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I 750 Euclid Avenue 
Cleveland, Ohio 44115 

216/566-9200 Fax 2 16/861-1 230
________________________  |T emporary Address)

Honorary Chair 
Max M. Fisher

Chair
Morton L. Mandel

Acting Director 
Stephen H. Hoffman

Chief Education Officer 
Dr. Shulamith Elster

August 7, 1991

Dear Annette,

I have just mailed personal letters and packets to each of the 
Senior Policy Advisors in anticipation of the meeting on Sunday, 
August 18th.

The meeting is scheduled to begin at 10 A.M. at the Hofstra 
University Club - adjacent to the main entrance of the University 
just off of Hempstead Turnpike, Route 24.

I look forward to seeing you then and to a very productive day with 
our Advisors.

L'hit

Enclosures:
Agenda
Rpster of Senior Policy Advisors 
gravel Directions to Hofstra University 
Background Papers: Best Practice

Lead Communities
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August 7, 1991 

Dear Annette, 

I have just mailed personal letters and packets to each of the 
Senior Policy Advisors in anticipation of the meeting on Sunday, 
August 18th. 

The meeting is scheduled to begin at 10 A.M. at the Hofstra 
University Club - adjacent to the main entrance of the University 
just off of Hempstead Turnpike, Route 24. 

I look forward to seeing you then and to a very productive day with 
our Advisors. 

EncLosures: 
Agenda 
Roster of Senior Policy Advisors 
~ravel Directions to Hofstra University 
5{ackground Papers: Best Practice 
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SENIOR POLICY ADVISORS MEETING 
SUNDAY, AUGUST 18, 19 91 
HOFSTRA UNIVERSITY CLUB 
10:00 A.M. - 4:00 P.M.

AGENDA

Welcome and Update on CIJE Activities Shulamith R. Elster

Lead Communities: Discussion Steven Hoffman

Discussion Groups:

A. The National Organizations and the Lead Communities:
Approaches to the Fullest Utilization of Continental 
Resources

Discussion Leader: Jonathan Woocher

B. The Scope and Program Content of the Lead Community
Project: Requirements and Options

Discussion Leader: Shulamith Elster

Lunch

Reports from Groups: Summaries and Discussion

The Best Practices Project Barry Holtz
Overview and Discussion

Good and Welfare

Adjournment
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Name

Council for Initiatives in Jewish Education 
Senior Policy Advisors 

As of 7/26/91 
(In Formation)

Name

Dr. Shulamith Elster 
Chief Education Officer 
5800 Nicholson Lane 
Apt. 508
Rockville, HD 20852 
ph: 301*230-2012 
fax: 301-230-2012

Hr. Stephen H. Hoffman 
Acting Director 
17S0 Euclid Avenue 
Cleveland, OH 44115 
Ph: 216-566-9200 
fax: 216-566-9084

Hr. Gene Greenzweig
Central Agency for Jewish Education
4200 Biscayne Blvd.
Hiarai, FL 33137 
ph: 305-576-4030 
fax: 305-576-0307

Dr. Robert Abramson
United Synagogue of America
155 Fifth Avenue
New York, NY 10010
ph: 212-533-7800
fax: 212-353-9439

Dr. Robert Hirt 
Yeehiva University 
500 West 185th Street 
New York, NY 10033 
ph: 212-960-5263 
fax: 212-960-5228

Rabbi Jack Bleler
Hebrew Academy of Greater Washington 
2010 Linden Lane 
Silver Spring, HD 20910 
ph: 301-587-4100 
fax: 301-587-4341

Hr. Richard Joel
B'nai B'rlth Hillel Foundation
1640 Rhode Island Avenue, NW
Washington, D.C. 20036
ph: 202-857-6560
fax: 202-857-6693

Hr. David Dubin 
JCC on the Palisades 
411 E. Clinton 
Tenafly, NJ 
ph: 201-569-7900 
fax: 201-569-7448

Hr. Martin Kraar
Executive Vice President
Council of Jewish Federations
730 Broadway
New York, NY 10003
ph: 212-598-3505
fax: 212-529-5842

Mrs. Sara Lee
Rhea Hirsch School of Education 
Hebrew Union College 
3077 University Avenue 
Los Angeles, CA 90007-3796 
ph: 213-749-3424 
fax: 213-747-6128

Rabbi Josh Elkin 
74 Park Lane 
Newton, MA 02159 
ph: 617-964-7765 
fax: 617-964-9401

Mrs. Sylvia Ettenberg 
924 West End Avenue 
New York, NY 10025 
ph: 212-662-3841

Rabbi Irving Greenberg 
National Jewish Center for Learning and 
Leadership 
47 W. 34th Street, 2nd Floor 
New York, NY 10001 
ph: 212-279-2525 
fax: 212-465-8425
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Mr. Stephen Solender
Executive Vice President
UJA/Federation of Jewish Philanthropies
130 East 59th Street
New York, NY 10022
ph: 212-980-1000
fax; 212-888-7538

Dr. Eliot spack 
Executive Director 
CAJE
261 W. 35th St., Floor 12A 
New York, NY 10001 
ph: 212-268-4210 
fax: 212-268-4214

Rabbi Daniel B. Syme 
Vice President
Union of American Hebrew Congregations
838 Fifth Avenue
New York, NY 10021
ph: 212-249-0100
fax: 212-570-0895

Dr. Jonathan Woocher 
Executive Vice President 
JESNA
730 Broadway 
New York, NY 10003-9450 
ph: 212-529-2000 
fax: 212-529-2009

Invitee:
Rabbi Joshua Fishman
Executive Vice President
Torah Umesorah
160 Broadway
New York, NY 10038
ph: 212-227-1000
fax: 212-406-6934

Professor Daniel Pekarsky 
Cleveland College of Jewish Studies 
26500 Shaker Boulevard 
Beachwood, OH 44122 
ph: 216-464-4050 
fax: 216-464-5827

Dr. Bernard Reisman 
Benjamin S. Homstein Program in 
Jewish Communal Service 
Brandeis University 
Waltham, MA 02254-9110 
ph: 617-736-2990 
fax: 617-736-2070

Mr. Arthur Rotman 
Executive Vice President 
JCC Association 
15 East 26th Street 
New York, NY 10010 
ph; 212-532-4949 
fax: 212-481-4174

Dr. Alvin Schiff
Eoard of Jewish Education of Greater NY
426 West 58th Street
New York, NY 10019
ph: 212-245-8200
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Executive Vice President
Comb. Jewish Philanthropies of Gr, Boston
One Lincoln Plaza
Boston, MA 02111
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TRANSPORTATION AND DRIVING INFORMATION

Hofstra's location: Hofstra University is in Hempstead,
Long Island about 25 miles east of Manhattan, less than an 
hour away by train or automobile.

The Long Island Railroad provides regular commuter service 
from Pennsylvania (Penn) Station in New York City to Hempstead 
Station, a mile and a half from the campus. Cabs are 
available to the Hofstra campus. LONG ISLAND RAILROAD - For 
more information call LONG ISLAND RAILROAD INFORMATION:
(516) 217-LIRR or (718) 822-LIRR.

John F. Kennedy International Airport is about 3 0 minutes from 
Hofstra and LaGuardia Airport is about 4 0 minutes away by car 
or airport limousine service. By automobile, Hofstra can be 
reached easily by main east-west and north-south roads. Of 
the parkways, Meadowbrook Parkway is closest: it runs north
and south between the Southern State Parkway and the 
Northern State Parkway. Leave Meadowbrook Parkway at Exit 
M4 West, into Hempstead Turnpike, with Hofstra less than a 
mile to the west (see following pages for directions).

TRANSPORTATION TO AND FROM THE AIRPORT:

Taxis are available to and from the airports. A one-way fare from
the airport is (approximately):

Kennedy Airport $32
La Guardia Airport $37
Limousines range from $50 to $60 for 6 passengers.

TRANSPORTATION AND DRIVING INFORMATION 

Hofstra 1 s location: Hofstra University is in Hempstead, 
Long Island about 25 miles east of Manhattan, less than an 
hour away by train or automobile. 
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Hofstra and LaGuardia Airport is about 40 minutes away by car 
or airport limousine service. By automobile, Hofstra can be 
reached easily by main east-west and north-south roads. Of 
the parkways, Meadowbrook Parkway is closest: it runs north 
and south between the Southern State Parkway and the 
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the airport is (approximately): 

Kennedy Airport $32 
La Guardia Airport $37 
Limousines range from $50 to $60 for 6 passengers. 



DRIVING INSTRUCTIONS:

From Northern and Central New Jersey

1. Depending on traffic patterns, take any New Jersey route (Garden State Parkway,
NJ Turnpike, Route 80 or Palisades Pkwy) to the George Washington Bridge and 
proceed over the Bridge.

2. You are now on the beginning of the Cross Bronx Expressway (Route 95). Stay on this 
road for at least 30 minutes (little or no traffic).

3. Eventually you will see one of the large, overhead green informational signs that says THROGS 
NECK BRIDGE, EASTERN LONG ISLAND. Follow that sign (Pay Toll). Cross over the bridge.

4. While crossing the bridge move over to th  ̂right lane. You will eventually see the
sign that says CROSS ISLAND PARKWAY, EASTERN LONG ISLAND. Get off at that exit. 
You are now traveling SOUTH.

5. After you have been on the CROSS ISLAND PARKWAY for about 10-15 minutes, you will come 
to another sign that says GRAND CENTRAL PARKWAY, EASTERN LONG ISLAND. Get off 
at that exit. You are now traveling EAST.

6. Follow the directions from North Queens.

FROM NORTH QUEENS

1. Take the GRAND CENTRAL PARKWAY, EASTBOUND, LONG ISLAND.

2. At the Nassau County line, the GRAND CENTRAL PARKWAY (GCP) becomes the 
NORTHERN STATE PARKWAY until you come from to the area of construction. This is where 
the Northern State Pkwy splits. You will move over to the RIGHT lane where the sign says 
MEADOWBROOK PARKWAY, JONES BEACH. Get off at that exit. You are now heading 
SOUTH.

3. Follow the MEADOWBROOK PKWY SOUTH to Exit M4, Route 24, Hempstead Coliseum. Get 
off at this exit. Do NOT go to the beach.

4. Route 24 is HEMPSTEAD TURNPIKE. When the EXIT ramp reaches the road
make a right turn. You are now heading WEST on HEMPSTEAD TPKE. Continue past the 
Nassau Coliseum (on the right) until you come to a traffic light just before a Pedestrian Bridge that 
crosses over the roadway. Make a right turn into the HOFSTRA University campus. See enclosed 
map for registration location.

FROM BROOKLYN AND SOUTH QUEENS:

1. Get onto the BELT PARKWAY, EASTBOUND LONG ISLAND. Go past JFK AIRPORT.

2. Continue on the BELT even when the parkway veers in a Northerly direction.

3. Follow the signs to SOUTHERN STATE PARKWAY, EASTERN LONG ISLAND. Get 
on to the SOUTHERN STATE PARKWAY

4. Stay on the Parkway until you come to MEADOWBROOK PARKWAY NORTHBOUND.
Get off at that exit.

5. Stay on the MEADOWBROOK until the EXIT M4, ROUTE 24, HEMPSTEAD,
COLISEUM. Take g right onto HEMPSTEAD TPKE (follow #4 above).
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FROM EASTERN LONG ISLAND:

1. Take SOUTHERN STATE PARKWAY, WESTBOUND.

2. Follow the SOUTHERN STATE PKWY until you get to the MEADOWBROOK 
PARKWAY NORTHBOUND exit.

3. Follow directions from #5 Brooklyn and South Queens.

FROM WESTCHESTER:

1. Take the HUTCHINSON RIVER PARKWAY, SOUTH, to the WHITESTONE BRIDGE (Pay 
Toll). Cross the bridge and the road you are on becomes the CROSS ISLAND PARKWAY 
SOUTH.

2. Follow directions from #5 Northern and Central New Jersey.

FROM EASTERN WNG ISLAND: 

1. TakeSOUTHERNSTATEPARKWAY,WESTBOUND. 

2. Folio~ the SOUTHERN STA TE PKWY until you get to the MEADOWBROOK 
PARKWAY NORTHBOUND exit. 

3. Follow directions from #S Brooklyn and South Queens, 

FROM WESTCHF.sTER: 

1. T~ke the HUTCHINSON RIVER PARKWAY, SOUTH, to the \VHITESTONE BRIDGE (P~y 
Toll). Cross the bridge and rhe road you are on becomes the CROSS ISLAND PARKWAY, 
SOUTII. 

2 . Follow directions from #5 Northern and Central New Jersey. 



SENIOR POLICY ADVISORS MEETING 
SUNDAY, AUGUST 18, 19 91 
HOFSTRA UNIVERSITY CLUB
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AGENDA

Welcome and Update on CIJE Activities Shulamith R. Elster

Lead Communities: Discussion Steven Hoffman

Discussion Groups:

A. The National Organizations and the Lead Communities: 
Approaches to the Fullest Utilization of Continental 
Resources

Jonathan WoocherDiscussion Leader:

B. The Scope and Program Content of the Lead Community 
Project: Requirements and Options

Shulamith ElsterDiscussion Leader:

Lunch

Reports from Groups: Summaries and Discussion

The Best Practices Project Barry Holtz
Overview and Discussion

Good and Welfare

Adjournment
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TOWARDS THE IMPLEMENTATION OF THE RECOMMENDATIONS OF THE
COMMISSION ON JEWISH EDUCATION IN NORTH AMERICA: 

THE COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

LEAD COMMUNITY PROJECT

The Lead Community: A Concept. A Process. A Place

An Overview and Basic Conceptions

A Lead Community is a concept, a process and a place-
- a community engaged in planning for a comprehensive, 

far-reaching and systematic improvement of Jewish 
education.

The CIJE and the Lead Community

Several lead communities will be established and each 
will enter a partnership with the CIJE committing 
itself to develop and implement a specific plan of 
programs and projects in the community.

Content

The community plan must include elements designed to 
address the 'enabling options' - professional 
development programs for all educators, recruitment and 
involvement of key lay leadership and enhanced use of 
Israel experiences as an educational resource.

Programs
The communities should undertake programmatic 
initiatives most suited to meet local needs and 
resources and likely to have a major impact on the 
scope and quality of Jewish education in the 
community.

Monitoring. Evaluation, and Feed-back 
Community plans and projects should be carefully 
monitored and evaluated and feedback provided on an 
ongoing basis.

Appendix: Recruitment and Selection of Lead Communities
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An Overview

A Time to Act, reflects the North American Commission on Jewish 
Education's recommendation to establish local laboratories for 
Jewish education as a strategy for bringing about significant 
change and improvement.

Three to five model communities will be established to 
demonstrate what can happen when there is an infusion of 
outstanding personnel into the educational system, when the 
importance of Jewish education is recognized by the 
community and its leadership, and when the necessary funds 
are secured to meet additional costs.

These models, called "Lead Communities", will provide a 
leadership function for other communities throughout North 
America. Their purpose is to serve as laboratories in which 
to discover the educational practices and policies that work 
best. They will function as the testing places for 1'best 
practices" - exemplary or excellent programs - in all fields 
of Jewish education.

Each of the Lead Communities will engage in the
process of redesigning and improving the delivery of Jewish
education through a wide array of intensive programs.

( A Time to Act, p. 67)
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Basic Conceptions

The process of change is gradual. A long term project is 
being undertaken by the CIJE. The Lead Community Project 
is a means of bringing about meaningful change in Jewish 
education in North America by addressing those elements 
thought to be most critical to improvement.

Without community support for Jewish education and an 
approach to deal with the shortage of qualified personnel 
no systemic change is likely. These are the ״building 
blocks or enabling options" identified by the Commission.

The initiative for bringing about community change should 
come from the local community itself.

Each local community will be encouraged to strengthen 
existing programs and to develop innovative and 
experimental programs to expand thinking beyond existing 
ideas and approaches.

A local planning mechanism will be responsible 
for generating plans and ideas and designing programs 
that have the support of a coalition of the stakeholders—  
key institutions and individuals.

In order for a community plan for change to be valid and 
effective it should fulfill two conditions:

• It must be comprehensive and of sufficient scope to 
have significant impact on the overall profile of 
Jewish education.

• It must ensure high standards of quality. This can be 
accomplished with the assistance of experts in the 
field, careful and thorough planning, and appropriate 
evaluation procedures.

The CIJE will assist in designing and field-testing 
solutions to local problems through the professional and 
technical support of its staff and consultants and the 
assistance of the many resources of its co-sponsors—  the 
Council of Jewish Federations (CJF), the Jewish Community 
Center Association (JCCA) and the Jewish Educational 
Services of North America (JESNA)—  the national training 
institutions, the denomintions and the local, regional, and 
national organizations.
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The CIJE and the Lead Community

A coalition of the majority of the local educational institutions 
should be required to undertake a planning process and to make a 
commitment to recruit outstanding lay leadership so as to establish 
a supportive community climate to ensure the success of the plan.

Based on the specific needs of the community and the resources 
available for implementation each community should propose a 
specific program that it believes will make a significant impact on 
the scope and quality of Jewish education.

The CIJE should offer each lead community:

- professional guidance by staff and consultants
- on-going consultation on content and process issues
- liaison to continental and international resources
- facilitation of funding for special projects through the 
CIJE's relationship with foundations

- assistance in the recruitment of community leadership
- Best Practice Project
- Monitoring, Evaluation and Feed-back

Each community should make specific programmatic choices selected 
by mutual agreement from a menu prepared by the CIJE. The CIJE menu 
will include required and optional elements.

The required elements will include:

• activities to "build the profession" including in-service 
education for all personnel

• recruitment and involvement of outstanding lay leaders 
for "community support" of Jewish education

• maximum use of Best Practices so as to strengthen 
existing programs

• additional and enhanced Israel experience programs
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Personnel Development:

Communities should develop and implement a plan for the recruitment 
and training of personnel and for activities to ״build the 
profession". The plan should consider the community's varied 
settings for formal and informal Jewish education and plan for pre- 
service and in-service activities for teachers, principals, rabbis 
and all personnel working in the field, either as professionals or 
as avocational educators. It should include a plan to recruit and 
train previously under-utilized community human resources.

Specific examples of personnel development activities include the 
development of policies and programs to improve salaries and 
benefits, to develop new career paths and to empower educators by 
creating new roles for educators in decision-making in schools and 
in the community.

The CIJE will recommend elements of an effective personnel 
development program and assist communities in the planning and 
implementation stages.

Community Support:

Each lead community should launch a major effort at building 
community support. What is required is leadership at the 
congregational/school, agency board level and Federation levels. 
This requirement includes the recruitment of top leadership for 
financial support for Jewish education so as to create a supportive 
community climate to influence funding decisions and provide 
effective leadership for lead community activities.

Some possible approaches to developing stronger leadership have 
been identified. They include:

- improving the status of leadership in Jewish education
- providing mentors for younger leadership from among the 
well-established and influential community leadership

- training of school and agency boards through a 
community based training program

- recruiting leadership from active adult learners
- community leadership development programs designed 
specifically for Jewish educational leadership
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profession". The plan should consider the community's varied 
settings for formal and informal Jewish education and plan for pre­
service and in-service activities for teachers, principals, rabbis 
and all personnel working in the field, either as professionals or 
as avocational educators. It should include a plan to recruit and 
train previously under-utilized community human resources. 

Specific examples of personnel development activities include the 
development of policies and programs to improve salaries and 
benefits, to develop new career paths and to empower educators by 
creating new roles for educators in decision-making in schools and 
in the community. 

The CIJE will recommend elements of an effective personnel 
development program and assist communities in the planning and 
implementation stages. 

Communitv Suooort: 

Each lead comrnuni ty should launch a major effort at building 
community support. What is required is leadership at the 
congregational/school, agency board level and Federation levels. 
This requirement includes the recruitment of top leadership for 
financial support for Jewish education so as to create a supportive 
community climate to influence funding decisions and provide 
effective leadership for lead community activities. 

Some possibie approaches to developing stronger leadership have 
been identified. They include: 

- improving the status of leadership in Jewish education 
- providing mentors for younger leadership from among the 
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Among the specific activiies that should be considered is the 
adoption of a formal agenda for COMMUNITY SUPPORT that includes:

- new financial commitments with specific appropriate 
approaches to local fund-raising

- establishment of a formal education "lobby”
- development of regional or inter-communal networks
- formalization of lay-professional dialogues 
public relations efforts ־

Optional elements may include the enrichment and/or modification of 
existing programs and the development of innovative and 
experimental programs for a variety of settings.

The CIJE should formalize its relationship with each lead community 
specifying the programs/projects to be implemented - the goals, 
anticipated outcomes, and the additional human and financial 
resources that the community will make available. The agreement 
should likewise specify the support that can be expected from the 
CIJE.

The CIJE should provide each lead community with timely feed-back 
through the study of programs and projects. At a later stage, the 
successful programs may be offered to additional communities for 
replication or modification in other settings. Others may be 
dropped altogether.
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Content

A wide variety of possible options reflecting the 
commitments, concerns and interests of the commissioners 
were considered - any one of which could have served as the 
basis for the Commission's agenda. It was recognized that 
the options could be usefully divided into two large 
categories: enabling options and programmatic options.

The Commission decided to focus its work initially on two enabling 
options as major approaches to change without which other program 
options were unlikely to achieve their goals. The enabling options 
are to "build the profession" so as to deal with the shortage of 
qualified personnel and "the community - its leadership, structures 
and funding" so as to provide the support essential for community 
change. Each community will be required first to plan for the 
1,enabling options", the required elements of the community plan.

The Commission identified programmatic areas for intervention as a 
means to improving existing programs, strengthening institutions 
and developing innovative and experimental projects. The 
programmatic areas include the target populations (early 
childhood through senior citizens), settings and frameworks 
(informal and formal - e.g., schools, centers and camps) and
specific content and methods.

Each community should choose the programmatic areas through which 
they plan to address these options.

"Enabling options" should be reflected in the programmatic areas 
selected by the community, those most suited to local needs and 
conditions.

Two examples help clarify the critical relationship between 
1,enabling options" and specific programs.

- Training programs for principals improve schools.
- Individual schools benefit when supplementary school 
teachers participate in required in-service training 
programs.

"As the Lead Communities begin to develop their plans of action the 
Best Practices inventory would offer a guide to successful 
programs/sites/curricula which could be adopted in the Lead 
Communities." (The Best Practices Project by Dr. Barry W. Holtz). 
Thus a community choosing to undertake a specific program/project 
will be offered models of successful programs/projects by the CIJE 
so as to incorporate experience in the field in planning and 
decision making. The community can then either replicate, modify or 
develop unique programs, keeping in mind the standards set by these 
models.
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Monitoring. Evaluation, and Feedback

Ongoing monitoring of progress —  collection and analysis of 
data —  should assist community leaders, planners and educators to 
improve and adjust implementation activities in the communities.

The CIJE should establish an Evaluation Project to provide:

• ongoing monitoring of activities and elements of the 
community plan

• evaluation of progress in appropriate form/s
• a feedback loop(s) to "connect practical results with a 
process of rethinking, replanning and implementation"

Data will be collected locally and nationally to:

- evaluate the impact and effectiveness of individual programs
- evaluate the effectiveness of the Lead Community Concept 
as a model for change

- create indicators and a data base to serve as the basis for 
an ongoing assessment of Jewish education in North America.

It is anticipated that this work may contribute to a periodic 
"State of Jewish Education Report" as recommended by the 
Commission.

Research findings provided through the feedback loop(s) will make 
information available on a continuous basis for decision-making 
purposes. The feedback loop(s) provide for the rapid exchange of 
knowledge and the ability to use information in both planning and 
practice. It is anticipated that this approach will result in 
ongoing adjustments and adaptations of plans.
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UPDATE: NEXT STEPS

During its initial months the CIJE has succeeded in establishing a 
organization and infrastructure that is now ready to launch work on 
the recommendations of the Commission. The Senior Policy Advisors 
and tae Board of Directors of the CIJE have held their initial 
meetings and reviewed preliminary papers and conceptions. The 
Education Officer has begun work on a full-time basis and a search 
is undrway for the Executive Director and Senior Planner.

Two deliberations were held at the Mandel Institute in Jerusalem - 
January and July 1991- with CIJE staff, advisors and consultants. 
A working group of educators and planners has been formed to assist 
the CIJE in its work.

A first workplan for the CIJE and time line have been established 
that includes the following elements:

Establishing Lead Communities - as outlined in this paper

Undertaking a Best Practices Projects as outlined in 
the enclosed CIJE paper by Dr. Barry W. Holtz

A paper now being prepared towards the establishment of a 
research capability in North America

A project to building community support including the 
preparation of a strategic plan

Development of an approach to a continental strategy for 
preparing Jewish educators

Developing and launching a monitoring, evaluation and 
feedback program for the CIJE

Separate papers will be forthcoming on each of the above elements 
of the CIJE's program.
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Appendix: The Recruitment and Selection of Lead Communities

The following approach has been proposed for the recruitment and 
selection of lead communities through a two round screening 
process.

Application and Selection

Round One: Request for Proposals (RFP) y׳
$ S~Q*> -־4 & £ -־׳

Following a public announcement and communication to the local 
federation,־ which will include information about criteria and the 
selection process, communities will have six weeks to prepare a 
letter of intent which will be processed by CIJE staff, reviewed by 
Senior Policy Advisors and a committee of the Board of Directors.

Selection Criteria:

A. City Size: minimum Jewish population of 15,000 to maximum 
Jewish population of 500,000

B. Commitment
In the Letter of Intent the local federation will be asked 
to provide evidence of:
1. the community's capability of a joint effort by all 

elements of the community
* 2. commitment to involve all stakeholders

3. an existing planning process
4. initiatives and progress in Jewish education in recent 

years (5 years)
* 5. a serious commitment of lay leadership
6. potential to recruit strong community leaders
7. potential for funding for lead community 

activities
8. understanding of the importance of creating an 

environment conducive to innovation and experimentation
9. commitment to developing personnel.

* Letters of support should be included from a sampling of 
the stakeholders - educational and communal leaders.

Communities will be selected to participate in the second round.

Following discussion and approval by the Senior Policy Advisors and 
the Board of Directors, the CIJE staff will begin the recruitment 
process as outlined above.
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Round Two: Formal Application

Communities selected for Round Two will be invited to send 
representatives to an informational seminar in preparation for 
Round Two and a more detailed application process that will include 
a site visit by CIJE staff upon receipt of the completed form.

Following screening by the CIJE staff, comments will be elicited 
from the Senior Policy Advisors and all applications, materials and 
comments will be reviewed by a committee of the Board of Directors 
and recommendations made for approval by the Board.

Timetable for Recruitment and Selection:

1. Requests for Proposals (RFP): early September 1991
2. Round One applications due: October 15, 1991
3. Decision by CIJE Board: mid November 1991
4. Seminar for Round Two Communities: early December 1991
5. Round Two applications due: late January 1992
6. Decision by CIJE Board: by March 1992
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The Best Practices Project 
Barry W. Holtz

1  Introduction

In describing its "blueprint for the future,״ A Time to Act, the report of the Commission on 

Jewish Education in North America, called for the creation of "an inventory of best 

educational practices in North America" (p. 69). The primary purpose of this inventory 
would be to aid the future work of the Council, particularly as it helps to develop a group of 

model Lead Communities, ״local laboratories for Jewish education." As the Lead 
Communities begin to devise their plans of action, the Best Practices inventory would offer 

a guide to successful programs/sites/curricula which could be adopted for use in particular 
Communities. The Best Practices inventory would become a data base of Jewish 

educational excellence to which the Council staff could refer as it worked with the various 
Lead Communities.

Thus the planners from a Lead Community could ask the Council "where in North America 

is the in-service education of teachers done well?" and the Council staff would be able to 
find such a program or school or site some place in the country through consulting the Best 

Practice inventory. It is likely that the inventory would not be a published document but a 
resource that the Council would keep or make available to particular interested parties.

What do we mean by "best practice"? The contemporary literature in general education 

points out that seeking perfection when we examine educational endeavors will offer us 
little assistance as we try to improve educational practice. In an enterprise as complex and 

multifaceted as education, these writers argue, we should be looking to discover "good" not 

ideal practice. As Joseph Reimer describes this in his paper for Commission, these are 

educational projects which have weaknesses and do not succeed in all their goals, but which 
have the strength to recognize the weaknesses and the will to keep working at getting 
better. "Good" educational practice, then, is what we seek to identify for Jewish education.

A project to create such an inventory begins with the assumption that we know how to 
locate such Best Practice. The "we" here is the network of people we know, trust or know 

about in the field of Jewish education around the country. I assume that we could generate 

a list of such people with not too much difficulty. Through using that network, as described 

below, we can begin to create the Best Practice inventory. --------- --------

Theoretically, in having such an index the Council would be able to offer both 
encouragement and programmatic assistance to the particular Lead Community asking for
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little assistance as we try to improve educational practice. In an enterprise as complex and 
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A project to create such an inventory begins with the assumption that we know how to 
locate such Best Practice. The ''we" here is the network of people we know, trust or know 
about in the field of Jewish education around the country, I assume that we could generate 
a list of such people with not too much difficulty, Through using that network, as described 
below, we can begin to create the Best Practice inventory. -------

Theoretically, in having such an index the Council would be able to offer both 
encouragement e.nd programmatic assistance to the particular Lead Community asking for 
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advice. The encouragement would come through the knowledge that good practice does 

exist out in the field in many aspects of Jewish education. By viewing the Best Practice of 
"X” in one location, the Lead Community could receive actual programmatic assistance by 

seeing a living example of the way that "X" might be implemented in its local setting.

I say "theoretically" in the paragraph above because we will have to carefully examine the 
way that the inventory of good educational practice can best be used in living educational 

situations. Certainly significant stumbling blocks will have to be overcome. In what way, 
for example, will viewing the Best Practice of "X" in Boston, Atlanta or Montreal offer 

confidence building and programmatic assistance to the person sitting in the Lead 
Community? Perhaps he or she will say: T h a t may be fine for Boston or Atlanta or 

Montreal, but in our community we don’t have ‘A״ and therefore can’t do *B\”

Knowing that a best practice exists in one place and even seeing that program in action 

does not guarantee that the Lead Communities will be able to succeed in implementing it 

in their localities, no matter how good their intentions. The issue of translation from the 
Best Practice site to the Lead Community site is one which will require considerable 

thought as this project develops. What makes one curriculum work in Denver or Cleveland 
is connected to a whole collection of factors that may not be in place when we try to 

introduce that curriculum in Atlanta or Minneapolis. Part of this project will involve 
figuring out the many different components of any successful practice.
As we seek to translate and implement the best practice into the Lead Communities, it will 
be important also to choose those practitioners who are able to communicate a deeper 
understanding of their own work and can assist the Lead Communities in adapting the Best 
Practices ideas into new settings.

The Best Practices initiative for Jewish education is a project with at least three 

interrelated dimensions. First, we will need to create a list of experts in various aspects of 

Jewish educational practice to whom the CUE could turn as it worked with Lead 
Communities. These are the consultants that could be brought into a Lead Community to 
offer guidance about specific new ideas and programs. For shorthand purposes we can call 
this "the Rolodex." The Rolodex also includes experts in general and Jewish education who 

could address questions of a broader or more theoretical sort for the benefit of the CUE 
staff and fellows- people who would not necessarily be brought into the Lead Community 

itself, but would help the CUE think about the work that it is doing in the communities.

The first phase of the Best Practices project־ ־  stocking the Rolodex־* has already begun as 

the CUE staff has begun working. It will continue throughout the project as new people 
become known during the process.
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Second, the project will have as its primary mission the use of Best Practices for assisting 
the Lead Communities. For shorthand purposes we can call this "the data base." This will 

be described in detail in the next section of this memo below. Third, the project has 
implications for a much larger ongoing research project. For shorthand purposes we can 

call this "the long-range plan." The long-range plan is a major study of Best Practices in 

Jewish education־ ־  locating, studying and documenting in detail the best work, the "success 
stories," of contemporary Jewish education. (I say "contemporary" here, but a research 

project of this sort might well include a historical dimension too. What can we learn about 
the almost legendary supplementary school run by Shrage Arian in Albany in the 1960s 
should have important implications for educational practice today.) Such a project should 

probably be located in an academic setting outside the CUE. We could imagine a Center 

for the Study of Excellence in Jewish Education established at a institution of higher 
learning with a strong interest in Jewish education, in a School of Education at a university 

or created as a "free-standing" research center. Obviously, this project intersects with the 
research plan that the CUE is also developing.

"Best Practices for assisting the Lead Communities” and "the long-range plan" are not 

mutually exclusive. The latter flows from the former. As we begin to develop a data base 

for the Lead Communities, we will also begin to study Best Practices in detail. The 

difference between the two projects is that the Lead Communities will need immediate 

assistance. They cannot wait for before acting. But what we learn from the actual 

experience of the Lead Communities (such as through the assessment project which will be 
implemented for the Lead Communities) will then become part of the rich documentation 
central to the long-range plan.

n. Best Practice and the Lead Communities

Of course there is no such thing as "Best Practice" in the abstract, there is only Best 

Practice of "X" particularity: the (good enough) Hebrew School, JCC, curriculum for 

teaching Israel, etc. The first problem we have to face is defining the areas which the 

inventory would want to have as its particular categories. Thus we could cut into the 
problem in a number of different ways. We could, for example, look at some of the "sites" 

in which Jewish education takes place such as;
־  Hebrew schools־

-D ay Schools 
-Trips to Israel 

*-Early childhood programs 
-JCCs

־ Adult Education programs־
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Or we could look at some of the subject areas which are taught in such sights:
־ - Bible 
-  Hebrew 

־ ־  Israel

Other modes are also possible. Hence the following question needs to be decided: What 
are the appropriate categories for the inventory?

We propose to choose the categories based on a combination of the following criteria: 
a) what we predict the Lead Communities will want and need, based on a survey of 
knowledgeable people (see step 1 below) and b) what we can get up and running quickly 

because we know the people and perhaps even some actual sites or programs already, or 

can get that information quickly.

HI. Suggestions for a process

What has to be done to launch and implement the Best Practice project for Lead 
Communities? I would suggest the following steps:

1  Define the categories

To do this we should quickly poll a select number of advisers who have been involved in 

thinking about the work of the CIJH or the Commission to see what categories we can 

agree would be most useful for the Lead Communities.

Our main focus should be the Commission’s "enabling option" of developing personnel for 
Jewish education ("building the profession"). (A second enabling option-- mobilizing 
community support for Jewish education- will be dealt with as the Lead Communities are 

selected and as they develop. Although in principle the "Best Practices" approach might 

also apply in this area-e.g. we could try to indicate those places around the country in 

which community support has been successfully mobilized for Jewish education-־  the Best 

Practices project will be limited to the enabling option of "building the profession." A 

different subgroup can be organized to investigate the Best Practices for community 
support option. The option of the Israel Experience, viewed as an enabling option, could 

also be studied by a different subgroup.)

The enabling option of ,,building the profession" comes to life only when we see it in 

relationship to the ongoing work of Jewish education in all its many aspects, A number of 

these dimensions of Jewish education were discussed during the meetings of the 
Commission and twenty-three such arenas for action were identified. These were called 
the ”programmatic options" and the list included items such as early childhood education, 
the day school, family education, etc. Although the Commission decided to focus its work

Or we could look at some of the subject areas which are taught in such sights: 
-- Bible 
-Hebrew 
- Israel 
Other modes are also possible. Hence the following question needs to be decided: What 
are the appropriate categories for the invento~ 

We propose to ,choose the categories based on a combination of the following criteria: 
a) what we predict the Lead Communities will want and need, based on a survey of 
knowledgeable people (see step 1 below) and b) what we can get up and running quickly 
because we know the people and perhaps even some actual sites or programs already, or 
can get that information quickly. 

m. Suggestions for a proccs.s 

What has to be done to launch and implement the Best Practice project for Lead 
Communities? I would suggest the following steps: 

1, Define the categories 
To do this we should quickly poll a select number of advisers who have been involved in 
thinking about the work of the CIJE or the Commission to see what categories we can 
agree would be most useful for the Lead Communities. 

Our main focus should be the Commission's "enabling option" of developing personnel for 
Jewish education ("building the profession"), (A second enabling option-- mobilizing 
community support for Jewish education-- will be dealt with as the Lead Communities are 
selected and as they develop. Although in principle the "Best Practices" approach might 
also apply in this area--e.g. we could try to indicate those places around the country in 
which community support has been successfully mobilized for Jewish education-- the Best 
Practices project will be limited to the enabling option of 11buildiog the profession." A 
different subgroup can be organized to investigate the Best Practices for community 
support option. The option of the Israel Experience, viewed as an enabling option, could 
also be studied by a different subgroup.) 

The enabling option of "building the profession" comes to life only when we see it in 
relationship to the ongoing work of Jewish education in all its many aspects. A number of 
these dimensions of Jewish education were discussed during the meetings of the 
Commission and twenty-three such arenas for action were identified. These were called 
the "programmatic options" and the list included items such as early childhood education, 
the day school, family education, etc. Although the Commission decided to focus its work 

4 



on the enabling options (rather than any specific programmatic options) because of their 

broad applicability to all areas of Jewish education, it is appropriate for the Best Practices 
project to turn now to explore the specific programmatic options which can be of most 

benefit to the Lead Communities. Indeed, it is this list, coupled with the enabling option of 
building the profession, that can help us begin the process of deciding what specific areas of 
best practice we ought to analyze.

The method of work will be to use the enabling option of ״building the profession" as a lens 
through each of the chosen programmatic options (from the original list of twenty-three) 

are viewed. Each chosen programmatic option would be viewed specifically in the light of 
best practice in building the profession within its domain. For example, what is the best 
practice of building the profession within the domain of the programmatic option called 

"adult education" or "early childhood education."

?Xorngiissiflfl 3-d.ocumeni i a  �a&finitignaLgui&r) foLeaek-opiifflp•
The definitional guide is a document which is prepared for each category. Its purpose is to 
offer guidance as we seek to determine best (i.e. "good enough") practice within the 

category.

One advantage of focusing on the enabling option of personnel is that in the Commission 

report we already have a headstart in defining the how we should go about studying the 

programs we will examine. A Time To Act (pp. 55-63) analyzes "building the profession" in 
the light of six subcategories: 1) recruitment, 2 ) developing new sources of personnel, 3) 

training, 4 ) salaries and benefits, 5) career track development, 6) empowerment of 

educators.

These six subcategories can be the filter we use in looking at the programmatic options 
under consideration. Thus, if one chosen programmatic option is supplementary school 
education we could ask: where are the good programs for recruiting personnel to the 

supplementary school? who does a good job of developing new sources of personnel for the 
supplementary school? where is the training of personnel for the supplementary school 

done well? who has done an interesting job in improving salaries and benefits? Has any 

place implemented outstanding programs of career track development? Are there 

examples that can be found of the empowerment of educators? The same six points of 
building the profession can be applied to any of programmatic options.

The definitional guide will take these six subcategories and flesh them out and refine them 

as an aid which can be used by the "location finders" (see below) who will help us locate 
specific examples of current best practice in the field. The guide should also include a 

suggested list of "location finders" for each area. The CIJE staff would react to these 
papers but we anticipate that this should be a fairly fast process.
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^Id en tify  the location finders

Once we define a list of categories and definitional guides for each, we would then want to 
find a group of "location finders" who would recognize or know about "Best Practice." It 
may also require a meeting of people to brainstorm places, sites, people as well. There 

probably also should be a group of well-traveled Jewish educators who could suggest the 
"location finders" to the CUE.

j ^ r e t J L e  lists

Once we have the "location finders" for each category and the definitional guides, we can 
then put together the suggested lists of best practice for each category. This could come via 
meetings (as mentioned above), through phone calls or simply through getting submissions 
of lists from the location finders for each category.

Yet another approach that also can be implemented is a ״bottom up" attack on this issue. 

The CUE can put out a call to the field for suggestions of best practice to be included in 

the inventory. One model we ought to investigate is the National Diffusion Network, an 

organization in general education which seeks to disseminate examples of best practice 
around the country through this bottom up approach. We would need to explore how the 
Network deals with questions of quality control to see if it is applicable to our needs.

5. Evaluate the choices

Once we receive the proposed lists in each category, we are going to need to implement 
some independent evaluation of the candidates for inclusion. As stated above quality 
control is an important element of the Best Practices project. It will be important, 

therefore, to have outside experts at our service who could go out into the field to look at 
those sites that have been proposed as examples of Best Practices. Before we can pass on 

these exemplars for use by the Lead Communities, we must be able to stand by what we 
call "best."

(L Writs up lh e reasons

Here this project begins to overlap with other research concerns mentioned in the report of 
the Commission. The evaluation that has begun in the step above now must move on to 

another stage. We have to go beyond mere lists for the inventory so that we can try to 

determine what it is that defines the "goodness" of the good that has been identified. 
Otherwise the general applicability of the inventory will never be realized. We will 
certainly get some of this from the location finders. They will need to tell us the reasons 

for their choices. The outside evaluators will also need to write up the projects that they 

visit. In this way we can begin to develop a rich source of information about the success 
stories of Jewish education and how they might (or might not) be translated into other 
situations.
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7, Translate to Action for the particular Lead Communities 
What in each Best Practice case can be translated to the Lead Community and what 
cannot? This is a complicated question and requires the job described in # 6  above, at least 
for those cases in which the Lead Community is planning to implement action.

It then requires a careful monitoring of what is going on when the attempt to translate 
particular Best Practices actually is launched. This monitoring is the intersection of the 

Best Practices project with the research and assessment that will be conducted in each 

Lead Community. How the two matters are divided- Best Practices Research and Lead 
Communities Assessment- is a matter that needs further clarification as the work 
proceeds.

But another issue that forms the background to all of this work is an important additional 

research project that probably should be undertaken by the Best Practices project (in 

consultation with the researchers working on the Lead Communities). That is an 

investigation of the current knowledge and state of the art opinion from general education 

on the question of implementing change and innovation into settings. A second and 

related issue is the question of research on implementing change into sites which are larger 
than school settings since this seems to be applicable to the ambitious goals of the Lead 
Communities project.

IV. Timetable

What of these seven steps can and should be done when? Probably the best way to attack 

this problem is through successive "iterations," beginning with a first cut at finding examples 

of best practice through using the network of Jewish educators whom we know, then 
putting out a call for submissions to the inventory, and getting preliminary reports from the 

"location finders." A second stage would evaluate these first choices and begin the writing 
up of reasons that can lead to action in the Lead Communities. During the process we 

would, no doubt, receive other suggestions for inclusion on the list and the final inventory 

of Best Practices would get more and more refined as the exploration continued. On 

successive investigations we can refine the information, gather new examples of practice 
and send out researchers to evaluate the correctness of the choices. The important point is 

that the Best Practices project can be launched without waiting for closure on all the issues. 
Thus we will be able to offer advice and guidance to the Lead Communities in a shorter 
amount of time.
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V. Lead Communities: Beyond Best Practices

In the view of A Time to Act the "Lead Communities would be encouraged to select 
elements from the inventory" (p. 69) of Best Practices as they developed their educational 
plan. It is with this goal in mind, that we wish to initiate the Best Practices project. But it is 
important to add a caveat as well: Innovation in Jewish education cannot be limited only to 

implementing those programs that currently work into a new setting called the Lead 
Community. If Jewish education is to grow it must also be free to imagine new possibilities, 

to reconceptualize as well as to replicate. One practical approach to this matter would be 
an investigation of innovative ideas that have been written about, but have never been tried 
out in Jewish education. A search of literature for such ideas should also be undertaken 

either under the rubric of the Best Practices Project or through any research project put 
into operation by the CIJE.

"Best Practices" should be only one dimension of Lead Communities. The crisis in Jewish 

education calls for new thinking: Bold, creative, even daring "new practices" must also play 
a role in our thinking as the Lead Communities search for ways to affect Jewish continuity 

through Jewish education. Under the banner of the Best Practices Project we should create 

the Department of Innovative Thinking for Jewish education. This would be the arena in 
which new ideas or adaptations of ideas from other contexts could be formulated and 

eventually funded for Jewish education. This could be done through conferences, 
commissioned think pieces or through the investigation mentioned above of ideas that 

have written about, but never tried out. The Best Practices project gives us a chance, in 

other words, to dream about possibilities as yet untried and to test out these dreams in the 
living laboratories established by the Lead Communities.

8

V. Lead Communities: Beyond Best Practices 

In the view of A Time to Act the "Lead Communities would be encouraged to select 
elements from the inventory" (p. 69) of Best Practices as they developed their educational 
plan. It is with this goal in mind, that we wish to initiate the Best Practices project. But it is 
important to add a caveat as well: Innovation in Jewish education cannot be limited only to 
implementing those programs that currently work into a new setting called the Lead 
Community. If Jewish education is to grow it must also be free to imagine new possibilities, 
to reconceptualiic as well as to replicate. One practical approach to this matter would be 
an investigation of innovative ideas that have been written about, but have never been tried 
out in Jewish education. A search of literature for such ideas should also be undertaken 
either under the rubric of the Best Practices Project or through any research project put 
into operation by the CIJE. 

"Best Practices" should be only one dimension of Lead Communities. The crisis in Jewish 
education calls for new thinking: Bold, creative, even daring "new practices" must also play 
a role in our thinking as the Lead Communities search for ways to affect Jewish continuity 
through Jewish education. Under the banner of the Best Practices Project we should create 
the Department of Innovative Thinking for Jewish education. This would be the arena in 
which new ideas or adaptations of ideas from other contexts could be formulated and 
eventually funded for Jewish education. This could be done through conferences, 
com.missioned think pieces or through the investigation mentioned above of ideas that 
have written about, but never tried out. The Best Practices project gives us a chance, in 
other words, to dream about possibilities as yet untried and to test out these dreams in the 
living laboratories established by the Lead Communities. 
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Jewish Groups Advised to Try New Approaches to Philanthropy
Many federations could also ex- 

ploit more business opportunities, 
said Mr. Nasatir. Like universities 
and hospitals, federations could 
develop real estate, leasing, pub- 
lishing, and even parking facilities. 
The Chicago federation’s future 
headquarters, for example, w ill in- 
elude a 550-space parking garage, 
though the federation needs just 30 
spaces. The other spaces will be 
rented out to generate income for 
the federation.

Endowments could also be ex- 
panded significantly at most feder- 
ations, according to Mr. Mandel.

“ A generation ago there were 
very few federation endowment 
funds,”  he said. “ In contrast, to- 
day there are more than $2-billion 
o f endowment funds that federa- 
tions either own, in the sense that 
they have total discretion in the use 
o f that money, or upon which they 
have a major influence.

“ The growth o f these funds is 
relatively recent and this growth is 
continuing at a very, very rapid 
pace.”

Such endowments grew by 365 
per cent from 1980 to 1989. during 
which time the amount o f grant 
money distributed from endow- 
ment earnings grew by 468 per 
cent. A t the same time, the size of 
annual campaigns run by federa- 
tions grew by 54 per cent.

Call lor M ore Endow m ent•

“ Clearly, the important point 
here is the trend," said Mr. Man- 
del. “ Endowment growth is out- 
pacing campaign growth by a very 
large margin.”

Nonetheless, the growth of en- 
dowments has been uneven among 
federations, and most of them 
have neglected developing endow- 
ments, he said. "W ith  the excep- 
tion o f about a dozen communities, 
we’re not doing enough o f it , ”  said 
Mr. Mandel.

In addition, he said, wealthy do- 
nors should be encouraged to es- 
tablish special funds at local feder- 
ations, as he and his brothers have 
done at the Jewish Community 
Federation o f Cleveland.

“ I can speak from my own expe- 
rience,”  he said. “ We have been 
highly satisfied. In our case, we 
have made our supporting founda- 
tions our primary philanthropic ve- 
hide as we pursue our special in- 
terests.

“ With a supporting foundation, 
the donor has the opportunity to 
influence the community, through 
the federation, and the federation, 
in turn, has more than the usual 
access to the donor.

“ A ll federations should develop 
the staff resources needed to make 
large donors comfortable enough 
to consider similar arrangements."

If  donors lose faith in federation 
allocations, he warned, they will 
call for greater opportunities to di- 
rect their contributions to particu- 
lar agencies, a process that he said 
would erode the strength o f federa- 
tions.

“ Donor designation permits a 
donor to decide precisely where his 
money w ill go," said Mr. Mandel. 
“ While this can make the donor 
feel good, it attacks the whole no- 
tion of collective action."

Mr. Mandel observed that Unit- 
ed Way campaigns in many cities 
have chosen to offer donors oppor- 
tunities to specify which charities 
or causes should receive their gifts. 
Referring to business leaders, who 
are often in charge o f United Ways, 
Mr. Mandel said: “ In many re- 
spects, corporate America has 
buckled at the knees rather than 
have a controversy.”

Mr. Nasatir, o f the Chicago fed- 
eration, also admonished his col* 
leagues to refrain from giving do- 
nors more say over how their con- 
tributions are to be used. “ Never, 
ever give in on the annual cam- 
paign to designated giving, because 
it would probably begin to unwind 
the systems that we care so much 
about,”  he said.

New Ways to  G enerate Revenue

In addition to annual campaigns, 
other opportunities for financial 
srov.’th chould bo ,.!sed by f׳»dera- 
tions, said both Mr. Mandel and 
Mr. Nasatir.

As endowments and other assets 
grow, federations can earn signifi- 
cant income by improving their in- 
vestment practices, said Mr. Nasa- 
tir. For example, he argued, groups 
could increase their long-term 
yields by adopting the “ total re- 
tu rn" concept of investing.

“ The basic premise o f this ap- 
proach is that by disregarding in- 
terest and dividends, the total re- 
turn on endowment investments, 
including appreciation, can be in- 
creased significantly," he said.

Jewish federations could also do 
a better job o f raising money from 
businesses, said Mr. Nasatir. He 
cited four factors that have kept 
most federation o ffic ia ls  from  
seeking financial support from 
companies:
► Concern that non-Jews would 

not be interested in federation pro- 
grams.
► A feeling that many Jews 

don’t like to ask non-Jews for sup- 
nort.
► Fear, that United Ways would 

prohibit Jewish federations that re- 
ceive United Way grants from so- 
liciting businesses.
► Worries that many corpora- 

tions are not interested in support- 
ing overseas activities.

H ow ever, he said, many federa- 

tions could get m ore corporate 

gifts, because “ m ost corporations 

consider it very im portant to devel- 

op and maintain good will with th e 
Jewish com m unity.”

tion officials want to reconsider the 
relationship between Jewish phil- 
anthropic institutions and Israel.

“ We want to help,”  said Mr. 
Mandel, who served as president 
of the council from 1978 to 1981. 
“ But to act intelligently we must 
take into account the fact that it ’s 
been 43 years since the establish- 
ment of Israel, and conditions sur- 
rounding our relationships have 
changed materially.

“ In 1948, large-scale American 
Jewish financial assistance for the 
settlement of Jews in Israel was ab- 
solutely basic to building the coun- 
try. Today, in 1991, American Jew- 
ish philanthropy, although still 
very important, represents a small 
fraction of funds needed to meet 
human needs in Israel. The Israeli 
government, through Israeli tax- 

!payers, has assumed the over- 
!whelming part of this obligation.

“ The American-Jewish philan- 
thropic opportunity now, there- 
fore, is to identify and meet special 
needs beyond those which are, and 
can be, met by the government of 
Israel."

Mr. Mandel contended that it 
would be difficult to maintain high 
levels of support from American 
Jewry if  federations failed to con- 
duct such a reappraisal.

Audits Already Conducted

The Jewish Agency for Israel, 
the israeii organization tiircug״ 
which most international aid to Is- 
rael passes, has undergone several 
major audits and reviews over the 
years, and leaders of the agency 
said that they constantly review its 
operations.

“ It ’s very healthy to evaluate 
and re-evaluate Israel’s current 
and future needs," said Norman 
Lipc  T, a Miami tax lawyer who is׳
chairman of the United Israel Ap- 
peal, the American organization 
that distributes money from the 
United Jewish Appeal to the Jew- 
ish Agency for Israel. For exam- 
pie, Mr. L ipoff noted, this year the 
Jewish Agency and the World Zi- 
onist Organization have merged 
educational programs into a joint 
authority to aid Jewish education.

Nonetheless, Mr. Mandel said 
that a deeper review was neces- 
sary.

“ There are enough mutterings 
and grumblings,”  he said, “ that 
the American Jewish community 
needs to know that a verj) hard 
look was taken and exactly how the 
priorities were set and where the 
money is going."

Making sure Jewish federations 
tell donors how their contributions 
are being used in the United States 
is equally important, said Mr. Man- 
del.

“ Donor satisfaction is achieved 
when donors feel that their monies 
are being used to meet high-priori- 
ty needs,”  he said.

By VINCE STEHLE

B ALTIM O RE 

Jewish federations must alter the 
way they raise and spend money 
because charitable needs in the 
United States and Israel are chang- 
ing and increasing rapidly, key 
leaders told the annual meeting 
here of the Council of Jewish Fed- 
crations.

Morton L. Mandel, chairman of 
the hoard of Premier Industrial 
Corporation in Cleveland and a 
past president of the council, said 
that now that Israel was a mature 
country, money raised in North 
America might be better used to 
take care of special needs in the 
Jewish state, not to support serv- 
iccs that could be provided by the 
government.

He also said that the federations, 
which raise money for Jewish so- 
cial-service agencies in their com- 
munities as well as for intemation- 
al-relief efforts, needed to make 
sure they were doing enough to be 
accountable to donors.

Mr. Mandel and other Jewish 
philanthropic leaders at the meet- 
ing said that the federations should 
develop new ways of expanding 
their sources of revenue, such as 
building endowments and starting 
money-making ventures, and not 
count solely on fund raising.

Demands for Donor Choice

Kvcn so, federations should con- 
1 intie to stress the importance of 
their annual fund-raising drives, 
and should not give in to demands 
from some donors who want to ear- 
mark their annual gifts for particu- 
lar causes, said meeting partici- 
pants.

"Frankly, as soon as we open up 
to that notion, though it sounds 
democratic, it seems to me that 
we'll be putting our federations

 -ack many, many years," said Steר
■)hen B. Nasatir, executive vice- 
 resident of the Jewish Federation(־
>f Metropolitan Chicago. !

In 1991. fund raising by Jewish 
(:derations reached $1.33-billion, 
A׳hich is the highest total ever and 
cpresents an 11 per cent increase 
)vcr the $ 1.2-billion collected last 
 -ear. According to the United Jew׳,
sh Appeal, which channels aid 
rom the federations to Israel, the 
991 annual appeal raised $693.7- 
nillion, which will be split roughly 
n half for domestic and interna- 
ional programs. Operation Exo- 
lus. a special appeal to aid the re- 
eitlcmcnt of Soviet Jews who 
lave emigrated to Israel, netted 
>M0.5-million in gifts and pledges 
his year.

For many years, North Ameri• 
an Jews have given millions of 
lollars annually to support social 
crvices in Israel. But some federa-
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hcc•u,c charitable needs in the 
Uni1cd Slates and Israel arc chang• 
,n~ anti increasing rapidly, key 
leaders told lhc annual mccling 
here or 1hc Council or Jewish Fed• 
cralion,. 

Morion L. Ma.ndcl, chairman or 
the hoard or Premier lndus1rial 
Corporation in Cleveland and a 
""'' prc,idenl of 1he <:<>un,il, 5aid 
thal now tha1 Israel was a malurc 
wunrry. money raised in Nonh 
America migh1 be bellcr used to 
t•kc care or special needs in the 
Jcw"h ~,ate . nol 10 suppon serv­
ice, rh,11 could be provided by the 
11nvernment. 

He al\o said that the federations, 
which raise money for Jewish so­
cial-~crvice agencies in their com• 
munitic~ as well as for intcmation• 
•I-relier crrons. needed to make 
,urc 1hcy were doing enough to be 
•ccounlablc to donors. 

Mr. Manuel and other Jewish 
r,h,lanthropic leaders at the mcct-
1ng ~aid that the rcdcrations should 
Jcvclop new ways or expanding 
their ,ourccs or revenue. such as 
hu1h.J1ng endowments and staning 
money-making vcnlurcs. and nol 
count solely on fund raising, 

Oemanda for Donor Choice 

Even \O. rcdcrations should con-
11n11c 10 slrcss the imponancc or 
their annual fund-raising drives, 
;,nd ,hould not give in to demands 
frum some donors who want lo ear­
mark I heir annual gifts for particu­
lar ~au,c\. said meeting panici• 
pant,. 

" Frankly. as soon as we open up 
10 1ha1 nolion, though ii sounds 
Jcmocratic. it seems to me thal 
we ' ll be pulling our federations 

,ack mMy. many years," said Ste· 
,hen II Nasatir. executive vicc­
,rcsidcnt or 1hc Jewish Federal ion 
,r Mctropolilan Chicago. 

In 1991. fund raising by Jewish 
ctlera1,ons reached S 1.33-billion. 
.,h,ch " lhe highest Iota! ever and 
cr,rc,cnls an 11 per cent increase 
,vcr 1hc Sl.2-billion colleclcd last 
,car. According 10 the Uni1cd Jcw­
,h Appeal. which channels aid 
rom the rcdcrations lo Israel, the 
9'11 annual appeal raised $693.7• 
n,llion, which will be splil roughly 
n half for domestic and intcma­
ional rrograms. Operation Exo• 
lu,. a ,pecial appeal 10 aid lhc re• 
clllcmcnt of Soviet Jews who 
,ave cm1gra1cd to Israel, ncltcd 
,,..,u,m,11,on in gifts and pledges 
ht, year. 

For many years. North Amcri• 
an Jew~ have given millions of 
lollan annually to suppon social 
erviccs 1n Israel. But some fcdera-

tion officials wan110 reconsider 1hc 
relationship between Jewish phil­
anlhropic ins1i1u1ions and Israel. 

