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Acting Director
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Chief Education Officer
Dr. Shulamith Elster

August 7, 1991

Dear Annette,

I have Jjust mailed personal letters and packets to each of the
Senior Policy Advisors in anticipation of the meeting on Sunday,
August 18th.

The meeting is scheduled to begin at 10 A.M. at the Hofstra
University Club - adjacent to the main entrance of the University
just off of Hempstead Turnpike, Route 24.

I look forward to seeing you then and to a very productive day with
our Advisors.

L'hit

Enclosures:
Agenda
Rpster of Senior Policy Advisors
gravel Directions to Hofstra University
Background Papers: Best Practice
Lead Communities



SENIOR POLICY ADVISORS MEETING
SUNDAY, AUGUST 18, 1991
HOFSTRA UNIVERSITY CLUB
10:00 A.M. - 4:00 P.M.

AGENDA

Welcome and Update on CIJE Activities Shullaamith R. Fllstear
Lead Communities: Discussion Staswaan i hwan
Discussion Groups:

A, The National Organizations and the Lead Commumnitiess:

Approaches to the Fullest Utilizatien of Contimemtal
Resources

Discussion Leader: Joratedin WWessdesr

B. The Scope and Program Content of the lLead Community
Project: Requirements and Options

Discussion Leader: Bhullaith FElsdesr

1iuneh
Reperts freom Groups: Summaries and Diseussien

The Best Practiees Projeet Heawry Hedlegz
Overview and Diseussien

Goed and Welfare
Adjeurnment



Council for Initiatives in Jewish Education
Senior Poliecy Advisors
As of 7/26/91
{(In Formatiom)

Dr. Shulamith Elster
Chief Education Officer
5B0D0 Nicholson Lane
Apt. 508

Rockville, MD 20852

ph: 301+230-2012

fax: 301-230-2012

Mr. Stephsn H. Hoffman
Acting Director

1750 Euclid Avenue
Cleveland, OH 44115
Ph: 216-566-9200

fax: 216-566-9084

Dr. Robert Abramson
United Synagogue of America

Mr. Gene Greenzweig
Central Agency for Jewish Education

155 Fifth Avenue
New York, NY 10010
ph: 212-%33-7800
fax: 212-353-9439

Rabbi Jack Bieler

Hebrew Academy of Greater Washington
2010 Linden Lane

Silver Spring, HD 20910

ph: 301-587-4100

fax: 301-587-4341

Hr. David Dubin

JCC on the Palisades
411 E. Clinton
Tenafly, NJ

ph: 201-569-7900
fax: 201-569-7448

Rabbi Josh Elkin
74 Perk Lene
Newvton, MA 02159
ph: 6L7-964-7765
fax: SL7-964-9401

Mrs, Sylvia Ettenberg
Y24 West End Avenus
Hew York, NY 10025
ph: 212-662-3841

Rabbi Ikving Greenberg

NHational Jevish Center for Learning and
Lesdership

47 W. 34th Street, 2nd Floor

New York, WY 10001

pht 212-279-2525

fax: 212-465-8425

4200 Biscayne Blwvd.,
Miami, FL 33137

ph:z 305-576~4030
fax; 305-576-0307

Dr. Robert Hirt
Yeghiva University
S00 West 1B5th Street
New York, NY 10033
ph: 212-960~5263

fax: 212-960-5228

Hr. Richard Joel

B'nai B'rith Hillel Foundation
1640 Rhode Island Avemus, NW
Washington, D.C. 20036

ph: 202-857-6560

fax: 202~857-6693

Hy. Martin Kraar

Executive Vice President
Council of Jewish Federatioms
730 Broadway

New York, NY 10003

ph: 212-598-3505

fax: 212-529-5842

Mis. Sara lee
Rhea Hirseh School of Education
Hebrev Unijon College

3077 Univeraity Averue

Les Angelew, CA 90007-3796
ph: 213-749-3424

fax: 213-747-6128



Professor Daniel Pekarsky
Cleveland College of Jewish Studies
26500 Shaker Boulevard

Beachwood, OH 44122

ph: 218-464-4050

fax: 206-464-5827

Dr., Bermnard Reisman

Benjamin §. Hormstein Program in
Jewish Communal Service
Brandeis University

Waltham, MA 02254-9110

ph: E17-736-2990

fax: 617-736-2070

Mr. Arthur Rotman
Executive Vice President
JCC Association

15 East 26th Street

New York, NY 10010

phi 212-532-4949

fax: 212-4Bl-4174

Dr. Alvin Schiff

Foard of Jewish Education of Greater NY
426 West 5Bth Street

New York, NY 10019

ph: 212-245-8200

fax: 212-586-9579

Mr.. Berry Shrage
Executive Vice President

Comb. Jewish Philanthropies of Gr. Boston

One Lincoln Plaza
Boston, MA 02111
phi 617-330-9500
fax: 617-330-5197

Mr. Stephen Solender

Executive Vice President

UJA/Federation of Jewish Philanthropies
130 East 59th Street

New York, NY 10022

ph: 212-980-1000

fax: 212-888-7538

Dr. Eliot spack

Executive Director

CAJE

261 W. 35th St., Fleor 12a
New York, NY 10001

ph: 212-268-4210

fax: 212-268-4214

Rabbi Daniel B, Syme

Vice President

Union of American Hebrew Congregatioms
838 Fifth Avenue

New York, NY 10021

ph: 212-249-0100

fax: 212-570-0895

Dr. Jonathan Weocher
Exscutive Vice Pregsident
JESNA

730 Broadway

New York, NY 10003-9450
ph: 212-529-2000

fax: 212-529-2009

Invitee:

Rabbi Joahua Fi{shman
Executive Viee President
Terah Umeserah

160 Breadway

New York, NY 10038

ph: 212-227-1000

fax: 212-406-6934



TRANSPORTATION AND DRIVING INFORMATION

Hofstra's location: Hofstra University is in Hempstead,

John

Long Island about 25 miles east of Manhattan, less than an
hour away by train or automobile.

The Long Island Railroad provides regular commuter service
from Pennsylvania (Penn) Station in New York City to Hempstead
Station, a mile and a half from the campus. Cabs are
available to the Hofstra campus. LONG ISLAND RAILROAD - For
more information call LONG ISLAND RAILROAD INFORMATION:

(516) 217-LIRR or (718) 822-LIRR.

F. Kennedy International Airport 1is about 30 minutes from
Hofstra and LaGuardia Airport is about 40 minutes away by car
or airport limousine service. By automobile, Hofstra can be
reached easily by main east-west and north-south roads. of
the parkways, Meadowbrook Parkway is closest: it runs north
and south between the Southern State Parkway and the
Northern State Parkway. Leave Meadowbrook Parkway at Exit
M4 West, into Hempstead Turnpike, with Hofstra less than a
mile to the west (see following pages for directions).

TRANSPORTATION TO AND FROM THE AIRPORT:

Taxis are available to and from the airports. A one-way fare from
the airport is (approximately) :

Kennedy Airport $32
La Guardia Airport $37
Limousines range from $50 to $60 for 6 passengers.



DRIVING INSTRUCTIONS:

From Northern and Central New Jersey

L.

6.

Depending on traffic patterns, take any New Jersey route (Garden State Parkway,
NJ Turnpike, Route 80 or Palisades Pkwy) to the George Washington Bridge and
proceed over the Bridge.

. You are now on the beginning of the Cross Bronx Expressway (Route 95). Stay on this

road for at least 30 minutes (little or no traffic).

. Eventually you will see one of the large, overhead green informational signs that says THROGS

NECK BRIDGE, EASTERN LONG ISLAND. Follow that sign (Pay Toll). Cross over the bridge.

. While crossing the bridge move over to th" right lane. You will eventually see the

sign that says CROSS ISLAND PARKWAY, EASTERN LONG ISLAND. Get off at that exit.
You are now traveling SOUTH.

. After you have been on the CROSS ISLAND PARKWAY for about 10-15 minutes, you will come

to another sign that says GRAND CENTRAL PARKWAY, EASTERN LONG ISLAND. Get off
at that exit. You are now traveling EAST.

Follow the directions from North Queens.

FROM NORTH QUEENS

1.

2.

Take the GRAND CENTRAL PARKWAY, EASTBOUND, LONG ISLAND.

At the Nassau County line, the GRAND CENTRAL PARKWAY (GCP) becomes the
NORTHERN STATE PARKWAY until you come from to the area of construction. This is where
the Northern State Pkwy splits. You will move over to the RIGHT lane where the sign says
MEADOWBROOK PARKWAY, JONES BEACH. Get off at that exit. You are now heading
SOUTH.

. Follow the MEADOWBROOK PKWY SOUTH to Exit M4, Route 24, Hempstead Coliseum. Get

off at this exit. Do NOT go to the beach.

. Route 24 is HEMPSTEAD TURNPIKE. When the EXIT ramp reaches the road

make a right turn. You are now heading WEST on HEMPSTEAD TPKE. Continue past the
Nassau Coliseum (on the right) until you come to a traffic light just before a Pedestrian Bridge that
crosses over the roadway. Make a right turn into the HOFSTRA University campus. See enclosed
map for registration location.

FROM BROOKLYN AND SOUTH QUEENS:

1.

2.

Get onto the BELT PARKWAY, EASTBOUND LONG ISLAND. Go past JFK AIRPORT.

Continue on the BELT even when the parkway veers in a Northerly direction.

. Follow the signs to SOUTHERN STATE PARKWAY, EASTERN LONG ISLAND. Get

on to the SOUTHERN STATE PARKWAY

Stay on the Parkway until you come to MEADOWBROOK PARKWAY NORTHBOUND.
Get off at that exit.

. Stay on the MEADOWBROOK until the EXIT M4, ROUTE 24, HEMPSTEAD,

COLISEUM. Take gright onto HEMPSTEAD TPKE (follow #4 above).



FROM EASTERN LONG ISLAND:
1. Take SOUTHERN STATE PARKWAY, WESTBOUND.

2. Follow the SOUTHERN STATE PKWY until you get to the MEADOWBROOK
PARKWAY NORTHBOUND exit.

3. Follow directions from #5 Brooklyn and South Queens.

FROM WESTCHESTER:

1. Take the HUTCHINSON RIVER PARKWAY, SOUTH, to the WHITESTONE BRIDGE (Pay
Toll). Cross the bridge and the road you are on becomes the CROSS ISLAND PARKWAY
SOUTH.

2. Follow directions from #5 Northern and Central New Jersey.



SENIOR POLICY ADVISORS MEETING
SUNDAY, AUGUST 18, 19091
HOFSTRA UNIVERSITY CLUB
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AGENDA

Welcome and Update on CIJE Activities Shulamith R. Elster
Lead Communities: Discussion Srerveen oI fmean
Discussion Groups:
A. The National Organizations and the Lead Commumiittiiess:
Approaches to the Fullest Utilizatiom of Contimemtal
Resources

Discussion Leader: Jonathan Woocher

B. The Scope and Program Content of the Lead Community
Project: Reguirements and Options

Discussion Leadez: Shulamith Elster

Lunch
Reports from Groups: Summaries and Discussion

The Best Practices Project Barry Holtz
Overview and Discussien

Good and Welfare

Adjournment



Senior Policy Advisors Meeting

The National Organizations and the Lead Communities:
Approaches to the Fullest Utilization of Continental Resources

Jonathan Woocher

Robert. Abramson
Joshua Fishman
Robert Kirt
Annette Hochstein
Stephen Hoffman
Richard Joel

Sara Lee

Daniel Pekarsky
J3d: Ukeles

The Scope and Content cf the Lead Community Project:
Requirements and Options

Shulamith Elster

Jac]: Eeiler
David Dubin
Joshua Elkin
Sylvia Ettenberg
Seymour Fox
Barry Holtz
Virginia Levi
Alvin Schiff



TOWARDS THE INPLEMENTATION OF THE RECOMMENDATIONS OF THE
COMMISSION ON JEWISE EDUCATION IN NORTH AMERIGCA:
THE COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

LEAD COMMUNITY PROJECT

The Lead Commumity: A Concept, A Process, A Place

An Overview and Basic Conceptions

A Lead Community is a concept,, a process and a place-
-~ a community engaged in planning for a comprehemsiwe,,
far-reaching and systematic improvement of Jewish

educatiomn.

The CIJE and the Lead Community

Several lead communities will be established and each
will enter a partnership with the CIJE committimg
itself to develop and implement a specific plamn of
programs and projects in the commumitty..

Content

The community plan must include elements designed to
address the ’"emabling options” - professicnal
development programs for all educators,, recruitment and
involvement of key lay leadership and enhanced use of
Israel experiences as an educational resource.

Programs

The communities should undertake programmatie
initiatives most suited to meet local needs and
resources and likely te have a major impact on the
scope and quality of Jewish educatiemn in the
community..

Moniterimy., Evaluatiem, and Feed=back

Community plans and projects should be earefully
monitored and evaluated and feedback provided on an
engoing basis.

Appendiix: Recruitment and Seleetion of Lead Cemmunities



An Overview

A Time to Act, reflects the North American Commission on Jewish
Education’s recommendation to establish local laboratories for
Jewish education as a strategy for bringing about significamt
change and improvememt..

Three to five model communities will be established to
demonstrate what can happen when there is an infusion of
outstanding personnel into the educational system, when the
importance of Jewish education is recognized by the
community and its leadership, and when the necessary funds
are secured to meet additional costs.

These models, called “Lead Communities™, will provide a
leadership function for other communities throughout North
America. Their purpose is to serve as laboratories in which
to discover the educational practices and peolicies that work
best. They will function as the testing places for "hest
practices" - exemplary or excellent programs - in all fields
of Jewish educatiom.

Each of the Lead Communities will engage in the
process of redesigning and improving the delivery of Jewish
education through a wide array of intensive programs..

(A Time to Act, p. 67)




Basic Conceptions

. The process of change is gradual. A long term preject is
being undertaken by the CIJE. The Lead Community Project
is a means of bringing about meaningful change im Jewish
education in North America by addressing those elements
thought to be most critical to improvememnt..

. Without community support for Jewish education and an

approach to deal with the shortage of qualified persomnel
no systemic change is likely. These are the Ybuilding
blocks or enabling options™ identified by the Commissiion.

. The imitiative for bringing about community change should

come from the local community itself.

. Each local community will be encouraged to strengthem

existing programs and to develop innovative and
experimental programs to expand thinkimg beyond existimg
ideas and approaches.

. A local planning mechanism will be responsibkle

for generating plans and ideas and designing programs
that have the support of a coalition of the stakehelders—-
key imstitutions and individuals..

In order ffor a community plan for change te be vwalid and
effective it should fulfill two conditiiomss:

e Tt must be comprehensive and of sufficient scepe teo
have significant impact on the overall prefile of
Jewish education.

e Tt must ensure high standards of guality. This cam be
accomplished with the assistance of experts in the
field, careful and thoreough planming, and apprepriate
evaluation proecedures.,

. The CIJE will assist in designing and field=testing
solutiens te lecal problefis through the prefessiienal and
technical suppert ef its staff and eensultants apd the
assistance of the many reseurees of its co-spensors=- the
Council of Jewish Federations (E€FF), the Jewish Community
Center Associatien (JECRA) and the Jewish Eduecatiemal
Services of North America (UESNA)=- the nationall trainimg
institutiemns, the denemintiemt and the lecall, regivml, and
national organizatioms.



The CIJE and the Lead Community

A coalition of the majority of the local educatiomal institutioms
should be regquired to undertake a planning process and to make a
commitment to recruit outstanding lay leadership so as to establish
a supportive community climate to ensure the success of the plam.

Based on the specific needs of the community and the resources
available for implementation each community should propose a
specific program that it believes will make a significant impact on
the scope and quality of Jewish education.

The CIJE should offer each lead commumityy:

- professional guidance by staff and consultants

- on—-going consultation on content and process issues

- liaison to continental and international resources

- facilitation of funding for special projects through the
CIJE’s relationship with foundations

- assistance in the recruitment of community leadership

- Best Practice Project

- Monitorimg, Evaluation and Feed-back

Each community should make specific programmatic cheices selected
by mutual agreement from a menu prepared by the CIJE. The CIJE menu
will include required and opticnal elements.

The required elements will include:

e activities to ™build the professien"™ including in-service
education for all personnel

® recruitment and involvement of outstanding lay leaders
for "community support® of Jewish education

® maximum use of Best Practices so as to strengthen
existing programs

e additional and enhanced Israel experience programs



Communities should develop and implement a plan for the recruitmemt
and training of personnel and for activities to %build the
profession®, The plan should consider the community's varied
settings for formal and imformal Jewish education and plan for pre-
service and in-service activities for teachers, primcigsls, rabbis
and all personnel working in the field, either as professionals or
as avocational educators. It should include a plan to recruit and
train previously under-utilized community human resources.

Specific examples of personnel development activities include the
development of policies and programs to improve salaries and
benefits, to develop new career paths and to empower educators by
creating new roles for educators in decision-making in schools and
im the community.

The CIJE will recommend elements of an effective persomnel

development program and assist communities in the planning and
implementation stages.

Community Support:

Each Jlead community should launch a major effort at buildimg
community support. What is required ie leadership at the
congregational/school, agency board level and Federatiom levels.
This reguirement includes the recruitment of top leadership for
fimancial support for Jewish education so as to create a supportive
community climate to influence funding decisioms and provide
effective leadership for lead community activities.

Some possible approaches to developing stronger leadership hawve
been identified. They include:

- improving the status of leadership in Jewish educatiom
- providing mentors fer younger leadership frem among the
well-established and influential community leadership

- training of school and agency boards through a
community based training program

recruiting leadership from active adult learners
community leadership develepment programs designed
specifically for Jewish educatiomal leadership



&m@ﬂ%_%h@ speeifie aectiviies that should be considered is the
adeptien of a fermal agenda for COMMUNITY SUPPORT that includses:

= new financial commitments with specific appropriate
2pproaches to local fund-raising

establishment of a formal education "lobby"
develeopment of regional or inter-communal networks
fermalization of lay-professional dialogues

public relations efforts

Optional elements may include the enrichment and/or modificatiom of
existing programs and the development of innovative and
experimental programs for a variety of settimgs.

The CIJE showld fermalize its relationship with each lead commumity
specifying the programs/projects to be implemented - the goals,
amticipated outcomes, and the additional human and financial
resources that the community will make available. The agreement
showld likewise specify the support that can be expected from the
CLJE.

The CIJE should provide each lead community with timely feed-back
through the study of programs and projects. At a later stags, the
successful programs may be offered to additiomal communities for
replication or modification in other settimgs. Others may be
dropped altogether.



Content

A wide variety of possible options reflecting the
commitments, concerns and interests of the commissioners
were considered - any one of which could have served as the
basis for the Commission’s agenda. It was recognized that
the options could be usefully divided into two large
categories: enabling options and programmatic optioms.

The Commission decided to focus its work initially on two gnabling
options as major approaches to change without which other program
options were unlikely to achieve their goals. The enabling optioms
are to "build the profession™ so as to deal with the shortage of
gualified personnel and "the community - its leadershim, structures
and fumdima™ so as to provide the support essential for community
change. Each community will be required first te plamn for the
"enabling options™, the required elements of the community plam.

The Commission identified programmatic areas for intervention as a
means to improving existing programs, strengthening institutioms
and developing imnovative and experimental projects. The
programmatic areas imclude the target populations (early
childhood through senior citizems), settings and frameworks
(@mfformal and formal - e.g., scheels, centers and camps)) and
specific content and metheds.

Each community should choose the programmatic areas through which
they plan to address these optioms.

"Emabling options"™ should be reflected in the programmatic areas
selected by the commumity, those most suited to local needs and
conditionss..

Two examples help clarify the critical relationship between
"enabling options" and specific programs..

- Training programs for principals improve schoels.

— Individual schools benefit whem supplementary schoel
teachers participate in required in-service training
programs..

"As the Lead Communities begin to develop their plame of action the
Best Practices inventory would effer a guide to successful
programs/sites/curricula which could be adopted in the Lead
Communities." ((The Best Practieces Projeet by Dr. Barry W. Holtz)).
Thus a community choosing to undertake a specific pregram/project
will be offered models of successful pregrams/projects by the CIJE
s0 as to incorporate experience in the fileld in planning and
decision makimg. The cemminity ean then either replicate, modify or
deg;iz? unique programs,, keeping in mind the standards set by these
me -



Ongeing monitoring of progress -- collection and analysis of
data - should assist community leaders, planners and educators to
inprove and adjust implementation activities in the commmumitiies.

The CIJE should establish an Evaluation Project to prowidie:

e ongeing monitoring of activities and elements of the
community plan

e evaluation of progress in appropriate form/s

e a feedback loop(s) to ™connect practical results with a
process of rethinkimg, replanning and implementatiomn™

Data will be collected locally and nationally to:

- evaluate the impact and effectiveness of individual programs
- evaluate the effectiveness of the Lead Community Concept
as a model for change
- create indicators and a data base to serve as the basis for
an ongeing assessment of Jewish education in North America..

It is anticipated that this work may contribute to a periodic
"State of Jewish Education Report™ as recommended by the
Commission.

Research findings provided through the feedback loop(®) will make
imformation available on a continuous basis for decision-makimg
purposes. The feedback loop(s) provide for the rapid exchange of
knowledge and the ability to use information in both plamning and
practice. It is anticipated that this approach will result in
ongoing adjustments and adaptations of plams.



UPDATE: NEXT STEPS

During its initial months the CIJE has succeeded in establishing a
organization and infrastructure that is now ready to launch work on
the recommendations of the Commission. The Senior Policy Advisers
and tae Board of Directors of the CIJE have held their initial
meetings and reviewed preliminary papers and conceptioms. The
Education Officer has begun work on a full-time basis and a search
is undrway for the Executive Director and Senior Planmner.

Two deliberations were held at the Mandel Institute in Jerusalem -
January and July 1991- with CIJE staff, advisors and consultamts.
A working group of educators and planners has been formed to assist
the CIJE in its werk.

A first workplan for the CIJE and time line have been established
that includes the following elements:

Establishing Lead Communities - as outlined in this paper

Undertaking a Best Practices Projects as outlined in
the enclosed CIJE paper by Dr. Barry W. Holtz

A paper now being prepared towards the establishment of a
research capability in North America

A project te building community sipport including the
preparation of a strategic plan

Development of an approach te a continental strategy for
preparing Jewish educators

Developing and launching a moniterimg, evaluation and
feedback program for the CIJE

Separate papers will be forthcoming on each of the above elements
of the CIJE's program.

SRE
8/91



Appendix: The Recruitment and Selection of Lead Communities

The following approach has been proposed for the recruitment and
selection of lead communities through a two round screening
process.

Application and Selection

Round One: Request for Proposals (REP) v/

4~ B0 st~
Following a public announcement and communication to the local
federation, “which will include information about criteria and the
selection process, communities will have six weeks to prepare a
letter of intent which will be processed by CIJE staff, reviewed by
Senior Policy Advisors and a committee of the Board of Directors.

Selection Criteria:

A. City Size: minimum Jewish population of 15,000 to maximum
Jewish population of 500,000

B. Commitment
In the Letter of Intent the local federation will be asked
to provide evidence of:
1. the community's capability of a joint effort by all
elements of the community
commitment to involve all stakeholders
an existing planning process
initiatives and progress in Jewish education in recent
years (b years)
a serious commitment of lay leadership
potential to recruit strong community leaders
potential for funding for lead community
activities
8. understanding of the importance of creating an
environment conducive to innovation and experimentation
9. commitment to developing personnel.

SN

~ oy U

* Letters of support should be included from a sampling of
the stakeholders - educational and communal leaders.

Communities will be selected to participate in the second round.
Following discussion and approval by the Senior Policy Advisors and

the Board of Directors, the CIJE staff will begin the recruitment
process as outlined above.

10



Round Two: Formal Application

Communities selected for Round Two will be invited to send
representatives to an informational seminar in preparation for
Round Two and a more detailed application process that will include
a site visit by CIJE staff upon receipt of the completed form.

Following screening by the CIJE staff, comments will be elicited
from the Senior Policy Advisors and all applicatians, materials and
comments will be reviewed by a committee of the Board of Directors
and recommendations made for approval by the Board.

