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EDITORIAL COMMENTS

"A TIME TO ACT"

"To everything there is a season," including "a time to break

down," a "time to build up," a "time to plant, and a time to

harvest." (Ecclesiastes, 3:1) In essence, time is a teacher. i =

instructs us when intelligence, knowledge and logic fail. "What the
sechel will not do, time accomplishes [for us]," we are informed
innumerable times in Hebraic literature.

When considering the status of Jewish education in America and
1ts necessary contribution toward Jewish continuity and the
enhancement of Jewish 1ife, time is not on our side. This is why
The Report of the Commission of Jewish Education in North America,

"A Time to Act" is most timely.

The condition of Jewish 1ife in America has been bemoaned in
numerous accounts over the last century. Professor Shimon
Ravidovich's claim that we are "an everdying people," yet managing
to survive 1in every generation, might give us heart when we indulge
in self-criticism about the problems of Jewish survival. To be sure,
Look magazine, some three decades ago, forecast "The Vanishing Jew."
It seems now that nothing is less true than this prophescy.
Nevertheless, one need not be a pessimist to be shaken by the
findings of the recent CJF 1980 National Jewish population survey.
Reading facts such as a fifty~-two percent intermarriage rate and only

of Jewish You
forty-six percent being raised completely as Jews must give us major

cause for concern.
And, this is precisely the time to consider the role and

potential of Jewish education to stem the tide of deculturation.



Given what we know about the status of Jewish education - dts
accomplishments and failures during the last several decades and

its potential ability to impact the future generation of young Jews -
we must take stock and marshall our resources, post haste, to meet
what this writer believes, i1s an unprecedented challenge,
notwithstanding Ravidovich's insightful contention.

And, this is why "A Time to Act" s on _time. Never before in
Jewish T1ife in America has such a prestigious group of
philanthropists, educators, academics, rabbinical leaders and Jewish
communal professionals been assembled in an ongoing series of
deliberations about Jewish education on this continent as assembled
by the Commission. The composition of the Commission by itself, is
noteworthy. Even more significant +==—r—eda« is the conscientious
involvement over a period of two years by forty-three commissioners.
Ninety percent of the commissioners were in attendance at every one
of the six all-day sessions held between August 1, 1988 to June 12,
1990. In addition, some fifteen Commission staff and consultants
were actively involved.

The seriousness of the discussions is underscored by the kind
of preparation that earmarked each meeting. Between meetings, highly
focussed staff preparatory activity took place, involving among other
things, the collation and Eresentat1on of pertinent data and
individual consultations with each commissioner prior to every

session.



Thus far, the Commission fdea and its success, as it has evo]Jed
into the Council for Initiatives in Jewish Educatione (a cost-
effective professional organizational effort to initiate the
implementation of the recommendations of the Commission) is a tr%bute
to the perspicacity and support of Morton Mandel, Cleveland-based
philanthropist par excellence, and the academic leadership of
Professor Seymour Fox of the Hebreg University. Moreover, the Report
of the Commission serves to highlight the seriousness which the
Commissioners and the Mandel Associated Foundation partners - the
JCC Association, JESNA and CJF - attached to their respective roles
in the development of "A Time to Act."

It is because of the historic nature of this communal venture
and the promise it holds 1in providing the much needed response to the
challenges of Jewish education that this issue is devoted to "A Time
to Act."

There is a "time for everything." Hopefully, the next
generation will be a "time to rejoice" over our collective Jewish

educational accomplishments.
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EXECUTIVE SUMMARY

The Jewish community of North America is facing a crisis of
major proportions. Large numbers of Jews have lost interest in
Jewish values, ideals, and behavior, and there are many who no
longer believe that Judaism has a role to play in their search for
personal fulfillment and communalicy. This has grave impli-
cations, not only for the richness of Jewish life, burt for the very
conrinuiry of a large segment of the Jewish people. Over the last
several decades, intermarriage berween Jews and non-Jews has
risen dramacically, and a major proportion of children of such
marriages no longer idencify cthemselves as Jews.

It is clear thac there is a core of deeply commirtted Jews whose
very way of life ensures meaningful Jewish continuicy from gen-
eration to generation. However, there is 2 much larger segment
of the Jewish population which is finding it increasingly diffi-
cult to define its future in terms of Jewish values and behavior.
The responsibilicy for developing Jewish identity and insrtill-
ing a commitment to Judaism for this population now rests pri-
marily wich educarion.

The Jews of North America have built an extensive and diverse
system of education thac takes place in many formal and infor-
mal sertings. Ourstanding educacors who are excellenc reachers
and role models for young people and adults can be found
throughout North America in classrooms and communiry cen-
ters, on educational trips to Israel, and in summer camps. How-

ever, the system of Jewish educartion is plagued by many prob-
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lems, and because of its inadequacies it is failing to engage the



A TIMETo ACT

minds of a critical segment of the Jewish population who have

no other way of experiencing the beaury and richness of Jewish

life.

Careful study of the current state of Jewish education reveals
that much of the system, in its various forms and settings, is
beset by these problems — sporadic participartion; deficiencies
in educarional content; an underdeveloped profession of Jewish
educarion; inadequate communiry support; the absence of 2
research function to moniror resules, allocate resources, and
plan improvements.

Recent developments throughour the continent indicate that
a climare exists today for bringing about major improvements.
However, 2 massive program will have to be underraken in order
to revitalize Jewish education so that it is capable of performing
a pivoral role in the meaningful continuiry of the Jewish people.
It was to achieve this goal that the Commission on Jewish Edu-
carion in North America was established.

After analyzing the problems, the Commission decided to
focus its effort on the two building blocks upon which the entire
system rests — developing the profession of Jewish education and
mobilizing communiry support to meet the needs and goals of
Jewish education. In order to secure these essential building

“blocks, a blueprint for the furure consisting of a series of concrere
steps was worked our by the Commission. The plan includes
both short- and long-range elements, and implementation can
begin immediately with initial funding already provided.

The core of the Commission's plan is to infuse Jewish

education with a2 new virtality by recruicing large numbers of

=



EXECUTIVE SUMMARY

talented and dedicated educarors. These educarors need to work
in a congenial environment, sustained by a Jewish communicy
that recognizes Jewish educartion as the mosrt effective means
for perperuating Jewish identicy and creating a commitment to
Jewish values and behavior.

The plan developed by the Commission includes che follow-

ing elements:

1. Building a profession of Jewish education — By creating a North
American infrascructure for recruiting and craining increasing
numbers of qualified personnel; expanding the faculties and
facilicies of training instictutions; intensifying on-the-job train-
ing programs; raising salaries and benefits of educacional per-
sonnel; developing new career track opporruniries; and increas-

ing the empuwerment of educarors.

2. Mobilizing communiry support — By recruiting top community
leaders to the cause of Jewish educarion; raising Jewish educacion
to the top of the communal agenda; creacting a positive. envi-
ronment for effective Jewish education, and providing substan-
cially increased funding from federations, privace foundartions, and

octher sources.

3. Establishing thres 0 five Lead Communiries — To function as local
laborarories for Jewish education; to determine the educarional
practices and policies that work best; to redesign and improve
Jewish educarion through 2 wide array of intensive programs; to
demonstrate what can happen when there is an infusion of out-
standing personnel into the educational system, wich 2 high

level of communicy support and with the necessary funding.

N



A TIMETo0 AcT

4, Developing a research capabiliry — By drawing up a comprehen-
sive research agenda for Jewish education; creating the theoret-
ical and practical knowledge base needed to monitor results and
make informed decisions; conducting ongoing studies on the
state of Jewish educarion in general, and on the progress of each

component of the Commission's plan.

S. Creating the Council for Initiatives in Jewish Education — A new
encity that will operate as a cira.lyric agent, working mainly
through the efforts of others to ensure the implementation of
the Commission's plan; helping to secure necessary funding;
overseeing the establishment of Lead Communiries; coordinat-
ing research activities; providing 2 setting in which creative
people, institutions, organizations, and foundations can work
togecher to develop new undertakings'in Jewish cduca:ion; and
helping to replicate the successful experiences in Lead Com-

munities throughout North America.

