraining

i, Irn=gervice educatiom For alll eduealhiens im the cemmunity
(¢his is the plaee where we a1l sshay)

2: Invite pationmll instituticons of higher Jewisih 148PKRARY
te offer in-serviee tFaining Pregrams



The Profession

1, Entry-level criteria of qualificatiom

2. Create new types of positions

@rimmunitwy Sapmmontt

Briimyg cxordtimes izl dimestiithutioonss and] esopmortiss oo wited Bl Horeeadkie—
throughs at local level

Cirestiee meaw fimearecbd]l e MeeEss

® e el s . n I

Undertake communication program with other communities
Lay leadership development

1. Existing leadership
2. New leadership

BUILDING A RESEARCH CAPABILITY

Issues:

1.

7.

THygess off nesmamoth

a. Policy research

b. Pure research

ThHee seetitihmggs

a. Universities

b. Service organizations ((JESNA))
Cc. Research centers

d. Individuals

Thiee ressaxchiesss

Thiee agpadda

Thiee £funad bigg

CITEE s ressaxrbh needds
Besst PRaxttitee

Stmdgy off Copmmannfiées



4. ISSUES

How do we deal with local ambitions versus central definitions of
purpose and demonstration

What is the problem with change.



CONTINENTAL ELEMENTS

A. COMMUNITY SUPPORT
1, Adbsrneyy o bethallff off Jewiisth ERduestticon
2, Tmwasihriiing topp lesdbarss

a, Give them serious decisions to take.
b. Opportunities to work with top level professicmmlls..

3. Hecspdbomrsthiyp dieweslloymmeaTit

4' ﬂn“l“”’n.j QEIt-j Jl. Iﬂ i' ﬂ] ” i-lul ﬁ . .
nities.
5. Uindeertaidee communiicsattiomn gromprzan wiitth otiesr coommumiitties
&, Crepttee mew flinamdisll resvnmess foor  implemeertingg  thee
plam.
B. Crecettee e Fiimaneibd] nreesmmoess oy JeowiisiE didatd bbon
9, Promomtise  federsptiicoon drwallveomearit

10. A systemsttiic attewpgt st affectiimgy tiee cllioedee in Néoatbh
America as regards Jewish Educatiom.

Wide distribution of "A time to Actl

Encourage speeches by Commissiomers,, sermons by
rabbis etc.

- Publications

11. Tmwiittee JESHRA , CIAAL, aawt attheer nedkboreartt angparizadtiboss too
devise imformation/education programs for lay-leader—-
ship.

B. BUILDING THE PROFESSITN(Ranked by participanits))

1. In-service

2, Pre-service

3. Recruitment

4, Compensation

5. Networking

6. Career Development



e

9.

10.
11.
12.
13.
14.

15.

State of the Art
Researeh

Supervision

Philoesophy
Credentials/Standards
Image recognition

Role of General Education
Retention

Evaluation

PRE-SERVICE TRAINING ((fill-iim))

1. Who to train?

- Teachers

- Senior Personnel

- Senior Personnel for arrangement
- Educators for informal settings

2. The content of training

- State of the art

3. Where to train

anoe

General imstitutioms
Jewish imstitutions
In North America

In Israel

D. COMPENSION

a.
b.
c.

Salaries
Benefits
Build indices



E..

CaTFE
1. Reg@ramaid of what we ean bwillld em
2, WMemiteriing =~ evaluation =-- Fosdbaonk loagp
3. Plamimy supervilsiion teesam
4, Tmiitiladess "hothnuse siites” (imstiitutibank)
5. Capacity fSSasareitt | guartenimastear @opes
@, Fiidee depagtmeits (Eroutitle sHueatihny)
7. Orerallll gl
B, Bring continental institutions and experts to yield

breakthroughs at local level



Mandel Institute D93 an

For the Advanced Study and Development of Jewish Education

The Council for Initiatives in Jewish Education
Planning Seminar
January 7-11, 1991

at the Offices of the Mandel Institute
22a Hatzfirah St., Jerusalem, Israel

Schedule
Monday, January 7th
10:00 a.m. -12: 30 p.m. Session I
12:30 p.m.- 1:30 p.m. Working Lunch
1:30 p.m.- 5:30 p.m. Session II
Tuesday, January 8th
8:30 am. -12: 30 p.m. Session 111
12:30 p.m.- 1:30 p.m. Working Lunch
1:30p.m.- 4:00 p.m. Session IV
7:30 p.m. - 10: 00 p.m. Working Dinner
Wednesday, January 9th
8:30 a.m. -12: 30 p.m. Session V
12:30 p.m.- 1:30 p.m. Working Lunch
1:30 p.m.- 5:30 pm Session VI
8:00 p.m. Dinner —Social
Thursday, January 10th
8:30 am. -12: 30 p.m. Session VII
(Maiersdorf Faculty Club—The
Hebrew University, Mt. Scopus)
12:30 p.m.- 1:30 p.m. Working Lunch
1:30 p.m.- 5:30 p.m. Concluding Session

22a Hatzfira St. Jerusalem 93102. Israel Tel. 02-668728: Fax. 02-699951 DP9 ;668728 1NOYL 93 102 DYHYWIV /N 22 NIONN 'M
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Ms. Ginny Levi March 7, 1p9pn-

Annette Hochstein

Re: Council Steering Committee Assigmments

Followiimgy sewerall conwersattiionss witth JOCARA sHaff im
Jerusalem concerning their proposal tie WAF, II would like tte
clarify that they have prepared a new draft preopesal (I have
received it yesterday and will respord sheortly). This draft
does in fact superecede the original propesal submitted to
MAF for the training of outstanding executHdecuivectimrertors.

The JCCA is applying to the Weaxnesr Fauumdetion for a2 Jewish
studies project for JCC executives ((and other gtaff?). My
understanding of this project is that the request invelves a
$50,000 maximum grant. The present cencept dees not econfliect
with the proposals we are discussimng with them, K Undey
certain conditiens it may even complement them.

I hame noit s yeit nenrdpd too speadk withh Pxef. Lipsete; but
plan te de se by the assighed due date.

Best rega¥ds,
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3/%6/91

Agenda
Teleconference
Thurs.., Mar. 7, 1991 - 8:30 a.m.

Participants: Jerusalem - SF, AH; Rockville - SE; Cleveland - SHH, VFL, HLZ

I. Review minutes and assignments of 2/27/91 WFL
II. Pliams foor sseviier pedliicy sabafisuors mesttiimg SHH
A. Attendance
B. Agenda/assigmments
1. Commission recommendations and action (30 mim.)} SHH
since final meetimg. [Hinutes of Jerusalem

meeting; CIJE mission statememit]]

2. Review warking papers (30 mim.)

Bl UQ I T P A € & e O on oq
# Lead communities SHH
-~ Research and development of data base JW

((SHH will ask and brief JW)

3. Break inte groups te discuss three topics (4 hrs,)
fEroup assignmemts])
- KoUldl L0 prousty U LtSpivei AWM Cuieauwe VX

III. Felxvorehiy with funders - furtdber dilsoussion SEH

TV. Plans for board meeting SHH

V. Schedule future telecoms: 3/20, 3/27, 4/3 - all at 8:30 a.m.
Note: telecon of 3/11 has been cancelled

*% TQTOL PAGE.BZ2 #k
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Violton 1 M
Arting DIEGtor
Seephrm H . Hiolnvin

Ot Rlerrtion Ofhec
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1 750 Hue.lid Aveniue
Clevelfinel, Otiie 44115
716/566-9200 Fax 2V 6/861 M230

{Tem pots ty Yed Vm

MEMO TO: CIJE Senior Policy Advisonrs:

Robert Abramsom, Jack Bieler,, David Dubiim,
Josh Elkim, Sylvia Ettenberg, Joshua Fishnam.
Yi s/ %MH Richard Joel. Marty Krmrr,.

YVoa.own Dam :";hautal.‘_rJ K o iryia WL & G,
Art Rofmamn, Alvim Schiff. Barry Sh:ram.
Steve Solendex, Eliot Spack, Jon Woocher

FROM: Stephen H. Hoffman

DATE: March 4, 1991

................................................................

I lock forward to seeing those of you who are able to joim us om
Mareh 12, T thought everyone would appreciate seeing a brief
mission paper I drafted several months ago on how the CIJE would
operate. Also, a small working group spent a week in Jerusalem
in early January to de some initial planning for CIJE
activities. The minutes of that week's meetimgs are enclaseil.

It is my hope that at our get together on the 1l2th, we'll do
some cencrete planning for the launching of the lead
communities, the development of a research ecapability, and the
development of the initlal steps required te build the
professtion.

I losk forward to seeing you.

% TOTAL PAGE. B2 A%
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COUNCIL, FOR INITIATIVES
I JEWISH EDUCATION

Homomrany Ohait
havasA . st

O girr

Wiation L Misimdel
Anting Dinecor
Bempron H Hoffman

(Chigfizduaitian Officer
Dir. SoilHimith ki

| 750 Euclid Avenue-
Clevelang. Omio 44145
Zh6/566-9200 Fax 2 hé/4mk1 230

L QT o) ITemparany Aditress!
Robert Abramsom Sgeralbee
February 19, 1991 Jaclc kBBekdrr DBanmyPPekarkky
David Dubin BReynieRBeisman
Josh Elkin Akttt RRotman
Sylvia Ettenberg Alvin Sahifffif
Joshua Fishmam Barry Shoage
Yitz Greemberg Fuewve Solbsrsder
Richard Jeel Eliot Spadk
Dear Hapgy Kikean r Jbon VWoother

I know thiatt youaare familiar with the weorko bfiHthe Commlissdicm om
Jewlsh Eldigatiomn im North Amwerica and withtlehed steicdisdontto
create the Council for Initiatives in Jewish Educatiom to
implement tha Commissiom's recommandatioms, We are mow puttimg
together a group of senior policy advisors te help us move the
process forward. I hoepe that you will join this process by
becoming a senior policy advisor.

I've been working with Dr. Shulamith Elster, Chief Educatiom
Officer,, and others to set priorities and begim determiming haw
to implement recommendatiors, We are now ready to share our
initial thoughts with you and te get your i{nput.