Timetable for Recruitment and Selection:

1. Requeests for Progposals (RRPP) : eardly Septembesrr 15%A1

2. Fourmd @ree applicztiiors due: Ochodbe rOdABqbd®9l5, 1991

3. Decision by CIJE Board: mid November 1991

4. Seminar for Round Two Communities: early December 1991
5. HFountl o applicetions due: late: Jaatargad®s2y 1992

6. Deaiisiion by CIFE Beard: by March 1992 by March 1992

11



Juily 36, 11991

The Best Practices Project

Barry W. Holtz
L Introduction

In describing its "bleeprint for the future,” A Time to Act, the report of the Comumission om
Jewish Education in North America, called for the creation of "an inventaony of best
educational practices in North America” (p. 69). The primary purpase of this inventary
would be to aid the future work of the Council, particularly as it helps to develop a group of
model Lead Communities, "local laboratories for Jewish education” As the Lead
Communities begin to devise their plans of action, the Best Practices inventory would offer
a guide to successful programs/sites/curricula which could be adopted for use in particular
Communities. The Best Practices inventory would become a data base of Jewish
educational excellence to which the Council staff could refer as it worked with the various
Lead Communities,

Thus the planners from a Lead Community coild ask the Council "where im North America
is the in-service education of teachers done well?” and the Council staff would be able to
find such a program or schoo! or site some place in the country through consulting the Best
Practice inventory. It is likely that the inventory would not be a published document but a
resource that the Council would keep or make available to particular interested parities.

What do we mean by "best practice”? The contemporary literature in general educatiom
points out that seeking perfection when we examine educational endeavors will offer us
livde assistance as we try fo improve educational practice. In an enterprise as complex and
multifaceted as education, these writers argue, we should be looking to discover "good” mot
ideal practice. As Joseph Reimer describes this in his paper for Cormmission, these are
educational projecis which have weaknesses and do not sueeeed in all their goals, but which
have the strength {o recognize the weaknesses and the will te keep working al getting
better. "Good” educational practice, then, is what we seek to identify for Jowish education.

A project to create such an inventory begins with the assumption that we kmow how to
locate such Best Practice. The "we” here is the network of people we know, st or kiow
about in the field of Jewish edueation around the eountry. I assume that we could generaie
8 list of sueh people with net teo mueh diffieulty. Through using that nenverk, as deseribed
below, we ean begin to ereate the Best Praeties inventery. mem———sz

Theoretically, in having sueh an index the Couneil would be able to offer both
eneouragement and programmatie assistanee 1&9 the partieular Lead Commwnity asking for



advice. The encouragement would come through the knowledge that good practice does
exist out in the field in many aspects of Jewish education. By viewing the Best Practice of
"X”in one location, the Lead Community could receive actual programmatic assistance by
seeing & living example of the way that "X” might be implemented in its local setting.

I say "theoreticzlly” in the paragraph above because we will have to carefully examine the
way that the inventory of good educational practice can best be used in living educational
situations. Certainly significant stumbling blocks will have to be overcome. In what way,
for example, will viewing the Best Practice of "X” in Boston, Atlanta or Montreal offer
confidence building and programmatic assistance to the person sitting in the Lead
Community? Perhaps he or she will say: TIhat may be fine for Boston or Atlanta or
Montreal, but in our community we don’t have ‘A and therefore can’t do TB\"

Knowing that & best practice exists in one place and even secing that program in action
does not guarantee that the Lead Communities will be able to succeed in implementing it
in their localities, no matter how good their intentions. The issue of tramslation from the
Best Practice site to the Lead Commuanity site is one which will require considerable
thought as this project develops, What makes one curriculum work in Denver or Cleveland
is connected to a whole collection of factors that may not be in place when we try to
introduce that curriculum in Atlanta or Minneapolis. Part of this project will involve
figering out the many different components of any successful practice.

As we seek to translate and implement the best practice into the Lead Communities, it will
be important alsa to choose those practitioners who are able to communicate a deeper
understanding of their own work and can assist the Lead Communities in adapting the Best
Practices ideas into new settings.

The Best Practices initiative for Jewish education is a project with at least three
interrelated dimensions. First, we will need to create a List of experts in various aspects of
Jewish educational practice to whom the CLJE ¢ould turn as it worked with Lead
Communities. These are the consultants that could be brought into & Lead Community to
offer guidance about specific new ideas and programs, For shorthand purposes we can call
this *the Rolodex.” The Rolodex also includes experts in general and Jewish education who
could address questions of a broader or more theoretical sort for the benefit of the CUE
staff and fellowss- people who would not necessarily be brought into the Lead Communmity
itself, but would help the CIJE think about the work that it is doing in the communities.

The first phase of the Best Practices project=- stocking the Rolodex-+ has already begun as
the CUJE staff has begun working. It will continue throughout the project as new people
become known during the process.



Second, the project will have as its primary mission the use of Best Practices for assisting
the Lead Communities, For shorthand purposes we can call this "the data base” This will
be described in detail in the next section of this memo below. Third, the project has
implications for a much larger ongoing research project. For shorthand purposes we can
call this "the long-range plan.” The long-range plan is a major study of Best Practices in
Jewish education=- locating, studying and documenting in detail the best work, the "success
stories,” of comtemporary Jewish education. (I say "contemporary” here, but a research
project of this sort might well include a historical dimension too. What can we leam about
the almost legendary supplementary school run by Shrage Arian in Albany in the 1960
should have important implications for educational practice today.) Such a project should
probably be located in an academic setting outside the CUE. We could imagine s Center
for the Stdy of Excellence in Jewish Education established at a institution of higher
learning with a strong interest in Jewish education, in a School of Education at a university

or created as a "firec-standing’ research center. Obviously, this project intersects with the
research plan that the CLJE is also developing.

"Best Practices for assisting the Lead Comumunities” and "the long-range plam” are not
mutually exclusive. The latter flows from the former. As we begin to develop a data base
for the Lead Communities, we will also begin to study Best Practices in detsil. The
diffierence between the two projects is that the Lead Communities will need immediate
assistance. They cannot wait for before acting. But what we learn from the actual
experience of the Lead Communities (such as through the assessment project which willl be

implemented for the Lead Communities) will then become part of the rich documentation
central to the long-range plan.

1. Best Practice and the Lead Communities

Of course there is no such thing as "Best Practice” in the abstract, there is only Best
Practice of "X* particularity: the (good enough) Hebrew Schoel, JCC, curriculum for
teaching Israel, etc. The first problem we have to face is defining the areas which the
inventory would want to have as its particular categories. Thus we could cut into the
problem in a number of different ways. We eould, for example, look at some of the “sites”
in which Jewish education takes place such as:

=-Hebrew schools

~Day Schools

=Trips to Israel

+Early childhood programs

=JCCs

=Adult Edueation programs



Or we could look at some of the subject areas which are taught in such sights:
= Bible

- Hebrew
== Israel
Other m

odes are also possible. Hence the following question needs to be decidiedl: What
Npropriate sOrie ¢ inventory?

We propose to choose the categories based on a combination of the following criteria:
a) what we predict the Lead Communities will want and need, based on a survey of
knowledgeable people (see step 1 below) and b) what we can get up and runming quickly
because we know the people and perhaps even some actual sites or programs alreadly, or
can get that information quickly.

H. Suggestions for a process

What has to be done to launch and implement the Best Practice project for Lead
Communities? I would suggest the following steps:

1. Define the categories

To do this we should quickly poll a select number of advisers who have been involved in
thinking about the work of the CIJE or the Commission to see what catcgaries we can
agree would be most useful for the Lead Communities.

Our main focus should be the Commission’s *enabling option” of developing personnel for
Jewish education ("building the profession”), (A second enabling option-- mobilizing
community support for Jewish educatiom- will be dealt witb as the Lead Communities are
selected and as they develop, Although in principle the *Best Practicss” approach might
also apply in this area~¢.g. we could try to indicate those places around the country in
which community support has been successfully mobilized for Jewish education-- the Best
Practices project will be limited to the enabling option of "building the profession” A
difierent subgroup can be organized to investigate the Best Practices for commumity
support option, The option of the Israel Experience, viewed as an enabling option, could
also be studied by a different subgroup.)

The enabling option of "building the profession” eomes to life only when we see it in

relationship to the ongoing work of Jewish edueation in all its many aspects. A number of

these dimensions of Jewish edueation were diseussed during the meetings of the

Commission and twenty-three such arenas for aetion were identified. These were called

the *programmatic options” and the list included items such as eaxly childhood education,

the day school, family education, ete. Although the Commission deeided to focus its work
4



on the enabling options (rather than any specific programmatic options) because of their
broad applicability to all areas of Jewish education, it is appropriate for the Best Practices
project to turn now to explore the specific programmatic options which can be of most
benefit to the Lead Communities. Indeed, it is this list, coupled with the enabling option of
building the profession, that can help us begin the process of deciding what specific areas of
best practice we ought to analyze.

The method of work will be to use the enabling option of "building the profiession” as a lens
through each of the chosen programmatic options (from the original list of twenty-three)
are viewed. Each chosen programmatic option would be viewed speifically in the light of
best practice in building the profession within its domain. For example, what is the best
practice of building the profession within the domain of the programmatic option called
adult education” or *early childhood education”

The deﬁmuonal gulde isa document whlch mprcpared for each categmy Its purpese is to
offer guidance as we seek to determine best (i.e. "good enough”) practice within the
category.

One advantage of focusing on the enabling option of personnel is that in the Commission
report we already have a headstart in defining the how we should go about studying the
programs we will examine. A Time To Act (pp. 55-63) analyzes "building the profession” in
the light of six subcategories: 1) recruitment, 2) developing new sources of personnel, 3)
training, 4) salaries and benefits, 5) career track development, 6) empowerment of
educators,

These six subcategories can be the filter we use in looking at the programmatic options
under consideration, Thus, if one chosen programmatic option is supplementary school
education we could ask: where are the good programs for recruiting personnel to the
supplementary school? who does a good job of developing new soyrces of personnel for the
supplementary school? where is the training of personnel for the supplementary school
done well? who has done an interesting job in improving salaries an ? Has any
place implemented outstanding programs of career frack development? Are there
examples that can be found of the empowerment of edicators? The same six points of
building the profession can be applied to any of programmatic options.

The definitional guide will take these six subcategories and flesh them out and refine them
as an aid which can be used by the "location finders” (see below) who will help us locate
specifie examples of current best practice in the field. The guide should also include a
suggested list of Jocation finders” for each area. The CLJE staff would reaet to these
papers but we anticipate that this should be a fairly fast process.
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@aee we deﬁm a list ef“ eategaties and definitional guides for each, we would then want to
find a greup of "lration finders” who would recognize or know about "Best Practice.” It
may alse Fequire a meeting of people to brainstorm places, sites, people as well. There
probably also should be a group of well-traveled Jewish educators who could suggest the
"Incasion finders’ to the CUE.

Onee we have the "location finders” for each category and the definitional guides, we cam
then put together the suggested lists of best practice for each category. This could come via
meetings (as mentioned above), through phone calls or simply through getting subsnissions
of lists from the location finders for each category.

Yet another approach that also can be implemented is a "bottom up” attack on this issue.
The CIJE can put out a call to the field for suggestions of best practice to be included im
the inventory. One model we ought to investigate is the National Diffusion Network, am
ofganization in general education which seeks to disseminate examples of best practice
around the country through this bottom up approach. We would need to explore how the
Network deals with questions of quality control to se¢ if it is applicable to our needs.

5. Evalipate the chpices

Once we receive the proposed lists in each category, we are going to need to implementt
some independent evaluation of the candidates for inclusion. As stated above quality
control is an important element of the Best Practices project. It will be importam,
therefore, to have outside experts at our service who could go out into the field to look at
those sites that have been proposed as examples of Best Practices. Before we cam pass om
these exemplars for use by the Lead Communities, we must be able to stamd by what we
call "vest.”

6L Writts up the reasons
Here this project begins to overlap with other research concerns mentioned in the report of
the Commission, The evalvation that has hegun in the step above now must move on 1o
another stage. We have to go beyond mere lists for the inventory so that we can try to
determine what it is that defines the "goodness® of the good that has beem idemtified.
Otherwise the general applicability of the inventory will never be realized. We will
certainly gef some of this from the location finders. They will need to tell us the reasoms
for their choices, The outside evaluators will also need to write up the projecss that they
visit. In this way we ¢an begin to develop a rich source of information about the suozess
sfories of Jewish edueation and how they might (or might not) be tramslated into other
sikgations.

]



What im each Best Practice case can be translated to the Lead Community and what
canpot? This is a complicated question and requires the job described in #6 above, 2t least
fior those cases in which the Lead Community is planning to implement action.

It then requires a careful monitoring of what is going on when the attempt to translate
particuliar Best Practices actually is launched. This monitoring is the intersection of the
Best Practices project with the research and assessment that will be conducted in each
Lead Community. How the two matters are divididi- Best Practices Research and Lead
Communities Assessmentt- is a matter that needs further clarification as the work
proceeds.

But another issue that forms the background to all of this work is an important additiom:al
research project that probably should be undertaken by the Best Practices project (im
comsullztion with the researchers working on the Lead Communities). That is am
investigation of the current knowledge and state of the art opinion from general education
on the question of implementing change and innovation into settimgs. A second amd
related issue is the question of research on implementing change into sites which are Langer

than school settings since this seems to be applicable to the ambitious goals of the Lead
Communities project.

IV. Timetable

What of these seven steps can and should be done when? Probalbly the best way to attracdk
this problem is through successive "iterations,” beginning with a first cut at findimg examples
off best practice through using the network of Jewish educators whom we kmow, them
putting out a call fipr submissions to the inventery, and getting prelimimary repoits from the
“"twcation finders.” A second stage would evaluate these first choices and begin the writing
up off reasons that can lead to action in the Lead Communities. During the process we
wowld, no doubt, receive other suggestions for inclusion on the list and the final inventony
off Best Practices would get more and more refined as the expioration continued. Om
successive investigations we can refine the information, gather new examples of prauice
and send out researchers to evaluate the correctness of the ehoices. The importamt poimt is
that the Best Practices project can be launched witheut waiting for elosure on all the issues,

Thus we will be able to offer advice and guidance to the Lead Communmities in a shorter
ameynt of time.



V. Lead Communities: Beyond Best Practices

In the view of A Time to Act the "Lead Communities would be encouraged to select
elements from the inventory” (p. 69) of Best Practices as they developed their educational
plan. It is with this goal in mind, that we wish to initiate the Best Practices project. But it is
important to add a caveat as well: Innovation in Jewish education cannot be limited only to
implementing those programns that currently work into a new setting called the Lead
Community. If Jewish education is to grow it must also be free to imagine new possibilities,
to reconceptualize as well as to replicate. One practical approach to this matter would be
an investigation of innovative ideas that have been written about, but have never been tried
out in Jewish education. A search of literature for such ideas should also be undertaken
either under the rubric of the Best Practices Project or through any research praject put
into operation by the CIJE.

*Best Practices” should be only one dimension of Lead Comrunities. The crisis in Jewish
education calls for new thinking: Bold, creative, even daring "new practices” must also play
a role in our thinking as the Lead Communities search for ways to affect Jewish continuity
through Jewish education. Under the banner of the Best Practices Project we should create
the Department of Innovative Thinking for Jewish education. This would be the arena in
which new ideas or adaptations of ideas from other contexts could be formulated and
cventually funded for Jewish education. This could be done through conferences,
commissioned think pieces or through the investigation mentioned above of ideas that
have written about, but never tried out. The Best Practices project gives us a chance, in
other words, to dream about possibilities as yet untried and to test out these dreams in the
living laboratories established by the Lead Communities.
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Jewish Groups Advised to Try New Approaches to Philanthrepy

By YINCE STEHLE
BALTIMORE

Jewish fedierations must slter the
wigy they raise znd spend money
thecause chanitable meeds in the
United States znd Israel are chang-
img amdl increasing rapidly, key
lsediers told tthe amnual meeting
Hhere «of fthe Council of Jewish Fed-
orations.

Wiorton L. Mandei, chairman of
ithe oand of Premmier Industrial
Corporation in Cleveland and a
past president of the counoil, said
that mow that Israel was @ mature
ocourtry, momey reised in North
America might be better wsed to
itake care of gpecia meeds in the
Uewish ateite, mpt to suppert seTY-
iocs tinat ocould be provided by the

k.

IHie diep s=id that the fedierations,
wiich raise money for Jewish so-
cizl-service agemcies iin their com-
mumities &5 well s for intemation-
dhmdliefl efforts, meedied to make
‘qure [they were doing enough o be
apgountable to donors.

Wir. Mandel and other Jewish
mthilemthopic lleaders 2t the mest-
iing waid that the federations showld
devdiop mow ways of expanding
tiheir sources off revenue, such as
touillding endiowments and starting
neney-making wendures, and not
oownt adidly on fund rsising,

Demends for Bower CHolics

Kuwen ap, federations should con-
viintie fe wiress the imporiance of
tihair ol fund-raising drives,
and dheulld mor give iin to demands
firom some sonors who want (o egr-
mark their annugl gifts for paticy-
llar causes, sdid mesting panici-
wants.

“Frankly. g6 590N 06 we open up
o that mesien, theugh it seunds
itemaeaic, it seams to me that
well be puiting ow federations

PRk cnany, many yeass;” seid Ste-
e 8. Nasalr, exesutive vige-
sesigient off the Lewish Fediarstion
T Metieopstitan Chicage: !
IR 189N fund raising by Jewish
dislarations remched $1-$Buiilien,
Ahich s the Righest lotal ever snd
Spresants 20 111 per cont jnerease
war the $i12hillien eollected izt
5. According te the United Jow:
3 Appedl, which channels sid
fom the feslerations te Jsrael, the
91 awvval Appesl reised $699.7-
liaR, WHiER Wil Be SRt reughly
A half fer domenie snd interna-
ional programs. Operalion Exe:

s, pspadial appeal (o #id he re-
aitlement of Soviet Jews whe
e am e terael, meited
AMO2llien in @ifts and pledges
s yesr-

For ey years, NerR Ameri:
M Jaws have given milliens of
inlars annualy d8 SuRROH sosial
GViees i Ierael. Bit some federa-

tion officials want to reconsider the
relationship between Jewish phil-
amthropic institutions and Israel.

“We want to help,” ssid Mr.
Mandel, who served as president
of the council from 178 tc H2BI.
“But to act intelligently we must
take into account the fact that it's
been 43 years since the establish-
ment of lsrael, and conditions sur-
rounding our relationships have
changed materially.

“In D48, large-scale American
Jewish financial assistance for the
sditlement off Jews in 1srael was ab-
sulutely basic to building the coun-
try. Today, in 1®Bl, American Jew-
ish philanthropy, although sfill
very important, represents a small
fraction of funds needed to meet
human meeds in 1srael. The Israeli
povernment, through [sraeli tax-
Ipayers, has assumed the over-
'whelming part of this obligation.

“The American-Jewish philan-
thropic opportunity now, there-
fare, is to idemtify and meet special
needs beyond those which are, and
¢an he, met by the government of
Isradl”

Mr. Mandel contended that it
wauld be difficult to maintain high
levels of support from American
Jewry if federations failed to con-
duct such 8 reappraisal.

Audlits Alrgady Conducted

The Jewish Agency for Israel,
the israeil organizatlon tliccugn
whieh mest international aid te Is-
rael passes, has undergone several
mayor audils and reviews over the
yeers, and leaders of the agency
seid thet they eanstantly review its
operstions.

“it's very heglthy te evaluate
and re-eveluate Israel's current
and fulure nesdls" eald Norman
Lipe’T, & Miami tax Iawyer who ig
ehairman of the United Israel Ap-
pesl, {he Ameriean erganization
that disifibutes moeney frem the
United Jewish Appeal (o the Jew-
ish Ageney fer lsrael. Fer exam:
pie, Mr. Lipaff Aeted, ihis yesr the
Jewish Ageney and the Werld Z
8Rist Orgenizetion have merged
edwcational programs inte 8 joint
avihority ta dd Jewish edueetion.

Neneifieless, Mr. Mandel said
that 2 deeper review was neees-

SATY:

“There are ensugh mutlerngs
#rd grumblings,” he said, “that
the Ameriean Jewish eemmunity
feeds 8 Know that 8 very hard
1aak was taken 2nd exaclly hew the
prFiliRs were sei and where Ihe
fRoney is goingl” .

Making sure Jewish federations
tell doners hew their centrbutions
&€ being used in {he Uniied Siaies
iai ;@mﬂy imperant; said Mr. Man-

" BIOROF satisfaction is achieved
when doners feel that their moRies
are being ysed te meet Righ-prsr-
fy Reeds,” he &5id.

If donors lose faith in federation Many federations could also ex-
allocations, he wamed, they will ploit mérs busimess opportumittiss.
call for greater opportunitizs 1o di- said Mr. Nasatir. Lilke univensittees
rect their contributioms to parlics- and hospitals, federations coult
lar agencies, a process that he said dévelop real estate, leasing, pui-
wauld erode the strength of federa- hishing, and even parking faciities.
lions. The Chicago federation’s flutluer

“Donor designation permits a headquarters, for example, willt in-
donor to decide precisely where his ¢léde a 550-space parkimg garage.,
money will go,” said Mr. Mandel. though the federation needsijlst 30
“While this can make the donor spaces. The other spaces will be
feel good, it attacks the whole no- rented out 10 generate incanme for
tion of collective action." the federatiom..

Mr. Mandel observed that Unit- Endowments coukd also bz ex-
ed Way campaigns in many Cillits panded significantly at most feder-
have chosen to offer donors oppor- atioms, according to Mr. Mamdel.
tunities to specify which charitits  “A generation ago there were
or causes should receive their gifts. very few federatiom endowmmen
Referring to busimess leaders, wits fynds,”' he said. *'In contrast, t@-
are ofien in charge of United Ways, day there are morz than $2-biliom
Mr. Mande! said: “'In many re- of endowment fumds that feder-
spects, corporate America has tigms either own, in the sense that
buckled at the knees rather ham they have total discretiom in the use
have a controversy.” of thait money, or upen wihiicth they

Mr. Nasatir, of the Chh’ﬂs‘) fed- have a major imfluemee.,
eration, also admonished his col-  ~The growth of these funis is
leagues to refrain from giving do- relativelly recent and this growtih is
ners mere say over how their con- contimwiing at a very, very rapid
tributioms are to be used. “*Never, pace.*
ever give in on the annual cam-  Such endowments grew by 363
paign to designated giving., bewm per cent frem 1980 o 1989, dwing
it would probably begin to unwi P
the systems that we care so much :2":3? m;?:tm ﬁl;':n o:ﬂ
about,”™ he said. ment earnings grew by 468 per

Reven eent. At the same tine, the size of
N.': :;?m;; t:'::nnu:.lcam “. annual campaigns run by federa-
other opportunities for financial tioms grew by 54 per cent.
grov: iy ehould be sieed by Padera- Call lor More Endowments
tions, said beth Mr. Mandel and “Clearly, the imporant point
M. Nasatir. here is the trend,” said Mr. Mam-

A3 e?eddewr?ms and othera_ss«_}'t: del. ““Endowment growth is out-
grow, federalons can earn gignil o i e
ant eome by Improving their in- Eﬁmﬁgﬁm growth by a very
vesiment practices, said Mr. Nasa- * \oaoinolons, the growiih of e
fir. For exampie, he argued. groups youmonte has been uneven ameng
eould incieate Ihelr JOAG-RIM foqergiions, and mest of Wem
yields by adopling the “tolal re- gy peglected developiia endow-
{ur” concepl of INVeStig.  monts, he said, “Wiifh ihe excep-

“The basie prefise of thid ap- o of aboul a dozem communiins..
preaeh is ikal by disregarding W yo'ro noj doing enough of it,” said
ierest and dividends, the total re- i
{uFR B endewment iNvestMeRtS. o addition, he said, wealihy de-

iReluding appresiation, ean B8 iR oo’ should be encoweged 1o -
ereased signficanty.” he said.  iqpia, spegial funis at loeal feder-
Jewish federationa eauld aise do guone a¢ ho and Wi bioters have

3 betier job of Faising meney from ~ :
businesses, said M. Nasallr, e one &t e Jewih Community

eited four faclers thal have kept
mast federation efiidals fiom
seeking finaneial supper from
companies:

» Caneers that AgR=lews would
Ret be inieresied in federation pro-
grams.