The Commission is confident that icts blueprinc is realistic
and feasible, ahd will indeed provide the foundation for 2 new er2
in Jewish education. An enormous investment of resources and
energies will be required to bring this about, buc the-Commis-

sion is convinced cthat the will is there and the time to acrt is

=

Now.



"A TIME TO ACT"

A Jewish Community Center Responsa

W,

Eterdhot Direetonr "G 'EAS 1 Comonnr iy Conter of Hougtom

The important leadership inftiative in Jewish education undertaken by the
Commission on Jewish Education in North America can be viewed as s reinforc-
ing catalyst to the Jewish Community Center movement, Its work and final
report make {t necessary for Center leaders to resvaluate the status of our
efforts to increase the quality and impact of Jewish educational experiences
for our 1,000,000 member-constituents which began in 1985, Center leaders
have been engaging in the arduous task of increasing the Center's opportun-
ities to aid in the strengthening of Jewish identity and expanding the
offering of appropriate Jewish education and 1ife uexperiences for lay
Teaders, staff and members since the watershed Commisston on Maximizing
Jewish Educational Effectiveness of Jawish Community Centers was convened in
1984-1985. The "maximizing process" pushed Centers headlong into the exam-
ination of the JCC role in Jewish educatfon, and created the ongoing chal-
lenge to the JCC to use 1ts unique capabilities to engage individuals and
families in developing a stronger commitment to Jewish continuity, The most
important conclusion of COMJEE (Maximizing Commission) was its definition of
Jewish education for the JCC:

"Jewish education 1s a lifelong process of acquiring Jewish

knowledge, skills, attitudes and values. Its goals are to help

individuals develop and reinforce posftive Jewish identity and

participate intelligently {n Jewish 1ife.

Jewish education takes place in the home, synagogue, classroom,
Center and wherever efforts are made to awaken and deepen in the
sense of Jawish belonging, motive the pursuit of Jawish knowledge

and give expression to Jewish beliefs, practices and values.”



The acceptance of the broad definition of Jawish education was a key incen-
tive for JCC leaders to evaluate the role each Center was playing in helping
to reach the goals of stimulating Jews to deepen their sense of belonging,
pursuing Jewish knowledge and giving expression to Jewish 1ifestyle,
COMJEE's report placed equal responsibility on Tay leaders and staff to
engage in the process of defining goals, assessing current program method-
ology and creating plans of action to move forward in the Jewish education
arena, COMJEE was chaired by Morton L. Mandel, tha primary force in the
development of The Commission on Jewish Education in North America, His
Teadership and concern for strengthening Jewish education bring both pieces

of work together for the Center movement and inspire us to act again,

As 2 follow-up to COMJEE, the JCC Association developed a Jewish Education
Planning Guide which encouraged each JCC to establish a Board level commit.
tee to engage in a self-assessment study, to develop specific program goals
over a three-year period, and to {ncrease the quality and quantity of Jewish
education services i{n Centers., As a result, many JCCs have significantly
increased Jewish educational activity in all areas of Center programming
during the last five years. Departments of Jewish Education, Scholars-In-
Residence and increased formal courses 1n Jawish history and thought are a

few of the significant results,

In most North American communities, the JCC membership reflects the broad
range of involvement, educational levels and identity of the Jews of that
community., Centers serve the highly identified and affiliated, the unaffil-
fated, the inter-married and 211 variations {in between. Therefore, the
sducational challenges are significant, In which direction should the edu-

cational programming and resources be diracted? What type of professional

M



staff should be recruited to meet the program focus? How should the Center

work with other groups involved with Jewish education?

The answers to many of these challenges facing JCCs are parallel with the
initial concerns of the Commission of Jewish Education in North America: 1)
building of a quality professional core of Jewish educators; and 2) mobil-
i2ing community support. Without {ncreased opportunities for existing
Center personnel to expand on-the-job-training and training for new
personnel available from creative recruiting efforts, Centers will be unable
to implement more effective Jewish education programs.Without a more
committed and educated senior community leadership, the Centar’s role in
Jewish education will not be supported; in fact, there may be conflicts {f
there 4s a lack of understanding of the JCC's potential to compliment
existing Jewish aeducational {nstitutions. JCC movement leadership
fdentifies strongly with the effort at increased community-wide support to
create the positive environment for effective and expanded programs of
Jewish education and for increased funding for thase efforts.

Current JCC leaders support the Commissfon’s plan for expanding training
opportunities for professionals i{n North America, as well as Israel. Many
JCC professionals at all levels have strong commitments to the continuity of
the Jewish community and a desire to utilize their professional disciplines
to increase Jewish 1{dentity and participation in Jewish 1ife, Some lack
formal Jewish educational training. Seminars and In-service opportunities
will be key to enhancing JCC staff effectiveness. Specially designed
programs for Center professionals within the scope of CAJE or {ndepandent
seminars designed for the unique needs of Center workers would be

appropriate.



In regard to modbilizing community support, {t should be noted that sinca the
"maximizing effort," many JCC leaders are strongly committed to developing
Jewish educational experfences within the Center and between the JCC and
other Jewish institutions. Jewish education experiences have bsen intagral
to all JCC movement conventions and conferences for laymen and profes-
sionals, wespecially Exacutives, since 1985; this effort by JCCA has
increased the commitment of Center leaders to the Jewish educational goals
through their own fnvolvement in high quality educational programs, The
Commission on Jewish Education in North America should capitalize on this
affinity for Jewish educational activity by recruiting Center leaders in the
Tocal mobilizing efforts.

The JCC movement can clearly identify with the Commission’s thrust to serve
the Targer segment of the Jewish population which is finding it increasingly
difficult to define 1ts future in terms of Jewish values and behavior. With
{ts diverse membership population, the Center should concentrate its effort
at providing meaningful Jewish educational opportunities and 1{fe exper-

{ences for those who are not already deeply committed to Jewish continuity,

In order to impact this group, the aducational experiences cannot be spor-
adici therefore, target groups should be pre-school families, children and
their parents who are enrolled {n year-long JCC programs such as after-
school care, scouting, youth groups and also summer day camp programs. The
Center movement, with the support of Jewish educational bodies, must develop
exciting educational formats and materials that overcome the deficiencies in
content and are sophisticated and meaningful. It may be passible for JCCA
to undertake the development of a Center movement curriculum in Jewish
education for pre-schools; for children enrolled in after school programs

not sponsored by synagogues or Bureaus of Jewish education; to create
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curriculum guides and educational experiences on Jewish values and 1ifs
experiences for summer day camps; and to develop retreat guides for pre-
taens and teens on Jewish values, history and thought, Each curriculum can

be implemented, avaluated and revised separately,

The undertaking of the development of curriculum for these membership groups
requires the simultaneous training of Center professionals to appropriately
implement the experiences and retreats and the ability to train other staff
involved in delivering the program. In this regard, JCCA along with other
bodies associated with the Commission on Jewish Education in North America,
should develop special training institutes in North Amerfca for JCC
personnel, especially pre-school, children, youth and camp staff who are
already committed to the Jewish continufty and who desire to increase their
own learning and ability to implement Jewish educational programs., These

training programs should be done regionally or nationally.

JCCA, {n order to influence and monitor the implementation of the
curriculum and to give ongoing support and training to newly recruited
professionals, should engage 1its own full time Jewish educational
consultants at the pre-school, children and youth Jevels, who can assist
conmunities in implementing the programs. Working with lay leaders, they

can continue te be a cataly:t for increased resources development,
IN CONCLUSION

The work of the Commission on Jewish Education in North America serves as an
important catalyst and reinforcement for the Center movement to devote {ts
resources to increase the scope of meaningful quality of Jewish education
for {ts constituency and the entire local Jewish community. The imple-



T
mantation of the Commission’s recommendations on increasing the number and
effactiveness of Jewish educational professionals and mobilizing top local
community Jeadership to support Jewish educational activity are essentia)

for Centers to meet the shared goal of enhancing Jewish fdentity and commit-
ment in large numbers of Jewish paopla.