I hope that you will be able to join us at a meetimg scheduled
for:
TUESDAY, HARCH 12, 1991
10:00 a.m. 4:8000 p.m
council of Jewish redeiailuus
Committee Roam
730 Broadway
New York City

Materiale to be reviewed at this me&tiﬁg will be mailed to you
in advarices,

Piease eall me at the number listed abeve if you have amy
guestions or wish to diseuss your reole as a senier peliey
advigser, or call Ginny Levi ¢g36/391-&am®) te indieate your
attendanee plame.. I look forward te werking with you as we mewa
ahead with this impertant wotlk.

Warmest regavds,

Stephen H, Heffman
Aeting Directar
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Waifiih L. Wi February 13, 1961
At gty Oofets kit
Seewyim M. Hoiman
(teinitita e eresi Officen
5. Snrimin ERR- Brofessor Seymour Fox
Mandel Associated Foundations
22A Harzfira Street
Jerusalem, Israel 93152

Dear Seymour:

The preliminary planning for the CIJE has been umder way simoe
November. Our board is coming together nicely,, and I am
grateful that you have agreed to serve on it. We have planned
our first meeting for:

TUESDAY,, APRIL 9, 1991
12:00 Noon # 4:15 p.m.
Couneil of Jewish Federatioms
Committee Room
730 Broadway
New York City

At this meetimg, which will include a buffet lumncheon, ouwr
agenda will inelude an update on the status of staff
appointments, budget matters, plams for initiating our lead
communities program, and a diseussion about other priorities
and tasks fer our first year of operation,

Plgase let Gimny Levi (216/391-8300) know whether youw'll attend
the April 9 meetimg, and I leek forward to seeing you.

Warmest regards.

/5 7}

MORTON L. MANDEL B Chairman
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(b Bnyuwtin I'kip! Mrs. Annette Hochstein
Nativ Policy & Blanning Consultants
BP. 0. Box 4497
Jerugalem, Lsrael 91044

Bebruary 13901661

Dear Annette:

The preliminary planning for the CIJE has been under way since
November. Our board is coming together nicely, and 1 am
grateful that you have agreed to serve on it. We have planmed
our first meeting for:

TUESDAY,, APRIL 9, 1991
12:00 Noon 4:4515 p.m.
Council of Jewish Federatiams
Committee Room
730 Broadway
New York City

At this meeting, which will include a buffet lunchewon, our
agenda will imclude an update on the status of staff
appointments, budget matters, plams for initiating our lead
communitiss program, and a discusaion about other priorities
and tasks for our first year of operatiom.

Please let Ginny Levi (216/391-8300) know whether youlll attemd
the April 9 meetimg, and I look forward to seeing youw,

Warmest regards.

Ut

MORTON L. MANDEL -: Chairmanm

%% TOTAL PAGE.@H W
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The Presidents Comments

T h - Spencer Foundation is committed by its man-
date to the improvement of education. We pursue that commitment by
supporting research whose outcome shows promise of contributing new
knowledge, insight, or understanding to the ongoing venture of educa-
tion. The work we support falls into a broad range of disciplinary and
interdisciplinary categories, chiefly, though not exclusively, in the social
and behavioral sciences. Education we define broadly, to include all the
situations and institutions in which learning takes place, throughout the
life span of the individual, both in the United States and elsewhere in the
world.

Nearly all the studies the foundation supports originate with the
scholars who propose them; they are, as we say, “field-initiated.” From the
Spencer Foundation’ earliest days we have firmly maintained that the best
scholarly work is done by those who have the imagination to conceive a
research project, the professional skills to pursue it, and the energy and
perseverance to bring it to conclusion.

Over the past few years, a certain clustering among the studies we
support has emerged as scholars respond to announcements of our inter-
ests and concerns. One such cluster comprises studies intended to illumi-
nate the domain ofindividual development in a variety of social contexts.
During the year just ended, four new inquiries have been added to this
cluster. Carol Gilligan will coordinate several complementary studies of
girls” and women’s development as she works toward a new theory of
adolescence, focusing on girls in their early teens. Margaret Beale Spencer
will investigate the social situation of extremely disadvantaged young
black males, highly vulnerable to failure in life, seeking to determine what
it is that gives some few of these youths the resilience to emerge into
adulthood with positive attitudes and prospects. B. Bradford Brown will
extend his existing study of adolescent youth, studying the role high
school “crowds” play in academic achievement, particularly for young
people from minority backgrounds. And Robert D. Cairns will complete
alongitudinal study ofthe social development ofsome seven hundred chil-
dren as they enter and leave their teens, emphasizing the occupational,
community, and personal adaptation ofyoung adults as a function ofear-
Her school experience.

A second such cluster comprises studies intended to
improve access to educational opportunities and to reduce barriers to
learning. Happily, the yearjust ended has seen a significant expansion of
that cluster. Dante Cicchetti and Sheree L. Toth will enlarge a pilot study
ofthe ways maltreated children react to school settings, emphasizing how
children’s self-perceptions affect the relation between the experience of
maltreatment and adaptation to school. Philip A. Cowan and Carolyn



Lyle M. Spencer, who had

done graduate work in sociology
at the University of Chicago,

liked to describe himself as "a
businessman looking in over the
rim of education"; and he left notes
indicating that he had established
the mfoundation in the hope that,
since most of the Spencer money
had been earned in educational
publishing, lmuch of that money
might be "returned eventually to
investigating ways in which
education can be improved,
around the world. Broadly
conceived, wherever

learning occurs."



the classroom; the “scenarios” through which teaching and learning are
pursued; and the social and political contexts in which teaching and learn-

ing are embedded.

A fourth cluster comprises studies intended to
illuminate the social construction of knowledge. In one such study
Richard Handler will undertake an ethnographic survey of four history
museums with a view to illuminating the ways in which museums con-
struct and convey educational messages and cultural values. Terence S.
Turner and Jane Fajans will study theoretical questions involved in the
relationship between cognition and culture, using empirical studies of
socialization in two indigenous societies, one in central Brazil and the
other in Papua New Guinea. Elinor Ochs will conduct a study of prob-
lem-solving discourse in scientific laboratory meetings to assess the extent
to which features oflaboratory discourse can be compared to problem-sol-
ving narratives she has previously collected from middle-class families in
dinner-table conversations. And Carol Fleisher Feldman will explore the
everyday stock oftext “genres” —stories and scientific narrations —which
she sees as epistemic forms that help people make sense ofothers’ actions,
especially in the workplace. In addition, two investigations will examine
the institutional contexts within which formal research, as one mode of
the social construction of knowledge, goes forward. Robert A.
McCaughey will gather data on the scholarly activities of faculty mem-
bers at a number ofsmall liberal arts colleges, with a view to determining
how age, sex, quality ofteaching, and identification v?ith a particular dis-
cipline relate to research productivity. And Howard S. Becker and James
Bennett will study a group of independent scholars without academic
affiliation, with a view to understanding how they continue their research
and the extent to which they are able to maintain institutional and discipli-
nary ties.

Finally, the foundation has been hoping for some time
to attract proposals for basic inquiries into the education of older adults,
not only in colleges and adult education facilities, but in all the various set-
tings in which teaching and learning go forward —families, workplaces,
libraries, and community health and recreation centers. To this end we
were delighted to note an emerging cluster ofstudies in this area, too, dur-
ing the yearjust ended. Mihaly Csikszentmihalyi will develop a data base
on the mental processes ofadults in the second halfoflife, seeking to draw
together the three lines of inquiry that have characterized his previous
work, namely, the investigation of creativity, intrinsic motivation, and
integrative life themes. RichardJ. Mumane and Frank Levy will study the
changing American labor market, with emphasis on the kinds of skills
required of workers as technology becomes ever more sophisticated, vis-
i-vis the kinds of skills workers are bringing and will in future bring to
their jobs. Mary C. Brinton will undertake a comparative study of how
the education and employment of women in Japan and South Korea have
changed'over the past thirty years. And Erik Olin Wright, in collabora-
tion with American and Soviet colleagues, will undertake a major survey
of the adult populations ofthe United States and the Soviet Union, with
the goal of understanding the effects of education on class structure and

The President's C



resident's Comments

don, analyzing the mechanisms by which risk factors and protective fac-
tors originating in the family combine to favor a particular outcome in the
cognitive and social competence ofkindergarten-age children. Harold A.
Richman will direct a fundamental reassessment of the child welfare
system in Illinois, with the goal of recommending practical ways of
achieving a more effective coordination of children’s services, especially
for poor families. William T. Gormley will investigate how state and local
regulatory processes discourage potential providers of family day care
from offering their services. Marcia D. Greenberger and EllenJ. Vargyas
will undertake.a legal evaluation of the use of standardized test scores in
educational contexts, with emphasis on issues ofgender equity. Robert M.
Hauser will study the effects offamily and schooling on social and occupa-
tional achievement across generations, focusing, in one line ofinquiry, on
trends in black college attendance and, in another line ofinquiry, on com-
parative analyses of socioeconomic stratification, using samplings of sib-
lings. And Rupert Barnes Nacoste will study the relation in predomin-
antly white colleges and universities between majority students’ attitudes
about affirmative action policies and the negative social atmosphere black
students frequently perceive in such institutions.

In connection with its long-standing interest in improving access to
educational opportunities and reducing barriers to learning, the founda-
tion, along with other Chicago-based philanthropies, has been deeply
interested in the workings of the Chicago School Reform Act of 1988,
which is intended to place individual public schools under the control of
elected local school councils* made up ofparents, teachers, and other com-
munity representatives. In an effort to gather data with which to assess the
effects of the reform, the foundation will collaborate with the Chicago
Panel on Public School Policy and Finance, one of the city’s premier
watchdog groups, in a series ofcontinuing inquiries directed by G. Alfred
Hess andJohn Q. Easton. In another study, Dan A. Lewis will survey four
hundred Chicago parents in an attempt to discover what kinds of families
are actually participating in school reform and how their participation
relates to their attitudes toward education in general and their own chil-
dren’s development in particular.

A third cluster of studies centers on teaching and
learning. In this domain, Lee S. Shulman will investigate the ways in
which the same topics in various academic subjects are taught at different
grade levels and in various school contexts as well as the ways in which
those same topics have been treated in the history of ideas at different
times and for different purposes. Paul Cobb and a group of psychologi-
cally oriented colleagues at Purdue University will collaborate with a
counterpart group ofsociologically oriented scholars at the West German
University of Bielefeld in an analysis of videotapes ofsecond-grade class-
rooms, using a technique they call “collaborative argumentation” to reach
a common position that captures the strengths of both approaches. And
Howard E. Gardner, David N. Perkins, and Vito Perrone will undertake
a series of pilot studies in search ofan integrating framework for analyzing
the operation of three factors in classroom pedagogy: the preconceptions
concerning particular subject matters that teachers and students bring to



other research that the foundation might support in its place. Ordinarily,
two or three reviewers are asked to comment on each proposal, depending
on the size and complexity ofthe project. The goal ofthe external review
is not to achieve some threshold rating in points from the reviewers; it is
rather to obtain the best possible scholarly advice to the staffand the direc-
tors ofthe foundation, who ultimately make the decision as to whether or
not the proposed work should be assisted.