If donors lose fai th in rcderation Many federations could also ex-
allocalions, he warned, they will ploit more business opportunities, 
call for grcalcr opponunilics to di• said Mr. Nasalir. Like universities 
reel their con1ribu1ions 10 par1icu• and hospitals. fcdcralions could 
Jar agencies, a process lhal he said develop real eslatc, leasing, pub­
would erode the slrcngth of fcdera- lishing, and even parking facilities. 

"We want 10 help," said Mr. 
Mandel. who served as presiden1 
or the council from 1978 10 198 I. 
"Bui 10 ac1 inlclligcntly we musl 
lake in10 accounl 1he facl 1ha1 it's 
been 43 years since the cstablish­
mcn1 of Israel, and condi1ions sur• 
rounding our relationships have 
changed malcrially. 

"In 1948, large-scale American 
Jewish financial assistance for 1he 
sc11lemcn1 of Jews in Israel was ab• 
solu1cly basic 10 building 1hc coun• 
1ry. Today, in 1991, American Jew• 
ish philanthropy, allhough still 
very imponant, reprcsenls a small 
frac1,on of runds needed 10 meel 
human needs in Israel. The Israeli 
government, lhrough Israeli tax­
I payers, has assumed 1hc over• 
whelming part of I his obligalion. 

"The American-Jewish philan­
lhropic opponunity now, lhcre• 
fore. is 10 identify and meet special 
needs beyond lhosc which arc, and 
can be, met by lhc govcmmcnl of 
Israel.'' 

Mr. Mandel conlended that ii 
would be difficull to maintain high 
levels of suppon from American 
Jewry if fcdcra1ions failed 10 con­
duct such a reappraisal. 

Audit. AIIMC!y Conducted 

The Jewish Agency for Israel, 
the b rae ii organiutio:1 ::,:-.. t.o:; 
which most intcmalional aid 10 Is· 
racl pa.sses , has undergone several 
major audits and reviews over 1hc 
years, and leaders of the agency 
said thal 1hey cons1an1ly review its 
opcra1ions. 

"ll's very healthy 10 cvaluale 
and re-cvalualc lsraers current 
and future needs," said Norman 
Lipo'T, a Miami lax lawyer who is 
chairman of the Uni1ed Israel Ap· 
peal, the American organization 
1ha1 dislribulcs money from lhc 
United Jewish Appeal lo lhc Jew­
ish Agency for Israel. For exam• 
pie, Mr. Lipoff noted, this year the 
Jewish Agency and the World Zi· 
onisl Organization have merged 
cduca:ional programs inlo a joinl 
au1hori1y to aid Jewish education. 

Nonetheless, Mr. Mandel said 
1ha1 a deeper review was ncces• 
sary. 

"There arc enough muucrings 
and grumblings," he said, " lhat 
the American Jewish cominunity 
needs to know that a very hard 
look was taken and exactly how lhc 
priorities were set and where lhc 
money is going." 

Making sure Jewish federations 
lcll donors how their contribulions 
are being used in 1hc United Slates 
is equally imponant, said Mr. Man­
del. 

"Donor sa1isfaction is achieved 
when donors feel thal 1hcir monies 
arc being used lo meet high-priori­
ly needs," he said. 
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Mr. Mandel observed that Unit- Endowments could also be ex• 
cd Way campaigns in many cities pandcd significantly at most fcdcr• 
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eration, also admonished his col• "The growth of these funds is 
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nors more say over how I heir con· conlinuing al a very, very rapid 
tribulions arc to~ used . "Never. pace.'' 
ever give in on lhc annual cam- Such endowments grew by 365 
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ii would probably begin 10 unwind which time the amount of granl 
lhc sy~~cms •~• we care so much money distributed from endow• 
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tir, For~xamplc. hca~gucd, groups dowmenls has been uneven among 
could increase their long-term rcdcrations and most of 1hem 
yicl~~ by adopli~g lhc. "total re- have nc1Je~1cd developing endow• 
lurn conccp1 of m~csung. . menls, he said, "With the cxccp-
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tercs1 and dividends, .the total re• Mr. Mandel. 
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seeking. financial suppon from highly satisfied. In our case, we 
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grams. tcrcsts. 
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don I hkc lo ask non-Jews for sup- the donor has the opponunity 10 
nnrt. influence the community, through 
► Fear. tha1 Unilcd Ways would lhc fcdcralion, and lhc fcdcralion. 

prohibit Jewish federations lhat re• in tum. has more 1han lhc usual 
ccivc Unilcd Way granls from so- access to the donor. 
lici1ing businesses. "All fcdcralions should develop 
► Worries tha1 many corpora- the s1aff resources needed to make 

tions arc nol interested in support• large donors comfonablc enough 
ing overseas activities. to consider similar arrange men ls." 

However, he said, many federa-
tions could get more corporate -------------­
gifts, because " most co'1)0rations 
consider it very important to devel• 
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!cwish community." 
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PRELIMINARY WORKING PAPER FOR DISCUSSION BY CIJE 
SENIOR POLICY ADVISORS; NOT FOR DISTRIBUTION

STRATEGIC PLAN FOR THE DEVELOPMENT
OF LEAD COMMUNITIES

SOME ISSUES TO BE CONSIDERED

BACKGROUND

The Commission on Jewish Education in North America has 
recommended the establishment of three to five lead 
communities.

A. Lead communities will be model communities. In 
the lead communities, the CIJE hopes to 
demonstrate what can happen when:

• a community has outstanding personnel.
• the importance of Jewish education is 

recognized by the community and its 
leadership.

• necessary funds are available.

B. These communities will serve a "leadership 
function״ for other North American communities.
As laboratories for educational practices and 
policies, they will function as test sites for 
— "best practices״  exemplary and excellent 
programs in all fields.

C. Each lead community will be required to undertake 
a process to redesign and improve a wide array of 
intensive educational programs.

D. Through feedback, evaluation and close monitoring, 
the innovations developed in the communities will 
be diffused throughout the continent.

THE CIJE ASSIGNMENT

A planning process will systematically develop the concept
of "Lead Communities" provided by a CIJE sub-committee
staffed by educators and planners will guide the process.

The plan should include:

1. A description of alternative conceptions of 
a lead community. Two models are discussed 
in Appendix A.

I.

II.

2. A re-examination and amplification of the
assumptions upon which the concept is based.
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3. Recommendations to guide the work with lead 
communities (Appendix B).

4. Criteria for the selection of lead communities.

5. A method for the selection of lead communities.

6. Suggestions for an appropriate local mechanism 
for work with CIJE to establish the lead 
community and to coordinate on-going activities.

7. An assessment and diagnostic tools to assist 
communities in self-study and the preparation 
of a local educational profile.

8. A program for the development of best practices.

9. The rosters of experts for work with the 
communities in each programmatic area (e.g., 
supplementary school, day school, etc.).

10. For training and consultation purposes: A design
for the relationship between lead communities and 
continental and regional institutions, the 
denominations and their training institutions.

11. Recommendations for the development of 
community leadership to guide and support the 
lead community.

12. A process for building contacts with foundations 
interested in supporting specific categories of 
innovative programs.

13. A mechanism to maintain- in partnership with CIJE - 
a feedback-loop to monitor and guarantee ongoing 
program evaluation.

14. Recommendations for diffusion of the findings on 
the impact of programs in the communities. This 
should include recommendations on the ideal 
relationship and method of communication between 
lead communities and other interested communities, 
and between institutions and organizations during 
the period when ideas and programs are being 
developed.

15. Alternative scenarios of how a lead community might 
work (Appendix C).
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APPENDIX A

LEAD COMMUNITIES: TWO POSSIBLE MODELS

A. A lead community could be all of the Jewish educational 
institutions of an individual community. One to
three such sites could be established. Each would require 
the participation of minimum number of institutions OR a 
substantial number of the educational institutions in 
the community (e.g., early childhood programs, supplementary 
schools, day schools, JCCs, Jewish studies programs of local 
colleges and universities, adult education programs).

B. Several lead communities could be established each of which 
could have a different focus within Jewish education by 
ages (e.g., elementary school age), by institutions (e.g., 
day schools), or some combination.

For example, three lead communities could decide to focus on 
early childhood, supplementary and day schools. Three others 
would focus on the high school and college-age programs, and 
three additional on JCCs, summer camps and Israel Experiences. 
Thus, a significant portion of the map would be covered by 
this approach.
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APPENDIX B

WORKING ASSUMPTIONS

The Lead Community concept is based on several assumptions.

1. LOCAL INITIATIVES

The initiative must come from the local community with 
the key participants fully committed to the endeavor.
The community must set for itself the highest possible 
standards and guarantee necessary funding.

The community selected must develop a local mechanism 
to be responsible for the initiation of ideas, the 
design of programs and program implementation.

2. LEARNING BY DOING

The notion of a Lead Community assumes that it is possible 
to demonstrate effective approaches to specific community 
problems and that these can then be replicated elsewhere. 
NOTE: Significant guestions concerning innovation and 
implementation can only be resolved in real settings and 
by careful consideration of the many processes involved.

3. BEST PRACTICE

An inventory of "best practice" will be an important 
resource. Examples suggested by the denominational bodies, 
training institutions, educational organizations, JCCA, 
JESNA, CJF, and other groups, together with their staffs 
will be brought to the site, integrated and funded.

4. CONTENT

The educational program will be guided by a carefully 
articulated philosophy developed by reflective 
deliberations on educational goals and implementation 
strategies. Local institutions working with the national 
organizations, CIJE co-sponsors and others will be 
invited to participate and will produce background papers 
on the education philosophy to guide the effort. They will 
be used to guide the evaluation of the program. These papers 
will address issues such as: the problem of translating 
philosophy into curriculum, the texts to be studied and the 
teaching methods to be used.
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ENVIRONMENT

The community will be characterized by innovation and 
experimentation. Creativity will be encouraged. Programs 
will not be limited to existing ideas. As ideas are 
tested, they will be carefully monitored and subject to 
critical analysis. Openness and creativity, monitoring 
and accountability are not easily accomplished, but are 
vital to the concept.

EVALUATION

Work will be monitored documented and evaluated to discover 
what can be achieved with a massive systematic investment of 
thought, energy, and funding. The results will serve as the 
basis for diffusion and dissemination.

DISSEMINATION

The results of work and lessons learned will be diffused 
throughout the North American Jewish community and to other 
interested communities through the world.
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APPENDIX C

AN EXAMPLE OF A LOCAL COMMUNITY AT WORK

After establishing selection criteria, the Board will consider
several possible communities and choose from among them. Each
community selected will create a structure to work in partnership 
with the CIJE - an existing local commission could serve that 
function.

A study of the community must be undertaken to learn about the 
community - the market for Jewish education, the commitment of lay 
leadership, and the current level of funding.

Some of the elements of a preliminary plan would include:

1. PERSONNEL

A personnel study will show the number of filled positions 
(full-time and part-time) in all areas of formal and
informal Jewish education in the community.

The study will also identify positions that need 
to be created and ultimately filled.

The denominations, organizations and training institutions 
and others will be invited to join in developing a plan for 
recruiting, training and retaining personnel.

a . RECRUITMENT

All of the recommendations on recruitment in the 
Commission report and the results of a future national 
recruitment study will be reviewed. The community 
will be required to act on those recommendations.

Some examples:

• Recruit appropriate local college students and 
contract with them for several years of work
in the supplementary schools, day schools and JCCs

• Recruit people interested in career changes.

• Encourage general educators to train for positions 
in Jewish education.
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• Recruit outstanding educators ( e.g., Jerusalem 
Fellows, Senior Educators) from outside the 
community to assume key positions.

• Recruit personnel from national organizations 
and build a program to prepare them for 
positions.

• Survey retirees to recruit appropriate candidates 
for positions.

b. TRAINING

New people will be prepared for the field.

Everyone currently in the field will be involved 
in in-service training and professional development 
activities.

For example:

• All non-professional teachers will be 
individually assessed (current knowledge, 
individual potential) and a program designed 
to meet their needs.

• All professional teachers, principals, and 
informal educators will be involved in 
continuing education planned jointly by the 
national and local mechanisms.

• Special fast-track programs will be developed 
for retraining general educators or career- 
changers.

• A consortium of training institutions, each 
with a specific assignment, could adopt the 
community. The training institutions, the 
local universities, institutions in Israel, 
and other appropriate groups could be invited 
to participate.

• Lay leadership training programs will be 
established.

• As a result of the community study, a new map 
of the educational needs in the community will 
be developed.

This map will include positions for special 
education; for experts in early childhood 
education; for teacher-trainers; for
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specialists in the teaching of Bible, Hebrew, 
History, Israel Experience programs; consultants 
on Jewish programming for JCCs; adult and family 
educators.

It may be determined that there is a need for 
an increase in the number of positions in the 
community. This could include more full-time 
positions. This could be the beginning of a new 
conception of the profession!

Accompanying the should be a description of 
the training, salary, benefits and status 
appropriate to each position. (Thus, a Bible 
expert may earn the same salary and be granted 
the same status as a principal. This would 
expand the possibilities of advancement beyond 
the conventional linear pattern of teacher, 
assistant principal, principal.)

d. RETENTION

The study may point to the need for improved relations 
between lay boards and educators; the need for better 
compensation, sabbaticals, trips to Israel as well as 
on-the-job training.

The local mechanism will determine the conditions that 
are necessary to retain outstanding people in the field.

COMMUNITY - LEADERSHIP, FUNDING, AND STRUCTURES

Appropriate community leadership will have to be involved 
from the onset. These leaders will develop the community 
plans for oversight. The community will create its own 
evaluation program or accept a national one so that 
success can be measured and appropriate decisions made.

Only with well-informed and totally committed leadership 
will necessary funding and overall support be obtained 
for the work.

A partnership between the lav leadership, educators, and 
educational institutions must be created.

AN EXAMPLE OF AN INSTITUTION - THE SUPPLEMENTARY SCHOOL

The supplementary schools in a specific community 
are offered below as one example of how the CIJE and 
local group could work to implement appropriate 
recommendations.
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A community taskforce composed of the acknowledged 
leaders of various movements is created to help 
the local group examine the schools. They bring 
examples of ״best practice" and invite their 
developers and thinkers in the area to join in 
deliberations on the supplementary school. Together, 
they plan an approach to improving the supplementary 
school.

The following might be included:
• elaboration of education philosophies.

• school's relationship to synagogue, 
informal education, summer camping, trips 
to Israel, family and adult education.

• definition of legitimate and anticipated 
educational outcomes.

• Scope and sequence of curriculum and its 
content

• available methods and materials to be 
introduced.

• problematic areas for which materials must 
be developed.

Each denomination is given the opportunity and 
appropriate support to develop a plan based on one 
of the elements listed above.

The local group and the CIJE reviews, modifies, and 
adopts the plan. Funding and criteria for evaluation 
are agreed upon. The appropriate institutions are 
asked to undertake responsibility for training the 
personnel and accompany the experiment as a whole.

For example, for the Conservative schools, the Jewish 
Theological Seminary and its Melton Research Center 
works with the staff helping them to decide on materials 
and to develop a training program for its teaching.
They would be involved with the local schools on a 
regular basis to monitor progress and to consult.

Although denominations work individually with their 
schools, there are areas where all work together. On 
many issues-such as integration of formal and informal 
education and the use of the Israel Experience and 
family education, and, possibly even in certain content 
areas, such as the teaching of Hebrew, combined effort 
yield significant results.
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• definition of legitimate and anticipated 
educational outcomes. 
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adopts the plan. Funding and criteria for evaluation 
are agreed upon. The appropriate institutions are 
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personnel and accompany the experiment as a whole. 
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regular basis to monitor progress and to consult. 
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Within a few years, we learn what can be achieved 
with an investment of proper thinking and training.
We also see how informal education, the Israel 
Experience, family eduction and other elements 
combine to increase the impact of the supplementary 
school.

CIJE, in addition to its role in planning, evaluating 
and overseeing the entire project, would, as guickly 
as possible, extrapolates principles from the 
experience. The public debate lead to the development 
of policies on important issues (such as salaries, 
benefits, professional status, sabbatics, etc.) 
Specific lessons learned and steps accomplished are 
disseminated to other communities.
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PRELIMINARY WORKING PAPER FOR DISCUSSION BY CIJE 
SENIOR POLICY ADVISORS: NOT FOR DISTRIBUTION

DEVELOPING A RESEARCH CAPABILITY IN NORTH AMERICA

SOME ISSUES FOR CONSIDERATION

The Commission on Jewish education pointed to the lack of 
reliable data on Jewish education.

"There is a paucity of data about the basic issues, 
and almost no evaluation has been made to assess the 
quality an impact of programs.

Because of this, decisions are taken without the 
benefit of clear evidence of need, and major 
resource are invested without sufficient monitoring.
We do not know what works in Jewish education. We 
do not even know much about what students know at 
different stages of their education. There are not 
enough standardized achievement tests. There is not 
sufficiently accurate information on the number of 
teachers in the system, their qualifications and 
their salaries.

We also need more extensive investigation into the 
history and philosophy of Jewish education in order 
to enrich the creative process that will help design 
the Jewish education of tomorrow."

As a result of its findings the commission adopted, as one 
of its five recommendations to develop a research capability

11A research capability. . .will be developed at 
universities, by professional research organizations, 
as well as by individual scholars. They will create 
the theoretical and practical knowledge base that is 
indispensable for change and improvement. A 
comprehensive, long-range research agenda will be 
outlined....11

The staff of the Council on Innovations in Jewish Education 
(CIJE) suggested that as a first step an outstanding 
researcher be asked to map and assess the existing research 
capability (people, institutions, forums, resources) and to 
recommend approaches to the development of an agenda.
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The researcher would work with an active steering or 
editorial committee and the work submitted to the CIJE 
Senior Policy Advisors and Board for approval.

a. The Researchers:

1. There is a small but growing number of 
people actively involved in research on 
Jewish education in North America.

2. There is a group of academics in general education 
who are Jewish and have expressed great interest 
in Jewish education (e.g., Gammoran and Pekarsky 
at the University of Wisconsin; Feiman-Nemser at 
Michigan State University).

3. There are researchers in general education who 
are Jewish, who might be recruited to the task 
(e.g., Henry Levin at Stanford University).

4. There are subject matter experts - primarily 
professors of Judaica who could be invited to 
contribute their expertise (e.g.,
Prof. I. Twersky at Harvard University).

What can should be done to expand the pool of individuals
who devote themselves to research.

b. The Agenda:

1. There is a need to map existing research and
to address its validity. In the continuum from 
basic to policy research there are enormous gaps 
in knowledge - far beyond what that in general 
education or in other areas. These gaps should 
be defined and documented. (See Appendix A - from 
the Background Papers to the Fifth Commission 
meeting).

2. Some early attempts have been made to define the 
agenda. These often consist of extensive lists 
of possible research topics. There is a need for 
a reasoned agenda. Researchers and others should 
think through the needs and prioritizing them.

• What is already available?
• What will make a difference?
• What is most urgent?

3. The researcher will need to consider the 
situation from several perspectives. From
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statistical data (profile of the teaching 
force) to the question of indicators.

• How are we improving knowledge and 
skills?

• What is the true relationship of 
tuition to day-school enrollment?

• How much does it cost to run an 
educational institutions?

• What are alternative modes of 
financing?

• How effective has this innovative 
or ongoing program been?

4. In the area of curriculum there are examples of 
attempts to prepare subject matter for curriculum.

In general, the curriculum for formal and 
informal settings is underdeveloped and - except 
for the Haredim - lacks a contemporary historical 
and philosophic foundation. In most settings work 
is done without an overall syllabus or set curricula. 
Programs often depend on the ingenuity of the 
individual educator.

5. The market - have has not been addressed. Needs, 
desires, expectations.

• What do parents want for themselves?
For their children?

• What do students want?
• What do rabbis and lay people want?
• What is the fit between what exists 

and what is wanted?
• Do the North American Jews have the 

"education" they want?

6. What are the policy implications of the above?

c. The Assignment:

1. The researcher should work together with a steering 
or editorial committee and undertake an assessment 
of the state of research in Jewish education. The 
product should consist of a paper that offers an 
overview and assessment of the current state of 
research, guidelines for an agenda, and suggestions 
on the development of existing and new settings for 
research. This should take about six months to 
complete.
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2. The paper will be presented to the Senior Policy 
Advisors and to the CIJE Board for discussion 
and recommendations.

3. The CIJE will involve the appropriate foundations 
in this process with a view to securing funding 
for the development of research opportunities. 
CIJE will decide if the research endeavor will 
be the domain of one foundation or whether 
several foundations will be approached for 
specific grants consistent with each 
foundation1s interests.

-  4 -3/91

2 . The paper will be presented to the Senior Policy 
Advisors and to the CIJE Board for discussion 
and recommendations. 

3. The CIJE will involve the appropriate foundations 
in this process with a view to securing funding 
for the development of research opportunities. 
CIJE will decide if the research endeavor will 
be the domain of one foundation or whether 
several foundations will be approached for 
specific grants consistent with each 
foundation's interests. 

3/91 - 4 -



V**
APPENDIX A
FROM BACKGROUND PAPERS TO

I. Background THE FIFTH c o mmi s s i o n

There is veiy little research on Jewish education being carried out in N orth America. As a 

result, there is a paucity of daw; too little is known concerning the basic issues and almost 

no evaluations have been undertaken to assess the qualiiy and impact of program s.

Because o f this, decisions are made without the benefit of clear evidence of need; major 

resources are invested with insufficient evaluation or monitoring. We seldom  know what 
works in Jew ish education, what is better and what is less good, what the im pact of programs 

is. The m arket has not been explored; we do not know what people want. There are not 

enough standardized achievem ent tests in Jewish education; we do not know much about 

what students kflgv^W e.do not ha^e.accurate information on how many teachers there are, 

how qualified th'Sy'fre”, what their sUIfcries are.

Various theories and models for the training of educators need to be considered as wo 

decide w hat kinds of training are appropriate for various types of educators. The debates in 

general education on the education of educators need to be considered in terms of their 

significance for Jewish education. A  careful analysis of the potential of the existing training 
institutions would help us determ ine both what is desirable and what is feasible.

M ore extensive investigation into the history and philosophy of Jewish education would 

inform our thinking for future developments.

W e are also in  need of im portant data and knowledge in areas such as the curriculum and 

teaching m ethods for Jewish schools. For example, the teaching of H ebrew  needs to be 
grounded in research. T he various goals for the teaching of H ebrew  should determ ine the 

kind of H ebrew  to be taught: the Hebrew of the Bible, of the prayer book, spoken H ebrew, 

H ebrew  useful on a first visit to Israel, and so on. These decisions In turn would determ ine 

the vocabulary to be m astered, the relative importance of literature, of gram mar, etc.

The potential of inform al education has not been researched. Sum m er camping appears to 

make a difference. Is this really 10? If it is, how can its impact be Increased by relating It to 

the education that takes place in the JCCs and in schools?

A dult education is also an area that needs to be researched. How could we best reach out to 

the many Jewish adults who might be interested In Jewish study but are not Involved in 

existing adult education courses? What are the varied needs of different audiences of adults 
and w hat kinds of program s would meet diverse needs and learning styles?
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T hs role of Israel as an educational resource has not been studied adequately. It plays too 

small a rote in the-curriculum of Jewish schools. There is a shortage of educational muieriais 

and literature about teaching methods for this topic.

We need research in order to allow dedsion-makcrs to make informed decisions. We need 

it, too, to enrich our knowledge about Jewish education and to prom ote the creative 
processes that will design the Jewish education of tomorrow,

I t .  R e c o m m e n d a t i o n s

The Com m ission recommends th• establishm ent of a research capability in N orth  

Am erica to d t  v«10p the knowledge base for Jewish education, (0 gather the necessary־

d ata  and to und«rtak« monitoring and evaluation. Research and development 

should b<8 supported a t existing institutions and organizations, and at specialized 

m « a r c h  facilities th at may need to be established.

'Tor, role of Israel o~ an educ::!tionul reso~rce h:is not been studied adequut,ly. ft pluys too 
sr:inll a rote in the.curriculum or Jewish schools. There is o shortuge of educutionul muterit:I! 
:1nt! literutur~ :.tbout t~u.chlng methods for this topic. 

'We need t!.s~nrc:h in order to allow dedslon-mokcrs to m~ke !nformed ~ecisions. We need 
it, too. to enrkh our knowl~dae nbout Jewish eduentlon nnd to promote the cr!otiv~ 
proc~sses thnt will desi1n th4= Jewish edu~otion of tomorrow. 

II. Recommendations 
----

The Comml!,lon recomm~nd3 th• nt:,.lJllshment or o. r-ennrch capability ln North 
A.merlc:.1 lo dtvelop the kno•,vl~rlio base tor Jewbh. educntlon1 to 1a&htr the necessaey 
data gnd to und,rcoka monltorln1 and evalu111tion. Rtsear-ch and de"r'elopment 
should be ,~pporttd at existing huclruelont1 and C1ta:m!z:atlons, and ot 'Fecinl!z.ed 
r,narch ra.cllltie! thnt may need to be established. 

, 
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PLANNING GRANT PROPOSAL
for

NORTH AMERICAN JEWISH EDUCATION DATABASE

Background

In recent years the organized Jewish community in N orth America has come to see Jewish education as the 
key to Jewish continuity and survival and a primary guarantor o f the quality o f Jewish life. Consequently, 
providing effective Jewish education for all segments of the population has attained a high priority on the 
communal agenda. Jewish education is no longer viewed as a "private enterprise" (o f concern only to parents, 
children and Jewish educators) and as an ideological o r school-based responsibility, but ra ther as a com m unal 
focal point.

Decision making about Jewish education is widespread and decentralized. M any decisions are  being m ade and 
many people and bodies are making those decisions. <Exam ples>

It is self-evident that decision-making can only be most effective when inform ed by ... < Examples of kind of 
info needed upon which to base decisions>

< G eneral areas o f Jewish educational decision-making, and data that is needed. >

< W hat is the most effective and efficient way for the Jewish community to  collect and dissem inate the kind 
of timely, sufficient data needed for decision m aking?>

In order to m ake informed decision re: best ways to  provide such timely, com prehensive and accurate data we 
need inform ation re:

•  inform ation needs o f potential decision-makers and their advisors

•  models for collecting data and inform ation (centralized vs. sub-contractors)

•  models for organizing analyzing data and inform ation (o ther databases and clearinghouses)

•  models for providing access to and disseminating data and inform ation

Proposal

We are applying for a grant to  support a planning process to determ ine how to develop the m ost effective and 
efficient data resource on Jewish educational m atters for the N orth Am erican Jewish community.

Areas of inquiry:

•  identification o f potential users

•  inventory of potential user’s data and inform ation needs and desires

•  collection and review o f existing models for collecting data and inform ation

•  collection and review of existing models for organing and analyzing data and inform ation

llackground 

Pl.ANNING GRANT PJWPOSAL 
for 

NORTH AMERICAN .mwrsn EDUCATION DATABASE 

In recent years the organized Jewish community in North America has come to see Jewish education as the 
kl!y 10 Jewish continuity and survival and a primary guarantor of the quality of Jewish life. Consequently, 
providing effective Jewish education .for all segments of the population has a11ained a high priority on the 
communal agenda. Jewish education is no longer viewed as a "private enterprise" (of concern only to parents, 
children and Jewish educators) and as an ideological or school-based responsibility, but rather as a communal 
focal point. 

Decision making about Jewish education is widespread anti decentralized. Many decisions are being made and 
many people and bodies arc making those decisions. <Examples> 

11 is self-evident that decision-making can only be most effective when informed by ... <Examples of kind of 
info needed upon which to base decisions> 

<General areas of Jewish educational decision-making, and data that is needed.> 

<What is the most effective and efficient way for the Jewish community to collect and disseminate the kind 
of timely, suffident data needed for decision making?> 

In order to make informed decision re: best ways to provide such timely, comprehensive and accurate data we 
need information re: 

• information needs of potential decision-makers and their advisors 

• models for collecting data and information (centralized vs. sub-contractors) 

• models for organizing analyzing data and information (other databases an<l clearinghouses) 

• models for providing access to and disseminating data and information 

Proposal 

We are applying for a grant to support a planning process to determine how to develop the most effective and 
efficient data resource on Jewish educational matters for the North American Jewish community. 

Areas of inquiry: 

• identification of potential users 

• inventory of potential user's data and information needs and desires 

• collection and review of existing models for collecting data and information 

• collection and review of existing models for organing and analyzing data and information 



•  collection and review o f existing models for providing access to and dissem inating data and 
inform ation

Based on analyses of results o f inquiry, will proposed model for N orth Am erican Jewish Education D atabase 

Timetable

Envision six m onth process.

M onth 1-2 Identification of potential users and inventory o f their data and inform ation needs
and desires

M onth 3-4 Collection and review o f existing com parable databases and clearinghouses

M onth 5-6 D evelopm ent of proposed model for N orth Am erican Jewish Education D atabase

StafT

D irector of Research, JESN A  
D irector of Research, JCC Association 
Research Intern

• collection and review of existing models for providing access to and disseminating data and 
information 

Based on analyses of results of inquiry, will proposed model for North American Jewish Educati()n Database 

Timetable 

Envision six month process. 

Month 1-2 

Month 3-4 

Month 5-6 

Staff 

Identification of potential users and inventory of their data and information needs 
and desires 

Collection and review of existing comparable databases and clearinghouses 

Development of proposed mo<lcl for North American Jewish Education Database 

Director of Research, JESNA 
Director of Research, JCC Association 
Research Intern 



PARTIAL LISTING OF TOPICAL AREAS AND PRO JECTS FOR 
NORTH AMERICAN JEW ISH EDUCATION DATABASE

Educational Institu tions and Settings

1. Systematic, coordinated method for updating enum eration and listings of formal Jewish education
providers, including inform ation on ideological sponsorship, age/grade levels served, contact hours/days 
per week

a. Early Childhood
b. Daycare
c. Supplem entary Pre-Bar/Bat Mitzvah
d. Supplem entary Post-Bar/Bat Mitzvah
e. Day Elem entary
f. Day Secondary
g. Special Education
h. (Family Education)
i. Institutions o f Jewish H igher Learning (including program s for training Jewish educators)
j. Adult C ontinuing Education
k. College and University Jewish Studies Programs

2. Systematic, coordinated m ethod for updating enum eration and listings o f inform al Jewish education
providers, including inform ation on ideological sponsorship, are/grade levels served.

a. Camps
b. Israel Experience Programs
c. (Family Education)
d. ???

3. O rganizational structure

Students

1. Systematic, coordinated m ethod for conducting enrollm ent census for form al Jewish education
including:

a. Overall enrollm ent figures
b. Enrollm ent by educational setting
c. Breakdowns for at-risk subpopulations (e.g., children o f divorce, children o f interm arriage,

new Americans)
d. Capability to  break down figures according to a variety o f variables (grade levels, setting,

ideology, com parisons between specific com m unities, etc.)

2. Systematic, coordinated m ethod for conducting enrollm ent census for inform al Jewish education
including:

a. Overall enrollm ent figures
b. Enrollm ent by educational setting
c. Breakdowns for at-risk subpopulations (e.g., children of divorce, children o f interm arriage,

new Americans)

PARTIAL LISTING OF TOPICAL AHF.AS AND PIW.mcrs Fon 
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Educational Institutions and Settings 
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2. Systematic, coordinated method for updating enumeration and listings of informal Jewish education 
providers, including information on ideological sponsorship, are/grade levels served. 
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including: 

a. Overall enrollment figures 
b. Enrollment by educational selling 
c. Breakdowns for at-risk subpopulations (e.g., children of divorce, children of intermarriage, 

new Americans) 
d. capability to break down figures according to a variety of variables (grade levels, setting, 

ideology, comparisons between specific communities, etc.) 

2. Systematic, coordinated method for conducting enrollment census for informal Jewish education 
including: 

a. Overall enrollment figures 
b. Enrollment by educational selling 
c. Breakdowns for at-risk subpopulations (e.g., children of divorce, children of intermarriage, 

new Americans) 



3. Analysis o f enrollm ent trends (including longitudinal patterns, relationships to  general dem ographic 
trends, etc.)

4. Student recruitm ent

5. Student retention (especially post Bar/Bat Mitzvah, tracking from one type o f educational setting to 
another)

Educators

1. Senior educators (C entral Agencies for Jewish Education)

a. Census
b. Educational Background and Qualifications
c. Job Descriptions
d. Salaries and Benefits
e. Personnel Register
f. C areer tracking
g• Staff developm ent
h. Job satisfaction

2. Senior educators (Schools)

a. Census
b. Educational Background and Qualifications
c. Job Descriptions
d. Salaries and Benefits
e. Personnel Register
f. C areer tracking
g. Staff developm ent
h. Job satisfaction
i. Supervisory practices

3. Teachers

a. Census
b. Educational background and qualifications
c. Job descriptions
d. Salaries and benefits
e. Personnel register
f. C areer tracking
g. Staff developm ent
h. R ecruitm ent
i. Pre-service training
j. R etention
h. Job satisfaction
i. Turn-over rates
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2. Tuition and fees

3. Federation allocations to Jewish education (am ounts and policies)

4. New sources for funding Jewish education

5. Financial aid and scholarships in Jewish educational settings
a. Policies and practices
b. C learinghouse o f available sources for financial aid and scholarships (particularly for higher 

education)

6. Per pupil costs in various settings 

Governance

1. By-laws and mission statem ents

2. Board make-up

3. Roles and responsibilities of each of the stakeholder groups (self-perceptions as well as perceptions 
o f o ther groups)

4. R elationships (school/central agency/federation/denom inational organization)

5. Experiences in community-wide planning for Jewish education

6. Experiences in school-based planning for Jewish education

learning Programs and Curricula

For each type o f institution o r program:

1. Educational goals and objectives

2. Structural and content analyses o f school programs and curricula

3. C learinghouse of written curricula in various areas (e.g., Hebrew, Bible, Custom s and Cerem onies, 
Theology, Jewish History, Israel, Jewish Civics, Arts and C ulture, etc.)

4. Program  effectiveness (see evaluation)

5. C learinghouse o f descriptions o f exemplary programs on class-, school-, and community-wide basis 

Materials and Resources

1. C learinghouse of Jewish educational m aterials and resources through the full range o f m edia available

2. Clearinghouse (and archives) o f Jewish educational research (sim ilar to  ER IC )

2. Tuition ancl fees 

3. Federation allocations 10 Jewish education (amounts and policies) 

4. New sources for funding Jewish education 

5. Financial aid and scholarships i·n Jewish educational seuings 
a. Policies and practices 
b. Clearinghouse of available sources for financia l aid and scholarships (particularly for higher 

education) 

6. Per pupil costs in various settings 

Governance 
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2. Board make-up 

3. Roles and responsihililies of each of the stakeholder groups (self-perceptions as well as perceptions 
of other groups) 

4. Relationships (school/central agency/federation/denominational organization) 

5. Experiences in community-wide planning for Jewish educat ion 

6. Experiences in school-based planning for Jewish education 

Learning Programs and Curricula 

For each type of institution or program: 

I. Educational goals and objectives 

2. Structural and content analyses of school programs and curricula 

3. Clearinghouse of written curricula in various areas (e.g., Hebrew, Bible, Customs and Ceremonies, 
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Evaluation and Assessment

1. Clearinghouse o f evaluation and assessment instrum ents and m ethods

2. Student achievem ent and/or o ther appropriate outcom es for each type o f educational program  (long-
term  effects and short-term  outcom es)

3. Student attitudes (including m otivations for enrolling, expectations, satisfaction)

4. Parental attitudes (including motivations for enrolling students, expectations, satisfaction)

5. E ducator attitudes (including perceptions of student and parental m otivation, expectations, satisfaction
with student perform ance)

6. Curriculum  evaluation

7. Program evaluation

8. R elationship between Jewish education and aspects of Jewish identity 

O ther

1. Central Agencies for Jewish Education (structures, functions and services, governance, staff, budget,
effectiveness, etc.)

Evaluation and Assessment 

l. Clearinghouse of evaluation and assessment instruments and methods 
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4. Parental attitudes (including motivatio ns for enrolling students, expectations, satisfaction) 

5. Educator at1itudes (including perceptions of student and parental motivation, expectatio ns, satisfaction 
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6. Curriculum evaluation 

7. Program evaluation 

8. Relationship between Jewish education and aspects of Jewish identity 

Other 

1. Central Agencies for Jewish Educatio n (structures, functions and services, governance, staff, budget, 
effectiveness, etc.) 



October 24, 1991

Dear Seymour,

Re: The CIJE —  Review of the Assignment

Following our conversation yesterday, I put down in writing 
(project management format) a detailed account of what needs to 
be done for tne CIJE. It is of course nothing more than a basis 
for discussion, but here are my preliminary thoughts.

1. On the continuum from defining the strategies, content and 
plans to guiding the work of others, to managing the daily 
affairs of the CIJE, to force-managing implementation —  we have 
neglected most the first step —  strategies, content and plans. 
What is involved?

2. The developing, detailing, explaining, concretizing of the 
recommendations of the Commission is a step required, whoever 
directs the project, if implementation is to be coherent. No 
director or chief educational officer could undertake the mammoth 
assignment without having the vision laid out with sufficient 
clarity that they could understand the "what" and the "how." This 
might be in fact the single most important enabling factor 
towards implementation. In fact, it is well possible that when 
the recommendations are explained most of our problems might be 
significantly reduced, some even resolved.

3. Undertaking the assignment will probably require a major 
investment of time over the next several months. Possibly it will 
lead to a much lessened load after that and to a smoother 
implementation process.
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1. ongoxiiy, ^

3. Monitoring of assignments 

b. Quality Control

1. Correction of all documents

2.Advice on meetings

3.Approval of proposals and budgets 

c. Specific Assignments

1. Campers

2. Ongoing administrative assignments

a.e.g. letters

. WRITE JANUARY 16 REPORT

, IMPLEMENTATION

a. Select Lead Comunities

b. Launch Lead Communities (all elements)

c. Community Mobilitzation

1. Recruit Lay Leaders (national)

2. Recruit Foundations

3. Develop funding

4. Public Relations 

etc...

d.Building the Profession 

i. Training

a>Work with Training Institutions 

1>JTSA 

2> HUCA 

3>YU 

4>JCCA
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Brandeis University
Philip W. Lown Benjamin S. Hornstein 617 -736-2990
School of Program  in Jewish FAX: 617-736-2070
Near Eastern and Com m unal Service
Judaic Studies W altham, Massachusetts

02254-9110

12/22/91

Dr. Barry Holtz 
Melton Research Center 
3 08 0 Broadway 
New York, N.Y. 10027

Dear Barry:

Following our recent phone conversation I want to use this 

letter for two purposes: to review the criteria for describing 

the good synagogue school that appeared in my Commission paper 

and to reflect from my current perspective on those criteria.On 

the basis of my further research and presentation of these ideas 

in several forum of educators and rabbis, I have a better sense 

of the complexity of ,'best practice״ within the "good synagogue 

school."

I find it useful to think of four relationships as being key 

to describing the good synagogue school:

(l)the relationship between the synagogue leadership and the 

school,(2) the school leadership and the teachers, (3) the 

teachers and the students, (4) the synagogue/school and the 

parents. Each relationship is both mutual and complex, but taken 

as a whole I believe they define the health of the educational 

enterprise. This model may allow one to study a given synagogue 

and its school to assess points of strength and weakness in the 

whole system.

Brandeis University 
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1. The Relationship Between the Svnaaoue and School

My continued research and especially my presentation of 

these ideas to educators and rabbis has strengthened the original 

hypothesis that to understand how the supplementary school

operates, look first to its location within the host 

congregation. What my first informants told me has been repeated 

many times: education in the synagogue always goes on within the \ 

context of the congregational politic; the rabbi is one party 

with political influence; the synagogue lay leaders are more 

likely to place the educational agenda at the top of their 

priority list if the rabbi strongly and effectively pushes that 

agenda. The rabbi alone cannot make the support happen, but when 

the support is potentially there in the lay body, the rabbi can 

make the difference as to how high a priority it consistently 

remains on the congregational agenda.

This early formulation of mine has undergone two basic 

revisions in more recent thinking. First I underestimated how 

volatile support for the school's agenda can be within the 

congregation. Second, I underestimated how active a role the 

school principal may play within the congregational politic.

There are so many factors that play in a given congregation 

as to how the school's agenda or budget will fare. It is 

simplistic to think of a congregation as being ״supportive" or 

"non-supportive" of the educational agenda. One has to look at 

the demographic and the economic pictures, the committee system
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within the congregation, the role of parents and the relative 

influence of day schools within the area. There can be a 

economically-strong congregation in which parents of school age

children are powerful players in the leadership, but where there 

is a split between day and supplementary school parents. There 

can be a congregation to which day school education is 

irrelevant, but where influential parents simply do not 

understand why their children need 3 days a week of Jewish 

education. In each of these cases there needs to be an articulate

and politically-active voice that can effectively make the case 

for the supplementary school.

I assumed that voice had to be the rabbi's. While I still 

believe his voice is crucial - with more to add below - I now see 

the principal can also be a significant player. The principal may 

choose to work through the rabbi and the school committee, but 

to know the ropes if the support is to materialize. I 

learned that the new or politically inexperienced principal 

is at a major disadvantage if she cannot call upon established 

relationships with key leaders in the congregation at times when

the school needs friendly advice and support.

But this current formulation errs too much on the side of 

practicality. If synagogues are eternally rife with politics, 

they remain symbolically sensitive institutions. I have seen one

principal who worked very closely with an impressive school 

committee to teach the members - who were mostly parents - the

symbolic value of Hebrew to both the school curriculum and the
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synagogue service. Sure he did it to gain their political 

support, but the relationship between educator and parents had a 

highly spiritual side to it. He was their teacher as well as 

their comrade-in-arms.

Sara Lee put this very beautifully in a conversation. " You 

need a cultural leadership [in the synagogue] that rehearses the 

central values through myth and ritual.יי Here the clergy re-enter 

the picture. They need do more than offer their political support 

to the school. They need to find ways to make Jewish learning 

central to the mission of the synagogue. That involves adult and 

family education, the use of services for educational purpose, 

the symbolic and actual invovlement of the clergy in the 

children's education, and the creation of rituals for honoring 

both the teachers and students of Torah. I could write a whole 

megillah on this topic alone, but will end by saying that the 

location of the school in the synagogue has much to do with the 

place of Jewish study in the congregational value system. It is 

much harder to sell the value of guality Jewish education to an 

adult congregation that has not itself had the experience of 

learning Torah from a devoted and valued teacher.

The Relationship between the Principal and Teachers

 No matter how supportive the rabbi is, without a principal ״

to make it happen, the school will fall flat," Joy Wasserman told 

me at the CAJE consultation in Cleveland. I've come to see that 

she is right.
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As the only full-time educator on the synagogue staff, the 

school principal plays a host of crucial roles that I cannot here 

enumerate. Rather, I wish to focus on one role - articulator of 

the schooljs mission - that Sara Lightfoot writes about and Gail 

Dorph emphasized at that same CAJE consultation.

Lightfoot made me aware that in some schools the leadership 

is rather continually articulating the mission of the school in 

ways that provide direction to all involved. I had never fully 

realized how helpful that can be and how disorienting it can be 

when no one is really quite sure what the mission of the 

school(or synagogue) is about and hence what the staff and 

students are supposed to be accomplishing.

Schoem's study is a very painful case of where the 

articulated mission bears little relation to the reality of the 

school. "The Jewish way of life" functioned at that school as an 

empty slogan reminiscient of the domino theory during the war in 

Vietnam. No wonder both staff and students in the school w<^ndered 

about in a half-dazed state. They literally did not know why they 

were there and what they were meant to accomplish while there.

Early on I realized that the synagogue schools I was

studying stood in stark contrast to Schoem's case. In
it

interviewing the two respective principals, iF was clear each had

a vision of what Jewish education meant in that synagogue and 

school. It was a vision deeply shared with the senior rabbi. As I 

began observing I could tell the vision informed daily practice. 

Teachers would come to the principal with a problem and receive

I 
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answers that felt coherent. "Oh, yea, now I remember how we 

handle this here and why we do it this way.״ Students and 

parents would receive simlarly coherent messages and, quite 

crucially, so would the board and school committee so they too

could remind themselves "why we do it this way." (That comes in 

very handy at budget hearings when there is a proposal to make 

cuts and everyone needs to be reminded of basic directions and 

rationale.)

Teachers in these schools are almost all part-timers who are 

not insiders to the congregation. They come from a myriad of 

backgrounds and with quite diverse ideas as to what Judaism and 

Jewish education are about. Whatever their pedagogic skill level, 

they need to look to one central address for direction, for 

answers to the basic questions, " how do we do things here" and 

"why." The principal has to answer the first; the clergy can 

help with the second.

The principal's answer is never purely theoretical or 

ideological. Sure, it is very helpful in Rosenak's terms for 

there to be an articulated theology of religious education. But 

as Gail Dorph pointed out, the answer is most helpfully put in 

curricular and pedagogical terms. "This is how we teach humash or 

pesach." "This is how we respond to this parental request or that 

student behavior." And the optimal learning time for teachers is 

not at the initial orientation meeting, but after the rough class 

or difficult conversation when the teacher feels bewildered and 

in need of immediate direction. The calm voice of experience and
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in need of immediate direction. The calm voice of experience and 



direction is then truly valued.

But what struck me in the two schools is how often the basic 

mission was reiterated in different public forms. A few concrete

examples will illustrate the point. At the temple where mastery

of synagogue or siddur Hebrew was stressed, a group of parents

studied on Sunday mornings how to read tefillot in Hebrew. When 

they achieved enough proficiency to read aloud in public, the 

principal organized a short service for that grade of children in

which the several parents led the service in Hebrew. When the 

service was complete, the principle gave each parent a 

certificate and called up the parent's child to thank him or her 

for having helped the parent to reach this milestone achievement

At the temple where Melton Hebrew was taught, the 7th 

graders put on a short play in Hebrew for all lower grades on the 

last day of school. The play wasn't of high quality, but the kids 

loved it and all the clergy came to view it. The principal stood 

up after to tell the younger children that they too would reach 

the point of Hebrew proficiency where they could put on a play. 

Then he asked them to all thank the teachers who had worked so 

hard to offer them this gift of Hebrew.

If these celebratory moments stood in isolation they could 

be viewed as empty gestures. But I experienced them along with 

the members of the schools as epiphanal moments when what 

everyone understood to be the central values were being enacted. 

They were also communal moments when students, teachers, parents, 

principal and clergy were drawn into closer embrace around the
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articulated mission of the school.

The Relationship of the Teachers to the Students

Lightfoot, in her descriptions of the good high schools, is

very helpful in pointing out what psychologists call the

parallelism in relationships. I have adapted^insight^hat) for 

this context. How the rabbi and lay leadership treat the 

principal has its parallel in how the principal treats the

teachers, and how the principal treats the teachers has its 

parallel in how the teachers treat the students.

While there are always exceptions to be noted, I was struck 

ever and again in the schools I studied -in stark contrast to 

what Schoem reports - that the principals' feeling well supported 

and respected by the rabbi paralleled how they treated their 

teachers. In turn that style of relating tended to carry over 

into the classroom where the children were treated with alot of 

respect. I rarely witnessed either the shouting at or browbeating 

of students that in the past I so often witnessed in Hebrew 

schools. That was not tolerated as acceptible behavior. Sure, 

there were behavioral problems and teachers got angry and raised 

their voices. But that was not the norm, and the norm creates a 

very different atmosphere for learning. I never left these

schools with a headache or that sinking feeling that I had just

witnessed a child being humiliated by an adult or a teacher 

overwhelmed by a barnyard of out-of-control children.

I did see classes that did not work, teachers who lost
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pedagogic control and students who misbehaved. But here is the

crucial difference: in these schools the principal or lead

teachers were on top of the situation and were almost immediately 

available to help out the weaker teacher whose class was 

faltering. Teachers were not abandoned to the terrors of an out- 

of control class and students were not left to act out their 

boredom. Help was only minutes away. It might mean the principal

walked into the class to settle everyone down to be followed with 

sessions with the teacher on how to deal with the problems that 

had arisen. The working assumption was clear: we are in this 

together and the more effectively we can structure the children's 

learning experience, the more focused their behavior will become.

I also witnessed many more classes where the teacher was in 

pedagogical control, the students were involved in their learning 

and the principal or lead teacher entered to observe and comment, 

but not discipline. There were vast differences in how 

experienced and skillful different teachers were, but in speaking 

to the teachers, they often cited the factors of support, 

supervision and curriculum in explaining their own effectiveness.

1. Support - The teachers knew -because they were told in

many different ways- that what they were doing was valued by the

congregation. They felt appreciated, but also supported by

parents who cared, the principal who helped out in many ways and

fellow-teachers who shared advice and resources. Ceremonies 

honoring teachers were an extra- nice form of support and 

appreciation.
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2. Supervision - No teacher went unsupervised. In both

schools the principal or lead teachers would move from class to 

class observing and then commenting. In addition, both schools 

offered after-school group and individual supervision sessions in

which much training and resource-development occured. There were 

also teacher meetings devoted to reviewing curricular and 

behavioral issues.

3. Curriculum - Teachers appreciated help in making 

curricular decisions and implementing them. In the case of a

well-organized curriculum, like Melton Hebre he teachers spoke 

favorably of the training they received ״־״and the organization that 

the curriculum offered. Yet they often innovated within that 

structure. In cases where they were teaching subjects that were 

not so curricularized, they appreciated the principal's offering 

of a good textbook or other teaching devices. They also looked to 

one another to help with the devising of lesson plans and more 

creative teaching methods. In one school a fair amount of team - 

teaching developed among teachers within the same grade level.

The results for student learning were fairly predictable. 

The best learning I saw took place in those classes where there 

were experienced and well-trained teachers working in innovative 

ways with a structured curriculum. One rabbi captured the 

children's attitude best when he said in their names: " I don't 

mind coming to Hebrew school; what I can't stand is when you 

waste my time." Some parents reported to me that their children 

were happiest when they felt they were really learning something
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concrete in school. Hence they liked Hebrew best because they

could see tangible progress in their own learning.

But those observations miss one a crucial point that I 

picked up in my study. The children cannot sustain on either 

Sunday mornings or weekday afternoons whole periods of time in 

which they singularly focus on Hebrew or Bible. What the more 

successful teachers do is quite predictably alternate the more

cognitively-demanding time with lighter, more experiential 

exercises. The teachers come armed with learning games that they 

pull out when they feel the students attention has wandered. Or 

they devise skits or story-telling opportunities. Both schools 

used music and art very successfully as down-times between more 

pressured times. What the alteration allowed is for the learning 

to continue in more fun ways so that the children did not 

experience much of the twin evils - boredom or wasted time.

The Relationship between the School and the Parents

So much has already been written about the alienation of the 

home from the school and the need for programs to draw parents 

into the school's orbit that I will repeat none of it here. My 

research confirmed my initial belief that while family education 

programs will not turn assimilated parents into baale teshuva , 

they will, when successfully run, attract a fair percentage of 

the parents to come on a regular basis - perhaps every two or 

four weeks - to learn more about themselves as Jews and what 

their children are learning in school.
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What I had not before realized is the potential feedback 

loop between family education and congregational support for the 

school. Many parents join the synagogue when they enroll their 

child in the school. Their main contact with the synagogue is 

through the school. They may come for High holidays, but 

otherwise are non-participating members.

When the school attracts the parents into the building for 

family education, there is a real potential to develop 

relationships with the synagogue. If the rabbis are involved, 

they meet and get to know one another. If the synagogue sponsors 

havurot, the parents are candidates to join. Some become 

interested in involvement with the school commitee or PTA. If the 

synagogue has Shabbat services for families, they tend to come.

In short their involvement in the synagogue begins to grow. 

As more active members, they begin to have more say in the 

congregational politic and give voice to parental perspectives.

The synagogue leadership may be grateful to the school for this 

increased participation of these members. But perhaps even more 

important, the adult study of Torah grows appreciably within the 

congregation. Perhaps the greatest contribution of family 

education, when done seriously, is that it may mark a change in 

the congregational culture in which people come to realize that

one powerful way to draw people into the synagogue is to offer 

them educational programs that speak directly to their current 

needs as parents. Who knows - they may even start to study one of 

Barry Holtz' recent volumes?
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In summary I am suggesting that these four "relationships״ 

when taken together offer us a potential guide to assessing the 

goodness of a synagogue school. I think the good school may have 

to have all four in place to be deserving of that designation.

I hope these reflections prove helpful.

With best wishes,

Joe Reimer
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Agenda 
CIJE Teleconference 

Fri., Jan 3, 1992 7:30 ־ a.m.

Participants: Jerusalem ■ SF, AH; Cleve. ■ SHH, AGK, VFL; Rockville - SE

Assignment

I. Review minutes of 12/11/91 VFL

II. Review assignments of 12/11/1ל VPL

III. Relations with CRB AH

IV. Status of mailings on Lead Communities SHH

A. By the time of telecon, drafts should have been
sent to SPAs,

B. Date for mailing to Board members

V. Meetings SHH

A. Senior Policy Advisors • 1/7/92

1. Review Agenda

2. Do we need an advance meeting with JU? Via telecon?

B. Annual Meeting - 1/16/92 9:30 ־ am to 1:00 pm

1. Attendance (Up-to-date list will be sent on 1/2) VFL

2. Status of annual report SHH

3. Presentation of Lipset's work (Current plan)

a. Introduce through slide presentation ־ AH? SE? MK?

b. Distribute executive summary ־ at conclusion?

c. Lipset responds to questions

d. Do we make full report available on request?

4. Lead Communities presentation - by whom?

5. Are we mailing anything in advance?
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Luncheon 1:00 * 12:00 ־

1. We have separate space reserved for luncheon of funders. 
Is lc on?

2. Funder lunch invitation list:

David Hirschhorn 
Ludwig Jesselson 
Mark Lainer 
Matt Maryles

A  M a i  4� /-VT-t

Lester Pollack

Bill Berman 
Charles Bronfman 
Maurice Corson 
Max Fisher
Q ir lty  Ooo< lm »n

Neil Greenbaum 
Tim Hausdorff

3. Which staff should participate?

4, Any advance preparations necessary? 

Board Meeting - 1:15 - 4:00

1. What is mailed in advance? When?

a. Lead Communities drafts

b. Gamoran proposal, without budget?

c. Summary of Aron and Holtz work? [or distribute at mtg.]

d. Cover letter * simple letter of transmittal?

2. Review meeting agenda

a. Should reports on Best Practices, Research, & 
Monitoring come before presentation on Lead 
Communities for context?

b, Will there be an update on the director search?

3. Plan camper contacts

Ideally, every board member should be called between 
mailing of background papers and meeting. How can we 
come as close to the ideal as possible?

At minimum, counselors should come to 1/15 preplan with 
issues/concerns raised in conversation for which we should 
be prepared on 1/16. At best, we'll have written summaries 
before then.
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DRAFT

AGENDA

Senior Policy Advisors

Tuesday, January 7, 1992 
1:30 to 4:30 P.M.

I, Welcome and introductory remarks (5 min.) SRE

II. Report on CIJE (10 min. + 5 for questions) SHH

III. ?Report on Best Practices (10 min.) BWH

IV. Presentation on Lead Communities (30 min.) JU

V. Discussion (90 min.) SHH

VI. Report on Research Project; Monitoring, SRE
Evaluation and Feedback (15 min.)

VII. Good and Welfare

Materials for distribution at meeting: Agenda, duplicate copies of Lead 
Communities materials, updated roster of advisors
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12/19/91

Council for Initiatives in Jewish Education

Board of Directors and Annual Meeting

January 16, 1991 
9:30 AM ■ 4:00 PM

Tentative AGENDA

I. Annual Meeting

כ0 * 2-0 . 9  , O O - X'irc- r 9 f * o־ o k m v n t < ׳

10:00 Welcome and Introductions MLM

Annual Report SHH ־ 10:45 - 10:15

?Report on analysis of CJF demographic Lipset ־ 11:15- 10:45
study; implications for Jewish education

Discussion MLM - ־ 11:40 11:15

11:40 - 12:00 - Status report on Lead Communities CRB7/SRE/SHH

II. Luncheon 12:00 - 1:00

III. Board Meeting 1:15 - 4:00

1:15 Welcome and Introductions MLM

[We should carefully plan camper contacts 30 board members are ready 
to respond to reports and make decisions, where called for.]

1:20 - 1:40 - Presentation on Lead Communities JU

- process for recruitment & selection: decision

- substance and procedure issues

Discussion MLM ־ 2:15 - 1:40

* comments; probable time for community advocacy

2:15 - 3:15 - Reports on Projects: Best Practices,
Research, Monitoring and evaluation 

Who presents reports? Equal time for each?
[Do we need an hour for reports on projects? Maybe use more for Lead C. disc.]

3:15 - 3:25 - Search Committee Report MLM
[If ready.]

3:25 - 3:50 - Good and Welfare HLM

3:50 * D'var Torah Who?

4:00 Adj ourn
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N e lv in  Herians  

Lester Po l lack  

Charles Ratner 

Esther Leah R i t i

Ismar Schorsch  
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Maurice Corson HLZ TP 12/9

Irwin F ie ld  SRE

Hut F ish er HLZ TP

C h a rle s  Goodman HLZ TP
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Arthur Green SRE 10/25

H e ll Greenbaun SRE TP
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David H irschhom  SF TP 10/10

Ludwig Jesselson All TP
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Heur ice Corsoo MLZ IP l2/9 Matthew Maryles 

Ir-win Field SRE Florence Mel too 

!lax Fisher HLZ IP Melvin Herians 

0111 r I es Goochan HLZ TP Lester Pol I aclc. 