The work of the Commission mow challenges each institution within the Jewish
community to act with others to mobilize the leadership, and where appro-
priate, to act alone and take bold initiatives, to experiment, to cooperate
ind to create new models of increased Jewish educational content aimed at

the Jargest group of Jaws not yet angaged in the joys of Jewish learning.

It 1s a time to act; we need to accept the challenge from Hillel -- "and if
not now, when?"

/a
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Building Blocks and ¥irm Foundations
gore thoughts gbout A Time to Act
by Barbara Steinberg ;
Executive Director I
Cormigsion for Jewish Education ?
of the Palm Beaches '
?
The publication of A Time to Act signals the beginning of a
yenaissance of serious interest in North American Jewish educat;on
For the first time, a major American lay leader --
Morton L., Mandel -- has stimulated the interest and ccmmitmenL of
other major lay leaders to look <c¢ritically at the curgent
challenges te the field of Jewish education and to act responsibly
in responding to them. Mr., Mandel has rallied unprecedented
support for the need to address the basic problems of Jewish
education. His demongtration of leadership, insight, !and
dedication have already, at this early stage of his concentrpted
involvement with North Amerxcan Jewish education, inspired his
peers to begin investing in the Jewish future on this continent
through Jewish education, As Jewish education Dlofeﬂ510nals we are
gratified by the investment of thought, time, energy and funds of
this extraordinary lay leader. :

Defining the Problem ;
|

In defining the problem which A Time to Act addresses, the authors
note that "The Jewish communicy of North America is facmng a crisis
of major proportions®, Assimilation and incermarriage are rife;
apathy abounds and ignorance of the Jewish tradition and . its
meaning are the norm. "The responsibility for developing Jewish
identity and instilling a comnitment to Judaism for this
(uncomnitced) population now rests primarily with Jewish education®
becomes the call the action of the Commission on Jewish Education
in North America, While placing this enormous burden on the Jewish
education system, the Commission pogits a plan for developlqg the
lay and professional suppeorts which will be required in OLdez'for
the gsystem to respond effectively to this challenge. Even wlth the
required supports, we must be careful not to place most or all of
our hopes for the reinvigoration of Judaism in the 20th and 21st
centuries at the doorstep of cur education system, In the past
decades, the United States made the mistake of trying to enacti the
national agenda for social change thrcugh the public schopls.
Neither the social agenda nor the appropriate functions of scpool
have benefited from thisg unfortuitous decision.

i
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Few thoughtful American Jews would argue that the current Jeklsh
education delivery system has done 1its job effectiv
assimilation and intermarriage are rife; apathy abounds and
ignorance of the Jewish tradition and its meaning are the norm
Educational delivery, however, should not and cannot accept) the
responsibility for the existence of these devastating factors and
forces. 1

while the confrontation of Judaism with the modern world has
contributed to the continued development of our rich religious and
cultural heritage, it has not -yielded cohesive messages | and
meanings that compel or stimulate non-Orthodox Jews to choose an
active and committed Jewish lifestyle.

The current emphasis on the importance of the Jewish family in
forming the Jewish identity and identifications of Jewish children
apecks to the need for Judaism to appeal to adults, If we truly
pelieve that Jewish education cannot succeed in the classroom
unless the home supports it, then we must address the needs of
Jewish adults in order to assist the educational delivery syatem
in doing its job. 1Intelligent Jewish adults need to feel that

Judaism adds meaning to their lives -~ meaning that cannot be
acquired through involvement in the myriad other opportunities to
which they can devote their time and energy and which are avaxlgble
to them in a free and open society.

The content ¢f Judaism -- what it means to us in the meodern world
and why it ig indispensable -- is an i{ssue of core concern to our
future in a free and open sgociety, Jewish historians |and
philosophers must be added te the list of those mobilized by:the
Mandel initiatives An agenda of meanings nust be develcpeda(by
those who are most qualified to create it) so that excellence in
the classroom reflects an understanding of a Judaism that xesponds
to the needs of growing and adult Jews in real life,

|
|
Have the supplementary schools failed us?

Meir ben Horin z"l liked to say that the solution is the problem in
Jewish education. He and others like him believed that the abgsence
of a coherent philosophy of education crippled our efforts, ' Of
late, support for Jewish education has focused on what'’s new. Many
innovations have proved themselves worthy; in other cages, what's
new, like much of what's old, has not fulfilled its initial
promise, .



|
|

What ‘s new is perhaps not as important as what’s effective that wa
already know about. The past decade has seen a wave of interest in
the results of general education research as it applies to day
schools. Not only in the general studies area, but also in Jehlsh
studies, day schools have increased their effectiveness by adanting
the findings and approaches of American education to their
ssttings. Educational philosophy, curriculum and program
davelopment, organization, leadership and staff development, values
and character education have all bLenefited the growth and
development of day schools, Orthodox and non-Orthodox alike.

These elements of formazl education are the bedrock of effective
schools. They are labor intensive and require a leng range tlme
frame in order to bear fruit, While a specific¢ approach or method
involved in creating an effective gchool may be new, by and la%ge.
we have known what it takes to create and maincain effective fOrmal
education for some time.

The question is not "Have the supplementary schools failed us?* but
rather, "Have we failed the supplementary schools?" A Time to Anct
would agree, I believe, that we have failed the supplementary
schools. We have grasped at straws, thrown the baby out chh the
bath water (abandoning ewvery potentially meaningful approach in
order to jump on the band wagon for something newer and potentially
more meaningful), and eschewed the kinds of educational standards
that are the foundation of effective educational delivery systems
to the point that the staff is demoralized and the clientele
disgusted. A Time to_ Act calls upon us to remedy this, sad
situation by creating models ¢of what works. If we decide (assuming
the "message* of Judaism c¢ontinues to be both content ' and
experience-based) that formal education has a place in building the
Jewish future, and if we decide that universal day school education
is not a feasible alternative, then we will continue with a system
of some kind of supplementary education. Properly investing in
that system is one of the major challenges of the Councxl\fo:

Iniciatives in Jewish Education. Encouraging that system to
utilize what we already know about the organizational, curriculum
and staff develoupment of effective schools -- as the day schools

have done (in orxder to survive in a maxrket economy if for no ofher
reason) is a must., What's new isn’t necessary good or bad; what we
already kunow but hitherto have been unable (for financial and other
reasong) to implement must be put into practice firxst. Considered
and coherent curriculum design processes on a local level would be
my £ixst priority in this axea; as long as this priority figures
somewhere in the plan, I will not be unhappy.
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At a time when much of what has been the conventional pattern of
Jewish education in America is in crisis, almost any effort to
grapple with that crisis must be welcomed, "A Time to Act," the
report of the Commission on Jewish Education in North America,
convened by the Mandel Associated Foundations, JCC Association,
and JESNA, in collaboration with the Council of Jewish
Federations, represents such an effort., The Commission
represented the first attempt to recognize the potentially
powerful new role of private Jewish foundations on the North
American Jewish scene and to bring together the major private
foundations to form a common front on matters related to Jewish
education in association with the major framing institutions of
the Jewish community operating in this field of formal and
informal education, Beyond that, the membership of the
Commission reads like a Who's Who of American Jewry, It was
designed to be broadly representative of all the various partners

in the enterprise.

The Commission labored for a period of two years., Its findings
and recommendations are unexceptionable. Who can oppose the

desire to build a profession of Jewish education, to mobilize
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community support, to develop local laboratories for Jewish
education, to develop a research capability that will enhance the
theoretical and practical knowledge base needed to monitor

results and make informed decisions?