We are well aware of the shortcomings "of peer review. Individuals
who disagree on substantive, methodological; or ideological questions can
easily transform those disagreements into criticisms ofquality; and indeed
individuals who agree on such concerns may perceive themselves as com-
peting ultimately for the same limited funds. In addition, there are vastly
differing styles and canons of reviewing in the several fields with which
the foundation is concerned, and we must be constantly aware ofthose dif-
ferences as we make our own judgments on the basis ofreviewers’judg-
ments. Then, beyond that, one must watch out for the kind of “killer”
review one sees from time to time in the book review sections ofnewspa-
pers, or in the theater or music columns —the kind ofreview that manages
to be meanly destructive without being even minimally informative.
Good reviewing demands qualities of character and sensibility as well as
depth ofexpertise —the capacity to savor excellence without envy.

Granted that such problems exist within the reviewing community,
we have been gratified over the years by the maturity, depth, and generous
constructivity of the reviews we receive. Referees have often devoted
extraordinary amounts of time to thinking through and writing up their
reflections on proposals we have asked them to consider. Indeed, some of
the reviews we have received have constituted reasoned pieces ofscholar-
ship in their own right. Not surprisingly, reviewers have frequently-disa-
greed with one another about the quality and significance of a particular
project. Such instances have provided many ofthe most challenging —not
to say, the liveliest—conversations we have had at the foundation, both
among staffand at board meetings. Not surprisingly, too, reviewers have
often turned out to be powerful advocates of proposals they havejudged
excellent, sometimes even urging that the projects be expanded and the
budgets increased.

Most important, perhaps, our reviewers have consistently conveyed
avivid impression that, with all the debunking ofthe peer-review system
that has gone on in recent years, there does exist a community ofscholars
in the behavioral sciences and education that acts like a community, hon-
ors shared values, and displays a genuine altruism about scholarship. In
truth, the Spencer Foundation could not do its work apart from the
existence ofsuch a community, and we have been grateful over the years
for the consistent helpfulness and unstinting support we have received
from it.

Lawrence A. Cremin
President
March 31, 1990



The Presuient''s Comments

As I indicated last year, not every project the foundation supperts
falls into one or another of these clusters —or inte any cluster for that mat-
ter —and indeed we would never want that to be the case. Besides the
studies already mentioned, we are pleased to be assisting investigations as
varied in character as Daniel R. Anderson’s descriptive amalyses of family
television viewing, Patricia Marks Greenfield’s study of the ways in
which children master complex technologies in different societies and the
role of that process in individual cognitive development and adaptation te
cultural change, and Lynn D. Gordon’s historical analysis of the enduring
educative influences in the life of the jourmalist Dorothy Thommpsom..

Wﬂ have continued our efforts, through two fellow-
ship programs funded by the foundation, to increase the mumber of abie
scholars working on problems of education. Under our program admimis-
tered by the Natiomal Academy of Education, a fifth cohort of postdioctoral
Spencer Fellows was sclected during the spring of 1990. The selection
committee was chaired by Ann L. Brown (University of Califormia, Berk-
eley), and included Robert Dreeben (University of Chicago), Howard E.
Gardner #Hknvard Untversity), Edmund W. Gordon (Yale Umiversity),
Carl F Kaestle (University of Wisconsin —Miadison), David B. Tyack
{Stanford University), and Lee S. Shulman (Stanford University), ex offi-
de. The names of the fellows and the titles of their projects are listed on
pages 33-34 below. | am happy to report, too, that the directors made
available funds to Snable the academy to increase the size of the 1990 and
1991 cohorts from twenty-five to thirty fellows.

Under another program, administered by the Woodrow Wilson
National Fellowship Foundation, a fourth cohort of predoctaeral Spencer
Fellows was chosen during the spring 0f1990. The committee making the
selection comprised Mihaly Csikszentmihalyi (University of Chicago),
Barbara Heyns (New York Umiwversity), Ellen Condiiffe Lagemann
{Teachers College, Columbia University), Janmes V. Wertsch (Clark Uni-
versity), and Blenda Wilson (University of Miichigan at Dearborm). The
names of the fellows and topics of their dissertations are listed on pages 35-
36 below. The directors also made available funds to enable the Woodrow
Wilson Foundation to increase the size of this cohort and those of the next
two years from twenty-five to thirty fellows.

Aa Marion M. Faldet, the foundation’s vice-president
and secretary, points out in the report that follows, full propesals submit=
ted to the foundation underge, in addition to intermal staff review, an
external peer review with respect to the quality and value of the inguiry to
be undertaken. It is no exaggeration to remark that this extermal review
process is one of the most fascinating aspeets of the feundation's weotk.
Most of the proposals sent out for external review have already met the
criteria of the internal review and have been judiged promising by the
foundation’s staff. What the external reviewers are asked te eentribute ate
judgments on three issues: (i) the significanee of the preblem addiessed
by the research and the appropriatemess of the proposed work as & means
of attacking it; (2) the ability of the prineipal investigatei(s) to earry out
the research at a high level of excellence, given the natute ef the problem
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Report of the Vice-Presu

to complete. Inquiries and preliminary proposals should include telephone
numbers for expeditious communication.

If the proposed research appears to be of potential interest, three
copies of a more detailed proposal will be requested. The full proposal
should include a review of the relevant research literature, a descriptive
narrative of the project, including a statement ofthe research methods to
be employed, a discussion ofthe new knowledge expected to derive from
the research and of how that knowledge may contribute to the improve-
rhent of education, a detailed budget, an estimated work schedule, and a
curriculum vitae for each ofthe principal investigators. A short summary
of the proposal (three hundred to five hundred words in length),
addressed to the interested and informed layperson, also should be
included. The foundation staff finds it helpful to know about other grants
already made to the principal investigator or awaiting approval, and this
information should be included with the full proposal.

The Review Process

Once a complete proposal has been received, the
review process is set in motion. During staffreview the proposal is consid-
ered for appropriateness in light ofthe foundation’ purposes, estimates of
the quality of the proposed research and of the ability of the principal
investigator to carry it out, the likelihood that it will contribute new
knowledge leading to the improvement of education, and the cost of the
project, both in its own terms and in the context of the foundation’s
budget. In addition, external peer judgments are sought on the quality
and value of the proposed research. Proposals favorably reviewed by the
staffand outside consultants and approved by the president ofthe founda-
tion are recommended for final consideration and action by the board of
directors at its next meeting.

Board meetings for fiscal year 1990-91 will be held in April, July,
October, andJanuary. Upcoming deadlines for receipt ofthe full proposal
will be specified in the letter to the principal investigator inviting the
proposal. Once board action on a proposal takes place, the principal inves-
tigatorandhisorherinstitutionarenotifiedbymailwithintendays.ini-
tial payments usually can be scheduled within two months ofthe board
meeting date.

The foundation receives many more interesting and worthwhile
research proposals than it can possibly assist within the confines of its
budget. It must often, therefore, forgo opportunities to support projects
ofhigh quality that seem to be well within its area ofinterest. Rejected as
a matter of long-standing policy are requests for capital funds, operating
and ongoing program support, funding for instructional and curriculum-
development projects, and grants for any kind of service, training, or
evaluation programs. Fellowship and scholarship support is given and
administered as described elsewhere in this annual report and not through
the foundation directly. Inquiries about these programs should be directed
to the organizations administering them.
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Report of the Vice-President and Secretary

T'—_IJ?hne board of directors of the Spencer Foundation is
the governing body of the corporation and as such is responsible for set-
ting policy and for making final decisions on grants. During the past fiscal
year the board met four times, on May 18, July 20, and October 19, 1989,
and (for its annual meeting) on January 25, 1990.

During the year ending at the annual meeting in January of 1990, the
board consisted of nine elected directors serving staggered five-year terms
plus the president of the foundation, who serves ex officio. At the anmual
meeting, Frank L. Bixby, who had served as a director for twenty-three
years and as chair of the board for fifteen years, and Lyle ML Spencer, Jjr.,,
who had served as a director for eighteen years and in recent years served
as chair of the finance committee, rotated off the beard in accordamce with
the provision for staggered terms. The board expressed its deep gratitude
to both of these men for the thoughtful guidance they contributed to the
foundation, especially in its early years. Also at the annual meeting,
George A. Ramnryyjr., who had previously served as a director for tem
years, was reelected to the board. During the 1990-%1 year, the board will
consist of eight elected directors plus the president.

Special functions of the board continue to be carried out by its com-
mittees. The finance committee directs the investment policy of the foun-
dation and reviews the performamce of the manmaged funds. Durimg the
past year, finance committee meectings were held on May 18, July 20,
October 19, 1989, and January 25, 1990.

The nominating committee is responsible for recommending candi-
dates for positions on the board of directors, for officers of the board, and
for the position of president of the foundation. During the fiscal yearjust
ended, the nominating committee met on Miay 18, 1989.

At the annual meeting in January 1990, David S. Tatel was elected
chair of the board of directars, John S. Reed was elected chair of the
finance committee, and William Julius Wilson was appointed chair of the
nominating committee.

Precedurefor Submitiing a Proposal

Mihe Spencer Foundation supports research that gives
promise of contributing new knowledge to the improvement of eduea~
tion, in one or another of its forms, in the United States or abroad.

An informal letter of inquiry or a brief preliminary propesal is wsu-
ally sufficient to show the staff whether a proposed study falls within the
scope of the foundation’s grant program. A eurriculum vitae of the prinei-
pal investigator should be included, along with a preliminary eest esti-
mate for the proposed research and an indiication of how-loag it will take




Report ofthe Treasurer

O March 31, 1990, the assets ofthe Spencer Foun-
dation totaled $210.4 mi ion. This represents a decrease from the previ-
ous year, owing primarily to an investment policy decision wherein the
foundation no longer maintains an equity hedge investment account. That
account was replaced with a smaller international currency hedge pro-
gram. The market value of the investment portfolio, which has a large
allocation in equities, increased by $4 million. To manage the portfolio,
the foundation was employing seven investment managers as of March 31,
1990: Balch, Hardy, Scheinman & Winston, New York; Boston Intema-
tional Advisors, Boston; Concord Capital Management, San Mateo,
California; Dimensional Fund Advisors, Santa Monica, California; Fidel-
ity Management Trust Company, Boston; Forstmann-Leff Associates,
New York; Franklin Portfolio Associates, Boston; and JM B Institutional
Realty, Chicago.