Alf red Ciottsdiol k SF TP Charles Ratner 
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D lhOCIIOs llausdorff SRE TP 12/6 Isadore l1o1ersky r 
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G) 
m 

(SJ 
Ludwig Jesselson All IP 

""" 
* * TP = Tap Prfority 



Date: Sun, 15 Dec 1991 12:54 CDT
From: <GAMORAN@WISCSSC>
Subject: next message
To: MANDEL@HUJIVMS
Original_To: ANNETTE

The next two messages contain, first, a position 
announcement, and second, a job description, for the Chief 
Field Researcher position. I'd be grateful for any comments
you may have on these documents.

To spread the word, I thought I'd send these announcements to 
people in academia in all sorts of relevant fields, asking
them for names of likely candidates. Also I thought of 
placing an ad in the Chronicle of Higher Education, which is 
the main location for job announcements in education.
Can you suggest other means of dissemination? After the lead 
communities are selected we can recruit more intensively in 
those communities.
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announcement, and second, a job description, for the Chief 
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you may have on these documents . 

To spread the word, I thought I'd send these announcements to 
people in academia in all sorts of relevant fields, asking 
them for names of likely candidates. Also I thought of 
placing an ad in the Chronicle of Higher Education, which is 
the main location for job announcements in education . 
Can you suggest other means of dissemination? After the lead 
communities are selected we can recruit more intensively in 
those communities. 



Date: Sun, 15 Dec 1991 12:54 CDT
From: <GAMORAN@WISCSSC>
Subject: messages
To: MANDELgHUJIVMS
Original To: ANNETTE

I meant to add, please let me know if you receive these 
messages.

Date: Sun, 15 Dec 1991 12 : 54 CDT 
From: <GAMORAN@WISCSSC> 
Subject: messages 
To: MANDEL@HUJIVMS 
Original_ To: ANNETTE 

I meant to add, please let me know if you receive these 
messages. 
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Date: Sun, 15 Dec 1991 12:55 CDT
From: <GAMORAN@WISCSSC>
Subject: job announcement for Chief Field Researcher (draft)
To: MANDEL@HUJIVMS
Original_To: ANNETTE

DRAFT —  DECEMBER 1991

POSITION ANNOUNCEMENT
COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

CHIEF FIELD RESEARCHER

The Council for Initiatives in Jewish Education (CIJE) is 
seeking a Chief Field Researcher to carry out and coordinate 
fieldwork as part of a large-scale effort to improve Jewish 
education in North America.
Responsibilities: The Chief Field Researcher (CFR) will work 
with the Director of the Evaluation Project to design and 
implement a system of monitoring, evaluation, and feedback 
for "lead communities,״ demonstration sites for the 
improvement of Jewish education. The CFR will implement the 
system in one community, and will train, coordinate, and 
supervise a team of field researchers situated in three or
four additional lead communities.
Requirements: Strong academic background in education or 
related discipline (e.g., sociology, anthropology, 
psychology); extensive fieldwork experience; outstanding 
written and oral communication skills; leadership ability and 
experience; ability to work as part of a team. Knowledge of 
Jewish education preferred but not required.
Salary and benefits competitive and commensurate with 
experience and ability.
Starting date: June 1, 1992.
To apply: Send letter of application, resume (including names 
of references), and writing sample to:

Professor Adam Gamoran 
CIJE Evaluation Project 
Department of Sociology 
1180 Observatory Dr.
Madison, WI 53706

Further details on the project and the position are 
available.

Date: Sun, 15 Dec 1991 12:55 CDT 
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Subject: job announcement for Chief Field Researcher (draft) 
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POSITION ANNOUNCEMENT 
COUNCIL FOR INITIATIVES IN JEWISH EDUCATION 

CHIEF FIELD RESEARCHER 

The Council for Initiatives in Jewish Education (CIJE) is 
seeking a Chief Field Researcher to carry out and coordinate 
fieldwork as part of a large-scale effort to improve Jewish 
education in North America. 
Responsibilities: The Chief Field Researcher (CFR) will work 
with the Director of the Evaluation Project to design and 
implement a system of monitoring, evaluation, and feedback 
for "lead communities," demonstration sites for the 
improvement of Jewish education. The CFR will implement the 
system in one community, and will train, coordinate, and 
supervise a team of field researchers situated in three or 
four additional lead communities. 
Requirements: Strong academic background in education or 
related discipline (e.g., sociology, anthropology, 
psychology); extensive fieldwork experience; outstanding 
written and oral communication skills; leadership ability and 
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experience and ability. 
Starting date: June 1, 1992. 
To apply: Send letter of application, resume (including names 
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Professor Adam Gamoran 
CIJE Evaluation Project 
Department of Sociology 
1180 Observatory Dr. 
Madison, WI 53706 

Further details on the project and the position are 
available. 
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Date: Sun, 15 Dec 1991 12:55 CDT
From: <GAMORAN@WISCSSC>
Subject: job description (draft)
To: MANDEL@HUJIVMS
Original_To: ANNETTE

DRAFT —  DECEMBER 1991

POSITION DESCRIPTION FOR CHIEF FIELD RESEARCHER

The Council for Initiatives in Jewish Education (CIJE) is 
seeking a Chief Field Researcher to carry out and coordinate 
fieldwork for a major new study of efforts to improve Jewish 
education in North America.
Background In response to A Time to Act, the report of the 
Commission on Jewish Education in North America, the CIJE is 
establishing approximately four "lead communities," centers ל 
of innovation in Jewish education, which will incorporate our 
best knowledge and efforts towards success in educating Jews
in varied settings. At the same time, the CIJE will engage a 
team of field researchers, probably one for each site, to 
provide monitoring, feedback, and evaluation, both as an aid 
to ongoing efforts in the lead communities and to inform 
subseguent educational policy decisions throughout North 
American Jewry.

Responsibilities
The Chief Field Researcher (CFR) will lead the team of field 
researchers. S/he will report to the CIJE's director of 
monitoring, evaluation, and feedback, and will be guided by a 
national advisory board. The CFR's staff will consist of 
about four other (probably half-time) field researchers and a 
part-time administrative assistant. The CFR is a full-time 
position.

Preparation and training. Initially, the CFR will work with 
the CIJE's director of evaluationfand director of planning]to 
design a detailed system of monitoring, evaluation, and 
feedback in lead communities. The system will address issues 
of what data will be collected, who will be interviewed, the 
scheduling and format of interviews, reporting reguirements 
for the project, and so on. Subseguently, the CFR will train 
the other field researchers to implement the system.

Field research in lead communities. The CFR will carry out 
fieldwork him/herself in one of the lead communities. In 
addition, s/he will coordinate fieldwork among all the lead 
communities. This will presumably involve frequent 
communication among the fieldworkers, as well as quarterly 
meetings to sort out
common concerns and issues, and to draw implications that
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POSITION DESCRIPTION FOR CHIEF FIELD RESEARCHER 

The Council for Initiatives in Jewish Education (CIJE) is 
seeking a Chief Field Researcher to carry out and coordinate 
fieldwork for a major new study of efforts to improve Jewish 
education in North America. 
Background In response to A Time to Act, the report of the 
Commission on Jewish Education in North America, the CIJE is 
establishing approximately four II lead communities, 11 centers :'.) - ) 
of innovation in Jewish education, which will incorporate our 
best knowledge and efforts towards success in educating Jews 
in varied settings. At the same time, the CIJE will engage a 
team of field researchers, probably one for each site, to 
provide monitoring, feedback , and evaluation , both as an aid 
to ongoing efforts in the lead communities and to inform 
subsequent educational policy decisions throughout North 
American Jewry. 

Responsibilities 
The Chief Field Researcher {CFR) will lead the team of field 
researchers. S/he will report to the CIJE's director of 
monitoring, evaluation, and feedback, and will be guided by a 
national advisory board. The CFR's staff will consist of 
about four other (probably half-time) field researchers and a 
part-time administrative assistant. The CFR is a full-time 
position . 

Preparation and training . Initially, the CFR will work with 
the CIJE ' s director of evaluation~nd director of plannini]to 
design a detailed system of monitoring, evaluation, and 
feedback in lead communities. The system will address issues 
of what data will be collected, who will be interviewed, the 
scheduling and format of interviews, reporting requirements 
for the project, and so on. Subsequently, the CFR will train 
the other field researchers to implement the system. 

Field research in lead communities. The CFR will carry out 
fieldwork him/herself in one of the lead communities. In 
addition, s/he will coordinate fieldwork among all the lead 
communities. This will presumably involve frequent 
communication among the fieldworkers, as well as quarterly 
meetings to sort out 
common concerns and issues, and to draw implications that 



�5V

arise from the synthesis of evidence from the four or five 
communities.

Reporting reguirements. Each field researcher will be 
responsible for reports at no less than guarterly intervals. 
Many of the quarterly reports will likely be informal briefs
intended to provide constructive feedback to members of the 
lead communities who are administering Jewish educational 
programs. At least once a year, however, the report will be 
a formal document presented to the CIJE as part of an overall 
monitoring and evaluation process. The CFR will assist the 
other field researchers in preparing their reports, as 
needed. The director of evaluation will also work with the
field researchers in preparing reports.

Replication of community self-study. Each lead community 
will be conducting a self-study as part of the application 
process. In the second year (and in subsequent years) of the
project, the field researchers will provide assistance as
needed to see that the self-study is replicated.

Supervision of reflective practitioners. In each lead
community, two or more reflective practitioners— local 
teachers or administrators— will be commissioned to reflect 
on and write about their own educational efforts. The field 
researchers, under the guidance of the chief field 
researcher, will supervise and advise these reflective 
practitioners.

Performance appraisals. The CFR will carry out annual 
reviews of the performance of the other field researchers.
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Replication of community self-study. Each lead community 
will be conducting a self - s t udy as part of the application 
process. In the second year (and in subsequent years) of the 
project, the fie l d researchers will provide assistance as 
needed to see that the self-study is replicated. 
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(Tempof̂ iv Addreii)

December 4, 1991

Dear Colleagues:

I am pleased to report to you that in the several months since our 
last meeting, the Council for Initiatives in Jewish Education has 
made significant progress towards the implementation of our agenda.

The next meeting of the Senior Policy Advisors will take place on 
Tuesday, January 7. 1992 from 12:30 p.m. to 4:30 P.m. (lunch 
included') at 110 East 59th Street. 4th floor. New York. The major 
agenda item for this working session will be a presentation on the 
current status of the Lead Communities Project.

Since the August meetings of the Senior Policy Advisors and the 
Board of Directors, Dr. Jack Ukeles has been at work with the C U E  
staff to develop plans for the recruitment and selection of the 
communities. It is important that these be reviewed prior to a 
presentation to the Board of Directors at its January meeting.

The agenda will also include reports of progress on the Research 
and Best Practices Projects. Dr. Isa Aron has launched the 
Research Project which will consider the development of a research 
capability for Jewish education in North America. Dr. Barry Holtz 
has further developed the Best Practices Project and the first of 
the panels will meet next week to begin identifying exemplary 
projects in supplementary school education.

I hope that you will also attend the First Annual Meeting of the 
CIJE on January 16. An invitation for this event will be 
forthcoming.

Cordially,
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Shulamith Elster 
Education Officer

P.S. Please return the enclosed card and let us know of your plans 
to attend or call Ginny Levi at 216-391-8300. Materials on the 
Lead Communities Project will be sent to you prior to the meeting,

cc: MLM, SE, SF, AH, SHH, AGK, HLZ
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Iara pleased to report to you that in the several months since our 
last meeting, the Council for Initiatives in Jewish Education has 
made significant progress to~ards the implementation of our agenda. 

The next meeting of the Senior Policy Advisors will take place on 
Tuesday, January 7, 1992 from 12:30 p,rn to 4:30 o,m, (lunch 
included) at 110 East 59th Street. 4th floor. New York. The major 
agenda item for this working session will be a presentation on the 
current status of the Lead Communities Project . 

Since the August meetings of the Senior Policy Advisors and the 
Board of Directors, Dr. Jack Ukeles has been at work with the CIJE 
staff to develop plans for the r ecruitment and selection of the 
communities . It is important that these be reviewed prior to a 
presentation to the Board of Directors at its January meeting. 

The agenda will also include reports of progre~s on the Research 
and Best Practices Projects. Dr. Isa Aron has launch0d the 
Research Project which will consider the development of a research 
capability for Jewish education in North America. Dr_. Barry Holtz 
has further developed the Best Practices Project and the first of 
the panels will meet next week to begin identifying exempla ry 
projects in supplementary school education. 

I hope that you will also attend the First Annual Meeting of the 
C!JE on January 16. An invitation for this event will be 
forthcoming. 

Cordially, 

Shularnith Elster 
Education Officer 

P.S. Please return the enclosed card and let us know of your plans 
to attend or call Ginny Levi at 216-391-8300. Materials on the 
Lead Communities Project will be sent to you prior to the meeting, 

cc: MLM, SE, SF . AH, SHH, AGK, HLZ 
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Dear sal :

A year has passed since the Commission on Jewish Education in 
North America released its report, "A Time to Act," and this 
letter is meant to serve as both an invitation and brief 
progress report.

The Commission had decided early on to be proactive; to carry 
out its recommendations for improvements in Jewish education.
The Council for Initiatives in Jewish Education was formed to 
do this. We are now completing the organization of the CIJE 
to implement the Commission blueprint for Jewish education.

Under the professional leadership of Stephen Hoffman, Acting 
Executive Director, and Education Officer Shulamith Elster, the 
work of CIJE is under way. CIJE will serve as an advocate for 
Jewish education. It will work with and through existing 
organizations in the field, and act as a catalyst to encourage 
improvements in Jewish education.

Since its formation in November 1990, C U E  has organized a Board 
of Trustees, assembled a group of veteran professionals to serve 
as Senior Policy Advisors, and begun to draw upon the talents of 
experienced individuals in Jewish education and communal 
service, through the development of a talent bank of experts on 
whom we can call for specific assignments.
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Currently, CIJE is working with others to build a North American 
infrastructure for recruiting and training increasing numbers of qualified 
personnel; expanding the faculties and facilities of training 
institutions; intensifying in-service education programs; encouraging 
salary and benefits increases for education personnel; and developing new 
career track opportunities for educators.

At the same time, CIJE is working to intensify community concern for 
Jewish education, to make Jewish education a top communal priority. We 
continue to recruit community leaders to tne cause or Jewish educaolu״ who 
can help to develop substantially increased funding from federations, 
private foundations and other sources.

Interest has been raised throughout North America about the Lead 
Community project. Recommendations are being prepared now on the 
criteria for establishing these model communities-■communities where we 
can demonstrate what can happen when there is an infusion of outstanding 
personnel into the educational system, when the importance of Jewish 
education is recognized by the community and its leadership, and when the 
necessary funds are secured to meet additional costs.

Supporting activities have been started to identify exemplary Jewish 
education programs and to develop an evaluation component for a continuous 
flow of information about how our projects are doing. In addition, CIJE 
is commissioning a project to study what long- and short-term steps we 
should take to encourage the development of a research capability to serve 
the field of Jewish education.

Details of the work of CIJE over the past year and plans for the future 
will be presented at our first Annual Meeting:

Thursday, January 16, 1992 
9:30 a.m. - 1:00 p.m., including 

Luncheon 12:00 * 1:00 
UJA/Federation of Jewish Philanthropies 

130 East 59th Street 
New York City

(Dietary Laws Observed)

Please join us for both the meeting and luncheon.

Please complete and return the enclosed reply form by Jan 
your plans to attend. I look forward with pleasure to se

S t m t  I t t h c ,  

q  t o o ,

*hp B ottJI m

uary 6 confirming 
eing you there.

Morton L. Mandel 
Chair
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Honorary Chair 
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Stephen H. Hoffman

Chief Education O fficer ׳
Dr Shulnmiih Eliter

You are cordially invited ־

to the 

First Annual Meeting 

of the

Council for Initiatives in Jewish Education

Thursday, January 16, 1992 

1:30 p.m. - 4:00 p.m.

UJA/Federation of Jewish Philanthropies 

130 East 59th Street 

New York City

Luncheon preceeding the meeting 12:30 ־ p.m.
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A year has passed since the Commission on Jewish Education in North America 

released its report, ״A Time to Act." ־The Commission was determined to be 

proactive; to carry out its recommendations for improvements in Jewish 

education.  We are now completing the organization of the CIJE to implement 

the blueprint for Jewish education in the coming years,

CIJE will serve as an advocate for Jewish education. It will work with and 

through existing organizations in the field and as a catalyst to encourage 

them to achieve improvements in Jewish education.

Under the leadership of Stephen Hoffman as the Acting Executive Director and 

Education Officer Shulamith Elster, the work of CIJE has begun. Since its 

formation last November, CIJE has organized a Board of Directors, assembled a 

group of veteran professionals to serve as Senior Policy Advisors, and begun 

to draw upon the special skills and talents of experienced individuals in 

Jewish education and communal service through the development of a talent 

bank of experts on whom we can call for specific assignments.

Interest has been raised throughout North America about the Lead Community

project. Decisions are being made on the criteria for establishing these

model communities־-communities where we can demonstrate what can happen when

there is an infusion of outstanding personnel into the educational system,

when the importance of Jewish education is recognized by the community and

its leadership, and when the necessary funds are secured to meet additional 

CWSil.3, 3u|f/yvL־t:ing actiritico hovo boon undantikon t־n
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identify exemplary Jewish education programs and to develop an evaluation 

component for a continuous flow of information about how our projects are 

doing. In addition, CUE has commissioned a project to study what long- and 

short-term steps we should take to encourage the development of a 

sophisticated research capability to serve the field of Jewish education.

Details of the work of CIJE over the past year and plans for the future will 

be presented at our January 16 meeting. 1 hope you will join us for luncheon 

and for the meeting that follows. Please complete and return the enclosed 

reply form by January 6 confirming your plans to attend, I look forward to 

seeing you there.

Morton L. Mandel 
Chair

12/ /91

** TOTAL PAGE . 04 »־*
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MEMORANDUM

TO: SF

FROM: AH

DATE: DECEMBER 4, 1991

RE: THE CIJE

1. We have to telecons today: one at 3:30 with Jack Ukeles, and 
the next one immediately following that one, with Barry Holtz. In 
both cases, we are receiving documents to which we're asked to 
respond. The Barry Holtz piece is the one he sent last week and I 
will discuss with you the background materials when we meet later 
today.

2. I spoke with Adam Gamoran and with Shulamith Elster last 
night, with both quite at length. I reported to Adam about the 
conversation with Jim Coleman and confirmed the meeting of the 
24th of January at Chicago. He will fly in the previous day and 
we can begin tne meeting at 8:30. I have not yet called Jack on 
that same meeting, though following the conversation with Adam I 
believe it may be important to have him too. I detected a little 
bit of reluctance in Adam's voice, though he agreed that in the 
interest of future cooperation it might be very useful to talk 
discussions at that meeting. We may consider asking Jack to fly 
in on Thursday morning and thereby begin the day with issues 
other than that of the conflict between the two of them. I pushed 
Adam to begin work, which I believe he will gladly do. He was 
delighted with Steve Hoffman's letter and the fee he is being 
offered.

I also asked him to reserve January 27-29 for the planning 
workshop. He felt that he has to leave in mid-morning on the 28th 
because this is when he is teaching his second class of the
semester and he didn't feel that he could miss it. I told him
that it might be important for him to fly back and participate in 
the meetings on the 29th — told him too that I would reconsider 
this — but we both agreed that given the agenda of putting
together the lead communities piece, this might indeed be the
best thing for him to do. He will need a hotel in Chicago.

3. I spoke at length with Shulamith Elster — it was a 
conversation to do away with some tensions — a constructive 
move, amongst many, by her. We discussed her current work at 
getting to know the national organizations — denominational and 
other. It was a very good conversation, where I both encouraged 
her to the effect that she was "constituency building," but also 
told her to remember that the strength of the CIJE was in its 
ability not to be hindered by too many outside considerations in 
its effort for qualitative change. She suggested that she would

1
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prepare a plan, or perhaps a map, of the various players 
including a "who's who" for our consideration. We discussed what 
would be involved in such a plan, and she wij 1 send us a draft as 
she moves along. I informed her of the Coleman conversation and 
we set the telecon with Barry Holtz for Tuesday.

2
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MEMO TO: Shulamith Elster, Seymour Fox, Annette Hochstein,
Stephen Hoffman, Ann Klein, Morton L. Mandel, Henry L. Zucker

FROM: Virginia F. Levi

DATE: November 26, 1991

The following are HLZ's suggested additions to the guest list for the 
January 16 CIJE annual meeting:

Tom Axworthy 
Barry Chazan

Buddy Silberman
Avraham HaCohen 
Henry Taub ?

Rachel Cowan 
Charles Halpern ?
Elizabeth Lyman ?

Heinz Eppler 
Eli Evans 
Michael Papo

Richard Scheuer 
Wilbur Daniels

Susan Crown
Dina Chamin (Dorot Foundation)
Shira Herzog Bessin (Kahanoff)
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The following are HLZ's suggested additions to the guest list for ths 
January 16 CIJE annual meeting: 

Tom Axworthy 
Barry Chazan 

Buddy Silberman 
Avra.ham HaCohen 
Henry Taub ? 

Rachel Cowan 
Charles Halpern ? 
Elizabeth Lyman 7 

Heinz Eppler 
Eli Evans 
Michael Papo 

Richard Scheu.er 
Wilbur Daniels 

Susan Crown 
Dina Charnin (Oorot Foundation) 
Shira Herzog Bessin (Kahanoff) 



Memorandum

TO: •St»erinc Committ»*#»/CIJE
FROM: Shulnmrth Elster t y l s '
RE: FJornnoe Molton י[
DATE! November ?.fi, 1991

1. On the CIJE

"Tho'!American Jewish community־ noodr> the C U E  deoperatal y". Tht»re 
has to be a. group that, foouaori on meeting the unmat. necjda of the 
community. Tho work o£ th© CIJE ®hould locus on INITIATIVES. That 
1 2 , tho CT.TF! *should not work in response to ,tho citatud needs of 
local oomnmniti.cn but should be thinking about ways to solve the
unmet larger neodo that CIJE already knows need to b« addressed,
based on dal,<* and research. She used interfaith families as an 
example. Tho education and outreach to interfaith families must 
bo addressed even if communities do not make this a priority. We 
know that it is an issue and needs work. ( This is much like our
requirements lint, Do we want to consider this?)

In general, there has not bean enough research and development 
based on demographics and data we now have. I encouraged her to 
come to the Annual Meeting and hear about Lipset's analysis.

Sho ttUtt3 #*-t©d r̂ha*; 1̂ ha Boa*>d d«as not inoludo onoush pesplo with
local community experience and is heavily weighted with people 
with denominational interests. I mentioned my experience with my 
oamp»j.*B (Cohen, Maryles, and others who come to the Board with 
community experience and local involvement).

»
2. On the Load Communities

She does not like the term ,lead communities'. It suggests to her 
that other communities are ״ not good communities". it has, in 
her view, a negative rather than a positive connotation as it 
will be hurtful for those communities that are working hard and 
may have exemplary projects, (I don't know if this is a real 
issue or a matter of semantics not unlike 'good practice'/' boot 
praotioe'/ 'good-enough practioe'.)

She used tho term ,'unit of endeavor" to describe some of her 
*pecicil projects and suggested that this would be an approach to 
describe the lead community project.

It is not prudent for us to expect that communities will come up 
with innovative ideas as they havo limited personnel and existing 
leadership ,'doesn't know what quality Jewish education is all 
about'׳, They have no allocated time or money to the enterprise. 
The CIJE has to come up with the ideas and the personnel and the 
money if this is going to work I The CIJE must take the INITIATIVE 
in the communities.
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TO: 
FROM: 
RE! 
DA'.I'E1 

St.1.u1rinc Commlt.t-.i.p/CI 
Shull'lmi t.h l!:lete~· 
~J n'l"~moe Ml!'lton 
Novomber ~~. l99l 

l. Ori tho CIJE 

"'T'hA \Ame:c-ioan ,,ewish community nocdc, the C!JI:; doe~erat.el -y", Thtt.:·e 
h&s t~ be a sroup that foouca" on meetins the unmet n~ud~ u( the 
oonvnurd.ty. 'l'ho work of the CIJE rshoul<.l ruc..:u~ on INITIATIVP.:5, That 
i~. t,hfl C':T,Tli: l!lhould nl:'t work in re•p<:>nee to tho gt..tl.t:ttl nt!edi:, of 
l ooal oommunit.i.ez:, but ahould b• thj.nkins c.luuut w~ye to se,lve t.1•1:1 
Unm8t lai:-iiar n&eda tho.t. CIJE already kn.::,w.s 1'lood t.o l,~ d.ddroBsad, 
l:.aisod c>r• ua l.1:t and re sear.oh. She u~ed interfaith t anti.lies as an 
example. The education and out.reach to inte,rfaith families mUl'lt 
be, addrees&~d even if oormtunities do not mo.lee thi8 a pr1.orl·Ly, We 
k.uow that it iB f'.rl ie nuc, and ne~de work, ( Thie il5 much l, ike our 
r.-equiremente li:st, Do we want to consider thi~'}) 

In ~eneral, thero has not been enough reee~roh ~nd devnlopment 
baned on demo1raphics and data w~ now have, I enoouraaod hor to 
come to th~ Annual Meetin1 and hear about Lipeet'a analy~ie, 

Sho 11\.\"~••t«-d thA._: ~& Boiu~•d do&a not i.noluao onousn :pooplo w.ith 
local oonvnunity experienoe and is heavi !y weiahted with people 
with denominational interests, I mentioned my expc,rience with my 
oampeu.-i:s (Cohen, Maryl ee, and others who oome to tbe BOB.rd with 
community expari.eJnoe and local involvemttnt.), 

' 
?,, On the Load Communities 

She does not like the term 'lead oonTOunities' . It: eu1sest.e to her 
that other oo,nmunit.ies are II uot. 100d oommunitieB", lt hei.es, in 
her view, a negativo rather than a positive connotation ae it 
will be hurtful fo1.· l.hor:io oommunitiee th!it are working t1ard and 
may have exemplary projeotB, (I don't know if thiB i~ a r~al 
i~sue or a matter of Bemantioe not unlike 'good praotioe'/' boot 
praotioe'/ •~ood-onouah practice',) 

She used tho term "unit of encl~avor 11 to describe aomft of hex· 
speoi~l proSeoto and ~ug~~~l~d that thi~ would be an approach t o 
describe the le-'Jd community pro1eot. 

It ie not prudent fer us t" expect that oornmuni t.i.~s wil l oome up 
with innovative ideas a~ they h~vo limited per~onn~l ~nd existing 
le,adership "doE'l~l'l I t know what quality Jewish educ(ttion ie all 
about", They have r10 allocated time or money to the enterpr1eie, 
Ths CIJE has to come up wi~h th~ ideas and the personnel and the 
m6ney if this 1,s going to work I '!'he CJ:JE must. take the INITIATIVE 
in the oorM1uniti~e. 
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The OT.TF! has to h©lp to create "units of endeavor ״ ־  packages! 
fundine. tr-aininp;♦ recruitment, content, curriculum, research and
follow-up for ■pooific programs.

3. Leadership Development/Local Community (Support

She described a project for leadership development LliaL she 
discussed with Alan Hoffman laot weak that includes cruises for 
l*y l«adar» with an educational compoiient, an adaptation of the
Florence Melton ; Adult Mini-Sohpol. Thin is an approach now used 
by industry and the professions for continuing adult education.

3. Beat Practices/Programmatic Options

We spoke at length about the Florence Melton Adult Mini-School 
and about the Discovery Program for high school students in 
Columbus. I will be certain that these are inaluded in our work 
on Best Practices. Both are wox-thy of replication.

She is interested in a new family education project- Live and 
Learn Family Vacations.

4. Support for CIJE Projects

We spoke about adult education in the communities, She is 
interested in funding a university or a department within a 
school, to train facilitator in a specific area of education for 
interfaith families. She believes that couplos need to come 
together wiLl! trained facilitators to air concerns in a retreat
setting. This will lead to a recruitment effort for an objective, 
non-denominational educational program (The Adult Mini- School). 
Her several years of experience with the Mini-School suggests 
that this will lead to better educated families* more positive 
Jewish choices for affiliation and activity, synagogue
membership, higher rates 0 £ enrollment of children of these 
families in Jewish schools and educational programs,

3h® is very interested in this and knows that it will take 
INITIATIVES AND INNOVATIVE thinking because communities do not 
know what to de׳. □he likes the terms- initiatives and innovation•־ 
and the name CIJE has very positive connotations and connections 
with her interests and her work.

She understands that it will take an infusion of funding and very 
speoific and complet«8» planning (lots of training). She says 
that she knows what it take financially to establish something 
new- having done this several times before־ and she is interested 
in doing this.

The <":T,TF.: ha~ i:o h~lp to orea{•.e t1un!.t.:, of endoavo;r11 - 1-1oukages 1 

fundin~. tr1t.ining, reo:r-ui-cm.enb, content, cnu:t·i1Ju.lu111, roseat·oh and 
follow-up for apeoifio Proa~o.me. 
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Florence Mel ton ; Adult Mini··Sohool. Tlt.i,i, is an a..,p:rouull 110w uised 
by indua-b:y and the prof.ession15 for co11Lluuirut adul-e eduoa'l.l.011. 

3. Be~t Praotioes/Pr.o&rammatic Options 

We spoke at len1th about the FlOr<,nce M&lton Adult Mini-Sohool 
and aboui. tho Discovery Program !or high school t!Jtudents in 
Columbuti. I wiJ.l be certain that these are inoluded in our work 
on BeBt Praotio~s. Both are worthy o( roplicat1on, 

She is intere8ted in a new family education project.- Live and 
Learn Family VaoationB, 

~. Suppor.t for CIJE Projects 

We l'lpoke about. adult eduoation in t ho communities , She i s 
int.,.1.·-,~Lcd in fundin1 a university or a department within a 
achocJ. to train faoillCd~or in a &peoific area of education !or 
interfed.th Ld.luil i~e, She believes th~t coup.Loe need to come 
tosothor wiLh l.x·aint,d facilitat.v.x.·lS to air conoernt1 in a rotrea.t 
setttn1 , This will leacl to a recruitment off.ort for an Qbjaotive, 
non-denomination~l eduoational program (Th~ Adult Mini- School ) . 
Her £Jeve,:,al yc:,cs.t':$ of experitmoe with the Mint-School ,suggests 
th~t thie will lead t o better educated fsmilie,, more pooitiv~ 
Jowi~h ohQices for affiliation and aotivity, eynaaogue 
membarship, higher rates of enrollment of ohildt·en of thc:i:10 

families in Jewieh eQhools and eduoational programs, 

$he is very interested in thi$ and knowe that it will take 
INITIATIVES AND INNOVATIVE thinking because cc;,mnunitiee do not 
know whv.t to do, Ohe likfllB l:.h~ t"rms- initiative1; and. innovation~ 
and the name CIJE has very positivo conne>tatione and cormeotione 
with her interests and her wor~. 

She understand:, that ,i.t,, will take an infusion of i-\.mding and very 
speoific and com~let~ plannin1 (lot~ of trainina), She say9 
that she knows what it take financi~lly to ostablish something 
new- h~ving done thi1.1 eeveral timee baforc- and zshe is int er ee,tod 
in doins this. 



5. Board/Annual Meeting

Sh0 will do her best to oome in January. It deponds on Mr, 
Melton’a health. He has good and bad days I She is interested in
discussions of issues of substance. She wants the Board to focus 
on meeting the unmet needs in eommunities-and is somewhat upset 
that disoussions appear to focus on the vested interests of Board 
members. I encouraged her to oome and participate actively in our 
deliberations. I also assured her that her comments to me would 
bo shared with the Steering Committee.

I
I

5. Footnote j

I will call her again in advance of the January meeting possible 
right after materials and the agenda are mailed to Board members.

In order to gain her support for the Lead Communities Project I 
think we have more work to do. This is where I think I can use 
ftomw of what Lee Shulman said at the CA. I'm going to got a copy 
of his remarks and &«<־» if it will be useful to send to Mrs, 
Melton and/or others. I'd like to plan a visit with her. She had 
a great deal to say that was very interesting and inspiring for 
me. The suggestion*! she made about areas to consider and hex' 
descriptions of some fine programs are useful in my work with 
Barry on best practices.

Mrs. Melton will be in Boca Raton until February-March when the 
Meltono return to Columbus. Hwr address in Florida is: 1180 South 
Ocean Boulevard Apartment 9B Boca Raton, Florida 132>3צ. Phone 
numbers 407-391-3190.

hdC;melton
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Memorandum

TO: Steering Commit
FROM: SVmlamith Elstcr 
HF.: Norman Lipoff
DATE: November 7.fi, 19

T met with Norman Lipoff on Friday, November 2and at the <3A,

I. On tho CIJE
Norm*n was interested in honring; about• t.hw status o 1' our
pro,1e«־h«. I sense that ho is pi••®•(! to b© on tho Board and ־that
he would like to be aotivoly involved.

Norm wa* most interested in lead oommunitioo ao I spent most of
my רו ו מוזז  wltn him ui! 1 0 t»u ww1«tnu»־k.itii1Le» *- ), m frtr* ■hha,! ׳!!גי-! 1!**'
January meeting and for his possible involvement before January.

2, On the Lead Communities
He expressed seriout? concern about the current ability of: many 
interested communities to generate sufficient local funds to 
support the lead communities activities. There will be 
uommunities genuinely interested - and who tho CIJE will want to 
have involved־ that• will not consider tho program because of the 
economic climate. Communities will be very reluctant to take on
additional projects. Many are worried about their ability to 
continue funding existing programs at their curront level ft and
many have already cut-back subventions for educational programs. 
Furthermore, there are communities that are unable to meet their 
obligations to UJA and Exodus,

He stressed tho importance of Jetting communities know־ as host 
we can- about what will be expected of them financially, How much 
will it cost to be a lead community?

He suggested that when applications come in that they be reviewed 
carofully by people who know what a particular community's true
financial capability is and who know about its financial 'track׳■ 
record'■

I asked if he would be interested in helping the CIJE review the 
finanaial aspects of the project. He said ho would be pleased to
help. ( Are we going to have a Board committee on Lead 
Communities? If so, this would be a good way to involve himl)

3, Board/Annual Meeting
He has planned his schedule around the date of our meeting and 
will be there for most of the day. He may have to leaVfc, before
tho end of the afternoon meeting.

Mc,morandum 
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FROM: 
J~ r.: 
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Stec-rini?: Comrnitt.~A/C:I ,lE 
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Norman Lipoff 
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Newsletter of the

NETWORK FOR RESEARCH IN JEWISH EDUCATION

No. 4 Fall 1901 
T ' j u i n ו  י ת vס

A TIME TO ACT: A RESEARCH 
PER9PEOTIVE m
{7?*A* f.^1* /*** in

Bduoadon bv 6tuvi 8ahe*nf*kft

The reoommondatlona of A Tima To Act 
include a call to dovolop a research 
capability, Presumably the Council for 
Initiatives In Jewish Education will be the 
body to see that thia recommendation is 
implemented. ־m e Commission on 
Jewish Education in North America has 
already begun the process. The 
Commission's report contains an 
appendix wtnch lists eleven studies 
which It sponsored, Taken collectively, 
they are the beginnings 0( a detailed 
appraisal of North American Jewish 
education. Of these eleven studies, six 
were author either in full or In part by 
participants in the Network for Research 
fn Jewish Education.
The Research Network lias now had five 
annual conferences. We've gathered 
together American, Israeli, English and 
Canadian researchers in California, New 
York, Pennsylvania, Wlsoonsln, ana 
Ohio. Our conferences have featured 
research on Jewish Identity, curriculum 
objectives, Israel trips, teacher 
characteristic, adult eduoatlon, 
supplementary schooling, Reform dsy 
schools and more. As with all annual 
conferences, there has been some
variation in participants aver ttie  ynnrft,
but most of us do come to almost every 
one. Our research in Jewish education 
has not been systematically nurtured in 
the past; the regular contaot Is 
Important.
These studies sponsored by the 
Commission represent only the 
beginnings of a research process. To 
begin with, the research agenda win oe 
broader than (oontlnued on p.Q)

NOTES PROM THE CHAIR ״  Stuart 80h0enfeld

Now that we havo o formal chair lor the network, 
propriety demands a mossage from the chair In our 
network newsletter, Fortunately, there are sotrte tilings to 
talk about.

To begin with, the ״thank you*$. Most of all thanks to Isa 
Aron, who has acted as ohalr for the past five years 
without formal title. And to Hanan Alexander who, 
legend has It, started the work of putting the network 
together with Isa over one of their kitchen tables, I don't 
know whose kitchen but I can verity that they live In the 
same neighborhood. Thank you also to those who have 
served as organizers of the past five conferences. Your 
work has positioned us as a credible participant at a time 
which may be a turning point In Jewish eduoatlon. On 
a personal note I can add that the network has given me 
contacts I otherwise would not have had with other 
researchers who worry about the same problems that I 
do as a scholar and a member of the oommunlty. These 
contacts have been important In developing my thoughts 
and keeping up my morale, 1 suspect that these 
personal reflections are widely shared in me network.

Next, a new development As a consequence of the 
discussion at the end of the Cleveland conference about 
exploring a Journal for research in Jewish education, I 
received an Invitation (through Walter and David 
Ackerman) to contact Alvin Sohlff In New York. Alvin is 
continuing to serve as editor of Jewish Education, for 
the next three years. We are working on an arrangement 
eiong the following lines: Jewish Eduoatlon ־ either In 
each issue or In an annual special Issue ־ would reserve 
space for research. Research articles would be 
subm itted In the seme way a* to  other refereed Journal®,
Members of our network would be added to the editorial 
board to review researoh articles. Members of our 
network who subscribe to Jewish Eduoatlon when they 
pay their dues would get a discount. I am consulting 
with members of the Executive, Decisions which the 
Executive takes can be reviewed at our next conference 
in California Meanwhile, members of our network may 
certainly submit articles to Jewish Education, which has 
a long history of publishing research,
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with membel'8 of the Executive, Decisions Which the 
~,c•outlve tak" oan be revlewud at our next conference 
In CalKomla. M11nwhne, members d our networl< may 
cen1lnly aubmlt artlolea to Jewish Edueatlon, which haa 
I long hlltory of publlthlng research, 

No,• Fan 1ug1 

:1" J wn w,11 o 

A TIME TO ACT: A RESEANCH 
PEA8flEO'TIVE 
(»'Is !!.+.h ,, .. ~ e!h!r:.~ fQ ---A 
,a,dtb'dueqtlogby~So~ W 
The reoommondatton1 of~ Dm1 To Act 
lncfuch> a call to dcwolop a rw■earon 
capability. Preeumably tht Ocuncll for 
lnltlatlvN In Jewish Education will be the 
body to MO that thll reoommendlltlon Is 
Implemented. The COmmlulon en 
Jewtlh Education In North Amwfca hu 
alteldy begun the f)l'OCn8. Tile 
Oommlulon•a report contain• an 
apptndb( wllloh Ii.ta eleven ltudlea 
whJoh It 1ponsorect, Taken colleetl'olety, 
they are tht btglnring• ~ ■ detailed 
appralNI of Ncxth Am1r1can Jewllh 
educlltlon. Of tt1"0 ei.v.n IRU~ ab( 

wire aUlh0r 8'thlt' In full or In pa,t by 
panlolpanta In the Networic for AHearoh 
fn Jfi11h Education. 
The RtHarch NetWOftc hu now had nve 
annual conferenoN. We've gathertd 
together Amer1can, leraell, Englllh and 
Clnad'8n researchera In California, New 
Yortc. PentWylvanla. Wlsoonaln, ana 
Ohio, Our conferenoN have featured 
raMarc:h on J.wtah ldemtty, cun10ulum 
obJeotlvea, l1rael trlp1, teacher 
oharacterl1tlc, adult education, 
tupplementary IOhOollng, R9'orm day 
1Chool8 and more. M with all annual 
conferencn, there hat been some 
variation In partlclj'\Anta CNer the )'AANt, 

but most of us do come to almo&t wery 
one. Our research In Jewlah education 
ha not be1n 1y1tematloall'f nurtured In 
the past; the regular contaot Is 
Important. 
TheN atudi89 IPOntOred by the 
Commlaalon repreHnt only the 
beglrmlng1 0f a reaearch pn;,ceas. To 
begin with, the 1"88earch agenda WIii t>e 
broader than (oontlnved on p,8) 
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that undertaken by the Commission so far. Consider two examples - research on tho affootlve dimension
of eduoatlon and research on adult education. Neither topic was among tho*• studied by the
Oommiaelon, Both are Important In understanding tho situation we are dealing with and In developing
a strategy of response. Jewish education, we awumo, 1$ not tho Instrumental aoqulring of credent late.
Rather, It is about aoqulring values and s«w*«st0om. W■  have some research on the extent to which 
Jewish education leads to haying Information; we have almost none on the relationship of Jswlsh 
eduoatlon to self-esteem. Similarly) we assume that a household In whloh parents study le also one In 
which children study. Adult education Is on the agenda of the Jswlsh oommunlty in North America, la
there research which gives some Insight Into how this Initiative might fit Into a general strategy for Jewish
education? Many other example* oould be found. We don't even have at this point a process for 
compiling and routinely updating a bibliography of research in Jewish education.

Further, to become an on-going activity around which scholars can build careers, more needs to be done 
to link communally sponsored research In Jewish education to university based scholarship, Including 
both those Institutions of higher learning under Jewish sponsorship and-those in the wider oommunlty.
The studies sponsored by the Commission need to be available In university libraries; publication by an 
academic press-would bo one way of Basing that happens. Graduate 7uiiaw£r1ip9 in *choois of education 
and departments of social science will bring new scholars into the Held. Support for the Research
Network In Jewish Education, which has been forthcoming from various communal agenoies, will ensure 
that our conferences will oontlnue and our activities expand to other areas.

Plaolng resources Into developing university based research In Jewish education In addition to contract 
research will mean, In the short term, some loss of control over what is researched and how. In the long 
term, perhaps within as short a period as five to ten years, It will mean that far mors people will be 
engaged In rssearch and that the research produced will be varied, sustained and creative In ways whloh 
cannot now be envisaged. David Schoem's research, which the commission's report cited, and William 
Helmreich's study, which the oommission did not cite, are valuable take-off points for the study of Jewish
schools written by university based scholars. Each is insightful Neither Is definitive. Tney raise Issues 
whloh require further research before we begin to approximate and adequate understanding of Jewish 
schooling. A continuing program of research of this kind can onty be sustained by a research community 
Incorporated Into institutions of higher education.

In some ways building a research capacity in Jewish education is a daunting prospect. There is a large
research literature In education to be assimilated; there is much else In contemporary social science to 
be taken Into account; and the unique features of Jewish education require originality and creativity In 
developing research projects. Yet If there is going to be significant improvement in Jewish education we
need to know muoh more abut what we do, how we do It, why we do It and what It means to participate. 
In the prooess, we are likely to come to understand better not only Jewish education in North American, 
but North American Jews as well,

Prof. Stuart Schoenfeld (Sociology and Jewish Studies, York University ■Toronto) is chair of the Research 
Network In Jewish Education. The opinions expressed are personal and not formal positions 0( the 
network.

ANNOUNCINQ....
SIXTH ANNUAL CONFERENCE 

on RESEARCH In JEWISH EDUCATION 
June 28-30! 1992 
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California. Stats University, Northrldge, California
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that undertaken by the Oommlu!On to rar. Oon,lder two example9 - reooarch on tho effc,ctl\le dlmonlllon 
ol eduoatlon and reeearoh on ad1,1lt education. N,olthor toplo was among thott atudltd by the 
Oommla.lon. Bath are Important In underetandln9 tho ,11ua1Ion we are dealing with and In developing 
a etra1egy of rNponN. Jewleh education, we ueumo, l& not tho ln&trumontal acquiring of oredentlale. 
Rather, h II •bout aoqulr1ng valuas and self-esteem. We have .orn. .-....rch on the extent to which 
Jewlah 9ducatlon leacs. to having Information; we have almoat none on the relatlonthlp of Jewish 
&duoatlon to tolf-eetoom. 81mllar1y, wo assume that a household In which parent■ ltudy la aleo one In 
whloh ohlldren 1tudy. Adult ed®atlon la on the agenda of the Jewleh oommunlly In Nonh Am1r1oa. la 
there r--■rch which glvea some Insight Imo how this lnltlatlv8 might flt Imo • general atrategy for Jewish 
&ducatlon? Many other exampln could be found. We don1 ev1n have at thla point a proceu for 
oompllln9 and routlnttty upctatlng a blbllography of rnHrch In Jewish education. 

Further, to become an on-going activity around whloh soholara oan bund careera, more nHCtato bl done 
to llnk communal~ 1ponaored rnearch In Jtwllh lducatlon to un"'9ralty baaed ec:holarahlp, Including 
both thole lnetltutlona of higher learning under Jewlan eponsorahlp and- those In the wider oommunlty. 
The atudlaa 1ponaored by the Commission n98d to be available In university llbrarlel; publlcatlon by an 
academia prau would be one way of -..ing thll i1ap~r,s. '3,,wuau, feliOw~hlf)$ in ~¢hOfJil gf .ducation 
and department• of social science wtll bring rww acholarw 1n10 thl fltld. Suppon for the Reaearcn 
Notwonc In Jtwllh Edueatlon, which hu bNn tonhCOmlng trom vartoua communal agenotes, wtll eneur, 
that our oonferenca will oondnue and our acctvltlN exptnd to other areas. 

Plaolng te&Ouran lr1o developing university based reaearch In Jewtah education In addniOn to oontract 
1'9118aroh wtll mnn, In the 1hon tarm, 1om1 lou of control ewer wnat II researched and now, In th• Ieng 
term, pemal)I wtthln u ahon a period •• five 10 ten yeara, It wtll mean that far more peopft wlll be 
engaged In rtMlrch and that the ra1earch produced whl be var1ed, 1uatalned and creative Jn waye which 
cannot now be envltaged. David Qchoem's research, which th• commlaalon'a report olt9di and Wllllam 
Helmrelch'• atudy, wt11cn tne ocmnlNlon did not cite, are valuable take-off pofnta for the e,ucty of Jewish 
tohoola Wl1lttn bi/ unlwwtlly bNed tohol,ra. Each I• l111l9htful. Nttther II dlflntuva. Tlley rtlle INUN 
which require further , ... arch h«ore we begfn to apprmdmata and adequate underatancnng of Jewllh 
tct\oOUng. A continuing prQWam of researoh of this ktnd can only be suetalned by • research community 
lncorpo,wtad Into lnecttutlon1 Of higher edv~lon. 

In some waya bulldlng a reseatoh capacity In Jewish education II a daunting pmspaot. Tttert II a 11rga 
roaeatoh litenrturw In eduaatton to be Ulfmll1U1d; thlQ " muen ,,.. In oontempora,y 80Clal aclonca to 
be taken Into account: and the unique featuret of Jewllh education t~ulre origlnalhy and <nativity In 
davelopil'lg ,,,..arch projects. Yet If there la going io be algnlflcant tmprovement In Jawllh education we 
nNd to know muon more abut what we do, how we do tr, why we do it and What It mean, to partlelpate. 
In th• prooees, we are llkely to oom• to und11'8tand better not only Jewtah education In Nonh Amar1can, 
but North Amenoan Jawa aa well, 

Prd. Stuart 8ohoenfeld (8oclo\ogy and Jewilh Studlll, YOl1c Untvtr11Cy •TCrontO) la chair tlf the Research 
NltW011c In Jew'8h Education. The opinion• •~prtlled 1n pet10nal and not fonnal posniona of the 
networ1<. 
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Mr. Steven H. Hoffman
Jewish Community Federation of Cleveland 
1750 Euclid Avenue 
Clereland, Ohio 44115

Dear Stave,

Thank you for your fax of October 25th. You do not know how 
difficult it was for m© to write my conments on "A Time to Act."
I went through five or six drafts precisely because I wanted to 
be constructive. As you know, I only had the opportunity to 
observe the work of the Commission frpa ■far* and therefore had 
to rely upon Its only product to date, which quite frankly left 
at feeling that the Commission was pushing through 4n unlocked 
door.

You can be assured that there is nothing else at work other than _ 
my deep and serious concern for Jewish education that has been a 
major, life-long involvement on my part. It is precisely because 
I have witnessed and been involved in the changes of the last 30 
years, that I believe that the Commission did not move American 
Jewry forward in its opening presentation to the Jewish world. 
After all, as I indicated, the membership of the Commission end 
the backing given it was so impressive that one would have 
expected ouch more from that powerful combination. Hence my 
surprise at the result:. As I s a i d  i n  »y article, had this report 
appeared thirty years ago when the federations and other such 
institutions in the Jewish community were just waking up to the 
needs of Jewish education, it would have been a breath of fresh 
air, but appearing the same year as the National Jewish 
Population Study, a promise eventually to go into the subjects I 
listed is simply not enough.

m i  MUkav is T ti  t m s t ,  jc m « jr a  »2107, Is r a e l  vz107 1, מזוב ים ,11 תל-ו*  וד יר p > 0 בית 
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Mr. Steven H. Hoff~an 
J•wish Comaun:Lty Federation of Cleveland 
1750 Euclid Avenue 
CleT~land, Ohio 44113 

Dear Ste'Ye, 

P.01 

Thank you for your fax of October 25th. You do not knov how 
difficult tt was for me to vrite my comments on "A Time to Act." 
I vent ~brough five or six draft& preci■ely becaue6 I wanted to 
be conet~uctive, Aa you know, I only bad the opportunity to 
observe the vork of the Com~iseion from afar. and therefore had 
to rely upon it1 onl7 product to da~e, which quite frankly l•ft 
~• feeling t~•t th• Commission was pushing through &D unlocked 
door. 

You can be aesured that there ia nothin1 e l ae at vork other than _ 
my deep and ••riou, concern for Jevieh education that ha1 been a 
asjor, life-long involvement on my part. It is precisely b•c•u•• 
I ha•• witnessed and been involved in the changes of the l&•t 30 
7eara, that I believe that tht Commission did not mo•• American 
Jevry forward i~ its open1og presentation to the Jewish world. 
Af~ar all, ae I indicated, the membership of the Co&mis ■ion and 
the backing giv•~ it vat so impre&ei~e that one Yould h••• 
eapected much more from that powerful co■binetion. HtQce my 
surpr1•• at tbe resul~. Ast said in •Y article, had tbi• repott 
appeared thirty 1ear1 aso when the federations and other such 
in•titutions in the Jewish co~munity were just vakina up to th& 
needa of Jewisb education, it would have been a bteoth ot fr11h 
sir, but a~pearina the same year es the Hetional Jewish 
Population Study, a proui,c eventually to ao into the ■ubjectt I 
lilted i• simply not enough, 
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Stave, thank you very ouch for the kind words about my work, If 
my work has any value, I think it is because I have tried to look 
at the world around us a& honestly and objectively fta I tan. I 
have done so here as well. I do not think that it serves 
anyone's true interests for me to do otherwise. If I have missed 
something, I am sorry, but ba8ed on the record at my disposal, my 
comments must stand. Of course I will be happy to discus* thase 
matters further with you, Hank, or anyone else involved in CIJE 
at any t i m e  and I hope that we may continue to admire one another 
despite any disagreement in our respective assessments of this 
effort.

PleaBQ give oy very warmest regards to Hank.

DJE/alm
tape38!
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Stove, thank 1ou very much for the kind words about my work. If 
my vork has any ralue, I think it ia because I have tried to look 
at the world around us a& honettly and objectively as I tan. I 
have done so h•re as well, I do not think that it servea 
anyone'• true int•r••ts for me to do otherwise. If I have missed 
•omething. I am aorry, but based on the record at mr diepo•al. my 
comment• must stand. Of course I v1ll be hop~y to di•cua1 th••• 
matter• further with you, Hank, or anyone else involved in CIJB 
at any time and I hope chat ve mar continue to •dmire one another 
despite any digaaream•ot in our re•pective sceeesmente of this 
eff ort. 

Please give my very wa r mes t regard, to Sank, 

Sine re y, 

DJE/ol111 
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MEMO TO: Shulamith Elster, *Seymour Fox, Annette Hochstein,
Stephen H. Hoffman, Morton L. Mandel, Henry L. Zucker

FROM: Virginia F. Levi

SUBJECT: Lipset Analysis of CJF Data I

Attached is a preliminary report from Marty Lipset on the results of his 
analysis of the Jewish education findings gleaned from the CJF Population 
St’j.dy. He asked me to make clear that ־this is preliminary and is for our 
information only. He will continue to refine it in the coming weeks.
This gives us some sense of what might be covered in a presentation by him 
at the January 16 annual meeting.
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There are a number of stereotypical observations about Jews which are confirmed by f  /f\JL ץ

Education Findings from the Jewish Population Study 1
(Preliminary Incomplete Report. Please do not cite). '

by Seymour Martin Lipset

the data of the 1990 National Jewish Population Survey (NJPS). These include the facts that

Jews are more well-to-do by far than the population as a whole, but are more liberal

. They are also the best educated of any ethno-religious group. They are less

groups in the population; they have a higher divorce rate; and their rate of intermarriage is

si.ng-steadily  ̂ These behavioral traits mean, immigration apart, the Jewish

population in America is likely to steadily decline. At the extreme, there have been 

predictions by one demographer of near extinction in the not too distant future. The hope 

suggested by earlier studies focusing on intermarriage that such behavior might actually add 

to the population, given conversions and Jewish identification of intermarried families, does 

not seem to be bom out by the 1990 survey. Only one-seventh of intermarried Jews have a 

spouse who has converted. The mates of the rest have remained Gentiles. Since 1985, the

This compares with an eight percent figure for weddings occurring before 1965, and 25 

percent for those which took place between 1965 and 1974. As Kosmin et al note "since 

1985, twice as many mixed couples fBom Jew with Gentile spouse) have been created as

likely to marry than others with similar backgrounds; they have a smaller birthrate than other

majority involving Jews have been between Jews and non-Jews (52 percent).

Jewish couples (Jewish with Jewish spouse).

G-~"._,t,t"'---
..,. <- .\t.};a...,, 

L . 
Education Findings from the Jewish Population Study \ t',u ,LY) 

I jv YI (Preliminary Incomplete Report. Please do not cite). \ I l ~u ' /l~ ' LV \ \ -

by Seymour Martin Lipset \JV )t /' . ) 

. ~fa' SI' ': ~\{,1-l 
There are a number of stereotypical observations about Jews which are confirmed by l;;::G._ ·f'• 

the data of the 1990 National Jewish Population Survey (NJPS). These include the facts that 

Jews are more well-to-do by far than the population as a whole, but are more liberal 

~ . They are also the best educated of any ethno-religious group. They are_~ 

likely to marry than others with similar backgrounds; they have a smaller birthrate than other 

groups in the population; they have a h~her divorce rate: and their rate of intermarriage is 

~ and increasing steadil)!. These behavioral traits mean, immigration apart, the Jewish 

~~an(fuicfe.ail America is likely to steadily decline. At the extreme, there have been 

predictions by one demographer of near extinction in the not too distant future..: The hope 

suggested by earlier studies focusing on intermarriage that such behavior might actually add 

to the population, given conversions and Jewish identification of intermarried families, does 

not seem to be born out by the 1990 survey. Only one-seventh of intermarried Jews have a 

spouse who has converted. The mates of the rest have remained Gentiles. Since 1985, the 

majority ~valving Jews have been between Jews and non-Jews (52 percent). 

This compares with an eight percent figure for weddings occurring before 1965, and 25 

percent for those which took place between 1965 and 1974. As Kosmin et al note "since 

1985, twice as manv mixed couples <Born Jew with Gentile spouse) have been created as 

Jewish couples (Jewish with Jewish spouse)." 
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Beyond the problem posed for Jewish continuity by low fertility, is the fact that most

children with at least one Jewish parent are not being raised as Jews religiously. The

Kosmin preliminary report indicates that "Just under half of all children in the surveyed

J is obviously the principal mechanism to socialize succeeding generations to

be Jewish, and to stimulate adult Jews and Gentile spouses to foster the religious and secular

interests of the community. To a considerable degree, what the Jewish community of the 

future will look like occupationally, culturally, and Jewishly, will be a function of education,

survey data indicate it is justified. Among those, adults 18 and over, who identify 

themselves as Jewish in religious terms, only 23 percent do not have any college education.

51 percent are college graduates, while close to one-third, 32 percent, have gone beyond 

college to some form of post-graduate education. Secular Jews, those who are not religious 

in any way, are even better educated than Jews by religion. Only 18 percent of them have 

not attended college while 35 percent have done post-graduate work. It is interesting to note 

that Jews who have converted out,, support othexjjenominations^are less well educated.

Fully one-third (33 percent) have not studied beyond high school, while less than one-fifth 

(19 percent) have had any post-graduate training. The picture is somewhat similar for

households are currently being raised with Judaism as their religion and another 16 percent 7 

qualify as secular Jews."

both non-Jewish and Jewish.

onal acl !as been one of the great prides of American Jewry. The
JL
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Beyond the problem posed for Jewish continuity by low fertility, is the fact that most 

children with at least one Jewish parent are not being raised as Jews religiously. The 

Kosmin preliminary report indicates that "Just under half of all children in the surveyed 

households are currently being raised with Judaism as their religion and another 16 percent 7 

qualify as secular Jews." 

ell' is obviously the principal mechanism to socialize succeeding generations to 

be Jewish, and to stimulate adult Jews and Gentile spouses to foster the religious and secular 

interests of the community. To a considerable degree, what the Jewish community of the 

future will look like occupationally, culturally, and Jewishly, will be a function of education, 

both non-Jewish and Jewish. 