Had this report appeared 30 years ago it might have been a
revolutionary document since at that time few of the leaders of
the Jewish community at large had fully recognized the importance
of paying serious attention to Jewish education, Today, 30 years
into the process when federations and Jewish community centers as
well as the institutions of formal Jewish education have
repeatedly demonstrated that commitment and have also
demonstrated what the limitations on that commitment are, the
report reads like an anachronism. In essence, this report
differs from the many reports on Jewish education in America
since the first appeared at the turn of the century only in the

slickness of its published format,

The report's analysis of the present situation of Jewish
education, principally in the United States, is honest and
accurate, Moreover, unlike many previous gtudies which
concentrated on elementary education, it has sought to identify
all the components of the Jewish educational "system" in North
America on all levels., Nor, as I have indicated, can one fault

its recommendations, But in many respects they are like



the report itself. (The whole book is 97 pages long, of which
half constitute the report and the rest the executive summary,
the acknowledgments, lists of participants, biographies of
members of the commission, bibliography, lists of consultations,

etc,) There are no practical recommendations of how we get there

from here,

Nor does it confront the endemic problems of Jewish education in
the United States. How do we get more professional Jewish
teachers when there are so few full-time pogsitions available?
Certainly not in the supplementary school system, where the hours
of instruction per week have more or less continuously declined
for the past 50 years. One doubts if local demonstration
projects are going to make much difference in this regard, since,
despite all efforts supplementary Jewish education remains as
fragmented as it has been for the past 60 years and there is no
critical mass of students available for professional teachers to
teach, The ideas for training of teachers (none of which are
new) are worthy, but without jobs are worth little., The
situation is better in the day schools and better professional

education may help them but that point is not made.

Among the report's most laudible features is its effort to
include every form of Jewish education, formal and informal. At

the same time, that has the disadvantage of not discriminating



among any of the forms or even assigning priorities. Indeed, the
politics of the Commission, which was designed to bring together
both the JCCs and the Jewish schools, the religious movements and
higher Jewish education, probably dictated that this would have
to be the case, but as long as they were at it they should have
spent a little more time and another 50 pages looking at existing
centers of excellence and suggesting where it was possible to
build on strength. Since we cannot do everything, we must make
choices, Here we have either no discussion or vagueness. For
example, they note the tripling of the number of day school
students in the past 30 years but they do not single out the day
schools as areas of special promise, This, even though most of
the supplementary schools have ceased to be schools worthy of the
name, offering 2-4 hours a week of instruction (less than the
average Sunday school back in the 1940s). If there are to be
professional Jewish educators, they will be in the day schools,

but there is not even a word to that effect in this report.

Moreover, there is no discussion of the sad fact that even those
Jewish parents who want their children to go to elementary Jewish
day schools for the most part have resisted day high schools and
have not provided other opportunities for the continued Jewish
education of their children past 6th or 8th grade. Here is a
concrete problem that needs to be tackled, but there is not a

word about it in this report. Was it too sensitive an issue



politically for such a commission?

The report presumes to deal with North America and the Commission
included Canadian as well as American members, including Charles
Bronfman and his powerful CRB Foundation. Yet no effort was made
to compare Jewish education in Canada, where the day school has
become the community norm, and the United States, where that is
not the case. Canadian Jewry has learned that there are problems
with attempting to create a mass system of day school education
given the realities of Jewish life today. Would it not have been
worthwhile to at least note them in passing in a serious

document?

With all the deficiencies in our knowledge and all the lack of
research, we do know more than this report lets on. The report
itself should have built on the research base that we have
instead of merely calling for more research, The background
papers did look at that research but their findings were not

integrated into the final report.

The report has led to the establishment of another body, the
Council for Initiatives in Jewish Education. However, has it
succeeded in adding new dimenslons to the pursuit of better

Jewish education in North America? I sincerely doubt it,



That brings us back to another harsh reality of contemporary
Jewish life, Ninety percent of the Jews of the United States are
not Orthodox, only 10 percent are. The non-Orthodox have been
sponsoring commissions for nearly a century. In the beginning,
they spent more time founding schools, including the great
community Talmud Torahs and Hebrew Colleges and, later,
Hebrew-speaking camps. Since the 1960's the building of day
schools has been the cutting edge of progress in Jewish education

although still serving a small percentage of students in day

schools,

Since the end of World War II, the Orthodox 10 percent have been
founding day schools, both elementary and secondary, and
establishing yeshivot, without fanfare and certainly with no
greater resources than those available to the general Jewish
community, Like it or not, they have built a Jewish educational
edifice that provides most of the serious Jewish education
available in North America, to the point where many non-Orthodox
Jewish parents send their children even to ultra-Orthodox day
schools because that is all that is available. They also produce
full-time teachers for their schools, people whose commitment to
Jewish life is such that they welcome the opportunity to make

even a barely adequate living working in a Jewish profession.

Among the research that the new Council should undertake is a



comparison of what has happened in Jewish education in the
Orthodox and non-Orthodox communities in the United States over
the past 30 or 40 years., The results would be instructive. This
is merely another sign of how, for better or for worse, a major

share of the energy in Jewish life has become concentrated in the

Orthodox camp in recent decades,

While they are at it they should compare the curricula of
Orthodox and non-Orthodox day schools in terms of the intensity
of the Jewish study involved. Even where there are non-Orthodox
day schools -- one of the hopeful signs in Jewish education --
most teach about what the community Talmud Torahs taught as
supplementary schools 50 years ago. All of this is known, A
report that does not address what is known cannot be expected to

move us forward.

DJE/1p
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A TIME TO ACT: ACTION PLAN

Ira J. Steinmetz
Executive Vice President
Jewish Fedaration of Bt. Louis

The Commission on Jewish Education in North America should
ba commended on their report's thorough and comprehensive look
at the status of Jewish education. The report captured the cur-
rent state of Jewish education, the system's deficiencies and
problems, and developed a blueprint for the future -- a most
ambitious undertaking.

The achievement of this document was made possible by the
talent represented on the Commission, talent composed of
communal and religious leaders, educators (formal and informal
Jewish educators), and philanthropists who encompass the
broadest disciplines within the Jewish community.

It takes the dynamic leadership of a Mort Mandel to bring
together this "powerhouse" of talent to respond to the critical
issues affecting Jewish continuity on the North American scenas.
Mort Mandel has been in the forefront, advancing the cause of
Jewish education over the past decade. He has had the courage
and determination to head every major venture, beginning with
the JCCA's Commission on Maximizing the Jewish Educational
Effectiveness of Jewish Community Centers, to similar
commissions at the Jewish Agency and CJF,.

It will take the determination of the newly created Council
for Initiatives in Jewish Education, to work with local communi=
ties to raise consciousness on leadership's part; and to elevate
Jewish education as a top priority, while recognizing that

Jewish communities across the country face a multitude of needs,
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not the least of which are the resettlement of emigres in Israal
and in the local communities,

While the recommandations and the direction set by the Conm-
mission are all encompassing in the areas of school curriculum,
the necessity to upgrade the profession, and the area of
mobilizing community support, more funding is needed than the
current 25% ascribed to Jewish education by Fedarationa. One
need only analyze the current CJF National Population study to
corroborate the findings of the Commission, and see that our
current Jewish education infra-structure has not succeeded. Wa
have witnessed erosion of young pecple's commitment to Jawish
continuity; we see paecple who £ind greater fulfillment in
participation in the general community than they do within the
Jewish community. The "baby boomers" have not found a sanse of
fulfillment and gratification in their Jswish tradition,
culture, or values. If we are to avert the current state of
atffairs, we must create vehicles to deepen awareness of the
importance of Jewish continuity and Jewish education in ocur
leadership's hearts and minds.