The finance committee, with the assistance ofthe vice-president and
the treasurer, oversees the performance of the several investment mana-
gers, convening regularly (at meetings to which all directors are invited)
to review investment results and to discuss investment policy. The finance
committee employs Richards & Tierney, of Chicago, as a consultant for
asset allocation, manager selection, and performance evaluation. The First
National Bank of Chicago and Brown Brothers Harriman & Co., in Bos-
ton, serve as custodian banks. A complete list of the foundation’ assets is
available for inspection at the foundation office.

The foundation made its first distributions in 1971 and since that
time has authorized grants of $94.4 million. Payments of $85.6 million
have been made, while an additional $8.8 million, most ofit representing
multiyear commitments, is scheduled for payment through 1995.
Authorizations for the fiscal year amounted to $8.9 million, and the board
ofdirectors anticipates that grant making will continue at this year’ level
through 1990-91. A detailed statement of current grant authorizations
and payments appears on pages 43-60. The financial statements of the
Spencer Foundation, which are audited by Deloitte & Touche, appear on
pages 38-42.

Linda M. Schumacher
Treasurer
March 31,1990



Report of the Vice-President and Secretary

The Small Grants Program, which was initiated in June 1986, con-
tinues to attract scholars who wish to pursue exploratory research, prob-
lem-finding research, or the initial phases of larger investigations. These
awards range from $1,000 to $7,500, and decisions are made within atwo-
month period. Information about the procedure for submitting proposals
under this program may be obtained by communicating with the admin-
istrator ofthe program at the foundation office.

It should be noted that the Spencer Foundation does not pay the
government-approved overhead rate on research grants. Appropriate
administrative costs incurred in the course of research supported by the
foundation may be reimbursed upon application of the institution
administering the grant.

Inquiries and proposals are welcome at any time and should be
addressed to Marion M. Faldet, vice-president of the foundation, at its
new location, 900 North Michigan Avenue, Suite 2800, Chicago, Illinois
60611.

Marion M. Faldet
Vice-President
March 31, 1990
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L/725/91
Prospective CIJE Board Members
Name Assignment Description Due Date Quitcoms
Bennett Aaron VFL MLM letter of invitatiam. HOLD

(@ Miriam Schnierow)

Moma Ackerman 5P FPd 1 bew upp oon fEaumidat ban 211911

support & board membership
kobert Arnow upen nodha unnill rogiidindy 1oy ifékpuEahceld
Bill Berman MLM Gdll afteer FEbsker sapppott 2/11//91

is confirmed,.
Cherles Bromfman VFL MMM letter of comEiitmetion . dore YES
Gerald Cohen SHH @d1ll nee Hesadd meebhbeskhpp . 2/11/91
John Colmen VFL MM leetter of irrritairiion. dore YES
Rachel Cowan $HH Eorteatt ree Fourddt bon sspppatt 2/11 /31

and board membersinimp.,
Lester Crown Open
Eli Evans SHH Rorieadt nee Rounsdddbon sswppett 2/1%/%1

and board membership.
Wit ricaa MMy 9T ved BASVE marmhavakin 333/
Max Fisher MLM Gall]l e funding conmiitiit, done YES
Cherles Geedman MLM Thrvitee too Dse Dosadd viccee clRatr, 2711491
Alfred Gottsehalk VFL MM Jladdeer of inNAtiaddogn . dere s
Arthur Green VFL Mt 1lvaked of inviiha:Lich., dong, hicss
W 6o iRiuium MEak Inyitos tOs bR PR&XE a ViR CHip M. LSRN
David Hirschhora SHH @Gl tee fellow wp on inmvilftatiion, 2/47/41
Julia Keschitzky $HH @elll e Board wemwbensiiip . 2711791
Mark Lainer VFL M 1t of eemfimhaidivn. gene XES
RoEman Lamm VFL M4 1baitear of imvitaldioon. done YES

ReERaR Lipeff MiM @11 rke board membershily, 2/1i1/9%



JEN 2B

Merton Mandel
Hatehew Maryles

Florence Melten

Lester Pollack
Esther Leah Ritz
Ismar Schoersch
Bamiel Shapiro
lsadore Twersky

Bennett Yanowitz

13134 3:934

MLN

SBF

MLM

VEL

VEL

VEL

SBF

YFL

PREMIER CORP. ADMIM.

DONE

Invite to be beard vice chair.

Contact re foundation suppert
and beard mempership.

Invite to be board vice chair.

Follow up to invitatien.
MLM letter of invitatienm.
Follow up to imvitation.
Call re board membershiip.

MiM letter of invitatiom.

FPRGE.®3

2/11/91
2/11/91

2/11/91
2/11/91
dome
2/11/81
2/11/9t

done

YES

YES

YES

YES



Proposed Mission Statement

The Mandel Institute was established to be a home for both sys-
tematie thinking and for action about Jewish education/continuity
worldwide. Through research, planmimg, experimentation (demon-
stratiom) and consultation (actiom) it will add to the knowledge-
base that is lacking today and will seek to produce systemic

change in Jewish educatiom.

The focus on systemic change requires/demands/dictates at the
present time that the work {(projects) of the Institute focus on
two concrete areas of endeawvar:

a) Building professional and lay leadership for Jewish educa-
tion because they are the building blecks upeon which the entire
system rests; and

b) Institutionalizing strategic planning for Jewish educatiom
worldwidee, thereby enabling local communities and institutions
to acquire the tools and capabilities necessary to initiate the

systematic improvement and development of prograns.

Thus the mission of the Institute involves at the presemt time

dealing with=z

1. Developing the theoretical basis to set norms, standards, and
means for the development of the profession of Jewish educatiemn
2. Engaging with existing and new institutions in the develeop-

ment of training programs for education.



3. Identify and develop with existing leaders the infrastructure
necessary for the engagement and recruitment of much larger
numbers of talented leaders to the endeavor of Jewish education..
4. Provide a hospitable environment conducive to joint work
between professiomal and lay leaders in Jewish educatiion.

5. Identify the conditions necessary for the widespread local
application of strategic and policy planning —- as applied to
other areas of social endeavor and to general educatiom -- to the
development of Jdewish educatiomn.

6. Diffuse data, findings, and lessons learned to a wide audi-
ence of leaders in Jewish education whe will then be able to

adapt the findings and apply them locally if they so choose.

(Closing sentencs)



Chapter 4 Implementation {implemen.ch4 }

A BLUEPRINT FOR THE FUTURE

TASK Immed Mid Later
A} Building a Profession of
Jewish Education
1) Recruitment
a) marketing study
b) recruitment plan
i) visits
ii) PR
2) Developing New Sources
of Personnel
+ a) Fellows of Jewish Educatiom
b) Jewish Education Corps
4 ¢) Fast-Track Programs (:
“* d) Career-Changers
3) Training (WA and Israel))
a) Increase # graduates
b)) Enlarge faculty ((trainers))
c) In=-service education
4) Improvement of salaries and
benfits
a) Develop Rewgiklp-dstandards
b) Engage federations
5) Career Track Development

®) Empewerment of Educators



Immed Mi

B

a) Involve educators in decisiom-
making

b) Reoriemt educational policy

B) Mobilizing Community Support

<)

D)

1)

2)

3)

Recruiting Community Leaders

a) Recruit by Commission and other
influentials

b) Inveolve lay leaders

Increased Funding for Jewish

Education

Changing the Community's

Attitude Toward Jewish Educatiom

a) Ongoing PR

b) Seminars and conferences

Establishing Lead Communities

1)

2)
3)

Local Laboratories for

Jewish Education

a) Lead Communities

b)) Inventeory of Best Practices
Selection of Lead Communities

Getting Started

Developing a Research

Capability

1)

Develep leong-range research

agenda

Later



2) Disseminate findings

Immed Mid Later
E) Establishing the CIJE '

1) To be an advocate on behalf

of Jewish Education
2) Designate and work with Lead

Communities
3) Stimulate research capability
4) Provide creative setting
5) Spreading the Word: The

Diffusion of Innovation

a) PR on Lead Communities

b)) Establish new Lead Communities



Appendix 1

The ii - Organizational Design

BOARD

PROFESSIONAL
ADVISORY TEAM



IN-SERVICE EDUCATION FOR ALL EDUCATORS
LAY COMMUNITY INVOLVEMENT IN POLICY SETTING
RECRUITMENT OF NEW PERSONNEL
1. KNOWLEDGE-BASE FOR THE COMMUNITY
2. NATIONAL INSTITUTIONS AND ORGANIZATIONS MUST BE INVOLVED.
QUALITY CONTROL: MONITORING & EVALUATION, BOTH LOCAL & NATIONAL
PRELIMINARY: BEST PRACTICES LIST & SELECTION PROCESS
THE CURRICULUM OF A LEAD COMMUNITY
BUDGET
SEPARATE THE PRELIMINARY PLAN FROM THE ACTUAL PHASE
FORCE MANAGEMENT
FACILITATION
MONITORING & EVALUATION

FIRE DEPARTMENT

FEEDBACK LOOP



12/14/90

Bemmett Aaron
{or Wiriam Schnierow)

Wona Ackermarn Ho
Robert Armow (. 1173
Bill Berman Gl

Charles Bromfman (11123

wehn Golman 1
Rachel Cowan

Lester Crown i1
Steve Dobbs L

£l Evens wrider 60
{lrwlim Fleld @

Wax Fisher (11178
€harles Goodman @&w
Alfred Gottsehalk L)
Arthur Green widsr 69
Neil Gresnbaum

Bavid Hirschhorn U
Julia Keschi tzky wntfer 60
Wark Leliner wrdiar 60
Rorman Lan U

Rormgn Lipeft 2]

Prospective CIVE Board Members

Sex Location

F Northeast

M Northesst

] Miduest

M Canada

M Nidwest RaPanm

3 Northeagt Refbonm

M Midwest

M West e form

[ | Northeast ReForm

M West

1 Midwest Raxfoamm

[ Midwest

N Midwest re®grm

B East Reepamger .
] Hiduest

W East

¥ Earada rdreslsex
Ml liest

M Nertheast  @virsHox

M Seuth ¢FL)

Affiliation Assignmenmt

SF

WLk

MUK!