> A feeling {hat WMany Jdews
deg‘i {ike (o ask nen-Jews for sup-
AAH-

» Fear thai United Ways weuld
prehibit Jewish federations thai re-
eeive Uniled Way granis from se:
lieiting Busiesses.

> WorRs that many eempofk
fions are Aot iniRiesied iR SUPPSF-
iRg BVeraeas aeiiviiRg.

Hewever, he said, many feder:

| ean speak fiarm My ewh xpe-
fienee,”" he said. “We have been
highly satisfied. Im our case, we
have made ouF SUPOFING founidar
tions eur prmary phikaRtiviepic ve-
RidR: as We pufSuR QuF speei)) ik
ierests.

“Wilh @ supparing fuwndation,
e denef Ras ihe eppaFuAity ©
infienee (he eammURity. tHRHEN
the federation, and e Rderativh.
iR turk, Ras Meie an e wswal
aceess Io e dener.

“Al Rdertions should deveien
e staff resaurees heeded o wake:
iarge doners eomiRiabiR eRRiEh
to cORsider similar arangements. "

tioRs eomld get more cOMSRl:
gifts, beeause “Mest copOMtions
eansider it very imparant 1o devel
op And maintain geed with with the
Jewish community,™

ES
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AGENDA
Acting Director

Stephen H. Hoffman Senior %oli'cy Rbvisors
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Tuesday, March 12, 1991
10:00 A.M. to 4:00 P.M.

I. Review recommendations of Commission on 10:00

Stephen H. Hoffman
Jewish Education in North America

II. Distribution and preliminary review of 10:30
working papers

A. Training/Building the profession Shulamith Elster
B. Lead communities Stephen H. Hoffman
C. Research and development of data base Jonathan Woocher
III. Working groups review papers 11:00
IV. Luncheon 12:30
V. Return to working groups 1:15
VI. Group reports, combined critique 2:15

of group reports, and conclusion



BTRATEGIC PLAN FOR THE DEVELOPMENT
OF LEAD COMMUNITIES

UES TO BE CONBIDERED

BACKGROUND

The Commission on Jewish Education in North America has
recommended the establishment of three to five lead
conmunities..

A, Lead communities will be model communitiies. In
the lead communities, the CIJE hopes to
demonstrate what can happen when:

® a community has outstanding persomrsel..

s the importance of Jewish education is
recognized by the community and its
leadership.

e necessary funds are available.

B. Mhese communitiies wiillll samee @ "lesatiersh oo
function” for other North American commumitiieess.,
As laboratories for educatiomal practices and
policies, they will function as test sites for
"best practices™ -- exemplary and excellemt
programs in all fields.

C. Eadh leatl community wiill bdee neemiinesd tHoo unmdertike
a process to redesign and improve a wide array of
intensive educational programs.

D. Through festdbadck, exaledtibon and dlose monitoring,
the innovations developed in the communities will
be diffused throughout the contiment.

THE CIJE ASSIGNMENT

A planning process will systematically develop the concept
of "Lead Communities™ provided by a CIJE sub-committee
staffed by educators and planners will guide the process.

The plan should include:

1. A description of alternative conceptions of
a lead commumnity. Two models are discussed
in Appendix A.

2. A re-examination and amplificatiem of the
assumptione upeon which the coneept 1s basxd.
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10.

11.

i2.

13.

14,

18.

Recommendations to guide the work with lead
communities (@ppendix B) .

Criteria for the selection of lead communiitiisss..
A method for the selection of lead commumiittiisess..

Suggestions for an appropriate local mechamism
for work with CIJE to establish the lead
community and to coordinate on-going actiwities.

An assessment and diagnostic tools to assist
communities in self-study and the preparation
of a local educational profile.

A program for the development of best practices.

The rosters of experts for work with the
communities in each programmatic area (e.g.,
supplementary schoel,, day schoel, etc.)..

For training and consultation purposes: A desigm
for the relationship between lead communities and
continental and regiomal institutiors, the
dencminations and their training institutiiors.

Recommendations for the developmemt of
community leadership to guide and support the
lead commumnity..

A process for building contacts with foundatiomns
interested in supporting specific categories of
innovative programs.

A mechanism te maintain= iA partnership with CIJE -
a feedback=1loep to monitor and guarantee ongoimy
program evaluation.

Recommendations fer diffusien ef the findimgs on
the impact of pregrams in the commumities. This
should include recommendations eh the ideal
relationship and methed of eemmunication between
lead communities and ether iAterested ecommunitiiass,
and between institutiens and erganizations durimg
the peried wheR ideas and programs are beimng

develeped.

Alternative scenaries 6f hew a lead cemmunity hight
WoEk (Wppendix €) .
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APPENDIX A

LEAD COMMUNITIES: TWO POSSIBLE MODELS

A lead community could be all of the Jewish educatiomal
imstitutions of an individual commumity. One to

three such sites could be established. Each would require
the participation of minimum number of institutioms OR a
substantial number of the educational institutiems im

the community {(@.g., early childhood programs, supplementary
schools, day schools, JCCs, Jewish studies programs of local
colleges and universities, adult educatiom programs).

Several lead communities could be established each of which
could have a different focus within Jewish educatiom by
ages (e.g., elementary school age), by institutioms (e.g.,,
day schools), or some combinatiam.

For example, three lead communities could decide to focus om
early childhood, supplementary and day schools. Three others
would focus on the high school and college-age programs, and
three additional on JCCs, summer camps and Israel Experiences.
Thus, a significant portion of the map would be covered by
this approach.



APPENDIX B

WORKING ASSUMPTIOHS

The Lead Community concept is based on several assumptiors.
1. LOCAL INITIATIVES

The imitiative must come from the local community with
the key participants fully committed to the endeawor.
The community must set for itself the highest possible
standards and guarantee necessary fundimg.

The community selected must develop a local mechamism
to be responsible for the initiatiom of ideas, the
design of programs and program implementatiem.

2. LEARNING BY DOING

The notion of a Lead Community assumes that it is possible
to demonstrate effective approaches to specific community
problems and that these can then be replicated elsewhere.
NOTE: Significant gquestions concerning innevatiem and
implementation can only be resolved in real settimgs and
by careful consideratien of the many processes involwed.

3. BEST PRACTICE

An imventory of "best practice" will be an impertanmt
resource. Examples suggested by the deneminatiomal bodies,
training institutions, educatienal erganizatiwrs, JCUA,
JESNA, CJF, and other groups, tegether with their staffs
will be brought te the site, integrated and funded.

4, CONTENT

The educational program will be guided by a earefully
articulated philesephy develeped by refleetive
deliberationge on edueatienal geoals and ifplementation
strategies. Leecal institutiens werking with the makiemal
organizations, CIJE ce-spensers and eothers will be

invited te participate and will produce backgreund papers
on the eduecation philesephy te guide the effort. They will
be used ts guide the evaluatien 6f the progiam. Thesze papers
will address issues sueh as: the proeblem ef translating
philesephy inte eurrienlum, the texts te be studied apd the
teaching metheds € Be used.



ENVIRONMENT

The community will be characterized by innovation and
experimentation. Creativity will be encouraged. Programs
will not be limited to existing ideas. As ideas are
tested, they will be carefully monitored and subject to
eritical analysis. Openness and creatiwity, monitoring
and accountability are not easily accomplished#i, but are
vital to the concept.

EVALUATION

Work will be monitored documented and evaluated to discover
what can be achleved with a massive systematic investment of
thought,, energy, and fundimg. The results will serve as the
basis for diffusion and dissemimatiomn.

DISSEMINATION
The results of work and lessons learned will be diffused

throughout the North American Jewish community and to other
interested communities through the world.



APPENDIX C

AN EXAMPLE OF A LOCAL COMMUNITY AT WORE

After establishing selection criteriia, the Board willcocsndider
gseveral possible communities and choose from amomng them. Each
community selected will create a structure to work in partmership
with the CIJE - an existing local commissiom could serve that
function.

A study of the community must be undertakem to learm about the
community - the market for Jewish education, the commitmemt of lay
leadership, and the current level of fundimg.

Some of the elements of a preliminary plan would include:
1. PERSONNEL

A personnel study will show the number of filled positions
(full-time and part-time) in all areas of formal zmdl
informal Jewish education in the commumitty..

The study will also identify positiems that need
to be created and ultimately filled.

The denominatioms, organizations and training institutioms
and others will be invited to join in developing a plam for
recruitimg, training and retaining personml..

@.. RECRUITMENT

All of the recommiendations en reeruitmemt in the
Commission report and the resulte of a future natiemal
recruitment study will be reviewed. The commumnity
will be required to act en these reeofnhmendativrs.

Some examples:
¢ Reeruit apprepriate leeal eellege students and
contraet with them for several years eof werk
in the supplementary sehools, day seheels amnd JCCs
é Reeruit peeple interested in eareer ehamipRs.

¢ Encourage gepneral educaters te traim for pesitions
in Jewish edueatiom.



® Recruit outstanding educators ((e.g., Jerusalem
Fellows, Senior Educators) from cutside the
community to assume key positions.

® Recruit personnel from natiomal organizatioms
and build a program to prepare them for
positions.

® Survey retirees to recruit appropriate candidates
for positioms.

b. TRAINING
New people will be prepared for the field.

Everyone currently in the field will be involved
in in-service training and professiomal developmemnt
activities..

For example:

® All non-professiomal teachers will be
individually assessed (current knowledgs,
individual potemtial)) and a program desigmed
to meet their needs.

@ All professional teachers, principals, and
informal educators will be involved in
continuing education planned jointly by the
natiomal and local mechanisms..

e Special fast-track programs will be developed
for retraining general educators or career-
changers..

e A consortium of training institutiemns,, each
with a specific assignmemt,, could adopt the
community. The training institutions, the
local universities, institutions in Israel,,
and other appropriate groups could be invited
to participate.

e Lay leadership training programs will be
established..

® As a result of the community study, a new map
of the educational needs in the community will
be developed.,

This map will include positioms for special
educatiom; for experts in early childhood
education; for teacher-trainers; for
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specialists in the teaching of Bible, Hebrew,,
Histery, Israel Experience programs; consultants
on Jewish programming for JCCs; adult and family
educators.

It may be determined that there is a need for
ah increase in the number of positioms in the
community. This could include more full-time
positioms. This could be the beginning of a new
conception of the professian!

Accompanying the should be a descriptionm of
the trainimg, salary, benefits and status
appropriate to each positiomn. (Thus, a Bible
expert may earn the same salary and be granted
the same status as a principal. This would
expand the possibilities of advancement beyond
the conventicnal linear pattern of teacher,
assistant principal, principal.))

d. RETENTION

The study may point to the need for improved relatioms
between lay boards and educators;; the need for better

compensation, sabbaticals, trips to Israel as well as

on-the-job trainimg.

The local mechanism will determine the conditions that
are necessary to retain outstanding people in the field.

COMMUNITY - LEADERSHIP, FUNDING,, AND STRUCTURES

Appropriate community leadership will have to be involved
from the onset. These leaders will develop the community
plans for oversight. The community will create its own
evaluation program or accept a national one so that

success can be measured and appreopriate decisions mads..

Only with well-informed and totally committed leadership
will necessary funding and overall support be obtained
for the work.

A partnership between the lavy leadership., educators, and
educational institutions must be created.

AN EXAMPLE OF AN INSTITUTION - THE SUPPLEMENTARY SCHOOL

The supplementary schools in a specific community
are offered below as cone example of how the CIJE and
local group could work to implement appropriate
recommendations.



A community taskforce composed of the acknowledged
leaders of various movements is created to help

the local group examine the schools. They bring
examples of Ybest practice™ and invite their
developers and thinkers in the area to joinm in
deliberations on the supplementary schowol. Togetiher,,
they plan an approach to improving the supplemenmtary
schooll ..

The following might be included:
® elaboration of education philosophiies.

e school's relationship to synagoques,
informal educatiam, summer campimy, trips
to Israel, family and adult educatiicon.

e definition of legitimate and anticipated
educational outcomes.

® Scope and sequence of curriculum and its
content

# available methods and materials to be
introduced.

e problematic areas for which materials must
be developed.

Each denomination is given the epportunity and
appropriate support to develop a plan based om one
of the elemente listed above.

The local group and the CIJE reviews, modifiiess, amd
adopts the plam. Funding and criteria for evaluation
are agreed upon. The appropriate institutioms are
asked to undertake responsibility for trainimg the
personnel and accompany the experiment as a whole.

For example, for the Censervative sehoolys, the Jewish
Theological Seminary and its Meltom Research Center
works with the staff helping theW te deecide on materials
and to develep a training program for its teadhiny.
They weuld be invelved with the leeal seheels om a
regular basis te meniter pregress and €o eonzult.

Although denefiinations werk individually with their
seheels, there are areas where all werk togethsr, On
many issues-sueh as integration of fermal and infowpmal
edueatien and the use 6f the Israel Experience and
family edueatiem, and, pessibly evem in eertaim eomtent
areas, Sueh as the teaehing 6f Hebiww, combimed effert
yield sigpifieant resules.
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Within a few years, we learn what can be achieved
with an investment of proper thinking and traimimg.
We also see how informal educatiem, the Israel
Experience, family eduction and other elememnts
combine to increase the impact of the supplementary
schooll ..

CIJE, in addition to its role in plamnimygy, evaluating
and overseeing the entire project,, wouwld,, as quickly
as possible, extrapolates principles from the
experiemce. The public debate lead to the development
of policies on important issues (such as salaries,
benefits, professional status, sabbatics, etc.)
Specific lessons learned and steps accomplished are
disseminated to other commumitiies.

18



1.

IBCUSSION_BY CIJE
SENIOR POLICY ADVISORS: NOT FOR DISTRIBUTION

DEVELOPING A RESEARCH CAPABILITY IN NORTH AMERICA

ME I ES8 FOR NEIDERATION

The Commission on Jewish education pointed to the lack of
reliable data on Jewish educatiam.

"There is a paucity of data about the basic issues,
and almost no evaluation has been made to assess the
quality an impact of programs.

Because of this, decisions are taken without the
benefit of clear evidence of need,, and major
resource are invested without sufficient monitemrinmgy.
We do not know what works in Jewish educatiam. We
do not even know much about what students know at
different stages of their educatiom. There are not
enough standardized achievement tests. There is not
sufficiently accurate information on the number of
teachers in the system, their qualificatioms and
their salaries.

We also need more extensive investigatiom inte the
history and philosophy of Jewish education in order
to enrich the creative process that will help design
the Jewish education of tomorrow.™

As a result of its findings the commiseion adeptwedi,, as one
of its five recommendatieons to develop a research capability:

"B research capability...will be developed at
univeregities, by professienal research organizatiwiss,
as well as by individual schelars. They will create
the theoretical and practical knowledge base that is
indispensable for change and improvememt.. A
comprehensive, long-range research agenda will be
outlimedl..... 10

The staff of the Ceuneil on Innevatione in Jewish Educatiom
(€1IJE) suggested that as a first step an outstanding
researcher be asked to map and assess the existing research
capabllity (ipeople, institutiems, forums, resources)) and to
recommend appreoaches to the development 6f an agenda..



The researcher would work with an active steering or
editorial committee and the work submitted to the CIJE
Senior Policy Advisors and Board for approval..

a, The Researchers:

1. There is a small but growing number of
people actively involved in research on
Jewish education in North America..

2. There is a group of academics im gererdl efucation
who are Jewish and have expressed great interest
in Jewish education (e.g., Gammoran and Pekarsky
at the University of Wisconsim; Feiman-Nemser at
Michigan State University) .

3. There are resesnciesrs im geresrell educmtiioon who
are Jewish, who might be recruited to the task
(e.g., Henry Levin at Stanford University)..

4. There are subject matter experts - primarily
professors of Judaica who could be invited to
contribute their expertise (e.g-,

Prof. I. Twersky at Harvard University))..

What can should be done to expand the poeol of individuals
who devote themselves to research.

b. The Agenda:

1. There is a need to map existing resewrdh ard
to address its validity. In the continuum from
basic to policy research there are enormous gaps
in knowledge - far beyond what that in general
education or in other areas. These gaps should
be defined and documented. (See Appendix A - from
the Background Papers to the Fifth Commission
meet ing) ..

2, Some early attempits have beemn nealie o dEfiimme e
agenda. These often consist of extensive lists
of possible research topics. There is a need for
a reasoned agenda. Researchers and others should
think through the needs and pricritizing them.

¢ What is already available?
¢ What will make a difference?
e What ie most urgent?

3. The researcher will med to consider tee
situation frem several perspectives. From



®.

statistical data (profile of the teaching
feree) to the question of indicatomrs..
e How are wWe improving knowledge and
skills?
e What is the true relationship of
tuition to day=-school enrollmemnt?
® How much does it cost to run an
educational institutiomns?
® What are alternative modes of
financing?
® How effective has this innovative
or ongoing program been?

In the area of curriculum there are examples of
attempts to prepare subject matter for curriculwm.

In general, the curriculum for formal and

informal settings is underdeveloped and - except
for the Haredim - lacks a contemporary historical
and philosophic foundatiom. In most settings work
is done without an overall syllabus or set curricula..
Programs often depend on the ingenuity of the
imdividual educater.

The market - have has not been addressed.. Needs,
desires, expectatioms.
e What do parents want for themselves?
For their children?
e What do students want?
® What do rabbis and lay people want?
# What is the fit between what exists
and what is wanted?
® Do the North American Jews have the
"education"™ they want?

What are the policy implications of the above?

c. The Assignmemt:

1.

The researcher should work together with a steering
or editorial committee and undertake an assessnent
of the state of research in Jewish educatien. The
product should consist of a paper that offers an
overview and assessment of the current state of
research, gqguidelines for an agenda, and suggestions
on the development of existing and new settings for
research. This should take about six wmenths to
complete..
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The paper will be presented to the Senior Policy
Advisors and to the CIJE Board for discussion
and recommendatioms..

The CIJE will involve the appropriate foundatioms
in this process with a view to securing funding
for the development of research opportuwnities..
CIJE will decide if the research endeavor will

be the domain of one foundation or whether
several foundations will be approached for
specific grants consistent with each

foundatiomls interests.
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APPENDIX B
FROM BACKGROUND PAPERS TO

L Background THE FIFTH COMMSsIsn

Thero is very little research on Jewish education being carried out in North Americz. As a
tesult, thers is a paucity of das; too little is known concerning the basic issues and almost
RO evaluations have been undertaken to assess the quality and lmpact of programs.

Because of this, decisions are made without the benefit of clear evidence of needt; major
refourves are invested with insufficient eveluation or monltotimg. We seldom knaw what
works {n Jewish education, what is better and what is less good, what the impact of prograons
is. The markes has not been explored; we do not know what peaple want. There are not
enough standardized achievement tests in Jewlsh education; we da not know much absut
what Studentd kow, We. do not haye zccurate information on how many teachers there are,
how qualified th&Fdre; what thelr sBltietes are.

Various theorfes and models for the training of educators need to be considered as we
decide what kinds of tralalng are appropriate for various types of educators, The debetes in
general education on the education of educators need to be considered in terms of their
significunce for Jewish education. A careful analysis of the potendal of the existng trainimg
institutions would help us determine both what is desirable and what is feasible.

More extensive investigation into the history and philosophy of Jewish edueation would
inform our thinking for future developments.

We are elso in need of important data and knawledge in arcas such as the curriculum and
teaching methods for Jewish schools. For example, the teaching of Hebrew needs to be
grounded in research. The various goals for the teaching of Hebrew should determine the
kind of Hebrew 1o be taught: the Hebrew of the Bible, of the prayer book, spaken Heburaw,
Hebrew useful on a first visit to Israel, and so on. These decislons In turn would determnine
the vocabulgry to be mastered, the relative importance of literature, of gramumar, etc.

The potential of informal education has not been rescarched. Summer camping appears to
make a difference. Is this really 107 If it is, how can lts impact be Increased by relating ft to
the education that takes place in the JCCs and in schools?

Aduls sducation is also an area that needs to be rescarched, How could we best reach out to
the many Jewish adults whe might be interested In Jewish study but are not Involved in
existing adult educetion courses? What are the varied needs of different audiemces of adults
and what kinds of programs would meet diverse needs and learning styles?
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The tei¢ of Israel as un educationsl resource has not been studied ndequanaly. It pluys tew
ymall & rote in the-curriculum of Jewish schools. There is a shortage of educational muaterisi
and literature about teuching methods for this topie.

We need research in order (o allow dedision-makers 1o make [nformed decisions. We need
it, 100, 10 enrich our knowledge obout Jewish education and to promote the creqiive
processes that will design the Jewish education of tomorrow,

II, Recommendations

The Commiission recommends the establishment of a research capability in North
America to dexalop the knowledge base for Jewish education, (o gather the necessary
data and to undertake monitoring and evaluation. Research and development
should bs supported at existing institutions and organizations, and at specialized
mesenrch facilities that may need to be established.




PLANNING GRANT PROPOSAL
for
NORTH AMERICAN JEWISH EDUCATION DATABASE

Biackpround

I FeceRnt years the organized Jewish community in North America has eome 10 see Dewish education as the
key k@ Jewish continuity and survival and a primary guarantor of the quality of Jewish life. Conseguenily,
providing effeckive Jewish education for all segments of the population has attained a high priority om the
wommunal agenda. Jewish education is no longer viewed as a "private entenpiise” (of concenn omly to paremns,
childeen and Jewish educators) and as an ideological or school-based respomsibility, bud rather as a communnal
fiocal point.

Decision making about Jewish education is widespread and decentralized. Many decisions are being made andl
many people and bodies are making those decisions. <Examples>

It s self-evidiemt that decision-making can only be most effective when informed by ... <Examples of kind of
imfio needed uwpon which to base decisiions>

< General aveas of Jewish educational decision-making, and data that is needed. >

<What is the most effective and efficient way for the Jewish community to collect and disseminate the kimdl
of timely, sufficient data needed for decision making?>

In order to make informed decision re: best ways to provide such timely, comprelhensive and accurate data we
meed infiormation re:

' imfonmatiion neatls of potentiibl dedision meudders amtl teoir alvisoss
] modiells finr collecting data amdl information (Centdizd v, sulb-onmikatiosg)
® madldls for enganiiding aredlyzing datn and informatiom (otthor ditdhasos and clearinghouses)
® mertdis for peovidiing acoess to and dissemimaiing dita ant infeormiion
Propesal

We are applying for a grant to support a planning process (o determine how (o develop the maost effective amdl
efficiemt data resource on Jewish cducational matiers for the North American Jowish commumiity.

Areas of inquiry:
] identification of poteniil wwns
® inventeny of potentiidl usei’s diie andl imformraitim nresss ant dresiess
. collection andl review of existing models for collRatiig drir and) informatiion
. collection and) review of existing models for ongaini Al aredlpang drira amdl information



® collection and review of existing models for providing access o amdl dissemimating data andl
information

Based on analyses of fesults of inquiry, will proposed model for North Americam Jewish Education Datatbhase

Timetable

Envision six month process.

Momth 1-2 [kt fbeatismn off urteniadl useess and iiveenooyy off thiedir ddad aaandinfformaisnnnredds
and desires

Month 3-4 @l b ionn ark reond bow afT ecoi i ingg ocomyparadide ddadbbasssaaddcttoanghbusses

Momth 5-6 Dowadloypmmont off rogpoesed mmskbt | fior NNothh Adarec iéean ) $ewish Hédieeatonn 24 bbasc

$tall

Dirmector of Research, JESNA
Dimector of Research, JCC Association
Research Imiern



PARTIAL LISTING OF TOPICAL AREAS AND PROJECTS FOR
NORTH AMERICAN JEWISH EDUCATION DATABASE

Educationnal Institutions and Settings

h. Systemaiic, cosvdiinatel] methodl o upskidimy comuneradinom and lHsdimgs off formall Jewiith education
providers, including information on ideologicul sponsorship, age/grade levels seived, contact howss/dlays
per week
a, Eaty il koo
b. [Draycare
C. Sy bereenda py ree EBarBat Mirmadh
d. Supyibemeaen sayy FRisst EBarBul NMizeah
c. Dy Hbometrtagy
f Dray Seeomidapy
2 Sipeedial Bithace ! bon
h. (Familyy Fidloal ion )

i Tiniitstomss ooff Jbewrish Higher ILeanmimg ((indudiieg programs i waining Jewislh educators)
i Al b et i irgg Fteeation
k. @it lbgpe ant] UWhiieersivy Jbewish SSuddées Itragranss

2. Systematic, asomiinatel mathal] ftor updting conmenation amd liidings of imfiemal Jewish education
providers, including information on ideological sponsorship, arefgrade levels served.
a. Canpps
b. Ilsnat| IBxpeiéamec FRoggaams
c (Fanilify Eedcedion )

d. 77?