While the Commission addresses upgrading the level of
professional Jewish educators and professional recruiting and
training, the following areas ¢f concern need to be addressed:

1. The whole area of informal education needs to be placed

on the same level as formal Jewish education to achieve
a wall=rounded communal response. Federation planners,
program directors, and staff in Jewish Community Centers
are not included on the same level as Jewish educatora,

who appear to be the primary focus of the report.
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2. While recognizing the neaed to elevate the stature of
Jewish educators, we must also address the stature of
other Jewish communal workers in ths informal and
sacular settings.

3. The overwhelming portion of Jewish education takes plaoce
in congregational schools. The report ia somewhat
limited in defining a relationship between its
recommended programs and the realities facing
congregations. Congregational teachars work 4=6 hours a
week. How can we help them develop career goala that
can provide personal satiafaction as well as adequate
remuneration to recruit and attraoct personnel? Wwill
competing ideologies work together to provide sufficient
hours so that teachers can work in a variety of
settinga?

4. Will local communitiea find the reaocurces to offer
salary and other fringe benefits to attract top=-notch
professionals in this downturned financial climate as
well as for part-time teachers? How will local ocommuni-
ties be able to access the infusion of dollars from
major foundations?

5. Raecruiting and training large numbers of talented and
dedicated educators realistically cannot ba accomplished
for teachers who teach only four hours a week. Such
training must be accomplishsd in local communities.

As to the second building block relating to the mobilizing

of community support to mset the needs and goals of Jewish

education, one must deal with denominational fragmentation.



Although the Commission make-up was representative of denomina-
tional leadership, this configuration must filter down to com~
munal leadership in local communities to invigorate Jewish
education. There must be greater cooperation, commitment, and
support for all phases of Jewish education, including the all
day schools.

I would hops that as ths Council for Initiatives in Jewish
Education addresses implementation of the recommendations, it
will develop a more holistic approach to content as well as
methodology, addresaing areas that all denominational sochools
can buy inte so that school curriculums can be innovative and
attractive to all age groupe in the family. While there is
much common ground in areas of technique and methods, between
denominations, there are still large differences in the inter=-
pretation of subjact matter. I would hope that some thought
will ba given to unifying aspects of Jewish education to address
these needs.

As ve address the organizational sphsre wa ars confronted by
such issues as:

(a) Will congregations be willing to divert greater funding
and rescurces to Jewish aducation, when a vast majority
of the congregants have no children and are rarely con=-
sunars of Jewish sduction?

(b) Will consumers of Jewish education be willing to pay
increased costs or should we oreate entitlaments with

support coming from external sources?
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(c) Is the Federation system ready, financially and politi-
cally, to provide increased funding to Jewieh education
at the expense of other traditional services?

In summary, the Comnission's report is far-reaching and a
step in the right direction. I look with optimism to defining a
course of action to slevate Jewish education as the top priority
on the communal agenda, And, I am further confident that as we
see Jewish education as a top priority, all sectors of American
Jewry will begin to work together, pooling their resources to
improve the quality of Jewish education. I am also comforted by
the selection of 3-5 lead comnunities through which we will
develop models of services for replication in all communities.

I would hope that part of the research component would be
utilized to assess those aspects of the Jewish educational
system which no longer prove effective. BSuch activity could
redirect existing Jewish educational dollars to the new creative
ventures attempted by lead communities.

As a Jewish communal worker committed to the enhancenent of
the quality of Jewish life, I am grateful to the Commission.

The reported submitted as "A Time to Act" might parhaps be

better entitled "A Time for Action."



THE COMMISSION AND CIJE AS TARILBLAZERS OF
EDUCATIONAL CHANGE

Susan L. Sheuitz’

The Commission on Jewish Education in North America is to be
congratulated for focusing attention on Jewish education. Its work
furthers current interest, rooted in the community's collective fears
and aspirations, in improving Jewish education. That so diuerse a group
of Jewish leaders spent two years examining the issues faced in this
field is itseif a commendable feat. The document it produced, # 7ime /o
Act. is a helpful primer to those who want to be involved in improving
Jewish education. it looks at the inter-related factors which influence
what happens in the Jewish educational setting: leadership, funding,
faculty, career paths, research and professional knowledge and vision.
While one might quibble with specific aspects of the report, it provides
conceptual and practical links among these diverse elements. It
reminds the reader that no one action, or even several actions on any
single aspect Jewish education, will yield satisfactory results. By
insisting on this comprehensive approach, the report suggests a core

dilemma: how can significant change be accomplished when the

problems (and solutions) are complex and influenced by different

"loosely coupled”!groups which do not need to satisfy each other? It is

to this concern that | address my remarks. How can the report catalyze
change in the ever-changing mosaic which is Jewish education? Or put
differentiy: how can systematic change be encouraged in a non-
gb/v{iew”?

system?



As a call for action, # 7ime 7o Ac? insists that the problems are solvable.
Needing to conuince others to participate in the process of change, the
report projects a sense of crisis which is incompatible with the time
and activity required to change educational institutions. Crisis implies
an emergency which can be mitigated by swift and forceful action,
whether that is influencing congressional votes or rescuing Jews from a
war-torn country. As implied by the Commission's comprehensive

approach, there is no such swift and decisive action to be taken in this

realm. Significant changes are made slowly and in a non-linear fashion.?

We live in a society enamored of the "quick fix." As our ability to
measure time grows more sophisticated (a computer's nanosecond is
one billionth of a second!), we haue become increasingly impatient with
longstanding problems and search for immediate cures. Much
educational legislation of the last decade in the public sector, from
competency tests to merit pay, can be understood as attempts to
impose quick solutions on complex problems which have evolved over
time. Yet what is known about educational change indicates that lasting
and beneficial reform emerges slowly from group experimentation and

learning; significant change takes about fiue years to be incorporated |

into a school or system.

—]
| wonder whether a crisis orientation --used to motivate people--

doesn't reinforce the yearning for the quick solution, thereby l_\
undermining the ability to deuelop effectiue long-term strategies. As ~
the Commission's agenda is furthered by CIJE, | hope that it confronts

this issue. The community needs to be helped to face chronic problems
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fo_r which there are no simple solutionsl Can positive aspects of Jewish

—

—_—

[ education be used to excite people and build the momentum for

change? Can expectations grounded in what we know about the change )

. process? e
SRR

The wonderful concept of "lead cities" poses similar dilemmas. Does it
recognize variability as a central feature in educational agencies
settings? A community, no matter how talented and committed its
personnel and leadership, can not discover "the best educational
practices” to be replicated in other areas. Specific practices are best
only under certain conditions. Communities need instead to understand
their limitations and utilize their own capacities. What will be
generalizable from the lead communities will be underlying principles,

not specific practices. Some of the most effective innovations may not

even be replicable!

Lead communities have another central task which is not made esplicit
in the report. They can prouide the mythology of success. If attention

is paid to the process of change, stories of "how we perseuered” or
‘what we ouercame” will be told. Heroes and heroines will be anointed;
symbols of improued Jewish educational practice will be shared. Rl this
will in turn encourage other communities to develop their own
educational enterprises because it will create conditions in which
effective action becomes more likely. The lead communities can help _ (
transform beliefs about Jewish education from assumptions of

difficulty and defeat to assumptions of power and potency. J

o



A Iime 1a Act ought nat ba seen, despite its own language, as a
blueprint. A blueprint is static. It assumes we build from scratch and on
relatively firm soil. The process of educational change is more like
renovating an old, neglected building. While having a vision of the
desired results, the renovator has to approach the task flexibly. Until a
few holes are louingly made in some walls, he or she is not even sure
about what is possible. The holes reveal the structure's weaknesses and
strengths. As work proceeds, plans change: the plumbing can't be
salvaged but a wood floor under the layers of linoleum is unexpectedly
found! Each change brings both anticipated and unanticipated
consequences which then inform subsequent actions. What results may
not look as we'd first imagined it but, using the building's strengths, it
is stronger and more pleasing. The renovator's approach is far better
than a more rigid blueprint or master plan which lays out the route to
the solution. In the elaborate ritual of educational change, CIJE and the
lead cities are the trailblazers. And as implied in Pirkei Auot (2:1), there

is not one best route.