VL

Vel

MLl

WEL

T

VeIl

Degcription

MLM letter of imvitation,

Foliow up on foumdatiom
support & board membership

Hold unmtil funding 1a requested

Call after Fisher suppart
it comfinmed.

MLM letter of confirmetion,
MLM [etter of invitation,

Contact re foundatiom support
and board membershiip,

Contact re foundationm suppory
and board membership,

Contact re foundation suppore
and board membership.

Eall re beard membershiip.

Call re funding commitment.
[mvite to be board vice chair.
ML (etter of invitation,

MLW fetter ef invitation.
invite te be beard viee ehair,
MU letter ef {nvitation.
Call ra beard mewbershiip,

Call re board mewbershiip,

MM letter of imvitation,

MLW [etter of iAvitation.

Due Date

1men

12/31/,50
1238

vmsm

1msn

Y

122080
12/31/ 8%
1243050
12380
1273080
12/ANAN
1243180
12/300
12/30/8%
12/3H8%
123080



% Mantin Lipset
Honten Mandet
Matthew Maryies

Flioneance Melton

Hasmer Pol lack
gather Leah Ritz

Riichand $cheuer

womaft Sethorsch
Wiilllfiam Shatgem
Damiel Shapiro
{kadore Twersky

Fennmett Yanowit:

et 60

L1

wnder 40

B0+

60

80+

West

Midwest

Ngrtheast

Midwest

Nertheast

Midwest

Nertheast

Woantheaat

Eouth (GAY

Morthaast

Horthesst

Mortheayt

Reform

Orthodox

Reform

Reform

Conaanvative

Congetwative

¥Fl

HLM

SF

Mim

YFL

MLH

YFL

SHK

VFL

§F

VFL

HLM letrer of inpwitation.
DOHE
Invite to be board vice chair,

Contact re foundation suppart
and board membership.

Invite te be Boersl vice chair.
MM Letter of invitatian.
Decide whether to eall re
funding (see letter of 12/1P)
and board mambership,

HLM lattar of invitatian.
Call ra board memershiip.

HMLH tatter of invitaticon.

Call re board membershiip.

MLK letter of imvitation.

12/31/99

12731/90

171991

/31490
T2/31490

12/%1/90

12731790

12731490

12731490

1/T/mRP1

1281790



B8/1/91 Versioen 3
LEAD COMMUNITIES

CIJE

A, it the CUIEE @fffftars tho Hemdl Gommimiitikes

1. Prepare assessment/diagnostic tools for lead commubities
2, Wiissiiorss

3. Tinittibtler Hestt prasttibee imvesrtivawy cor mroeesss

4. Bnayyreamradtti tC mestiss foar lenad] conmuad il bes

5. CIJE leadership to visit lead communities, to add their
aura to the local leadership's aura

®. Make human and intellectual resources available for lead
communities

7. ffiimee aniideariba foor I"hot-—tHomsee fHxr iimovattidol™

8. Mboriitooringg —- esvaslluaattibon —- feeetbaakk lbopp

9. FRooteess off hmaan ressarcess aadd leadd coomunniiees

10. Hiriitdge bedweean hwmaan resourcess aadd leadd coommonticees

11. Plhamibgy teaam too faxdillitedee amdd mood ftoesr pproeess

B. Bl Ba nigor BB baklss
1. Layy llkeaxidesdlipp déored Dppreetit
a. Curremt leaderss
b. Lleaders mot ordimarily ceormected] with Jewiisith educsittiom

2, Peagsosned 1

3, Ibzesdl
4, Syyeagdssm
a. Building educational interaction between various forms

and settings
b. Networking between institutioms

5. Newy thh bkl higg — - ibmesedt bon
®. Bhiilbsopblyy off Jeegsbh eslineedd bdn ibn NegEbhAngsi ¢aa



@. In-Service Traimimy im Leed Commumiitiiess
1. Offfer & man (CLEE spyorsemedd] )
2. Prane & sdvatiemyiic gilan wiitth thee coommuniityy

a, Bring experts to inform a planning deliberatiom

b, Find out the optioms: what is likely to yield what
result

e, Informed choice

C. Lav Leadership Developmemt

PLANNING PROCESS
1. All actors join in a comprehemsive planminmg processs
a. Local perspective

Mapping and reassessment of the whele educatiomal
system

The study will include:
An assessment of personnel —- gualificatiom and
training needs; perscnnel availability —- shertage

(E..qg.., prepare a profile of individual educators in
order to determine in-serviece training needs))

An assessment of programs and institutiorss: do we have
all forms needed; is there a balance between classroom
and beyend the classrecem programs
Educatienal prefile

b. National perspective
Best practice:

The best ef the denomination pregrams identified fer
fermal pregrams

The best of JEE Asseciatien pregrams idenptified fer
edusatien in infermal settings

Edusatienal prefile
Ete.



=

pEFamPR HOP

N oEER

al
b.
@I

4.
&:

e, Foundations perspective
Foundations initiatives relevant for lead communities

Moniterimg =- evaluatiom -- feedback loop

Selection
Criteria ((®ome mutually exclusiwe)

Geographic representation

Community size

Evidence of replicability/demonstrability/models of
excellence

HBriidkeroee odf inter-agency cooperatiom

Briidrose off robustness of service delivering agemcies
HBriidbrrcee off professiomal strength

Bwiidbaroee off top leadership commitmemnt

Briidbenoee off financial strength

Executives who work well with lay leaders and are success
oriented

Evidence of educational strength

Community study

Needs assessment

Availability gualified personmnel

Guidelines for Choeoging

Changess ffon sucaesss

Different criteria for each of the Lead Communities
Elimdinattee *peaculliiar o attypicad] cosmmniltysss

Giiver Hope to otitenss

Cordiiittiionrss fayr devedlofingy pRotodypse
"ERiucattionalllyy lisodadesdd commarh tdessr

Evidence of ability to continue after preocess
Avaaiillalpilliityy of aceadRmiicc resaunasss

Swllecitiom Bnonesss

Contiinenttaall ealll fur pRepRssdss

Wiissditt by team of pnofessdiorallss too cantdidadttee czommumnithy
Ideg@ify communities with petential and eneourage them to
appy

Fayw leadrusdtiip involMananit im sflaaidonPrecessss
hgsiishanee Tur RReRARstiQm off RpieResadl

Question: Hew many eemmunities?

4.
i.

Cemmunications with unsueeessful applieants
Gendiiitiings
Centracturl agreement betueem CIJE ard cCORMNMitY —=-

including the happy understanding that we are gong tewards
a mere rigereus and meFe acceuntable precess



Preparation of study of educational situatiom

Agreement on CIJE input:

a. Ongoing consultation

b. Mediation with national bodies

c. Help with grants

Local power in deciding action plan

Planning process must lead to initiatives in various areas
pre-determined by CIJE ((personnell, Israel, programmattiic,
leadership developmemt, etc.))

Monitorimg, evaluation and feedback loop instituted

The Building Blocks of Lead Communities
Personnel — the profession

Lay leadership development

Israel

Innovative thinking

Create settings for deliberatiom
Philosephy ((clarifyirg)

Building the Prefessien

Recruitment

i, identifying of building tep=1evel (Wanagement level))
persennel te lead the whele lead ecemmunities process

2, Rabhis as a souree of RRESIHIAN
TEaining

1: In-senvwice edueativh For abll edueaficnss i the community
(¢this is the plaee where we all sstuwly)

2. Ipvdte paticnmll InstituRiionhss of higher JeMiith 148pKRABY
ts soffer in-serviee training Predgrams



@, THee Bwoffeesssibon
1. Entry-level criteria of qualificatiom

2, Create new types of positions

2, Comsumiity Sippeont

a., HBmimyy cortimesrtzd] imsthiithuittiborss amil escpextiss tioo pwikd Bl Hyesdde-
throughs at local level

b. et mew fimemrcibd] remnoess
c. Enommtee flesdtboranttioon dimecdnemesrtt
d. Undertake communication program with other communities
e. I=y lesdborshiyp dbesesymeertt
1. Existing leadership
2. New leadership
RESEARCH CAPABILITY
Best Practice

Study of Communities

4. TERIERS

How do we deal with local ambitions versus central definitioms of
purpose and demonstration

What is the problem with change.



14.

CONTINENTAL ELEMENTS

COMMUNITY SUPPORT

Advocacy

Involving top leaders

Leadership development

Resources for implementing the plan

Communication and imvolvement with Commission-communities

Bring continental institutions and experts to yvield
breakthroughs at local level

Create new financial resources
Promote federation involvement

Undertake communication program with other communities

BUILDING THE PROFESSION
In-service

Pre-service

Recruitment
Compensation

Networking

Career Development
State of the Art
Research

Supervision

Philosophy
Credentials/Standards
Image recognition

Role of General Education

Retention



15.

1.
2,

4.

Evaluatien

CITE
Resesamarnt of wiet we can Bkl an
Wemilteriimg —- exelustiion —- Fesddmok Iooyp
R e e
Ttitiiatens "Hottoiie siiteae"  (imstiidutt bas))
Cageaciityy sssessseent : guartermmestenr dompss
Fiime depeartmeart (troubike stoodtihgy)

01 nileermerit



3/1/91 Version %7

CIJE
Al

1.

LEAD COMMUNITIELS

What the CIJE Offers to Lead Communities
Prepare assessment/diagnostic tools for lead commumities
Visions

Initiate best practice inventory or process

Programmatic menus for lead communities

CIJE leadership to visit lead communities, to add their
aura to the local leadershipils aura

Make human and imtellectual resources available for lead
communities

Define criteria for "hot-house for innovatiom™
Monitoring — evaluation -- feedback loop

Rosters of human resources and lead communities
Bridge between human resources and lead communities

Planning team to facilitate and monitor process

Building Blocks

Lay leadership development
a, Current Qwadkits leaders
b.Leadmas eret notd oralinkr idgn mesrirest teid w1t iew isshiesdhicat ion

Personnel

Istrael

Synergism

a. Building educational interaction between various forms
and settings

b. Networking between institutions

New thinking =- innevatien

Philosophy of Jewish educatioen in Nerth America



€.