3. Orpgarizatifond| simatiure

Students

L. Fpstematic, coordinated method fior conducting enrallment census for formal Jewish education
including:

a. @weord ] el et fHigumes

b. IEmadlheartt tyy extbuasiinred | seiti g

c. Brerddethowas For aftoridk suthpepuldiions (@gu., children of diverces, dhildron of inomeartieee,
new Amecricans)

d. Capudbiliy oo heedk diown figunes anoodiing to a varieily of vaviapis (@rde lews, setieg,
ideology, comparisoms between specific communities, ete¢.)

2, Spsiematic, coordinated method for conducting enrollment census for informal Jewish edueation

including:

a,

C.

@waed | amad ] e Figunass

BT et by stieodifored | sotiive

Beekdctivvenmss R attrridk sutpuopu kiidonss ((egg., dhilidiam of dikens, dhildhum of inmdrfisge,
new Americans)



3 Analysis off entiimant teerids ((ncluding bwdituding lppatéenss re¢daidnnkip psteogganeshlddemagapphic
trends, ete.)

4. ket eaquiithreent

5. Sudbarnt reaeeniimn (esppecidlyyppast BarBat N izraih, ttaekking foamoarctyypcodcddu aaidnnhlssctiriggtoo
another)

Edincators

1. Senior educators (Central Agendics for Jowish Educatiom)

Census

Educational Background and Qualifications
Job Descriptions

Salaries and Benefits

Personnel Register

Carcer tracking

Staff development

Job satisfaction

TR mb aDTE

2. Scnior educators (Schoolls)

Coypsuss

Educational Background and Qualifications
Jadb PResuriptiivnss

Bl bribos aavdd Burediiss

TR raumed ] B iear

Caneor trasddtivgg

Bt diosdiemanit

Jhib sdiidiiion

Burerviaby RsEiess

IR Ems AR T

3. Teachers

Coaviziss

Fiihed i ioved | tradignanisld annd apediiedionns
Tndb drsseripiitons
Bulkaees il tsaséiiss
Heepqmied | Regdeer
(Qursdrtisiiigg
Bedfrdsawinymmeen
Receriitnean
Hrecseeiitee IrATAIR
Hedearionn

TR sgdisdhsdifon
oA aonedr A ees

G PR D TR

FiRanees

il Budget analyses foF various settings and institutions



2. Thuition and ees

3. reglaration Allsaiinns d 1bewish calueal inn (Grmyamndsamed ppmlitdes )

&, MNow souroeess i fundling Iewish ceiliceal bon

3. Hinangh! Aitl s schabasshppsinJ2ewish czduealionalssetkings
a. Polligies and! practicss
b. Clearinghouse of avaiilabile soureess for finandial it and suholasshjps (Gpandomarytiorthigher

&dlucation)

. Far il sonsss iin veationgs ssetiiggs

(ovenmance

1L. By ilaves andd miisdion statensends

2. Bnand imadeeapp

3. Roles and respomsibilities of each of the stakehsiliter graups (seif-perogpifons as wedllas ppeeegpldmns
off other gnoups)

4. Relatiomships (school/cemtral agency/federation/denomimatiinred] expgarizatiion)

5. Hoxpetiamess iin commanmirty ywiide ppiamiing o Jevwdibhedioesiinn

. Hperieness iinssthodlbbasdd ppdanmizp o) deidsheddnatiion

learning Programs and Cwrricula

For cach type of imstitution or program:

1L Hédwzationi ] ggaiisaandobijetiives

2. Broecird lagnkiceoripertagn hiysesod Ssbleoblppeepravmsaaddconridelda

3 Qtearingdivwescodiwwiiteonconrduldaiinvesidoasaareas({@g. Hebtaew BBibic COumnoms addCCravmvisies,
Theology, Jewish History, Israel, Jewish Civics, Arts and Culture, ei¢)

&, Preggpameéitetiieoness(fseccraalaiitan)

9. Clearinghousse of deseripiivos Off Cxump by [Faggrants an Gisss., sseedi -, asl covmmmanity widdcbBaiis

Maverials and Resourees

i Crearinghonse Of Fewh edhrad o | el ks i reegyuress i paght tise TRl Irpa g geod s édtanavalidbine

2. Clearingouse @ik aredhines) O Fewih cdnsainnid 1 reeeeasen (pifltarpo IR GC)



Exnlmation and Assessment

h.

2.

Other

Clearinghouse of evaluation and assessment instruments ard! methatls

Student achievement and/or other appropriate eutaamss for eadh type of aducaiiond] program ((omg-
term effects and shori-term outcomes)

Studem attiddles (includiing modivations for entsilling, expectatinns, satistaciinn)
Paremtal attitudles (ineluding motivations for enrdlling studlents, expectations, saiigtaciinn)

Educater afiindes (including pereeptioms of studend and jpararnid] medivation cxpaeatalions, saiishciion
with student performance)

Curriieulwm evaluatiom
Program evaluatiom

Relatiomship between Jowish education anl aspects of Howish idoniity

Central Agendies for Jewish Fducatiom @rrutiuess, flundiions antl semiess, gowomarsee, ssdff, budget,
cifectiveness, etc.)



October 24, 1991

Dear Seymour,

Re: The CIJE =- Review of the Assignment

Following our cenversatiem yesterday, I put dowm in writimg
(project management format) a detaiied account of what needs to
be done for the CIJE. It is of course nothing more tham a basis
for discussiem, but here are my preliminary thoughts..

L. On the eontinuum From de#ininﬁ the strategies, content and
plans to gu1d1ﬂ% the work of others, to managing the daily
affairs of the CIJE, to force-managing implementatiom =- we have
neglected most the first step =- strategies, content and plams..
What is imvelved?

2. The developimg, detailimg, explaimimg, concretizimg of the
recommendations of the Commission is a step required, whoever
directs the project, if implementation is to be coheremt. No
director or chief educatiomall officer could undertake the mammotth
assignment without having the visien laid out with sufficiemt
clarity that they could understand the "what™ and the "how." This
might be in fact the single most importamt enablimg facteor
towards implementatiom. In fact, it is well possible that whem
the recommendations are explained mest of our problems might be
significantly reduced, some even resolwed..

3. Undertaking the assignment will probably require a major
imvestment of time over the next several momths.. Possibly it willl
lead to a much lessened load after that and to a smoother
implementation process..



:JJE
W

\TEGIES, CONTENT AND PLANS

Task Name

Workplan - 10/91 to 8/92
Lead Communities: goals, content, method, proc
1. Draft document

2. Discuss with Ukeles, staff, consultants, oth

Community Mobilization: goals, content , method

Building the Profession: goals, content, method
1. Decide strategy
2. Draft strategy document

I 3. Plan or commission plan

STM'S, CONSULTANTS ANDRESEARCHERS
®Barry Holtz
WJdack Ukeles
,Adam Gamoran
Isa Aron
Ittend Meetings
1.CIJE Board
?.Senior Policy Advisors

:onvene Planning workshops

eStaff and consultants
eStaff and consultants

ING MANAGEMENT OF CIJE

0]



1. ongoxiiy, ~
3. Monitoring of assignments
b. Quality Control
1. Correction of all documents
2.Advice on meetings
3.Approval of ©proposals and budgets
c. Specific Assignments

1. Campers

2. Ongoing administrative assignments
a.e.g. letters
WRITE JANUARY 16 REPORT
, IMPLEMENTATION
a. Select Lead Comunities
b. Launch Lead Communities (all elements)
c. Community Mobilitzation
1. Recruit Lay Leaders (national)
2. Recruit Foundations
3. Develop funding
4., Public Relations
etc...
d.Building the Profession
i. Training
a>Work with Training Institutions
1>JTSA
2> HUCA
3>YU

4>JCCA



Brandeis University

Philip W. Lown Benjamin S. Hornstein 617-736-2990
School of Program in Jewish FAX: 617-736-2070
Near Eastern and Communal Service

Judaic Studies Waltham, Massachusetts

02254-9110

12/22/91
Dr. Barry Holtz
Melton Research Center
3080 Broadway
New York, N.Y. 10027
Dear Barry:

Following our recent phone conversation I want to use this
letter for two purposes: to review the criteria for describing
the good synagogue school that appeared in my Commission paper
and to reflect from my current perspective on those criteria.On
the basis of my further research and presentation of these ideas
in several forum of educators and rabbis, I have a better sense
of the complexity of ,best practice” within the "good synagogue
school."

I find it useful to think of four relationships as being key
to describing the good synagogue school:

(1) the relationship between the synagogue leadership and the
school, (2) the school leadership and the teachers, (3) the
teachers and the students, (4) the synagogue/school and the
parents. Each relationship is both mutual and complex, but taken
as a whole I believe they define the health of the educational
enterprise. This model may allow one to study a given synagogue

and its school to assess points of strength and weakness in the

whole system.



1. i i n vnagoue and School

My continued researeh and especially my presentatiom of
thege ideas to educators and rabbis has strengthened the origimal
hypothesis that to understand how the supplementary schoal
operates, look first to its location within the host
congregaticm. What my first informants told me has beem repeated
many times: education in the synagogue always goes om withim the \
context of the congregatiomal politic; the rabbi is one party
with political influeinice; the synagogue lay leaders are more
likely to place the educational agenda at the top of their
priority list if the rabbi strongly and effectively pushes that
agenda. The rabbi alone cannot make the support happsm, but whem
the support ié-ébtentially there in the lay beody, the rabbi cam
make the difference as to how high a priority it consistently
remains on the congregatiomal agemd..

This early formulation of mine has undergeme two basic
revisions in more recent thinkimg. First I underestimated how
volatile support for the school’s agenda can be withim the
congregatiom. Second, I underestimated how active a role the
school principal may play within the congregatiomal peolitiic..

There are so many factors that play in a givem cengregatiem
as to how the school's agenda or budget will fare. It is
simplistic to think of a congregation as being "supportive" er
"mon-supportiveY of the educatiecnal agerda.. One has te leek at

the demographic and the economic pictures;, the committee system



within the congregatiem, the rele of parents and the relative
inFluence of day scheels within the area. There canm be a
econcmically-strong congregation in which paremts of schocl age
children are powerful players in the leadershiip, but where there
is a split between day and supplementary school parents.. There
zan be a congregation to which day school educatiom is
irrelevant, but where influential paremnts simply do mnot
understand why their children need 3 days a week of Jewish
education. In each of these cases there needs to be am articulate
and politically-active voice that can effectively make the case
ffor the supplementary school.

I assumed that voice had to be the rabbi's. While I stilll

believe his voice is crucial - with more to add below - I mow see

the prineipal can also be a significant playexr.. The primcipal may
choose to work through the rabbi and the schocel committas,, but
she has to know the ropes if the suppert is to materialijze.. I
have learned that the new or politically inexperiemnced primcipml
is at a major disadvantage if she cannot call upomn established
relationships with key leaders in the congregatiom at times wkemh
the school needs friendly advice and suppent..

But this current formulation errs toe much on the side of
practicality. If synagoguee are eternally rife with pelitiies,
they rewain symbelieally sensitive institutioms. I have seen orp
prineipal who werked very elgsely with an impressive seheel
cemmittee to teach the members = whe were Westly paremts = Ehe
symbolic value of Hebrew to beth the seheel eurriculum ard the



synagogue service. Sure he did it to gain their political
support, but the relationship between educator and parents had a
highly spiritual side to it. He was their teacher as well as
their comrade-in-arms.

Sara Lee put this very beautifully in a conversation. " You
need a cultural leadership [in the synagogue] that rehearses the
central values through myth and ritual.™ Here the clergy re-enter
the picture. They need do more than offer their political support
to the school. They need to find ways to make Jewish learning
central to the mission of the synagogue. That involves adult and
family education, the use of services for educational purpose,
the symbolic and actual invovlement of the clergy in the
children's education, and the creation of rituals for honoring
both the teachers and students of Torah. I could write a whole
megillah on this topic alone, but will end by saying that the
location of the school in the synagogue has much to do with the
place of Jewish study in the congregational value system. It is
much harder to sell the value of guality Jewish education to an
adult congregation that has not itself had the experience of

learning Torah from a devoted and valued teacher.

The Relationship between the Principal and Teachers

#» No matter how supportive the rabbi is, without a principal
to make it happen, the school will fall flat," Joy Wasserman told
me at the CAJE consultation in Cleveland. I've come to see that

she is right.



As the only full-time educator on the synagogue staff, the
school principal plays a host of crucial roles that I cannot here
enumerate. Rather, I wish to focus on one role - articulator of
the schooljs mission - that Sara Lightfoot writes about and Gail
Dorph emphasized at that same CAJE consultation.

Lightfoot made me aware that in some schools the leadership
is rather continually articulating the mission of the school in
ways that provide direction to all involved. I had never fully
realized how helpful that can be and how disorienting it can be
when no one is really quite sure what the mission of the
school (or synagogue) is about and hence what the staff and
students are supposed to be accomplishing.

Schoem's study is a very painful case of where the
articulated mission bears little relation to the reality of the
school. "The Jewish way of life" functioned at that school as an
empty slogan reminiscient of the domino theory during the war in
Vietnam. No wonder both staff and students in the school w<”“ndered
about in a half-dazed state. They literally did not know why they
were there and what they were meant to accomplish while there.

Early on I realized that the synagogue schools I was
studying stood in stark contrast to Schoem's case. 1In
interviewing the two respective principals, igwas clear each had
a vision of what Jewish education meant in that synagogue and
school. It was a vision deeply shared with the senior rabbi. As I
began observing I could tell the vision informed daily practice.

Teachers would come to the principal with a problem and receive



answers that felt coherent. "Oh, yea, now I remember how we
handle this here and why we do it this way.” Students and
parents would receive simlarly coherent messages and, quite
crucially, so would the board and school committee so they too
could remind themselves "why we do it this way." (That comes in
very handy at budget hearings when there is a proposal to make
cuts and everyone needs to be reminded of basic directions and
rationale.)

Teachers in these schools are almost all part-timers who are
not insiders to the congregation. They come from a myriad of
backgrounds and with quite diverse ideas as to what Judaism and
Jewish education are about. Whatever their pedagogic skill level,
they need to look to one central address for direction, for
answers to the basic questions, " how do we do things here" and
"why." The principal has to answer the first; the clergy can
help with the second.

The principal's answer is never purely theoretical or
ideological. Sure, it is very helpful in Rosenak's terms for
there to be an articulated theology of religious education. But
as Gail Dorph pointed out, the answer is most helpfully put in
curricular and pedagogical terms. "This is how we teach humash or
pesach." "This is how we respond to this parental request or that
student behavior." And the optimal learning time for teachers is
not at the initial orientation meeting, but after the rough class
or difficult conversation when the teacher feels bewildered and

in need of immediate direction. The calm voice of experience and



direckion is then truly valued.

But what struek me iR the twe schesls is hew often the basiic
migsion was reiterated in different public forms. R few comcrete
examplés will illustrate the poimt. At the temple where mastery
of synagogue or siddur Hebrew was stressedl, a grouwp of paremts
stndied on Sunday mornings how to read tefillot in Hetwrww.. Whem
they achieved enough proficiency to read alocud in pulbliic,, the
prinecipal organized a short service for that grade of childrem im
which the several parents led the service in Hebrew. Whem the
service was complete, the principle gave each paremt a
certificate and called up the parent’'s child teo thank him or her
for having helped the parent to reach this milestome achievememt:

At the temple where Melton Hebrew was taugitt,, the 7th
graders put on a short play in Hebrew for all lower grades om the
last day of school. The play wasn't of high qualiity,, but the kids
Iloved it and all the clergy came to view it. The primcipall steed
up after to tell the younger children that they too would reach
the point of Hebrew proficiency where they could put on a plaw.
Then he asked them to all thank the teachers whe had worked so
hard to offer them this gift of Hebrew.,

If these celebratory moments stoed in iselatien they ecowld
be viewed as empty geetures. But I experienced them alerng wiith
the members of the scheoels as epiphanral moments vhern what
everyone understood te be the eeatral values vere beirg epaciad:,
They were alse cemmunal mements when studests, teaehens, PATHIS,
prineipal and elergy were drawh inte eleser embraee areund Ehe



articulated mission of the school.

The Relationship of the Teachers to the Students

Lightfoot, in her descriptions of the good high schools, is
very helpful in pointing out what psychologists call the
parallelism in relationships. I have adapted”insight”“hat) for
this context. How the rabbi and lay leadership treat the
principal has its parallel in how the principal treats the
teachers, and how the principal treats the teachers has its
parallel in how the teachers treat the students.

While there are always exceptions to be noted, I was struck
ever and again in the schools I studied -in stark contrast to
what Schoem reports - that the principals' feeling well supported
and respected by the rabbi paralleled how they treated their
teachers. In turn that style of relating tended to carry over
into the classroom where the children were treated with alot of
respect. I rarely witnessed either the shouting at or browbeating
of students that in the past I so often witnessed in Hebrew
schools. That was not tolerated as acceptible behavior. Sure,
there were behavioral problems and teachers got angry and raised
their voices. But that was not the norm, and the norm creates a
very different atmosphere for learning. I never left these
schools with a headache or that sinking feeling that I hadjust
witnessed a child being humiliated by an adult or a teacher
overwhelmed by a barnyard of out-of-control children.

I did see classes that did not work, teachers who lost



pedagegic contrsl and skudents whe misbehavedl. But here is the
erueial differenee: in these scheels the prinecipal or lead
keachers were on top of the situation and were almost immediately
available o help out the weaker teacher whose class was
faltering. Teachers were not abandoned te the terrers of am ocut—
of control <lass and students were not left to act out their
boredom. Help was only minutes away. It might meam the primcigsmll
walked imto the class to settle everyone dowm to be followed wiith
sessions with the teacher on how to deal with the problems that
had arisen. The working assumption was clear: we are in this
together and the more effectively we can structure the childrem"'s
learning experiemce, the more focused their behavior will becwom:.

I also witnessed many more classes where the teacher was im
pedagogical contral, the students were involved in their learmiing
and the principal or lead teacher entered to ohserve amd commesiit,
but not disciplime. There were vast differemces in how
experienced and skillful different teachers were, but im speaking
to the teachers, they often cited the factors of suppant,
supervision and curriculum in explaining their own effectivenasss.

1, Support - The teachers knew -ikacause thheywane twild inpin
many different ways- that what they were deimng was valued by tihe
cengregation, They felt appreciated, thitt Alse sumreded by by
parents whe cared, the prinecipal whe Hkrat it iFmnmpyy ways and
fellew-teachers who shared adviee and reseounees., CeremRmies
henering teachers were an extra- nice form of suppert and
APPEECiRtion..



2. Supervision - No teacher went unsupervised. 1In both
schools the principal or lead teachers would move from class to
class observing and then commenting. In addition, both schools
offered after-school group and individual supervision sessions in
which much training and resource-development occured. There were
also teacher meetings devoted to reviewing curricular and
behavioral issues.

3. Curriculum - Teachers appreciated help in making
curricular decisions and implementing them. In the case of a
well-organized curriculum, like Melton Hebre he teachers spoke
favorably of the training they received”and the organization that
the curriculum offered. Yet they often innovated within that
structure. In cases where they were teaching subjects that were
not so curricularized, they appreciated the principal's offering
of a good textbook or other teaching devices. They also looked to
one another to help with the devising of lesson plans and more
creative teaching methods. In one school a fair amount of team -
teaching developed among teachers within the same grade level.

The results for student learning were fairly predictable.
The best learning I saw took place in those classes where there
were experienced and well-trained teachers working in innovative
ways with a structured curriculum. One rabbi captured the
children's attitude best when he said in their names: " I don't
mind coming to Hebrew school; what I can't stand is when you
waste my time." Some parents reported to me that their children

were happiest when they felt they were really learning something
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concrete in school. Hence they liked Hebrew best because they
could see tangible progress in their own learning.

But those observations miss one a crucial point that I
picked up in my study. The children cannot sustain on either
Sunday mornings or weekday afternoons whole periods of time in
which they singularly focus on Hebrew or Bible. What the more
successful teachers do is quite predictably alternate the more
cognitively-demanding time with lighter, more experiential
exercises. The teachers come armed with learning games that they
pull out when they feel the students attention has wandered. Or
they devise skits or story-telling opportunities. Both schools
used music and art very successfully as down-times between more
pressured times. What the alteration allowed is for the learning
to continue in more fun ways so that the children did not

experience much of the twin evils - boredom or wasted time.

The Relationship between the School and the Parents

So much has already been written about the alienation of the
home from the school and the need for programs to draw parents
into the school's orbit that I will repeat none of it here. My
research confirmed my initial belief that while family education
programs will not turn assimilated parents into baale teshuva ,
they will, when successfully run, attract a fair percentage of
the parents to come on a regular basis - perhaps every two or
four weeks - to learn more about themselves as Jews and what

their children are learning in school.
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What I had net before realized is the potemtial feedback
locp between family education and congregatiomal support for the
sehool. Many parents join the synagogue whem they emrell their
e¢hild in the schocl. Their main contact with the synagogue is
through the school. They may come for High holidays, but
otherwise are non-participating memiewrss..

When the school attracts the parents into the buwildimg for
family educatiam, there is a real potential teo develep
relationships with the synagogue. If the rabbis are invelwad,
they meet and get to know one another. If the synagogue sponsors
havurot, the parents are candidates to joim. Some becone
imterested in imvolvement with the school commitee or PIR., If the
synagogue has Shabbat services for families;, they temd to come.

In short their involvement in the synagogue begims teo grew:.
As more active members;, they bkegin te have more say in the
congregational pelitic and give veice te paremtal perspechiivaess,
The synagegue leadership may be grateful te the acheel for thisg
insreased participation of these members. But perhaps evem neore
impertant, the adult study of Terah grews appreeiably withim the
cengregation. Perhaps the greatest centributier eof family
edueatieom, when done serieusly, is that it may mark a charge im
the cengregatienal eulture in whieh people come £o realize Ehat
one powerful way te draw peeple inte the synagegue is te eoffex
fthem edueatienal programs that speak direetly to theifr current
Reeds 3s parents. Whe knews = they may evem start o study ope of
Barry Heltz' reeent velumes?
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In summary I am suggesting that these four "relationships”
when taken together offer us a potential guide to assessing the
goedness of a synagogue scheol. I think the good school may have
to have all four in place to be deserving of that desigmattiiom.

I hope these reflections prove helpful.

With best wisihes,

Tre

Joe Reimer
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Agenda
CIJE Teleconference
Fri., Jan 3, 1992 7:3030 a.m.

Participants: Jerusalem MW 5F, AH; Clewe. M SHH, ACK, VFL; Rockville - SE

ssi nt
1. Rewiew minukes of 12/740/901 R
I1I. Review assipmmerits of 12/11/40 VN,
III. Relations wiitth ORB AHpH
IV. Statmss off maliliings on dead Gommunittibess SHHH

A, By tie tim of telkecon, dedfits should Hearee Heem
sent to SPAs,

B, mee for meallitng tto Mesard mexmizess
V. Meetiings St
A, Ssribor Rdlilgy Midubsars - 1177022
1. Review Agenda
2. Do we need an advance meeting with JU? Wlis telecom?
B, Mzl Meestilng - 1/06/%92 $:30 30 am tmo 10000 pm pm
1. Attendance (Wp-to-date list will be sent on 1/2) WEIL
2, Status of annual report SHEH
3. Presentation of Lipset's work (Current plam)
a. JIntroduce through slide presentatiom & AH? SE?7 MK?
b. Distribute executive summary = at conclusiom?
¢. Lipset responds to questions
d. De we make full report available on request?
4, Lead Communities presentation ~ by whom?

5, Are we mailing anything in advance?




C.

Page 2

Luncheon 4:0@:6012:0000

1.

3,

4,

We have separate space reserved for luncheom of fumdens..
Is ic on?

Funder lunch fwmwvitation list:

Bill Berman David Hirschhorm
Charles Bronfman Ludwig Jesselsom
Maurice Corson Mark Lainer

Max Fisher Matt Maryles

Q. inity @ea<iman Flawamahn Maledm
Neil Creenbaum Lester Pollack

Tim Hausdorff
Which staff should participate?