* Susan L. Shevitz teaches courses in organizational theory and culture and educational
change at Brandeis University where she heads the Hornstein Program's Jewish
Education Concentration. As alover of old houses, she has experience with the

limitations of blueprints when renovating an old structure--- whether a house or a
school!

IThis phrase was introduced by organizational theorist Karl Weick to describe the
situation when different parts of a system can act semi-autonomously and without
direct consideration of the other parts. This is true in Jewish education where a
denominational office, local BJE, federation, national agencies etc. all seek to influence
Jewish education. In some sense they are part of the same system yvet they bear

no hierarchical relationship to each other and can act semi-autonomously.

A useful volume for people interested in educational change is Kewkinking School
!mpmwm:;m: Research. Lraft andfoncepl (Ann Liebermean, ed. NY: Teachers College
Press, 1986).

(
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by
Prof. Stuart Schoenfeld

The recommendations of A_Time to Act include a call to develop a research
capability. Presumably the Council for Initiatives in Jewish Education will be the body to
see that this recommendation is implemented. The Commission on Jewish Education in
North America has already begun the process. The Commission's report contains an
appendix listing eleven studies which it sponsored. Taken collectively, they are the
beginnings of a detailed appraisal of North American Jewish education. Of these eleven
studies, six were authored either in full or in part by participants in the Research Network
in Jewish Education.
s

The Research Network has now had five annual conferences. We've gathered
together American, Israeli, English and Canadian researchers in California, New York,
Pennsylvania, Wisconsin, and Ohio. Our conferences have featured research on Jewish
identity, curriculum objectives, Israel trips, teacher characteristics, adult education,
supplementary schooling, Reform day schools and more. As with all annual conferences,
there has been some variation in participants over the years, but most of us do come to

almost every one. Our activity has not been systematically nurtured in the past; the regular
contact is important.

The studies sponsored by the Commission, as important as they are, represent only
the beginnings of a research process. To begin with, the emerging research agenda in
Jewish education will be broader than that undertaken by the Commission so far. Consider
two examples - research on the affective dimension of education and research on adult
education. Neither topic was among those studied by the commission. Both are important
in understanding the situation we are dealing with and in developing a strategy of response.
Jewish education, we assume, is not the instrumental acquiring of credentials. Rather, it is
about acquiring values and self-esteem. We have some research on the extent to which
Jewish education leads to having information; we have almost none on the relationship of
Jewish education to self-esteem. Similary, we assume that a household in which parents
study is also one in which children study. Adult education is on the agenda of the Jewish
community in North America. Is there research which gives some insight into how this
initiative might fit into a general strategy for Jewish education? Many other examples could
be found. At this point we don't even have a process for compiling and routinely updating
a bibliography of research in Jewish education.

Further, to become an on-going activity around which scholars can build careers,
more needs to be done to link communally sponsored research in Jewish education to
university based scholarship, including both those institutions of higher learning under
Jewish sponsorship and those in the wider community. The studies sponsored by the
commission need to be available in university libraries; publication by an academic press
would be one way of seeing that this happens. Graduate fellowships in schools of
education and departments of social science will bring new scholars into the field. Support
for the Research Network in Jewish Education, which has been forthcoming from various
communal agencies, will ensure that our conferences will continue and our activities
expanded to other areas.

S
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Placing resources into developing university based research in Jewish education in
addition to contract research will mean, in the short term, some loss of control over what is
researched and how. In the long term, perhaps within as short a period as five to ten years,
it will mean that far more people will be engaged in research and that the research produced
will be varied, sustained and creative in ways which cannot now be envisaged. David
Schoem's research, which the commission's report cited, and William Helmreich's study,
which the commission did not cite, are valuable take-off points for the study of Jewish
schools written by university based scholars. Each is insightful. Neither is definitive.
They raise issues which require further research before we begin to approximate an
adequate understanding of Jewish schooling. A continuing program of research of this
kind can only be sustained by a research community incorporated into institutions of higher
eduation.

a

In some ways building a research capacity in Jewish education is a d{lgnting
prospect. There is a large research literature in education to be assimilated; there is much
else in contemporary social science to be taken into account; and the unique features of
Jewish education require originality and creativity in developing research projects. Yet if
there is going to be significant improvement in Jewish education we need to know much
more about what we do, how we do it, why we do it and what it means to participate. In
the process, we are likely to come to understand better not only Jewish education in North
America, but North American Jews as well.

Prof. Stuart Schoenfeld (Sociology and Jewish Studies, York University -Toronto) is
chair of the Research Network in Jewish Education. The opinions expressed are personal
and not formal positions of the network.



And Money Answereth All Things (Ecclesiastes 10,19)

By Rabbi Menachem Raab

The Commission on Jewish Education in North America is to be commended for
taking the first steps to study the patterns and realities of Jewish
education on this continent and for publishing "A Time To Act" with its

findings and recommendations.

It is encouraging to see the leadership of the Jewish community of the United
States and Canada undertake such an elaborate study. Any open minded
concerned Jewish leader will recognize that the greatest assurance of a

vibrant Jewish future is a dynamic Jewish education.

What comprises Jewish education is subject to debate and every movement in
Judaism will have a different definition. Even the secularist Jew will

recognize the need for Jewish education, albeit with his own curriculum.

The varied and wide agenda of Jewish education results in the dissipation of
efforts and astronomical costs and waste. This, of course, cannot be avoided
since every movement wants the curriculum of its philosophy to be taught. It

does, however, lead to financial extravagance and diffused energies.

1.
In reviewing the list of members who comprise the commission it occurs to
this writer that greater thought could have been given to involving a few

more educators who are actively engaged on a daily basis in education.



Clearly the commission is weighted with leaders of the Jewish community who
are either at the purse strings of Jewish monies or are directors of agencies
concerned with Jewish education or Jewish life in general. The professional

2AuCaT oW
educator who is engulfed daily with the problems of Jewish hascjbeen

Guxau Cared
overlooked with the exception of perhaps one or two individuals. gia\?;ﬂ
Professional educators of a few choice schools could have come up Wlth the Pt
same conclusions arrived at by this dignified Commission. It is obvious that
the status of the people in this Commission was needed in order to lend
credence to its findings. The presence of a few more educators certainly
would have expedited the deliberations and perhaps even enhanced the

deliberations with some practical direction. . !

When one reads "A Time To Act", one comes away with the impression that it is
a work of the proverbial "motherhood and apple pie" of Jewish education.
"Building a profession of Jewish education" and "mobilizing community

support", part of the blueprint suggested by the study, are a sine-qua-non
for extracting the Jewish educational community from the quagmire in which
it finds itself. If this study can deal with these two issues successfully

it will have justified its existence.

The one most significant drawback in improving the status of the education,
is the paltry funds available for building a meaningful educational
structure. Not being able to pay decent living wages for qualified teachers
results in lowering the standards of the educators to that of unskilled

laborers. Anyone who is willing to give time, energy and money for learning

a profession will shy away from Jewish education since after all the efforts



invested he or sh@ will not earn a living. The result is that with the
exception of a few dedicated hardy souls, the average teacher in Jewish
education arrives to this position by default. Either he or she had

no other avenue open to them, or he or she is an Israeli who knew Hebrew and
became a teacher automatically, or he or she is using this "profession" as an
interim stepping stone while jbiding time or preparing for some other
field.The Commission did deal with this issue and it is good to see that this
is singled out as one of the highest priorities. The greatest service the
Commission can render is to "mobilize community support". If the finance

will be available the rest will fall in line.

&«
In the section of the publication called "Facing The Crises" (p.27) the point
is made that "many additional elements that should be central to the mission
of Jewish education - such as Jewish values and ideals, the attachment to the
State of Israel and concern about Jews throughout the world, the meaning of

prayer, the relationship with God and community - are often lacking."