\ G:.~---~ 
\ 0 E.ducational achievemen has be.en one of the great prides of American Jewry. The 

survey data indicate it is justified. Among those, adults 18 and over, who identify 

themselves as kwish in religious terms, unl_u3 ~ rcent do not have any_colleg~cation. 

51 percent are college graduates, while close to one-third, 32 percent, have gone beyond 

college to some form of post-graduate education. Secular Jews, those who are not religious 

in any way, are even better educated than Jews by religion. Only 18 percent of them have 

not attended college while 35 percent have done post-graduate work. It is interesting to note 

that Jews who have converted outJ11pport otheulenpminations, are less well educated. 

Fully one-third (33 percent) have not studied beyond high school, while less than one-fifth 

(19 percent) have had any post-graduate training. The picture is somewhat similar for 
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persons who report Jewish parentage or Jewish descent, but were raised from birth in another 

religion. Strikingly, Gentiles living in a household with Jews are very much less educated

than the Jewish population. Almost half of them (47 percent) have never been to college, 

while only 13 percent have done post-graduate studies.

1
Ironically, Jewish education achievements may be a major source of the long-term 

trends that are undermining Jewish continuity. As noted, attendance at higher education is

well nigh universal among young people. The overwhelming majority, around 90 percent, of

Jews who are 25 to 44 years of age have been to college. But as is well known, higher 

education, particularly that sector of it in which Jews tend to congregate, the leading liberal 

arts colleges and research universities, is the most universalistic institution in the country 

with respect to attitudes toward white ethnic particularism and religious identification and 

practice. A basic belief in this world is that students should not "discriminate’' with respect 

to dating and mating, according to religious and ethnic criteria. This norm is strongest 

among the more politically liberal segment of the population, one which disproportionally 

includes Jews. It may be hypothesized, nay assumed, therefore, that a major source of the 

extremely high rate of intermarriage is the almost universal pattern of attendance by Jews at

colleges and universities, ^ducation makes for higher income and status, more culture, and 

greater influence, but it also is associated with intermarriage and ultimately, with j

disidentification with the Jewish community. I L־ 
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persons who report Jewish parentage or Jewish descent, but were raised from birth in another 

religion. Strikingly, Gentiles living in a household with Jews are very much less educated 

than the Jewish population. Almost half of them (47 percent) have neve::- been to college, 

while only 13 percent have done post-graduate studies. 

Ironicallyl Jewish education achievements may be a major source of the long-term 

trends that are undermining Jewish continuity. As noted, attendance at higher education is 
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with respect to attitudes toward white ethnic particularism and religious identification and 

practice. A basic belief in this world is that students should not "discriminate" with respect 

to dating and mating, according to religious and ethnic criteria. This norm is strongest 

among the more politically liberal segment of the population, one which disproportionally 

includes Jews. It may be hypothesized, nay assumed, therefore, that a major source of the 

extremely high rate of intermarriage is the almost universal pattern of attendance by Jews at 

colleges and universities. ucation makes for higher income and status, more culture, and ) 

I 
greater influence, but it also is associated with intermarriage and ultimately, with / 

disidentification with the Jewish community. l,J1..... 
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The justified concern for Jewish continuity focuses, therefore, on Jewish education as

the major facility available to the community to stem the hemorrhaging out which is taking

place. The 1990 Jewish Population Survey provides a large body of information on the 

subject since it gathered data on the educational background of American Jews as well as the 

current involvements of their children. It permits an examination of the relationship between

different types of Jewish education and subsequent participation in and commitment to the

T o a w  [7
community. The basic picture is clear and is presented in the preliminary report, Highlights

of the CJF 1990 National Jewish Population Survey. Those who describe themselves as \  כ^ן

religious,, whether as bom Jews or converts, are overwhelmingly likely to report having ha 

some form of Jewish education. Fully 78 percent of the males and 62 percent of the females

do so. The figures, however, drop sharply for those bom Jewish who describe themselves as 

irreligious. Only 28 percent of such men and 20 percent of the women say they have had a 

Jewish education. Curiously, people bom and raised Jewish but who have converted out are ל 

somewhat more likely to have had Jewish education, 35 percent for the males and 25 percent r 

for the females.

These findings present us with a classic chicken and egg problem in trying to explain 

the effects of religious education, i .e. ן  to what extent is the strong linkage between having 

received some Jewish education and religious identification and community involvement 

influenced by a family religious background, or can education overcome the lack of 

commitment of the weakly identified? I No definite conclusion is possible in absence of

longitudinal data (information gathered over time from the same respondents), particularly
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since the decision to educate or not reflects, in most cases, the degree of religiosity in the 

home. Still, the evidence is congruent with the assumption that education can make a I P
י

difference. Not surprisingly, the group in the sample with the least educational 

accomplishments is composed of adults who report Jewish parentage or descent, but were 

raised from childhood in a religion other than Judaism. Although many still consider 

themselves Jewish by ethnicity, 90 percent failed to secure any Jewish education.

Turning to Jewish education, we may start with the finding that approximate! 

percent, or 1597, of the 2441 respondents in the 1990 National Jewish Population Survey, 

had, at some point, been exposed to formal Jewish education.1 Participation in Jewish
------------------ - � \--------------------------

education has been measured in three different ways: whether ever enrolled in Jewish
-0S

education programs, the type received, and the number of years completed. The survey 

differentiates the types of schooling according to the length of time in attendance, i.e ., full 

time Jewish schools include day schools or yeshivas, part-time schools that meet more than 

once a week, mainly, afternoon schools, and Sunday school or other one day a week Jewish 

educational programs. Private tutoring is also classified as formal Jewish schooling. No 

effort was made to evaluate the quality of Jewish educational programs.

r.
LfC / '

60

An examination of variations in type of schooling yields more comprehensive results 

than looking simply as to whether people have had any Jewish education or not. First, we 

may note that the most frequent type is part-time, largely afternoon, school attendance (34j^Lj^

1 The 60 percent figure is a weighted result, not from the actual data.

since the decision to educate or not reflects, in most cases, the degree of religiosity in the 

home. Still, the evidence is congruent with the assumption that education can make a 

differe:ice. Not surprisingly, the group in the sample with the least educational 

I ? .~t.•~ ·~ 
, fl 

accomplishments is composed of adults who report Jewish parentage or descent, but were 

raised from childhood in a religion other than Judaism. Although many still consider 

themselves Jewish by ethnicity, 90 percent failed to secure any Jewish education. 

CSjP ~ 
Turning to Jewish education, we may start with the finding that approximatel ~ l J~'' ?C' ~ ,.#~ 

percent, or 1597, of the 2441 respondents in the 1990 National Jewish Population Survey, -- - ----r 
had, at some point, been exposed to formal Jewish education.1 Participation in Jewish 

education has been measured in three different ways: whether ever enrolled in Jewish 

education programs, the type received, and the number of years completed. The survey 

differentiates th,e types of schooling according to the length of time in attendance, i.e., full 

time Jewish schools include day schools or yeshivas, part-time schools that meet more than 

once a week, mainiy, afternoon schools, and Sunday school or other one day a week Jewish 

educational programs. Private tutoring is also classified as formal Jewish schooling. No 

effort was made to evaluate the quality of Jewish educational programs. 

An examination of variations in type of schooling yields more comprehensive results 

than looking simply as to whether people have had any Jewish education or not. First, we 

may note that the most frequent type ~art-time, lar~ftemoo°0"hool attendance (3© 

1 The 60 percent figure is a weighted result, not from the actual data. 

5 



percent), followed by Sunday school (18 percent), full-time day schools (7 percent) and 

private tutoring (5 percent).

This report attempts to understand the determinants and consequences of Jewish

education. It would be a reasonable assumption that the more exposure to Jewish learning, 

the more the recipient would be involved in the Jewish life and community, and to pass the 

commitment onto his or her children. The sample will reflect, at the base level, two groups: 

those who have ever received Jewish training and those who have not. The formal Jewish 

education measures, e.g., types of schooling or years in different educational programs, are 

dependent variables when analyzing determinants and serve as independent ones when 

looking for consequences.

To repeat, three-fifths60 percent, of Jewish adults, 18 and over, !at some time been

enrolled in a formal program. Almost all spent/some years at it. ,/Only 2.5 percent attended*!, X
   v 1 [ ־צ '2ף :

less than a year. Twentv-nine percent had participated between one and five years. But 31 2.3 ׳-־ל ־ ■
1 \ 7 ,־+ - 

percent took part for longer periods, with 8 percent having been involved in formal Jewish 

training for 11 years or more. The content they were exposed to, however, may havejiot be —  

too intensive. More than half, 52 percent, of those that had attended, or 34 percent of the 

whole sample, took part in part-time programs, followed in magnitude by those who had 

been to Sunday school, 18 percent. Significantly fewer, 7 percent and 5 percent, had 

participated in day schools or private tutoring.
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Given the much greater emphasis in traditional Judaism on Synagogue observance and 

religious study by men than by women, it is not surprising, as noted above, that men are
r

more likely than women to have had some Jewish education (75 to 57 percent)^ Close to 

two-thirds, 64 percent, of day schoolers and part-timers are male. The picture reverses 

sharply for Sunday School, the least stringent form of training and somewhat less for private +  

tutoring. Only 39 percent and 48.5 percent respectively of Sunday schoolers and the ^

privately tutored were male. Women clearly are less likely to enroll, and those who take ' *-2?ל׳ל׳ 

part are most likely to be involved in programs that meet less frequently.

Table I: Form of Jewish Education 
by Gender (Percent)

Male Female Total

Day School 9 5 7

Part-time/
Afternoon

45 24 34

Sunday School 15 22 18

Private Tutor 5 5 5

Never Attended 26 43

N =  2441* j inweighted result

Again, the same conclusions are reached when studying the quantity of education 

received. Men have more years of Jewish education than women. But the gender

H i

difference almost washes out among those with any Jewish education, as far as number of 

years participated is concerned. This is particularly true for younger adults, those aged 18 to 1 )
V

44 years.
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(In spite of evidence that assimilation, intermamage for example, has increased over KU;,̂־ /' 

time, young Jews have(noTbeen)much less exposed to Jewish education than their elders. 1. '"I )

The age groups under 40 show little variation. What there is of a relationship considering 

all age groups is, in fact^cundUn^TyOlder and younger people have had less exposure to 

Jewish education than those in the middle. Roughly 62 percent of the 18 to 19 year olds 

have been involved in some form, a figure which increases gradually to 70 percent for those 

in the 50 to 59 year old category, but then declines steadily to 60 percent for those that are 

80 or over.

Table II: Number of Years of Formal Education by Age or Time Period (Percent)

Years
Attended

1971-72
18-19

1960-70
20-29

1950-60
30-39

1940-50
40-49

1930-40
50-59

1920-30
60-69

1910-20
70-79

1900 or 
earlier 
80 +

Row
Total

< 1 yr 2 2 3 2.5 3 2 3 3 2.5

1-5 yrs 21 25 28 31 32 35 29 21 2ץי 9/

6-10 vrs 21 26 21 24 22 21.5 18 11

11-15 vrs 9.5 7 10 7 7 4 4 6.5 ־7 1

> 15 yrs 2 1 1 1.5 2 0.4 2 1

Never
Attended 38 37 36 31.5 30 32 38 40 35

Column
Total 2 17 27 21 11 11 8 2.5 100

Cases 42 410 659 523 278 275 187 62 2441

Number of Missing Observations: 0

The time period when attendance took place appears to have had less effect on the 

type of schooling received. Across all age or time cohorts, about two-thirds of the 

respondents report having attended part-time schools. Day schools and private tutoring were 

least common.
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Sunday school attendance־ is curiously curvilinear, greatest for those who were of 

school age during the fifties and sixties (e.g., now aged 40-59), but somewhat long for f

younger cohorts and least for the oldest ones, who partook during the 1930s or earlier. 

Presumably such schooling was less available then and somewhat disapproved of. The 

growth in the proportions so involved from 13 percent in the 1920s or earlier to 22 percent 

during the 1940s and 1950s may reflect assimilatory processes at work.

i
0 5 ,
c t t

All age cohorts seem similar in the\duration|of their enrollment. Roughly a fifth of J

each decennial group had been schooled between six and ten years. The additional education ^ ^  

measures help to confirm that the timing of the respondent1 s birth has relatively little effect 

on Jewish educational attainment, although the propoiligtMvho wentio dav school increases ל־\  . ,

c t l d -slightly over time, from five percent for the 70 plus to six percent for the 40-69 group, rising
U -P -

to eight for those under 39. '

The linkage of Jewish to secular education also tends to be curvilinear, with the

lowest level of Jewish attendance among those who have not completed high school. Less 

than 40 percent of them have had any Jewish education. Conversely, three-quarters of all 

college graduates with a bachelor’s degree have had some Jewish training as have 80 percent 

of those who have some graduate education. The proportion, however, falls off again for 

those with more than a year of graduate education, down to 73 percent. Not surprisingly, 

the secular education related differences are similar when attained degrees are considered. 

Four-fifths of those with graduate degrees have had some Jewish education as compared to
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slightly over 50 for those whose only diploma was from high school. Curiously, however, -

those with the least secular education (less than grade 12) report the highest percentage of ל ^ ?> P>

day school attenders (13). But there is no relationship between the two forms of education 

for the rest of the respondents, high school graduates and above. The proportions going to 

day school are roughly the same for all groups from those with a high school diploma to 

persons with post-graduated training. Attendance at afternoon classes, however, increases 

steadily with secular education, moving up from 10 percent among high school dropouts to 

22 percent among those with diplomas to 32 percent among those with some college 

education, 39 percent among those with a bachelor’s degree, and 45 percent for those who 

went on to post-graduate work. Sunday school peaks among college graduates, but drops off 

among those who go on to graduate school. (This may reflect a difference between men and 

women which has to be checked out).

How does assimilation to American society affect Jewish education? One approach to 

dealing with this issue is length of family residence in America, whether respondents or their 

parents or grandparents were bom in the United States. Every comparison indicates that

native birth is inversely associated with exposure to Jewish education ĵ buTl hasten to add the 

differences between first and second generation status seem slight. The native bom are a bit

less likely to have had some Jewish education (63.5 percent) as compared to the foreign-born 

(66 percent). Just over two-thirds, 68 percent, of those with mothers bom abroad, and just 

under two-thirds, 65 percent, of those whose mothers are native to America have some 

Jewish training. Paternal background appears somewhat more differentiating than maternal.
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Seventy percent of those whose fathers immigrated to American have been exposed to Jewish 

education, as compared to 63.5 percent of those bom in the U.S.

The relationship to national origin is greater among third or more generation Jews.

Slightly over half of the respondents report no grandparents bom in the United States. They 

are the most likely (74 percent) to have had a Jewish education. Those with only one native 

American grandparent, seven percent of the sample, are second highest at 69 percent. The 

fifth of the sample with two or three native-born grandfathers are next in line at 60 percent.

And bringing up the rear are those with four bom in this country (15.5 percent) who report

the lowest rate of Jewish education, 46 percent. These findings, of course, suggest that _ c

assimilation processes are operative.  ̂ ^
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( Y  . Xi The interplay between generational background and type of training reinforce the Q  V7V6 Iaa 
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/ :j ^ 1\ assumption that|Wmericanization works against Jewish education.j^The foreign bom show the^M A- C\

a mW ־

1 \ T

' V1 א vP —־ ——— ———— \\lV
\ \ \m <y most propensity to have attended day school, a result which may also reflect the greater /{ŷ  v

/ ,v .־,  availability of such schooling in the old country. Assimilation processes appear to operate \  / Uj \
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^  most propensity to have attended day school, a result which may also reflect the greater (\ j

ץ 0 י ( 1/  V
with respect to parental national origins. Those with immigrant parents are much more ך5
!TN'J r>״
\  r  likely to have gone to day school (17 percent) than those with American bom ones (four n,  ■

percent). The latter show much greater propensity to go to afternoon part-time school,

Sunday school or even to have a private tutor. The scions of the foreign-bom also were 

exposed to Jewish education for more years. The American bom seemingly aremore 

assimilated and/or less Orthodox. These conclusions are reinforced when we relate patterns
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of school attendance to three generations, that is grand parents. Those with no grand parents 

bom in the United States are the most likely to have attended day school. They also are 

more likely to have gone to part-time afternoon than to Sunday school, and are the least 

likely to report a private tutor, or to have no Jewish education, than those with three 

generation native American backgrounds.

Coming from an intermarried family or not, of course, is a more decisive variable.

The likelihood of having had a Jewish education is greatest when both parents are Jewish,

' - ' • ׳ntrue for roughly two-thirds of the respondents. Four-fifths of them had gone to Jewish :\ • 66 י'״

schools, compared to 29 percent of those of religiously mixed families. Although relatively y 1 !
— 7 1 ״ —־  ;v

few respondents had attended day schools, 81 percent of respondents who did were from ^ ,Vv־

fully Jewish families, while only 36 percent of those without exposure to any Jewish training ^

came from such backgrounds. Two-fifths of respondents with two Jewish parents continued

their studies for six or more years, compared to only one-fifth of the children of intermarried

families.

For the intermarried, a Jewish mother appears somewhat more important for 

educational continuity than the father being Jewish. This finding may reflect the fact that 1/vvJC 

Judaism is a matrilineal religion. But still, only 32 percent of the former were Jewishly ~'ר
0 U " ל 

educated, contrasted to 26 when the Jewish parent was male. ־־־—  i ^
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Table HI: Intermarriage Effects on 
Jewish Education (Percent)

Years
Attended

Both Parents 
Jewish

Mother
Jewish

Father
Jewish

Never
Attended 4&.5 68 ד4י

<  1 Yr 2 5 5

1-5 Yrs 36 13 14

6-10 Yrs 28.5 9 2.5

11-15 Yrs 9 4 5

15+  Yrs 2 _ _

Total 66 10 10

N  | 529 78 81

Denomination of family of origin is obviously important in affecting propensity for
1/

Jewish education, through less than might be anticipated. Those from Orthodox families 

show by far the highest commitment. Only 18 percent of them did not partake in any form 

of Jewish training. Over one-fifth attended day school, while 45 percent went to part-time 

afternoon classes. The same proportion, 45 percent, spent six or more years in a Hebrew

based curriculum/^Surprisingly-, a larger proportion, 24 percent, of those from Conservative

families, were never exposed to formal Jewish teaching than among those of Reform 7■״׳

background (19 percent). Conservative offspring, however, were much more likely than 

scions of Reforms to have attended day school (17 percent) or afternoon classes (50 percent). 

The figures for the liberal group are 2.5 and 34 percent. Those from Reform families spent 

more years absorbing Jewish learning than the Conservatives. Over two-fifths, 42 percent of 

the former and 36 percent of the latter continued their education for six years or more.

Those of mixed Jewish denominational background (two groups) were more likely to stay 

away from Jewish schooling, one-third never attended while a large majority of the marginal
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ethnic secular background remained outside Jewish education. Again, we see the

^dysfundSMaTeffects of intermarriage on Jewish continuity.! Only two percent of the

offspring of mixed marriage went beyond five years of Jewish schooling, which according to

this measure, three quarters had no exposure.

Table IV: Denomination Raised and Years in Jewish Education (Percent) ?I -

Years
Attended Orthodox Conservative Reform

Mixed
Jewish

Ethnic
Secular

Jewish
Other

•sV
Other Non- 
Jewish

<  1 Yr 2 1 13 4 4 5 6

1-5 Yrs 28 36 35 32 23 18 10

6-10 Yrs 30 27.5 30 22 4 2 2

11-15 Yrs 12 8 10.5 6 i 4 _ _

15+  Yrs 3 1 .5 _ _ 1

Never
Attended 18 24 19 32 65 75 80

If one compares denomination raised with current affiliation similar relationships 

emerge. Over 40 percent of today’s Orthodox report having gone to a full-time day school

as compared to less than 10 percent of the Conservatives, and only three percent of the

Reform. Conservatives lead Reform in proportion who have gone to afternoon school, 48 

percent to 36 percent. Conversely, however, those now affiliated with Reform are more 

likely to have been educated at Sunday school (31.5 percent) than Conservatives (13 percent)
t

or Orthodox (21 percent). Those who have remained Orthodox are strikingly more likely to /
I

have had day school education than those who left, suggesting that latter’s families were in j 

effect much less Orthodox than the former’s. Hence, the relationships to religious
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denominations are clear, day school for the Orthodox, afternoon school for the

Conservatives, Sunday school for the Reform.

rr-H . . .  / T*The section of the country in which respondents were bom has a clear relationship to'־׳

b m

J!
®9ף

religious teaching. Over half, 51 percent, of those from the western states and 50 percent of 

Southerners had never partaken of any form of formal Jewish learning, while 67 percent of I 

North easterners and 65 percent of Midwesterners had. Those bom in the Northeast, the 

oldest region of American Jewish settlement, also show the highest propensity for day and 

afternoon school. These results again are congruent with our impressions of the correlates of 

^assimilation7most in the West, least in the Northeast. The foreign-bom, it should be noted, 

were the most likely by far to have attended day school (28 percent) and the least (9 percent) 

to have been to Sunday School. And 37 percent of them had six or more years of formal 

education, more than the 32 percent among the native bom.

Considering the different variables — gender; denominational background; parental, 

religious, and communal origins; community of residence; and context of secular education --

a clear picture emerges of what sustains Jewish educational enrollment. The most likely

------------ ---------------------------------------------------------------------- ------------------- j <
candidate to have received formal Jewish education has the following profile: j a male, having j

foreign bom parents and grandparents, a bom Jew of practicing non-intermarried parents 

who raised him in one of the three major denominations, preferably the Orthodox, and a ^

secular educational achiever who lives in the NortheastJ^The more the indications of
I 
I 
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Americanization the less chances of being trained for continuity. None of these is surprising,

except possibly secular educational accomplishments.

The Consequences of Formal Jewish Education

In the previous section, measures of Jewish education, whether ever involved or not, 

type of school, number of years studied, serve as dependent variables, behavior to be related 

to or explained by independent factors, gender, generations in America, denomination of 

family, etc. Here we want to consider the educational items as the independent variables, to

see the effect of education on various attitudes and activity. Looking at consequences,

compared to determinants, permits the use of a greater range of variables. The following

areas: philanthropy (especially Jewish), involvement in Jewish organizations, synagogue

attendance, intermarriage, attachment to Israel, attitudes regarding Jewishness, children’s 

Jewish education, adult Jewish learning, and Jewish identity can be studied(׳as consequences 'ץ C\
-------------------------- . ------- --------------------------  --------------------—

of Jewish education.

Perhaps the best single indicator of commitment to the community is the question 

"How important is being a Jew for you?" Only 23 percent of those who had never been /   — 
n (//\A'

exposed to any form of Jewish education replied "very important." The same answer was /.

/s ־4 (1■ ' '  '
given by 72 percent of those who went to day school, 56 percent of the privately tutored, 52 ,

^  ^  ~  j^ -L C  I
percent of the former students at part-time/afternoon classes, and 37 percent of respondents

i h ^ d  bwhose training was limited to Sunday school. And there is a strong relationship between n a

^ 3
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length of studies and responding "very important," from 46 percent for 5 years or less to 7.

percent for more than 15 years.

' c  ^ ^

Historically, Jewish life has centered around the synagogue. This, of course, has been /  

increasmgly^lesTtue^n AmericaT' As of 1990, literally three quarters,|76 percent  ̂of Jewish ~J

jpadults report that they have never belonged to oneJjOnly seven percent attend weekly

services, another 12 percent go a few times a monthf23̂־ efcent never partake, while 44.5^,' ^  c

Wt׳l lu4Jpercent go from once to a few times a year, presumably on the High Holidays. Synagogue 

behavior, of course, correlates with religious education. The more involvement when young, 

the more participation as an adult.

Curiously or not, although the overwhelming majority of American Jews do not 

belong to or attend synagogue, almost half of them, 46 percent, report that they fast on Yom 

Kippur. Willingness to do so correlates strongly with type and length of religious training.

length of studies and responding "very important," from 46 percent for 5 years or less to 73 
) 

':;Jt(..\,~ I 
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percent for more than 15 years. 
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percent go from once to a few times a year, presumably on the High Holidays. Synagogue ~.,_, tw.u 

behavior, of course, correlates with religious education. The more involvement when young, 
-►. ·-

the more participation as an adult. 

Table V: Years or Education and Involvement ~~ I r-~v._,,-J!; 
in the Svmtl!OPUe (Percent) 

Attended Ooce a 
Years Educated Member Mooth or More 

< 6 Yrs 31 18 

6-10 Yrs 32.5 29 

11 + Yrs 44 40 
N ........ ., .. ~.~ ,._"" 

ever Ancoded 1 12 8 

Tot.al 24 ' 19 

N 398 461 

Curiously or not, although the overwhelming majority of American Jews do not 

belong to or attend synagogue, almost half of them, 46 percent, report that they fast on Yorn 

Kippur. Willingness to do so correlates strongly with type and length of religious training. 

17 



Most day and afternoon schoolers, and the privately tutored, 71, 60, and 67 percent 

respectively abstain from food. Less than half of those who attended Sunday school, 45 

percent do so, while the great majority of those who never had any Jewish education eat. 

As expected, abstaining from food on Yom Kippur correlates strongly with amount of 

education from 42 percent for those who attended for one year or less to 76 percent for the 

more than 15 years group.

,indiepropensity to continue Jewish education into adulthood ̂ indicates that it isLooking at
״—־ ד

clearly tied to previous attendance in education programs as well as the type of former 

schooling. Even though 0nly^l4 percent of the respondents attend such programs, 80 percent 

who did so have had formal Jewish education. Almost all, 92 percent of those who did not 

have at least some Jewish educational experience are not involved in an adult program. 

Conversely, of the small group who had spent 15 or more years religious study, over half,

52 percent are continuing their education as adults, a figure which drops to 27 percent for 

those who were involved in Jewish education for 1115 years, and to 12 percent for those 

with five years or less. Type of education, of course, also differentiates. If a respondent 

had attended day school in his/her youth, it is more likely for him/her to be involved in adult 

Jewish educational programs than for those involved in other forms of schooling. Up to 30 

percent of former day schoolers, as compared to 15 and 13 percent of former part-timers and 

Sunday schoolers respectively, took part in Jewish educational programs in the year before 

they were interviewed.
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The same pattern, though less strikingly, operates with respect to synagogue 

attendance, highest for those with the longest participation in religious learning, over half, 56 

percent of those with 15 or more years behind them attend weekly, a proportion which drops 

off to 21 percent for the 11-15 years group, 6 percent for those with one to five years 

exposure, and 2.5 percent for persons who have no Jewish education in their background.

To further demonstrate the relationship, a scale was constructed of four identity items 

used in many studies of Jewish commitment. These are: candles at Hanukkah, Candle 

ceremonies on Friday nights, attendance at Passover seders, and using Kosherjneats. The 

scale ranges from very high, observing all four rituals most of the time to very low, never 

observing any. Over two-fifths, 41 percent, of those who score in the very high category are 

former day school students. Conversely, only 2.5 percent in the very low group have the 

same background. Over half, 53 percent, of this group of extreme non-identifiers lack any 

Jewish education. Fully four-fifths of them fall in the two low identity categories. Those 

whose Jewish training is limited to Sunday school are the least likely of the religiously 

educated to be in the two high identity categories. Only seven percent do so, as compared to 

40 percent of those who had been to day school.
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Table VI: Type of Schooling and Ritual Observance (Scale) Percent)

Very Low Low Average High Very High Row Total

Day
School

Row 10 29 21 11 29 7

Column 2.5 5 7 13 41 171

Part-time Row 20 43 24 8 4 34

Column 25 36 40 17 30 835

Sunday
School

Row 23 47 23 4 3 18

Column 15 21 20.5 3 11 450

Private
tutor

Row 16 40 28 10 6 5

Column 3 5 7 9 6.5 132

Never
Attended

Row 42 38 15 3 1.5 35

Column 53 32 25 19 11 844

Column Total 27 41 21 6 5 100

N 667 1000 503 148 123 2441

The results for the actual items in the scale is given in Table VI below. As can be 

seen, the longer one attends Jewish schooling, the more likely he or she is to follow each

observance.

Table VII: Years o f Jewish Education and Ritual Observance (Percent)

Years
Attended Hanukkah Candles Attend Seders Friday Candles Kosher Meat

Never
Most o f  
the time Never

Most o f  
the time Never

Most of 
the time Never

Most o f  
the time

Never 57 31 49 33 78 p T 7 63 M o r

<  1 yr 37 48 30 43 60 1 18 i 55 /13 ׳

1-5 Yrs 21 63 16 63 65 ! 12 60 /  16 I ,

6-10 Yrs 14 72 9 78 58 I 21 ; 52 /  18

11-15 Yrs 11 80 8 84 45 1 33 1 53 .1 27

15+  Yrs 8 88 8 84 16 ׳60 ׳ 28 If 64 ו
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The decline of involvement in the Jewish religious community is paralleled by a fall 

off in intracommunal social relationships if the popular impression of how things were in the 

old country or areas of first generation immigrant settlement is accurate. Only one-third, 34 

percent, report all or most of their closest friends are Jewish. A quarter, 25 percent, say 

none or few are, while two-fifths, 40 percent, respond "some." And as with the ritual 

indicators of Jewish commitment, informal ties are linked to religious training.

Table VUI: Education and Jewishness 
of Closest Friends (Percent)

Years
Attended

None or 
Few

Most or All 
Jewish

<  1 Year 34 21

1-5 Years 27 32

6-10 Years 19.5 42

11-15 Years 18 49

15+  Years 12 72

Total 24.5 34

Education, of course, correlates with the Jewishness of the individual respondents. 

That is, whether they identify their religion as Jewish, describe themselves as ethnic secular 

Jews, or have taken on a new religious identity, including none, the more years they spent in

Jewish learning, the more likely they are to describe themselves as religiously Jewish, and

the less disposed they are to report they are secular or ethnic Jews, or that they are no longer
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Table IX: Education and Jewish Identity (Percent)

School
Attendance

Religion
Jewish

Secular 
Ethnic Jew Was Jewish Total

Never 40 46 11 100

< 1 Year 43 27 10 100

1-5 Years 77 15 2 100

6-10 Years 90 8 1.5 100

11-15 Years 92 5 3 100

15+ Years 92 8 0 100

Nathan Glazer has noted that Israel has become the religion of the Jews, that is, it is 

the major source of Jewish identity or commitment. The population study included three 

measures of commitment to the Jewish state, the responses to the question: "How 

emotionally attached are you to Israel?" "How many times have you been to Israel?" and 

"Do you often talk about Israel to friends and relatives?" The findings challenge the often 

voiced assumption that Jews, regardless of their background, are deeply committed to the

Jewish state. _______________________________________

Surprisingly, the responses to the first question do not confirm the impressions that

most American Jews are strongly dedicated to the Jewish state. Only one-tenth said they are 

"extremely attached to Israel," another 19 percent answered "very attached." The most

common response given by over two-fifths 44 percent, was "somewhat," while over one

quarter, 26 percent, replied they were "not attached." At first glance, the picture looks 

somewhat more positive with respect to talking about Israel with friends and relatives. Two-

thirds, 68 percent, said they do so. But when the interviewer probed further inquiring, 

"How often would that be?" for those who reported talking, giving the choices of often,
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measures of commitment to the Jewish state, the responses to the question: "How 

emotionally attached are you to Israel?" "How many times have you been to Israel?" and 

"Do you often talk about Israel to friends and relatives?" The findings challenge the often 

\ 

voiced assumption that Jews, regardless of their background, are deeply committed to the 

Jewish state. 

Surprisingly, the responses to the first question do not confirm the impressions that 

most American Jews are strongly dedicated to the Jewish state. Only one-tenth said they are 

"extremely attached to Israel," another 19 percent answered "very attached." The most 

common response given by over two-fifthsl 44 percent, was "somewh~," while over--;;e \ 

quarter, 26 percent, replied they were "not attached." At first glance, the picture looks 

somewhat more positive with respect to talking about Israel with friends and relatives. Two-

thirds, 68 percent, said they do so. 1?ut when the interviewer probed further inquiring, 

"How often would that be?" for those who reported talking, giving the choices of often, 
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sometimes, rarely, not at all, the interest seems less than implied by the affirmative answers. 

Only one-sixth, 17 percent, replied "often." Forty-three percent said "never" or "rarely," 

while two-fifths answered "sometimes."

Similar distributions of reactions to Israel are reflected with respect to visits to the 

Jewish state. Only one out of four adult Jewish Americans report ever travelling to the i |  

Jewish state. The proportion who have done so three or more times is a minuscule three I \  

percent.

These three measures of commitment to or interest in Israel clearly correlate with 

various indicators of Jewishness, such as type of religious involvement and adherence to 

Jewish ritual. Secular and intermarried Jews are less close to Israel. And as might be 

expected, such behaviqf^fnay^be relatedj>ack to educational background. A good majority, 

60 percent, of those who attended day school report themselves extremely (34.5 percent) or 

very (25.5 percent) attached to Israel. The small group who had private tutoring are a bad 

second in indicating being very or extremely attached, while the part-timers are third and the 

Sunday schoolers fourth. Almost half of those without any Jewish education, 47 percent, 

said they felt no attachment. Only 15 percent of them indicated a high degree of attachment.
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Table X: Type of Schooling by Attachment to Israel (Percent)

Not
Attached

Somewhat
Attached

Very
Attached

Extremely
Attached Total N

Day School 13 27 25.5 34.5 8 55

Part-time 13 50 23 13 35 239

Sunday School 21.5 50 22 5 20 135

Private Tutor 12 45.5 30 9 5 33

Never Attended 47 37 10 5 32 219

Total 26 44 19 10 100 686

N 177 300 132 70

Attachment may also be both gauged by behavior, how often Jews visit Israel, talk 

about the Jewish state, and contribute to the United Jewish Appeal, most of whose money 

winds up in Israel. As may be seen in Table EX below, the more years afeducation, the 

more likely a Jew will go.

Table IX: Years of Jewish Education and 
Visits to Israel (Percent)

Years Attended Visited Once
Visited Three 

or More Times

Never Attended 13 2

<  1 Year 22 2

1-5 Years 25 4

6-10 Years 35 8

11-15 Years 50 10

15+  Years 76 30

And not surprisingly, type of Jewish school attended is associated with propensity to engage 

in discussions about the Jewish state.
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Attachment may also be both gauged by behavior, how often Jews visit Israel, talk 

about the Jewish state, and contribute to the United Jewish Appeal, most of wh.ose money 
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winds up in Israel. As may be seen in Table IX below, the more years o~ cation, the 

more likely a Jew will go. 

Table IX: Years of Jewish Education and 
Visits to Israel (Percent) 

Visited Three 
Years Attended Visited Once or More Times 

Never Attended 13 2 

< 1 Year 22 2 

1-5 Years 25 4 

6-10 Years 35 8 

11-15 Years 50 10 

15+ Years 76 30 

And not surprisingly, type of Jewish school attended is associated with propensity to engage 

in discussions about the Jewish state. 
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Table XI: Propensity to Talk About Israel and 
Type of Schooling (Percent)

Rarely or Never Often

Day School 16 42

Part-time 38 20

Sunday School 34 13

Private Tutor 24 24

Never Attended 63 10

Total 43 17

Looking at sources of Jewish communal financial support and activity, Jewish 

education clearly matters. Approximately eighty percent of the respondents in households 

that contribute to Jewish charities had received formal Jewish schooling. If one, 

furthermore, examines the pool of former Jewish school pupils, it appears that close to 60 

percent are in households that donate.

The recurrent pattern reported here occurs with respect to contributors to the /  

UJA/Federation, as well as Jewish charities generally. The more education Jews were / 

exposed to as young people the greater their propensity to give. _____ _
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Table XHI: Household Contribution to Jewish  
Charities and UJA Federation

Jewish
Charities UJA

Never 29 16

<  1 Year 45 I T f / 32

1-5 Years 56 35

6-10 Years 62 45

11-15 Years 66 41

15+  Years 88 48

All 49 31

N =  2441

And in a similar vein willingness to belong to and volunteer services to Jewish 

organizations correlates strongly with educational history. The more education they

received, the more active Jews are in the community. The range reporting volunteering 

descends regularly from 52 percent for those with more than 15 years of study down to 17 

percent for the less than five years group to 8.5 for those totally unschooled in Jewish 

learning. Similarly the more intensely educated, the more likely people are to subscribe to

Jewish periodicals. The differences run from 10 percent for the uneducated to 24 percent for
------------------------  ------------------ ----------------------

those with five years or less schooling, to a majority, 52 percent, for those with 15 years or

more.

To sum up, the longer Jews were involved in Jewish education, the greater the

commitment to the community, to some form of the religion and to Israel. The relations 

between type of school attended, attitudes, and behavior basically reinforces this conclusion. 

For all items presented above, those who went to day school were much more likely to give 

the prototypical Jewish response than respondents who attended part-time afternoon school.
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For all items presented above, those who went to day school were much mor,e likely to give 

the prototypical Jewish response than respondents who attended part-time afternoon school. 
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The latter in turn exhibited a higher degree of Jewish commitment than those whose 

education was limited to Sunday school. Having been privately tutored, however, produced

mixed or inconsistent responses. On some items, e.g., visiting Israel, they were the least 

likely of the four educational groups to do so. On the other hand, with respect to Jewish 

ritual observance, e.g., lighting Hanukkah candles, buying Kosher meat, this small group (5

percent of the sample) were more observant than those who had been to Sunday school or

even on occasion part-time school. The inconsistency probably reflects the fact that personal 

tutoring may involved either an intense learning experience with a scholar or an effort to.

Population Survey points up the softening of Jewishness. As noted at the start of this paper, 

the combination of assimilating processes and a low birthrate have reduced the proportion of 

Jews in the national population significantly, and the stringency of the commitment to 

Jewishness. Among the 2,441 respondents, 401 report the denomination which they were 

raised as Orthodox, but only 111 identify their current affiliation the same way.

Conservatives have declined slightly from 746 to 720, while Reform gained from 561 to 797. 

The number who report their family origin or themselves as irreligious, secular, or do not 

know, increased from 141 to 218, while the "just Jewish" category grew from 77 to 113.

The rate of intermarriage has mounted in spectacular fashion. As noted a majority of current 

marriages involving a Jew are with a non-Jew.
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Looking at the Jewish experience in America generally and the data in the 1990 

Population Survey points up the softening of Jewishness. As noted at the start of this paper, 

the combination of assimilating processes and a low birthrate have reduced the proportion of 

Jews in the national population significantly, and the stringency of the commitment to 

Jewishness. Among the 2,441 respondents, 401 report the denomination which they ·.vere 
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The rate of intermarriage has mounted in spectacular fashion. As noted a majority of current 

marriages involving a Jew are with a non-Jew. 
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Intermarriage, of course, is strongly associated with Jewish educational background.

Three quarters of those who attended a day school are married to bom Jews, a figure which ר׳ן

falls off to 65 percent for persons educated in part-time school, 59.5 percent for Sunday l j

schoolers and 57 percent for private tutorees. The majority, 37 percent, of interviewees who 

have no Jewish training married non-Jews. The full picture is in Table below:

Table XTV: Type of Schooling and Intermarriage (Percent)

School Type

Spouse (First Marriage if  More Than One)

Bora Jewish Converted Catholic Protestant Other None

Day School 75 3 6 3 3 9

Part-time 65 7.5 9 11 4 4

Sunday School 59.5 4 11.5 15 5 3

Private Tutor 57 2 13 19 6 _

Never Attended 37 2.5 20 21 9.5 7

The growth in the intermarriage rate reflects current attitudes dominant among adult 

Jews. The Population Survey inquired: "Hypothetically, if your child were considering 

marrying a non-Jewish person, would you: strongly support, support, accept or be neutral, 

oppose, or strongly oppose the marriage?" Only 16 percent would oppose, 6 percent 

strongly. One-third would support the child doing so, 47 percent would accept or be neutral. 

Depth of Jewish education acts as a barrier, but not strikingly so, except for those with more
I
| than 15 years of schooling, presumably largely dedicated Orthodox. For the rest, more 

school years reduces the willingness to accept or support intermarriage but still only 

minorities oppose, 31 percent in the 11-15 year group, 22.5 percent among the 6-10 years 

one, 14 percent for the 5 years less, and only 8 percent among those without any formal
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Jewish education. The decline in concern for intermarriage is reflected in reports on the 

ethno-religious character of the neighborhoods in which most Jews live and their feelings 

about preferences in this area. Earlier I noted that the well nigh universal attendance of 

Jewish youth in colleges and universities strongly facilitates intermarriage. But whether to 

go or not is not viewed as a choice for Jewish parents. The character of the neighborhood in 

which they live, Jewish or not, maybe. And proximity to Jewish or Gentile neighbors should 

affect the probabilities for marrying in or out.

The majority of respondents report living in areas which are not Jewish, 36 percent, 

or little Jewish, 26 percent. Only eight percent reside in very Jewish districts. Presumably, 

many Jews do not have much of a choice, if their communities do not have distinctively 

Jewish neighborhoods. But the Population Survey inquired as to how important the Jewish 

character of the neighborhood is, and a majority, 54 percent, replied that it is not important, 

30 percent, or not very important, 24 percent. Only 14 percent believe it is very important 

to reside in a predominantly Jewish district. Not surprisingly, such concerns strongly relate 

to extent and type of education much like the other behavioral and attitudinal items presented 

earlier. The longer and more intense the Jewish educational experience, the more people are 

interested in living among Jews, for among other reasons, facilitating dating and mating of 

their children with other Jews. But as we have seen this is not a major concern of most

that even education will not maintain a birthright community that cannot successfully reach

American Jews. These statistics suggests that the walls have t ached,

out to non-Jewish spouses.
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that even education will not maintain a birthright community that cannot successfully reach ? 
out to non-Jewish spouses. 
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A major exception to the generalization that the American experience consistently 

reduces Jewish commitment is the finding of a curvilinear relationship on a few items; 

particularly that the Jews who were of Bar Mitzvah age between the mid to late 1930s and

the mid to late 1950s were more likely to have been involved in Jewish education than those

younger or older than them. It is impossible to account for this pattern using the available 

data, but an interpretation may be suggested. Those generations who came to confirmation 

age during the years that included the coming to power of the Nazis, increased anti-Semitism 

in the United States, the Holocaust and the creation of the state of Israel were exposed to 

pressure to affirm their Judaism. These events had a positive effect on Jewish identity, on 

activating latent loyalties. And logically, they should have led more parents to send their 

children to Jewish schools, albeit disproportionately as it turns out to the weakest and least 

effective form, Sunday school. And it may be hypothesized further that as those events and 

experiences recede into history, the assimilatory forces regained their forward, or perhaps

The longer and more intense the exposure has been the more likely people are to identify as 

Jews, to practice their religion, to support Israel, and to be active in the community. It is 

impossible, however, to conclude from this analysis that a Jewish learning experience is the

mosTimportant causal factor in this process. Obviously, the religious education a young 

person receives reflects his or her family orientation and the community within which he 

lives. Such backgrounds may influence him more than what goes on in the classroom. But

more accurately, retrogressive strength.

־7

The behavior of adult Jews is, as we have seen; strongly correlated with education.
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these factors are interactive, mutually supportive or negating. Clearly, the better, whatever 

this means, and more intense the training, the more likely young Jews are to continue in the 

faith and community.

The Education of the Young (to come)
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A TIME TO ACT: A RESEARCH 
PERSPECTIVE so
(This article has been submitted to 
Jewish Education by Stuart Schoenfeld)

The recommendations of A Time To Act 
include a call to develop a research 
capability. Presumably the Council for 
Initiatives in Jewish Education will be the 
body to see that this recommendation is 
implemented. The Commission on 
Jewish Education in North America has 
already begun the process. The 
Commission’s report contains an 
appendix which lists eleven studies 
which it sponsored. Taken collectively, 
they are the beginnings of a detailed 
appraisal of North American Jewish 
education. Of these eleven studies, six 
were author'either in full or in part by 
participants in the Network for Research 
in Jewish Education.
The Research Network has now had five 
annual conferences. We’ve gathered 
together American, Israeli, English and 
Canadian researchers in California, New 
York, Pennsylvania, Wisconsin, and 
Ohio. Our conferences have featured 
research on Jewish identity, curriculum 
objectives, Israel trips, teacher 
characteristic, adult education, 
supplementary schooling, Reform day 
schools and more. As with all annual 
conferences, there has been some 
variation in participants over the years, 
but most of us do come to almost every 
one. Our research in Jewish education 
has not been systematically nurtured in 
the past; the regular contact is 
important.
These studies sponsored by the 
Commission represent only the 
beginnings of a research process. To 
begin with, the research agenda will be 
broader than (continued on p. 8)

NOTES FROM THE CHAIR ~ Stuart Schoenfeld

Now that we have a formal chair for the network, 
propriety demands a message from the chair in our 
network newsletter. Fortunately, there are some things to 
talk about.

To begin with, the thank you״s. Most of all thanks to Isa 
Aron, who has acted as chair for the past five years 
without formal title. And to Hanan Alexander who, 
legend has it, started the work of putting the network 
together with Isa over one of their kitchen tables. I don’t 
know whose kitchen but I can verify that they live in the 
same neighborhood. Thank you also to those who have 
served as organizers of the past five conferences. Your 
work has positioned us as a credible participant at a time 
which may be a turning point in Jewish education. On 
a personal note I can add that the network has given me 
contacts I otherwise would not have had with other 
researchers who worry about the same problems that I 
do as a scholar and a member of the community. These 
contacts have been important in developing my thoughts 
and keeping up my morale. I suspect that these 
personal reflections are widely shared in the network.

Next, a new development. As a consequence of the 
discussion at the end of the Cleveland conference about 
exploring a journal for research in Jewish education, I 
received an invitation (through Walter and David 
Ackerman) to contact Alvin Schiff in New York. Alvin is 
continuing to serve as editor of Jewish Education, for 
the next three years. We are working on an arrangement 
along the following lines: Jewish Education - either in 
each issue or in an annual special issue - would reserve 
space for research. Research articles would be 
submitted in the same way as to other refereed journals. 
Members of our network would be added to the editorial 
board to review research articles. Members of our 
network who subscribe to Jewish Education when they 
pay their dues would get a discount. I am consulting 
with members of the Executive. Decisions which the 
Executive takes can be reviewed at our next conference 
in California. Meanwhile, members of our network may 
certainly submit articles to Jewish Education, which has 
a long history of publishing research.
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Canadian researchers in California, New 
York, Pennsylvania. Wisconsin, and 
Ohio. Our conferences have featured 
research on Jewish identity, curriculum 
objectives, Israel trips, teacher 
characteristic, adult education, 
supplementary schooling, Reform day 
schools and more. As with all annual 
conferences, there has been some 
variation in participants over the years, 
but most of us do come to almost every 
one. Our research in Jewish education 
has not been systematically nurtured in 
the past; the regular contact is 
important. 
These studies sponsored by the 
Commission represent only the 
beginnings of a research process. To 
begin with, the research agenda will be 
broader than (continued on p.8) 



A Time To Act-continued from p. 1
that undertaken by the Commission so far. Consider two examples - research on the affective dimension 
of education and research on adult education. Neither topic was among those studied by the 
Commission. Both are important in understanding the situation we are dealing with and in developing 
a strategy of response. Jewish education, we assume, is not the instrumental acquiring of credentials.
Rather, it is about acquiring values and self-esteem. We have some research on the extent to which 
Jewish education leads to having information; we have almost none on the relationship of Jewish 
education to self-esteem. Similarly, we assume that a household in which parents study is also one in 
which children study. Adult education is on the agenda of the Jewish community in North America Is 
there research which gives some insight into how this initiative might fit into a general strategy for Jewish 
education? Many other examples could be found. We don’t even have at this point a process for 
compiling and routinely updating a bibliography of research in Jewish education.

Further, to become an on-going activity around which scholars can build careers, more needs to be done 
to link communally sponsored research in Jewish education to university based scholarship, including 
both those institutions of higher learning under Jewish sponsorship and those in the wider community.
The studies sponsored by the Commission need to be available in university libraries; publication by an 
academic press would be one way of seeing that happens. Graduate fellowships in schools of education 
and departments of social science will bring new scholars into the field. Support for the Research 
Network in Jewish Education, which has been forthcoming from various communal agencies, will ensure 
that our conferences will continue and our activities expand to other areas.

Placing resources into developing university based research in Jewish education in addition to contract 
research will mean, in the short term, some loss of control over what is researched and how. In the long 
term, perhaps within as short a period as five to ten years, it will mean that far more people will be 
engaged in research and that the research produced will be varied, sustained and creative in ways which 
cannot now be envisaged. David Schoem’s research, which the commission’s report cited, and William 
Helmreich’s study, which the commission did not cite, are valuable take-off points for the study of Jewish 
schools written by university based scholars. Each is insightful. Neither is definitive. They raise issues
which require further research before we begin to approximate and adequate understanding of Jewish 
schooling. A continuing program of research of this kind can only be sustained by a research community 
incorporated into institutions of higher education.

In some ways building a research capacity in Jewish education is a daunting prospect. There is a large 
research literature in education to be assimilated; there is much else in contemporary social science to 
be taken into account; and the unique features of Jewish education require originality and creativity in 
developing research projects. Yet if there is going to be significant improvement in Jewish education we 
need to know much more abut what we do, how we do it, why we do it and what it means to participate. 
In the process, we are likely to come to understand better not only Jewish education in North American, 
but North American Jews as well.

Prof. Stuart Schoerrfeld (Sociology and Jewish Studies, York University -Toronto) is chair of the Research 
Network in Jewish Education. The opinions expressed are personal and not formal positions of the 
network.

ANNOUNCING..״
SIXTH ANNUAL CONFERENCE 

on RESEARCH in JEWISH EDUCATION
June 28-30, 1992 

at
California State University, Northridge, California
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In some ways building a research capacity in Jewish education is a daunting prospect. There is a large 
research literature in education to be assimilated; there is much else in contemporary social science to 
be taken into account; and the unique features of Jewish education require originality and creativity in 
developing research projects. Yet if there is going to be significant improvement in Jewish education we 
need to know much more abut what we do, how we do it, why we do it and what it means to participate. 
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Max Fisher, Nail Greenbaum, Stephen Hoffman, 
Matthew Maryles, Lester Pollack, Henry Zucker

Morton L, Mandel

November 13, 1991

MEMO TO:

FROM:

DATE:

I lannr.uy U  1,:m 
MilX M f lit'ICM
Chair
M o rio n  [., MdfifJcl 

A m n q  r w c w o r

Stephen H. H o fl״ t£1n 

C h e f  t d u 1 : f 0 0 n  Q f t i c w

Dr bhu lrim ith  f:lSK'r

This will confirm your plans to attend the meeting of the CIJE 
Search Committee at 11:00 a.m. on Thursday, November 21 at the 
Baltimore Convention Center. Room-316.

Phil Bernstein has completed his explorations with a variety of 
lay and professional reference sources. He has sifted through 
over forty suggestions and is prepared to report to us on what 
the "field" has identified as the best possible candidates.

Following Phil's report, I hope that we will select the 
candidate(s) we wish to pursue for the position of Executive
Director of CIJE.

We will facilitate your getting through security in plenty of 
time to hear Prime Minister Shamir at 12:30 p.m. We will also 
provide lunch so that you can attend the CIJE session which 
follows at 1:45 p.m. (See the attached notice.)

1 assume you will be with us. If your plans change, please 
notify Ginny Levi at (216) 391-8300. I look forward to seeing 
you.
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M.•x w- r ,~1 •r.·, 

Cn,,,, 
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DATE: 
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Cleveland. Ohio 441 I~., 
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Max Fisher, Neil Greenbaum, Stephen Hoffman, 
Matthew Maryles, Lester Pollack , Henry Zucker 

Morton L, Mandel 

November 13, 1991 

This will confirm your plans to attend the meeting of the CIJE 
Search Committee at 11:00 a,m on Thursday. November 21 at the 
Baltimore convention Center, Room 316. 

Phil Bernseein hu completAd hi~ exploration~ with~ variety of 
lay and professional reference sources. He has sifted through 
over forty suggestions and is prepared to report to us on what 
the •field" has identified as the best possible candidates, 

Following Phil's report, I hope that we will select the 
candidate(s) we wish to puraue for the position of Executive 
Director of CIJE. 

Ye will facilitate your getting through security in plenty of 
time to h$ar frime ~ini ster Shamir at 12:30 p.m. We will also 
provide lunch so that you can attend the CIJE session which 
follows ac 1:45 p.m. (See the attached notice.) 

I assume you will be with us, If your plans cha.nge, please 
notify Ginny Levi at (216) 391-8300. I look forward to seeing 
you. 



r;rT T■ I '׳-’' ’ • ־'׳׳, >r» a יד׳7י זVj w v J n v / .Ajj AWi-i!״
T>T זז/>ז^0ז.ז  t1־ r~>t Ty ~־1 * י־*-׳ *'>"'/* ׳
U י1* L H u M i  i_,Jl>׳vJ0/> 1 iul י

I 7SO Cue lid Avenue 
GWelrind, Ohio 14115׳ 

7 I 6/566-9200 Fax 2 1 6 /861 - I ?30

iTrmpoMryAeklieii]

/ yorioTrity C te c
Meix M Fisher 

Clhvr
M o rio n  t. M anrie i

A..(׳/׳c/ Dtit-i ior
SiepMcn H. I

C'/ !».1/  r Jm, Him 1 Qlhcer� ׳
O r .  S M ljI .n m it l  1 B S iC �r

MEMO TO: CIJE Board Members and Senior Policy Advisors

FROM: Morton L. Mandel

DATE: November 13, 1991

If you are planning to attend the CJF General Assembly in 
Baltimore later this month, you are undoubtedly aware that the 
agenda includes a series of presentations on issues related to 
Jewish education. One of those is co-sponsored by JESNA and the 
Council for Initiatives in Jewish Education. It is entitled, 
"Creating Change in Jewish Education" and will include what 
promises to be a stimulating commentary by Dr. Lee Shulman on 
the Lead Community as a strategy for change.

Dr. Shulman is the President of the National Academy of 
Education and Professor of Education at Stanford University.

The session is scheduled for Thursday. November 21 at 
1:45-3:15 p.m. at the Convention Center. Room 309. upper level.
I encourage you to attend.
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CIJE Board Members and Senior Policy Advisors 

Morton L. Mandel 

November 13, 1991 

If you are planning to attend the CJF General Assembly in 
Baltimore later this IIQOntb, you are undoubtedly aware that the 
agenda includes a series of presentations on issues related to 
Jewish education. One of those is co-sponsored by JESNA and the 
Council for Initiatives in Jevish Education. It is entitled, 
•creating Change in Jewish Education• and will include what 
promises to be a stimulating commentary by Dr. IA• Shulman QTI 

the Lead Community as a strategy for change. 

Dr, Shulman is the President of the ~ational Academy of 
Education and Professor of Education a t Stanford University. 

The session is scheduled for Thursday, November 21 at 
1_;45-3:15 o,m, at the Gonvention Cent:er. Room 309, upper level, 
I encourage you to attend. 
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This will confirm your plans to attend the meeting of the CIJE 
Search Committee at 11:00 a.m. on Thursday, November 21 at the 
Baltimore Convention Center. Room 316.

Phil Bernstein has completed his explorations with a variety of 
lay and professional reference sources. He has sifted through 
over forty suggestions and is prepared to report to us on what 
the ״field" has identified as the best possible candidates.

Following Phil*s report, I hope that we will select the 
candidate(s) we wish to pursue for the position of Executive 
Director of CIJE.

We will facilitate your getting through security in plenty of 
time to hear Prime Minister Shamir at 12:30 p.m. We will also 
provide lunch so that you can attend the CIJE session which 
follows at 1:45 p.m. (See the attached notice.)

I assume you will be with us. If your plans change, please 
notify Ginny Levi at (216) 391-8300. I look forward to seeing 
you.
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Max Fisher, Neil Grsenbaum, Stephen Hoffman, 
Matthew Ha't')'les, Lester Pollack, Henry Zucker 

Morton L. Mandel 

November 13, 1991 

Thia will confirm your plans to attend the meeting of tho CIJE 
Search Committee at 11:00 am on Thursday, November 21 at the 
Baltimore Convention Center, Room 31.6. 

Phil Bernstein has completed his explorations with a variety of 
lay and professional reference sources. He has sifted through 
over forty suggestions and is prepared to report to us on what 
the •field" ha& 1dent1f1e4 as the best possible candicutes. 

Following Phil's report, I hope that we will select the 
candidate(s) we wish to pursue for tho position of &tecutive 
Director of CIJE . 

We will facilitate your getting through security in plenty of 
time to hear Prime Minister Shamir at 12:30 p.m. We will also 
provide lunch so that you can attend the CIJE session which 
follows at 1:45 p.m. (See the attached notice.) 

I assume you will be with us, If your plans ch•nge, please 
notify Ginny Levi at (216) 391-8300. I look forward to seeing 
you. 
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October 25, 1991

VIA FAX

Dr. Daniel Elazar
Jerusalem Center for Public Affairs

TO:

cc: H. L. ZuckerFROM: Stephen H. Hoffman

Dear Dan:

I recently read your prepared comments on "A Time to Act," 
and frankly I was surprised at your caustic style. Many of 
your suggestions for further explorations are well directed. 
But I c a n ’t help but feel that there must be something else 
at work here.

I have been an avid fan of your writings for almost 20 years 
-- since someone first handed me mimeographed copies of your 
material on American Jewish community oganization (later 
your book). You have always been such a constructive 
commentator —  whether it's been on structure and meaning of 
the Jewish Agency or interpreting the evolution of Sephardi 
power in Israel. So now why this?

Hank Zucker and I discussed this and he, too, was keenly 
disappointed. You above almost everyone else knows how hard 
it is to move the Jewish community to action (unless it's 
perceived as imminent life or death). The Commission did 
move us forward in an area that is always neglected -- 
Jewish education, and its successor, CIJE, will keep the 

'•movement going. Is it perfect? No. But it will go 
eventually into the subjects you listed.