C.

Tp=s . ining in Lead (4
Offer a menu (CLIE sponsored)

Preapare a strategic plan witth tihe commmiity

Q. Bring experts to inform a planning deliberatiom

b, Find out the optioms: what is likely to yield what

result
T, Informed choice

Lay Leadership Development

PLANNING PROCESS

1.

All actors joim im a comprehensive plamming Erocess

a. Local perspective

Mapping and reassessment of the whole educatiomal

system

The study will include:

An assessment of personnel -- gqualificatiom amd
training needs; personnel availability —- shortage

(E.g., prepare a profile of individual educaters in
order to determine in-service training needs)

Bn assessment of programs and institutions: do we have
all forms needed; is there a balance betweem classroom
and beyond the classroom programs
Educational profile

b. National perspective
Best praectiece:

The best of the deneminatien programs identified for
formal pregrams

The best of JEE Association programs identified for
education in infermal settings

Educational prefile
Ete.



e: Foundations perspective
Foundatiens initiatives relevant for lead communities
2. Menitoering -- evaluatieom -- feedback logp

B.. Sedecktiom
1. Criteria (Eome mutually exclusiwe)

= Geographic representation

. Community size

c. Evidence of replicability/demonstrability/models of
excellence

dl. Bvidernze off inter-agency cooperatiom

e. PBvidenee off robustness of service delivering agemcies

ff. EBvidenze off professional strength

g. Evidence off top leadership commitment

In. Evideermee off financial strength

. Executives who work well with lay leaders and are success
oriented

j.. Ewvidence of educational strength

K. Community study

1. Needs assessment

m. Availability gualified personnel

2. Guidelines ffor Choosing

&, Charnces for sunocess

b. Different criteria for each of the Lead Communities
c. Elimirate "peoulibar™ or atwypicdl commurniitbss

dl. Give e ton ofhErs

e. QComnditiiors for devellopirgg gouosiodtypse

ff. "Educatiormalllly ldisolsEtesd coommuit el

9. Evidence of ability to continue after process

h, Awailakiliity of academiic mreespunasss

B. Sellectiion Rranssss

&, Continertal eall For propesdls

b. Wisit by team of professiorals to eavdididice commamity

<. ﬂd@ﬁtify comminities with potential and enceurage them te
FpPry

d. Iay leadenuhiiy irvolvwaiiairHt im slettHiepPrssess

€, Devistance for pisparation OFf Propesdl

Question: How many communities?
Communications with unsuccessful applicants

4, Conditiigms
i, Contractual agreenent between CIJE amd commumity —

includling the happy understanding that we are gong E@%ﬁ%@%
& Mere rigereus and mMore aeceuntable proeess

3



Ereparation of study of educational situation

Agreement on CIJE imput:

a. Ongoing consultation

B. Mediatien with national bodies

<. Help with grants

Lecal power in deciding action plan

Planning process must lead to initiatives in various areas
pre—determined by CIJE (jpersonnel, Israel,, programmaiiis,
leadership development, etc.))

Monitoring, evaluation and feedback loop instituted

The Building Blocks of Lead Communities

Personnel —— the profession
Lay leadership development
Israel

Immovative thinking

Create settings for delilberatiom
Philosophy (clarifying)

Building the Profession
Recruitment

1. Identifying o building tep=level (Wanagement level)
persennel to lead the whole lead communities process

p Rabbis as a source of personiel
Training

i, In-serviece education for alll edirators ih the commuAity
(this is the place where we all stualy)

2. Invite natiomal imstitytions Of RNigher Jewish 148PHiA§d
te effer in-S6¥Viee tFaining pPrograns



The Professicmn
3. Entry-level eriteria of gqualification
2. Create new types of positions

Commiiidy Sippeaatt

Brinmg eontiinentdl imstitutions antl axperts tho W iad teredk-
throughs at local level

Cresitze mew fimancial resoureess

Prongte federatiion imvolresmerit

Undertake communication program with other commumities

Lay leadership development

1. Existing leadership
2. New leadership

BUTLDING A RESEARCH CAPABILITY

Issues:

ﬂ-'

Tyysss @f tressaadh

a. Policy research
b. Pure research

The settinuss

&, Universities

B, Service organizatioeng (JESNA)
<, Research centers

gl Individuals

Tife pesseardhisrs

Titte agfsrida

Tire fuirdiieg

G IR s nesSadedh Nessts

Brsdt Hreadtitce

Frushy odf (Cofimin it ess



4y I3IES

How do we deal with local ambitions versus central definitioms of
purpese and demonstration

What is the preoblem with change.



CONTINENTAL ELEMENTS

COMMUIRITY SUPPORT

Advocagy

Imvolving top leaders

Leadership development

Resources for implementing the plan

Communication and imvolvement with Commission-communitiies

Bring continental imstitutions and experts to yield
breakthroughs at local level

Create new financial resources
Promote federation involvement

Undertake communication program with other commumities

BOTLDING THE PROFESSION
In-service

Pre—-service

Recruitment
Compensation

Networking

Career Development
state of the Art
Researen

Supervisioen

Philosophy
Credentials/Standards
Iiege recognitien

Rele of Ceneral Edueatien
Retentien



15, Evaluation

C.. CTJm

1. Assesswent of what we can build on

2. Monitoring —- ewalusticon —— Resdadk Logp
3. Planniing sypsaradisiioon toeam

4. IInitiEtess "Hodthosse sideed™ (dnstiibnitoons)
$. (Capaditty asscessment: quertcemmeasieer @orpss

6. Finse dhypattment (troidle Stoootiny)

7. (Orearall planming



MEMN®O®RMWIDUUMK
T0: SF
FROM: AH

RE PHONE CONVERSATION WITH STEVE HOFFMAN RERICTJEESEMINAR
IN ISRAEL

DATE: DECEMBER 24, 1990

I called Steve at his home on Sunday to review the plams for the
CIJE Seminar. We discussed schedule, agenda, desired outcomes and
logistics.

On the schedule, I gave him the following which shiould now e sent
to all 4 participants as soon as we’re ready tdosemd! them.

Monday 7 January:

1®:00am - 5:30pm Work session

Tuesday 8 January:

8:30am - 4:00pm Work session
4:30pm Jewish Educatiom Seminar at
Melton Centre - Hebrew University
(Gn Hebrew). Optional.

7:30pm = 10:00pm Working dinney

Wednesday 9 January:
B:30am - 5:30pm Work sessions

8:00pm Dinner - soefall

Thursday 10 Japuary:

8:30am - 5:30pm Work session
ALl Jupehes willl be werking lunehes. Al meetings willll take place
at the effiees of the Mandel Imstitute, 22A Hatzfira Street,
Jerusal e,
The group plans te depart on Thursday evening.

We diseussed the agenda and agreed that eur iAput shewld be im
these 4 areas:



1. Lead communities

2. Building the profession {training; personnel))
3. Research agenda

4. Strategic planning

SH wanted to know why we should not begin with strategic plammimg.
But we agreed that it would probably be fruitfull to go first inte
the details of one topic (lead communities),, see its complexities,
ramificatioms, as regards both content and process - and them
begin to address the strategic plam. This led to a suggestion
that we should deall with lead communities on day 1; strategic
planning on day 2; personmel on day 3; and research agenda om day
4. We also agreed that this agenda was of course subject to the
dynamic of the work itself.

SH wants the outcome of the planning seminar to be a game plan for
the next 4, 6 or 9 months. He would like that when they returm to
the United States, they know what to do in order to get lead
communities going and anything else that needs to be undertaken.
We agreed that we would make sure that at least on the last day we
review the situation in order to have such a game plan agreed upom
between us.

SH asked who else of our Israeli resources would joim in the
meetings.. We agreed that Rosenstein would be a usefwl additiom
and that Alan and Zeev would come in as needed. He thought Alam
in particular could be helpfull for the work, He asked that we
think and perhaps 1let him know who else of our Israeli or
Jerusalem resources we would like to have joim in the work.

Logistics: The whole group will be arriving on Sunday, late
afternoon and willl be staying at the Laromme Hotel,, where we willll
leave material and informatiom. We willll pick them up shortly
before 10:00am on Monday morning 7th January.

SH will be available in Florida at phone number 407-278 4977 untiil
January 4th. We agreed that we would have one more phone
conversation to finalize the schedule, the agenda and any
logistical matters.
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— [esd communities

— Community Support

— Building the proefession
a. traiming
. personnel

— Research Agenda

- Strategic planning

Quitcome of the plamning seminar: game plan for the mext 4-9 months..



Mandel
Associated
Foundations

Fax No.: 972-2-699951

FAX TO! GALIA = MELTON

DEAR GALIA,

Message

CENTER

E11 THURSDAY JANUARY 10TH., 1990

bR SIS
22a Hatzfira St., Jerusalem, Israel

Tel.: 972-2-668728

MANY THANKS FOR YOUR HELP IN ARRANGING TWO ROOMS FOR US AT BEIT
MAIRSDORF FOR THURSDAY JANUARY 10TH.
8:30 A.M. TO 5:30 P.M. I UNDERSTAND EACH ROOM WILL COST 60 SHEKEL

PER DAY.

WE WILL NEED THE ROOMS FROM

THE MEETING ROOM SHOULD BE SET-UP FOR 10-12 PEOPLE.

THE ROOM NEXT DOOR WILL BE USED FOR SERVING COFFEE AND CAKE - IN
THE MORNING AT EXACTLY 10:00 A.M. AND IN THE AFTERNOON AT EXACTLY
3:00 P.M. LUNCH SHOULD BE PREPARED IN THIS ROOM FOR 12:30 P.M.

REGARDING MENU FOR LUNCH -

THERE SHOULD BE A

ORDERING CHICKEN FOR SOME PEOPLE.

COST: COFFEE/TEA/MINERAL WATER7/CAKE
LUNCH - 17.80 NIS PER PERSON

WE HAVE 4 OVERSEAS VISITORS -

POSSIBILITY OF

-4.30 PER PERSON

MR. ARTHUR ROTMAN - LAROMME HOTEL
MR. JONATHAN WOOCHER - LAROMME
MS. SHULAMIT ELSTER - LAROMME

MR. STEVE HOFFMAN - LAROMME

CAROLINE NAPADOFF WILL BE IN CHARGE OF THIS EVENT AND ANY FURTHER
INFORMATION CAN BE OBTAINED FROM HER AT 662296 OR 699951.