Any advance preparatioms neceasary?

Board Meeting - 1:15 - 4:00

1'

What is mailed in advance? Whem?

a, Lead Communities drafts

b. Gamoran propesal, without budget?

€. Summary of Aron and Holtz work? [or distribute at mug.]]

4, Ceover letter - simple letter of transmittal?

Review meeting agenda

a. Sheuld reperts on Best Practieew, Reseazeh, &
Menitering come before presentation on Lead
Communities for context?

b, Will there be an update en the directeor seareh?

Plan camper €entaets

Tdeally, every beard mefber should be called between

mailing of backgreund papers and Meetimg. How ean we

cofie a§ €lese te the ideal as pessible?

At miniwum, counselers sheuld eeme te 1/13 preplan with

issues /coneerns Faised in conversatien fer whieh we should

bs prepared on 1/16. At best, we'll have writeem summaries
befere thsn-
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4, Materials for distribution at meeting
a., Minutes of B/29/91 meeting
b. Lead Communities papers
¢. Lipaet Executive Summary
d, Updates by Arom, Gamoram, Holtz ??
e, Annual Report
f. Lists of board, advisors, staff/consultamrs
g.. Agenda
h. Anything else?
5., Are we ready to suggest someome to do¢ D'var Torah?
How about: Corsom, Hausdorff, Maryles, Pollack
E. Plans for meeting of staff Jam, 27-29 M Cleveland
1. Agenda 2aH
2., Meeting times - When on Mom, do we begim?
How leong do we go each day? When on Wed. do
we coardldeley’
Vi. Project wupdates MH
A. Moniterimg, Evaluatien and Feedback
B, Research
€. Best Practices

VIi. Set future telecens SSHHH



DRAFT

AGENDA
Senior Policy Advisors

Tuesday, January 7, 1992
1:30 to 4:30 P,M.

I. Welcome ard latreductory remariks (3 min)) SRE
II. Rayort om CIIE (10 miim. + 5 for questiiomny) SHH
III. 7Raport on Best Prxtices (10 miin)) BN
V. Preseniaition on Ieatl Cuamunicoss (30 mmin) ) JUu
V. Diizoussion (90 min)) SHH
VI. Ruport on Resewmrdh Projpeds; Moniitodiag, SRE

Evaluatioen and Feedback (15 nmin.)

VII. GCoeddamddW@aIfaee

Materials fer distributien at meeting: Agenda, duplicate copies of Lead
Cemmunities materials, updated rester of advisors




12/19/91
Council for Initiatives in Jewlsh Education
Board of Directors and Annual Meeting

January 16, 1991
9:30 AM W 4:00 PM

Tentative AGENDA
I, Annual Meeting

9.20 + 10,00 - Fiw meeeing rofveehmunily

10:00 Welcome and Introductioms MLM MLM

10:15 -- 100445 -~ Al Regyoott SHH SHH

10:45 ~<1L:15 = Report on analysis of CJF demegraphic Lippset?
study; implicatiens for Jewish education

11:15 -1114607 -- Dispussdiom MIM MLM

11:40 --122000 --Statius repott om Leeall Céommurriitiies CRB?/SRE/SHH

II. Towdteson 20000 - 11000
TII. HBrard Meestingg 11155 ~ %4000
1:15 Welcome and Introductions MIM MLM

(We sheuld earefully plan camper €ontacts 36 board members are ready
te respend te reperts and make decisiems, where called for.l}

1:20 - 1:40 - Presentation on Lead Communities a
- process for recruitment & selectiom: decision
- substanee and procedure issues

1:40 - 221B5 - Dibewssdbon L

¥ commRaits; prabblke tiiee for fommundaymadiogadyocacy

2:15 - 3315 --Rhsortss own PRudiarts: BRedfricatedsas,
Researdh, Menitering and evaluation
Whe presents reports? Equal time for each?
(e we need an heur for ¥eperts en projects? Maybe use more for Lead C. disc.]

3:15 - 3325 -- Steaeth Conmiiitese Reporieport Vi
[Tf resdy.]

3:25 - 335 -- Corl] aerd Wil lffaxee MM

3:50 - DD Vaear Thamdh Wroe?

4:00 Adjourn
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Biill Berman
Ohanles Branfiman
Germlld Cohen
John Collran
Maurice Corson
frwin Field

Nat Fisher
Clenrries Goodnean
Alfred Qeittschalk
Arthur Green
Weill  Greenbaun
Thoaios Hausstofff
Payid kirsehhom

Ludwig Jesselsen
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CI1JE Board Nemdisars - Caffiper Assijfinents
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Mark Laimer

Horman Latim

Normam Lipofff

S. Wartim Lijpest

Hortam Handel

Matthaow Neryles

Flavence Meltan

Nelvim Herians

Lester Pol lack

Charles Ratmer

Esther Lealm Riti

Ismar Schersath

Isadore fitiersky

Benmett Yarvewitz



Date: Sun, 15 Dec 1991 12:54 CDT

From: <GIMORANENISOSSC>>
Subject: next message
To: MENUFHICHUIIVIMES

Original_To: ANNETTE

The next two messages contaim, first, a positiom
announcememt:, and second, a job descriptiem, for the Chief
Field Researcher positiem. I'd be grateful for any comments
you may have on these documents.

To spread the word, I thought I'd send these anncuncements to
people in academia in all sorts of relevant fields, asking
them for names of likely candidates.. Alsoe I thought of
Placing an ad in the Chronicle of Higher Educatieom, which is
the main location for job announcements in educatiem..

Can you suggest other means of disseminatiom? After the lead
communities are selected we can recruit more intensively in
those communities..



Baks; 8un, 15 Dec 1991 12:54 CDT
Frofm: <CERMURRANETESSTS>

Subject: messages

Tot

Original To: ANNETTE

I weant to add, please let me know if you receive these
MRS THPHE..



Date: Sum, 15 Dec 1991 12:55 CDT

From: <GP RN SO SHES>

Subject: job announcement for Chief Field Researcher (drafit))
To: MANDFRTGHU I IS

Original Twm: ANNETTE

DRAFT =~ DECEMBER 1991

POSITION ANNOUNCEMENT
COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

CHIEF FIELD RESEARCHER

The Council for Initiatives in Jewish Education ((CIJE) is
seeking a Chief Field Researcher to carry out and coordinate
fieldwork as part of a large-scale effort to improve Jewish
education in North America..

Responsibilities: The Chief Field Researcher ((CFR) will work
with the Director of the Evaluation Project to desigm and
implement a system of monitorimg, evaluatiom, and feedback
for "lead communities," demonstration sites for the
improvement of Jewish educatiom. The CFR will implement the
system in one commumnity, and will traim, coordimate, and
supervise a team of field researchers situated in three or
four additional lead commumities..

Requirememts: Strong academic background in education or
related discipline ((e.g., sociology, anthropelegy,
psycholagy)); extensive fieldwork experiemce=; outstanding
written and oral communication skills; leadership ability and
experience; ability to work as part of a team. Knowledge of
Jewish education preferred but not requiredi.

Salary and benefits competitive and commensurate with
experience and ability.

Starting date: June 1, 1992.

To apply: Send letter of applicatiom, resume ((including names
of references)),, and writing sample to:

Professor Adam Gameran
CIJE Evaluation Project
Department of Sociology
1180 Observatory Dr.
Madisaom, WI 53706

Further details on the project and the position are
availaple..



Date:z Sum, 15 Dec 1991 12:5% CDT

From: <GRAMOFRRANEHTI BRI
Subject: Jjob description ((draft))
To: MANITFHTEHTITMIMES

Original Two: ANNETTE
DRAFT —- DECEMBER 1991

POSITION DESCRIPTION FOR CHIEF FIELD RESEARCHER

The Council for Initiatives in Jewish Education ((CIJE) is

seeking a Chief Field Researcher to carry out and coordinate
fieldwork for a major new study of efforts to improve Jewish
education in North America..

Background In response to A Time to Act, the report of the
Commission on Jewish Education in North America, the CIJE is -
establishing approximately four "lead communities," centers 2~
of innovation in Jewish educatiom, which will incorporate our

best knowledge and efforts towards success in educating Jews

in varied settings. At the same time, the CIJE will engage a

team of field researchers,, probably ene for each site, to

provide monitorimg, feedback, and evaluatiem, both as an aid

to ongoing efforts in the lead communities and to inform
subsequent educational policy decisiens throcughout North

American Jewry.

Responeibilities

The Chief Field Researcher ((CFR) will lead the team of field
researchers. $/he will report to the CIJE's director of
monitorimg, evaluatiom, and feedback, and will be guided by a
national advisory board. The CFR's staff will consist of
about four other ((probably half-time)) field researchers and a
part-time administrative assistamit.. The CFR is a full-time
positionm.

Preparation and trainimg. Initially, the CFR will werk with
the CIJE's director of evaluationfand director of planning]te
design a detailed system of meniterimg, evaluatiem, and
feedback in lead communities. The system will addrese issues
of what data will be collected, who will be interviewed, the
scheduling and format of interviews, reporting reguirements
for the project, and so on. Subsegueatily, the CFR will traim
the other field researchers to implement the system.

Field research in lead communities.. The CFR will earry eut
fieldwork him/herself in ene of the lead commumpitiess.. In
additiom, s/he will coordinate fieldwerk ameng all the lead
communities. This will presumably invelve frequent
communication among the fieldworkers, as well as quarterly
meetinge te sort eut

commen concerng and issues, and to draw implieatiems that



arise from the synthesis of evidence from the four or five
commun ities..

Reporting reguirememits. Each field researcher will be
responsible for reports at no less than guarterly intervals.
Many of the quarterly reports will likely be informal briefs
intended to provide constructive feedback to members of the
lead communities who are administering Jewish educatiomal
programs. At least once a year, however, the report will be
a formal document presented to the CIJE as part of am overall
monitoring and evaluation process.. The CFR will assist the
other field researchers in preparing their reports, as
needed. The director of evaluation will also work with the
field researchers in preparing reports.

Replication of community self-studly.. Each lead community
will be conducting a self-study as part of the applicatiom
process. In the second year ((@and in subsequent years)) of the
project, the field researchers will provide assistamce as
needed to see that the self-study is replicated.

Supervision of reflective practitiomers. In each lead
community, two or more reflective practitioners—-local
teachers or administrators—will be commissioned to reflect
on and write about their own educational efforts.. The field
researchers, under the guidance of the chief field

researcher, will supervise and advise these reflectiwve
practitiomers..

Performance appraisals. The CFR will carry out anmual
reviews of the performance of the other field researchenss.
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MEMORANDD

TO: Annette Hoc * 11
Seymour Fox

from: Stephen H. Hoffman

Ari Goldman called today. He's doing a piJd ce
changing Yeshiva world for the New York. Till es
Magazine supplement, due out in January’ IS 92
Friday]j

For Thursday he wants:

| Co. jocor, e £l oeer

‘w*hfinc [

7g2-.  tzsdrZL L

on the
Education
Deadline is

Statistics on current day schoolBMenrollments!/
broken out by OrthodoX-Reform-Cortservative-’
comparing "today" with 10 years Jgo and even

better if beyond that.
I asked Jesna for the stats

What are the challenges for teacmsr
today's Yeshiva/dayschool world?

training in

iV He 'a willing to cite A Time Tq Act on such

A Jdssye
NV O N¥HS
eed3 to be done?

VN

n
Thoughts about teacher salaries/tLi

§A¢ W u HPW}B the scene changed? /RRAIRT]

irr,y

x-we can feed him material from ouf~wlé&rk™
.t and cite us.

What do you think we should feed him?

kjiro  ETAp & *wAv—r"

tions? A

/thin) ie'll use

We need to move fast. I’1ll be in New York Thursday. Since
you're reading this while I'm asleep, I'm h5ping you'll
reply via FAX with useable stuff that my of! Eice will get to

me in New York/ and then I'll call Ari.
_ What do you think?

SHH :gc :B3 :21A

A
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| 7520 Euclial Avenue
Cleveland, Ohie 15t 11 b4
7h6/566 9200 Fax 216/86h-1730

Ri:Sirorigaiicoccting

December 4, 1991

Dear Colleagues:

I am pleased to report to you that in the several momths simce our
last meetimg, the Council for Initistives in Jewish Education has
made sipnificant pregress towards the implementatiom of our agemiia.

The next meeting of the Senior Policy Advisors will take place om

sday, Jan 1992 from 12:30 L to 4: m, (1
incluteid) at 110 East 59th Streaet. 4th floor. New York. The major

agenda item for this working session will be a presentation on the
current status of the lLead Communities Broject.

S8ince the August meetings of the Senior Policy Advisors and the
Board of Directors, Dr. Jack Ukeles has been at work with the CIIE
staff to develop plans for the recruitment and selectiom of the
communities., It is importanmt that these be reviewed prior to a
presentation to the Board of Directors at its Jamuary meetimyg,

The agenda wlll alsc include reporta of progress on the Research
and Best Practices Projects. Dr. Isa Aron has launched the
Research Project which will consider the developmemt of a research
capability for Jewlsh educatien in North Americs. Dr.. Barry Holtz
has further developed the Best Practices Project and the first of
the panels will meet next week to begin identifying exemplary
projects in supplementary school educatiion.

T hope that you will alse attend the First Ammual Meetimg of the
CIJE on January 16. An imvitation for this event will bha
forthemming..

Cordially,

Shulamith Elster
Educatien Officer

P.8. Please return the enclesed eard and let ug knovw of your plamz
te attend or €all Ginny Levi at 216-391-8300. Materials on the
Lead Cemmunities Prejeet will be sent to you prior te the meeltingg,

€er MLM, SE, §F, AH, §HH, AGK, HLZ
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prefix first 1last
title OB

company OB

street

address

Dear sal

A year has passed since the Commission on Jewish Education im
North America released its report, "A Time teo Act,™ and this
letter is meant to sarve as both an invitation and brief
progress report.

The Commission had decided early on to be proactiws; to carry
out its recommendatioms for improvements in Jewish edueation.
The Council for Initiatives in Jewish Educatien was formed to
do this.. We are now completing the organizationr of the CIJE

to implement the Commission blueprimt for Jewish educatiom.

Under the professional leadership of Stephen Hoffmmm, Acting
Executive Direeter, and Edueation Offieer Shulamith Elster, the
work of CIJE fe under way. CIJE will gerve as an advocate for
Jewish educatiom. It will work with and through existimg
organizations in the field, and act as a catalyst to encourags
improvements in Jewish educatiom.

Since its formation in November 1990, CIUVE has erganized a Beard
of Trusteewn, assembled a group of veteran professionals te serwe
a8 Senior Pelicy Adviserws, and begun te draw upen the talents of
experienced individuals in Jewish education and commumal
service, through the development of a talent bank of experts om
whom we can call for specific assigmmamts.,
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FPage 2

Cuxrently, CIJE is working with others to build a North Americam
infrastructure for recruiting and training increasing numbers of qualified
personnel; expanding the fsculties and facilities of trainimg
imstituctioms; imtemsifying in-service education programs; encouragimg
salary and benefits imcreases for education persommsl; and developing mew
career track opportunities for educators.,

At the same time, CIJE is working to intensify community concerm for
Jewlish education, to make Jewish education a top communal priomity. He
continue to recruit community leaders to the cause or Jewish educaclufi whe
can help to develop sulbbstantially increased funding from federations,
private foundations and other sources.

Imterest has been raised throughout North America about the Lead
Community project. Recommendations are being prepared now en the
eriteria for establishing these model communities-Bcommunities where we
can demonstrate what can happen when there is an infusion of outstandimg
personnel imto the educational system, when the importamge of Jewish
education is recognized by the community and its leadership, and when the
necessary funds are secured to meet additicnal costs.,

Pupporting activities have been started to identify exemplary Jewish
education programs and to develop an evaluation compeonent for a contimuous
Flow of information about how our projects are doing. In addition, CIJE
is commissioning a project to study what long- and short-term steps uwe
sthiowld teke to encourage the development of a research capability te sexve
the field of Jewish educatiom.

Details of the work of CIJE over the past year and plams for the future
will be presented at our first Annual Meeftieg:

Thursday, January 16, 1992
9:30 a.m- - 1:00 p.m.,, including 5‘“" itﬁ'tf,,
Luncheen 12;00 = 1;00 a.30 -~ ‘4‘907
UJA/Federation 6f Jewish Philanthropies
130 East 59th Street o Bowsdl wmembrcs

New York City
(Dietary Laws Observed)

Plesse Jjein us feor both the meseting and luncheon.

Please complete and return the enclesed reply ferm by Januaty 6 cenfirming
yeur plans te attend. I leek ferward with pleasure te sesifg you theie,

Merten L; Mandel
ChaiE
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INCLUANT CELLE-CX/INMCLUDING THIS COVER PAGH,.

Do Lc(/i;yl

COMMENTATRES / COMMENTS = Dear Annette,

about kthe meeting between Charles and Mort Handel that

I would like to discuss with yow. (I tried to -repwmml

reach veu bv phone, without sueccess)).

Looking forward to seeing you in-perseom in Janwary-.

Regar@s‘;ﬁ
W o
OO
[of ‘. 5L - QI8-5 LS b
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This is what I propose to mail as the invitation to the January 16 annual

meeting. I"d appreciate a quick reactiom.

S e )
Also, I need to kmnow how many Commission reports you have left therme., / ﬁ //{r— |

—_—
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COUNCIL FOR INITIATIVIES
IN JEWISH EDUCATION

Chai
W M. TRt

@tem
Wrwtton L Wiyhde!

AUy ORI
Baephan H, Hofiman

© hief it uraion Officar
D@r Bhobomih Bliter

| 750 Euclid Avenue
Cleveland, Orio 44115
216/566-§200 Fax 21 /8811230

(rempsrry Afldess])

You are cordially invited
to the
First Annual Meeting
of the

Couneill for Initiatives in Jewish Educatiom

Thursday, January 16, 1992
1:30 p.m.. - 4:00 p.m.
ijA/Fedaeration of Jewish Philanthropies
130 East 59th Street

New York City

Lunchesn preceeding the meeting 1212030 p.m.

REVPF M ecard enclosed

(Dietary Laws Obsexved)



Page 2

A yea? has passed since the Commission on Jewish Education in North Ameriea
released ifits report, "A Time to Act."™ The Commission wag determined te be
proactive; to carxry out its recommendations for imprevements in Jewish
education. We are now completing the organization of the CIJE to implement

the blueprint for Jewish education fn the coming years,

CIJE will serve as an advocate for Jewish educatiom. It will work with and
through existing organizations in the field and as a catalyst tec enceurage

them to achieve improvements fmn Jewish educatiom.

Under the leadership of Stephen Hoffman as the Aeting Executive Director and
Education Officer Shulamith Elster, the work of CIJE has begum. Since its
formation last November, CIJE has organized a Board of Directeors, assembled a
group of veteran professionals teo serve as Senlor Pelicy Advisers, and begun
to draw upon the speclal skills and talents of experienced fndividuals in
Jewish education and communal service through the develepment 6f a talemt

bank of experts on whom we can call for specific assigmmemts.

Interest has been raised througheut North America about the Lead Community
project. Decislons are being made on the criteria for establishing these
model ceommumities- -comminities where we can demonstrate what ean happen when
there is an infusien ef eutstanding personnel into the ediuecational system,
when the impertance of Jewish educatien is recognized by the eommunity and

its leadsrship, @nd when the nesessary funds are gecured to meet additiomal
SeRiL3,  SuS(wlEiing activiticeo have besh updartibem Fh



Pagse 3

bdpnglfy exemplary Jewish edueatlon pregrams and te develop an evaluatiom
conponent for a continucus flow of information about how our projects are
dping, Im additien, CIVE has commissioned a projest to study what lome- asmd
short-term steps we should take to encourage the development of a

sophisticated research capablility to serve the field of Jewish educatimn,

Details of the work of CIJE over the past year and plams for the future will
be presented at our January 16 meetimg. 1 hope you will jein us for luncheom
amdl for the meeting that follows. Please complete and return the emclosed

reply form by January & confirming your plans to attemd,, I look forward to

seeiing you there.

Morton L. Mandel
Chair

12/ /91

% TOTAL BAEE .04 Wi



MEMORANDUM

10: SF SF

FROM:: AH AH

DATE QECHEMBER 4, 1991
RE: THE CIJE

1. We have to telecons today: one at 3:30 with Jack Ukelies, and
the next one immediately following that one, with Barry Holtz. Inm
both cases,, we are receiving documents to which we're asked teo
mesEomdu The Barry Holtz piece is the one he sent last week and I

gig discuss with you the background materials whem we meet later
oday..

2.1 spdkespokeh widdm AGam rGamonah wintch wilthlaShithami htek]) stert Tast
might,, with both quite at length. I reported to Adam about the
conversation with Jim Colemam and confirmed the meetimg of the
24th of January at Chicage. He willl fly in the previous day and
we can begin the meeting at 8:3@. I have not yet called Jack om
that same meetimg, though following the conversatiom with Adam I
believe it may be important to have him toe. I detected a little
bit of reluctance in Adam's voice, though he agreed that in the
imterest of future cooperatiom it might be very usefull to talk
discussions at that meetimg. We may consider asking Jack to fly
in on Thursday morning and thereby begim the day with issues
other than that of the conflict betweem the two of them. I pushed
Adam to begin work, which I believe he willl gladly do. He was
d%%ighéfdl with Steve Hoffman's letter and the fee he 1is beimg
of fered,

I also asked him to reserve January 27-29 for the planmim
workshop.. He felt that he has to leave in mid-mormimg om the 28t
because this iiswhhen hhe ids t¢eaching hhis sseoodd cdhass o6f the
semester and hiee diildn'tt fPed} tbhat hke cowld mmiss iit. IT toddd Him
that it might be important for him to fly back and participate im
the meetings on the 29th —— told him too that I would reconsider
this -— but weebbghh aggredd thhlat sgiaen thhe aggedda obf mputttimg
together the Tead commumities ?M@@eatmhﬁsnm@bht iiddedd bbe the
best thing for him to do. He willl need a hot®ll in Chicaw.

3. I spoke at lenmgth with Shulamith Elster -— it was a
conversation to do away with some tensioms == a constructive
move,, amongst mamy, by her. We discussed her curremt work at
getting to know the natiomall grganizatioms — denomimatiowall and
other. It was a very good conversation, where I both encouraged
her to the effect that she was "comstituency buildimg,” but alse
told her to remember that the strength of the CIJE was im its
ability not to be hindered by too many outside consideratioms im
its effort for gqualitative change. She suggested that she wouwld

1



prepare a plam, or perhaps a map, of the various playens
im¢luding a "who's who™ for our consideration. We discussed wihait
would be imvolved in such a plam, and she wijl send us a draft as
she moves along. 1 informed her of the Colemam conversation amnd
we set the telecon with Barry Holtz for Tuesday.



Site CIJE

Commission: local "CIJE" - A: administrative exec.
Feds: organized Com. E: educational ed.
Eds: educational com/ed. P: planning planner
lay: com. leaderships Cons: consultation specific
Rabbis - could be eds or lay? tasks
Pre-selection
(point person) Selection process (A/E/P) ? T/B/D
GO
initials A
planning E
Community organization P
"start up" - getting started
funding -
initial and A
on-going and
"special”
PROGI*AMS
needs - objections - site consultant
strategies - implementation ed resources - "linkages" E
reporting "best practice" Cons.
professional and technical A
assistance E
on-going P
trouble shooting Cons.
"fire fighting
what T*ORKS 7
monitoring, evaluation A
feed-back E
P
Cons.
site visits A
? site coordinator/agent E
P
Cons.

El>c
As needed
on demand of site



MEMG T6; Shulamidh Silksesr, faymenir ey, Miraette Heahssain,
$eephen Hoffman, Ann Kleim, Morten L. Mandel, Hemry L. Zuscker

FROM: Virginda F. lewdl .
DATE: Heveanbher 26, 1991

The follewing are HLZ's suggested additions toe the guest list for the
January 16 €@IJE annual meetimg:

Tom Axworthy
Barry Ghazan

Buddy Silbermanm
Avyaham HaCohen
Henry Taub ?

Rachel Gowan
Charles Halpern ?
Elizabeth Lyman ?