But your powerfully negative comments sure don't help —  
surely are not constructive.

Dan, I still admire you and am looking for a little guidance 
for the perplexed.

Sincerely,

Stephen H. Hoffman 
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TO: Dr . Daniel Elazar 
Jerusalem Center for Public Affairs 
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I c-ecently r:-ead your prepared commenta on "A Time to Act," 
and frankly I was surprised at your caustic style. Many of 
your suggestionB for further exploc-ations are well dic-ected. 
But I can't help but feel that t here must b e something else 
at wor-k here. 

I have been an avid fan of your wr iting5 for almost 20 years 
-- since someone first handed me mimeographed copies of your 
rnate~ial on Ame~ican Jewish community oganization {later 
your book). You have always been such a constructive 
commentator -- whether it's been on structure and meaning of 
the Jewish Agency or interpreting the evolution of Sephardi 
power in I srael. So now why this? 

Hank Zucker and I discussed th i5 and he, too, was keenly 
disappointed . ~ou above a lmost everyone else knows how hard 
it is to move the Jevish community to action (unlesB i t's 
perceived as imminent life or death). The Commission did 
move ua forwa~d in an area that is always neglected -­
Jewish education, and its successor, CIJE, will keep the 

··movement going. Is it perfect? No. But it will go 
eventually into the subjects you listed. 

But your powerfully negative comments sure don't he lp -­
surely are not constructive. 

Dan, I still admire you and am looking for a little guidance 
for tne perplexed. 

Sincerely, 

Stephen H. Hoffman 
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Thursday, November 21 
1:45 - 3:15 pm

Creatine Change in Jewish Education 

Co-sponsored by JESNA and CIJE 

Session Chair: Neil Greenbaum 

Goals of the session:

1. Inform the lay and professional leadership about what new is happening 
for Jewish education.

2. Raise the consciousness of those present regarding the centrality of 
Jewish educaiton.

3. Excite people about the possibilities for introducing innovation into 
Jewish education,

4. Raise the level of discourse on Jewish education.

Proposed detailed schedule of events:

1. Welcome and opening remarks 5 min. N. Greenbaum

2. Report on CIJE activities 10 min. MLM

Goals:
Feature chairman of board of exciting new venture ־

- Announce with pride how much has happened in one year

- The Commission's blueprint is becoming a reality. Bright new 
people are involved. The ideas are taking hold.

3. Comments by Max Fisher?? 5 min. M. Fisher

• Imprimatur from the old guard

4. Introduction of Lee Shulman 5 min. N. Greenbaum

5. The Lead Community as a Strategy for 20 min. L. Shulman
Change

- Big name in general education and research gives compelling 
endorsement of the Lead Community concept as an exemplary model

6. Questions specific to Shulman presentation 10 min. N. Greenbaum

Thursday, November 21 
1:45 ~ 3:15 pm 

Creating Chan2e in Jewieh Education 

Co-sponsored by JESNA and CIJE 

Session Chair: Neil Greenbaum 

Goals of the session: 

l. Inform the lay and professional leadership about what new is happening 
for Jewish education. 

2. Raise the consciousness or those present regarding the centrality of 
Jewish educaiton, 

3. Excite people about the possibilities for introducing innovation into 
Jewish education, 

4. Raise the level of discourse on Jewish education. 

Proposed detailed schedule of events: 

1, 

2. 

3. 

4. 

5, 

6. 

Welcome and opening remarks 

Report on CIJE activities 

Goals: 

5 min. 

10 min. 

• Feature chairman of board of exciting new venture 

- Announce with pride how much has happened in one year 

N. Greenbaum 

MLM 

- The Commission's blueprint li becoming a reality. Bright new 
people are involved. The ideas are taking hold. 

Comments by Max Fisher?? 

• Imprimatur from the old guard 

Introduction of Lee Shul1n&n 

The Lead Community as a Strategy for 
Change 

5 min . 

5 min. 

20 min. 

M. Fisher 

N. Greenbaum 

L. Shulman 

- Big name in general education and research gives compelling 
endorsement of che Lead Community concept as an exemplary model 

Questions specific to Shulman presentation 10 min. N. Greenbaum 



Introduction of Barry Holtz 3 min. N. Greenbaum

Description of the Best Practices Project 10 min. B. Holtz

- We recognize that there are exemplary practices in use
■ Example of how CIJE will bring expertise to the Lead Communities

Questions specific to Holtz presentation 5 min. N. Greenbaum

General questions and comments 15 min. N. Greenbaum

7. 

8 . 

9 . 

10 . 

Introduction of Barry Holtz 

Description of the Best Practices Project 

3 min. 

10 min . 

• We recognize that there are exemplary practices in use 

N. Greenbawn 

B. Holt:z 

• Example of how CIJE will bring expertise to the t~ad Communities 

Questions specific to Holtz presentation 

General questions and comments 

5 min. 

15 min. 

N. Greenbaum 

N. Greenbaum 
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of convocations whl ah I 
and the review of some

This reflect* my thinking based upon a nuabor 
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*•lated work conducted by others in f.hia fiela>

[nplete survey of ,the range 
,nee, there are profession•
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a for want of time I have 

potential practitioner* 
analogous Jewish groups, 

ic*s not yet called upon.

This interim report by no means reflects a co 
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work has been called to our attention but wh<j>! 
not called or visited. There are clearly 
in the insurance field, soma serving somewhat 
who also represent potentially valuable resou

it desirable to have this 
week of November 4 when I

otandura so that it might be 
!., Bob Hiller, in tho role 
r of suggeating a potential 
ast, this will provide a 
to help refine our mutual
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Notwithstanding these limitations, Z thought 
memorandum for our joint consideration the 
will next be in Cleveland.

You will note that I have formatted the mem 
used as a discussion paper with outsiders <«.] 
we considered). Also 1 have taken the libert־ 
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"target to shoot at" and a specific suggestion 
understandings.
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Th" u11cloa6d memorandum i& meant to eervn no l~n 1.ntet:"im rP.pnrt for the 
thre~ of u• to &1harpen our .Cocus on th• 1111..ibjo<1t ¢f employct, 1,~0"1fit1 and 
to h11i,J.p uo doolde upon t.hu next .step in our Brort1, 

Tb1• ~etlec~• my th1nking !,,a•ed upon A nu.mbo Qf oonver••~lon~ which I 
have had a1noe ou. meetiu8 ea-r1y in Octoh°[ o.nd t:ho ~avi~w nf Anrne 
1.'elat:6d. vorlc 00111.lucced by ot:her• in t:ht11 fiel 

1

, 

Thi• interim report by no me6ft8 reflect■ a co~plet& aurvey of ,the rans• 
of lnputu that migh~ be conaidored. For in•tince, there art profes1ion­
ale in the fi1tld or Jew1.an eaw::aclon .I.U a, I \,.,a; oE -j• • •h•i•• 'WM•• 
work haa been called ~o ou.r ' ateent1on but w m for want of t:ime I have 
noc called or viaitad. There are clearly · potent1~1 praot1tioner• 
in the insurance field , soll9 ••rvlng ao,uwha a11al,ogou• J~whh 1roup1 , 
who also repre1ent potentially va1uabl.~ ree01.1 c&s not yet called upon. 

Notwith•tanding tbeae limttationa, I thougbc it d••irable to have thia 
memorandum ror our joint col'\lidera.tion th• [Hk 0£ Novembor 4 when l 
will next be in Cleveland. · 

You will note tha.t t have formatted the memo andwu 10 that le might be 
uaed •• a diacuesion paper with outaidsn ( w. . , Bob II ill er, in tho roh 
we con■idered). Also l have taken the liberty of svgge11ein1 A potential 
area tor ■tudy or experimel'\t, At very l~••t, thlt will provide a 
"target to 1hoot at'' iLM a 11pecific suggesdo to hulp tafitu our mutual 
underatand1ng• , 
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Employment Benefits for Religious School Educators 

A Potantlal RfllA for CIJ!

fiy jm ry

Personnel employed 1n institu tions of J«*Hsh education ac eduoators or 
education•! administrators presently have access to p a rticu la r medical, 
d is a b ility  and retirement benefits (hereinafter referred to co lle c tive ly  
as "employee benefits״ ) ranging from none to complete packages. Employ- 
e• benefits are often provided by employing In s titu tio n s , especia lly for 
h1gher*־pa1d, fu ll-tim e, male professionals. Those most, wanting *re 
generally the lower paid, part-time, female teachers.

The issues re lating  to the provision of employee benefits on a collec- 
t1ve basis have been studied 1n recent years by Federation units 1n 
various major c it ie s  as well as JESNA and the denominational central 
units. Some co lle c tive  units have functioned w e ll־—e .g ., Rabbinical 
Pension Plan, Snai B r ith , Rabbinical Assembly of America. Many larger 
congregations have complete and competitive employer־employee packages 
for full-time professionals.

On the other hand, e ffo rts  to provide some form of co lle c tive  plan to 
cover part-time professional* or professionals in disbursed, small units 
have often fa iled  to materialize or, 1f started, to  continue on an 
economically competitive basis owing to poor insurance resu lts. The 
unsatisfactory outcomes have followed from adverse selection of risk  
(e .g ., older, sicker) and high costs of administration. These con- 
straln ts would lik e ly  be especially great in any e ffo rt  to develop a 
national“ plan to cover a wide range of fu״ ll-  and part-time educational 
personnel, serving a number of d ifferent types of In stitu tion s  1n a 
large number of geographic and administrative Ju risd ic tions .

From prior experience both within and external to private education, 1t 
would appear that short lines for communicating and *en listing" are 
major factors 1n assuring success in a plan to provide employee benefits 
to a loosely connected group of Individuals. Insurance ca rrie rs  are 
lik e ly  to decline to underwrite or to do so only at re la t iv e ly  high 
rates unless there 1s substantial assurance that a large majority of the 
potential participants w ill Jo in  and remain 1n the pool of Insureds. 
Furthermore, a plan which requires a number of layers of agents and plan 
administrators w ill also lik e ly  founder on an Inherently high-cost 
structure.

Therefore, 1f C IJE  15 to consider an undertaking to describe or to 
provlda employee benefits, 1t would seem well advised to focus at least 
In i t ia l ly  on a large, re la t iv e ly  homogeneous grouping preferably within 
one state or one metropolitan area. To that end, an experiment in th is 
fie ld  might well be addressed within the context of a Lead Community.
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Personnel employed 1 n 1nst 1 tut1ona of Jewish eetueuion H eduoator.s or 
educat1onal adm~nistrators preaentl1 have access tc particular · med1oa1. 
d1Hb111ty and retirement banef1t1 (hereinafter referred to coHect1vely 
11 •emp1o~ee benef1ts•) rang1ni rrom none to com~l•te paokage~. Emplov­
et bentf1ts are often provided b~ employing ingt1tut1o"s• espec1al1v for 
high~r-pa1d, fu11-t1me 1 malt prof•ss1on~ls~ Thoao most wanting are 
9tnGra11~ the lower-~aid, p•rt-tin-.. 1 female tea~hers, 

The 1asues relating t11:1 I.he prov111on ot emplofH banaf1h on a eo11ec­
t1ve basis have been studied in recent ~••rs by Federation units 1n 
var1ou5 major cit1•s as well as JESNA and the denom1nat1ona1 central 
units. Soml collective units have functioned we11--e,g,, Rabbinical 
Pension P1an, Bna1 Brith, Rabbinfoal A111nt>ly of America. Many larger 
con9regat10n1 have complete and competitive employer-employee packages 
for ru11-t111111 profe111onal1. · 

On the other hand, erfort1 to provide some for,n Of eo11ect1ve plan to 
cover part-t1me prof~ss1ona11 or profes11onal1 in d11bur1ed, small units 
have often fa11ed to materialize or. 1r started, to continue on an 
economically competitive basis owing to poor insurance results. Tht 
unsatisfactory outcomes have followed from adverae selection of r1sk 
(e.g., older, sicker) and high costs of admin11trat1on. These oon­
stra1nts would 11kely be e1pec1a11Y great in anv effort to develop a 
'national• plan to cover a wide ran~• or full~ and part-time tduoat1onal 
personnel, serving a number of different types of 1nst1tut1ona 1n a 
large number of geographic and administrative jur1sdictiona, 

From prfor exper1~noe both within and extem11 to private education. 1t 
would appear that short 11nes for comrun1cat1ng and •1n111ting• are 
major f1ctor1 in assuring success 1n a plan to provide employee benefits 
to a loosely connected group of 1ndiv1dua1s. Insurance carriers are 
likely to dec11nt to underwrite or to do so only at r-.lat1vely h1gh 
rates unless there 1s 1ub1tant1a1 assurance that a large majority or the 
potent11l part1e1pants wi11 join and remain 1n the pool of insureds, 
Furthermore. a plan wh1ch requires a number of layers of agents and plan 
administrators will a1so 11kely founder on an 1nherent1y h1gh-co1t 
struotur-.. 

Therefore, 1f CIJE 1s to eon11der an und~rtak1ng to describe or to 
Drov1de employee benefit,, 1t would stem well advised to focus at 1ta&t 
1n1t1a11y on a large, relat1v11y homogeneous group1n; preferably within 
one state or one metropolitan area. To that end. an experiment in this 
f1e1d might well be addressed within the context of a L•ad Conrnun1ty. 
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Leadership of C IJE  may wish to consider sponsoring an e ffo rt to deter- 
mine whethtr the provision of employee benefits to teachers and educa- 
tlonal administrators 1n Jewish religious educational in5t1tUt10ns 
(co lle c tive ly  referred to a i ״religious school educators") 1s both 
feasible and economically desirable. I t  would appear that 1n addressing 
th1$ primary question that one faces a ladder of Issues!

1. is  there advantage to be gained 1n tha attraction  
or retention of relig ious school educators through some 
co llec tive  provision of mad-lcal, d is a b ility  and/or re t ire  -־
ment benefits ("employee benefit*")?

2. Can C IJE  usefully assist 1n the development of such 
program(s) by the provision of surveys, planning grant* or 
seed cap ita l?

3. Are there threshold questions which should be faced 
before any study or planning effo rts  are undertaken?

Bftskflrgunti

The sets of issues relating  to employee benefits for re lig ious school 
educators have been studied before both d ire c tly  or as a part of a 
larger range of factors concerned with personnel for Jewish education. 
In reoent years many communities (e .g ., Chicago, Los Angeles, Miami, 
Philadelphia) and a number of •umbrella* organizations (e .g ., CAJE, 
JESNA, UAHC) have Investigated or considered experiments somewhat akin 
to that contemplated for C IJE , The reports of these e ffo rts  elaborate 
many constraints! none, however, implies that current conditions are 
Ideal or incapable of Improvement whatever might be the cost־benef1t 
tradeoffs.

Inherent are numerous structural d if f ic u lt ie s  that Impose hurdles at a ll 
levels of u t iliz in g  existing Insurance channels, including, agents, plan 
administrators, national carriers  of large capacity and reinsurers. 
Without any attempt to be comprehensive, major complicating factors 
Include!

1. Groupings of teachers and admlM strators are quite 
diverse among the various types of sponsoring Institu tions 
(e .g ., synagogues, separate but a ff il ia te d  schools, communl- 
ty schools, separate pre-school units, e tc .)*

2. The sponsoring Institu tions and the corresponding 
d ivers ity  of employee groups range widely and, thus, present 
units from very workable to completely unattractive to 
established insurance programs and. thereby, result in

EmptoyMl1t een•f1ts ror Rel191ous Sehoo1 educetor• 
ootob,r 30, 1~;1 
Page~ 
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Leadersh1p of CiuE may w1~h to con,tder sponsoring an •ffort to deter­
m1ne whether th, pl"Ovis1cn of employee ben@ftts tu t•1~hers and aduca­
t1ona1 adm1n1strators 1n Jew1sh re11~1oua educational 1"ct1tut1ons 
(eollectiv~ly refarr-ed to a1 •rt1i9iou1 school educators• ) 1s both 
fusible and economically des1 rab1e, It. would appear that in adcfres~1ng 
th1s pr1~~Y question ~hat ona facet a ladd•~ of i1,uP.s1 

1. 11 ther. advanta;• to b• gained 1n tha attraction 
or ~tent1on of rol 1~101~• school educators tht"Ough snine 
co11toi1ve pl"Ov1sion or mad1cal. d1sob111ty Mnd/or r~tire­
mcnt bonef1tt (•employ•• benefits •)? 

2. can CIJE utefully assist 1n the development of such 
program(1) by the prov1s1on of surveys, planning grants or 
111d cep1t117 

3. Are there threthold que1t1on1 wh1oh should be faced 
before any study or planning afrort1 are undertaken? 

e,~kar:gynd 

The s1t1 of issues r-.1at 1n; to emplof•• benefits tor ra11giou1 school 
educators have been studied before both directly or as a part of a 
1arver range of factor s ~oncemad with personnel for Jewish educa.tion. 
In recent year• many oonmJn1t1e1 (e.g,, Ch1c1;0, Los Angele•• M1am1, 
Philadelphia) and I number of •unbrel1a• organizations (e . g,. CAJE, 
JESNA, UAHC) have investigated or considered ewperiments somewhat akin 
to that contemplated tor CIJE , The 1"'9port 1 of thete •t,&rta eletmrata 
many con1tra1nt1i non1, however, 1mp11es that ~urNtnt cond1t1on1 aN 
1deal or incapable of improve11111nt whatever Might be the cost-benefit 
tradaoffs. 

Inherent are numerous structural difficu1ties that impose hurdles at a11 
levels of ut111z1n; existing 1nsuranc, ch1nn11s, includin;, aoent1, plan 
adm1n11tr1tor1, national carriers or large capacity and re1n•~rer, . 
Without any attempt to be compNhensive, major comp11catin; factors 
include 1 

1, Groupings or teacher1 and adm1n1strator~ are Qu1te 
diverse among the var iout types or sponsoring inst1tut1ons 
(e.g., 1yna;o;ues, separate bUt aftiliat1d ,choo1s. col'lffl.ln1-
ty schools, separate pre-1ch001 unit$ . etc . ) , 

2, The sponsor1ng 1nst1tut1ons and the corre•~onding 
diversity of employee groups range widely and, thus, present 
units rrom very workable to comp1eta1y unattractive to 
estab11shed insurance Pl"OOram~ and. th~reby, ra1ult in 
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bad selection for umbrella operations serving small un its.

3. Thft character of employment for a partio ipatina 
Individual rangss from full-time to part-time (even for 
thOSf teaching 1n several school 1 ). This presents a vary 
wide range ,of baie wages on which io structure benefits and, 
again, 0 f 1,en resu lt! In adverse selection (1.e,« the more 
a ttractive  insureds 1opt out■ of the 1טסק to take advantage 
pf batter rates elsewhere),

4. Tho issues of gender are s ign ificant and not
eas ily  untangled, They Include h is to r ic a lly  lower wages for 
females 1n given teaching assignments, a v a ila b il it y  of 
spousal coverage which oause* some to decline partic ipation , 
heavy pressure* to favor wages over benefits, especia lly
retirement plans, for single women with parental responsl- 
b n lt ie s ,  etc.

5. Federal tax constraints are also present 1n pre-
eluding employees in some units such as daycare programs
from partic ipating  1n plans for employees 1n units qualify- 
1ng under Sec. 501(0)3 of the Internal Revenue Code.

in iM rflhU nr

For a co llec tive  body of relig ious school educators, whether defined on . 
a national or more restricted  basis, there are generally four possible 
avenues to secure employee benefits ( I . e . ,  medical, d is a b ility  and 
retirement benefits ):

1. Individual benefit contracts.
(JESNA and UAHC surveys Indicate that many existing ra il-  
glous school educators avail themselves of such po lic ies , 
sometimes as a las t resort and sometimes as the most suit- 
able path to round out benefits in relationship to other 
ties  of the Individual or his/her fam ily.)

2. Employer-employee plans confined to a defined set 
of professionals within the employment unit.
(Many full-tim e teachers in larger congregations or school 
systems are so covered.)

3. Multi pie *•employer plans,
(E ffo rts to structure these plans, such as those that exist 
in Multi^Employer Benefit Plans under labor union contracts, 
have generally been unsuccessful. For example, some plans 
covering personnel of member agencies 1n a given United Way 
have foundered owing to high-cost administration and adverse 
selection by the opt1ng0־ut of better risks .)
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bad selection for ~mbtelle operatio"$ serving smai1 units. 

3, ThA character of emplo~rnent for ~ part1c~pat1n; 
ind1v1du1 l ranoes from full•timo to ~rt-time (even fo" 
those taaat'l1n; 1n seve.-a1 scheol 1). This fH"Ssants a very 
W1de r•nie,or base w~9e, on which io $tructur• bencf1ts and, 
aga1n, of\en rosulta in advcrs~ selAct1on (1,e,, the mot't 
attractive insured, •opt out• o, the paul to take ~dva~tage 
or batter rete~ .. isewhere), 

4, Tho 111ues cf gender aN sig~ifieant and not 
ooa11~ untang1ed, They include h11tor1oa11y 1ower wages ror 
fcmele1 1n ;1vtn teaching ae,ignment1, 1v1111b111ty or 
1pousa1 coveraie which couso• some to dec,1n1 participation. 
heavy pressuNs to favor wages over benefits, espec1a1iy 
retirement plans, for single women w1th parental respons1-
b1H t 1 es , etc. 

s. Fedara1 tax constraint$ are also pN1ent 1n pre­
c1ud1ng employ••• 1n some units such 11 daycare program• 
from part1c1pat1n; 1n p1ans for employee• 1n units qya11ty-
1n~ under See. S01(c)3 of the Intonial Revenue Code. 

In•wro~1J1tv 
For• eo11ect1ve body of re11g1ous school educator&, whether defined on, 
• national or mora restricted basis, thel"'t! are genera11y four possible 
avenues to secure employee banet1ts (1,t,, med1ca1. disability and 
Nt1Nment benef1ts)r 

1, Ind1v1dua1 benefit contracts. 
(JESNA and UAHC surveys indicate that many e~istin; re11• 
g1ous school educators avo11 themselves of such po11o1ts, 
somet1mes as• last resort and somEtt1mts as th• inost suit­
able path to l"Ound out benetits 1n 1reht1 onshi p to oth61" 
ties of the individual or h1s/h@r family . ) 

2, Employer-employee plans conf1ned to I defined set 
of professionals within the employment un1t, 
(Many fu11-t1me teachers 1n larger oon;regat1ons or ~chool 
systems are 50 covered,) 

3. Mu1tip1t-emp1oyer plans. 
(Ef1'crts to structure these plans, suet, as those ttu.tt. exist 
1n Multi-Employer Benefit Plans under iabor union oontraots, 
have generally been unsuccessful. For example, some plans 
covering personnel 01' member agencies 1n I given United Way ________ _ 
have foundel"'Eld owing to h1gh-eost adm1n1strat1 on and adve~se 
selection by the opting-out of better risks,) 
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4, True association plans.
(With su ffic ien t scope and adequate levels of part 101 pat1 on. 
group plans can be assembled. owing to the ju risd ic tio n  of 
state insurance regulators ond the varying w illingness tQ 
authorize a group plan, I t  1a often best to Hm1t the scope 
to a group operating within a given state .)

Many ind iv idua ls  Employed or to be employed as relig ious school educa- 
tor* might avail themselves of a co llective  plan 1f I t  were demonstrably 
advantageous 1n terms of rate ! and/or coverage. In many Instances, 
efforts to assemble such a group within a given segment or geographic 
area have not been successful. Often th is has beoomo a •ch1ck«n-and- 
egg* matter. Without assurance of high participation of a broad repre- 
sentatlon within the group, Insurance agents/carriers have been reluc- 
tant to quote or to quote competitive rates. Without competitive rates, 
potential participants with some existing coverage have been reluctant 
to consider partic ipation  1n any new plan.

An Instance of successful outcome 1* suggestive of Key factors for c i j e  
consideration. A very competitive (1n terms oP terms and rata ) p*t1ne- 
ment d isa b ility  plan was *tructured and put Into place fo r the Rabbin1- 
cal Assembly of America despite substantial odds that 1t would not be 
successful. (One comnentator voiced the view that the major 1naurano« 
carriers  have antipathy toward educators and relig ious personnel because 
•they only work nine months" a year.) A key Ingredient was the e ffo rt 
of leaders within the group in persuading high partic ipation . The 
penetration■ and “persistency•^resulting from these e״ ffo rts  have been 
good and, thus, the economic outcome for the carriers has been favorable 
and rates have remained highly competitive.

Possible SgQoe 21 CUE gtudv

Given the d if f ic u lty  1n dealing with a large number of variables 1n the 
design and Implementation of employee benefits, 1t would appear unwise 
for CUE to study or to contemplate a p ilo t project providing medical, 
d isab ility  and/or retirement benefits to relig ious school educators 
across a broad segment of daycare, day school arid supplementary school 
units throughout the United States or within a major geographic area.

Since the establishment of employee benefit plans covering a sizable 
group appear highly dependent upon the a b il ity  to communicate with and 
to persuade a large percentage of the target population to partic ipate , 
1t would appear preferable to consider undertakings w ithin a narrower 
range. Such s design project would require a defin ition  of range, 
survey of existing coverage and competitive plans and a testing of user 
attitudes about partic ipation .

Thera are a number of resources “ 1n the family* of C U E to be drawn upon 
for further d iscussion before the design of a program. These Include
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4. True asaoc11t1on p1an,. 
(With sutf1e1tnt scope and adequate lvvelt of part1o1~at1on. 
;!"Cup pl~n& can be a~sembled. owing to th0 ju~1sdiction of 
i;tah insurance regulators Qnd tM var1ing w11Hngnoi:~ t~ 
~uthor1~ a iroup plan. 4t is often b4st to 11m1t the scope 
to a group orerating within a given ,tate.) -~ 

Many 1ndiv1duals ~mployed or to bo emp1oycd as N11g◄ ous sohool educa­
tors might avail them5c1ves of a oo11aQtive plan if it were dtmonstrobl~ 
advantageous 1n terms of rates and/or coverage. In many instances. 
oftorts to as5emble such a group w1th1n a given segment or geographic 
area havo not boen successful. orien this has heoomo a 1Qh1ck,n-and­
egg• matter, Without a,suranc1 of h1gh pa~t1c1pat1on or a broad Npre­
aentation w1th1n the ;rcup, insurance 1;1nt1/earriers have been reluc~ 
tant to quote or to quote competitive rateg. Without competitive rates, 
potential participants with some ex1st1n; coverage have been rtluctant 
to constder part1otpat1on in any new plan. 

An instance of successful outcome 11 su;;est1ve or key factors for CIJE 
cons1derat1on. A very competitive (in tenna oP terms and rate) retire­
ment d1sab111t~ plan was 1troctured and put 1nto place for the Rabb1n1-
ca1 Aa11nb1y o, America despite subst■ntia1 odds that it wou1d not ~ 
1ucct11ful. (One oOftll'lentator voiced the v1ew that the major 1nsuranoe 
oarr1er, have antipathy toward 1du~ator1 and re11g1oua per,onnel because 
'th•¥ only work nine month•• a year.) A key 1ngNd1ent was the tffort 
of leader, w1th1n tht group in perauad1ng high partio1pat1on. The 
•penetrat1on• and •per11,tency• .ni,ult1ng from these ettort1 hava been 
goOd and, thus, the 1conom10 outcome for the e1rrier1 haa bean favorable 
and rates have Nma1ned highly competitive. 

P21s1bJa ~ 2f. ~ §tudY 

Given the d1rf1culty 1n dealing with & large number or variables 1n the 
dosign and 1mplementat1on or employe~ benefits, it would appear u~w1se 
tor CIJE to study or to contemp1ate ,a pilot project providing medical. 
disabi11ty and/or ret1rement benefit, to re11g1ous schoo1 educators 
acrois a broad segment of daycare, day sch0g1 «mcJ u1pplementary 1choo1 
units th~ughout the United States or w1th1n a major geographic area . 

Since the estab11shment of emplo~ee b1n1t1t plans covering a sizable 
group appear h1ghly dependent upon the abi 1i ty t.o co1m,1.m1 cate wHh and 
to persuade• large percentage of the target population to participate, 
1t would appear preferable to consider undertakings within a narrower 
ran;e, such a design pl"Oject wou1d require a defin1t1on of range, 
survey of ex1 stfng covtra;e and compet1t1ve plam, and a test1l"IO or wr.ar 
att1tudes abo~t pa~t1o1pation. 

Thera are a number of resou~e• w1n the fam11y• of CIJ£ to be drawn upon 
ror rurther d1 scuss1on be fort the d@s1gn or a proyn,m. These 11"1clude 
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October 30, 1991 
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the s t i f f  studies Of JESNA, the leaders and service providers of exist- 
1ng p lan s '(e .g .. Rabbinic pension) and the specia lists  1n group plans 
among some of the major national Insurance brokers who hava worked 1n 
th is f ie ld  (a.g.» Wm. Mercer & Co., Corroon & Dlack), No doubt there 
are other experienced Insurance profaislonal5 both among the MWWS 
suggested to date and(a1sewher« who could give good counsel.

I t  would seem better t!0 contemplate a study o r p i lo t  operation  within a 
defined area rather than abstractly. Therefore, In the next stage 1t 
might be useful to consider a Lead Community 1n which recruitment and 
tra in in g  of relig ious educators were significant elements e ither of 
existing strength or targets for Improvement as a locus for such a study 
or p ilo t operation.

Prepared by oohn C. Colman 

October 30, 1991

Addendum! Persons Consulted

,. 

r n 1.11 ,c: 1,0., .:: l b '::1-=l 4091 

Employment etnaf1ta ,or Religious Schoo1 Educators 
Octobe~ 30. 1991 
Pag■ S 

Nev. 12 1991 12:44PM P07 

th■ 1t1fr studies or ~ESNA, the 1eade~c and servicP. provi ders of exist­
ing plan1 · (e,g, 1 Rabbinic ~naion) and the spec1a11sts in group plans 
~mong some of the major national insurance brokers who hav■ worked in 
this field (••i•• Wm. Mercer & Co,. C0rr00n & Dlack), No doubt there 
are other e~per1eneed insuranet!I proP11si0nal~ both among the names 
suggested to dote and elsewhet"G who oou1d gh1 goocl onun11l, 

I I 

It wou1d seem better io ~unttmplate ~ stud~ or pilot operatic~ within a 
def1ntd ar,a rather than ■bstr■ctiv. Therefore, in the next sta;e 1t 
might be uaerul to consider• L~~d Col'MflJnity in which recru1tment and 
tra1niny of re11g1ous educato~s we~ s1gn1,feant ~lemtnt1 either oP 
cx1st1ng stri,ngth or targets for impr-ovement as a locus for such a study 
or pilot operation. 

Prepartd b~ John c. Co1m■n 

OCtobar !O. 1991 

Addendum, Persons Consulted 



Nov. 12 1991 12.' 45PM P0e
*10*1 _ יי״1ו . . xilD ^1  4uy!

Employment Benefits f9^ Religious School Educators

ADDENDUM 

Parson*. Consul ted October. 1991

Board or Jewish Education of Metropolitan Chicago 
Dr. Gerald T e lle r

!
Board of Jewish Gduoetlon of New York City 

Rabbi Donald W ill

Child Welfare League of America. Washington, D. C. 
Oavld $. Underman

Corroon & Slack (W1111* Corroon). Chicago 
Stanley Nash

Jewish Education Service 1n North America 
Nell Qr«enbaum, Chicago 
Paul FIexner. New York

Oewlsh Federation of Metropolitan Chicago 
Dr. Petar Friedman 
Michael B״ Tamoff

Rabbinical Pension Board
Robert Adler, Chicago

Union of American Hebrew Congregations 
Rabbi Alan Bregman, Chicago 
Rabbi Howard Bogot, New York

* * TOTQI DOOC < o

Employment !enet1ts fo~ Rel1Qiou, Sehool Educ1tori 

AODENOUM 

por•an.a. consul~ QGgeber, mi 

• 
Board or 'jcw1sh Education cf Metropo11t1n Chicago 

' Dr, Gerald Telle~ 

eoard ot ~•w1,n EduQ■tion of N~w York cfty 
Rabbi Dona1d We11 

Ch11d W■lfaro Lea;ue ot America. Washington. o. C. 
David S. LiRderman 

Corroon & Black (W11111 Corroon). Chicago 
Stan1 e~ N11h 

Jewish Edwoat1on Q4arvice 1n North Amar1c1 
Ne11 Qreenbaum, Chicago 
Paul F1eMner, New York 

Jow11h fcd•r•t1on or M1tropc,11tan Ch1c1;0 
Dr. Peter Fr1edman 
Michael a. Tamorr 

Rabbinical Pension Board 
Robert Adler, Chicago 

Union ot American Hebrew Congr.gat1ons 
Rabb1 Alan Bregman. ehic1go 
Rabbi Howard Dogot, New York 
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MLM

JU

MT.M

B. Holtz 

I . Aron

MLM

MLM

SHH

M.Lipset

MLM

SHH?

MLM

Who?

Council for Initiatives in Jewish Education

Board of Directors and Annual Meeting

January 16, 1991 
10:00 AM - 4:00 PM

Tentative AGENDA

I, Board Meeting

Pre-meeting refreshments • ־ 10:00 9:30

10:00 Welcome and Introductions

[We should carefully plan camper contacts so board members are ready 
to respond to reports and make decisions, where called for.]

10:10 • 10:30 - Presentation on Lead Communities

1 0  : 3 0 0 ־ ע  ־ 1.1.. 0 i q w

11:00 ■ 11:30 - Report on Best Practices

Report on research project - ־ 12:00 11:30

Search Committee Report ־ 12:10 - 12:00

II. Luncheon 12:30 - 1:30

III. Annual Meeting

1:30 Welcome and Introductions

Annual Report - ־ 2:15 1:45

[What we've accomplished in past year; where 
we're headed; set-aside report]

2:15 - 2:35 - Report on analysis of CJF demographic 
study; implications for Jewish education

2:35 ■ 3:00 - Discussion

3:00 - 3:30 ■ Unveil outline for Lead Communities

3:30 - 3:50 - Good and Welfare

3:50 D'var Torah

4:00 Adj ourn

11/ 11/ 91 

Council for Initiatives in Jewish Education 

Board of Directors and Annual Meeting 

January 16, 1991 
10:00 AM - 4:00 PM 

Tentative AGENDA 

I. Boa~d Meeting 

9:30 • 10:00 · Pre-meeting refreshments 

10;00 Welcome and Introductions 

[We should carefully plan camper contacts so board members are 
to respond to reports and make decisions, where called for.] 

10:10 • 10:30 - Presentation on Lead Communities 

10:~Q - 11.00 • Dl~ ~U~~iOTI 

11:00 • 11:30 • Report on Best Practices 

11:30 • 12:00 - Report on research project 

12:00 - 12:10 • Search Committee Report 

II. Luncheon 12:30 - 1:30 

III. Annual Meeting 

1:30 Welcome and Introductions 

1:45 • 2:15 - Annual Report 

[What we've accomplished in past year; where 
we're headed; set-aside report] 

2:15 - 2:35 - Report on analysis of CJF demographic 
study; implications for Jewish education 

2:35 • 3:00 - Discussion 

3:00 - 3:30 • Unveil outline for Lead Communities 

3:30 - 3:50 - Good and Welfare 

3:50 D'var Torah 

4:00 Adjourn 

ready 
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B. Holtz 

I. Aron 
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M.Lipsec 

MLM 

SHH? 

MLM 
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27 May 1991

ASSIGNMENTS FOR NORTH AMERICA

NAMEDATE

5/91...

5,6,7/91

5-7/91 SF/AH

5-7/91 SF/AH

7-8/91 Staff

SF/AH ׳0-15/7/91

4/91... SF/AH/SE

CIJE

1. Lead Communities

1. Simulate Lead 
Community

Develop package of 
Programs

Discuss־ thes-e with MLM, 
staff, advisors, Board

Jerusalem Planning 
workshop (2)

Recruit^ "Fellows of the 
CIJE" (Holtz, Gamoran, 
Ukeles/^Davidson, Aron)

MLM/SHH/ 
SF --- J

Staff for CIJE

1 DireCt°r ־ / / ^ ^  
2. 1 or 2 Planners

7-8/91 Staff + 
Advisors

7-8/91 Staff + 
Advisors

7-9/91 Staff + 
Advisors

9-11/91 Staff + 
Advisors

9-11/91 Staff + 
Advisors

Develop recruitment
process

1. Conditions for
Participation

2. Recruitment Strategy
(Call for proposals?)

3. Invite candidates to 
full-day seminar

(a) Plan Seminar

(b) S-ejid Materials 

Develop selection process

1

27 May 1.991 

CIJE 

1. 

I 

Lead 

e. 

ASSIGNMENTS FOR NORTH AMERICA 

DATE NAME 

Communities 
) 

5/91. .• 

Articulate strategy and 5,6,7/91 
plan 

1. Simulate Lead 5-7/91 SF/AH 
Community 

Develop package of \ 5-7/91 SF/AH 
Programs 

DisCU:!I!! ~hese with MLM, 7-8/91 Staff 
staff, advisors, Board 

Jerusalem Planning f~ iu ~lo-15/7/91 SF/AH 
workshop ( 2) (! 

Recruitf "Fellows of the 
CIJE" (Holtz, Gamor'll), 
Ukeles,-r5av-idson, Aron) 

4/91. .. SF/AH/SE 

f. Staff for CIJE I MLM/SHH/ } 

(./ \~ 
1. Director ff~ tJ.v'-- H V 

2. 1 or 2 Planners '}) ~ --:; ~ 
g . Develop recruitment 7-8/91 Staff+ 

h. 

process Advisors 

1. 

2. 

3. 

Conditions for 
Participation 

Recruitment strategy 
{Call for proposals?) 

Invite candidates to 
full-day seminar 

(a) 

(b) 

Plan Seminar 
w& 
Send Materials 

" 
Develop selection process 

1 

7-8/91 Staff+ 
Advisors 

7-9/91 Staff+ 
Advisors 

9-11/91 Staff+ 
Advisors 

9-11/91 Staff+ 
Advisors 



10/91 Staff

1-2/92 CIJE 

3-4/92 Staff

9-11/91 Reseach- 
ers

9-11/91

9-11/91 

9/92. . .

 yrs SE ־7/91-5

7/91 

9/92 . . .

5/91... SHH

i. Launch recruitment and 
selection

j. Announce Decision Lead 
Communities

k. Launch Lead Communities 
(Set up local planning & 
implementation group)

1. Data Collection,
Evaluation and Feedback 
Loop

1. Hire Researchers 
(Gamoran; Coleman; 
Steering Committee; 
Researchers in LC)

2. Launch Research

3. Diffuse Findings 

m. Best Practices

1. Hire Barry Holtz

2. Diffuse findings

Community Support

a. The CIJE Board

1. Campers

2. Board Meetings

3. Interim 
Communications

b. Senior Policy Advisors

1. Meetings

2. Interim 
Communications

c. The Community at Large

1. Develop strategy and 
plan

d. Work with Foundations

2 . 

i. 

j. 

k. 

1. 

m. 

Launch recruitment and 
selection 

Announce Decision Lead 
Communities 

Launch Lead Communities 
(Set up local planning & 
implementation group) 

Data Collection, 
Evaluation and Feedback 
Loop 

1. 

2. 

3. 

Hire Researchers 
(Gamoran; Coleman; 
Steering Committee; 
Researchers in LC} 

Launch Research 

Diffuse Findings 

Best Practices 

1. 

2. 

Hire Barry Holtz 

Diffuse findings 

Community support 

a. The CIJE Board 

1. campers 

2. Board Meetings 

3. Interim 
Communications 

b. Senior Policy Advisors 

1. Meetings 

2. Interim 
Communications 

c. The Community at Large 

1. Develop strategy and 
plan 

d . Work with Foundations 

2 

10/91 Staff 

1-2/92 CIJE (>OA'tl,J) ~··~ 
3-4/92 Staff 

9-11/91 Reseach­
ers 

9-11/91 

9- 11/91 

9 /92 ••• 

7/91--5 yrs SE 

7/91 

9/92 ... 

5/91. .. SHH 



individual

o f

Israel

planning

6-7/91-12/91

7-8/91

10-12/91

5/91

9/91-3/92

1. Engage
foundations

2 . Jo int
specific areas

eg .
experience; early 
childhood; research.

Develop a Research Capability

a. Commission Policy Paper 
(Isa Aron)

b. Set Up Steering Committee 
(Israel Scheffler)

c. Engage Foundation for 
Implementation

Developing the Profession

a. Training

1. Strategic Plan 
(Ukeles?)

b. Ladder of Advancement

c. Terms of Employment

d. Etc.

MI5/91

6-8/91

5. Quality Control

Training Institutions

1. Set Funding Policy (MAF)

2. Y.U. - Anticipated Outcome

3. J.T.S.A. - Anticipated Outcome

4. H.U.C. - Anticipated Outcome

5. J.C.C.A. - Anticipated Outcome

)WyyGi:A n o t M Y G if t s  

Torah U'Mesorah

Ramaz

B.

3

1. Engage 
foundations 

individual 

2. Joint 
specific areas 

planning of 

eg. Israel 
experience; early 
childhood; research. 

3. Develop a Research Capability 

a. Commission Policy Paper 6-7/91-12/91 
(Isa Aron) 

b . Set Up Steering Committee 7-8/91 
(Israel Scheffler) 

c. Engage Foundation for 10- 12/91 
Implementation 

4. Developing the Profession 

a . Training 

1. Strategic Pl an 
(Ukeles?) 

b. Ladder o f Advancement 

c . Terms of Employment 

d. Etc. 

5. Quality Control 

B. Training Institutions 

1. 

2. 

3 . 

4. 

5 . 

6 . 

Set Funding Policy (MAF) 

Y.U. - Anticipated Outcome 

J . T.S.A. - Anticipated Outcome 

H.U.C. - Anticipated Outcome 

J.C . C.A. - Anticipated outcome 

UA//. Anow,{G1.fts 

7 . Torah U'Mesorah 

8. Ramaz 

3 

5 / 91 ? 

9/91-3/92 

? 

? 

? 

5 /91 ~I 

6-8/91 

r---------. 



9. Reconstructionist Rabinical College

C. Institute Assignments in North
America

1. Project by Project

2• Consultations with Experts,
scholars, people in field,
Cleveland, MAF.

3 .

C. 

9. Reconstructionist Rabinical College 

Institute 
America 

Assignments 

1. Project by Project 

2. Consultations 
scholars, 
Cleveland, MAF. 

3. 

people 

4 

with 
in 

in North 

Experts, 
field, 

s 



Counselor Priority Done

TP 10/25

TP

TP

TP

TP 10/10

SHH

AH

SHH

SRE/SF

SRE

SBE

SRE

AR

AH

AH

SF

SHH

1

Cou,selor ~rior;ty Done 

SHH 

AH 

SHII 

SRE/Sf 

SRE TP 10/ZS 

SRE IP 

SRE TP 

AH 

AH lP 

SF TP 10/10 

SHH 



10/29/91

CIJE Board Members - Ca«per Assignments

Name

Hark Lainer 

Morman Laram 

Norman Lipoff 

S. Martin Lipset 

Horton Handel 

Matthev Maryles 

Florence Helton 

Melvin Herians 

Lester Pollack 

Charles Ratner 

Esther Leah Riti 

Ismar Schorsch 

Isadore Tuersky 

Bennett Yanawitz

Counselor Priority Done 

AH

10/25

TP

10/29

10/8

TP

TP

TP

TP

TP

TP

TP 10/10

TP

AH

SRE

HLZ

HLZ

SHH

HLH

Kane 

David Arnow 

Charles Bronfman 

Gerald Cohen 

John Co Intan 

Maurice Corson 

Irwin Field 

Max Fisher

Charles Goodman SHH/HLH

Alfred Gottschalk SF

Arthur Green SRE

Neil Greerbaun SHH

Thoroas Hausdorff SHH

David Hirschhorn SF

Ludwig Jesselson HLH

TP = Top Priority
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10/29/91 

ClJE Board MmtM!rs - Ca.per Assignrents 

~ 
(SJ 

w Nane C<MnSelor Priority l)one t,la,91! 
(D 
([ ---------- --·----- --*--- --- ... - ·------- -----....-• -------~----·-----
0.. David Arnow AH Mark lainer 

Cllarles BronfllliY'I AH TP Norn1an Lara11 

Gerald Colien SRE 10/29 Non:inan Lipoff 

John Colman HLZ 10/8 S. Nartin lip.set 

z Maurice Corson HLZ TP Norton Mandel 

I: 
Q Irwin Field Stiff Matthew Marytes <I 

0.. Nax Fisher MLH TP F Lorence flel ton 
Cl::'. 
0 
u Charles Goocnan S1,IH/HL"4 TP Metv;n Meri.ms 

Cl::'. 
w Alfred Gottschalk SF TP Lester Pol lack -E: 
:J.J 
:k'. Arthur Green SRE 10/25 Charkes Ratner 
l.. 

tilei l tree1'ilal.ffl SHH TP Esther Lean Rit~ 

SI 
Thonaes Hausdorff SHH TP 1 s11'18 r- Schorsch 

SI 

llavid Hirschhorn Sf TP 10/10 Isadore Twersky 

n 
loowig Jesselson MLH n> 8a-vlett 'fanowi tz 

0 
') 

I TP = Top Priority 
) 
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CIJE Board

Plans for Future Meetings

Winter ’92 Spring '92 Summer/Fall '92

1/16/92

- BesL results

- Monitoring outcomes
Announce Lead Com- 
unities 

Research study 
results

Exec Director 
Nat'l Portable 
Benefits 

Set-Aside

- CJF population
study

- Annual report
� Update on Lead 

Communities

10/29/91

Date

Possible
Announcements

Possible 
Agenda items

Barry Holtz 
Adam Gamoran

Jack Ukeles 
Isa Aron

Commissioners 
Other invitees

Guests
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10/29/91 

CIJE Board 

Plans for Future Meetings 

Winter 1 92 Sprin2 1 92 Summer/Fall '92 

Date l/16/92 

Possible . Exec Director . Announce Leao com- - BesL !' u ,.\: \: • result~ 
Announcements . Nat'l Portable unities - Monitoring outcomes 

Benefits - Research study . Set-A.side results 

Possible - CJF population 
Agenda items study 

- Annual report 
. Update on Lead 

Communities 

Guests Commissioner s J ack Ukeles Barry Holtz 
Other invitees Isa Aron Adam Gamoran 



NUMBER OF
PREMIER INDUSTRIAL CORPORATION

T O :  F A X  N O . {(?/() ?  7 * !  * - /,C /9..9JT ־   
Aa/aj6 t 1-£

Namft s%ysr>o*.AU /*"ox

—*ייי ־ f- "י ייייי  ■a...־ ץ t ז  rnvius,! ol.11 i .

F R O M :  FA X  N O . &/6) 3 * /  -  ? 9 **-

Name <3 s* j» ty  4^ ^ /

Company Company

Street Address Tele. No. ( ו   Ext.

f � /
City State Zip Country

Attached is one more write-up on the MAF grants,

Also attached, a copy of a brochure on schools in the future, 

with the following message from SE: May be a format for us to

consider when communicating about the Lead Community project.

־ ,� ׳ £ K l .  X  c e t c r o l 4 f > <  * k a l i

~ PRtMIER INOU5TR1AL COR PQ ... ATION 

~ FACSIMILE HEADER SHEET 
13 ue (6190) ,111,m.0 IN u.u. 

. / . ,,,,.. NUMBER OF .q 
DATE:/()/:]~ TIMli: - _· . ~ PACES SENT: L I~ 

TO: FAX NO. (rJil) 911..~. '19 9.r1 
/14AJN6rr£ lt• ~lf.ZTf41,v 

Name s~y.,,., • 64,,~ f"o .-.. 

Company ___________ _ 

Street Address _ ____ _____ _ 

I I I 

City State Zip Country 

FROM: FAX NO.~') .3'1 . 99~l... 

Name S /AIAI Y U" J/ I 
Company _ __________ _ 

Tele. No. ( ) _ ____ Ext. __ 

Attached is one mor e write-up on the MAF gr ants, 

Also attached, a copy of a brochure on schools in the future, 

wi th the following message from SE: May be a format for us Lo 

consider when communicating about the Lead Community project. 
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K.IR .N a b isc o .  Inc.

In J9 8 9 1he RJK Nabisco Foundation launched N e x t  

Centum SCHOOI S, because it was tim e 1 0  stop talking and 
start doing som ething about education reform. The 
program will provide $30 million in venture capital for 
the nation’s public schools.

We liuve designed a program for (ho front linr Iruops-  
tcacher!j, principals, and parents, who together stimulate 
visionary thinking and make education dreams a reality.

As in business, the purpose of venture capital is to chart 
new directions and prepare new ground. We measure 
success by return on investment. T he overall return musl 
be high bccause the failure rate is high as well.

How do we measure returns in education? We look at 
results. Are they learning it belter and faster? Can sue- 
cessful programs be adopted by other schools in other 
communities? We are looking for programs that will 
impact the real bottom line—student performance.

Next Ckntiihy SCH0 0 1 .S and the people in them are in the 
vanguard of a growing education reform movement in 
this country. They exemplify President Bush’s vision for 
New American Schools, whose creation he has called 
for in his national program of education and community 
renewal, Amkkica 2000.

N e x t  C e n t u r y  S c h o o i .s  is  a  vote of confidence in the men 
and women who make our schools work, I invite you to 
take a risk on a better education for your students and for 
America. I am convinced that your experience, creativity 
and enthusiasm can make the difference. Show us.

Louis V. Gerstner, Jr.

,\ .,l(·, ... a ,!!l' ln1n11111· 

( .l1;1i,·,1r.111 ;111d < .IJ > 

!UH .\aliisrn.1111'. 

In 1989 the RJH '.'iabisco Fou11d111ion hwnchcd Nt:x-r 
():!In '" St:HOOI s, hcc11u~r. it wa~ time to ~top talking 1111d 

start doing ~omething about cduc111io11 reform. The 
prognun will providl! $]() million in vc11turc Cttf1ital for 
tlar. nation's pul,lic scho(il~. 

'1r',: liuvt designed a progrnm for lhP front linl' lrnop5-
t1:11chers, princip11ls, and parents, who tngl'lher stiruulatc­
vi~iontiry thinking 11nd m"ke etlui:ution ,Imams w n•ality. 

,\gin l,u~ine~~. the puqwac of wnlurc ,:apihtl is to cl111rt 

new t!irec-tion~ and prepan: nr.w gmund, \li'1! mea~urc 
succe~ liv re\11rn on inv,!stmcnl. The <.1vcrall rdurn must 
he high b'ccause the failun: rate it- high us wc:11. 

How do we rncasurl! r<'turns in educ11tion? We look 111 

results. Are they learning it bcll•1r and foster? Can sut..­
cc&sful 1,r0gram~ lie adopted by otner ~chools in other 
communities? We are looking fur progr11m1 that will 
imp11ct the real bouom line-studwt performance. 

N►:xT Ct;J'\Tl:RY &i1001.s and thl! 1,coplt! in them al'f. in lhc 
vanguard of a growing educ11tion reform movemenl in 
this country. 'l'hey c~tmplify President llush'& vision for 
New American Schools, whose c~ation ht: has c111led 
for in his national program of education and community 
ren1:wal, A •,tt:KtCA ~ooo. 

NF.XT Crxn:nv SCHOOJ..S ia a votr. of coofldencc in the men 
and wonien who make our schooh work. I invile you to 
take a risk on a better education for your students and fur 
America. I am convinced th11t your cxpericnr.e, cn:11tivity 
imd enthuaiasm c,rn make the J,ifferenc!e. Show us. 

Louis V. Gerstner, Jr. 
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u\g lorThe Ne.₩t Century School VWr<! Looki

Is Just .Around (he Corner fr isp im l Kisk Takers

The Foundation cxpects to fund a wide array of inno- 
vnlions. For exam ple, during 1990 and 1991 some of the 
elem ents in the winning proposals ineltideil:

T

Im p le m e n tin g  a l l - d a y ,  y e a r  r o u n d  s c h o o lin g ;

T

Bringing parontol involvement into evftcy duRfiroom•

I T
Using an enhanced curriculum to motivate elementary 
children to take extra math instruction during recess and 
after school;

T

Developing a computer-based Algebra course in a high 
school classroom;

▼

Opening a new elementary school where parents work.

None of these approaches need be included in your pro* 
posal; we are looking for breadth, depth and diversity 
and do not want to limit your imagination. We includc 
these examples for illustrative purposes only.

The goal o f this program is to bring the imagination of 
America’s educators to create radical but sustainable 
improvements in America’s schools.

No idea is off limits. However, some types o f programs 
are unlikely to be funded:

T

i Planning grants and developm ent grants for schools
that will not begin to provide services to students until 
later years.

▼
Requests for computers, buildings, buses or other capital 
investments that are not clearly related to program goals 
and educational outcom es. In general, capital invest- 
merits should he justified on the basis o f improving 
educational productivity and efficiency.

N e x t  C e n tu k y  S c h o o ls  is a competitive grant program of 
the iUK Nabisco Foundation designed to stimulate bold 
reforms in American public elementary and secondary 
education. The program provides grants of Up to 
$250 ,000  per year for three years to individual public 
schools. In April of 1990 and 1991 two groups of I :ר 
winning echoole wore selected. Additional schools will he 
chosen during the spring of 1992.

Winners are selected from among applicants by the 
officers and staff of the Foundation, with the advice and 
guidance of a nationally recognized advisory panel. In 
choosing N e x t  C e n t u r y  Sc h o o l s , the Foundation is 
guided by several important principles:

▼
The overriding objective of school reform is to improve 
the academic performance of students. While school 
reform may change other outcom es (such as dropout 
rates, community satisfaction, or teacher professionalism), 
the most important “return" that the Foundation hopes 
to gain from its investment in America’s schools is better 
student achievement,

T
Teachers and principals arc well positioned to under- 
stand student needs and to formulate strategies for 
serving them. Grants will be made only to those with 
direct responsibility for educating children. The Founda- 
tion is seeking to support education “entrepreneurs” who 
will design and administer their own programs. 

t
Success will require a shared commitment from many 
community participants, including not only teachers, but 
parents, administrators, community organizations and 
businesses among others.

T
The best plans should becom e part o f wide-ranging, 
systemic change. Applicants should describe how their 
program, if  it succeeds, could be continued and expanded  
within their school district, or replicated across the state 
or nation. Replicability, however, does not mean funding 
schools to market their program through brochures, 
videos Or workshops for other schools in the district.

The .\e;-.;l c~ntur)' Sr.hoot 
h .I us( , \round I he Corne,· 

NEXT CF./1,TtlNY Sc:t1001.'i is II c:ompctitive grant progrom of 
the !UH Nabisco f ound11tion designed to i:timulate hold 
rdorrn,; in Amc~rican public elementary and secondary 
ftducation. The program providt·~ gnu\16 of up to 
$250,000 per year for lhree )"(lllfS lo imliviJu11l public 
school~. In April of 1990 and 199 I 1ln1 group~ of IS 

winning cchoolc wore- 8eleC'ted . ..\ddilion~I Gchool, will hP. 
chosen during the spring uf 1992. 

Winner,j 11n: sclcdcd from 111nong llf>plicanlil hy the 
officen, and staff of the Foundation, with the 111lvicc 1tnd 
guidance of II n11tion1illy rccogni,:crl advisory panel. In 
d1oo~ing NEXT C1:1'11'URY ScHOOI.S, the Foundation is 
guided by several im11ortant principles: 

T 
The ow:rriding objective of school reform is to improve 
the 11cademic pc:rformanc:c of t.tudt.nlA. While school 
reform mny change other outcomes (such a., dropout 
rates. conununily ~atisfaction, or teacher professionalism), 
the most important "return" that the Foundation hopt!H 
to gain from its investment in America's echc:,ols j5 belt.er 
student achievemcnL 

T 
Teachers and princip11L, arc well f.><JSitioned to under­
stand student needs and to fonnulate strategie, for 
serving them. Gnmts will be made: only to chose with 
di reel responsibility tor educating children. The F'ou,ida­
tion i$ sccki11g to support educ.ation uentrepreneur&" who 
will design and admini,t1;r their own prosrams. 

• 
Success will roquiro a shared commitment from many 
community particip1n~. including not only teachers, but 
parents, administrators, community orgiini.c.ations and 
IHJ~ine11&es among others. 

T 

The heat plans should become part of wid~·ranging, 
syatemic ch11nge. Appli~nts ijhould de8crihe how their 
program, if it succeeds, could be continued 11m.l expanded 
within their .s<:hool dlso-ict, or replicated across the 1tat.c 

or nation. Replicability, however. docs not mean funding 
~chools to market their program through brochures, 
video~ or workshops for other schools in the district. 

\\'1·'r1: L111)k.iug !'or 

rrispired l{i.-;k 'fok<•rs 

The foundation cxpct·ts to fund ;i wide array of inno­
vations. For e:rnmple, during 1990 :md 199 l some of the 
clc111cnts in th<! win,iing propoo;11ls irit:ludc,I: ..,. 
Implementing all-day, year round schooling: 

..,. 
Rringing p!lr~nl!ll involvP.mP.n1 intn P.Vllry llla~unnmi ..,. 
llijing 1111 cnhKnci:d curril:u\um to 111otiv11l(: dcrul~llt11ry 
children to take e,xtra math instruction during recess anc! 
after ~chool; .. 
Developing a comptttt"r-b11scd Algd1r11 n•lrn,,.: i1111 high 
school classroom: 

T 

Opening II new elementary ~chool whl:r-c p11n:nl~ work. 