Unfortunately much of this 1is 1lacking because too many educational
institutions do not see these issues as primary. How many schools do not
find the State of Israel an important principle in Jewish life! How many
schools feel that teaching about God is not appropriate! How many schools‘
omit prayer as irrelevant in a modern society events! éxcept for

occasional moments of life cycleL

The truth is that unless Judaism with its practices becomes part of daily



Jewish living,its teachings are irrelevant and have no meaning. Teaching
Hebrew can be equated to teaching Latin. Teaching about Israel can be the
same as teaching about Tibet. Teaching prayer can be as foreign and as
useless as teaching African tribal mumbo jumbo. Israel and philanthropy, the
two main directions of many schools today, in themselves do not make up

Judaism, though they are certainly an important part of it.

Unless the educational institutions begin to teach commitment and observance
of all aspects of Jewish life, be it cultural or religious, the curriculum
will remain superficial and will touch the lives of the young students only

peripherally. It will have no impact on their existence.

3.

According to the Chapter in the publication entitled "The Realities of Jewish
Education. Today it is estimated "that more than $1 billion is spent
annually on Jewish education". (p.32) This is an enormous sum, but using
the figure of school age children suggested by this study, it amounts to

approximately $1,000 per child. No one can contend that this is sufficient
to offer a meaningful education. If one assumes the money spent on Jewish
education mentioned includes informal forms of education, so much less is

available for the formal schools.

While informal settings can "turn on" many young people, this is the
exception rather than the rule. Nothing can equate or supplement a formal
education in a Day School or even in a good supplementary school. If greater

efforts would be expended by the new Council for Initiatives proposed in this



study to enable parents to send children to Day Schools at reduced tuitions,
more Jewish children will be getting a good Jewish education. (see Jewish
Education 51:1, spring 1983 p. 38 "Make Jewish Day School Education Free; by
— g

Menachem Raab). Every year more children drop out from Jewish education

because of the spiraling costs and the constant increasing tuition.

4.

One area not given sufiicient attention in the study is the paucity of Jewish
educational texts and materials. The only major attempts to prepare
meaningful texts and materials comes out of Israel, but unfortunately this
work is prepared mostly by Israelis who make an effort to study American
needs but do not always succeed. Greater effort must be made by American
sources to provide the texts and the supplementary materials needed for the
classroom.

This calls for tremendous financial expenditures. In the field of general
education, hundreds of millions of dollars are spent to develop texts.

In the Jewish education field most of the texts are produced by individuals
without the required elaborate studies that make useful educational tools and
without field testing. This area requires immense effort in order to make it
possible for teachers to convey the necessary content by means of exciting

and sequential texts and stimulating materials.

Se
The plan to select "Lead Communities" theoretically sounds feasible and
desirable. The danger in such an approach, however, is that the choice of

cities may depend basically on how much money can be raised in these



communities. This will, of course, exclude those communities less'able to
support the financial needs and as stated in the beginning of this
writing,finances is the most important factor in resolving the complex

problems of Jewish education.

6.
One final observation. No attention is given to the entire structure of the
higher Yeshivot institutions in North America. They are probably the
greatest potential source of teachers. Their students come highly
knowledgeable in Jewish culture and teachings and they are more inspired and
dedicated to Judaism. The graduates of these institutions could easily be
transformed into a cadre of top notch teachers and educators - at the lesst
cost. Yet no plans seem to be present in the blueprint for the future of
these institutions. It would be most cost effective to try to incorporate
schools of education or at the very least practical education courses in
these institutions. Properly financed these schools would certainly

cooperate in this endeavor.

*
In conclusion, it is reassuring to see American Jewish leaders addressing
what may be the greatest need for the future of Judaism in North America -the
educational need. The plan the Commission proposes is generally a good one

and what remains to be seen is how seriously its recommendations will be

pursued.

If the newly created Council for Jewish Institutions can capture the



imagination of the Jewish community and can bring into reality its noble
plan, only time will tell. It is a good beginning and hopefully will bear
fruit. The road ahead is long and arduous, but the need cries out from the
very depth of the Jewish soul. If the Council will pursue its goal
vigorously and not be distracted by other vested interests of the different
community establishments, it will succeed. The Council must recognize the
successes that already exist and give them the means to continue to grow and

to expand.

This is indeed a "time to act', and this action has been long needed. The
Commission of Jewish Education in North America must be commended for taking

the first step.



E leish Educat

Abraham P. Gannes’

“A Time to Act”, the Report on the status of Jewish education prepared by the
Commission on Jewish Education in North America, is the most recent attempt to
confront the crisis of Jewish education and to propose an ambitious plan of strategies
for change and improvement. The report is the result of two years of deliberations by a
distinguished group of forty four commissioners of scholars, social scientists,
philanthropists, industrialists, rabbis, educators and the heads of the rabbinical
seminaries under the chairmanship of Morton Mandel.

The crisis is described, analyzed and diagnosed succinctly, cogently and correctly.
That Jewish education is in a deep crisis is well known and amply documented in
numerous community studies and surveys, in pedagogic journals, in recently
published books and dissertations. Why was it necessary to spend a million dollars to
research and analyze the crisis once again at a time when the Jewish community is

hard pressed to raise huge sums for local needs, for Israel and the unprecedented
Operation Exodus?

To achieve its goals the Commission projects a blue print of five interrelated elements
two of which constitute the primary thrust of the plan: Building a Profession of Jewish
Education and Mobilizing Community support. The other three parts of the plan,
Establishing Lead Communities, Developing a Research Capability and Creating a

Council for Initiatives in Jewish Education, would serve as integral concomitants of the
overall plan.

Space will only permit a few comments and question.a '

Each generation, presented with new problems and challenges, strives to take a fresh
look at the status of Jewish education. Following the tradition of dor dor v’dorshav,
each generation brings to bear new insights and interpretations keeping in mind the
changing conditions and the educational climate. It is one way of saying “They had
their turn now it is ours”. This is what the Commission has set out to do. Yes, there is
urgent need for change. Jewish schools need new thinking, new planning,
coordination and direction in keeping with the rapidly changing social, educational
and cultural conditions.

5/1/91 1



The Commission’s approach is valid provided it gives consideration to the work of
preceding generations, their achievements, successes, deficiencies and failures and
in the process, learns from the experiences and builds on them. From a historic
perspective Jewish educators and committed laymen have over the decades
continued to grapple with the issue of survival and creative continuity in the climate of
freedom and the role of Jewish education in the struggle. They devised a mutltitude of
educational strategies calculated to strengthen, intensify, expand educational
opportunities and to sensitize the organized Jewish community to the priority needs of
Jewish education and community responsibility for it. The instruments used included
the Bureaus of Jewish Education, the American Association for Jewish Education (now
JESNA), educational camping, the day schools, the ideological Commissions on
Jewish Education and a vast pedagogic literature and curricula.

Recognizing and accepting the reality of pluralism in Jewish education, a major
strategy was the principle of “unity in diversity”. The goal was to build an educational
system based on coordination and cooperation, encouraging each school system
trend to develop high standards of achievement in keeping with its ideological and

educational outlook. Separatism, parochialism and divisiveness were and continue to
be major challenges.

It is therefore incumbent upon the Commission to learn from the past and present, 1 " f}'r'
select those programs still viable and valid to-day, shore them up, build on them, : ‘ = &
expand them and provide them with the means to do so. — SV
Jewish education was not clearly defined in the Report except for a brief but

inadequate statement by Professor Isadcre Twersky, in view of the variety of

(P

definitions of Judaism and education. In the Report there appears to be an unspoken -i,'--i“-"/
assumption that every one understands what Jewish education is and what are its H
goals. The Report does not address this issue. S

Basic questions arise which should be of deep concern: Will the ideological
Commissioﬁhon Jewish Education and the Bureaus of Jewish Education readily accept
the authority and guidance of the Commission as to needs, curricula, consultation,
teacher training, etc.? Will not the Commission supersede JESNA (Jewish Education
Service of North America) which is mandated to carry out a program in many ways
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similar to that of the Commission? Is another national organization being foisted on
American Jewry? Are the professionals conducting the program qualified and
experienced Jewish educators rooted in Jewish schooling and experience?