Heinz Eppler
Eli Evans
Michael Papa

Richard Scheuer
Wilbur Daniels

Susan Crown
Dina Chamin (Dorot Foundatiom)
Shira Herzog Besain (Kahanoff))



Memorandum

TO: SSeaxine Commitcth iy
FROM: Shulamith Elster
RE: Fifornneoe Melten
DATEY November 24, 1991

1. On the CIJE

"ro ‘MAmeninan Jewish community nowid® the CIIE deeperataly"™. Thiwie
has to be a group thatl fooumwas on meeting the ummatt neeida of the
community. Tho work of thé CIJE @hould focus on INITIATIVES. That
iz. the CIM! Ahhould not werk in respense to the oitaiud needs of
local ocommumniti.en but should Hee tHHiNKing «beeboyhyways keleelyhihe
unmet larger neede that CIJE sdlneaitly Minows jfeastl Lo bku adddessedd,
bazed on &l and research. She used interfaith families as an
exanple. The education and outreach to interfaith families muat
be addressed even if communities do not make this a priority. We
know that it is an issue and neasltls woxrdk. (( THi&s is mmoth llikee our
requirements lint, Do we want tito coomditber thisRils?)

In general, there has not been enough research and development
based on demographics and data we now have, I encouraged her to
come to the Annuval Meeting and hear about Lipset's analysiw.

She &iEzéived ¢hav: he Beal>d deas not inelude enoush pesple with
local oommunity experience and is heavily weighted with people
with denominatiomal interests. I mentioned my experience with my
ocamp®sB  (Cohem, Maryles, and others who come to the Board with
community experience and local involvemanty))..

»
2. On the Load Communities

She doces not like the term 'lead communities". It suggests to her
that other communities are " pot good communities"'. it has, in
her view, a negative rather +than a positive connotation as it
will be hurtful for those communities that are working hard and
may have exemplary projects, (I don't know if this is a real
issue or a matter of semantice not unlike "good practice'/' best
practice'/ "good-enough practice".))

She used tho term Jumit of endeaver"™ to describe some of her
$pecritil projects and suggested that this would be an approach teo
describe the lead community preoject.

It is not prudent for us to expect that communities will come up
with innovative ideas as they have limited personnel and existing
leadership Y'dioesn't know what quality Jewish education is all
about"”, They have no allocated time or money to the enterprise.,
The CIJE has to come up with the ideas and the personnel and the
money if this is going to work[l The CIJE must take the INITIATIVE
in the communities.

NOU 28 '®il 14147 PRGE, @3



The OFTM has to help to create “units of endeavor” = packages!
funding. trwinimce recruitmemt,content, curriculnm,, research and
follow-up for Epeoific programs.

3. Leadership Development/Lecal Community #Sunpert

%he described a project for leadership development Llial she
diseussed with Alan Hoffman last weak that includes cruises for
l#y leadars with an educational compeaiiient, an adaptatiom of the
Florence Melton ;; Adult Mini-Sohpol. Thim is an approach now used
by industry and the professions for continuing adult educatien..

8. Beat Practices/Programmatic Qptioms

We spoke at length about the Florence Meltom Adult Mimi-Scihmall
and about the Discovery Program for high school studemts in
Columbus. T will be certain that these are ineluded in our worik
on Best Practices. Both are worithy of replicattiign,

She is interested 4in a new family education project- Live and
Learn Family Vacatioms..

é. Support for CIJE Projects

e spoke about adult education in the commumiitticss, She is
interested in funding a university or a department withim a
schad]l te train fecilitator in a specific area of educaticon for
interfaith families.. 8he believes that couples need te come
together wildll trained facilitators to air cencermw im a retreat
setting. This will lead to a recruitment effort for am objectiiva,
nen-denominatienal edusatioral pregram (The Adult Nimi~ Seheel)).
Her several vears of experience with the Mini-Schoell suggests
that this will lead to better educated families*, mere positive
Jewish 6shoiees fer affiliation and activity, synagegue
memberghip, higher vrates 0f enrellment of ochildren of these
families in Jewish ssheols and educational] pregranmm.

She is very interested in thiz and Kkpews that it will take
MWITIATIVES AND TINNOVATIVE thinking bPecause ceommunrities deo nek
knew what €e de' Dhe likes the terme- ipnitiatives and innouatdiomnt-
and the Rame CIJE has very pegitive ceonnetatieny and cenprections
with her interests and her werk.

She understands that it will take an infusien ef fupding and vexy
specific and eomple planning (lots ef traiming)), She says
thet she knews what it +¢ake finaneially te establish something
new- having dene this several timews befere- and she is interested
in deing this.



5. Board/Avaual Mesting

$n3 will de har best te ocome in Japvaxry. it depende 6 i,
Bellwyn's health. He has good and bad daysh bhe 18 intérested im
discuteions of issues of eubstanss. She wantse the Beard to focus
on meeting the uamet needs in wommunities—and iz somewbat
Wrat disoussions appear te focus on the vested interesis of Beard
e .. I aneeuraged her te come and partieipate astively im ocur
delibevations. I ulse assured her that her comments t¢ me wewld
be eshaved with the Steering Commitiss.

i
%. Footnote i

I will call her again in advance of the January meeting possilile
right after materials and the agenda are mailied te Board memivenrs.

i ozder %6 gain her support for the Lead Communities Project I
think we have more work +to do. This iz where I think I can wuse
ftome of what Lee Shulman said at the GA. I'm goimg teo got a copy
of his wremarks and sees if it will be useful to send to s,
Melton and/ox others. I'd like to plan a visit with her. She had
a great deal to say that was very interestimg and inspirimg for
me. The suggeatliontds she made about areas to consider and hesi
descoriptions of msome fine programs are usefuwl in my work wiitih
Barry on best practioss.

Mrs., Melton will be in Boca Raton until February-March when thms
Melteons return to Columbue. Hwr address im Florida is: 1180 Soutih
Ocean Boulasvard Apartment 9B Boca Ratam, Florida 33232, Phoms
numbers #07-391-31%0.,

hdCimelton




Memerandum

TO: Steering Committea/CIJE
FROM: SN¥m)amith Elster

HF: Norman Lipoff

DATE: November &, 1991

T met with Norman Lipoff on Friday, November 2and at the ¢,

k. On the CIJE

Normién was dinterested in tHumring adboute ithiw mstbetbps o1 our
proieatx. I sense that he is plima@e(l! tw lb®omn thlou Biaadd ampnd thiast
he would like to be amotivoly involwved.

Norm wa* most interested in llemill mommumitiod av I smoevt most of
my Tmmm with him  uil loba  oohdmpkiiiles En pueEivdallil.m S e
January meeting and for his poseible involvement before Jammamyy.,

2, On the Lead Communities

He expressed serioui? concern about the current ability o o=my
intsrested ocommunities to generate sufficient Jlocal funds to
suppeort the lead communities activities., There will be
uommunities genuinely interested - and whe the CIJE will want ta
have inveolved~ that will not consider the program because of the
economic olimate. Communities will be very reluctant to take om
additienal projectws. Many are worried about their ability to
eontinue funding exlsting programs &t their current level#f and
many have already cut-bagk subventione for educatiomal programs.
Furthermeore, there are communities that are unable to meet their
obligations to UJA and Exodum,,

He stressed the impertance of Jetting communities know= as host
we can- about what will be expected of them financially, How much
will it eost to be a lead community?

He suggested that when applications come in that they be reviewed
carofully by pecple whe know what a particular community's trye
financial eapakility is and who know about its financial "track®
recowdi'n

I asked if he would be interested in helpimg the CIJE review the
finsnaial aspects of the project. He said he would ke pleased to
help. (( Azxe we going to have a Board committee on Lead
Communities? If se, this would be a good way te invelve himl)

3. Board/Annual Meeting

He has planned his schedule around +the date ef ocur meeting apd
will be there for mest of the day. He may have te leaVig befoxe
the end of the afternoon meeting.

Broe



Newsletior of the

NETWORK FOR RESEARCH IN JEWISH EDUCATION

N6. 4 Fall 1900
BTN 10

NOYES PROM THE CHAIR « Stuart 8ohoenfeid

Now thet we havo o formal ohair for the network,
propristy demands a mossage from the chair in our
metwork newsletter, Fortunately, there are sotrie tliings to
falk about.

To begin with, the *thank you'$, Most of all thenks to Isa
Aron, who bhas acied as ohalr for the past five years
witthout formal tile. And to Hanan Alexander who,
lepend has &, started the work of putting the network
iogether with Isa over one of their kiichen tables, 1 don't
know whose kiichen but J can vertly that they live In the
same neiphborhood. Thank you aiso to thoss who have
served as osgenizens of the past five conferences. Your
work has posiionsd us as & credible participant at a ime
which may be a tuming point In Jewish education, On
a personal nole | can add that the network has given me
comfacts | otherwise would not have had with other
ressarchers who worry sbout the same problems that |
do es a schollar and 4 member ofthe community, Theee
comiacts have been important in developing my thoughta
end keeping up my mormle, | suspeet that these
personal vefleotions are widely shared in the network.

Naxt, a new As a conseguence of the
discussion at the end of the Cleveland gonference about
exploring a lbumad for research in Jewish education, |
received an inviiation (through Walter and David
Ackerman) to confact Alvin Bohlff In New York, Alvin s
continuing to serve as editor of Jewish Education, for
the mextthree years: We are werking en an arrangement
siong the following lines: Jewish Bdueation - either In
sach issus or In an annual special Issue - would regerve
epese for research. Raseareh aricles weuld be
submikted ki the B8MB Way as te other Feleresd fournall,
WMembers of our netwerk weuld e added to the sditerial
board fo review researoh articles: Members of eur
metwork whe subscribe to Jowish Edusation when they
pay thelr duee weuld get a diseeunt. | am sensulting
with members of the Executive, Deeisions whieh the
Exesutive takes san B8 reviewsd at aur next esnference
i Catarmiia  Meanwhile, memBers of aur netwerk: may

serainly submi articles {8 Mib_ﬁé%sﬂiﬁﬂa whieh has
€ lang of publishing research

The recommondations of A Tima To Act
include a call to dovolop a researcin
capebility, Presumalily the Councll for
(ntiatives In Jewish Education will be the
body to seo that thia recommendiion i
implemented. The Commission om
Jewish Education in North America has
diready begun the process. The
Commission's repart containg am
appendix which lisis eleven studies
which It sponsored, Taken colechiely:,
they are the beginnings of a detailed
apprajsal of North American Jewiah
education. Of theas daven studies, aix
were author elther in full or In pant by
participants in the Netweork for Ressarcin
fn Jewish Educefion.

The Ressarch Network Fas now had five
annual conferences. We've gathered
together American, lsraoil, English andi
Canadian researchera in Caifornia, New
York, Penngylvania, Wisorain, ana
Ohig, Our conferences have featuwred
research on Jowish idenfity, curricum
cbjectives, larael trips, teacher
oharacteristic, adult education,
supplementary acheoling, Reformn day
schools and more. Aa with all annual
conferenced; there has beon aome
variaten if PRTEIPAPAS NAF e YRR,
but meat of us de come 1 ARt evely
ene. Our researeh In Jowish eduealinm
has Aot beeh sysiematioally Rurured M
the past; the regular eenet B

These siudies spensered by e
Commiasion Foprowemt enly tw
beginnings of a researeh pieesat. T
Begin with, the reseure agenda win 2o
breader than (sentinued on p®)



ATime T Ag-eentinund from p. 1

thait umdanisken by the Commission so far, Consider two examples - research on tiho affootive dimension
of eduostioh and research on adult education. Nolther topic was among tho#s studied by the
Oommidtion, Both are important In understanding tho siuation we are dealing with and in develloping
@ sustegy of response. Jewish eduodation, we asammo, ii$ not tho instrumental acquiting of credentiate.
Ratiher, ik is about adquiring values and seisasteem. Ws have some research on the extent to whichn
Jewish education leeds to haying information; we have aimost none on the relationship of Jewiah
eduoation to self-ssteem. Similarly) we assume that a housahold in which parents study le alea one in
which children study. Adult sducation Is on the agsnda of the Jewish community in North America, la
here rseedrch which pives some ingight I how this inltiative might fit Into a geneval stratagy for Jewish
education? Many other exampies could be found, We don't even have at thia point a process for

aompifing and foutinely updeting a bibliography of research in Jewish education.

Furtiver, 10 Become an on-going activity around which scholars can build careers, more needsto be done
1o Hiink comanunally sponsored research in Jewish education to university based schatarahiip, Including
boih those Insiutions of higher learning under Jawish sponsorship and-those in the wider community,
The studies sponsared by the Commission need to ha available In university libraries; publication by am
academic press-would be one way of Basing that happena. Graduate failewStips in iglinris of educalion
and depanmens of social science will bring new scholars into the fisid. Suppart for the Researcin
Network in Jswish Education, which has bean forthcoming from various communal agengiiss, will ensure
that pur confissences will conginue and our activities expand to other areas.

Piacing resbwroes into developing university based ressarch in Jewish education In adidiiion to comtract
research will mean, In the short tarm, some loss of control over what Is researched and how. Inthe long
ferm, perihmps within as short a period as five to ten years, it will mean that far more pecpie wil be
enpaped in research and that the research protduced will b varied, sustained and creative in waya whioh
canhot now be envisaged. David 8choem’s research, which the commission's repart cited, and Wiliam
iHelmreich's study, which the commission did not cite, are valuable take-off points for the study of Jewish
SShbDIs witten by universily based scholars. Each Is insightfiull Nelther e definitive. They raise issues
which requiie further research bafore we begin to appraximate and adequate understanding of Jowish
schooling. program of research of this kind can only be sustained by a research commmumiky
ineappauiad into insiiutions of higher education.

In sowe ways buliding a research capacity in Jewish education is a daunting prospect. Tihers is & large
resparch Ksmeiure lin education to be ass!milated; there is much else In contemperary social scionce to
be taken Info sccount; and the unique features of Jewish education require originality and crealinity In
developing mesearch projects. Yet If there is going to be significant improvement In Jowiah edueation we
nedd 10 kmow mudih more abut what we do, how we do it, why we do it and what it meams to participate,
lin the process, we are Wkely to some to understand better not only Jewlsh eduealion in Nerth Amarican,
bt Novth American Jows as well,

Prof. Siwart Schoenfeld (Socislegy and Jewish Studies, York University #Merents) ia ehalf of the Researeh
MNetwork In Jewish Edueation. The epiniens expressed are perssnal and net fermal peaitions of the

ANNOUNCING....
m SiXTH ANNUAL CONFERENCE
on RESEARCH in JEWISH EDUCATION
June 26.80) 1969
it
Ealitorni. Stats Univemity, NeorthAdge, Balifarnia
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Noveaber 8, 1991

Mr. Steven H, Hoffman

Jewish Comminity Federation of Cleveland
1760 Euelid Avenue
Clevelsmd!, Ohio 44115

Dear Stave,

Thank you for your fax of October Z5th. You de pot know hew
diffiedlt 1t was for w6 to write my comments on "A Time to Aet.®
1 went through five er six drafts pfeeiieiy because I vented te
be congtruetive, Ad ¥ou kiow, I only had the apg@r%ualty te

observe the work ef the Commissien frba l‘f@f* in

therefore had

to rely upon i¢s eonly produet te date, whieh quite frankly left
mé feeling thnt the Commissien was pushmg through 4» uwalocked

deer.,

You can be assured that there is nething else at work ether
ny deep and setrious eeaeera fox Jawish idueatl%@ that haws b

najorn 1ife= 10&3 involvement oR mz part. 18 preeismely

1 have witnesmsed and bean invelved i

years, that I believe that the CepmBigssiom did Ret m%v% ABRE

Jewry forward in ite Qpiﬂiﬂ% presentation te g% eWrish wer

Aftar all, as I indicated, the Rembers 1 oF & SRBLIBULOR

the becking given 1t Vi § ge ippressive E gRe Wow haw&

expectad pueh more fam that pewe¥ Wi g aaiiwyh. BeW B

surprise at the rewulr 1 sakd in % article, Ra em%

appeared thirty years age When the federations aﬁé pther au ‘h

institutions in the Jjewish comBupity were 59&& wak 1&% dp E%
needs of Jowish edueation, it weuld ﬁi‘é% B8R & 3

sir, but eppearing the same year as Ehﬁ Natiohal Jewi
Population Sttdy, a promise eventual

listed 48 simply net snolgh,

tham _
eh &

becas@e
B the ehaﬁ&%% ot the laat 39
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Stave, thank you very nuch for the kind words about my work, If
my vork has any velue, I think it is because I have tried to look
at the world around we a& honestly and objectively &a I tan. I
have done se here as well, I do not thimk that it serves
amyone's true ianterests for me te do otherwise, If I hawae miasm&
something, I am sorry, but baBed on the record at my digpowss,
couments must stand, Of course I will bde happy te discuwh thasc
matters further wiih you, Hank, or snyone else invelwed im CLJR
at any time and I hope that we may continue to admire ome apothaer

despite any disagreement in our respective arpesamantes of this
eff@n”th

PleaBQ give my very warmest regards te Hank,

President

DJE/al
éQPGSST

TorAL P.@l



MEMO TO: Shulamith Elster, *Seymour Fox, Annette Hochstein,
Stephen H. Hoffman, Morton L. Mandel, Henry L. Zucker

FROM: Virginia F. Levi

SUBJECT: Lipset Analysis of CJF Data I

Attached is a preliminary report from Marty Lipset on the results of his
analysis of the Jewish education findings gleaned from the CJF Population
Stj.dy. He asked me to make clear that —this is preliminary and is for our
information only. He will continue to refine it in the coming weeks.

This gives us some sense of what might be covered in a presentation by him
at the January 16 annual meeting.



Education Findings from the Jewish Population Study 1
(Preliminary Incomplete Report. Please do not cite). !

by Seymour Martin Lipset

There are a number of stereotypical observations about Jews which are confirmed by /' /\JL y
the data of the 1990 National Jewish Population Survey (NJPS). These include the facts that
Jews are more well-to-do by far than the population as a whole, but are more liberal

. They are also the best educated of any ethno-religious group. They are less
likely to marry than others with similar backgrounds; they have a smaller birthrate than other
groups in the population; they have a higher divorce rate; and their rate of intermarriage is

si.ng-steadily® These behavioral traits mean, immigration apart, the Jewish
population in America is likely to steadily decline. At the extreme, there have been
predictions by one demographer of near extinction in the not too distant future. The hope
suggested by earlier studies focusing on intermarriage that such behavior might actually add
to the population, given conversions and Jewish identification of intermarried families, does
not seem to be bom out by the 1990 survey. Only one-seventh of intermarried Jews have a
spouse who has converted. The mates of the rest have remained Gentiles. Since 1985, the
majority involving Jews have been between Jews and non-Jews (52 percent).
This compares with an eight percent figure for weddings occurring before 1965, and 25
percent for those which took place between 1965 and 1974. As Kosmin et al note "since
1985, twice as many mixed couples fBom Jew with Gentile spouse) have been created as

Jewish couples (Jewish with Jewish spouse).



Beyond the problem posed for Jewish continuity by low fertility, is the fact that most
children with at least one Jewish parent are not being raised as Jews religiously. The
Kosmin preliminary report indicates that "Just under half of all children in the surveyed
households are currently being raised with Judaism as their religion and another 16 percent

qualify as secular Jews."

Jis obviously the principal mechanism to socialize succeeding generations to
be Jewish, and to stimulate adult Jews and Gentile spouses to foster the religious and secular
interests of the community. To a considerable degree, what the Jewish community of the

future will look like occupationally, culturally, and Jewishly, will be a function of education,

both non-Jewish and Jewish.

JL

onal acl !as been one of the great prides of American Jewry. The
survey data indicate it is justified. Among those, adults 18 and over, who identify
themselves as Jewish in religious terms, only 23 percent do not have any college education.
51 percent are college graduates, while close to one-third, 32 percent, have gone beyond
college to some form of post-graduate education. Secular Jews, those who are not religious
in any way, are even better educated than Jews by religion. Only 18 percent of them have
not attended college while 35 percent have done post-graduate work. It is interesting to note
that Jews who have converted out,, support othexjjenominations”*are less well educated.
Fully one-third (33 percent) have not studied beyond high school, while less than one-fifth

(19 percent) have had any post-graduate training. The picture is somewhat similar for



persons who report Jewish parentage or Jewish descent, but were raised from birth in another
religion. Strikingly, Gentiles living in a household with Jews are very much less educated
than the Jewish population. Almost half of them (47 percent) have never been to college,
while only 13 percent have done post-graduate studies.
1

Ironically, Jewish education achievements may be a major source of the long-term
trends that are undermining Jewish continuity. As noted, attendance at higher education is
well nigh universal among young people. The overwhelming majority, around 90 percent, of
Jews who are 25 to 44 years of age have been to college. But as is well known, higher
education, particularly that sector of it in which Jews tend to congregate, the leading liberal
arts colleges and research universities, is the most universalistic institution in the country
with respect to attitudes toward white ethnic particularism and religious identification and
practice. A basic belief in this world is that students should not "discriminate” with respect
to dating and mating, according to religious and ethnic criteria. This norm is strongest
among the more politically liberal segment of the population, one which disproportionally
includes Jews. It may be hypothesized, nay assumed, therefore, that a major source of the
extremely high rate of intermarriage is the almost universal pattern of attendance by Jews at
colleges and universities, ”~ducation makes for higher income and status, more culture, and
greater influence, but it also is associated with intermarriage and ultimately, with j

disidentification with the Jewish community. I =L
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The justified concern for Jewish continuity focuses, therefore, on Jewish education as
the major facility available to the community to stem the hemorrhaging out which is taking
place. The 1990 Jewish Population Survey provides a large body of information on the
subject since it gathered data on the educational background of American Jews as well as the
current involvements of their children. It permits an examination of the relationship between
different types of Jewish education and subsequent participation in and commitment to the
community. The basic picture is clear and is presented in the preliminary report, Highlights

Toaw
of the CJF 1990 National Jewish Population Survey. Those who describe themselves as \ 34>
religious,, whether as bom Jews or converts, are overwhelmingly likely to report having ha
some form of Jewish education. Fully 78 percent of the males and 62 percent of the females
do so. The figures, however, drop sharply for those bom Jewish who describe themselves as
irreligious. Only 28 percent of such men and 20 percent of the women say they have had a

Jewish education. Curiously, people bom and raised Jewish but who have converted out are »

somewhat more likely to have had Jewish education, 35 percent for the males and 25 percent r

for the females.

These findings present us with a classic chicken and egg problem in trying to explain
the effects of religious education, i.e.; to what extent is the strong linkage between having
received some Jewish education and religious identification and community involvement
influenced by a family religious background, or can education overcome the lack of
commitment of the weakly identified? INo definite conclusion is possible in absence of

longitudinal data (information gathered over time from the same respondents), particularly

[7



since the decision to educate or not reflects, in most cases, the degree of religiosity in the
home. Still, the evidence is congruent with the assumption that education can makea 1 P
5
difference. Not surprisingly, the group in the sample with the least educational
accomplishments is composed of adults who report Jewish parentage or descent, but were

raised from childhood in a religion other than Judaism. Although many still consider

themselves Jewish by ethnicity, 90 percent failed to secure any Jewish education.

7.
Lfc /’
Turning to Jewish education, we may start with the finding that approximate! 60
percent, or 1597, of the 2441 respondents in the 1990 National Jewish Population Survey,
had, at some point, been eﬁ(posed to formal\ Jewish education.1 Participation in Jewish
education has been measured in three different ways: whether ever enrolled in Jewish
-0S

education programs, the type received, and the number of years completed. The survey
differentiates the types of schooling according to the length of time in attendance, i.e., full
time Jewish schools include day schools or yeshivas, part-time schools that meet more than
once a week, mainly, afternoon schools, and Sunday school or other one day a week Jewish
educational programs. Private tutoring is also classified as formal Jewish schooling. No

effort was made to evaluate the quality of Jewish educational programs.

An examination of variations in type of schooling yields more comprehensive results
than looking simply as to whether people have had any Jewish education or not. First, we

may note that the most frequent type is part-time, largely afternoon, school attendance (34j*Lj"

1The 60 percent figure is a weighted result, not from the actual data.



percent), followed by Sunday school (18 percent), full-time day schools (7 percent) and

private tutoring (5 percent).