J'\0111; of these >lpproaches n<!ed he included in your pro· 
posal: we arc looking for hrcadth, depth 11,1d diven.ity 
and do not want 10 Umit your imagination. We include 
these e,cample1 for illustrative purposes only. 

The goal of thi, program i~ lo hring the imei;ination of 
America's educators to cre11te radical but su~tain11blc 
improvements In America's schools. 

No idea is off limits. However, some types of programs 
uc unlikely to be funded: 

... 
Planning grant.s and development grants for schoolij 
th11t will not begin to provide services to students until 
l1tLcr ycar5. 

.... 
Requesl8 for computers, buildings, l,u&c& or other capital 
inveAtmcnt.s that are not clearly related to progr11m go11I~ 
and educational outcomes. In general, capital invest· 
merits ~hould ht. justified on the basis of improving 
educational productivity 11nd efficiency. 



Any individual public school—elementary, middle, junior 
high, high school, or K* 12—in the United States is eligible 
to apply- Private schools, school districts, state depart* 
rnents o f education, colleges of education, school con- 
sortia or other similar entities are n״ t eligible.

ן
1 While applications should com e from the individual!!

with responsibility within each school building—typically 
the principal—they should also have the support of the 
local school board, the district superintendent, and
r e le v a n t ]!(!!1o n t a n d  tcao K vr o rg a n jM t lo n o  to  fu ll

consideration.

Haw to Apply

To apply for a N e x t  C e n t d h y  S c h o o l s  g r a n t ,  a school 
should submit three copies o f these materials to tho 
Foundation:

▼
An abstract (use the application form on the back page 
of this brochure or a clear copy) that lists the key facts 
about your application, and highlights the most inno- 
vative and important elem ents of your program. The 
starting date of proposed programs should be the begin- 
ning of the 1 9 9 2 1 9 9 3 .school year ־ 

T

A n arrative description  o f  w hat y o u  in tend  to do. This 
narrative should be no more than 8 pages, double- 
spaced, and should cover.

S chool D escription .
A description of your school and your district. This 
should include the types of students you serve, and should 
specify who will participate in this program.

G oals and Standards.
‘ T he goals o f your program; what specific problems are

you trying to solve and what specific targets arc you 
* setting for your students?

P rogram  E lem ents.
A summary of the elem ents of your program. What will be 
done, how will it be done, and how w ill it differ from or 
extend what you have traditionally done in your school?

▼
Proposals that are so expensive or unique that they could 
not be duplicated elsewhere.

T

Endowments, extensive travel for students or teachers, 
scholarships, or payments to students.

In setting your goals, choose targets that are bold and 
even visionary. We are looking for ideas that will genuinely 
transform public education. T he nation needs schools— 
teaching anU learning environm ents—tlmt 1ץ vfc* 
sionally satisfying for the teachers and academically 
stimulating for students.

Examples o f areas in need of reform include: the length 
of the school day and school year, age grouping of stu- 
dents, instruction in fixed time blocks, the limited 
involvement of parents in the education of their children, 
the use of technology as an add-on rather than a produc- 
tivity enhancer, and rote, boring teaching strategies.

The most promising way to think about N e x t  C e n t u r y  

Sc h o o l s  is to think as an entrepreneur docs—“what 
would I do if 1 could do anything 1 wanted to, subject 
only to one constraint: meeting customer requirements?”

General Guidance

Write your proposal in standard English; avoid “grants- 
manship” double talk and jargon. Simplicity and clarity 
are necessary.

The budget should clcariy describe what you want to do. 
Make sure it's easy to read and understand.

"' Proposal:; thal are so expen,;ive or unique tlull they r.ould 
not h~ duplicated el$ewhere. 

? 
Endowments, extensive travel for studcnu; or teachers, 
5c;h11hu~hips, or pay1T11.:nt11 to students. 

In setting your go,ils, choose uirgcts that are bold and 
even visionary. We are lwking for ideas that will genuinely 
tnm~fonn public eour.ation. The n11tion needs schools­
teaching 110\J lt:1£r11l111, c:11• i1·vnu•<mt.D-Ll1ul .._, ., I'' vf<>• 

eionally Htisfying for the reacher6 and academically 
stimulating for students. 

Example, of 11ro1ts in need of reform include: the length 
of the achool day and ,;chool year, age grovping of stu· 
dents, instruction in fixed time blockis, the limiled 
involvement of parents in the educ;11tion o!their childrc11, 
the lllle of technology Han add-on rather lhan a produc­
tivity enh11nc~r, and rote, boring teaching atrategie~. 

The most promising way to think about NtXT CENTURY 

ScHOOI..<; is to think 1ts 11n entrepreneur d008-.. what 
would I do ill could do anything I wanted to, eubject 
only to one con5traint: meeting cuatomer requirements?" 

Gem:ral Guidance 

Write your proposal in amndard English; avoid "gr11nt1· 
m1rnship" double talk and! jargon. Simplidly and clarity 
are neceseary. 

The budget should dearly describe what you want to do. 
Make isure it's easy to re11d. 1tnd understand. 

' I 

\\ ho is Eligihh• 

Any individual public sclu:,ol-elementary, middh;, junior 
high, high school, or K· 12- in the {JnilcJ St.ates i& eligible 
io apply. Privalc $chools, school districts, state O'lJ.Ulrt· 

ments of educ11tion, colleges of education, school con­
sortla or other similar entities .ire nol clisil>le. 

While 11pplications should 1:orne from the indivi1luul• 
with respon&ibility within each ~clrool building-typic11lly 
the princi pol-they should also have the ~upport of the 
local school board, the di11trict ~uperintendenl, 11nd 
rc.l~vc:-n\ r".-.ont ond toft.ohor orsanl2::ltionv tu r,t..,,.;..,_. full 

consideration. 

How to Apply 

To apply for o NEXT Cr.NTIIKY SCiHOOt.s grant. a 11chool 
should aubmil three copies of lhc.se materials to lho 
f oundg_tion: 

T 

An ab$1ract (use the application form on the back page 
of this brochure or a clear copy) that lists the kty facu 
about your application, and h~hlight.s the most inno­
vative 11nd important elements of your program. The 
starting date of proposed programs should be the begin· 
ning of die 1992-1993 school year. 

T 
A narratitie description of what you intend lo do. This 
narrative should be no more than 8 pg_ges, double· 
spaced, and should cover. 

Sch1Jul Description. 
A de,cription of your achool and your district. This 
should indude the typea of sludent.s you &ervc, and should 
specify who will participato in it.his program. 

Goals 11nd Standards, 
The go11)e of your program; what specific problems are 
you trying t.o aolve and whal specific targeli ue you 
Getting for your studenu? 

Program Elcmr.,1ts. 
A summary of the element5 of your program. What will be 
clone, how will it be done, and how will it differ from or 
extend what you have traditionally done in your acl101,'JI? 



All applications must be received by iho by close-of- 
business, Friday, N ovem ber 1, 1991, to be considered. 
Please remumlxir that certified, registered, and firet !:lass 
mail needs to arrive by November 1st. Anything which  
arrives after this date will not be considered.

3 copies of this material should be sub milled along with 
the attached application to:

N e x t  C e n t ! nv Sc h o o l s  F u n d  

Koger D. Semerad, President 
RJR Nabisco Foundation, Suite 550  
1455 Pennsylvania Avenue, NW  

Washington, I)(' 20004

Proposal Review  
and Notification

Proposals will be reviewed in two phases. First phase 
proposals, open to all applicants, are due in October 
1991. A limited number o f finalists will be selected from 
the pool o f first phase applicants and invited to submit 
more detailed proposals from which the winners will be 
chosen.

All proposals hecom e the property of the Foundation.

All proposals will be reviewed by a team of carefully 
chosen readers in the first, preliminary phase; those that 
advance to the final phase will be read by selected 
members o f the Foundation advisory board and other 
professionals; selection of finalists (and winners) will be 
made by the officers and staff of the Foundation, with 
the advice of the advisory board. All decisions of the 
Foundation are final.

You will be notified w hen your proposal has been 
received; finalists will be notified in January 1992, and
invited to submit final proposals in mid-March 1992. 
Winners will be notified in mid-April 1992.

A two-day meeting of winners will be held in Washington, 
D.C. in June 1992.

M easurem ent.
How will you measure and docum ent progress toward 
these targets?

Shared C om m itm ent.
A statement o f why outside funds are needed and in par- 
ticular why a N e x t  C k n t ij r y  S c h o o l s  grant will make a 
critical difference in the proposed program. Identify any 
matching funds that might be available from other 
sources. School districts must be prepared to state that 
grants will supplement but not supplant local funds.

Capability S tatem ent.
A statement of your capabilities. Who are the two or three 
people who will be most instrumental in carrying out 
your program? What have they done previously that give* 
you confidence that they can make this program a success?

T
A budget o f  no 'more than tw o  pages. This budget should  
give details o f how you intend to spend the Foundation 
grant for each year of the proposal. It should also indi* 
caie how you will spend any other resources from your 
school district or other outside supporters o f your pro- 
gram. The line item budget should be backed by an 
explanation of each item, indicating not only what it will 
be spent for, but how it supports the objectives described 
in  the narrative section of your application. You should
also let us know what part, if any, o f your program is
already in place. In regards to proposed salaries and
benefits, please separate these categories in your budget״ 
(Note that w hile line items may be changed in the final 
proposal, the total budget cannot exceed  a 10% variance 
of the total in your initial submission.)

▼
A brie f “letter"  to paren ts w hose children w ill be in- 
vo lved  in the program . This letter, w hich should not be
more than two pages, should summarize, justify and 
explain your program. While you need not actually send 
this letter to parents, it will be used by Foundation 
readers as the executive summary of your proposal.

Applications should be typed or printed on letter size 
paper, double-spaced using a full-size typeface with 
normal margins. Do not include appendices or supple- 
mental materials. No faxed proposals will be accepted.

.'rl1iasurem1:11t. 
How v.ill you measure and documllnl progress toward 
these targets? 

Shun:1I CommilnHmt. 
A st:11ement of why outi;i,lc funds ore needed and in par­
ticular why II NlXT Cn.rtlAY &Hoots grant will make a 

critical difference in th,; prvposcd progrom. Identify any 
matching funds that might uc availahlc from other 
source.~. Sdu>0l districts must be prepared to shdc tltat 
grants will supplemr.nt hut not supplant local fund5. 

C11puhilit~· ~tatement. 
A statement of your capabilities. Who are the two or t.hrce 
people who will be most irn;trumcnt-lll in carrying out 
your program? What havll they done previously th11t givciil 
you confidence that they can make this progr11111 a sur.ce.ss? 

'f' 

A lmdget of no ·more than two p(lge1. This budget should 
give 1fotai1, of how you intend lo ~P4)nd the Foundation 
grant for each year of the proposal. It should al60 indi· 
cate how you will spond any otl1er resources from your 
school district or other outllide &upporters of your pro• 
gram. The line item budget should be hllcked by an 
explanation of each item, indicating not only what it will 
~ spent for, but how it supporu the objoclivell described 
in I.he n11rrative section of your application. You should 
al~o let us know what part. if ~ny, of your program is 
alroady in piece. In regards to proposed uleries end 
benefits, pleaY1: M:perate these categories in your budgeL 
(Note that while line items may be changed in the final 
propoa.al, the total budget cannot exceed a 10% variance 
of the total in your initial suhmi&Sion.) 

~ 

A brief "letter" to parettt.( wluue children will be in­
volved in 1he program. This letter, which should not be 
more than two pages, should summarize. ju~lify and 
explain your program. While you need not actually &end 
this letter to parenta, it will he used by Foundation 
readers as the executive summary of your proposal. 

Application& should he typed or printed on letter size 
paper, double-&pacoJ using a full-size typefaco '"ill. 
normal margin&. Do not include appendices or supple· 
mental materials. No faxed prop~als will be accepted. 

.. 

All 11ppli<:ntions must be rcc~·ived by 1hr. hy dQse•of­
busin~s,;, Friday, Nove.mh~r I, JIN I, to be consi<len.·<l. 
Please rem,imher that certified, regisll:n,d, 1mtl finst c:IY"~ 
111Yil needs to arrive by Novc>iuher 1st. Anything which 
11rriv1,s after this daw will 11hl he eonsidered. 

3 copies of this material should ht, ~uhmiued .along with 
the att11d11:il application to: 

NEXT Cr.~,! nr Sc:11001.:; Fund 
Hogt.r D. Semerad, President 
RJR Nabisc,> Foundation, Suite 550 
14..'iS l'enns~·lvanil\ Av1:m11:, NW 
Waihington, DC 20004 

Propoiml R~,·i~w 
and ~olification 

Proposals will be reviewed in two phase&. Fin;t phase 
prop1>6111a, open to all applicanw, arc due in October 
1991. A limited number of finalista will be selt.cted from 
the pool of fint phHc applicants end invited to suhmit 
more dclltiled proposals from which the winnen will be 
chosen. 

All proposals hecome the property of the Foundation. 

All proposals will l,e reviewed by a team of carefully 
chosen readel'8 in the first. preliminary pha,;c.; tl10&e that 
advance to the final phase will be read by &elected 
members of the Foundation advisory board and other 
professionals: .election of finalists (and winners) will be 
made by the officers 11nd staff of the Foundation, with 
the advice of the advisory board. All decisions of the 
Foundation uc final. 

You will be notified when your pmposal has been 
received; finalists will be notified in J11nuary 1992, end 
invited to submit final proposals in mid-March 1992. 
Winnen; will be notified in mid-April 1992. 

A two•day meeting of winners will be held in Washin;ton, 
D.C. in June 1992. 



N k x t  C i .N T im  S c h o o l s  
Ad v i s o r y  B o a r d

Richard I. Beattie, Esquire 
Partner, Simpson, Thachcr, A: Bartlett

L>r. i ’atC houle 
Economist and Author

The Honorable Bill Clinton 
Governor o f Arkansas

Denis I’. Doyle
Senior Research Fellow, Hudson Institute 

Keith B, Geiger
President, National Education Association 

Louis V. Gerstner, Jr.
Chairman and Chief Executive Officer, I(JR Nabisco, Inc.

Dr. Patricia A. Graham 
President, Spencer Foundation

Richard E. Heckert 
Chairman o f Finance Committee,
E.I. du Pont de Nemours and Company, Inc.

The Honorable William B, Johnston 
Senior Fellow, Hudson Institute

Vernon E. Jordan, Jr., Kwjuire
Partner, Akin, Gump, Strauss, Hauer & Feld

The Honorable Thomas H, Kean 
President, Drew University

Dr. Floretta McKenzie 
Pres'ulent, The McKenzie Group

The Honorable Ann McLaughlin 
Visiting Fellow, Urban Institute

The Honorable Roger D. Semerad 
President, RJR Nabisco Foundation

Albert Shankcr
President, American Federation o f  Teachers

Dr. Theodore S iier
Chairman, Coalition o f Essential Schools

:\ i-;x·1 C1.~T1 ,n Sc11uo1.s 
.\,hisorv Board 

Richard l. lk11ltie, E.iquirr. 
Jlortncr, Simp.,on, Thud1,1r, & nnrtlru 

Ur. l'at Choute 
Eronuini.i1 a11d Authur 

The Honurahle llill Clinton 
Gut•o,rnor of Arknn.rns 

Oenia I'. Ooyle 
Senior Re,earch Frl/0111, f-ludsnn ln~litulc 

Keith B. Geipcr 
f'rt!sidenl, !\utionol f:dura1iun AsJocfotio11 

Laui• V. Gernnor, Jr. 
l'Jioimuin nnd Cliicf E.iiecutiue Offiur, /UR Nnbisru, Inc. 

Ur. Patricin A. Grah11ru 
PresMhnl, Spencer Fnundarlon 

HicharJ E. Heckert 
Choirm.an uf Finance Commilu-11, 
E.I. du Ponl ck Nemours OAd Company, Inc. 

The Honor•blc William B. Johnston 
Sen.&or Fellow, Hudson lrutiwlc 

Vr.mon E. Jordan. Jr., t~uin: 
Parm,,,, Akin. Gump, Strouss, Hau•r & Feld 

The Honorable Thomaa H. Kean 
Pre,ident, Drew Uniuenily 

Dr. Floretta McKenzie 
l're,i.tumr, 771e McKenw Group 

The Honorable Ann McLaughlin 
Visiting Fellow, Urban lru1iluu 

1'hc Hol\Orable Roircr D. Semerad 
Pr1tJi.tunt, RJR Nnbuco FoUl\dation 

Albert Shani.ct 
President, A~ric.a,i Federnlion of Teachers 

Dr. Theodore Si2er 
Chainruu1, Coalition of Ess,nwil School, 



KBM.Q ftM .D lJ K

TO: Steering Committee
FROM: Shulamith Elster
HE! Matthew Maryles
DATE: October 25>, 1991

1. Oft the CIJE

There is still need for clarification as to the ,ultimate 
objectives' of the CIJE. The mandate is not yet clear. What he 
sees lacking is shared ownership by the Board,

The community-at-large is not aware of the existence of the CIJE.
If people know that successful lay people (i.e.׳ Board members) 
are seriously involved this would be a real plus for the
community support agenda. People only know about A Time To Act
and the MAF grants from the press.

Most members of the Board have themselves experienced the 
failures •of the Jewish educational system in their own schooling 
or in the education of their children and grandchildren. We 
should take time to focus on some of the successes in Jewish 
educationl Perhaps a positive focus will be helpful.

Every board member should be required to serve as an ’,ambassador״ 
for the work of the CIJE with responsibility for speaking to 
others within their own spheres of influence. There needs to be 
more outreach within the organized Jewish community. This may 
help to stimulate more grant dollars and grass roots support.

He suggested that there may not be enough philanthropic dollars 
to save Jewish education unless this "remarkably affluent Jewish 
community that can afford to have good schools' becomes serious." 
I liked the way he chose to express this: The community has to
ba told that it may ״go down in the pages of Jewish history as an
affluent community that just didn't care enough.” To turn this 
around, we need a clear vision of what Jewish education should 
be.

2. RE: Teach»rs/Teach«r Training

Comments on these were drawn primarily from his experience as a 
student and his experience at the Yeshiva of Flatbush. We spoks 
about teacher recruitment, retention, compensation and the self- 
esteem of teachers. He is very sensitive to these issues as his 
d«u<7ht.or is a day school teacher and wants to remain in the field 
teaching of both general and Jewish studies.

He wants to see in-service training especially for Orthodox
rabbinical students who will ,land in schools of all 
denominations י because that is where they can find work. 
Essentially, he was suggesting the type of program that Torah

MEMORANDUM 
TO: 
FROM: 
RB: 
DATE: 

Steering Committee 
Shu,larnith Elster 
Matthew Maryles 
October 2!:>, 1991 

1. on the CIJEI 

There is still need for clarification as to the 'ultimate 
objectives' of the CI~E. The mandate is not y~t clear, What he 
sees lacking is shared ownership by the Board. 

~he community-at-large is not a~are of the existence of ths CIJE, 
If people know that successful lay people (i.e., Board m~~bers) 
are seriously involved this would be a real plus for the 
community support agenda. People only know about A Time To Act 
and the MAf grants rrom the press. 

Most members of the Board have themselves experienced the 
failures ~r the Jewish educational system in their own schooling 
or in the education of their children and g~andchildren. We 
should take time to focus on some of the succasees in Jewish 
education! Perhaps a positive focus will be help!ul. 

Every board member should be required to serve as an "ambassador" 
for the work of the CIJt with responsibility for speaking to 
others within their own spheres of intluenco, Thera needs to be 
more outreach within the organized Jewish community. This may 
help to stimulate more grant dollars and gr~r.s roots support. 

He suggested that there may not be enough philanthropic dollars 
to save Jewish education unless this "remarkably affluent Jewish 
community th~t can arford to have good schools' becomes serioui5:, 11 

I liked the way he chose to express this: The community has to 
be told that it may 0 go down in the pages of Jewish hist~ry as an 
affluent community that just didn't care enough ." To turn this 
around, we n&ed a clear vision or what Jewish education would 
be. 

2. RE: ~•achers/Teach•r Training 

Comments on these were drawn primarily from his experience as a 
atudant and his experience at the Yeshiva of Flatbush. We spoke 
about teacher r$cruitment, retention, compensation and the self­
est0em of teachers. He is very sensitive to these issues as his 
d~u~htAr is a day school teacher and wants to remain in the field 
t~aching ot both general and Jewish stuaies, 

He wanta to see in-service training especially for Orthodox 
rabbinical students who will 'land in schools of all 
denomJnations 1 because that is where they can find work. 
Essentially, he was suggesting the type of program that Torah 
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Umesorah is proposing. While he acknowledged that having Rabbi 
Fishman at the Senior Policy Advisor meeting was good, he thinks 
it would be better to have Rosh Yeshiva at the Board level.

3. Lead communities

He is still interested in East Queens, Nassau and Suffolk 
counties (New York) as a possible lead community.

4. Footnotes

We discovered many similarities in our background. He grew up in 
the Williamsburg section of Brooklyn where my grandparents lived 
and had their businesses. He attended the yeshiva my Grandfather 
helped to found. We spoke in his U4th floor corner office with a 
breathtaking view of the Statue of Liberty and Ellia Island...and 
there we spoke of Jewish continuity!

He may come to the GA for the day. He will be at the Annual 
Meeting.
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m e m o r a n d u m

TO: steering Committee
FROM: Shulamith Elster
RE: Arthur Green
DATE: October 25, 1991

1. On the C U E

The CIJE needs to have something to show NOW. It's been y e a r s  
that the Commission/ciJE have been at w o r k .

He asked the following very pointed questions about the existence 
of the CUE;

- Will more money come into Jewish education because 
the CIJE exists? or

- Will Bronfman fund more projects than he would have 
without the CIJE?

His view י- which he says is shared by many (he mentioned Corson)
- is that the people are waiting to see. He says that the 
perception is that ,not much is happening‘ and that what is 
,happening' is very slow.

2. On Lead Communities

The communities have heard nothing more about lead communities 
since initial publicity or their early inquiries. Art knows this 
because he is an educational leader in the Philadelphia community
- co-chairman of the Education committee of' Akiba and his wife is 
on Federation's Education Committee.■ People •in the field' have 
heard nothing except the publicity surrounding the grants. 
(Maryles said pretty much the same thing in New York the 
following day.)

Art put in a plug for Philadelphia citing its record of 
community's support of Jewish education, strong lay leadership, a 
rarity of day schools, a strong central agency, Gratz College,
RRC ־־ to name a few.

3. Funding for RRC Projects

He is disappointed in the MAF response to the Hillel proposal and 
suggests that Richard Joel's ,informal comments' to MAF was 
responsible, RRC did not intend to be a sole provider of trained 
Hillel rabbis.

He asked about funding for' adult education. I urged him to think 
through several ideas and to call Cinny and Henry to consult.
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4. senior policy Advisors

He suggests that Jeffrey schein be considered as a representative 
of the movement.

5. Footnotes

I visited Art on October 21st at the Reconstructionist Rabbinical 
College in Philadelphia, since I never visited RRC I wanted to 
see the school for myself, I was especially pleased to meet at 
the front door one of ,my״ Jewish Day School graduates who was 
there preliminary interviews for admission. So in addition to roy 
CIJE business, 1 was able to put in a good word with Art for a 
wonderful young woman!

Art will not be at the GA. He plans to attend the January 
meeting.

* *  TOTAL P A G E . 1 2  * *
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Fax Memorandum
TO: C U E  St.Bnring Committee

Virginia Levi and Henry Zuoker 216- 361-9962 
Stephen Hoffman 216“-566-9084
Annette Hochst&in and Seymour• Fox 011-972-2-619051 

FROM! Shulamith Elster 301-230-2012 
RE: Status R.eport as of October 18, 1991

Training, Research and Best Practice 
DATE: October 13, 1991

I . Training

Th«TP> has been no activity on the strategic plan for־ training 
since Jack's proposal was not approved. Annette and I have as 
assignments to clarify what is needed from a planner, review this 
with JESMA and JCCA and consider contacting other consultants. 
Roy Feldman's name has been mentioned.

On our agenda! Is it realistic for us to try to get this launched 
ctL Lhia time when lead communities might well be our top 
priority? Maybe we should wait and then reconsider Jack for this 
once lead communities are launched.

II. Research

Isa's proposal and budget have now been approved and she is at 
work, Within the pasL Lwo weeks she has been to Stanford to meet 
with Lee, made plans for the input of members of the A1HLJE group 
at their meeting in New York on October 21st with Susan Shevitz 
as a facilitator and Barry Holtz as the observer. She has, with 
the help of Paul Flexner of JESNA, drafted a letter to head of 
agencies who will be attending the GA and 1 will facilitate that 
meeting using a protocol that Isa has developed. This project is 
on schedule. Isa will be preparing brief reports every two weeks 
for u s .

On our agenda; Annette now has a second draft of the shorter 
piece for funders and I await her comments,

III. Best Px־dat.ices

Barry and I worked on a budget last week which has now been 
circulated. The revised paper will be ready the middle of next 
week (@ October ?,3rd). I am in the process of reviewing all of 
the local commission reports that I have for the program areas 
noted by the individual communities.

On our agenda; a proposal for the Crown Foundation and the 
process of presenting this for their consideration.

sre
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MEMORANDUM
TO: CIJE Steering Co mmittee_
FROM: Shu 1 omit h El מter /Hi—
DATE: October• 18, 1991x7
RE: Notes from meeting:; week of October 7th

Schedule for weak of October 21st% J
I , JESNA /
Jon and I agreed thalj• I would meet individually with JESNA senior 
Staff prior to cl larger meeting. I met with Loora Isaacs on an 
earlier tx-ip and this time I met with Jon and with Paul Flexner.

A. Meeting with Woocher:
1, CROWN; Jon recommends a very special approach to 

the Crown family. Floating the Best. Practices 
proposal with thorn will involve a presentation, a 
period of negotiation and a cooperative 
venture־■ not the funding of a CIJE activity.

2.JESNA in the Lead Communities: Jon would like to
see a senior JESNA staff person on each team that works 
with a lead community. With the federation as the 
address, JESNA - in his view - is a logical primary 
player! He continued: the senior staff inembwrB of JESNA 
(Shlucker, Vernon,Flexner, Issac) and Jon himself have 
been involved for years in community consultation 
activities and have other- releveint experience.
This would also greatly please JESNA leadership,

Jon is interested in resurrecting Llie data bank 
proposal and he will speak with Steve about 
putting it back on tile agenda.

lie invited me Lo aLL« 11d the JESNA Board 
meeting at the GA to present an updaLe on CIJE 
activities.

B. Meeting with Paul Flexner
I met with Paul about in'aerviue and prufosBiuncil 
devel opmenl activities. Paul described the 
various models now in place in communities and what 
he viewed as the relative advantages and disadvantages 
of each. Paul serves as the Executive Secretary of the 
National Beard of Licenses. We spoke briefly about 
certification issues and how the various local programs 
are accx-edited.

By the way Paul is helping Isa with the coordination 
of inpul• from Bureau direcLox's,
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TT. Yeshiva University: Mooting with Robert Hirt at Yeshiva
%

My goal was to l o a m  more about Yeshiva's programs in Javnah 
education and their education faculty and to begin the discussion 
of YU and in-service training in the lead communities. He gave 
me a thorough briefing and plenty of materials. These I will 
summarize snmRtimn later.

Hirt would liko for the CIJE to view Yeshiva as a UNIVERSITY not 
simply a School of Education or one of the many existing training 
institutions. By this he means that the saope of its programs, 
the expertise of faculty in a variety of areas and its resources 
go well beyond those of the other institutions with whioh we 
plan to work!

He briefed me 011 their־ current p  Asraeli School , the ־ ograms־1
block programa and Llie SLern College under-graduate programs. It 
•i» olwetr LhctL Llie emphasis is on pre־service and on degree 
programs.

YU is very interested in becoming active in the in-service in the 
lead communities.Recruitment of potential students for the 
university and for the profession as a very important benefit to 
be derived from their involvement. I suggested that we work 
together with a group of their people on how YU could work in the 
communities. I also suggested that they consider that resources 
of the university include individuals״ Rabbis, graduates and 
others with close ties to the university who may reside in lead 
communities.

III. JT3A: Meeting with ftryeh Davidson, Bob Abramson, Edy Rausch 
and Barry Holtz

This was the first of several meetings and began with an open 
discussion.

Some questions ©merged immediately:

A. Will programs be denominational? Multi־denominational? Without 
denominational focus? Clearly there is interest in 
denominational programs and synagogue־• based educational 
programs. See Symu letter.

B.Issues of educational philosophy of Israel programs: 
Conservative movement has Israel programs how will these related 
to Israel experience programs now a priority in the lead 
communities?

0. What will be the role of the KJii in a lead community?

- - -- • __ ., • • C..i..,J. 
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D. Serious work has begun in ־the Education Cabinet. Would C U E  
pax-ticipate in a diocucjsxon within the Chancellor's Education 
Cabinet? We will meet again in Dcc-ember. In the meantime I will 
contact cach of them to carefully structure our next meeting.

E. What does lead community moans for the denominations? Should 
there be a strategy meeting of the Conservative synagogue 
considering applying to be a lead community?

F Y 1 : Bob described the U  Step program begun by the United־
Synagogue to provide in-service■■ over a two year period -to 
supplementary school teachers. Fifty synagogues- all over the 
country״ are a part of this program that required staff to 
participate in 12 hours of in-service. It is not a techniques 
program but a content-based program. Bob's office works with 
individual schools on the format of these programs. They now have 
to consider training local people to implement these programs,

Attacluuent: Letter to SRE from Daniel Syme

IV, Next week;

Mondciy afternoon: meeting in Philadelphia with Art Green
evening : meeting at Schechter School in New Jersey with 

the Education Committee and then on to New 
York

Tuesday morning ! meeting with Matthew Max־־yles
afternoon: tentative with Pearl Kane at Teachers College 

(Kligenstein Independent School Program)

Wednesday morning: presentation to Graduate Seminar in Jewish
Education at JTSA and then meeting with Barry and 
Edy Rausch 

aflernoon: meeting with Jack Ukeles

Thursday: meetings with Elliot Spack at CAJE. with Art Rotman at
JCCA and with Art Vernon at JESNA

־3־

V , Weeks to come:
November:! was asked by the Council on American Private 
Education (CAPE) to serve on a panel to select outstanding 
independent schools. This will take a day and a half in 
November.I accepted because I think, it will be worthwhile 
re: best practice.
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The Educator!״ Assembly Board meeting is in R^Itimore on 
Veterans Pay and I'll go over and brief them dt th«ir 
meeting.

December: The Cchechtor Principals Conference is in Atlanta 
early in December. I would like to go for a day and combine il 
with a visit to Gerald Cohen.

sre
10/17/91 
B ;steering
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The E:ducatu.L·::) Ase-embly Boo.rd rnf:\At.jn~ i:;s in 'Rri1timore on 
VeteJ':i:\ns Pay anc.1 I'll so over ,:md brl~f +.hem ~l t.hf":1r. 
meeting. 

Dec~,~~r: The Ochechtor Principals Conferen~A i.s in Atlanta 
early i.n Dece111l.,E,r, I would like to so for a d.:::iy and c.omh1ne .i.L 
with a visit to G~r~ld Cohen . 

sre 
10/17/91 
B;steering 
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איחוד
ליהדות
מתקדמת
כאמריקה

October 3, 1991

nr. Shulamith Elster
C.I.J.E.
1750 Euclid Avenue 
Cleveland, Ohio 44115

Dear Shulamith,

Thank you for the minutes of the August 18th meeting. I 1m 
sorry that I was unable to attend, but look forward to the 
January 16th gathering.

If there is one thing I miss in the minutes, it. ■i מ a sense 
of the synagogue’s centrality as the primary venue for Jewish 
education. Outside of a passing mention, the thrust of the 
report, seems to indicate that the seminaries, centers and 
Federations will somehow be the primary providers of educational 
ser vices.

I hope that my reading is incorrect, fur i believe that such 
an orientation would be a major error in terms of the future of 
the entire Jewish community.

I hope that you will write back and tell me I ,m totally 
wrong. Whatever the case, I intend to serve as one voice 
advocating the pivotal role of the synagogue in this larger 
pioture of the future.

All- Lhv kw8t . -• •I look forward to seeing you soon 1 ■

Rabbi Daniel B. Syme 
Vice-President.

DBS/e

Union of American Hebrew Con3regations 

1H11N .m,;i,'J 
.t101j?11TJ 
ili''-,Y.'lNJ 

nr. Shulamith Elster 
C.I.J.E. 
1750 Euclid Avenue 
clevAlBnd, Ohio 44115 

·· · ... · oear Shul ami th, 
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October 3, l 991 

Thank you for the minutes of the August 18th me~ting. I'm 
sorry that I was unable to attend, but look forward to the 
January 16th gatherin~. 

If there ia one thing I mis9 in the minut~s, it i~ ~ ~AnR~ 
of the synagogue's centrality as the primary venue for Jewish 
education. Outside of a passing mention, the thrust of the 
report seems to indicate that the seminaries, centers and 
Federations will $Omehow be the primary providers of educational 

' aerv1.ces. 

I hope that my r eading is incorrect, furl beli~ve that such 
a n orientation would be a major error in term::i of Lh~ {utu.re of 
the entire Jewish community. 

I hope that you will write back and tell me I 1 m totally 
wrong. Whateve r the case, I intend to ::itH ve c1~ u11@ voi c.:e 
advocating the pivot.al r.ole of the syna9~1gue in ll1is Luy~t 
plcl.ut~ o{ Lh~ 1:ulure . 

OBS/e 

All- I.ht! bwtilt, • .J. look £ocwai::u Lo l5eeing l'UU :!10011, · 

Sincere l y, 

2) 
Rabbi Daniel B. Syme 
Vice-President, 
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Project: Council for Initiative a in Jewi3h Education

ecommendations mad© in the final report o£ the
on Jewish Education in North Amex'ica was o!m 
he development of a research capability for Jewish 
North America.

capability for Jewish education in North America will 
>ed at universitiec, by professional research 
is, as well as by individual soliolar-s. They will 

theoretical and practical knowledge that is 
l0 for change and improvement. A coiuyx'ehensive long־
3.rch agenda will bo outlined. IL will involved the 
settings where scholars and practitioners can think 

Systematically about the goals, the content and the
Jewish education." (A Time To Act)

paper now being prepared will respond to the following 
hat steps can the Council for Initiatives in Jewish 
(CIJE) now recommend to encourage and support the
of a strong and credible research capability for

!ation in North America ?

>X1 is based on several assumptions:

rocess of informed decision-making in every human 
for is most credible and reliable when it is based on 
rch; the field of Jewish education is no exception.

it. research efforts in the field of Jewish education 
ighly inadequate, in tex-ms of both quantity and 
ty. They provide an insufficient basis for fulfilling 
andate of the Commission for the reform and renewal of 
h educational institutions.

tablish a research capability will require a systemic 
ach. A number of different mechanism for funding and 
!rting research will have to be created.

> may include, but may not be limited to: 
establishing training programs for researchers at the 
doctoral or post-doctoral level 
cx־-eating research centers
creating new venues for the dissemination of research 
developing funds to support individual researchers

research in the 
 a great, deal ©ג
*udience.

was brief and 
1ys be provided

ial1y changed, 
r© on each of

rAsearch in the 
:>a a grea. (. <.1!,ldl 
mdiE\nnA. 

WR~ h:rief and 
,ys be prcwideu 

ia)1y r:h.=inied. 
re on each of 
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Proiocl: Council for Initiativon in Jewish Education 

ec.ommendations m~de in the finDl r.clport of the 
on Jcwioh Education in North 1\merica wc:1~ 011t: 

he development. of .:i. research oapability fen.- Jowl::;li 
North America, 

capability for Jewieh cduc.:ition in North Amc,:i::ica will 
)ed at universitiec, by profe~~ionci.l research 
1s, ,:ig wall a3 by individual sclwlctr~. Th~y will 

thooretical and praotioAl knowledge thht is 
-~ for change and improvemont. A c.;umln:ehon!Sive lor1g­
srch agonda will bo outlinbd, IL will involved the 

settings whore scholars and practitionerg can think 
ystematically about the goal5, the conten~ and the 
Jewi~h education." (1\. Time To Act) 

paper now being prepared will r~spond to the following 
hat steps can the Council for Initiatives in Jewi5h 
(CIJE) now recommend to encourage and eupport the 

of a strong and credible research capability for 
!ation in North America ? 

,n ig based on several assumptions: 

;-ocess of i.nformed decision-makir1g in every human 
,or is most credible and reliable when it i5 based on 
r.ch ; the field of Jewish educa~ion is no exception. 

,t r~~earch efforts in the field of Jewish education 
ighly inadequate, in tel.--ms of both quantity and 
ty. They provide an insufficient basis for fulfilling 
andate of the Commission for the reform and ren~wal of 
h educational inetitutions . 

tabllsli a research capability will require a sy3te3mic 
ach. A number of different mechanism for funding and 

1rting research will have to be created. 

, may im.: l ude , but. may not be 1 imi ted to : 
establishing training programs for researchers at the 
doctoral or post-doctoral level 
ol.'t':al.i.ug research centers 
cr~atil'i.g 11ew venues for the dissemination of research 
d~veloping funds to support individual re8earchers 
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o TO fulfill the mandate of the Commission, a variety of
X'esearch efforts will be needed. They ranee from the 
practical (e.g., the creation of aaseasrnent t^ats) to tho 
theoretical (e.w.,goals of Jewish education) and from 
'basic1 (e.g., ethnographic descriptions ot suacdsafnl
institutions and programs) to ' applied (c,g., evaluations 
of existing programs). A plurality of research paradigms* and 
methodologies will be required.

"all the stakeholders in Jewioh education - practitioners, policy 
-makers, consumers, as well aa ro&earahers and representatives of 
their institutions- have impox־tant contributions to make to l.hw 
process of establishing a research agenda, since each will be 
contributors to and recipients of the resultant research."

The project is directed by Dr. Isa Aron ot the Hebrew Union 
College. She will work with an advisory committee 
of researchers from the denominational institutions , 
representatives of the Association of Institutions of Higher 
Leax־ning in Jewish Education and major researchers from the top- 
ranking research universities.

She will soliciting opinions and direction- through tiroup and 
individual interviews - from Board members, commissioners, and 
Senior Policy Advisors, Dr. Arons plans include consultations 
with Jewish educators, researchers at major research centers who 
have demonstrated interest in Jewish education, and staff members 
of groups which regularly conduct research in the field of 
education- e.g., RAND corporation.

The project will extend from October 1991 Lo March 1992.
The issues related to the development of a research capability 
will be addressed in the final report. Options for consideration 
by the Board of Directors of the CIJE will be presented. Each 
option will be fully reviewed as to effectiveness, feasibility, 
likelihood of success, cost and other criteria.

Estimated cosL: Sbb.UOU
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o To fulfill the 1nandatc of the Commission, a variet.v of 
l-~e::;~""rch effo-.:·L::; will be" 111:1odccl . 'l'heiy r.::i.nge from the 
practical ( l1. ~, , tlie cx•e1i:it.it')\"J of a1:S~~ ~;:;;ment t.Fi~1.-.:'.l) to tl18 
theon·,t.ical ( e. y.,., gonls of Jewish l!lducr1tion) anrJ 1:1-om 
'basic' (e.g., eUmog:i:aphic de~criptio111,; ot succesRfl1l 
inst.i tutlon5 aw.1 p:i:ogram!3 ) to ' appl.i. ttd ( c. g, , t1vc-11 11i'jtic:1n:, 
of existing progr'1mS >, A pl u:rctl i ty of rt,sea:r-ch paradl~111H .;.11.d 
methodologi~~ wil1 he required, 

11 :A.ll the 5tc.1.koholctere in Jewioh education - practit:ione:r.-~:, pol.i.(:y 
-makers, conBun,~..c.·~, as wel 1 a::; x·coearoher.s and r.cpre50nt.r1t.ive s ,_,[ 
their lnstitutions- hc1.vt:, important oont1:ibuLion& t.o make to l.111-1 

process of establishing a re3earch agenda, since each will be 
contributors to and recipients of the resultant research . " 

The pro.:iect is directed by Dr . lsa Aron ot the H~ln·ew Ui"lion 
College. She will work with an ndvisory committee 
of researchers from the denominational institutions , 
representatives of the Association of Institutions of Higher 
Learning in Jewish Education and major researcher~ t rom the top­
ranking research univ~~::; lties. 

She will soli=iting opinions and direction- through g~uup and 
individual interviews ~ from Board members, commissioner8, and 
Senior Policy Advisors. Dr. Arona plans include con5ultations 
with Jewish educators, researchers at major research centerB who 
have demonstrated interest in Jewish education, and staff m~mber.s 
of groups which regularly conduct research in the field of 
education- e . g., RAND corporation, 

The project will extend from October 1991 Lo March 1992. 
The issueB related to the development. of a research capabi l ity 
will be addressed in the final report. Options for consideration 
by the ~oard of Directors of the CIJE wlll L~ pre5ent~d. Each 
option will be fully review6d as to effectiveuess, feasibility, 
likelihood of success, cost and other c..:.t:llt!:i.: ia . 

Estimated cu~L; $bb,UUU 
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COUNCIL FOR INITIATIVES 
JEWISH EDUCATION !זיז

t 750 Euclid Avenue 
Cleveland, Ohio 44115 

2 16/566-9200 Fdx 2 16/861 • 1230

I'lcfnptjr.iiy AcJdiebj

October 2, 1991

Mr. Sam Fisher, Director 
B'nai B'rith Youth Organization 
1640 Rhode Island Avenue, NW 
Washington, D.C. 20036

/ lonotciry O »׳! 
M.׳:\x M h '.n ei

Q w
M orion I . M.h k Ji ‘1

A w ry  Ono'lOr 
Stopf'!t?n 11 I lo ffrran

Chir•! M i 1(, iliur 1 Ofhccf 
Dr. Shulamnn Eisier

Dear Sam:

I have been in touch with Sid Clearfield about the best person 
to represent the national youth movements on the Council for 
Initiatives in Jewish Education. He has suggested you. I hope 
that you will agree to join our group.

The CIJE is the sucessor organization to the Commission on 
Jewish Education in North America, which concluded its work in 
November, 1990 with the issuance of the enclosed report, "A Time 
to Act.M

The Senior Policy Advisors have met twice--once in March and 
once in August. I am enclosing the background materials and 
minutes for each of those meetings, including a list of Senior 
Policy Advisors, tfe rely on the Advisors to consider our 
approaches to Jewish education with a critical eye. The group 
has been very helpful to us as we shape our "Lead Community" 
concept.

I would be happy to talk with you about the work of CIJE and 
your role as a Senior Policy Advisor. Please feel free to call 
me at (216) 566-9200 with your questions or comments. Or you 
should feel free to contact Shulamith R. Elster, our chief 
education officer currently in Rockville, Maryland at 
(301) 230-2012. I hope that you will agree to serve and that 
you will hold January 16, 1992 for our next meeting.

Sincerely,

Stephen H. Hoffman 
Acting Director

bcc: Seymour Fox
Annette Hochstein 
Shulamith Elster
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October 2, 1991 

Mr. Sam Fisher , Director 
B'nai B'rith Youth Organization 
1640 Rhode Island Avenue, NW 
Yashington, D. C. 20036 

Dear Sam: 

l 750 Euclid Ave,"lue 
Clevel;1ncl Onio 441 I 5 

2 16/566-9200 F~1x 21 ~/861-1230 

I have been in touch with Sid Clearfield about the best person 
to represent the OAtional youth movements on the Council for 
Initiatives in J~wish Education. Ha has suggested you. I h ope 
chat you ~111 agree to join our group . 

The CIJE is the suce,ssor organization to the Commission on 
Jewish Education in North America, which concluded its work in 
November, 1990 with the issuance of the enclosed report, "A Time 
to Act. 11 

The Senior rol1cy Advisors have met twice--once in Karch and 
once in August. I 4J'II enclosing the background ~aterials and 
minutes for each of those meetings, including a list of Senior 
Policy Advisors , We rely on the Advisors to consider our 
approaches to Jewish education with a critical eye . The group 
ha• been very helpful to us as we shape our ~Lead Community• 
concept. 

I would be happy to talk with you about the work of CIJE and 
your role as a Senior Policy Advisor. Please feel free to call 
me at (216) 566·9200 with your questions or comments. Or you 
should feel free to contact Shul,i.m1th R. Elster, our chief 
education officer currently in Rockville , Maryland at 
(301) 230-2012. I hope that you will agree to serve and that 
you will hold January 16, 1992 for our next meeting. 

Sincerely, 

~ 
Stephen H. Hoffman 
Acting Director 

bee: Seymour Fox 
Annette Hochstein 
Shulamith Elster 

lkll< Tf'ITOI or.r.c:c ,.,,., 



6805 Newbold Drive 
Bethesda, MD 20817 
(301) 365-2099

October 14, 1991

pr. Annette Hochstein 
10 Yehoshafat St. 
Jerusalem, Israel 93152

Dear Anne11e

After a brief stay in Paris, our journey concluded with a 
safe return to the United States last night.

I very much enjoyed our Thursday meeting in Jerusalem. Let 
me reiterate my belief that pragmatic answers can be obtained to 
the economic questions we discussed. Moreover, with immediate 
and sustained attention, I am of the opinion that good data could 
be made available within a reasonably near-term time frame. 
Based on our conversation, I shall pursue this approach with 
Shulamit and others as appropriate.

Again my thanks for accommodating my travel schedule. I 
look forward to further discussions in the near future.

S incerely,

RICHARD D. SPERO

_/Annette Hochstein 
~~ •Yehoshafat St. 

Jerusalem, Israel 93152 

Dear Annette: 

@ 

6805 Newbold Drive 
Bethesda, MD 20817 
(301) 365-2099 

October 14, 1991 

After a brief stay in Paris , our journey concluded with a 
safe return to the United States last night. 

I very much enjoyed our Thursday meeting in Jerusalem. Let 
me reiterate my belief that pragmatic answers can be obtained to 
the economic questions we discussed. Moreover, with immediate 
and sustained attention, I am of the opinion that good data could 
be made available within a reasonably near-term time frame. 
Based on our conversation, I shall pursue this approach with 
Shulamit and others as appropriate. 

Again my thanks for accommodating my travel schedule. I 
look forward to further discussions in the near future. 

Sincerely, 

~~ 
RICHARD D. SPERO 
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S t a n f o r d  U n i v k k s i t v . S t a n f o r d , C a l i f o r n i a  94300

813 H o o v e r  M e m o r i a l  B u i l d in g  

September 23, 1991

SEYMOUR MARTIN UPSET  
C a r o l i n e  S. O, M u n r o  P r o f e s s o r  
o r  P o l i t i c a l  S c i e n c e . P r o f e s s o r  o f  
S o c i o l o o y , a n d  S e n i o r  F e l l o w . 
H o o v e r  I n s t i t u t i o n

Mr. Morton Mandel
Chair
Council for Initiatives in 

Jewish Education 
1750 Euclid Avenue
Cleveland, Ohio 44115

Dear Mort:

I was of course very sorry that I was unable to make the August 29 
meeting of the Council. As you know, I had a rather severe automobile 
accident in San Francisco in mid-August, which took a lot more out of me 
than I realized when it first occurred. Now, however, I am almost fully 
recovered and am planning to leave San Francisco for Washington, where I 
will be teaching at George Mason University, either at the end of this week 
or early next week.

The accident had a lot of unfortunate consequences, not the least of 
which was holding me up on analyzing the education data. I have had a 
research assistant working on it and have been able to look at the 
materials from time to time. They show some interesting results. I will 
try to turn to writing them up soon after 1 get back to Virginia and clear 
up various obligations, preparation for classes, and the like.

Ginny Levy had told me that Seymour Fox would give me a ring to 
discuss various matters after the Council meeting. I have not heard from 
him. If you should be in touch with him, you might let him know that I am 
in shape to communicate.

I should give you my phone numbers in Virginia. My office number is 
703- 993- 8223. My home is 703- 525- 1357,

With best wishes for the New Year,

Cordially,

Seymour Martin Lipset

SML/jss

~· OCT 3 1991 

STANFORD UN1v~uSITY, STANYORD, CAJ.IFORNIA 943ou 

.. 
SEYMOUR MARTIN LlPSET 
CAROLINE S. G. MUNRO PROl'l!.:SSOR 

OP' POLITICAL SCIENCll:. PROFESSOR OP 
SOCIOLOOY, ANO SENIOR FELLOW, 
HooVER INSTITUTION 

Mr. r.orton Mandel 
ChaiJ:" 
council for Initiatives in 

Jewish Education 
17S0 Euclid Avenue 
Cleveland, Ohio 44115 

Dear Mort: 

213 HOOVER M'RMOJUAL BUILDINO 

September 23, 1991 

I was of course very sorry that I was unable to inake the August 29 
meeting of the council. As you know, I had a rather severe automobile 
Z1ccident in San Francisco in mid-August, which took a lot more out of me 
than I realized when it first occurred. Now, however, I am alroost fully 
recovered and am planning to leave San Francisco for Washington, where I 
will be teaching at George Mason university, either at tile end of this week 
or early next week. 

The accident had a lot of unfortunate consequences, not the least of 
which was holding~ up on analyzing the education data. I have had a 
research assistant "'°rking on it and have been able to look at the 
materials from time to time. They show some interesting results. I will 
try to tum to writing them up soon after I get back to Virginia ~d clear 
up various obligations, preparation for classes, and the like. 

t ainny Levy had told me that seymour Fox would give me a ring to 
discuss various matters after the COWlcil meeting. I have not heacd from 
him. If you should be in touch with him, you might let him know that I am 
in &hape to communicate. 

I should give you 'f!r/ phone numbers in Virginia. My office number is 
703-993-8223. ~ home is 703-525-1357. 

With best wishes for the New Year, 

Cordially, 

~-'f-4 
seynw:,llr Maftin Lipset 

SML/jss 
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_ _  V ir g in ia  F. L ev i Henry L. Zucker 1 0 /8 /9 1
T 0 :^ ------------------------------  f r o m : _ _ j -------------------------  d a t e : ____________

R E P L Y IN G  TO
OEPARTMENT/PLANT LOCATION □ t PARTMENT7PLA| ״ . y .  I|un YOUR MEMO OF

SUBJECT:

I had my camper v i s i t  w ith  John Colman. We rev iew ed  p la n s  fo r  th e  January  
Board um oting and I brought him Up to  d ate  on lea d  (,.nm m unitieS. b e s t  p r a c t i c e s ,  
r e se a r c h , work w ith  fo u n d a t io n s , and p la n s  fo r  th e  G eneral A ssem bly. He w i l l  
come to  th e  G eneral A ssem bly and he w i l l  be w ith  us in  January.

I ta lk e d  about our p la n s  to  have the CRB Foundation take c o n t in e n t a l  le a d e r s h ip  
o f  th e  I s r a e l  e x p e r ie n c e , about I n v i t in g  Crown to  take le a d e r s h ip  on b e s t  
p r a c t i c e s ,  H lrsch h orn  to  tak e  le a d e r sh ip  on r e se a r c h , and Wexner to  take  
le a d e r s h ip  on r e cr u itm e n t and t r a in in g .

I a l s o  brought him up to  d ate  on our search  fo r  a f u l l - t i m e  CIJE e x e c u t iv e .

We sp e n t m ost o f  our tim e d is c u s s in g  our approach to  fo u n d a tio n s  and e s p e c i a l ly  
th e  id e a  o f  announcing a b ig  s e t - a s id e  a t  the January m eetin g .

John had had a p r io r  m eetin g  w ith  MLM and me in  w hich he ag reed  to  c h a ir  a
sm a ll a d v iso r y  com m ittee to  lo o k  in to  the f e a s i b i l i t y ,  d e s i r a b i l i t y  and 
p r a c t i c a b i l i t y  o f  d e v e lo p in g  a p o r ta b le  b e n e f i t s  program f o r  th e  f i e l d  o f  
J ew ish  e d u c a t io n . We agreed  on n e x t  s t e p s .  We are  a im in g  to  have a r e p o r t  on
our th in k in g  a t  th e  January Board m eetin g .
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..,. .,, 

10/8/91 DATE: _______ _ 

0EPA RTM!NT/PLANT 1,,0CATION 
REPLYING TO 
YOUR MEMO OF: __ _ 

SUBJECT: 

I had my camper visit with John Colman. We reviewed plans for the January 
Board ~~oting and I brought him up to d~tg on l~ad r.nmmunities , best pract1ce3, 
research, work with foundations, and plans for the General Assembly. He will 
come to the General Assembly and he will be with us in January. 

I talked about our plans to have the CRB Foundation take continental leadership 
of the Israel experience, about inviting Crown to take leadership on best 
practices, Hirschhorn to take leadership on research, and ~exner to take 
leadership on recruitment and training. 

I also brought him up to date on our search for a full-time CIJE executive. 

We spent most of our time discussing our approach to foundations and especially 
the idea of announcing a big set-aside at the January meeting. 

John had had a prior meeting with MUt and me in which he agreed to cha1r a 
small advisory committee to look into the feasibility, <.le•irability and 
practicability of developing a portable benefits program for the field of 
Jewish education. We agreed on next steps. We are aiming co have a report on 
our thinking at the January Board meeting. 
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September 25, 1991

Stephen Hoffman
Jewish Community Federation of Cleveland 
1750 Euclid Avenue 
Cleveland, OH 44115

Re: CUE Lead Community

Dear Steve,

I am enclosing a proposal outline for the lead community study. It lists what w e will 
produce, our timetable for proceeding in the planning of the ״Lead Communities" project and 
a budget.

While the particular questions and issues we discussed at our meeting on Friday are 
not specified in the proposal outline, please be assured that they will be addressed in our 
woj-k on the deliverables.

We are excited about this project and look forward to beginning work as soon as 
possible so as to maintain the schedule.

Very truly yours,

W o b  B. Ukeles 
President

JBU/ggt

enclosures

cc: Annette Hochstein
Shulamith Elster 
Seymour Fox

► ua1 -
UKP. LES A SSOCI AT~S INC 
THI! CABLE DUILCJ INO 

411 aaoADWAY 
NEW yORK , NY 10012 
Tel : 1112 1 26 0-11) 1 
Ft• : (211) l60· g,~o 
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September 2.5, 1991 

Stephen Hoffman 
Jewish Community Federation of Cleveland 
1750 Euclid Avenue 
Cleveland, OH 44115 

Re: CIJE Lead Community 

Dear Steve, 

I am enclosing a proposal outline for the lead community study. It lists what we will 
produce, our timetable for proceeding in the planning of the "Lead Communities~ project and 
a budget. 

While the particular questions and issues we discussed at our meeting on Friday are 
not specified in the proposal outline, please be assured that they will be addressed in our 
work on the deliverables. 

We are excited about this project and look forward to beginning work as soon as 
possible so as to maintain the schedule. 

,. 

JBU/ggt 

enclosures 

cc: Annette Hochstein 
Shulamith Elstcr 
Seymour Fox 

Very truly yours, 

~eles 
President 
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Nam e Seymour Fox Nam e Henry L. Zucker

Company Com pany

Street Address Tele. No. ( )  Ext.

/  /  1 
City State zip Country

Chuck Ratner has been in v it e d  to  se rv e  on the CIJE Board 

and i s  c o n s id e r in g  i t .  Mort has in  mind th a t  a t some fu tu re  t im e , but not now, 

he m ight be in v it e d  to  se rv e  on th e  I n s t i t u t e  Board.

Regards
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FROM: FAX NO. ( 216 ) 361 • 9962 

Name Henry L. Zucker 

1 

Company Company _ ___________ _ 

Street Address Tele. No. ( ) _ _____ Ext. _ _ _ 

I I I 

City State Zip Country 

Chuck Ratner has been invited to serve on the CIJE Board 

and is considering it . Mort has in mi nd that at some future time , but not now, 

he might be invited to serve on ch,e Institute Board. 

Regards 

--
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M E L T O N
R ESEA R C H  September 26, 1991

C EN TER  
fo r Jew ish E ducation

To: Steve, Shulamith, Seymour, Annette:
From: Barry Holtz
Re: Best Practices Plan

Dear Friends,

I. This memo summarizes my understanding of ideas that Seymour, 
Shulamith and I discussed in a two-hour meeting on September 5,
1991. At that time Seymour reacted to a set of questions that I had 
raised about the best way to implement the Best Practices Project. 
The three of us discussed Seymour's suggestions and came to an 
agreement about some of the steps required to launch the project. 
Because of the holidays that soon came upon us (and because in the 
midst of all that I managed to come down with the flu which dragged 
on for a while), there was more lag time between the meeting and 
this memo than I would have liked, but I believe that I have ac- 
curately represented our discussion below.

II. One of the issues raised about my original paper in Israel (and 
to some extent about the revised—  July 3 0th-- version as well) was 
that the plan of action that I proposed was perhaps too planned, too 
overly determined and dependent on implementing a set of defined 
logical steps. The problem with such a plan was that it didn't take 
into account the issue of time exigencies, it was not sufficiently 
"messy״ to deal with real-life situations, and it spun out a web of 
actions that might not be needed at all. The first issue that 
Seymour addressed at our meeting, then, was: is there a way to do a 
quicker, messier run at the problem and still get results that might 
be as useful as the other more "planful" method?

Second, I was concerned about the whole enabling option vs. program- 
matic option conflict. By aiming at the enabling options only would 
we be giving the Lead Communities the help they wanted and needed?

Finally, would we run into political problems by having to 
"evaluate" (even indirectly) the national training institutions when 
we looked at the preservice enabling (i.e. personnel training) op- 
tion?

Other questions were also raised (such as how do we define the cate- 
gories of Best Practice that we're going to look at). All these 
questions seemed to be solved or at least put on hold by the plan of 
action that we discussed in the September 5 meeting.