THE ORDER SHOULD BE THROUGH THE MELTON CENTER AND WE WILL GIVE
YOU CHECK FOR THE SUM REQUIRED SO THAT YOU CAN PAY BEIT MAIRS-

DORF .

gﬁ—f4~ L/\.J\-fa{{—%

\&%mwgﬁ



CAROLINE

THE ROOM AT BEIT MAIRSDORF HAS BEEN ORDERED THROUGH GALIA -
882076 (SHE IS VERY HELPFUL AND VERY NICE). ON THE DAY OR DAY
BEFORE CALL HER TO CHECK THAT EVERYTHING EN ORDER. YOU ALSO HAVE
TO MAKE SURE AROUND 9:45 A.M. THAT COFFEE ETC. IS ON ITS WAY OR
HAS BEEN SET-UP (THEY ARE SOMETIMES A BIT LATE AND FOX GOES NUTS)
ALSO AROUND 12:00 ®.M. RE: LUNCH AND AT 2:45 RE: THE COFFEE
AGAIN..
GOOD LUCK"



CAROLINE ~ FOLLOWING IS DAILY LIST OF WHAT HAS TO BE DONE

SUNDAY JANUARY 6TH:

DELIVER TIKIM TO LAROMME HOTEL

GO SHOPPING WITH SUZANNAH FOR FOOD

POSSIBLE MENUS

1.

2.

10.

11.

12.

13.

SALAD - FRESH VEGTABLES

TUNA

WHITE CHEESE/YELLOW CHEESE/SALTY CHEESE/COTTAGE/BUTTER
TINS: ARTICHOKE HEARTS/PICKLED CUCUMBERS/TIRAS/

JARS: OLIVES/JAM

COFFEE/TEA ETC - WE HAVE 2 PACKETS OF FILTER FOR ROTMAN
COLD DRINKS - ORANGE JUICE AND MINERAL WATER

EVERYDAY THEY SHOULD BUY FRESH ROLLS OR PITOT

CHUMUS - TEHINA - SALTED FISH IN JARS -

DESERT - FRESH FRUIT SALAD/SHTRUDEL FROM NAADA/FRESH FRUIT
WHOLE

FOR COFFEE AND TEA BREAKS - ALWAYS HAVE SOME SMALL DANISH OR
BISCUITS (DOESNT HAVE TO BE TOO FANCY - FROM RAFI IS OK)
BOWL OF FRESH FRUIT - SOME MINERAL WATER - THATS IT.

TABLE SHOULD BE SET-UP (BY SHOSHIE THE CLEANER - SHE CAN BE
REACHED DURING THE DAY AT HER NEIGHBOR'S TELEPHONE NUMBER
636846 IN CASE OR EMERGANCY (YOU MAY WANT HER TO COME IN
AND HELP BUT PLS PAY HER FROM KUPA KATANA AND MAKE HER
SIGN A YELLOW SLIP).

THE COFFEE TABLE SHOULD BE SET-UP ON THE SIDE WITH BIG
KETTLE/COFFEE/TEA/ETC AND 12 WHITE CUPS AND SAUCERS AND
A FEW GLASSES.



MONDAY JANUARY 7TH:

CHECK LIST:

L.

TABLES READY - L2 PADS AND PENCILS
12 PLACES FOR LUNCH
COFFEE/TEA TABLE

AT TIO HLY TRAAWNISH AAND BHEESEH BQUISS

MES SUEON 265 THHEY HFIINISSH TUNGGH — TIRRY TID GIEMR TIAEEIEE 2MAND LFPAAFE
EVERYTHING READY IN KITCHEN FOR SHOSIE TO WASH-UP. TABLE=
CLOTHS SHOULD BE SHAKEN OUT AND IF POSSIBLE PUT BACK AND
USED AGAIN - IF THEY ARE DIRTY TRY AND WIPE OVER DIRTY SPOT
WITH WET-CLOTH!



TUESDAY 8TH
SAME AS ABOVE!"

BUT CHECK THAT YOU HAVE ENOUGH FRUIT AND VEGTABLES ETC..



WEDNESDAY 9TH

SAME AS ABOVE

ALSO CHECK RE: FRUIT/FOOD AND VEGTABLES ((ANAT SHOULD GO SHOPPING
FOR YOU - SHE CAN DO MISHLOACH))

CALL GALIA RE: BEIT MAIRSDORF 882076 - SEE ATTACHED FAX ETC..



STAY COOL
RE{ ACCOUNTS

PETTY CASH - I HAVE PREPARED A LIST - JUST MARK DOWN NAME WHAT IT
I3 ~ AND NUMBER SHOULD BE PUT ON CABALA. I WILL LEAVE YOU WITH
2,000 SHEKEL.

ACCOUNTS - TRY TO LEAVE PAYMENTS TO END OF MONTH WHERE POSSIBILHE.
I WILL LEAVE YOU PREPARED CHECKS AND DISBURSEMENT VOUCHERS..

ANNETTE HAS TO WATCH THAT THERE [S ENOUGH MONEY IN CURRENT AC-
COUNT FOR CHECKS..

I WILL LEAVE A MEMO FOR ANNNETTE RE: ASHER TARMON/DOLLAR
ACCOUNT/CURRENT ACCOUNT/SALARIES ETC.

ALWAYS REMEMBER SARIT IS VERY HELPFUL AND YOU SHOULD ASK ITAI TO
GO BACK AND FORTH TO ASHER OR TO BANK. I AM LEAVING VISA CARD SO
THAT [TAI CAN BRING COPY OF CURRENT ACCOUNT TO ANNETTE [IF SHE
NEEDS ¥T.






o

RY 14TH



ETAI MUST TAKE B'TUACH LEUMI AND MAS-HAKNASA TO BE PAID EITHER AT
POSY OFFICE OR AT OUR BANK - BARCLAYS DISCOUNT ON REHGV AGRON -
THIS IS VERY VERY IMPORIANT....o.veummnnes



ANNETTE MUST SEND SARIT (BITHER BY FAX - 244930) LIST OF GROSS
SALARIES FOR:

C. COHEN
D. MAROM
A. BOUGANIM
E. ALBEG
C. NAPADOFF

SARIT WILL THEN PREPARE SALARIES AND TOTAL BREAKDOWN OF COST TO
EMBLOYER.

CHECKS WITH VOUCHERS WILL BE READY WITH ENVELO®ES..

ANNETTE CAN SEND ENVELOPE TO ASHER TO SIGN CHECKS AND I AM SURE
HE WOULD NOT MIND WRITING OUT CHECKS AND RETURNING TO ANNETIE.,

WHEN I RETURN I Wih&ﬁég9ENCOME TAX AND NATIONAL INSURANCH..
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HONORS Mass, maltlouitueal community wnd not a purely

NEW YORK (JTA) < Edward Cohen of
Seamidaie, N.Y: recelved the 1990 Fund for Rsil-
gious Liberty Award, pressated by the Amerioan
Jewlih Congress,

NEW YORK (JTA) «« The New York Amociar
tlon for New Americans recelved the 1990 Mas-
Gamsky Award from the Hebrew Immigrant Ald
Society,

TEL AVIV (JTA) — Professor Guri Ivanovich
Marchuk, president I>f ~tbe~Soviet*Acadcmy of
Sciences, was awarded an honorary"TBoptor of
?hiloiophy degree from T*J] Aviv Univ

APPOINTMENTS

CLEVELAND (JTA) * Shulamith Rcich Elster
has been appointed chief education officer for the
Council for Initiatives in Jewish Education.

STUDENT” AT U-MAS&. IN AMHERST
PROTEST NEWSPAPER'S POLI

By Suxao Sherman
Jewiih Weakly —

SPRINGFIELD, Mas. (JTA) ¢ Jewish stu-
dents ot the University of Massechusetts In
Amharst aré ub in arms over the unjwersity
néwspaper, The Collegian, because of what they
congider lsok of ooverage of Jewish cultural
events, mitrepresemintion of Jewish culture within
the pages of the paper and denisl of equal access
to tha Colleglan,

According to the Jewish students, antd
Jewish stersotypes invoked within the paper have
worsened the effects of Ilack of coverage, but the
Collegian still denies any problem exiaty,

Whike they acknowledged the paper's right to
criticize Israel, the itwdentd smid writers heve
repeatedly cromed the line into ant-Semitigm,
tuch #9 {n & recent editorial which accused Jews
on campus of using “economic ocosrclen” to
muster support for Israel.

Julin Serebrinsky, o Jewlsh Colleglan staff
person who has been the only one to cover
Jewith eventli on campus, was suspended and
threatemed with lotlng bher job for sigalng A
petition calling for editorial responsibility through
mots Jewish represantation.

Winlle the Colleglan inciudes a Black Affairg
page, » Multicultural Arfairs page, + Third Werid
Afffairs page and a Lesblan Gay Bliexual Affairs
editor, the Collogisn Board of Editors voted down
& proposal to establish a Jewish Affalré sditor by
a margln of 7-1 on Nov. 26,

On Dec. 10, a noon rally with sn epen
mierophone formut wmi held to address the cons
eatns in front of the Student

~ft

Smemen‘is of support came from different

Union bufiding. -1

politioal or religloms entity.

Further, they demsnded that the Collegian
hoit a mandstory workshop on Jewish oppression
to inorease teniitivity to the Jewish cultural
experienas.

Alisos Buckholtz, 8 membwr of the UM,
Jewish community and organizer of the rally mid,
“The two maln thimgs wc aro protsstimg nrs Jack
of coverage by the Colleglan ataff of Jowish
culiursl svemts and some tubtle zad not so pubtle
antisemitic comments on the editorial page.”

“There were vague readons;” accordimg to
Buckholtz, *for the voting-down of the appoint-
menk of & Jewish Affairy editor, They sald it was
finamgial but wo sald wa'd accept the posltion
witheut pay.