That there is no Jewish teaching profession is also well known and documented. The
Commission projects a multifaceted plan for the recruitment and education of

personnel. It appears to this writer that the emphasis is placed primarily on the training "-‘-‘E’“_‘"f
.:'!C N

of principals, consultants and heads of educational agencies. Recruitment, education /; [

and licensing of classroom teachers should be the principal focus. The late Leo /*"'“jf I__pf«-(

Honor, a distinguished teacher of teachers and educator emphasized that Jewish
teaching is “a calling” not a job. Idealism, conviction, dedication and practice are the
key criteria. Recruitment of potential candidates is hardly a marketing job. Videos,
advenrtising, articles and all the gimmicks of modern technology will not do it. Money
and all the benefits are essential but it will take more than money to attract young men
and women to choose Jewish education as their profession. Personal and
professional satisfaction and possibility of growth, advancement and community
recognition are key factors. Successful recruitment and training will ultimately devolve
on inspired and inspiring leaders. The Commission should take a lesson from the past
and study the success of predecessors, the pioneers in American Jewish education,
the founders of day schools and educational camps and many others who, against all
odds, persisted in their efforts to find, train and influence men and women to follow in
their footsteps.

Why not shore up the existing Colleges of Jewish Studies and restore the words . wgw r;m.T
“Hebrew Teacher Training” in their names? This task cannot be left entirely to the ”r;:w ol
Jewish Studies Departments of the Universities. Why not revive the proposal made | A (e 532
years ago by the late Louis Hurwich of Boston to establish an All-Day Hebrew '
Teachers Training School under community auspices?

Why not recruit women as teachers? Women make up the preponderant majority of 1 / Y
the teaching staff in the public schools. Why not in the Jewish schools?

The Report places emphasis on continental planning. Would it not be advisable to
focus on local planning where the responsibility should rest? Lead communities, ie
experimental and model pilot schools is a good idea but success in a specific
community does not necessarily guarantee transfer to others.
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Crucial as is the problem of qualified personnel, imperative unmet needs are

secondary Jewish schooling, parent and home education, issues not addressed by the
Report.

Why is there no reference to the recently established Jewish Agency Education
Authority and its comprehensive plan for Zionist-Jewish education and personnel
recruitment and education in the Diaspora, the United States included? Should there

not be coordination, cooperation and joint planning in order to eliminate duplication of
programs and fund raising efforts?

The Commission's challenge is enormous. It should address the aforementioned and
other serious questions. With all the reservations, those of us who have labored long
in the profession can only wish the leaders a full measure of success which should
ultimately redound to the benefit of Jewish schooling and the Jewish community.

" Before retirement, Dr. Gannes, a veteran Jewish educator, served for ten years as the Director of the
W.Z.0. Department of Education and Culture - American Section.
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Some Reflections on A TIME TO ACT

A. Harry Passow
Jacob H. Schiff Professor of Education
Teachers Ccllege, Columbia University
New York, New York 10027
As one who has been concerned with Jewish Education for more
decades than I care to remember--as a parent, a chairman of a
Conservative Temple supplementary school committee, a professional

educator and educational researcher--I am both pleased and

apprehensive with A Time to Act. I am pleased with the

thoroughness, thoughtfulness, depth and balance with which the
report has been prepared. I am apprehensive because of the sense
cf deda vu I have. So, I approach reading the report with the hope
that maybe this time it will be different!

There 1s no gquestion that the "Jewish community of North
America is facing a crisis of major proportions,”" a crisis which
has grown steadily, and that Jewish education is beset by a number
of identifiable problems. I take the word of the Commission that
"recent developments...indicate that a climate exists today for
bringing about major improvements." My own admittedly peripheral
impression is quite the opposite.

I think the Commission is on target in conceptualizing Jewish
education for the entire community and for all age groups, not just
for children and youth. 1In fact, on reflection, I believe that a
major flaw in most of our past efforts has been that we have

focused on Jewish education in day and supplementary schools and



simply exhorted parents of children in such schools to change their
behavior so that they contribute to their children's nurturance.
And, I believe the focus must be on present generations if "future
generations of Jews [are to be] impelled to search for meaning
through their own traditions and institutions." The future is, of
course, the present.

In examining school reform reports over the years, I have
argued that one must first ask whether the reformers "have the
problem analysis right to begin with" so that their recommendations
for change have a sound basis. I think that there are parallels
between the difficulties facing Jewish education and the problems
of education in general in North America and that, while we can
derive 1insights inteo possible solutions from general secular
education, there are many more serious and complex factors involved
in creating a vibrant, viable Jewish education that will achieve
the goals which the Commission has set.

For me, the most challenging problem is precisely that the
“"Jews of North America live in an open society that presents an
unprecedented range of opportunities and choices." This "fact"
poses a number of fundamental issues, not the least of which 1is
whether the schism between orthodoxy and other "branches" of
Judaism can be bridged.

I think the Commission has "things right" with respect to its
analysis of the nature of the crisis and the realities of where
Jewish education is today so that one can take seriously 1its

proposals. True, the "five overall problems that affect the



system" are of a different order and the Commission did well in

focusing on the two problem areas of an undeveloped profession and
inadequate community support.

I suppose that it is because of my long experience in the
field of curriculum and teaching that I miss adequate attention to
those areas in the Blueprint for the Future. Item 14 in the areas
suggested for the Commission's agenda deals with "Curriculum and
methods." I am not sure how a profession of Jewish education can
e built without adequate attention to curriculum and methods. Aall
these bright, educated, highly gqualified Jewish educators who are
to be recruited, educated, paid better salaries, etc. are not going
to function very effectively unless they have access to hetter
curriculum, better teaching strategies, and better instructional
resources. Certainly they '"need to be empowered to have an
infiuence on curriculum, teaching methods, and the educational
philosophy of the institutions in which they work," but to expect
them to design curriculum from scratch is asking too much. They
need to be empowered but they need to exercise this power and
influence from a much stronger base than they currently have. I am
convinced that curriculum and instruction merit greater attention,
probably as a separate element but certainly as a fundamental
aspect of building a stronger profession of Jewish education.
Surely the Commission must have discussed this issue.

The proposals for building a profession of Jewish education
are generally sound and use much the same language as has been used

in the public education sector to develop as more effective



profession. A good deal of support for the steps suggested can be
found 1n recommendations of the report of the Carnegie Forum on

Education and the Economy titled A Nation Prepared: Teachers for

the 21st Century. Clearly the strategies to be employed will have
to be guite diverse in that the needs for professionals are so
varied. I am not clear what the Commission included in 1its
"current training institutions.” There will have to be an
eniargement of the full-time facilities and faculties but if the
needs are to be met, I suspect that there will have to be new
arrangements for joint training programs. My own institution,
Teachers College, Columbia University, a graduate professional
school of education, does have a joint program with the Jewish
Theological Seminary for the preparation of educational leaders at
various levels. Yes, salaries and benefits will have to be
improved.

As a Conservative Congregant, my experience for "mobilizing
community support' has been primarily one of listening to sermons
asserting the importance of Jewish education and urging parents to
see that their children are enrolled in and attend supplementary
schools. Occasionally, the sermon may deal with the importance of
sending the child to a day school. The foci proposed for

increasing community support for Jewish education appears to be

more promising. I am sure the Commission discussed the issue of
mobilizing broad community support for Jewish education while

mobilizing essential support for Israel. We seem to have more

visible "leaders" for the latter effort,



The entrance of strong private foundations into Jewish
education 1s certainly an exciting new development but private
foundations w