The Jewish Theological Seminary of America * 3080 Broadway • New York, New York 10027 * Telephone (212) 678-8031
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III. The plan is a kind of advanced simulation for attacking the 
Best Practices Project, It tries to work "quick and dirty■/״ 
evaluating itself as it goes along and using the familiar as a way 
to learn about how to understand the unknown. We would work like 
this: ___

ץ"" ^
A. We would try to find four/Categories that Best Practices should 
focus on. The suggestions wouidcome from polling senior policy ad- 
visors and other 1'friends״ of the CIJE and they would come by look- 
ing at the local Commission reports to see what those communities 
suggested were their needs on the assumption that the Lead Com- 
munities would in all likelihood resemble the five־“(yes?) local com- 
munities who have had commissions on Jewish education. \ u w ץ 

a s i lp ’  l •1-  '� - � - � ' �.

We would then try out the following exercise: Assume that we had 
one monthy to help a Lead Community. We would take one of *־h? 

four categories of "A״ above and play it out. We would take the 
category that we felt that we already had some good contacts and 
ideas about. Most likely candidate: the supplementary school. We 
would gather (ideally in person; if not via telephone or by individ- 
ual interviews) five good people with knowledge of that area. These 
five are people we know or know of through our current contacts and 
we wouldn't worry at this point about all the good people whom we 
haven't included. Eventually we will gather others.

The group of five would look at our category and ask the question 
 -hat do we mean by Best Practice in the realm of X (e.g. sup׳.:
plementary school)? In answering this question matters of both a 
programmatic and enabling type would surely emerge. Once we genera- 
ted this list of ideas or components, we would then ask: 1) What
examples in real life do we know of the Best Practice of these com- 
ponents? 2) And knowing these examples, now what would all this 
mean for the Lead Communities? How useful is it?

We would then ״give ourselves a grade." We would also ask a few 1/ 
outside critics for their grade. It's possible at this point that 
we would say that this process is a ״good enough" cut at dealing 
with our issue. If so, we've learned a lot about how to get into 
this quickly and usefully. A more refined version could then be in- 
vented for later iterations. If we have serious questions about 
what we've done, we should then be able to rethink the process fig- 
ure out how to fix it. Most importantly it would give us a model 
for determining Best Practice in areas that we have less knowledge 
of familiarity with—  the other categories from ״A" above.

v V. v. V_ v— 'w v—      

O. If this quick and dirty method is good enough to be of use to the 
Lead Communities, it might mean that we could go immediately into 
the research component. Here we would be doing serious examination 
of the Best Practices that we've listed, trying to analyze and de- 
scribe in a reflective way the nature of the work going on in these 
places. It may be, in other words, that for immediate aid to the
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Lead Communities, the serious research is not necessary-- it can
kick in later down the road, as we move the work into a higher stage 
of analysis.

D. This plan deals with the enabling option in the following way:
One of the questions that the group of five must always ask is what 
kind of personnel-building is going on in the site we are talking 
about? Is it preservice or in-service? A second question would be 
what kind of training would we need to implement in a Lead Community
to duplicate the quality of programmatic excellence that we found in 
the Best Practice setting? In other words, the enabling option of 
personnel is dealt with by examining a) what is happening in person- 
nel in the Best Practice setting and b) by imagining how we could 
recreate the Best Practice of X site in the Lead Community-- in this 
arena the "programmatic" and the "enabling״ overlap without ques- 
tion. In a way it's an answer to the issue of translation raised in 
my original paper: translation means finding the way we can move a 
Best Practice into the Lead Community by ״building the profession." 
In that fashion we have an elegant solution to the problem of ena- 
bling vs. programmatic: namely, there is no dichotomy—  the enabling 
is the way we bring the programmatic into the Lead Community.

E. Some of the above is my own language and rephrasing of Seymour's 
plan and I may have missed something (or a good deal). Seymour, An- 
nette and Shulamith should feel free to offer additions, clarifica- 
tions or corrections. Let me know what you think.

Barry

cc. Isa Aron

.-,-
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Lead Communities
Stage 1: Preliininary/Pre-Selection

Time Community Who How CUE Who How Status

July/August Indications of 
interest:

Fed; BJE; 
Individuals

Letters; Calls Planning
Seminar:

Steering
Committee;
Consultants

Meetings;
Papers;
Seminars;
Consultants

In Progress

For some 
communities: 
mobilization in 
progress

Clarification of
concept;
ratification

Senior Policy 
Advisors; Board 
of CUE

Seminar In progress

Information Identification of
required
resources:

Undone

Commissions 
Organize 
community for 
self-study

Community
professionals
Community
leadership
Educational
community

Human:
recruitment;
position
descriptions

In progress

Building
capability

Financial: cost?; 
how to 
calculate?
Statement of 
enabling 
conditions: 
criteria

In progress

Time Community Who 

July/August Indications of Fed; BJE; 
interest: Individuals 

For some 
communities: 
mobilization in 
1proqress 
Information 

Commissions Community 
Organize professionals 
community for Community 
self-study leadership 

Educational 
community 

Building 
capability 
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Letters; Calls Planning Steering 
Seminar: Committee; 

Consultants 

Clarification of Senior Policy 
concept; Advisors; Board 
ratification of CIJE 

Identification of 
required 
resources: 

Human: 
recruitment; 
position 
descriptions 

Financial: cost?; 
how to 
calculate? 
Statement of 
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conditions: 
criteria 

How 

Meetings; 
Papers; 
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Draft 2, July 14, 1991 
(SF,AH, SHH and SRE) 

Status 

In Progress 

In progress 

Undone 

In progress 

In progress 



Time Community Who How CUE Who How Status

Identification of 
resources

Process for 
selection: who 
decides?; on 
what basis?

Undone

Develop plan, 
objectives

Recruitment 
strategy: steps 
and
consultations

Undone

Complete
self-study

Development of 
menu

Undone

Clarification of 
CUE role: 
strategic plan for 
community 
support for a 
community with 
resources; 
community 
lacking
resources, but 
with potential

Undone

September Public
announcement: 
coverage, 
dissemination of 
information

Undone

October Invitations to 
seminar: 
seminar 
planning; 
materials; site

Undone

November: GA Seminar; 
Technical 
assistance; 
consultations; 
site visits

Undone

Time Community Who How CIJE Who How Status 

Identification of Process for Undone 
resources selection: who 

decides?; on 
what basis? 

Develop plan, Recruitment Undone 
objectives strategy: steps 

and 
consultations 

Complete Development of Undone 
self-studv menu 

Clarification of Undone 
CIJE role: 
strategic plan for 
community 
support for a 
community with 
resources; 
community 
lacking 
resources, but 
with potential 

September Public Undone 
announcement: 
coverage, 
dissemination of 
information 

October lnv~ations to Undone 
seminar: 
seminar 
planning; 
materials· site 

November: GA Seminar; Undone 
Technical 
assistance; 
consultations; 
site visits 



Lead Communities
Stage 2: Application

Time Community Who How CUE Who How Status

October-January Local
commission: 
ideas; program; 
strategy; 
resources 
(human, 
financial); local 
coordinator 
(full-time)

Consultations 
with applicants: 
proposal 
develoment

Review
applications
Decisions on 
applicants
Discussion of
formal
agreement
Notification: 
Yes; No -  role 
for second tier?
Public
announcements

Time Community Who 

October-January Local 
commission: 
ideas; program; 
strategy; 
resources 
(human, 
financial}; local 
coordinator 
(full-time) 

Lead Communities 

Stage 2: Application 

How CIJE 

Consultations 
with applicants: 
proposal 
develoment 

Review 
annlications 
Decisions on 
aoolicants 
Discussion of 
formal 
aareement 
Notification: 
Yes; No -- role 
for second tier? 
Public 
announcements 

Who How Status 



Lead Communities
Stage 3: Agreement

Time Community Who How CUE Who How Status

January-February Requirements --
'enabling
options’

Clarification of 
CUE role

In progress

Community 
Support -  
"climate"

Elements of 
Agreement:
* Educational 
resources
* "Best pratice"
* Technical 
assistance
* Broker: 
organizations; 
institutions; 
individuals

Top Leadership 
-- recruitment; 
involvement
Personnel --
recrtuiment;
training
(populations);
activities
(in-service)
Program Areas: 
scope/quality; 
selection from 
menu; specific 
projects

Time Community 

January-February Requirements --
'enabling 
actions' 
Community 
Support --
"climate" 

Top Leadership 
-- recruitment; 
involvement 
Personnel --
recrtuiment; 
training 
(populations); 
activities 
(in-service) 

Program Areas: 
scope/quality; 
selection from 
menu; specific 
oroiects 

Who 

Lead Communities 

Stage 3: Agreement 

How CIJE 

Clarification of 
CIJE role 

Elements of 
Agreement: 
* Educational 
resources 
* "Best pratice" 
* Technical 
assistance 
* Broker: 
organizations; 
institutions; 
individuals 

Who How Status 

In progress 



Lead Communities
(Possible) Stage 4: Funding

Time Community Who How CUE Who How Status

Onqoinq Local priority Cost estimates Undone
Local resources Grants
Local foundation CUE
Cost estimate Foundations

Time Community Who 

Onaoina Local prioritv 
Local resources 
Local foundation 
Cost estimate 

Lead Communities 

(Possible) Stage 4: Funding 

How CIJE 

Cost estimates 
Grants 
CIJE 

Foundations 

Who How Status 

Undone 



Lead Communities
Stage 5: First Steps

Time Community Who How CUE Who How Status

February-May For some 
communities:

Approval

Self-study (re: 
educational 
resources; 
objectives)

Planning 
assistance: 
diagnostic tools

Mapping & 
assessment of 
system: 
Personnel -

Professional & 
technical 
resources: 
expertise -- the 
best!
case studies in 
community 
organization; 
foundations

qualfiications & 
training needs 
Assessment of 
proarams &
institutions
Report of 
planning team: 
strategies

Research team 
at work

Reporting to 
CUE

Plans for 
interaction 
between lead 
communities 
(Association of 
Lead
Communities)

Focus on 
implementation

Time Community Who 

February-May For some 
communities: 
Self-study (re: 
educational 
resources; 
objectives) 
Mapping & 
assessment of 
system: 
Per~Qnnel --
qualfiications & 
training needs 
Assessment of 
i;2rQgram~ & 
institutions 
Report of 
planning team: 
strateaies 
Reporting to 
CIJE 

Focus on 
implementation 

Lead Communities 

Stage 5: First Steps 

How CIJE 

Approval 

Planning 
assistance: 
diagnostic tools 

Professional & 
technical 
resources: 
expertise -- the 
best! 
case studies in 
community 
organization; 
foundations 
Research team 
at work 

Plans for 
interaction 
between lead 
communities 
(Association of 
Lead 
Communities) 

Who How Status 



Lead Communities
Stage 6: Implementation

Time Community Who How CUE Who How Status

June-Ongoing Programs & 
Projects:

Professional
technical
assistance
* ongoing
* trouble 
shooting
* “fire-fighting”

Site visits

Goals/Outcomes 
maximum use of 
best practices

Consulting

Options/
innovation/
experimentation

Educational
resources;
"best practices";
personnel;
linkages

Reprise: Scope 
& quality

data collection; 
evaluation; 
on-going to 
determine 
programs on 
projects 
successful or 
possible 
modification

Time Community Who 

June-Ongoing Programs & 
Projects: 

Goals/Outcomes 
maximum use of 
best oractlces 
Options/ 
innovation/ 
experimentation 

Reprise: Scope 
& quality 

data collection; 
evaluation; 
on-going to 
determine 
programs on 
projects 
successful or 
possible 
modification 

Lead Communities 

Stage 6: Implementation 

How CIJE 

Professional 
technical 
assistance 
* ongoing 
* trouble 
shooting 
* "fil'e-fiahtina" 
Consulting 

Educational 
resources; 
"best practices"; 
personnel; 
llnkaaes 

Who How Status 

Site visits 



Time Community Who How CUE Who How Status

Local resources
Assurances/
guarantees
standards
reports
frequency/formats

Time Community Who How CIJE Who How Status 

Local resources 
Assurances/ 
guarantees 
standards 
reports 
frequency/format~ 



Lead Communities
Stage 7: Process and Summative Evaluation (some ongoing/some stage seven)

Time Community Who How CUE Who How Status

August-January
Ongoing

What works? Monitoring
Evaluation
Feedback

Who gets data; 
How is it used? 
Diffusion

Site visits: 
frequency; 
purpose; type
Monitoring 
Evaluation and 
Feedback loop

Lead Communities 

Stage 7: Process and Summative Evaluation (some ongoing/some stage seven) 

Time Community Who How CIJE Who How Status 

August-January What works? Monitoring Who gets data; Site visits: 
Ongoing Evaluation How is it used? frequency; 

Feedback Diffusion purpose; type 

I 
Monitoring 
Evaluation and 
Feedback loop 



Stage I: Write preliminary mission statement including
strivings. The statement may be in two parts:

1. General statement, similar to Middle States model;

2. A more detailed listing and analysis of end aims which break 
down the elements in the major strivings. Some model for testing 
and monitoring ought to be included in this second half of the 
mission statement.

The two parts of the statement ought to be as simple and clear as 
possible and subject to realization in our school.

This statement should be largely completed by July 245h. In 
August and September, it should be discussed with carefully 
chosen faculty, parents, lay leaders and alumni. The goal is to 
have this process completed by October 14th. The initial 
responsibility for this belongs to the administration under my 
1eadershi p.

P l a n o f  Ac t i o n

Stage II: The development of written curricula as follows:

A. The review of our current curricular materials in lower 
school general studies under the leadership of Susan 
Mukasay. The purpose is to review the vertical curriculum 
for kindergarten to 6th grade and to introduce what is 
necessary, or remove what is necessary, to make it congruent 
with our mission statement.

Suggested structure: overall committee chaired by Susan and 
to include Rabbi Moskowitz and Sara Lee and Odette and two 
or three teachers, perhaps including XXX XXX.

There is a need for small subcommittees in the various 
subject areas.

Question: Where do enrichment and special education fit it?

B. The same process must be followed for Judaic studies in the 
1ower school.

The committee should be led by Rabbi Moskowitz and include 
Susan, Sara Lee and Odette and two or three teachers 
including Barbara W(?).

Then subcommittees in the various areas.

Note: For each area subcommittee in general studies and
Judaic studies there should be an active member or members 
from the upper school.

For example: Rabbi Bakot ought to be on the Tanach

PLAN OF ACTION 
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down the elements in the major strivings . Some model for test ing 
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The two parts of the statement ought to be as simple and clear as 
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The committee sho~ld be led by Rabbi Mos kowitz and include 
Susan, Sara Lee and Odette and two or three teachers 
including Barbara W( ?) . 

Then subcommittees in the various areas. 

Note: For each area subcommittee in general studies and 
Judaic studies there should be an active member or members 
from the upper school. 

For example: Rabbi Bakot ought to be on the Tana ch 
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subcommittee and perhaps Rachel Taub Weinstein. Alaine 
Garfinkle should be on matn subcommittee, etc.

C. A similar committee structure should be established for the 
upper school.

Rabbi Bekst should lead both major committees. Iva and 
Daniele must serve on both with Noam ex officio. Department 
chairs are automatically on the main committees in either
general studies or Judaic studies, depending upon their own 
area of expertise. We need some cross pollination on the 
major committees.

The subcommittees should be led by department chairs if they 
exist. There must be a subcommittee on extra-curricular programs 
and another committee on school life and ambience, that committee 
will deal with the relationship between students and faculty and 
administration; parents and faculty and administration; faculty 
and administration, etc. Included on this committee's work should 
be such items as school rules and regulations, grading, tefilla, 
testing, among others. These two committees are extremely
important in terms of matching our school with the mission 
statement. These committees must include the school psychologist 
and those faculty involved in student life.

A committee to combine both of these upper school committees
ought to be created in the lower school.

Stage II should begin on October 15th. Each major committee 
should meet for one 4-hour long period a month, after school. 
Dinner will be provided by the school. In between meetings,
individual members of the committee and members of subcommittees 
will work alone or in groups and the chairman of each 
subcommittee will present findings to the entire major committee 
at its monthly meeting. Subcommittees may work out tneir own best 
mode of operation.

The reports of all subcommittees and major committees should be 
completed by Thursday, February 14th, 1992.

Stage III: We must choose educational leaders in all areas of
the curriculum to serve as consultants to the committees and 
subcommittees and review the work as it is being done and 
certainly after all reports are in by February 14, 1992. Those 
professional consultants will be chosen by me in consultation 
with Prof. Fox, Beverly Gribetz, the Ramaz administration and 
others. These consultants should be in place by September 15th, 
so that they can have input into the mission statement. I would 
hope that Prof. Rosenak, Dr. Hoffmann and Annette Hochstein would 
also be helpful to us in the selection process and the review of 
our statement.

I am not prepared to suggest as yet how many consultants we need 
and in which areas. We cannot afford to overdo or underdo this.
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The time from February 15th to april 15th should be used by us 
for 3 purposes:

1. Establish methods of monitoring and testing ourselves;

2. Reviewing the different curriculum and committee documents 
with consultants;

3. Do the same with selected lay leaders, parents and alumni 
(Sam K.).

Stage IV: This stage is numbered last, but except for the mission 
statement, it must come first. It consists of a number of steps 
upon which we, the administration, must work between now and July 
24th and from August 19th to August 30th to implement certain new 
ideas beginning with September 1991. I would suggest considering 
the following and look to my colleagues for others:

1. Ulpanim in both sections of the school for Judaic studies 
teachers trained in America.

2. Concrete action on the Shohami testing results.

3. A program for consciousness raising in tefi11a.

4. Integrate into high school English some of our new insights;
cf. Ira Berkowitz.

5. Introduce a more consistent Hebrew reading program in grades
3, 4, and 6 and in 7 and 8.

6. Concrete ideas for in-service work.

St a g e  V: Im p l e m e n t a t i o n  a n d  O r g a n i z a t i o n

I will —  bli neder —  reorganize my life to serve as the overall
head of this operation. I will need the following.

1. Administration meetings on a set day every three weeks —  I 
would suggest 5 to / —  to review progress and take up 
issues. In addition, I will set up bi-weekly meetings for 
one hour —  set times —  separately for lower school and 
upper school to deal with normal issues associated with the 
running of the school. We will follow this schedule through 
April 15th with allowances for emergencies. We will set the 
schedule here before July 24th.

2. Noam will be the administrative coordinator in New York to 
see that all goes as planned. He and I will meet weekly for 
one hour to keep things moving.

3. Beverly will be our resource person in this entire project.
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She is far enough away to have the time to think, read,
react and plan. She has great intuitive and acquired skills 
in the area of curriculum design and teacher training. And
she has excellent contacts in the educational field. In 
addition, she now knows the school and its population in 
addition to loving the place. She should receive all
materials as they are produced, all outlines, plans, rough 
drafts, etc. and be able to react to me and to all the 
educators involved. She can call all of us collect in the
offi ce.
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2/8/91
Prospective CIJE Board Members

Description Due Date Outcome

MLM letter of invitation. HOLD

2/11/91

2/11/91

YESdone 

2/11/91 

done YES

2/11/91 NO Fdn. Support

2/11/91

2/11/91

2/11/91 

done 

2/11/91 

done 

done 

2/11/91 

2/11/91 

2/11/91 

2/11/91 

2/11/91 

done YES

YES

YES

YES

YES

YES

Follow up on foundation 
support & board membership

Hold until funding is requested

Call after Fisher support 
is confirmed.

MLM letter of confirmation.

Call re board membership.

MLM letter of invitation.

Contact re foundation support 
and board membership.

Call re foundation support

Contact re foundation support 
and board membership.

Call re board membership.

Call re funding commitment.

Invite to be board vice chair.

MLM letter o£ invitation,

MIM letter of invitation.

Invite to be board vice chair.

MLM letter of invitation.

Call to follow up on invitation.

MLM letter of invitation.

Call re board membership.

MLM letter of confirmation.

Assignment

VFL

SF

Open

MLM

VFL

SHH

VFL

SHH

MLM

SHH

MLM

MLM

MLM

VFL

VFL

MLM

VFL

SHH

VFL

SHH

VFL

Name

Bennett Aaron
(or Miriam Schnierov)

Mona Ackerman

Robert Arnow 

Bill Berman

Charles Bronfman 

raid Cohen 

John Colman 

Rachcl Cowan

Lester Crown 

Eli Evans

Irwin Field 

Max Fisher 

Charles Goodman 

.lfred Gotcschalk ' 

Arthur Green 

Neil Greenbaum 

Thomas Hausdorff 

David Hirschhom 

Ludwig Jesselson 

Julia Koschitzky 

Mark Lainer

-2/8/91 - Prospective ClJE Board Members 

Name Assignment Desc=ipcion Due Dace Outcome 
-- .. ··-----···-----·- ------- · ---- -· · ··----· ·-· ---- --·--- -- -· -·- --- -··--- ·-·-----· 
Bennet:t: Aaron 
(or Miriam Schnier-ov) 

t1ona Ackerman 

Robcrt Arnow 

Bill Berman 

Charles Bronfman 

"""rald Cohen 

John Colman 

Rachel. Cowan 

Lester Crown 

Eli Evans 

Irwin Field 

Max Fisher 

Charles Goodman 

. Hred Gottschalk· 

Art:hur Green 

Neil Graenbawn 

Thomas Hausdorff 

David Hirschhorn 

Ludwig Jesselson 

Julia Koschitz:ky 

Mark Lainer 

VFL 

SF 

Open 

Mlli 

VfL 

SHH 

VFL 

SHH 

MU{ 

SHH 

M'l.M 

MI.J1 

VFL 

VFL 

MLM 

VFL 

SHH 

VFL 

SHH 

VFL 

MLM lntt:er of invitati.on . 

follow up on foundation 
support & board membership 

Hold until funding is requested 

Call after Fisher support 
is confi-rmed. 

MU1 letter of confirmation . 

Call re board membership. 

MLM letter of i nvitation . 

Contact re foundation support 
and boar d membership. 

Call re foundat i on support 

Contact ra found.ltion support 
and board membership. 

Call re board membership. 

Call r e funding commitment:. 

Invite to be board vice chair . 

MLM letter of invitation, 

MJ.M letter of invitation. 

Invite to be board vice ¢h.tir . 

MLM letter of invitacion . 

!IOI.D 

2/11/91 

2/11/91 

done? YES 

2/11/91 

done YES 

2/11/91 NO Fdn. Support 

2/11/91 

2/11/91 

2/11/91 

done 

2/11/91 

done 

done 

2/11/91 

2/11/91 

YES 

YES 

YE:S 

YES 

Call to follow up on invitation. 2/11/91 YES 

MLM letter of invi.tation. 

Call re board membership. 

M.U! letter of confirmat:ion. 

2/11/91 

2/11/91 

done YF.S 



YES

YES

YES

YES

YES

YES

YES

YES

VFL Follow up to invitation, done

DONE

MLM Invite Co be board vice chair. 2/11/91

SF Contact re foundation support 2/11/91
and board membership.

MLM Invite to be board vice chair, 2/11/91

VFL Follow up to invitation. 2/11/91

VFL MLM latter of invitation. done

VFL Follow up to invitation, 2/11/91

ST r.a"M ttp. hoard membership. 2/11/91
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MELTON 
RESEARCH 
CENTER 

for Jewish Education
July 31, 1991

To: Shulamith Elster, Steve Hoffman,
Seymour Fox, Annette Hochstein 

From: Barry Holtz

Friends,

Here is the new version of the Best Practices Project paper, 
revised for use with the Senior Policy Advisers and the Board.
Please let me know if you want other changes.

After speaking with Shulamith and Seymour, I have answered my 
question from the previous version: Best Practices will focus 
on the enabling option of personnel, not on particular program- 
matic options per se. Programmatic options will have a role 
here, but personnel (”building the profession") will be the mi- 
croscope under which certain programmatic options will be 
viewed.

BUT: after thinking about this, something here makes me nervous 
and I would very much like to hear your collective response:
I began to think about how going this route is bound to run 
into heavier political troubles than what we'd get doing a 
straight collection or analysis of various examples of best 
practice among the programmatic options. Why? Because doing 
some of the programmatic options would tend to be a much more 
local thing, while the personnel issue is going to put us in 
the situation of evaluating national institutions. That is, if
I am looking at examples of best practice within JCCs or look-
ing for good supplementary schools or places where Hebrew is 
taught well (i.e. the programmatic options approach), I am 
going to find one in Denver, another in San Diego, another two 
in Boston, etc. But if I am looking at who does training of 
personnel for supplementary schools (i.e. going the enabling 
option route of personnel)—  aren't I stuck having to deal with 
a small number of national institutions (JTS, HUC, Brandeis) 
and in the politically touchy waters of evaluating them?

I think this could present major problems for the project and 
I'd like some response from you four in this matter. Is there
any way to avoid this? Am I missing something here?

While I have your attention, let me now raise a second problem 
(which was in the other draft of the paper as well) . I just 
got off the phone with Isa and she asks the following: by not 
doing the programmatic options are we going to shortchange the

The Jewish Theological Seminary of America * 3080 Broadway • New York, New York 10027 • Telephone (212) 678-8031
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Holtz— 2

Lead Communities who are looking for some very practical short- 
range advice about issues such as teaching Hebrew in the day 
school, running good (best practice) trips to Israel, hearing 
about curricula for early childhood education? Isn't the per- 
sonnel issue too broad and too "non-programmatic" for good, 
quick help to the Lead Communities? Any responses?

News flash: I finished this letter and then got a call from 
Adam who had a very similar reaction to Isa's. He thinks that 
an "inventory" makes sense when it is a collection of programs, 
but the personnel issue doesn't seem to have that "practice" 
dimension which will be of immediate use to the Lead Com- 
munities. So what do you all think?

Best,
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July 30, 1991

The Best Practices Project 
Barry W, Holtz

I, Introduction

In describing its "blueprint for the future," A Time to Act, the report of the Commission on 
Jewish Education in North America, called for the creation of "an inventory of best 
educational practices in North America" (p. 69). The primary purpose of this inventory 
would be to aid the future work of the Council, particularly as it helps to develop a group of 
model Lead Communities, "local laboratories for Jewish education." As the Lead 
Communities begin to devise their plans of action, the Best Practices inventory would offer 
a guide to successful programs/sites/curricula which could be adopted for use in particular 
Communities. The Best Practices inventory would become a data base of Jewish 
educational excellence to which the Council staff could refer as it worked with the various 
Lead Communities.

Thus the planners from a Lead Community could ask the Council "where in North America 
is the in-service education of teachers done well?" and the Council staff would be able to 
find such a program or school or site some place in the country through consulting the Best 
Practice inventory. It is likely that the inventory would not be a published document but a 
resource that the Council would keep or make available to particular interested parties.

What do we mean by "best practice"? The contemporary literature in general education 
points out that seeking perfection when we examine educational endeavors will offer us 
little assistance as we try to improve educational practice. In an enterprise as complex and 
multifaceted as education, these writers argue, we should be looking to discover "good" not 
ideal practice. As Joseph Reimer describes this in his paper for Commission, these are 
educational projects which have weaknesses and do not succeed in all their goals, but which 
have the strength to recognize the weaknesses and the will to keep working at getting 
better. "Good" educational practice, then, is what we seek to identify for Jewish education.

A project to create such an inventory begins with the assumption that we know how to 
locate such Best Practice. The "we" here is the network of people we know, trust or know 
about in the field of Jewish education around the country. I assume that we could generate 
a list of such people with not too much difficulty. Through using that network, as described 
below, we can begin to create the Best Practice inventory.

Theoretically, in having such an index the Council would be able to offer both 
encouragement and programmatic assistance to the particular Lead Community asking for
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advice. The encouragement would come through the knowledge that good practice does 
exist out in the field in many aspects of Jewish education. By viewing the Best Practice of 
"X" in one location, the Lead Community could receive actual programmatic assistance by 
seeing a living example of the way that "X" might be implemented in its local setting.

I say "theoretically" in the paragraph above because we will have to carefully examine the 
way that the inventory of good educational practice can best be used in living educational 
situations. Certainly significant stumbling blocks will have to be overcome. In what way, 
for example, will viewing the Best Practice of "X" in Boston, Atlanta or Montreal offer 
confidence building and programmatic assistance to the person sitting in the Lead 
Community? Perhaps he or she will say: "That may be fine for Boston or Atlanta or 
Montreal, but in our community we don’t have ‘A’ and therefore canJt do ‘B’."

Knowing that a best practice exists in one place and even seeing that program in action 
does not guarantee that the Lead Communities will be able to succeed in implementing it 
in their localities, no matter how good their intentions. The issue of translation from the 
Best Practice site to the Lead Community site is one which will require considerable 
thought as this project develops. What makes one curriculum work in Denver or Cleveland 
is connected to a whole collection of factors that may not be in place when we try to 
introduce that curriculum in Atlanta or Minneapolis. Part of this project will involve 
figuring out the many different components of any successful practice.
As we seek to translate and implement the best practice into the Lead Communities, it will 
be important also to choose those practitioners who are able to communicate a deeper 
understanding of their own work and can assist the Lead Communities in adapting the Best 
Practices ideas into new settings.

The Best Practices initiative for Jewish education is a project with at least three 
interrelated dimensions. First, we will need to create a list of experts in various aspects of 
Jewish educational practice to whom the CUE could turn as it worked with Lead 
Communities. These are the consultants that could be brought into a Lead Community to 
offer guidance about specific new ideas and programs. For shorthand purposes we can call 
this "the Rolodex." The Rolodex also includes experts in general and Jewish education who 
could address questions of a broader or more theoretical sort for the benefit of the CUE 
staff and fellows- people who would not necessarily be brought into the Lead Community 
itself, but would help the CIJE think about the work that it is doing in the communities.

The first phase of the Best Practices project- stocking the Rolodex־־ has already begun as 
the CUE staff has begun working. It will continue throughout the project as new people 
become known during the process.
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Second, the project will have as its primary mission the use of Best Practices for assisting 
the Lead Communities. For shorthand purposes we can call this "the data base." This will 
be described in detail in the next section of this memo below. Third, the project has 
implications for a much larger ongoing research project. For shorthand purposes we can 
call this "the long-range plan." The long-range plan is a major study of Best Practices in 
Jewish education״  locating, studying and documenting in detail the best work, the "success 
stories," of contemporary Jewish education. (I say "contemporary" here, but a research 
project of this sort might well include a historical dimension too. W hat can we learn about 
the almost legendaiy supplementary school run by Shrage Arian in Albany in the 1960s 
should have important implications for educational practice today.) Such a project should 
probably be located in an academic setting outside the CIJE. We could imagine a Center 
for the Study of Excellence in Jewish Education established at a institution of higher 
learning with a strong interest in Jewish education, in a School of Education at a university 
or created as a "free-standing" research center. Obviously, this project intersects with the 
research plan that the CIJE is also developing.

"Best Practices for assisting the Lead Communities" and "the long-range plan" are not 
mutually exclusive. The latter flows from the former. As we begin to develop a data base 
for the Lead Communities, we will also begin to study Best Practices in detail. The 
difference between the two projects is that the Lead Communities will need immediate 
assistance. They cannot wait for before acting. But what we learn from the actual 
experience of the Lead Communities (such as through the assessment project which will be 
implemented for the Lead Communities) will then become part of the rich documentation 
central to the long-range plan.

II. Best Practice and the Lead Communities

Of course there is no such thing as "Best Practice" in the abstract, there is only Best 
Practice of "X" particularity: the (good enough) Hebrew School, JCC, curriculum for 
teaching Israel, etc. The first problem we have to face is defining the areas which the 
inventory would want to have as its particular categories. Thus we could cut into the 
problem in a number of different ways. We could, for example, look at some of the "sites" 
in which Jewish education takes place such as:
״ Hebrew schools 
״ Day Schools 
-T rips to Israel 
--Early childhood programs 
-JC C s
״ Adult Education programs
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Or we could look at some of the subject areas which are taught in such sights:
-  Bible 
 Hebrew ־-
Israel ־־
Other modes are also possible. Hence the following question needs to be decided: What 
are the appropriate categories for the.inventorv?

We propose to choose the categories based on a combination of the following criteria: 
a) what we predict the Lead Communities will want and need, based on a survey of 
knowledgeable people (see step 1 below) and b) what we can get up and running quickly 
because we know the people and perhaps even some actual sites or programs already, or 
can get that information quickly,

HI. Suggestions for a process

What has to be done to launch and implement the Best Practice project for Lead 
Communities? I would suggest the following steps:

l, Define the categories
To do this we should quickly poll a select number of advisers who have been involved in 
thinking about the work of the CIJE or the Commission to see what categories we can 
agree would be most useful for the Lead Communities.

Our main focus should be the Commission’s "enabling option" of developing personnel for 
Jewish education ("building the profession"). (A second enabling op tion- mobilizing 
community support for Jewish education- will be dealt with as the Lead Communities are 
selected and as they develop. Although in principle the "Best Practices" approach might 
also apply in this area-e.g. we could try to indicate those places around the country in 
which community support has been successfully mobilized for Jewish education- the Best 
Practices project will be limited to the enabling option of "building the profession." A 
different subgroup can be organized to investigate the Best Practices for community 
support option. The option of the Israel Experience, viewed as an enabling option, could 
also be studied by a different subgroup.)

The enabling option of "building the profession" comes to life only when we see it in 
relationship to the ongoing work of Jewish education in all its many aspects. A  number of 
these dimensions of Jewish education were discussed during the meetings of the 
Commission and twenty-three such arenas for action were identified. These were called 
the "programmatic options" and the list included items such as early childhood education, 
the day school, family education, etc. Although the Commission decided to focus its work
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on the enabling options (rather than any specific programmatic options) because of their 
broad applicability to all areas of Jewish education, it is appropriate for the Best Practices 
project to turn now to explore the specific programmatic options which can be of most 
benefit to the Lead Communities. Indeed, it is this list, coupled with the enabling option of 
building the profession, that can help us begin the process of deciding what specific areas of 
best practice we ought to analyze.

The method of work will be to use the enabling option of "building the profession" as a lens 
through each of the chosen programmatic options (from the original list of twenty-three) 
are viewed. Each chosen programmatic option would be viewed specifically in the light of 
best practice in building the profession within its domain. For example, what is the best 
practice of building the profession within the domain of the programmatic option called 
"adult education" or "early childhood education,"

2».Commission a document (a "definitional guide") for each option.
The definitional guide is a document which is prepared for each category. Its purpose is to 
offer guidance as we seek to determine best (i.e. "good enough") practice within the 
category.

One advantage of focusing on the enabling option of personnel is that in the Commission 
report we already have a headstart in defining the how we should go about studying the 
programs we will examine. A Time To Act (pp. 55-63) analyzes "building the profession” in 
the light of six subcategories: 1) recruitment, 2) developing new sources of personnel, 3) 
training, 4) salaries and benefits, 5) career track development, 6) empowerment of 
educators.

These six subcategories can be the filter we use in looking at the programmatic options 
under consideration. Thus, if one chosen programmatic option is supplementary school 
education we could ask: where are the good programs for recruiting personnel to the 
supplementary school? who does a good job of developing new sources of personnel for the 
supplementary school? where is the training of personnel for the supplementary school 
done well? who has done an interesting job in improving salaries and benefits? Has any 
place implemented outstanding programs of career track development? Are there 
examples that can be found of the empowerment of educators? The same six points of 
building the profession can be applied to any of programmatic options.

The definitional guide will take these six subcategories and flesh them out and refine them 
as an aid which can be used by the "location finders" (see below) who will help us locate 
specific examples of current best practice in the field. The guide should also include a 
suggested list of "location finders" for each area. The CIJE staff would react to these 
papers but we anticipate that this should be a fairly fast process.

5

r .O✓ J.J. 

on the enabling optlons (rather than any specific programmatic options) because of their 
broad applicability to all areas of Jewish education, it is appropriate for the Best Practices 
project to turn now to explore the specific programmatic options which can be of most 
benefit to the Lead Communities. Indeed, it is this list, coupled with the enabling option of 
building the profession, that can help us begin the process of deciding what specific areas of 
best practice we ought to analyze. 

The method of work will be to use the enabling option of "building the profession" as a lens 
through each of the chosen programmatic options (from the original list of twenty•three) 
are viewed. Each chosen programmatic option would be viewed specifically in the light of 
best practice in building the profession within its domain. For example, what is the best 
practice of building the profession within the domain of the programmatic option called 
"adult education" or "early childhood education." 

2. Commission a document <a 11definitional guide") for each option. 
The definitional guide is a document which is prepared for each category. Its purpose is to 
offer guidance as we seek to determine best (i.e. "good enough") practice within the 
category. 

One advantage of focusing on the enabling option of personnel is that in the Commission 
report we already have a headstart in defining the how we should go about studying the 
programs we will examine. A Time To Act (pp. 55-63) analyzes "building the profession" in 
the light of six subcategories: 1) recruitment, 2) developing new sources of personnel, 3) 
training, 4) salaries and benefits, 5) career track development, 6) empowerment of 
educators. 

These six subcategories can be the filter we use in looking at the programmatic options 
under consideration. Thus, if one chosen programmatic option is supplementary school 
education we could ask: where are the good programs for recruiting personnel to the 
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examples that can be found of the empowerment of educators? The same six points of 
building the profession can be applied to any of programmatic options. 

The definitional guide will take these six subcategories and flesh them out and refine them 
as an aid which can be used by the "location finders" (see below) who will help us locate 
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3. Identify the location finders
Once we define a list of categories and definitional guides for each, we would then want to 
find a group of "location finders" who would recognize or know about "Best Practice." It 
may also require a meeting of people to brainstorm places, sites, people as well. There 
probably also should be a group of well-traveled Jewish educators who could suggest the 
"location finders" to the CUE.

4. Get the lists
Once we have the "location finders" for each category and the definitional guides, we can 
then put together the suggested lists of best practice for each category. This could come via 
meetings (as mentioned above), through phone calls or simply through getting submissions 
of lists from the location finders for each category.

Yet another approach that also can be implemented is a "bottom up" attack on this issue. 
The CIJE can put out a call to the field for suggestions of best practice to be included in 
the inventory. One model we ought to investigate is the National Diffusion Network, an 
organization in general education which seeks to disseminate examples of best practice 
around the country through this bottom up approach. We would need to explore how the 
Network deals with questions of quality control to see if it is applicable to our needs.

5. Evaluate the choices
Once we receive the proposed lists in each category, we are going to need to implement 
some independent evaluation of the candidates for inclusion. As stated above quality 
control is an important element of the Best Practices project. It will be important, 
therefore, to have outside experts at our service who could go out into the field to look at 
those sites that have been proposed as examples of Best Practices. Before we can pass on 
these exemplars for use by the Lead Communities, we must be able to stand by what we 
call "best.״

6. Write up the reasons
H ere this project begins to overlap with other research concerns mentioned in the report of 
the Commission. The evaluation that has begun in the step above now must move on to 
another stage. We have to go beyond mere lists for the inventory so that we can try to 
determine what it is that defines the "goodness" of the good that has been identified. 
Otherwise the general applicability of the inventory will never be realized. We will 
certainly get some of this from the location finders. They will need to tell us the reasons 
for their choices. The outside evaluators will also need to write up the projects that they 
visit. In this way we can begin to develop a rich source of information about the success 
stories of Jewish education and how they might (or might not) be translated into other 
situations.
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7, Translate to Action for the particular Lead Communities
W hat in each Best Practice case can be translated to the Lead Community and what 
cannot? This is a complicated question and requires the job described in # 6  above, at least 
for those cases in which the Lead Community is planning to implement action.

It then requires a careful monitoring of what is going on when the attempt to translate 
particular Best Practices actually is launched. This monitoring is the intersection of the 
Best Practices project with the research and assessment that will be conducted in each 
Lead Community. How the two matters are divided-־ Best Practices Research and Lead 
Communities Assessment- is a matter that needs further clarification as the work 
proceeds.

But another issue that forms the background to all of this work is an important additional 
research project that probably should be undertaken by the Best Practices project (in 
consultation with the researchers working on the Lead Communities). That is an 
investigation of the current knowledge and state of the art opinion from general education 
on the question of implementing change and innovation into settings. A second and 
related issue is the question of research on implementing change into sites which are larger 
than school settings since this seems to be applicable to the ambitious goals of the Lead 
Communities project.

IV. Timetable

W hat of these seven steps can and should be done when? Probably the best way to attack 
this problem is through successive "iterations," beginning with a first cut at finding examples 
of best practice through using the network of Jewish educators whom we know, then 
putting out a call for submissions to the inventory, and getting preliminary reports from the 
"location finders." A second stage would evaluate these first choices and begin the writing 
up of reasons that can lead to action in the Lead Communities. During the process we 
would, no doubt, receive other suggestions for inclusion on the list and the final inventory 
of Best Practices would get more and more refined as the exploration continued. On 
successive investigations we can refine the information, gather new examples of practice 
and send out researchers to evaluate the correctness of the choices. The important point is 
that the Best Practices project can be launched without waiting for closure on all the issues. 
Thus we will be able to offer advice and guidance to the Lead Communities in a shorter 
amount of time.
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V. Lead Communities: Beyond Best Practices

In the view of A Time to Act the "Lead Communities would be encouraged to select 
elements from the inventory" (p. 69) of Best Practices as they developed their educational 
plan. It is with this goal in mind, that we wish to initiate the Best Practices project. But it is 
important to add a caveat as well: Innovation in Jewish education cannot be limited only to 
implementing those programs that currently work into a new setting called the Lead 
Community. If Jewish education is to grow it must also be free to imagine new possibilities, 
to reconceptualize as well as to replicate. One practical approach to this m atter would be 
an investigation of innovative ideas that have been written about, but have never been tried 
out in Jewish education. A search of literature for such ideas should also be undertaken 
either under the rubric of the Best Practices Project or through any research project put 
into operation by the CUE.

"Best Practices" should be only one dimension of Lead Communities. The crisis in Jewish 
education calls for new thinking: Bold, creative, even daring "new practices" must also play 
a role in our thinking as the Lead Communities search for ways to affect Jewish continuity 
through Jewish education. Under the banner of the Best Practices Project we should create 
the Department of Innovative Thinking for Jewish education. This would be the arena in 
which new ideas or adaptations of ideas from other contexts could be formulated and 
eventually funded for Jewish education. This could be done through conferences, 
commissioned think pieces or through the investigation mentioned above of ideas that 
have written about, but never tried out. The Best Practices project gives us a chance, in 
other words, to dream about possibilities as yet untried and to test out these dreams in the 
living laboratories established by the Lead Communities.
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HEBREW UNION COLLEGE-JEWISH INSTITUTE OF RELIGION
3077 University Avenue 

Los Angeles, CA 90007-3796

FAX COVER SHEET
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ORGANIZATION: Mandel Institute 
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# OF PAGES (INCLUDING COVER) 1 
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report it to the sender.)
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Dear Seymour,

As of 1:30 p.m. today (L.A. time), Shulamith told me I can expect a call from you between 
9:30 and 10:30 tonight (L.A. time). If you don’t reach me then, I will not be in town again 
until August 18.

I can be available to talk to you on the phone most mornings starting August 20, but please 
let me know in advance so that I can be home to take the call.
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Jul.25 1991 11:50PM P02PHDNE No.From

Good Morning, Annettfi 1

1 wanted to get this off to you before going to bed (Thursday 
night) in the hope that you would have a moment to look at it• 
before the teleoon and before leaving for your well״desorv9d 
vacation. I will continue on Friday with the recruitment and
selection procedures.

I'd like your comments at this stage and before going on... I ’d
also like not to have to bother you in New York.

Please keep in mind that this is a first draft and I have to 
write something about how the lead community concept ties 
together the work of CIJE and this ohould go right after The Lead 
Community: A Concept, A Process, A Place (this io Jon Woochor's 
suggestion- not badl).

Some questions that I'd like you to help me answer;

1. I'm thinking that the Overview section should go before the
Basic Assumptions. What do you think?

2. Note questions marks on pages 4 and 5 about how to best 
incorporate the other papers and projects.

3. I don't btiliwve we need to say much more about Adam and Isa
aL this point.. How to best describe Isa's project on page one
is also of concern to me?

4. What do you think about your timeline as Appendix Two?

5. Will minutes in aume form be available as Appendix Three?

And a reminder Lo fax me the updated participants list when 
convenient.

The telecon is scheduled for y A.M. Washington time/ 4 P.M. 
Israel. I'd love to speak with you before then- if convenient 
maybe you can call me between 8 and 9.

Guud night!

Shulamith
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TOWARDS THE IMPLEMENTATION OF THE RECOMMENDATIONS OF THE 
COMMISSION FOR JEWISH EDUCATION IN NORTH AMERICA*

THE WORK OF THE COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

The Council for initiatives in Jewish Education (CIJE) has 
established an organizational and professional capability to begin 
its work on the Implementation of several specific recommendations 
of the Commission for Jewish Education in North America 
(Commission).

The Second Jerusalem Workshop of the CIJE took place at the Mandel 
Institute from July 14-18, 1991. The basis for the deliberations 
was a paper prepared by Professor Seymour Fox and Annette Hochstein 
on the Lead Community Concept and papers prepared by Dr. Isa Aron 
(Research), Dr. Adam Gameron (Evaluation and Monitoring), Mark 
Gurvis and Dr. Jonathan Woocher (Community Organization) Dr. Barry 
Holtz (Best Practice in Jewish Education) and Jack Ukeles 
(strategic Planning for Training).

The specific goal of the workshop was to develop a workplan and 
timetables fors

o Establishment of Lead Communities 
o The Best Practice Project
o A Project to address research issues • i - L
0 Community support for Jewish education j <r5'Vjj j
o A masterplan for the#^raining of personnel rv^dt
o A monitoring, evaluation and feedback program to  ̂

complement and enhance the work of the CIJE

communityi concept j

J

The Lead
A_

Basic Assumptions

1. The process of charyyq is gradual: the Lead Community 
Projcat ic a long-term project,־ Meaningful chancre requires 
addressing the '1building blocks/enabling options" 
identified by the Commission.

2. Tho initiative for bringing about community change must 
come from the community itself. Each locale will be 
encouraged to develop innovative and experimental programs 
to expand the community'a thinking beyond existing ideas 
and approaches. This can help to foster a spirit of 
creativity'and excitement.
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A Time to Act reflects the Comrnissio1's decision to establish 
several lead communities as a str tegy for bringing about 
significant change and improvement. 

A lead community will be a community hat agrees to undertake a 
major development and improvement progr m for Jewish education. It 
is anticipated that the CIJE Lead Comm nities Project wil l foster 
the development of a large number of' xperiments and innovative 
approaches in a variety of North American Jewish communities. 

With the guidance and technical ass .stance of the CIJE each 
community will implement an action plan in the 'enabling options': 

building the profe sion 
mobilizing cornmunit support 

and will make specific prog.rammatic ch ices - e.g., supplementary 
and day school education, Israel e perience programs. These 
specific programmatic areas will be se ected by mutual agreement 
from a menu prepared by the CIJE. 

The mE!nu will included required and o tional elements. Among the 
required ele~ent~ wi ll be: 

o in-service education for all personnel 



o recruitment and involvement of outstanding 
lay leaders

o maximum use of Best Practice Programs

optional elements may include innovative and experimental programs 
in a variety of settings (e.g., day and supplementary schools, 
summer camps, JCC programs, pre-schools).

The CIJE and the Lead Community

Each community will propose a specific program that it believes 
will make a significant impact on the scope and quality of Jewish 
education. The plan is to be based on the specific needs of the 
community and the resources available for implementation.

Each lead community will be asked to commit itself to programs to:

- involve the majority of the local educational institutions 
in the planning process so as to ensure that the plan 
reflects the range of ideological and denominational views

- recruit outstanding lay leadership committed to obtaining 
the necessary financial and moral support that will ensure 
the success of the plan

Each community will negotiate a formal agreement with the CIJE. 
This will assist in adherence to the high standards expected. The 
agreement will specify the programs/projects to be implemented - 
the goals, anticipated outcomes, and the additional human and 
financial resources that the community will make available. The 
agreement will likewise specify the support that can be expected of 
the CUE.

Through the c u e  Evaluation and Monitoring Project data will be 
collected and analyzed and used to determine which programs or 
combinations of programs are successful in achieving goals and 
which warrant modification. At a later stage, the successful 
programs can be offered to additional communities for replication 
or modification in other settings. ■ Others may be dropped 
altogether.

The CIJE will offer each lead community:

- professional guidance from staff and consultants
- on-going consultation on issues of content and process
- liaison to continental and international resources
- facilitation of funding for special projects through the 

CIJE's relationship with foundations
- assistance in the recruitment of community leadership 
Best Practice Project ־
- Monitoring, Evaluation and Feed-back

o recruitment and involvement or outstanding 
lay leadert. 

o ma>chuum use of Best Practice Programs 

opt ional elements may incluue innovative a nd ext>erimental. programs 
in a variety of settings (e .g., day and supplementary schools , 
summer camps, JCC programs, pre-schools). 

The CI..TE and the Lead Community 

J!:ach community will propose a specific prog1:am t:haL it: bt,l.i..~v~s 
will make a significant impact on the scope and quality of Jewish 
education. The plan is to be based on the specific needs of the 
community and the resources avail able for implementation. 

Bach lead community will be asked to commit itself to programs to: 

- involve the majority of the local educational institutions 
in the planning process so as to ensure that the plan 
reflects the range of ideological and denominational views 

- recruit outstanding lay leadership committed to obtaining 
the necessary financial and moral support that will Gnsure 
the success of the plan 

l!:ach community will negotiate a formal agreement with the CIJE. 
This will assist in adherence to the high standards expected. The 
agreement will specify the programs/projects to be implemented -
the goals, anticipated outcomes, and the additional human and 
financial resources that the community will make available. The 
agreement will likewise specify the support that can be expected of 
the CIJE. 

Through the CIJE Evaluation and Monitoring Project data will be 
collected and analyzed and used to determ1ne which programs or 
combinations of programs are successful in achieving goals and 
which warrant modification. At a later stage, the successful 
programs can be offered to addi tional communities !or replication 
or modification in other s ettings. · Others may be dropped 
altogether. 

The CIJE will otfer each lead community: 

- professional guidance trom stafr and consultants 
- on-going consultation on issues of content and process 

liaison to continental and international resources 
- facilitation of funding for special projects through the 

CIJE 's rel ationship with foundations 
- assistance in the recruitment of community leadership 
- Best Practice Project 
- Monitoring, Evaluation and Feed-back 
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i-CONTENT

The '*enabling options" are required elements. Each/community will 
choose the programmatic areas through which planCto address
these options. .J>

Rg-fluirsd. Elements.

A major effort at building community support includes! the 
recruitment of top leadership for moral and financial support for 
Jewish education. Communities will introduce programs to make 
Jewish education a clear high communal priority.

?  FOR DISCUSSION5TO BE DETERMINED: Do we incorporate issues from
* "Enhancing Jewish Education Through Community Development" prepared 

by Mark and Jon. . . . or refer it as a paper and include in an 
Appendix..— *

/ 1 ^ ג2כ f the specific activities should be the torma 1■ adoption of 
/ agenda for COMMUNITY SUPPORT that includes: /)

- new financial commitments with appropriate 
approaches to local fund-raising

- establishment of a formal education "lobby״
development of regional or inter-communal networks •־־
- formalization of lay-professional dialogues
- public relations efforts

PERSONNEL DEVELOPMENT

Communities must develop and implement a plan for the recruitmentX 
and training of personnel and appropriate activities to "build the \ 
profession". The plan must consider the community's varied settings/ 
for fbrmal and informal — arrtd
pre-service and in-service activities for teachers, principals, 
rabbis working in the field either as professionals or as 
avocational educators. It should include the development of efforts 
to recruit and train previously underutilised human resources ,

י’י 1־1"י ... ^ יזי

Specific examples M m  include programs and policies to:

- improve of salaries and benefits
- develop of new career paths
- empower educators

The CIJE can recommend ft&fe elements of an effective personnel 
development program and assist communitieo in the planning and
implementation stages.

4
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CONTENT 

The "enabling options" are required el~ments. Eac· ,{ommuni ty will 
choose the programmatic areas through which ~~~~to address 
these options. ...> 

R~quir~d Elem~nts 

A major e~t'ort At hui.lding community suppor.t: 1.nclttdP.s thP. 
recruitment of top leadership for moral and financial support for 
,T~wi ~h education. Comm~tnities will introduc~ program~ t.o m~kA 
Jewish education a clear high communal priority. 

? FOR DISCUSSION: TO SJ:; 0£'l'tRMlNJ::C: Do we incorporate isslles from 
1 "Enhancing Jewish Education Through Community Development" prepared 

by Mark ancl Jon.... or refer it as a papQr and include in an 
Appendix. 

~specific activities should be the ~et-¼ adoption of a/~ 
' agenda for COMMUNITY SUPPORT that includes: 0 

- new financial commitments with ~ppropriate 
approaches to local fund-raising 

- establishment of a formal ed\lci'\ti.on "lobby" 
- development of regional or inter-communal networks 
- formali7.ation of lay-professional dialogues 
- public relations efforts 

PERSONNEL DEVELOPMENT ~~ 
Communities must develop and implement a plan for the recruitm~ 
and training of personnel and appropriate aotiviti':!ls to "b1.lild the ) 
profession". The plan must consider the community's varied settings/ 
for -'\7"~lj>' ' ' • • fbrmal and informal --mta 
pre-service and in-service activities for teachers, prinoipale, 
rabbis working in the field either os professionals or as 
avocational educators. It should include the development of effort~ 
to recruit a.nd train previously underutilized human .rcc.ources , 
"it:J j, :ttie bellii :nnty ~ 

Specific examples~ include programs and policies to: 

- improve of salaries and benefit5 
- develop of new career paths 
- empower educators 

The CIJI:: can recommend .,_ elements of an effective personnol 
development program and assist communitioc in tho planning and 
implementation stages. 
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o ongoing monitoring of progress 
o evaluation of progress 
o feedback

Ongoing monitoring of progress will assist community leaders, 
planners and educators. It goal is to improve and adjust 
implementation activities in the community. A locally based 
researcher will collect and analyze data and offer it for 
consideration.

A variety of evaluation methods will be utilized to assess the
impact and effectiveness of each program and suitability for 
replication.

Data will be collected locally and nationally to:

- evaluate the effectiveness of individual programs
- evaluate the effectiveness of the Lead Community Concept

as a model for change
- create indicators and a data base to serve as the basis for an 

ongoing assessment of Jewish education in North America.

It is anticipated that this work will contribute to an annual State 
of Jewish Education Report as recommended by the commission.

Findings will be provided on a continuous basis for decision-making
purposes. The advantages of this are:the rapid exchange of
knowledge and the ability to use information in both planning and 
practice. It is anticipated that this approach will result in 
adjustments and adaptations of plans. *

The Recruitment and Selection of Lead Communities

The participants in the Jerusalem deliberations suggested the

o ongoing monitoring of progress 
o evaluation of progress 
o f:eodhack 

Ongoing moni taring of progress will assist community leaders, 
planners and educators. It goal is to improve and adjust 
implementation activities in the community, A locally based 
researcher will collect and analyze data and offer it for 
considQration. 

A variety of evaluation methods will be -utilized to as51a5151 the 
impact ~net 1?.ffect.ive.ness of each program and suitability for 
r~plication, 

Data will be collected locally and nationally to: 

- evaluate th~ Affactiveness of individu~l prQgr~rns 
- evaluate the effectiveness of the Lead Community Concept 

as a model for change 
- cTsate indicQtors and a data baa~ to $erve aa the baeie for an 

ongoing assessment of Jewish education in North America . 

It is anticipated that this work wil l contribute to an annual State 
of Jewish Education Report as recommended by the commission. 

Findings wlll be provided on a continuous basis for decision-making 
purposes. ~he. advantag~s of this are:the rapid exchange of 
knowledge and the ability to use information in both planning and 
practice. It is anticipated that this approach will result in 
adjustments and adaptations of plans . ' 

The Recrui~m~n~ and Selection of Lead Communities 

The pa1:ticipants in the Jerusalem deliberations suggested the 
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"Enabling options" are to be reflected in the programmatic areas 
selected which are those most suited to local needs and conditions.

The following may help clarify the yn ■r i 1 I ■זד— rrf m r  critical 
relationship between "enabling options" and specific programs.

Training programs for principals improve schools.

Individual schools benefit^ when supplementary school
t<;ach*L�a p articipates in  re tju ire J in-aiii. v lets Ui. <3 i. 11 JLny 
programs,

The c u e  will prepare suggestions for communities and is now
developing■ its rapahi 1 ו 4־ y tn pvnvid(=> nrimmvmit.ies wi־th information
and guidance regarding Best Practice. A community choosing to
undertake a specific program/project Will be offered models of 
successful programs/projects so as to incorporate experience in the 
field in planning and decisions making. The community can then 
either replicate, modify, develop unique programs keeping in mind 
the standards set by these models.

^  A more detailed statement of the Best Practice Project is presented
, in the paper prepared by CIJE Fellow, Dr. Barry W. Holtz.

The work of the Commission was based on an agreed and clearly
a r t i o w l a t c d  a o n a c r n  for־ 'meaningful J e w i s h  c o n t i n u i t y  * : it d i d  not
deal specifically with the goals of Jewish education. The issue of 
desired outcomes is a major concern that has yet to be addressed. 
This challenge will expectedly result in a variety of responses 
reflecting the specific ideological and denominational groups in 
each community. The question of outcomes must be addressed 
especially in light of the CIJE emphasis on evaluation.

Questions remain: How will the nu.in■ ■in,in issue be addressed? Will 
each group and institution address this mm individual^ bwwag? Is 
it appropriate for CSSS®*®*®® a collective/endeavor? J

An initial set of_ hypothesis concerning desired outcomes may be 
developed and <״workJ CIJE a based on these with provision for 
amendments and adjustments as work progresses.