“The Lesbtian Gay Bisexual Affairs editor

d she'd split her pay in half to share with the

ish Affairs editer. The board of editari alio
nt to split up the multiculturel sffaire groups
ganeral at the paper)'

Sandy Maendal of Everywoman's Center spoke
at the rally, saying, #Criticlem of Israeli polities
is not inheremtly anti-Semitio, but wmilSemites
will not be able to bida beblnd critlelym of lsrael.
I'm here today t¢ say we kpow the diffexoncl”

Agcording to Sally Greenberg of ADL, “Anti-
Scemitism has bogems the norm a4 the Collegian,”

Sald an unidentified speaker at the rally,
#No ooe can say amfi-Semitism does not exist on
Americen campauges. Look at the Dartmouth Coki
lege néewspaper, which included & quote from
Hitler., Evon I Springfleld (Mast), at Aba%
Kosher Ment Market, there was aati-Semitic
grafficd®

Speakers alsa critioized the paper for ignor-
ing major eventy such 41 the assassination of
Moir Kahang on Nov, 3 and the fatal shootimg of
three IEsraeli soldiers and & bus driver Nov, 23.

Rabbl Perlmuttor of Hillel sald the Collegian
has lgnored cases of anui-Semitic graffiti on
campuy, duch as when the wordy “Dirty Jews”
were peinted on posters outside Hillel,

Although the graffiti story was reported to
the Collegisn last week, it was not mentiosed in
the paper uatil the day of the rally. Porlmuiter
iatd this was evidence the paper rétponds to
demends, ruther than requests, fram the Jewish
community,

BAN ON KOSHER SLAUGHTER
IN CANADA APPEARS THWARTED

MONTREAL (JTA) -- B’nal Brith Canada
belioves that “for the time being” it has thwart
ed efforts by The Soclety for the Prevention of
Cruelty to Animsly to have kesher ilaughmaring

‘banned in Qqul?oo.‘

gk Tokger dlIfPamama

- TR AR : '
The SPCA Is prepered to drop the conten-

jroups on eampuy, including the Student Activities
Ofties, the Leibian Gay Bisexual Concerns Group,
Everywomznp's Center, the Third World Csueus,
the Amti-Defamation League of ¥'nal Brith, the
Dean of Faduity of Hummnitiei and Rabbi Saul
Petimnutter of the campus Klliel Organization,

A proup of copcerped students then merched
to tho Collcglan office with a list of demands,
which included, besides 8 call for & Jewish Affaies
tditor, that the Collsgien affimm In polley and
nractlos that Jewish oulture 3 pert of the Us

tioui kosher slaughtering clause from Ita propesty
to the government after a twoimonth batsle,

But ths lasue Is not dead and the fight eould
be renewed at any time, aecording to Binai Brith
President Marjlyn Wilnberg,

Wilnberg quoted from a letter to the Quebes
minister of agriculture {o which the SPCA said it
intends 1o raise the metter ot a later date.

“We are happy that our erganlzavien hw
convinced the SPCA o drop itt ritual alaughter
recommenmdation for the time being” Wilnberg

% TOTRL PAGE, 94 =«



MEMORANDUM

To: Dr. Seymour Fox
Fron: Dr. Robert Abramson
zf A
Date: February 1] @19911’Dj
Seymour:

| missed seeing you at the meeting of the Jerusalem Fellows which
wfmit very well | wnnlri Ilkft to taka a mnmfint nf ynnr timp tn snoa”t
that: the Manciel Commission has a research agenda before it as a result of
what has been happening to Israel over the last four weeks, My intuition
tells! me that the sudden vulnerability of Israel, which is a reversal 0O( its
ima”“e over the last twenty years as being Invincible will bring about a
majJ>r change in the Identity formation of a generation of Jews ranging
frorri 25 down to the yet unborn. | wouldn't want to second guess what
manifestations this will have. Indeed,. | think ,that It is Imperative that
research be started on the issue immediately which will project what
possible directions it might take and track these directions. Here Is a
project of research for Jewish communities throughout the world, but
from my prospective, clearly the United States and Israel. (My best guess
is that it will take very different directions in each of these places). To
put it one other way, the picture of an Invincible Israel which certainly
much of the diaspora has lived off of, is no longer accurate or felt. This
cou Died with the fact that our children have been confronted with the
tanc ible presence of security measures within their synagogues, schools,
and JCCs has to have an effect that will perhaps be more than short-term.
Wh*t | think is not important. That we understand the change, if it takes

place, is important. Here is an Issue that says "darshani," both on a
theoretical and an ampirica( level.

We think of you and all our friends in Israel,

RA/idmn
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February 1991

A STRATEGIC PLAN FOR THE TRAINING OF JEWISH EDUCATORS
FOR NORTH AMERICA

GUIDELINES FOR PROPOSALS

I.. Background

The field of Jewish education in North America is plagued by a
severe shortage of trained and qualified educators for its
numerous formal and informal settimgs.. It is estimated that there
are approximately 5,000 full-time positions for Jewish educaters
and another 20,000-30,000 part-time positiomss.. At the same time,
all training programs for Jewish education ((outside of the Haredi
sector) graduate together approximately 100 people per year —- a
figure woefully inadegquate to meet the needs of the field.
Improvement is contingent upon a significamt increase in the
number of well-trained educators.. This will include training for
matters such as: competence in Judaica, proficiency in Helbwrew,
mastery of theory and practice of educatiem. It is estimated that
today less than one-half the educators in the field possess these

qualifications..

223 Haallira Si- Jemwsalom 802, Israel  IVL 02-Wih872S; Kad. 02 DY 2:6)1872,s NP0 A T0RNID2009M ™ N2 2° D TIONTH T -



The Commissien on Jewish Edueation in North America has develeoped
several recommendatiens te improve Jewish educatiem. Among these
ig the recommendation to Build the Professicom. The Commission has
identified the need to significantly expamd the traimiimg
capability as a cornerstone of its program.

II. The Assignment

A planning process must be undertaken to deal with the systematic
development of pre-service and in-service training for Jewish
educators for North America.. The product will comsist of
alternative short, medium and long-term development strateqgfies,

their policy implications and plans for their implememtatiicm..

Recommendations might imnclude strategies for the expansiom of
existing training programs; links with existing educator traimimg
programs at general universities; the use of Israel as a rescurce
for training ((the enlargememt of existimg programs and the
development of new programs); recommendatioms for the creatiem of
new and imnovative programs; any mix of programs and mere. The
product will also include recommendations for the recruitmenmt of
candidates for trainimg; strategies for dealimg with the eurremt
shortage of faculty for training institutiems; impreovement of the
curriculum of training programs; the financial aspects of the
entire endeavor — e.g., the cost of the abeve ag well as tuitiem

coste, student scholarships and fellowshipss.

Policy recommendatiomsg will deal with issues sueh as the



yelationship between pre-service and in-service educatiom; the
¥elatieonship of pre-serviee education to salary increases and teo
professional advancement; sponsorship of training - in particular
im-serviee trainimg: is this an activity appropriate for the
bureaus of Jewish educatiom, for individual schools,, for
community eenters or for hational organizatioms and traimimg
institutions? What is the most appropriate role for Israeli
imstitutions in this area — what kind of partnerships should or
could be built? What incentives should be made available to

encourage participation in in-service trainimg?

III. The Plan

The planning process will include the preparation of a map of the
field of traimimg, including an overview of curremt traimiimg
opportunities in North America and in Israel, in both Jewish and
general institutioms. Parts of this map are already availalple,, im
pParticular as regards pre-service traimimg.. Mapping the curremt
availability of in-service traimimg preograms is a more
complicated assignment because of the wide variety, gecographic
distribution and local nature of much of this traiming;.. Relewamt
institutions such as JESNA, for education in formal settimgs, and
the JCC Association for education in informal settinmgss, bureaws
of Jewish educatiom, the trainimg institutioms in the United
States and in Israel,, the W20 educatiom departmemts, will all
need to be consulted on the sceps, contemt,, guality and

availability of traimimg.



The map will offer a picture of the current rescurces available
for develepment, and will help identify both challemges and
opportunities. Key issues facing the training of educators will
be jidentified and analyzed as part of this effort.. E.g., how will
faculty for training programs be recruited and traimed; what kind
of specialized programs must be developed (@dmcation in informal
settings, senior persommell)) and where (@t gemeral umiwversiitiiess,,

in Israel, etc.).

A detailed needs assessmemt will be prepamedl. This is a
complicated assignment since not much exists in most areas, and a
great deal is probably required for all. How much pre-service
training and of what kind is reguired ((e.g., the field presemtly
needs " X" early childhood teachers and will need "Y¥™ more withim
five years). For in-service traiming;, teachers of subjects in
Jewish schools —— Hebrew, histeory, Bible, praye:r, etec.. —-
probably need to be invelved in regular, systematic upgradimg
programss. New programs are prebably reguired for informall
educators who are now faced with the challenge of intensifyimg
the role of the JCCs as Jewish educational institutienss. The need
of faculty £for training will have to be addressed feor the
different assigmmemts. Faculty for in-service educatiom is
probably more readily available than faculty for pre=gerviece

educatiom.

Alternative strategies for develepment will be designedi, In erder
te inferm the staff's analysis, key acters ((lay leaderss, heads eof

training programs, experte in the fields of Jewish and gemreral



educgatiem, members of the CIJE board, others)) will be
interviewed. The purpose of these interviews will be to identify
the problems, the ideas and the visionms that should inform the
development of the field and will lead to preferred policies and

directions for development:.

Because the issue of training is so massive an undertakiimy, the
setting of priorities will be a particularly importamt
assignmemt. With what segment of the field should we begim, with
teachers of Hebrew or teachers of history? Should we concentrate
on didactic skills or on the commitment of teachers to Jewish
values? What will be the respective scope of efforts in the area

of pre-service and in-service trainimg?

Recommended policies for development need to be spelled out and
must include the anticipated outcomes, required resources -~-
humam, finamncial, organizatiomal -- and the time frame.. The
various recommendatioms must include detailed implementatiom
plams.. The plan must allow the CIJE to select the appropriate

policies and to have a clear picture of their implicatioms..

A steering committee will be set up by the CIJE to review

planning proposals and to guide the planning process.
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January 6, 1991

Dr. Jonathan Woocher
Laromme Hotel
Jerusalem

Dear Jom,

We are very happy to welcome you to Jerusalem and hope
that you will find the coming days fruitfwll,
challengimg, and worth the effort of yet another trip.

We are enclosing some background materials all of
which you are familiar with. We thought they might
provide a useful basis for our work. They include the
background materiales te the 6 Commission meetimgs, and a
mission statement for the CIJE prepared by Stewe
Hof fmam.

In additiom, you will find a schedule and some phone and
fax numbers that may be usefwul.

A ride will be available tomorrow morming at 9:55 from
the Laromme to the offices of the Mandel Institwte..

Best regards,,

Seymeur Fox

Annette Hochstein
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