This report attempts to understand the determinants and consequences of Jewish
education. It would be a reasonable assumption that the more exposure to Jewish learning,
the more the recipient would be involved in the Jewish life and community, and to pass the
commitment onto his or her children. The sample will reflect, at the base level, two groups:
those who have ever received Jewish training and those who have not. The formal Jewish
education measures, e.g., types of schooling or years in different educational programs, are

dependent variables when analyzing determinants and serve as independent ones when

looking for consequences.

To repeat, three-fifths60 percent, of Jewish adults, 18 and over, ht some time been

enrolled in a formal program. Almost all spent/some years at it. ,/Only 2.5 percent attended*!, X
1 1 [-x ' 29:
less than a year. Twentv-nine percent had participated between one and five years. But 31 2.3 *~ -m
N7 - +=

percent took part for longer periods, with 8 percent having been involved in formal Jewish
training for 11 years or more. The content they were exposed to, however, may havejiot be —
too intensive. More than half, 52 percent, of those that had attended, or 34 percent of the

whole sample, took part in part-time programs, followed in magnitude by those who had

been to Sunday school, 18 percent. Significantly fewer, 7 percent and 5 percent, had

participated in day schools or private tutoring.



Given the much greater emphasis in traditional Judaism on Synagogue observance and

religious study by men than by women, it is not surprising, as noted above, that men are

(77

more likely than women to have had some Jewish education {75 to 57 percent)” Close to ’
two-thirds, 64 percent, of day schoolers and part-timers are male. The picture reverses J&]]eé. )
i-
sharply for Sunday School, the least stringent form of training and somewhat less for private +
tutoring. Only 39 percent and 48.5 percent respectively of Sunday schoolers and the A
privately tutored were male. Women clearly are less likely to enroll, and those who take R )

part are most likely to be involved in programs that meet less frequently.

Table I: Form of Jewish Education
by Gender (Percent)

Male Female Total

Day School 9 5 7
Part-time/ 45 24 34
Afternoon
Sunday School 15 22 18
Private Tutor 5 5 5
Never Attended 26 43

*jinweighted result N = 2441

Again, the same conclusions are reached when studying the quantity of education
received. Men have more years of Jewish education than women. But the gender
difference almost washes out among those with any Jewish education, as far as number of

H i
years participated is concerned. This is particularly true for younger adults, those aged 18 to |

44 years.



& oo

(In spite of evidence that assimilation, intermamage for example, has increased over KU;~/'

time, young Jews have(noTbeen)much less exposed to Jewish education than their elders.

The age groups under 40 show little variation.

1. ")

What there is of a relationship considering

all age groups is, in fact"cundUn”TyOlder and younger people have had less exposure to

Jewish education than those in the middle. Roughly 62 percent of the 18 to 19 year olds

have been involved in some form, a figure which increases gradually to 70 percent for those

in the 50 to 59 year old category, but then declines steadily to 60 percent for those that are

80 or over.

Years
Attended

< lyr
1-5 yrs
6-10 vrs
11-15 vrs
> 15 yrs

Never
Attended

Column
Total

Cases

Table II: Number of Years of Formal Education by Age or Time Period (Percent)

1971-72 1960-70

18-19 20-29
2 2
21 25
21 26
9.5 7
2 1
38 37
2 17
42 410

1950-60
30-39

3
28
21
10

1

36

27

659

Number of Missing Observations: 0

The time period when attendance took place appears to have had less effect on the

1940-50
40-49

2.5
31
24

7

1.5

31.5

21
523

1930-40
50-59

3
32
22

30

1
278

1920-30
60-69

2
35

32

11
275

1910-20
70-79

3
29

38

187

1900 or
earlier
80+

3
21
11

6.5
2

40

2.5
62

type of schooling received. Across all age or time cohorts, about two-thirds of the

Row
Total

2.5
/29

=7 1

35

100
2441

respondents report having attended part-time schools. Day schools and private tutoring were

least common.
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Sunday school attendance=is curiously curvilinear, greatest for those who were of
school age during the fifties and sixties (e.g., now aged 40-59), but somewhat long for f
younger cohorts and least for the oldest ones, who partook during the 1930s or earlier.
Presumably such schooling was less available then and somewhat disapproved of. The
growth in the proportions so involved from 13 percent in the 1920s or earlier to 22 percent

during the 1940s and 1950s may reflect assimilatory processes at work.

05,
ctt'
All age cohorts seem similar in the\duration|of their enrollment. Roughly a fifth of J
each decennial group had been schooled between six and ten years. The additional education * *
measures help to confirm that the timing of the respondentls birth has relatively little effect
on Jewish educational attainment, although the propoiligtMvho wentio dav school increases =\

9

slightly over time, from five percent for the 70 plus to six percent for the 40-69 group, rising © tld -

U-P-
to eight for those under 39. !

The linkage of Jewish to secular education also tends to be curvilinear, with the
lowest level of Jewish attendance among those who have not completed high school. Less
than 40 percent of them have had any Jewish education. Conversely, three-quarters of all
college graduates with a bachelor’s degree have had some Jewish training as have 80 percent
of those who have some graduate education. The proportion, however, falls off again for
those with more than a year of graduate education, down to 73 percent. Not surprisingly,
the secular education related differences are similar when attained degrees are considered.

Four-fifths of those with graduate degrees have had some Jewish education as compared to



slightly over 50 for those whose only diploma was from high school. Curiously, however,
those with the least secular education (less than grade 12) report the highest percentage of
day school attenders (13). But there is no relationship between the two forms of education
for the rest of the respondents, high school graduates and above. The proportions going to
day school are roughly the same for all groups from those with a high school diploma to
persons with post-graduated training. Attendance at afternoon classes, however, increases
steadily with secular education, moving up from 10 percent among high school dropouts to
22 percent among those with diplomas to 32 percent among those with some college
education, 39 percent among those with a bachelor’s degree, and 45 percent for those who
went on to post-graduate work. Sunday school peaks among college graduates, but drops off

among those who go on to graduate school. (This may reflect a difference between men and

women which has to be checked out).

How does assimilation to American society affect Jewish education? One approach to
dealing with this issue is length of family residence in America, whether respondents or their
parents or grandparents were bom in the United States. Every comparison indicates that
native birth is inversely associated with exposure to Jewish education j*buTl hasten to add the
differences between first and second generation status seem slight. The native bom are a bit
less likely to have had some Jewish education (63.5 percent) as compared to the foreign-born
(66 percent). Just over two-thirds, 68 percent, of those with mothers bom abroad, and just
under two-thirds, 65 percent, of those whose mothers are native to America have some

Jewish training. Paternal background appears somewhat more differentiating than maternal.

10
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Seventy percent of those whose fathers immigrated to American have been exposed to Jewish foulbsks-

education, as compared to 63.5 percent of those bom in the U.S.

The relationship to national origin is greater among third or more generation Jews.
Slightly over half of the respondents report no grandparents bom in the United States. They
are the most likely (74 percent) to have had a Jewish education. Those with only one native
American grandparent, seven percent of the sample, are second highest at 69 percent. The
fifth of the sample with two or three native-born grandfathers are next in line at 60 percent.
And bringing up the rear are those with four bom in this country (15.5 percent) who report

the lowest rate of Jewish education, 46 percent. These findings, of course, suggest that

assimilation processes are operative. A

1 —— | = A\ -/.X T

( j; ¢+ 1(<a T= V ,
(Y . Xi The interplay between generational background and type of training reinforce the Q V7V6 Iaa
f - |- »

/j ™ 11 assumption thatWmericanization works against Jewish education.j*The foreign bom show the"MA- €

' IRvP — %V
I1lm 4y  most propensity to have attended day school, a result which may also reflect the greater AyramW ©

1\
, v / availability of such schooling in the old country. Assimilation processes appear to operate | /(| e

n) ° v0 \%
57 with respect to parental national origins. Those with immigrant parents are much more

"<INJ 7/

| r likely to have gone to day school (17 percent) than those with American bom ones (four n u

percent). The latter show much greater propensity to go to afternoon part-time school,
Sunday school or even to have a private tutor. The scions of the foreign-bom also were
exposed to Jewish education for more years. The American bom seemingly aremore

assimilated and/or less Orthodox. These conclusions are reinforced when we relate patterns

1



of school attendance to three generations, that is grand parents. Those with no grand parents
bom in the United States are the most likely to have attended day school. They also are
more likely to have gone to part-time afternoon than to Sunday school, and are the least

likely to report a private tutor, or to have no Jewish education, than those with three

generation native American backgrounds.

Coming from an intermarried family or not, of course, is a more decisive variable.

The likelihood of having had a Jewish education is greatest when both parents are Jewish,

true for roughly two-thirds of the respondents. Four-fifths of them had gone to Jewish ' ':'\'"-%%r .

schools, compared to 29 percent of those of religiously mixed families. Although relatively y 1!
— 7 1 " — v

few respondents had attended day schools, 81 percent of respondents who did were from AW

fully Jewish families, while only 36 percent of those without exposure to any Jewish training *
came from such backgrounds. Two-fifths of respondents with two Jewish parents continued

their studies for six or more years, compared to only one-fifth of the children of intermarried

families.

For the intermarried, a Jewish mother appears somewhat more important for
educational continuity than the father being Jewish. This finding may reflect the fact that ivvJC
Judaism is a matrilineal religion. But still, only 32 percent of the former were Jewishly ~

ou"?®
educated, contrasted to 26 when the Jewish parent was male. - "

12



Table HI: Intermarriage Effects on
Jewish Education (Percent)

Years Both Parents Mother Father

Attended Jewish Jewish Jewish

Never saz.
Attended 4&.5 68 74> Sr
< 1Yr 2 5 5

1-5 Yrs 36 13 14

6-10 Yrs 28.5 9 2.5

11-15 Yrs 9 4 5

15+ Yrs 2 — —

Total 66 10 10

N 529 78 81

Denomination of family of origin is obviously important in affecting propensity for
Jewish education, through less than might be anticipated. Those from Orthodox families
show by far the highest commitment. Only 18 percent of them did not partake in any form
of Jewish training. Over one-fifth attended day school, while 45 percent went to part-time
afternoon classes. The same proportion, 45 percent, spent six or more years in a Hebrew
based curriculum/*Surprisingly-, a larger proportion, 24 percent, of those from Conservative
families, were never exposed to formal Jewish teaching than among those of Reform Tar
background (19 percent). Conservative offspring, however, were much more likely than
scions of Reforms to have attended day school (17 percent) or afternoon classes (50 percent).
The figures for the liberal group are 2.5 and 34 percent. Those from Reform families spent
more years absorbing Jewish learning than the Conservatives. Over two-fifths, 42 percent of
the former and 36 percent of the latter continued their education for six years or more.

Those of mixed Jewish denominational background (two groups) were more likely to stay

away from Jewish schooling, one-third never attended while a large majority of the marginal

13



ethnic secular background remained outside Jewish education. Again, we see the

AdysfundSMaTeffects of intermarriage on Jewish continuity.! Only two percent of the

offspring of mixed marriage went beyond five years of Jewish schooling, which according to

this measure, three quarters had no exposure.

Table IV: Denomination Raised and Years in Jewish Education (Percent)

Years

Attended Orthodox
< 1Yr 2
1-5 Yrs 28
6-10 Yrs 30
11-15 Yrs 12
15+ Yrs 3
Never

Attended 18

Mixed
Conservative  Reform Jewish
1 13 4
36 35 32
27.5 30 22
8 10.5 6
1 S
24 19 32

Ethnic
Secular

4
23
4
4

65

Jewish

Other

75

2
I b
sV
Other Non-
Jewish

10

80

If one compares denomination raised with current affiliation similar relationships

emerge. Over 40 percent of today’s Orthodox report having gone to a full-time day school

as compared to less than 10 percent of the Conservatives, and only three percent of the

Reform. Conservatives lead Reform in proportion who have gone to afternoon school, 48

percent to 36 percent. Conversely, however, those now affiliated with Reform are more

likely to have been educated at Sunday school (31.5 percent) than Conservatives (13 percent)

or Orthodox (21 percent). Those who have remained Orthodox are strikingly more likely to /

have had day school education than those who left, suggesting that latter’s families were in

effect much less Orthodox than the former’s. Hence, the relationships to religious

14
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denominations are clear, day school for the Orthodox, afternoon school for the ] )

Conservatives, Sunday school for the Reform. TcHm

'Mhe section of the country in which respondents were bom has a clear relationship to
religious teaching. Over half, 51 percent, of those from the western states and 50 percent of b m
Southerners had never partaken of any form of formal Jewish learning, while 67 percent of [
Northeasterners and 65 percent of Midwesterners had. Those bom in the Northeast, the
oldest region of American Jewish settlement, also show the highest propensity for day and 1
afternoon school. These results again are congruent with our impressions of the correlates of ®9 3
~assimilation7most in the West, least in the Northeast. The foreign-bom, it should be noted,
were the most likely by far to have attended day school (28 percent) and the least (9 percent)

to have been to Sunday School. And 37 percent of them had six or more years of formal

education, more than the 32 percent among the native bom.

Considering the different variables —gender; denominational background; parental,
religious, and communal origins; community of residence; and context of secular education --
a clear picture emerges of what sustains Jewish educational enrollment. The most likely
candidate to have received formal Jewish education has the following profile: j_a male, having ;

-] <
foreign bom parents and grandparents, a bom Jew of practicing non-intermarried parents

who raised him in one of the three major denominations, preferably the Orthodox, and a A

secular educational achiever who lives in the NortheastJ*The more the indications of



Americanization the less chances of being trained for continuity. None of these is surprising,

except possibly secular educational accomplishments.

The Consequences of Formal Jewish Education

In the previous section, measures of Jewish education, whether ever involved or not,
type of school, number of years studied, serve as dependent variables, behavior to be related
to or explained by independent factors, gender, generations in America, denomination of
family, etc. Here we want to consider the educational items as the independent variables, to
see the effect of education on various attitudes and activity. Looking at consequences,
compared to determinants, permits the use of a greater range of variables. The following
areas: philanthropy (especially Jewish), involvement in Jewish organizations, synagogue
attendance, intermarriage, attachment to Israel, attitudes regarding Jewishness, children’s

Jewish education, adult Jewish learning, and Jewish identity can be studied(’as consequences 'y C|

of Jewish education.

Perhaps the best single indicator of commitment to the community is the question

"How important is being a Jew for you?" Only 23 percent of those who had never been /

n (/NAY
exposed to any form of Jewish education replied '"very important." The same answer was /.

r 7

given by %2 percent of those who went to day school, 56 percent of the privately tutored, 52

A

&'

9

~ Jh-LCI
percent of the former students at part-time/afternoon classes, and 37 percent of respondents

A

; A
whose training was limited to Sunday school. And there is a strong relationship between lr? g b
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length of studies and responding 'very important,” from 46 percent for 5 years or less to 7.
percent for more than 15 years.

c N N
Historically, Jewish life has centered around the synagogue. This, of course, has been /
increasmgly”lesTtue”n AmericaT' As of 1990, literally three quarters,|76 percent” of Jewish ~J/

jpadults report that they have never belonged to oneJjOnly seven percent attend weekly

services, another 12 percent go a few times a monthf23-*efcent never partake, while 44.5*,"' c
percent go from once to a few times a year, presumably on the High Holidays. Synagogue W lud)
behavior, of course, correlates with religious education. The more involvement when young,

the more participation as an adult.

Curiously or not, although the overwhelming majority of American Jews do not
belong to or attend synagogue, almost half of them, 46 percent, report that they fast on Yom

Kippur. Willingness to do so correlates strongly with type and length of religious training.



Most day and aftermoon schoolers, and the privately tutored, 71, 60, and 67 percent
respectively abstain from food. Less than half of those who attended Sunday school, 45
percent do so, while the great majority of those who never had any Jewish education eat.
As expected, abstaining from food on Yom Kippur correlates strongly with amount of
education from 42 percent for those who attended for one year or less to 76 percent for the

more than 15 years group.

/
Looking ﬁ)mpensity to continue Jewish education into adulthood’rﬂitates that it is
" — - e
clearly tied to previous aftemdamce in education programs as well as the type of former
Pt -
schooling. Even though 6nlji<‘l4 percent of the respondents attend such programs, 80 percent

who did so bave had formal Jewish education. Almost all, 92 percent of those who did not
have at least some Jewish educational experience are not involved in an adult program.
Conversely, of the small group who had spent 15 or more years religious study, over half,
52 percent are continuing their education as adults, a figure which drops to 27 percent for
those who were involved in Jewish education for 11115 years, and to 12 percent for those
with five years or less. Type of education, of course, also differentiates. If a respondent
had attended day school in his/her youth, it is more likely for him/her to be involved in adult
Jewish educational programs than for those involved in other forms of schooling. Up te 30
percent of former day schoolers, as compared fo 15 and 13 percent of former part-timers and

Sunday schoolers respectively, took part in Jewish educational programs in the year befoxe
they were interviewed.

18



The suie patiorn, though less suikingly, operates with respect to synagogue
aitomdnee, highest for these with dwe longest participation in religious learning, over half, 56
purcent of those with 15 or more years behind them attend weekly, a proportiom which drops
offf o 21 percent for ke 11-15 years group, 6 percent for those with on¢ to five years

@xposure, and 2.5 percent for persons who have no Jewish education in their background..

To furiher demonstraie the relationship, a scale was comstructed of four identity items
used in many stadiies of Jewish commitment. These are: candles at Hanukkah, Candle

ceremonies on Friday mights, attendance at Passover seders, and using Kgﬂlgj____ﬂ% The

scalle ranges from very high, observing all four rituals most of the time to very low,, never
observing amy. Ower two-fifths, 41 percent, of those who score in the very high category are
fiormer day scihool studlents. Conversely, only 2.5 percent in the very low group have the
same background. Over half, 53 percent, of this group of extreme non-identifiers lack any
Jewish education. Fully four-fifths of them fall in the two low identity categeries. Those
wihose Jewish iraimimg is limited fo Sunday school are the least likely of the religiously
edincaed to be in the two high identity categories. Only seven percent do so, as companed to
40 percent of those who had been fo day scheol.

18



Table VI: Type of Schooling and Ritual Observance (Scale) Percent)

Very Low Low Average High Very High Row Total

Day Row 10 29 21 11 29 7
School

Column 2.5 5 7 13 41 171
Part-time Row 20 43 24 8 4 34

Column 25 36 40 17 30 835
Sunday Row 23 47 23 4 3 18
School

Column 15 21 20.5 3 11 450
Private Row 16 40 28 10 6 5
tutor

Column 3 5 7 9 6.5 132
Never Row 42 38 15 3 1.5 35
Attended

Column 53 32 25 19 11 844
Column Total 27 41 21 6 5 100
N 667 1000 503 148 123 2441

The results for the actual items in the scale is given in Table VI below. As can be

seen, the longer one attends Jewish schooling, the more likely he or she is to follow each

observance.
Table VII: Years of Jewish Education and Ritual Observance (Percent)
Years
Attended Hanukkah Candles Attend Seders Friday Candles Kosher Meat
Most of Most of Most of Most of

Never the time Never the time Never the time Never the time
Never 57 31 49 33 78 pT7 63 Mo r
< 1lyr 37 48 30 43 60 118 i 55 /13
1-5 Yrs 21 63 16 63 65 !12 60 /16 I ,
6-10 Yrs 14 72 9 78 58 121 52 / 18
11-15 Yrs 11 80 8 84 45 1331 53 1 27
15+ Yrs 8 88 8 84 16 760 28 If 64

>
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The decline of involvement in the Jewish religious community is paralleled by a fall
off in intracommunal social relationships if the popular impression of how things were in the
old country or areas of first generation immigrant settlement is accurate. Only one-third, 34
percent, report all or most of their closest friends are Jewish. A quarter, 25 percent, say
none or few are, while two-fifths, 40 percent, respond “some.” And as with the ritual

indicators of Jewish commitment, informal ties are linked to religious training.

Table VIIE: Education and Jewishness
of Closest Friemds (Percemt)
Years None or Most or All
Aftended Few Jewish
< 1 Year M 21
1-5 Years 27 32
6-10 Years 19.5 42
11-15 Years 18 49
15+ Years 12 72
Total 24.5 34

Education, of course, correlates with the Jewishness of the individual respondents.
That is, whether they identify their religion as Jewish, describe themselves as ethnic secular
Jews, or have taken on 2 new religious identity, including none, the more years they spent in

-

Jewish learning, the more likely they are fo describe themselves as religiously Jewish, and

_—

R —_
the less disposed they are to report they are secular or ethnie Jews, or that they are no longer

—_—

Jewish, o

L



Table 1X: Education and Jewish Identity (Perceat)
School Religion Secular
i _Attendance Jewish Ethnic Jew | Was Jewish Tetal
Never 40 46 11 100
< 1 Year 43 27 10 100
1-5 Years 7 15 2 100
6-10 Years 90 8 1.5 1066
11-15 Years 92 5 3 100G
15+ Years 92 8 0 100

Nathan Glazer has noted that Israel has become the religion of the Jews, that is, it is

—m
S —

the major source of Jewish identity or commitment. The population study included three
measures of commitment to the Jewish state, the responses to the question: "How

emotionally attached are you to Israel?® "How many times have you been to Israel?® and

R —
"Do you often talk about Israel to friends and relatives”" The findings challenge the often /

-

voiced assumption that Jews, regardless of their background, are deeply committed tti(

Jewish state,

[

Surprisimgly, the responses to the first question do not confirm the impressions that
most American Jews are strongly dedicated to the Jewish state. Only one-temth said they are

“extiemnely attached to Israel,” another 19 percent answered “wvery attached.” The meost

common response given by over two-fifths| 44 percent, was "somewhat,” while over one

quarter, 26 percent, replied they were “mot attached,” At first glance, the picture looks

somewhat more positive with respect to talking about Israel with friends and relatives. Two-~

thirds, 68 percent, said they do so. But when the interviewer probed further inquiring,

"How often would that be?" for those who reported talking, giving the choices of often,

22



sometimes, ranely, not at all, the interest seems less than implied by the affirmative answers.
Only one-sixth, 17 percent, replied "often.” Forty-three percent said "never™ or "rarely,'™

while two-fifths answered "sometimes.™

Similar distributions of reactions to Israel are reflected with respect to visits to the

Jewish state, Only one out of four adult Jewish Americans report ever travelling to the 1|1

]bmsh s!ate The proportion who have done so three or more times is a minuscule three i\\

percent.

These three measures of commitment to or interest in Israel clearly correlate with
various indicators of Jewishness, such as type of religious involvement and adherence to
Jewish ritval. Secular and intermarried Jews are less close to Israel. And as might be
expected, such behavi /sr”ﬂse relatedjback to educational background. A goed majority,
60 percent, of those who attended day school report themselves extremely (34.5 percent) or
very {25.5 percent) attached to Israel, The small group who had private tutoring are a bad
second in indicating being very or extremely attached, while the part-timers are third and the
Sunday schoolers fourth. Almost half of those without any Jewish education, 47 percent,

said they felt no attachment. Only 15 percent of them indieated a high degree of attachment.



Table Xi Type of Schooling by Attachment to Israel (Percent)
Net Somewhat Ver Extreme

Avached | Anached | Anached | Adtac Total N
Day Scheel 13 27 25.5 345 8 o)
Part-time 1 50 23 13 35 239
| _Sunday School 21.5 50 22 5 29 135
Private Tutor 12 45,5 30 ) 5 39
Never Awended 47 37 10 5 32 214
Total 26 44 19 10 100 686

N LKk 300 132 e

Avachment may also be both gauged by behavior, how often Jews visit Israel, talk

albout tihe Jewish staile, and contribute to the United Jewish Appeal, most of whose money
o

winds wp in Israz). As may be seen in Table EX below, the more years afédduction, the

moe likely a Jew will go.

Table IX: Years of Jewish Education and
Visits to Israel (Percemt)

Years Attended Visited Onee o:Y il?};fe%g:s
Never Attended 13 2
£ 1 Year 22 2
1-5 Years 25 4
6-10 Years 335 8
11-15 Years 50 16
15+ ¥ears 76 30

And mot sunpriisingly, type of Jewish school attended I3 associated with propensity to engage
im diseussions about the Jewish state.