Monitoring, Evaluation, and Feedback

The CIJE will establish an Evaluation Project headed by CIJE 
Fellow, Dr. Adam Gamoran who will work with field researchers.

The project will provide:
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"Enabling options" are to be reflected in the programmatic areas 
selected which are those most suitgd to local needa and condition5. 

The following may help clarify the Jlre• · I hrn •t I H~ critical 
relationship batween "enabling options 11 and specific programs. 

Training programs for principals improve schools. 

Individual schools benefit/ when supplementary school 
te~ch.ei:-~ pa1.·t.:l..ci:po.te in. 1.-..,~ui.1.·.,,-l in-b"<L v l._;t= t.,.,. l. u.l..11':j 

programs. 

The Cl:,JF. wil 1 prepare suggestions for communities and is now 
rlAVAlnping i~~ ~~p~hilf+y +n p~nvi~~ ~nmmunlti$~ with informR~ion 
and gu {dance regarding Best Practice. A comm1.mi ty choosing to 
undertake a specif i<: prograrn/proj~ct will Jo~ offered models of 
~t1C":.:P.~sf1-ll pro9rams/proj '3cts so as to incorporat'3 13Xperi'3nc'=' in th~ 
field in planning and decisions making. The community can then 
either. r.eplicate, modify, develop unique programs keeping in mind 
the stanQards set by tbgse models. 

'?Amore detailed statement of the Best Practice Project is presented 
1 in the paper prepared by ~Fe;low, Dr. Barry W. Holtz. 

~ ~ 4 ~ outcome·s 

The work of the Commission was based on an agreed and clearly 
ortioul~~cd concern for 'm0Qnin9£ul Jowioh continuity'; it did not 
deal specifically with the goals of Jewish education. The issue of 
desired outcomes is a major concern that has yet to be addressed. 
This challenge will expectedly result in a variety of responses 
reflecting the specific ideological and denominational groups in 
each community. The question of outcomes must be addressed 
e3pecially in light of the CIJE emphasis on evaluation. 

Questions remain: How will the ••--11•11 issue be addressed? W i 11 
Qach g~oup and institution addrocs this~~ individua~t.,._.,.7 I~ 
it appropriate for CUI 2'9 a collective/ endeavor? J 

!.J<n'r.-4::--
An ini~ial -~-~pothesis concerning desired outcome~ may be 
developed ..._;.;;..;;;.;.:,,~~I~J~~ based on these with provi~ion for 
~mendmenta and as work progreseee, 

Monitoring, Evaluation, and Feedback 

Tho CIJE will establish an Evaluation Project hellded by CIJE 
Fellow, Dr. Adam Gamoran who will work with field reeearcher~. 

The project w111 provide: 
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o ongoing monitoring of progress 
o evaluation of progress 
o feedback

: ujoaj

Ongoing monitoring of progress will assist community leaders, 
planners and educators. It goal is to improve and adjust 
implementation activities in the community. A locally based 
researcher will collect and analyze data and offer it for 
consideration.

A variety of evaluation methods will be utilized to assess the 
impact and effectiveness of each program and suitability for 
replication.

Data will be collected locally and nationally to;

- evaluate the effectiveness of individual programs
- evaluate the effectiveness of the Lead Community Concept

as a model for change
- create indicators and a data base to serve as the basis for an 

ongoing assessment of Jewish education in North America.

It is anticipated that this work will contribute to an annual State 
of Jewish Education Report as recommended by the Commisgionr״""

Findings will be provided on a continuous basis for decision-making 
purposes. The advantages of this are:the rapid exchange of 
knowledge and the ability to use information in both planning and 
practice. It is anticipated that this approach will result in 
adjustments and adaptations of plans.

The Recruitment and Selection of Lead Communities

The participants in the Jerusalem deliberations suggested the 
following approach to the recruitment and selection of Lead 
Communities in North America.

;
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o ongoihg monitoring of progress 
o evaluation of progress 
o feedb.-\ck 

Ongoing monitoring of progress will assist community leaders, 
planners and educators. It goal is to improve and adjust 
implementation activities in the community. A locally based 
researcher will collect and analyze data and offer it for 
considc'l'."ation. 

A variety of evaluation methods will be utilized to assess the 
impact and effectiveness of each program and suitability for 
replication. 

Data will be collected locally and nationally to: 

- evaluate the effectiveness of individual programs 
- evaluate the effectiveness of the Lead Community Concept 

as a model far change 
- create indicators and a data base to serve as the basis for an 

ongoing assessment of Jewish education in North AmArica. 

It is anticipated that this work will contribute to an annual State 
of Jewish Education ReDort as recommended by tne Commi~~ion. 

Findings will be provided on a continuous basis for decision-making 
purposes. fhe advantages of this are:the rapid exchahge of 
knowledge and the ability to use information in both planning and 
practice. It is anticipated that this approach \vill result in 
adjustments and adaptations of pl~n$. 

The Recruitment and Selection Qf Lead Communiti~s 

The participants in the Jerusalem deliberations suggested the 
following approach to the recruitment and selection of Lead 
Communities in North Amerion, 
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ENHANCING JEWISH EDUCATION 

THROUGH COMMUNITY. DEVELOPMENT

Prepared by Mark Gurvis and Dr. Jonathan Woocher 

FOSTERING LEADERSHIP DEVELOPMENT IN EDUCATION

Community_ development is  defined here as a plan to marshal the community 

leadership resources necessary for Jewish education to thrive . There is an 

assumption inherent in th is  that with the r ight community leadership, the׳־ 

community w i l l  be able to 1) influence funding decisions on Jewish education in 

a positive d irection; and 2) assure e f fe c t ive  leadership for Jewish education 

a c t iv i t ie s .

Leadership in Jewish education needs to happen on several levels within a 

community. Strong, e f fe c t ive  leadership is needed at the school and 

congregational board le v e l ,  at the communal agency board leve l,  and at 

Federation. While there may De some people who operate comfortably at more 

than one leve l, each level represents spec if ic  roles and responsib ilit ies 

__vis-a:־ vis Jew־fsh־echrcrt־ion־- What -i-s—commofi—aer-os-s--tke5e-l-evels--is the־ need for 

leaders who are committed to Jewish education, who believe in its  value in both 

personal and־ communal terms, and who appreciate the enormous complexity of the 

f ie ld .

Jewish Community Federation

��of 'Cleveland _ � -• � � _ � . -------- July •10-,--1991

Je~ish Community Federation 

~of C teve 1 and 

ENHANCING JEWISH EDUCATION 

·THROUGH COMMUN IJ.Y. OE_V~LOPMENT 

Prepared by Mark Gurvis and Or. Jonathan Woocher 

FOSTERING LEADERSHIP DEVELOPMENT IN EOUCATIO~ 

July 10-; -1991 

Community_ development is defined here as a pl an to marshal the community 

leadership resources necessary for Jewish education to thrive . There is an 

assumption inherent in this that with the right community leadership, the, 

community will be able to 1) influence funding decis i ons on Jewish education in 

a positive direction ; and 2) assure effective leadership for Jewi sh education 

activities . 

Leadership in Jewish education needs to happen on several levels within a 

community. Strong, effective leadership is needed at the school and 

congr egational board level, at the communal agency board level , and at 

Federation. While there may oe some people who operate comfor tably at more 

than one level, each level represents specific roles and responsibilities 

_y is- a:-·v is Jew-rs h-----edtrc-a-t·i on-.- What -½-commoA--a€r-os-s- -t-R-e-s e - iev els .. is the . need for 
- - --

leader"s ·"'ho are committed to Jewish education, who believe in its value in both 

personal and-communa l ter-ins, and who appreciate the enormous complexity of the 

field. 

--



1991 Enhancing Jewish Education _ ju ]y ! 0 r

. 2 page . _ . _______________________�.Through Community Development-

ISSUES IN LEADERSHIP DEVELOPMENT

There are a number of issues which need to be addressed in order to more 

c le a r ly  focus on leadership development in Jewish education:

1. The Nature of "E ffect ive  Volunteer Leadership" for Jewish Education

What do we want and expect of lay leaders in Jewish education? What 

characterizes "e f fe c t ive11 leadership by lay people? Is their role to be 

one of active  participation in educational decision-making? I f  so, in 

which types of decisions and with respect to which educational issues? Is 

the ir  ro le  to be primarily one of in st itu t iona l stewardship and advocacy? 

I f  so, is th is su ff ic ien t ly  important to engage and hold top quality  

volunteer leadership?

2. The Need for New and Revitalized Frameworks

Are additional and alternative frameworks ( i . e . ,  beyond existing 

in s t itu t io n a l boards and committees) needed to appropriately involve and

— - - ufri 1 i z-e 1 ay leadership? ■■ Should• the model of ',communi ty._ commissions11 ..b.e___

extended into permanent structures? What changes in the nrissions, 

composition, functions, and operating styles of existing vehicles for_ 

leadership involvement might be required? How can these be achieved?

-· 
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There are a number of issues which need to be addressed in order to more 

clearly focus on leadership development in Jewish education: 

1. The Nature of "Effective Volunteer Leadership" for Jewish Education 

What do we want and expect of lay leaders in Jewish education? What 

characterizes "effective" leadership by lay people? Is their role to be 

one of active participation in educational decision-making? If so, in 

which types of decisions and with respect to which educational issues? Is 

their role to be primarily one of institutional stewardship and advocacy? 

If so, is this sufficiently important to engage and hold top quality 

volunteer leadership? 

2. The Need for New and Revitalized Frameworks 

Are additional and alternative frameworks (i.e., beyond existing 

institutional boards and committees) needed to appropriately involve and 

u ~; l i 2i:! 1 ay 1 eadersh i p? . . Shou 1 ct . the mode 1 of "community._ commi s s i o.ns '' .. b.e,._ __ 
- ~~- ---.......~ ------~ ~ - - -- -

extended into permanent structures ? What changes in the rrrissions, 

composition, functions, and operating styles of existing vehic les for 

leadership involvement might be required? How can these be achieved? 
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3. Intra-Communal Linkages

How can stronger linkages be bu ilt  between educational leadership at the 

inst itu t iona l (espec ia lly  synagogue and school) level and at the communal 

leve l? What does each need to understand about the concerns and frames of 

reference of the other? In what frameworks can they interact? How can we 

answer regular and productive communication between and among leaders 

operating within the same community in d ifferent settings?

4. Lay-Professional Relations

Can improving the quality  of lay-professional relations in Jewish education 

enhance the likelihood of attracting and retaining top volunteer leadership 

I f  so, what must be done in th is area? How can professionals be helped to 

work with and u t i l iz e  quality lay leaders more e ffec t ive ly ?

5. Training Volunteer Leadership for Jewish Education

How do we infuse prospective lay leaders with appropriate knowledge, 

s k i l l s ,  and values? What do they need to know about Jewish education? Is 

there a ^curricul'um" for-eff-ee-t4ve-edueati-0na-1—leadeg-ship-?— i f —sar- baw-d.0- 

we design and deliver it ?  Can outstanding adult Jewish learning programs 

be mooilized for tPiis purpose? W-hat role can Israel play? How can we 

in s t itu t iona lize  educational leadership development on the local and 

continental levels?

Enhancing Jeiish ~ducation 

Through_ Community· Development 

3. Intra-Communal Linkages 
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How can stronger linkages be built between educational leadership at the 

institutional (especially synagogue and school) level and at the communal 

level? What does each need to understand about the concerns and frames of 

reference of the other? In what frameworks can they interact? How can we 

answer regular and productive communication between and among leaders 

operating within the same community in different settings? 

4. Lay-Professional Relations 

Can improving the quality of lay-professional relat ions in Jewish education 

enhance the likelihood of attracting and retaining top volunteer leadership? 

If so, what must be done in this area? How can professionals be helped to 

work with and utilize quality lay leaders more effectively? 

5. Training Volunteer Leadership for Jewish Education 

How do we infuse prospective lay leaders with appropriate Knowledge, 

skills, and values? What do they need to know about Jewish education? Is 

there a _'.'.curric.ufum" for-eff-ee-H-Y-e-edut:atioAa-1---i.eadei::.sh.ip.?--U'--S.O..,-bOw-do_ - - -
. - - - - - - - - -- -- - -

we design and defiver it? Can outstanding adult Jewish learning programs 

be mooilized for tnis purpose? W~at role can Is rael play? How can we 

institutionalize educational leadership development on the local and 

cont inental l evels? 
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6... Linkages to Trans-Local Contexts

What relationships and frameworks need to be established or strengthened in 

order to involve community leadership in Jewish education beyond the local 

community? Can opportunities for meaningful a c t iv i t y  at the trans-local 

level be important in attracting and retaining top quality lay leadership 

for Jewish education? I f  so, what forms might such trans-local frameworks 

take: stronger, more prestigious national agencies? special task forces

and think tanks? conferences and consultations? What role should Israel 

play in th is  regard?

APPROACHES TO LEADERSHIP DEVELOPMENT IN JEWISH EDUCATION

Some possible approaches to developing stronger leadership in Jewish education 

i nclude:

1. Improving Status - More people in the community need to view Jewish

education as an important area in which to get involved. To what extent i f  

= ^nrf־edera־tio□  :humanrresource or leadership-•development departments encourage־

• up-and-coming leaders to consider placements■ in education agencies and 

in s t itu t ion s?  How often do we te l l  people who'we think are important 

leaders that we need them to get involved in their congregation's school 

board?

Enhancing Jewish ~ducation 

Through ·community Development 

6 . . Linkages to Trans -Loeal Contexts 
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What relationships and frameworks need to be established or strengthened in 

order to involve commun ity leadership in Jewish education beyond the local 

community? Can opportunities for meaningful activity at the trans-local 

level be important in attracting and retaini ng top quality lay leadership 

for Jewish education? If so, what forms might such trans-local frameworks 

take: stronger, more prestigious national agencies? special task forces 

and think tanks? conferences and consultations? What rol e should Israel 

play in this regard? 

APPROACHES TO LEADERSHIP DEVELOPMENT IN JEWISH EDUCATION 

Some possible approaches to developing stronger leadership in Jewish education 

include: 

1 . Improv ing Status - More people in the community need to view Jewish 

education as an important area in whi ch to get involved. To what extent i f 

-=-- -=:..-_-f"e"d'er-a·t i oo :tu.unao :-resotJrce __ Qf _illdei:,sh i o- deye l.9ome~t departments encour. ~ge · 
. - - ·- - -

up-and-coming leaders to consider placements in education agencies and 

institutions? How often do we tell people who-we think are important 

l eaders that · .. e need them to get involved in their congregation's school 

board? 
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2. Mentoring - In each community, there are generally at least a few 

established high-powered leaders in Jewish education. Can they work with 

s p e c if ic a l ly  identif ied  potential leaders to learn about Jewish educational 

leadership from a veteran?

3. Training School Boards - Do school board members view educational problems 

s t r i c t l y  through the lens of their in s t i tu t io n 's  personnel and f isca l 

constraints, or can they be given broader exposure to the p o ten t ia l i t ie s  of 

the f ie ld  through a community-based train ing program for school board 

members?

4. Tapping Adult Learners - Programs like the Wexner Heritage Foundation,

CLAL, and the Melton Adult Mini School are creating pools of adult learners 

engaged in Jewish study for its  own sake, often in a broad community 

context. Such programs often develop within the participants a strong 

commitment to Jewish education. Communities with such programs might 

ac t ive ly  recru it  leadership from amongst participants. Other communities 

may want to explore how to develop or expand such programs.

-_5-s _Future Operating Leadership.-^Rala£e.d_to_#A,.■. the kind of people who are____

groomed leadership o f  agencies in major Federation committees often have־

l i t t l e  exposure to positive Jewish educational experiences. They arise 

through the federation system, often through formal leadership development 

programs which focus on the structure of the community and major issues
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faced by the community, but which don't develop any kind of in-depth

__knowledge about specific  areas of service. Communities might want to

consider specialized leadership development courses for people who are 

committed, high-powered, but la rge ly  ignorant of Jewish education issues to 

educate them about c r i t i c a l  issues in Jewish education. S im ila r ly , 

ac t ive ly  recru it ing  participation by such individuals in programs l ik e  the 

Wexner Heritage Foundation, CLAL, and the Melton Adult Mini School can 

accomplish the same goal.

6. Reaching the Funders - Many communities are developing a variety of
£

philanthropic instruments which supplement annual campaign involvement of 

s ign if ican t contributors. Some principals of private and support 

foundations have an interest in Jewish education, but many do not. Are 

there ways of using forms for such funders to build a climate of greater 

support for Jewish education? I t  is possible that some strategic 

partnering by those who are committed to Jewish education on spec if ic  

projects could y ie ld  some new players who have a new .or greater commitment 

to Jewish education. In part icu la r, this is a strategy which needs to be 

looked at from a continental as well as a local perspective. There are 

relationships between foundations and between the members of the 

.~ eQ .Q t-h n —e-ommuni t-ies-' mos-t -si gni fican.t-ph.il aathr:opic_.le_aders which can 

be better accessed on the continental leve l.
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Introduction

During its initial setting up period the CUE has succeeded in establishing a human, organiza- 
tional, and financial infrastructure that is now ready to launch work on several of the 
recommendations of the Commission. A first workplan and time line were established that in- 
elude the following elements (Exhibit 1):
• Establishing Lead Communities
• Undertaking a ubest practices” project
• Drafting a policy paper towards the establishment of a research capability in North 

America

• Building community support, including the preparation of a strategic plan
• Developing a masterplan for the training of personnel
• Developing and launching a monitoring, evaluation and feedback program alongside the 

implementation work

This paper will deal with Lead Communities. Separate papers will be prepared on each of the 
other elements (forthcoming).

Lead Communities

In the pages that follow we will outline some of the ideas that could guide the CUE’S approach 
to Lead Communities.

1. W hat is a Lead Community?

In its report/I Time to Act the Commission on Jewish Education in North America decided on 
the establishment of Lead Communities as a strategy for bringing about significant change and 
improvement in Jewish Education (Exhibit 2). A Lead Community (LC) will be a site—an en- 
tire community or a large part of it —that will undertake a major development and improve- 
ment program of its Jewish education. The program—prepared with the assistance of the
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tire community or a large part of it -that will undertake a major development and improve­
ment program of its Jewish education. The program-prepared with the assistance of the 



CUE, will involve the implementation of an action plan in the areas of building the profession 
of Jewish education, mobilizing community support and in programmatic areas such as day- 
schools or Israel experience programs. It will be carefully monitored and evaluated, and feed- 
back will be provided on an ongoing basis.

Several Lead Communities will be established. Communities selected for the program will be 
presented with a menu of projects for the improvement of Jewish education. This menu, 
prepared by the staff of the CUE, will include required programs (e.g., universal in-service 
education; recruiting and involving top lay leadership; maximum use of best practices) as 
well as optional programs (e.g., innovation and experimentation in programmatic areas such 
as day schools, supplementary schools; summer camps; community center programs; Israel ex- 
perience programs). Each LC will prepare and undertake the implementation of a program 
most suited to meet its needs and resources, and likely to have a major impact on the scope 
and quality of Jewish education provided. Each community will negotiate an agreement with 
the CUE, which will specify the programs and projects to be carried out by the community, 
their goals, anticipated outcomes, and the additional resources that will be made available. 
Terms for insuring the standards and scope of the plan will also be spelled out. The agreement 
will specify the support communities will receive from the CUE. A key element in the LC 
plan is the centrality of on-going evaluation of each project and of the whole plan.

Through the LCs, the CUE hopes to implement a large number of experiments in diverse com- 
munities. Each community will make significant choices, while they are being carefully 
guided and assisted. The data collection and analysis effort will be aimed at determining which 
programs and combination of programs are more successful, and which need modification.
The more successful programs will be offered for replication in additional communities, while 
others may be adapted or dropped.

This conception of Lead Communities is based on the following conceptions:

a. Gradual Change: A long-term project is being undertaken. Change will be gradual and 
take place over a period of time.

b. Local Initiative: The initiative for establishing LCs will come from the local community. 
The plan must be locally developed and supported. The key stakeholders must be committed 
to the endeavor. A local planning mechanism (committee) will play the major role in generat- 
ing ideas, designing programs and implementing them. With the help of the CUE, it will be 
possible for local and national forces to work together in designing and field-testing solutions 
to the problems of Jewish education.

c. The CUE’s Role: Facilitating implementation and ensuring continental input. The 
CUE, through its staff and consultants will make a critical contribution to the development of 
Lead Communities. (See Item 2a below.)

d. Community and Personnel: Meaningful change requires that those elements most critical 
to improvement be addressed. The Commission has called these “the building blocks of 
Jewish education” or “enabling options.” It decided that without community support for 
Jewish education and dealing with the shortage of qualified personnel, no systemic change is 
likely to occur. All LCs will therefore, deal with these elements. The bulk of the thinking, 
planning, and resources will go to addressing them.

2

CIJE, will involve the implementation of an action plan in the areas of building the profession 
of Jewish education, mobilizing community support and in programmatic areas such as day­
schools or Israel experience programs. It will be carefully monitored and evaluated, and feed­
back will be provided on an ongoing basis. 

Several Lead Communities will be established. Communities selected for the program will be 
presented with a menu of projects for the improvement of Jewish education. This menu, 
prepared by the staff of the CUE, will include required programs (e.g., universal in-service 
education; recruiting and involving top lay leadership; maximum use of best practices) as 
well as optional programs (e.g., innovation and experimentation in programmatic areas such 
as day schools, supplementary schools; summer camps; community center programs; Israel ex­
perience programs). Each LC will prepare and undertake the implementation of a program 
most suited to meet its needs and resources, and likely to have a major impact on the scope 
and quality of Jewish education provided. Each community will negotiate an agreement with 
the CUE, which will specify the programs and projects to be carried out by the community, 
their goals, anticipated outcomes, and the additional resources that will be made available. 
Terms for insuring the standards and scope of the plan will also be spelled out. The agreement 
will specify the support communities will receive from the CUE. A key element in the LC 
plan is the centrality of on-going evaluation of each project and of the whole plan. 

Through the LCs, the CIJE hopes to implement a large number of experiments in diverse com­
munities. Each community will make significant choices, while they are being carefully 
guided and assisted. The data collection and analysis effort will be aimed at determining which 
programs and combination of programs are more successful, and which need modification. 
The more successful programs will be offered for replication in additional communities, while 
others may be adapted or dropped. 

This conception of Lead Communities is based on the following conceptions: 

a. Gradual Change: A long-term project is being undertaken. Change will be gradual and 
take place over a period of time. 

b. Local Initiative: The initiative for establishing LCs will come from the local community. 
The plan must be locally developed and supported. The key stakeholders must be committed 
to the endeavor. A local planning mechanism (committee) will play the major role in generat­
ing ideas, designing programs and implementing them. With the help of the CUE, it will be 
possible for local and national forces to work together in designing and field-testing solutions 
to the problems of Jewish education. 

c. The CUE's Role: Facilitating implementation and ensuring continental input. The 
CIJE, through its staff and consultants will make a critical contribution to the development of 
Lead Communities. (See Item 2a below.) 

d. Community and Personnel: Meaningful change requires that those elements most critical 
to improvement be addressed. The Commission has called these "the building blocks of 
Jewish education" or "enabling options." It decided that without community support for 
Jewish education and dealing with the shortage of qualified personnel, no systemic change is 
likely to occur. All LCs will therefore, deal with these elements. The bulk of the thinking, 
planning, and resources will go to addressing them. 

2 



/t

e. Scope and Quality: In order for a LC’s plan to be valid and effective, it must fulfill two 
conditions:

1. It must be of sufficient scope to have a significant impact on the overall educational picture 
in the community.
2. It must ensure high standards of quality through the input of experts, through planning, 
and evaluation procedures.

f. Evaluation & Feedback-Loop: Through a process of data- collection, and analysis for the 
purposes of monitoring and evaluation the community at large will be able to study and know 
what programs or plans yield positive results. It will also permit the creation of a feedback- 
loop between planning and evaluation activities, and between central and local activities.

g. Environment: The LC should be characterized by an environment of innovation and ex- 
perimentation. Programs should not be limited to existing ideas but rather creativity should be 
encouraged. As ideas are tested they will be carefully monitored and will be subject to critical 
analysis. The combination of openness and creativity with monitoring and accountability is not 
easily accomplished but is vital to the concept of LC.

2. Relationship Between the CIJE and Lead Communities

a. The CUE will offer the following support to Lead Communities:

1. Professional guidance by its staff and consultants

2. Bridge to continental/central resources, such as the Institutions of Higher Jewish Learning, 
JESNA, the JCCA, CJF, the denominations, etc.

3. Facilitation of outside funding—in particular by Foundations

4. Assistance in recruitment of Leadership

5. Ongoing trouble-shooting (for matters of content and of process)

6. Monitoring, evaluation and feedback loop

7. Communication and networking

b. Lead Communities will commit themselves to the following elements:

1. To engage the majority of stakeholders, institutions and programs dealing with education in 
the planning process—across ideological and denominational points of view.

2. To recruit outstanding leadership that will obtain the necessary resources for the implemen- 
tation of the plan.

3. To plan and implement a program that includes the enabling options and that is of a scope 
and standard of quality that will ensure reasonable chance for significant change to occur.

3. The Content:

The core of the development program undertaken by Lead Communities must include the “ena- 
bling options.” These will be required element in each LC program. However, communities 
will choose the programmatic areas through which they wish to address these options.
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a. Required elements:

1. Community Support

Every Lead Community will engage in a major effort at building community support for 
Jewish education. This will range from recruiting top leadership, to affecting the climate in 
the community as regards Jewish education. LCs will need to introduce programs that will 
make Jewish education a high communal priority. Some of these programs will include: new 
and additional approaches to local fund-raising; establishing a Jewish education “lobby,” inter- 
communal networking, developing lay-professional dialogue, setting an agenda for change; 
public reladons efforts.

2. Personnel Development:

The community must be willing to implement a plan for recruiting, training, and generally 
building the profession of Jewish educadon. The plan will affect all elements of Jewish educa- 
tion in the community: formal; informal; pre-service; in-service; teachers; principals; rabbis; 
vocational; a־vocational. It will include developing a feeder system for recruitment; using pre- 
viously underutilized human resources. Salaries and benefits must be improved; new career 
paths developed, empowerment and networking of educators addressed. The CITE will recom- 
mend the elements of such a program and assist in the planning and implementation as re- 
quested.

b. Program areas

Enabling options are applied in programmatic areas. For example, when we train principals, it 
is for the purpose of bringing about improvement in schools. When supplementary school 
teachers participate in an in-service training program, the school should benefit. The link be- 
tween “enabling” and programmatic options was made clear in the work of the Commission.
It is therefore proposed that each lead community select , as arenas for the implementation of 
enabling options, those program areas most suited to local needs and conditions. These could 
include a variety of formal and informal settings, from day-schools, to summer camps, to 
adult education programs or Israel experience programs.

c. The Role o f the CUE

The CUE will need to be prepared with suggestions as to how LC’s should work in program 
areas. Therefore it will need to build a knowledge base from the very inception of its work. 
The CUE will provide LCs with information and guidance regarding “best practices” (see 
separate paper on “best practices”). For example, when a community chooses to undertake an 
in-service training program for its supplementary school or JCC staff, it will be offered 
several models of successful training programs. The community will be offered the rationale 
behind the success of those programs. They will then be able to either replicate, make use of, 
or develop their own programs, in accordance with the standards of quality set by those 
models.
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d. Outcomes

The Commission on Jewish Education in North America was brought into existence because 
of an expressed concern with “Meaningful Jewish Continuity.” The pluralistic nature of the 
Commission, did not permit it to deal with the goals of Jewish education. However the ques- 
tion of desired outcomes is a major issue, one that has not been addressed and that may yield 
different answers for each ideological or denominational group in the community. The role of 
evaluation in the process of Lead Communities will require that the question of outcomes be 
addressed. Otherwise, evaluation may not yield desired results. How will this be handled? 
Should, for example, each group or institution deal with this individually? (e.g. ask each to 
state what is educationally of importance to them). Should it be a collective endeavor? The 
CUE may have to develop initial hypotheses about the desired outcomes, base its work on 
these and amend them as work progresses.

4. M onitoring, Evaluation and Feedback-loop

The CUE will establish an evaluation project (unit). Its purpose will be three-fold:

1. to carry out ongoing monitoring o f progress in Lead Communities, in order to assist com- 
munity leaders, planners and educators in their daily work. A researcher will be commis- 
sioned and will spend much of his/her time locally, collecting and analyzing data and offering 
it to practitioners for their consideration. The purpose of this process is to improve and cor- 
rect implementation in each LC and between them.

2. to evaluate progress in Lead Communities—assessing, as time goes on, the impact and ef- 
fectiveness of each program, and its suitability for replication elsewhere. Evaluation will be 
conducted in a variety of methods. Data will be collected by the local researcher and also na- 
tionally if applicable. Analysis will be the responsibility of the head of the evaluation team 
with two purposes in mind: 1) To evaluate the effectiveness of individual programs and of the 
Lead Communities themselves as models for change, and, 2) To begin to create indicators and 
a data base that could serve as the basis for an ongoing assessment of the state of Jewish educa- 
tion in North America. This work will contribute to the publication of a periodic “state of 
Jewish education” report as suggested by the Commission.

3. The feedback-loop: findings of monitoring and evaluation activities will be continuously 
channelled to local and central planning activities in order to affect them and act as an ongoing 
corrective. In this manner there will be a rapid exchange of knowledge and mutual influence 
between practice and planning. Findings from the field will require ongoing adaptation of 
plans. These changed plans will in turn, affect implementation and so on.

5. Recruitment and Selection of Lead Communities

Several possible ways for the recruitment of LC’s should be considered.

1. Communities, thought to be appropriate could be invited to apply, while a public call-for- 
proposal would also make it possible for any interested communities to become candidates.

2. Another method could be for the CUE to determine criteria for the selection of com- 
munities and encourage only those appearing most suitable to apply as candidates.
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munities and encourage only those appearing most suitable to apply as candidates. 
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As part of the application process for participation, candidate communities will be invited to 
undertake an organizational process that would lead to:

a. The recruitment of a strong community leader(s) to take charge of the process and to engage 
others to assist in the task.

b. Establishing a steering committee/commission to guide the process including most or all 
educational institutions in the community.

c. Conducting a self-study that will map the local state of Jewish education, identifying current 
needs and detailing resources.

d. Engaging a professional planning team for the process.

Some or all of these elements may already exist in several communities.

A side benefit from such a process would be community-wide publicity regarding the work of 
the CUE and the beginning of a response to the expectations that have been created.

Criteria for the selection of Lead communities were discussed at the January Workshop and at 
the March meeting of Senior Policy Advisors (Exhibit 3). They must now be refined and final- 
ized.

* * * * *

We hope that this document will help us in our discussions at the seminar. It is meant to be 
modified, corrected and changed. In addition we will need to consider some of the following 
issues:

1. How will the CUE gear itself up for work with the LC? In particular it will have to recruit 
staff to undertake the following:

a. Community relations and community development capability

b. Best Practices

c. Planning; research; monitoring, evaluation and feedback loop (a research unit?)

d. Overall strategies for development (e.g. plan for the training of educators; development of 
community support).

e. Development of financial resources—including work with foundations, federations and 
individuals.

2. How many Lead Communities can be launched simultaneously? This will require a careful 
consideration of resources needed and available.

3. What are the stages for establishing an LC, from selection, to planning, to undertaking 
first programs and activities.
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Many of the activities described above for the building o f a pro- 

fession of Jewish educators and the development o f community 

support w ill take place on a continental level. However, the 

plan also calls for intensified local efforts.

1

Local Laboratories for Jewish Education I
!

Three to five model communities w ill be established to demon- 

strate what can happen when there is an infusion of outstanding
j ־ %

personnel into the educational system, when the importance of 

Jewish education is recognized by the community and its lead-
j

ership, and when the necessary funds are secured to meet addi- 

tional costs. J

These models, called “Lead Com m unities,” w ill provide a 

leadership function for other communities throughout North 

America. Their purpose is to serve as laboratories in which to dis- 

cover the educational practices and policies that work best. They 

w ill function as the testing places for "best practices” —  exem- 

plary or excellent programs —  in all fields of Jewish education.

Each of the Lead Communities w ill engage in the process of 

redesigning and improving the delivery o f Jewish education 

through a wide array of intensive programs.

III: E s t a b l i s h i n g  L e a d  C o m m u n itie s

67
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redesigning and improving che delivery of Jewish education 

through a wide array of intensive programs. 
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A T im e  T o A c t

Selection of ־Lead Communities 

Fundamental co the success of che Lead Communicies w ill be
>

che comm itm ent o f the community and its key stakeholders to 

this endeavor. The community must be willing to set high edu- 

cational standards, raise additional funding for education, involve 

all or most o f its educational institutions in the program, and 

thereby become a model for the rest o f the country. Because 

the initiative w ill come from the community itself, this w ill be.

a “bottom -up” rather than a "top-down” effort.

A  number o f cities have already expressed their interest, and 

these and other cities w ill be considered. The goal w ill be to 

choose those that provide the strongest prospects for success. 

An analysis w ill be made of the different communities that have 

offered to participate in the program, and criteria w ill be devel- 

oped for the selection of the sites.

Once the Lead Communities are selected, a public announce-

ment w ill be made so that the Jewish community as a whole 

w ill know the program is under way.

Getting Started

Lead Communities may initiate their programs by creating a 

local planning committee consisting of the leaders of the orga- 

nized Jewish community, rabbis, educators, and lay leaders in all 

the organizations involved in Jewish education. They would

prepare a report on the state of Jewish education in their com- 

m unity. Based on their findings, a plan o f action would be 

developed that addresses the specific educational needs o f the 

community, including recommendations for new programs.
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A Blueprint for the Future

An inventory o f best educational practices in North America 

would be prepared as a guide to Lead Communities (and even- 

tually made available to the Jewish community as a whole). 

Each local school, community center, summer camp, youth pro- 

gram, and Israel experience program in the Lead Communities 

would be encouraged to select elements from this inventory. 

After deciding which o f the best practices they might adopt, 

the com m unity would develop the appropriate training pro- 

gram so that these could be introduced into the relevant insti- 

tutions. A n im portant function of the local planning group 

would be to monitor and evaluate these innovations and to study 

their impact.

The Lead Communities w ill be a major testing ground for 

the new sources of personnel that w ill be developed. They w ill 

be a prime target for those participating in the Fellows program  

as well as the Jewish Education Corps. In fact, while other com- 

munities around the country w ill reap the benefits of these pro- 

grams, the positive effects w ill be most apparent in the Lead 

Communities.

The injection of new personnel into a Lead Community w ill 

be made for several purposes: to introduce new programs; to 

offer new services, such as adult and family education; and to 

provide experts in areas such as the teaching o f Hebrew, the 

Bible, and Jewish history.

Thus Lead Communities w ill serve as pilot programs for con- 

tinental efforts in the areas o f recruitment, the improvement of 

salaries and benefits, the development of ladders of advance- 

ment, and generally in the building of a profession.
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Exhibit 3

Criteria for the Selection of Lead Communities 

Senior Policy Advisors

W hat Criteria Should be Used in Selecting Lead Communities?

The following criteria will be considered in selecting lead communities:

a. City size

b. Geographic location

c. Lay leadership commitment

d. The existence of a planning process

e. Financial stability

f. Availability of academic resources

g. Strength of existing institutions

h. Presence of some strong professional leadership

i. Willingness of community to take over process and carry it forward 

j. Replicability

k. Commitment to coalition building (synergism)

1. Commitment to innovation

m. Commitment to a “seamless approach,” involving all ages, formal and informal education

n. Commitment to the notion of Clal Tisrael—willingness to involve all segments of the 
community

0. Agreement with the importance of creating fundamental reform, not just incremental change
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Criteria for the Selection of LCs

January 1991 Workshop

Possible considerations in selection process:

1. City size

2. Geographical location

3. Lay leadership commitment

4. Planning process underway

5. Financial stability

6. Availability of academic resources

7. Strength of existing institutions

8. Presence of some strong professional leadership

9. Willingness of community to take over process and carry it forward after the initial period

In general, there was difficulty in conceptualizing a clear set of criteria for choosing lead 
communities—and in deciding among the goals of replicability/demonstrability/models of 
excellence. What emerged from this discussion was consensus on the idea of differentiated 
criteria: different communities might be chosen for different reasons. On the other hand, we 
clearly cannot afford to fail: however we choose candidates, we must be convinced that 
between the community’s resources and our own, success is likely.
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Jul.23 1991 9:20PM P01PHONE No.r ram

Memorandum

TO! Cleveland (Steve Hoffman) and Jorusalem (Annette Hochstein 
and Seymour Fox) /

FROM: Shulamith Elster 
RE: Update r
DATE: July 2k, 1991

Good Morning, Cleveland! Good Afternoon, Jerusalem I
What follows is a brie\f report on a day and a half in New York-
Monday afternoon and Tuesday.

1. RE: Training Pro.ieat.
Met with Jack Ukeles and Barry Meyor of hio staff on Monday 
afternoon. We reviewed the recommended additions and changes to 
his proposal. The needs assessment will come in ac a separate 
project as I suggested but 1 am beginning to think about its real 
importance for so niuoh of what we are trying to do,

The pdjjoi- will be ready for the mailing to the Senior Policy 
Adv.isor5.At any appropriate time we can discuss the specifics of 
the Advisory Committee which he includes i.n his proposal. He
would like to have chaired by a prominent lay person- a "Chuck
Rditiiex•״, perhaps John Colman of our Board.

Jack is available to oorrie to Lhw Senior Policy Advisors meeting
if we would like to have him there for the discussion of the
tx'ainin g pro j e <j L.

2. RE: Rabbi Deini«l Syme
Tried to reach Rabbi Syme twice from Jerusalem and then many 
times on Friday and Monday. I finally "landed" an appointment 
with him on Tuesday morning at 10. I was told in advance by his
very kind (<31ud somewhat embarrassed secretary to whom I had 
spoken tibouL ten times from Friday to Monday )that he had a 
limited amount of time in a very busy day. I arrived on time, he
kept me waiting for twenty minutes and then said he only had a
few minutes. During the ten or so minutes that I sat in his
office lie filed correspondence and was otherwise distracted. One 
of my elementary school teachers would have called him "rude". He
told me he would not be at the Senior Policy Advisors meeting but
that he would be at CAJE from Sunday evening on. He then
proceeded to check on his hotel accommodations for CAJE, said he
would read the materials and talk to me during CAJE.
Do we want Syme? Should we ask them to appoint someone who cares- 
at least a little?

There was a message from Rabbi Howard Bogot on the machine when I 
get back last night with an offer to be of "any assistance". I
will call him back today and talk with him.

I did find out from posters in the UAHC building that the UAHC 
Convention is in Baltimore this fall and that for the first time
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concux'x-enLl y . Perhaps I'll try to find sut more about this and
about their work

3. RE ז Rabbi Fishman and Torah Umesorsh
I star led calling Rabbi Fishman on Friday to set. up an 
appointment on Monday ox Tuesday to work with him on the 
proposal. On Friday and Monday his officc had no idea aho\1t i£ 
and when lit* was expected and finally yes tei'day they said he 
wasn't coming in. I left et detailed message that I will make some 
notes and fax them to him in anticipation of getting him to talk 
with me on the phone,

In my conversation with Jack about data <j<->1 lection he suggested 
that as part of any Torah Umesorah project that we ask them to 
collect data on the numbers of yeshiva graduates who go into 
Jewish education after receiving s'mica. Where do they go etc.?

4. RE: Barry Holt2
We met yesterday at the Seminary to talk especially in light of 
the final discussion last Thursday which focused on best practice 
and the enabling options. His paper i3 just about finished with 
this element introduced in a way that makes good sense. He will 
fax it to me before the end of the week and I will send it along 
to you all for comment.

He had a good discussion with Adam about their x־espect.ive work on 
the trip home and extensive conversations with Isa over the past 
weekend. I mention this because everyone (Jack, Isa, Barry) has 
said that working together in Jerusalem was wonderful. The 
meetings of the Fellows will prove very interesting and 
productive.

A question to Steve from Barry: Would it be worthwhile to invest, 
in a new project- other than the be3t practices group- in the
area of community support? He raised this in light of one of your
comments on the day that Gary joined us for the meeting.

b. RE; Isa Aron
Isa and I met after my meeting with Barry and then the threo of 
us met for a quick lunch. Isa has some new ideas basad on our 
meetings and she will try her best to get her paper in shape by 
the early part, of next week. I am concerned that there may not be 
sufficient time for it to be reviewed and then revised for the 
mailing. Perhaps we will not deal with it at the Senior Policy 
Advisors or send it to the advisors in a separate mailing. We can 
talk about this.

This is now a project that will probably take her the entire 
academic year, She also has some new ideas about the advisory 
board. Her new questions ax-e:
WhciL are Lhw high px'iurity issues for research?
What are the appropriate methodologies to address these?
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How :1 a thin best organised given the current institutional 
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14/6/91

Documents for the Senior Policy Advisors and then for the CIJE 
Board:

1. Master-document on Lead Communities (SF/AH)
2. Proposal for the monitoring, evaluation and Feedback Loop 
(Gamoran)
2. Proposal for a training plan (SE and consultants)
3. Description of Best Practices project (Holtz)
4. Outline of Research capability paper (Aron)
5. Time line/ workplan for the CIJE
6. The concept of professional support ("the Fellows of the CIJE)

All except 2 and maybe 5 should be available in draft form for 
the CIJE workshop.

12

14/6/91 

Documents for the Senior Policy Advisors and then for the CIJE 
Board: 
------------------====================================== ===--=--

1. Master- document on Lead Communities (SF/AH) 
2. Proposal for the monitoring, evaluation and Feedback Loop 
(Gamoran) 
2. Proposal for a training plan (SE and consultants) 
3. Description of Best Practices project (Holtz) 
4. Outline of Research capability paper (Aron) 
5. Time line/ workplan for the CIJE 
6. The concept of professional support ( " the Fellows of the CIJE) 

All except 2 and maybe 5 should be available in draft form for 
the CIJE workshop. 

12 



Agenda

Wednesday evening, July 17,1991
( £ v v ^ V v # V t f

I. Senior Policy Advisors

A. What do we want to accomplish? Setting the agenda

B. Plenary: Update on events since last meeting —overall
Report on Jerusalem deliberations

C. ? Working Groups: Lead Communities 
Training
Best Practice 
Research

D. Participation of staff: Shulamith, Steve 
, Barry, Jack, Isa, Mark

E. Materials
1. Cover letter: from Shulamith (?)
2. Documents

Revision of Jerusalem document 
Individual papers

a. Lead Communities: recruitment and selection
b. Training
c. Best Practice
d. Research

II. Board o f Directors

A. What do we want to accomplish? Setting the agenda 
Update on events since last meeting 
Search for Executive Officer 
Report on Jerusalem deliberations: overview 
Specific reports: action items 

B״ Participation of staff: STiulamith, Steve 
Others ?

C. Materials
1. Cover letter from Morton Mandel
2. Documents

Revision of Jerusalem document

• 

fJ /-( 
Agenda 

Wednesday evening, July 17, 1991 

I Senior Policy Advisors 

A. What do we want to accomplish? Setting the agenda 

B. Plenary: Update on events since last meeting-overall 

Report on Jerusalem deliberations 

C.? Working Groups: Lead Communities 

Training 

Best Practice 

Research 

D. Participation of staff: Shulamith, Steve 

, Barry, Jack, Isa, Mark 

E. Materials 

1. Cover letter: from Shulamith (?) 

2. Documents 
Revision of Jerusalem document 
Individual papers 

a. Lead Communities: recruitment and selection 
b. Training 
c. Best Practice 
d. Research 

IL Board of Directors 

A. What do we want to accomplish? Setting the agenda 

Update on events since last meeting 

Search for Executive Officer 

Report on Jerusalem deliberations: overview 

Specific reports: action items 

B. Participation of staff: Snulamith, Steve -- -­

Others? 

C. Materials 

1. Cover letter from Morton Mandel 

2. Documents 
Revision of Jerusalem document 



Individual papers
a. Lead communities: recruitment and selection
b. Training
c. Best Practice
d. Research

III. Agreements with...

A. Barry Holtz

B. Isa Aron

C. Adam Gamoran

D. Jack Ukeles

IV. SRE Work Plan

A. Week of July 22nd
Follow-up from Jerusalem

1. redraft of Jerusalem document for review
2. discussions and follow up with Barry Holtz
3. follow-up with Jack Ukeles
4. follow-up with Adam Gamoran
5. contact with Art Rotman(?)

B. Week of July 29th

Planning for Senior Policy Advisors
1. preparations for meeeting: coordination with Ginny
2. preparation and review of materials: AH,SF to review prior to review SHH and 
Morton Mandel
3. individual contact with advisors/ camper model/ key advisors:

V. ETC:----

General Assembly Program
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JEWISH WORLD

Officials from mainstream Jewish 
groups like ADL and the American Jew- 
ish Committee say that if the bill con- 
tains religious-school aid they will op- 
pose it regardless of what else it con- 
tains. Most say they are not troubled or 
surprised by Agudath Israel's endorse- 
ment of the bill, since Agudah regularly 
opposes the Jewish majority on key is- 
sues like abortion and civil rights.

Far more unsettling, officials say, is 
the stance of the larger and more centrist 
Union of Orthodox Jewish Congrega- 
tions of America. Unlike Agudah, the 
Orthodox Union (OU) is part of the Na- 
tional Jewish Community Relations Ad- 
visory Council, which provides a united 
Jewish community front on domestic is- 
sues. By NJCRAC rules, any member 
can veto joint action, forcing the dozen 
other members —  from the Reform and 
Conservative to ADL, AJC and Hadas- 
sah —  to draft their own court briefs and

forge their own Washington alliances. In 
the past few years, the OU has vetoed 
NJCRAC action on abortion and other 
issues.

"We don't have a consensus process 
right now," says Gary Rubin, national af- 
fairs chief of the American Jewish Com- 
mittee, referring to the NJCRAC process. 
"What we have is a field for the OU to 
prevent the rest of the community from 
speaking when it disagrees."

Some sources say the OU wants to de- 
fuse NJCRAC tensions by abstaining 
rather than vetoing, so the majority can 
act on a consensus. But whether that will 
apply to the education bill will not be 
known until the fall. Says OU public af- 
fairs chief William Rapfogel: "We believe 
the application of church-state separa- 
tion principles to tuition aid is going to 
have to be fought at some point, and we 
might as well do it now." □

this is fundamental," said Michael Lie- 
berman of the Anti-Defamation 
League's (ADL) Washington office. Di- 
version of federal funds from the public 
school system to religious schools is 
"very problematic," he added, because 
"it opens the door to federal funds only 
going to some religious schools."

But Bush is getting strong backing 
from the Orthodox Jewish community 
Orthodox Jews are generally poorer 
than non-Orthodox Jews, more conser- 
vative and far more likely to send their 
children to religious day-schools. Ortho- 
dox Jews are only 10 percent of Ameri- 
can Jewry, but their children comprise 
some 85 percent of the 150,000 students 
attending Jewish day-schools. With tui- 
tion as high as $12,000 per child per 
year, no government aid means hard- 
ship for Orthodox families, for the 
Orthodox community, and for Jewish fe- 
derations that shoulder more and more

of the burden. While the president's bill 
would not affect day-school religious 
studies, it would help pay the secular 
portion of a day-school student's educa- 
tion. At the same time, while only a 
handful of the 700 Jewish day-schools in 
the United States are actually sponsored 
by federations, the latter now devote a 
serious proportion of their budgets to 
aiding local Jewish education.

No congressional action is expected 
on Bush's bill until the fall. Between 
now and then, the White House is ex- 
pected to woo Democratic support by 
offering sweeteners, like in-school medi- 
cal services for the poor. "The tough 
question is whether Ted Kennedy will 
support it in the end," says Agudath Is- 
rael lobbyist Abba Cohen. "He only in- 
troduced it as a courtesy to Bush. 
Whether he continues depends on what 
else is in the bill."

AGUDAH ALLIES

J.J. Goldberg / New York

Bush has ultra-Orthodox 
support for his education bill
When President George Bush's new 
education reform initiative was first 
brought before a Senate committee on 
June 10, only four witnesses were in- 
vited to testify: Secretary of Education 
Lamar Alexander, national teachers' un- 
ion chief Albert Shanker, renowned edu- 
cation expert Theodore Sizer of Brown 
University and David Zwiebel, the gov- 
ernment affairs director of Agudath 
Israel of America.

Zwiebel's presence was a signal of ad- 
ministration strategy. The education bill, 
Bush's first high-profile domestic effort 
since entering the White House, contains 
a plan to aid all-day religious 
schools. The Jewish commun- 
ity, allied with labor and civil- 
rights groups, has long op- 
posed such aid as a violation of 
the constitutional principle of 
church-state separation. Bush 
clearly intends to blunt the op- 
position by dividing the Jews.

Aid to religious schools has 
languished for years as part of 
the unfinished Reagan-era 
agenda. Supporters note that 
parents who pay to send their 
children to private schools 
must also pay a full share of 
public-school taxes, an unfair 
double burden. Most liberals 
say funding religious school 
tuition would violate the con- 
stitutional principle of church- 
state separation. So far, the lib- 
erals have won the day.

Bush believes he can now win a vie- 
tory that eluded Reagan. One reason is 
the decayed state of U.S. education and 
mounting illiteracy, which have spurred 
a growing clamor for reform. Religious- 
school aid is part of the educational re- 
form bill Bush sent to Congress in early 
June. Indicative of its wide backing, the 
bill was formally introduced by the Sen- 
ate's feistiest liberal, Democrat Ted Ken- 
nedy of Massachusetts.

The organized Jewish community has 
always seen strict separation of church 
and state as the bedrock of Jewish rights 
in America. Opinion polls show Jews 
united nearly 2-1 against any relaxation 
of strict separation rules, while most 
Americans favor loosening the rules by 
about 4-1.

"There are issues that are important 
and issues that are fundamental, and
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Memorandum

TO: Annette Hochstein
FROM: Shulamith Elster
RE: Schedule for Jerusalem Meetings
DATE: July 2, 1991

I have the broad outline that you and Steve prepared last week. I 
know that you have filled in the blanks. How does the following 
compare with what you have in mindT I cdLzo K cx-o-sl A  v׳̂■׳-d <TY\ .

Sunday
A.M.
Introductions of participants 
Overview of the OIJE mission ־ Steve 
Overall agenda for meetings:
How this relates to the mission 

Anticipated outcomes:what we want to accomplish 
Work pian5 
Materials

P.M.
Lead Communities: Evolution of the concept.
Lastest. thinking: Seymour and Annette 

Discussion: Next steps: 
launching the concept 

Overview of Monday's agenda

Monday
A.M. Lead Communities:Selecting the communities 
Reprise: What is a lead community?
What are the characteristics of a community that, wj.] 1 make 

it. a successful lead community?
How many communities can be lead communities? How many 

communities can be served by CIJE?
Selection criteria

What can a community gain?
Specific advantages 
Specific responsibilities 

Role of the CIJE 
Contractual arrangements

P.M. Becoming a Lead Community

Public relations
Selection for success: CIJE role/site visits

Invitational approach: invitational conference 
Competitive approach:continental call for proposals 
Cooperative approach

Association of lead communities

Who will make the decision/choices?
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Timetable for selection

Tuesday
A.M.: Best Practices

Paper/presentation: Barry Holtz

Possible discussion of... expert panels/personnel, 
inventory of elements, diffusion and dissemination

P.M.
Research Capability

Paper/presentation: Isa Aron

Agenda

Possible discussion on relationship to; Adam's work on 
evaluation — .$>*. .

relationship to: Barry's work
on best practice

relationship to: personnel and 
masterplan for tx־aining

Wednesday

A.M.
Monitoring, Evaluation and Feedback Loop 

Paper/pre3ent.ation: Adam Gamoran

Model: data׳• collection on implementation is at"the 
heart of the endeavor" to identify as early as possible 
those projects that are the most promising and to 
recommend their diffusion and replication

Implementation

P.M.
Training- MasterPlan 
Essential elements of the strategic plan 
An approach to strategic planning 
CIJE needs 
Next steps

Thursday

A.M.
Building Community Support- Steve and Mark Gurvis 
involving top leadership
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Paper/pre3entation: Addm Gamoran 

P.M. 

Mod~l: data · collect ion on implementation ls ~t"the 
heart of the endeavor" to identify u.3 early as possible 
those projects that ure the most promising and to 
ret:ommend thei.r diffusion and replication 

Implement:c1tion 

Training- MasterPlan 
~ssential elements of the strategic plan 
An approach to strategic planning 
CIJE needs 
Next steps 

Thursdoy 

A. .M . 
Building Community Support- Steve and Mark Gurvis 

involving top leadership 



leadership development 
creating new financial resources 
role of federations 
The 19 91 General Assembly 
public relations: "image"

Seniox1 Policy Advisors 
August Agenda 
Materials

Board of Directors 
Agenda 
Materials

P.M.
Timeline

leadership development 
cre~ting new financial resou~ces 
role of federations 
Th~ 1991 Gener.:il A5:sembly 
public relations: "image'' 

P.M, 
Timeline 

Senior Policy Advisors 
Augu:st Agenda 
Materials 

Board of Directors 
Agandu 
Ma te.t·ial s 



P .209:32 91-07-02 ׳  CES-JDS

MEMORANDUM

TO: Steve Hoffman (CIJE), Annette Hochstein and
Seymour Fox (Mandel Institute) and Ginny Levi (Premier) 

FROM: Shulamith Elster 
RE: CIJE Offices
DATE: June 27, 1991

As of Monday, July 1st the temporary office of the C U E  will be at: 
5800 Nicholson Lane 
#508
Rockville, MD 20852 

301-230-2012
This will be both the telephone and fax number.

The fax machine has not yet arrived so I will let you know when 
materials can be faxed to that number. There will be an answering 
machine when I am unavailable to take calls. * ̂

I have arranged for messages to be retrieved during the period of 
time that we will be working in Israel from July 8th until July 
22nd.

'91- 07- 02 09 :32 CES- JDS 

MEMORANDUM 

TO: Steve Hoffman (CIJE), Annette Hochstein and 
Seymour Fox (Mandel Institute) and Ginny Levi (Premier) 

FROM: Shulamith Elster 
RE: CIJE Offices 
DATE: June 27, 1991 
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As of Monday, July 1st the temporary office of the CIJE will be at: 
5800 Nicholson Lane 
#508 
Rockville, MD 20852 

301-230-2012 
This will be both the telephone and fax number. 

The fax machine has not yet arrived sol will let you know when 
materials can be faxed to that numbe r. There will be an answering 
machine when I am unavail able to take calls. i -

I have arranged for messages to be retrieved during the period of 
time that we will be working in Israel from July 8th until Jul y 
22nd. 
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1. Lead Communities

a. Articulate 
strategy & plan

b. Simulate Lead 
Community

c. Develop menu 
of projects

e. Develop recruitment 
process for LC

1. Conditions for 
participation

2. Recruitment Strategy 
(call for proposals?)

3. Invite candidates to 
full-day seminar

(a) Plan seminar

(b) Send materials

4. Develop terms of 
agreement (CIJE-LC)

f. Develop selection process

g. Jerusalem Planning 
Workshop (2)

h. Recruit "Fellows of 
the CIJE"

i. Discuss strategy & 
plan with Senior P.A. 
t CIJE board

j. Staff for CIJE

1. Director

2. Planners

k. Recruit & Select LCs

1. Announce decision 
Lead Communities
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strategy&: plan 

b. Simulate Lead 
Community 

c. Develop menu 
of projects 
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process for LC 

l. Conditions for 
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2. Recruitment Strategy 
(call for propo&als?) 

3. Invite candidates to 
full-day seminar 

( a) Plan seminar 

(bl send materials 

4. Develop terms of 
agreement (CIJE-LC) 

f. Develop selection process 

g. Jerusalem Planning 
Workshop (2) 

h. Recruit "Fellows of 
the CIJE" 

1. Discuss strategy&: 
plan with Senior P.A. 
&: CIJE board 

j. Staff for CIJE 

l. Director 

2. Planners 

k. Recruit&: Select Les 

1. Announce decision 
Lead Communities 
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m. Negotiate terms

n. Launch Lead Communities 
(set up local planning 
& implementation group)

o. Data collection, Evaluation 
& Feedback loop

1. Hire researchers
(for LC; coordinators; 
Steering Committee; 
Researchers in LC)

2. Launch research

3. Diffuse findings

p. Best Practices

1. Hire consultant & 
launch

2. Diffuse findings

q. Communication programs

1. LC network &

2. Other communities

2. Community Support

a. Prepare Strategic Plan

b . The CIJE Board

1. Campers

2. Board meetings

3. Interim communications

c. Senior Policy Advisors

1. Meetings

2. Interim communications

July 1, 1991 CIJE TIME LINE -- APRIL 1991-JUNE 1992 
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1991 1992
4 5 6 7 8 9 10 11 12 1 2  3 4 5 6

d. The Community-at-Large

1. Develop communications 
program

e. Work with Foundations

1. Engage foundations

2. Joint planning of 
specific areas
(e.g., Israel Experience; 
media; Early Childhood; 
supplmentary schools; 
research)

3. Develop a Research Capability

a. Commission policy paper

b. Engage Foundation for 
Implementation

4. Developing the Profession

a. Training

1. Prepare comprehensive plan ;

2. Work w/ MAF & training 
institutions

b. Ladder of Advancement

c. Terms of Employment

d. Etc.

5. Quality Control

July 1,1991 CIJE TIME LINE —  APRIL 1991-JUNE 1992 Exhibit 1

a. Develop method for CIJE

•, 
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