Table XI;TPmpmsit%‘ te Taik About Isreel and
ype of Schooling (Percenty
Rarely or Never Often

Day Schovl 16 42
Part-time 38 20
Sunday School 34 13
Privaw Tutor 24 24
Never Attended 63 10
Total 43 17

Looking at sources of Jewish communal financial support and activity, Jewish

eduezition clearly mafiers. Approximately eighty percent of the respondents im househalids

tihatt contribuie $o Jewish charities had received formal Jewish schooling. If ome,

firtthermore, examines fibe pool of former Jewish school pupils, it appears that close to 60

percent are in households that donate,

———
The recurrent patiern reported here occurs with respect to comtributoxs to the /

!

i
UJA/Federation, as well as Jewish charities generally. The moxe education Jews wexe /

exposed 4o as young people the greater their propensity fo give. .

_—
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Table XHI: Household Contribution to Jewish
Charities and UJA Federation

Jewish

Charities UJA
Never 29 16
< 1 Year 45 IT f/ 32
1-5 Years 56 35 I 7
6-10 Years 62 45 u

79 i VA

11-15 Years 66 41 s o
15+ Years 88 48 Eji
All 49 31

N = 2441

And in a similar vein willingness to belong to and volunteer services to Jewish
organizations correlates strongly with educational history. The more education they
received, the more active Jews are in the community. The range reporting volunteering
descends regularly from 52 percent for those with more than 15 years of study down to 17
percent for the less than five years group to 8.5 for those totally unschooled in Jewish
learning. Similarly the more intensely educated, the more likely people are to subscribe to

Jewish periodicals. The differences run from 10 percent for the uneducated to 24 percent for

those with five years or less schooling, to a majority, 52 percent, for those with 15 years or

more.

To sum up, the longer Jews were involved in Jewish education, the greater the
commitment to the community, to some form of the religion and to Israel. The relations
between type of school attended, attitudes, and behavior basically reinforces this conclusion.
For all items presented above, those who went to day school were much more likely to give

the prototypical Jewish response than respondents who attended part-time afternoon school.



The latter in turn exhibited a higher degree of Jewish commitment than those whose
education was limited to Sunday school. Having been privately tutored, however, produced
mixed or inconsistent responses. On some items, e.g., visiting Israel, they were the least
likely of the four educational groups to do so. On the other hand, with respect to Jewish
ritual observance, e.g., lighting Hanukkah candles, buying Kosher meat, this small group (5
percent of the sample) were more observant than those who had been to Sunday school or
even on occasion part-time school. The inconsistency probably reflects the fact that personal

tutoring may involved either an intense learning experience with a scholar or an effort to.

Population Survey points up the softening of Jewishness. As noted at the start of this paper,
the combination of assimilating processes and a low birthrate have reduced the proportion of
Jews in the national population significantly, and the stringency of the commitment to
Jewishness. Among the 2,441 respondents, 401 report the denomination which they were
raised as Orthodox, but only 111 identify their current affiliation the same way.
Conservatives have declined slightly from 746 to 720, while Reform gained from 561 to 797.
The number who report their family origin or themselves as irreligious, secular, or do not
know, increased from 141 to 218, while the "just Jewish" category grew from 77 to 113.

The rate of intermarriage has mounted in spectacular fashion. As noted a majority of current

marriages involving a Jew are with a non-Jew.
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Intermarriage, of course, is strongly associated with Jewish educational background.
Three quarters of those who attended a day school are married to bom Jews, a figure which i
falls off to 65 percent for persons educated in part-time school, 59.5 percent for Sunday lj
schoolers and 57 percent for private tutorees. The majority, 37 percent, of interviewees who

have no Jewish training married non-Jews. The full picture is in Table below:

Table XTV: Type of Schooling and Intermarriage (Percent)

Spouse (First Marriage if More Than One)

School Type Bora Jewish Converted Catholic Protestant Other None
Day School 75 3 6 3 3 9
Part-time 65 7.5 9 11 4 4
Sunday School 59.5 4 11.5 15 5 3
Private Tutor 57 2 13 19 6 —
Never Attended 37 2.5 20 21 9.5 7

The growth in the intermarriage rate reflects current attitudes dominant among adult
Jews. The Population Survey inquired: '"Hypothetically, if your child were considering
marrying a non-Jewish person, would you: strongly support, support, accept or be neutral,
oppose, or strongly oppose the marriage?'" Only 16 percent would oppose, 6 percent
strongly. One-third would support the child doing so, 47 percent would accept or be neutral.
Depth of Jewish education acts as a barrier, but not strikingly so, except for those with more
than 15 years of schooling, presumably largely dedicated Orthodox. For the rest, more
school years reduces the willingness to accept or support intermarriage but still only
minorities oppose, 31 percent in the 11-15 year group, 22.5 percent among the 6-10 years

one, 14 percent for the 5 years less, and only 8 percent among those without any formal



Jewish education. The decline in concern for intermarriage is reflected in reports on the
ethno-religious character of the neighborhoods in which most Jews live and their feelings
about preferences in this area. Earlier I noted that the well nigh universal attendance of
Jewish youth in colleges and universities strongly facilitates intermarriage. But whether to
go or not is not viewed as a choice for Jewish parents. The character of the neighborhood in

which they live, Jewish or not, maybe. And proximity to Jewish or Gentile neighbors should

affect the probabilities for marrying in or out.

The majority of respondents report living in areas which are not Jewish, 36 percent,
or little Jewish, 26 percent. Only eight percent reside in very Jewish districts. Presumably,
many Jews do not have much of a choice, if their communities do not have distinctively
Jewish neighborhoods. But the Population Survey inquired as to how important the Jewish
character of the neighborhood is, and a majority, 54 percent, replied that it is not important,
30 percent, or not very important, 24 percent. Only 14 percent believe it is very important
to reside in a predominantly Jewish district. Not surprisingly, such concerns strongly relate
to extent and type of education much like the other behavioral and attitudinal items presented
earlier. The longer and more intense the Jewish educational experience, the more people are
interested in living among Jews, for among other reasons, facilitating dating and mating of
their children with other Jews. But as we have seen this is not a major concern of most
American Jews. These statistics suggests that the walls have t ached,

that even education will not maintain a birthright community that cannot successfully reach

out to non-Jewish spouses.



A major exception to the generalization that the American experience consistently
reduces Jewish commitment is the finding of a curvilinear relationship on a few items;
particularly that the Jews who were of Bar Mitzvah age between the mid to late 1930s and
the mid to late 1950s were more likely to have been involved in Jewish education than those
younger or older than them. It is impossible to account for this pattern using the available
data, but an interpretation may be suggested. Those generations who came to confirmation
age during the years that included the coming to power of the Nazis, increased anti-Semitism
in the United States, the Holocaust and the creation of the state of Israel were exposed to
pressure to affirm their Judaism. These events had a positive effect on Jewish identity, on
activating latent loyalties. And logically, they should have led more parents to send their
children to Jewish schools, albeit disproportionately as it turns out to the weakest and least
effective form, Sunday school. And it may be hypothesized further that as those events and
experiences recede into history, the assimilatory forces regained their forward, or perhaps

more accurately, retrogressive strength.
7

The behavior of adult Jews is, as we have seen; strongly correlated with education.
The longer and more intense the exposure has been the more likely people are to identify as
Jews, to practice their religion, to support Israel, and to be active in the community. It is
impossible, however, to conclude from this analysis that a Jewish learning experience is the
mosTimportant causal factor in this process. Obviously, the religious education a young
person receives reflects his or her family orientation and the community within which he

lives. Such backgrounds may influence him more than what goes on in the classroom. But
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ez factors are interaciive, mutually supportive or negating. Clearly, the better, whatever

this means, and more intense the traiming, the more likely young Jews are to comtinue in the

faith and community.

The Education of the Young (0 come)
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NOTES FROM THE CHAIR ~ Stuart Schoenfeld

Now that we Ihave a formal chalr for the network,
ropriety demands a message from the chair in our
metwork newsletter. Fortunately, there are some things to
talk about.

To begin with, the thank you's. Most of all thanks to Isa
Aron, who has acted as chair for the past five years
without formal title. And to Hanan Alexamder who,
legend has iit, started the work of putting the network
together with llsa over one of their kitchen tables. 1 don't
kamows wihose kittdhen but I can verify that they live in the
same meighborihood. Thank you also to those who have
served as organizers of the past five conferences. Your
work has posifiomed ws as a credible participant at a time
whizch may bhe a turning point in Jewish education. On
a personal mote I can add that the network has given me
comttacts || ofherwise would not have had with other
researchers who worry about the same problems that |
do as a scholar and a member of the community. These
conifacts have been important in developing my thoughts
and keeping up my morale, | suspect that these
personal refilections are widely shared in the network.

MNext, a mew development. As a consegquence of the
discussion at the end of the Cleveland conference about
exploring a joumal for research in Jewish education, |
recejved an imvidation (hrough Walter and David
Ackerman) to contact Alvin Schiff in New York, Alvin is
continuing to serve as editor of Jewish Education, for
the mext thwiee years. We are working on an arrangement
along the followimg Kines: Jewish Education - either in
gach issue or i an annual special issue - would reserve
space for research. Research artisles would be
submitted in the same way as to other refisreed journals.
Members of our netwerk would be added to the esitorial
board to meview research articles. Members of our
metwork who subscribe to Jewish Education when they
pay their dues would get a discount. | am consulting
with members of the Executive. Desisions whieh the
Executive takes can be reviewed at our next cenferenee
in California. Meanwhile, members of our network may
certainly submit articles te Jewish Edueatien, whieh has
4 llong iistory of publishing researeh:.

A TIME _TO ACT: A RESEARCH
PERSPECTIVE

{This article has been submitied to

Jewish Education by Stuart Schoenfeld}

The recommendations of A Time To Act
include a call to develop a researcih
capability. Presumalily the Cowmcil for
Initiatives in Jewish Education will be the
body to see that this recommendation is
implemented. = The Commission om
Jewish Education in North America has
already begun the process. The
Commission’s repart contains am
appendix which lists eleven studies
which it sponsored. Takem collectivelfy;,
they are the begimings of a detaled
appwaisal of North American Jewisin
education. Qf these eleven studies, siix
were author’either in full or in part by
participants in the Netwerlk for Researcin
in Jewish Educatiion.

The Research Network has now had five
annual conferences. We've gathered
together Americam, Israelii, English andl
Canadian researchers in California, New
York, Pennsyivama, Wisconsin, and
Ohio. Our conferences have featured
research on Jewish idenfity, curriculum
objectives, Israel trips, teacher
characteristic, adult educastian,
supplementary schoaling, Reform day
schools and more, As with all amnmua|
conferences, there has beem some
variation in participants over the years,
but most of ua do come to almost every
one. Our research in Jewish educatiom
has not been systemalicaily nurtured in
the past; the regular contaet ig
important.

Theee studies sponsered by the
Commission represent only the
beginnings of a research process. To
begin with, the researchh agenda will be:
breader than (continued on p.8)



A Time To Act-continued from p.1

that undertaken by the Commission so far. Consider two examples - research on the affective dimension
of education and research on adult education, Neither topic was among those studied by the
Commission. Both are important in understanding the situation we are dealing with and in developing
a strategy of response. Jewish education, we assume, is not the instrumental acquiring of credentiialls.
Rather, & is about acquiring values and self-esteem. We have some research ofl the extent to which
Jewish education leads to having information; we have almost none on the relationship of Jewish
education to self-esteem, Similarly, we assume that a household in which parents study is also one in
which children study. Adult education is on the agenda of the Jewish community in North America Is
there research which gives some insight into how this initiative might fit into a general strategy for Jewish
education? Many other examples could be found. We don’t even have at this point a process for
compiling and routinely updating a bibliography of research in Jewish education.

Further, to become an on-going activity around which scholars can build careers, more needs to be done
to liink communally sponsored research in Jewish education to university based scholarship, including
both those institutions of higher leaming under Jewish sponsorship and those in the wider commumity.
The studies sponsored by the Commission need to be available in university libraries; publication by an
academic press would be one way of seeing that happens. Graduate fellowships in schoals of education
and departments of social science will bring new scholars into the field. Support for the Research
Network in Jewish Education, which has been forthcoming from various communal agencies, will ensure
that our conferences will continue and our activities expand to other areas.

Placing resources into developing university based research in Jewish education in addition to contract
research will mean, in the short term, some loss of control over what is researched and how. In the long
term, perhaps within as short a period as five to ten years, it will mean that far more people will be
engaged in research and that the research produced will be varied, sustained and creative in ways which
cannot now be envisaged. David Schoem’s research, which the commission’s report cited, and William
Helmreich’s study, which the commission did not cite, are valuable take-off points for the study of Jewish
schools written by university based scholars. Each is insightful. Neither is definitive. They raise issues
which require further research before we begin to approximate and adequate understanding of Jewish
schooling. A continuing program of research of this kind can only be sustained by a research commmumiity
incorporated into institutions of higher education.

in some ways building a research capacity #n Jewish education is a daunting prospect. There is a large
research literature in education to be assimilated; there is much else in contempaorary social science to
be taken into account; and the unique features of Jewish education require originality and creativity in
developing research projects. Yet ifthere is going to be significant improvement in Jewish education we
need to know much more abut what we do, how we do it, why we do it and what it means to participate.
in the process, we are likely to come to understand better not only Jewish education in North American,
but North American Jews as well.

Prof, Stuart Schoenfeld (Sociology and Jewish Studies, York University -Toronto) is chair of the Research
Network in Jewish Education. The opinions expressed are personal and not formal positions of the
network,

ANNOUNCING..:
@ SIXTH ANNUAL CONFERENCE
on RESEARCH in JEWISH EDUCATION
June 28-30, 1992

at
California State University, Northridge, California
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‘il ' MEMO TO: Max Fisherx, Nail Greembaum, Stephen Hofffinam,,
Matthew Maryles, Lester Pollack, Henry Zucker

FROM:: Morton L, Mandel

DATE: November 13, 1991

----------------------------------------------------------------

This will confirm your plans to attend the meeting of the CIJE

Search Committee at 11:00 a,m. on Thursday, Novembeyr 21 at the
Baltimore Convention Centex. Room-316.

Phil Bernstein has completaed his explorations with a variety of
lay and professiomal reference sources. He has sifted through
over forty suggestions and is prepared to report tc us on what
the “field" has identified as the best possible candidates.

Following Phil's report, I hope that we will select the
candidate(s)) we wish to pursue for the position of Executive
Director of CIJE.

We will facilitate your getting through security in plenty of
time to hear Prime Minister Shamir at 12:30 p.m. We will also
provide lunch so that you can attend the CIJE session which
follows at 1:45 p.m. (See the attached notiece.))

1 assume you will be with us, If your plans chargs, please
notify Ginny Levi at ((216) 391-830®. I look forward to seeing

you.,
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FROM:

DATE:

1 780 Que lid Averiue
GWelrind, Chio 14115
716/566-9200 Fax 216/861-1?30

. limii]

CIJE Board Members and Senior Policy Advisors

Mbprttomn L. NéandEl

Niooeanthenr 138, 901

-----------------------------------------------------------------

If you are planning to attend the CJF General Assembly in
Baltimore later this monmth, you are undoubtedly aware that the
agenda includes a series of presentations on issues related to

Jewish educatiom.

One of those is co-sponsored by JESNA and the

Council for Initiatives in Jewish Educatiom. It is entitled,
“Creating Change in Jewish Education™ and will include what
promises to be a stimulating commentary by Dr. Lee Shulman om
the Lead Community as a strategy for change.

Dr, Shulman fis the President of the National Academy of
Education and Professor of Education at Stanford Umiwewpsiltty,

The session fis scheduled for Thursday. November 21 at
1;45-3;15 p.m, at the Convention Center., Room 309. upper lewell,

I encourage you to attead.,

% TQTARL BAGE .20 '«
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MEMO TO: Max Fisher, Nail Greenbaum, Stephen Hoffman,

Matthew Maryles, Lester Pollack, Henry Zucker
FROM: Morton L. Mandel

DATE: November 13, 1991

This will confirm your plans to attend the meeting of the CIJE
Search Committee at 11:00 a.m. on Thursday, November 21 at the
Baltimore Convention Center. Room 316.

Phil Bernstein has completed his explorations with a variety of
lay and professional reference sources. He has sifted through
over forty suggestions and is prepared to report to us on what
the ~field" has identified as the best possible candidates.

Following Phil*s report, I hope that we will select the
candidate(s) we wish to pursue for the position of Executive
Director of CIJE.

We will facilitate your getting through security in plenty of
time to hear Prime Minister Shamir at 12:30 p.m. We will also
provide lunch so that you can attend the CIJE session which
follows at 1:45 p.m. (See the attached notice.)

I assume you will be with us. If your plans change, please
notify Ginny Levi at (216) 391-8300. I look forward to seeing

you.
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October 25, 1991

VIA FAX

TO: DPr.. Daniel Elazar
Jerusalem Center for Public Affairs

FROM: Stephenm H. Hoffmam cecs  H. L. Zucker

— e — mae e e e amm e veem wem o mma e e — — — o Sy e o mmm omEm e e dem amm s o

Dear Dam:

1 recently read your prepared comments on YA Time to Act,™
and frankly I was surprised at your caustic style. Many of
your suggestions for further exploratioms are well directed.
But I cam't help but feel that there must be somethimg else
at work here.

I have been an avid fam of your writimgs for almost 20 years
-- since someone first handed me mimeographed copies of your
material on American Jewish community oganizatiom {later
your book)).. You have always beem such a constructive
commentator —— whether it'as beem om structure and meaning of
the Jewish Agency or interpretimg the evolutiom of Sephardi
power in Israel. So now why this?

Hank Zucker and I discuased this and he, tow, was keenly
disappointed. You above almost everyone else knows how hard
it is to move the Jewish commupity to actiom ((unless it's
perceived as imminent life or death)). The Commissiom did
move us forwarqd in an area that is always neglected --
Jewish educatiem, and its successwar,, CIJE, will keep the
“moovement goimg.. Is it perfect? No. But it will go
eventually inte the subjects you listed.

But youxr powerfully negative comments sure dom"t help —-
surely are not constructiwe.,

Dam, I still admire you and am looking for a little guidanmce
for the perplexed.

Sincerely,

Stephen H. Hoffmam
SHHE:gc=B3:13A

PisiidesT * Max B, FRiedmaN « VicePligdfents ¥ Rabhiber Silvenada ¢ Moray Wiiss ¥ SALLY B, Wididlaid



Thursday, November 21
1245 ~ 3:15 pm

Creati hange j wish E iom

Co-sponsored by JESNA and CIJE

$Session Chair: Neil Greenbaum

Goals of the sessiom:

I.

3“

4,

Inform the lay and professional leadership about what new is happemimg
for Jewish educatiom.

Raise the consciousness of those present regarding the centrality of
Jewish educaitom.

Excite people about the possibilities for intreoducing innovation inte
Jewish educatiom,

Faise the lewwll of dismourse on Jewtdledadatcition.

Proposed dwitmiilied satediuke off areerics:

1.

2:

Relloopne and cpening retadis D min. M. Greenbaum
Raiport onh CLIE aetivwiitiicss 10 wiia. MM
Goalls::

- Feature chairman of board of emeiting new vemture
— Ahnounee with pride hew mueh ha®z happened in one year

- The Cemmission's blueprint i§ beceming a reality. Bright mew
peeple are invelved. The ideas are taking held.

ComreTies by Mk Misdlear?? 5 miir., M. FleWégher

< Imprimatur from the eld guard

IerAuEiion OF Iose FHUIRGN $ Wi, W . Greenbaum
Thee Tead GulmuHiTTy os a Sordegpy Tor 20 g, L. sh@bmagan
Change

- Big name iR gensral educatisn and researeh gives ecompelling
endorsement of the Lead CommunRity cencept as ap sxemplary medel

Qirestivns specific o Shulfnh Prariieitsn 10 mim. W, Greenbaus



10.

Introduction of Barry Heltz 3mmin. M. Greenbawm
Brseripeion of the Beszt Practiees Brejeet 10 . B. Holtmoltz

- We recognize that there are exemplary prastices iln wse
m Example of how CIJE will bring expertise to the Léad Commumities

Questions specific to Holtz presentation 3 mitn, . Greenbaum

General guestlens and comments 1% miin. K. Greenbaum
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MEMDRANDUM
[} %ar October 30, 1951
To: Morton L, Mandel
ety L. Zucker .,
Promi John O. Golman A%~

By jetrr;! Council for Imitfatives . in Jewish Bducation
=“Potential Study of Employee Bencfitii far Béuchiork

.............................................. T L L L R T

The eiiclosed memorandum {6 meant to aervo no (an interim report for the
ﬂwea of us to gharpen our focus on the subjoat 6f emplomped bictéfiits and
to help ue deoide upon tlik next step in &' Giiforr.!..

This reflects my thinking bLased upon a nuahoJ- of conwverstrions uhleh I
haVe had sinee opur meeting eaxly in October and the review of rnme
Felated work condiscted by othera in fhiia fle

m- fnterim report by no means reflects a ctfmlﬁte survey of ,the range
of fnputs that might be congidered. For instance, there are profession-

gle in the fisld of Jjewisn eoucacion Ln i Of mejew sleies Whadd
vork has been called to our sttention but wipa for vant of ctime I have
not cslled or visited. There are clearly potential practitioners

fm the insurence field, coma serving somewhat analogous Jowish groups,
who slso represent potentislly valuable resouycés not yet called upon.

Notwithstanding these limitatioms, I thought |it desirable to hava thias
memorsndum for our joint consideratioen the week of November 4 when I
will next be in CIWQIand

You will note that T have formatted the memopaniium so that it might be
used a8 & discussion paper with outsidera (e.lj., Bobd Hiller, in tho role
ve considered). Alse I have taken the 11bort 6f sugpeating a potential
area for study or experimemt. At very lgast, thia will provide 2
"esrget to shoot at" and a specific suggestion €6 help refime our mutual
understandings.
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GouUNGIL FOR INITIATIVES IN JEWISH EDUGATION
Cmp loyment Benafites for Religlous School Educators

A Basantial Rela for GIJE

Bugmary

Personme]l emplloyed 1n institwtitans of fedish edutmtiem a¢ eduomtors ar
educetiona) adiwhidsttrators presemtly have access te panticular mestieal,
diisstii ity and retiteement beneffits (hereinaffter refenradl to collectiivelly
85 ‘emplloyee heweéfits?) ranging from none to comyllete packages. Employ-
ea erraffits mre often providied by emplioying fmstitwtibons, espacdially for
ijgher-paid, fulll-timme, mzlle professionals. Those st wanting ars
geeadly the lower-paid, part-time, female teachers.

The issues relating to the prowision of empfloyees bamfitx on a collbes-
tive bmsis have been studied in recent years by Federatiom units 1n
various madior cities as wedll as JESHA and the denominattional central
uniits. Some collective umiits have functioned well=-¢.g., Rabiifintcal
Pemsion Plan, Bnai Brith, Ratibidiriical Assemilly of Ameefica. Many Ranger
comgregmiiions have compiiete and competitive enplioyer-employee packages
for fulll<ttime professionsls. )

On the other hand, efforts to provide some farm of collectiva plam to
cover part-titme professionali or professionals im disbursed, smell units
have often failsd to mateedglize or, 1f started, to contimua on an
ecomunhiallly comppeittive basis owing to poor imsuranca results. The
umsattisfactory outcomes have folldowed from adverse selectibon of rikdk
(e.g., older, sicker) and high costs of administration. These oon-
straints would 1ilkely be especdillly great im any effort tw develop a
netiom=ll* plan to cover a wide range of full~ and part-titme educatiomal
personnadl, servimg a nunbear of difftarent types of Imstiituidorms Iin a
large numbwr of geographic and adnhmdstrative furisdict dons.

From prior exmerience both wiithin and external te private education, it
woulld appeir that short times for commintéatiing and Yemlixtitvigh are
madior factors 1m assurinmg success im a plan to provide emyloyee hemeffits
to a Jloosely conmected group of imd{viduals., Ihsuramed carrdms are
tilkkely to dexlime to umdkawriita or to do so omly at relativehy highn
rates wriless there {s subxt@rtial assurance that a lage madiority of the
patetiial  parficipants Wl Joim and remein 1A the pool of Hrsureds.
Furthermore, & plan wiich raquires a nuntier of layers of agents and plam
adhhrnitirators willl alge 1ilkely founder on an kmherently high-cost
strusture,

Thwweffore, 1f C10E {0 to consider an undentaking to deserite or to
provida enlloyes bemadfits, ¥¢ wauld seom well advised to focus at laast
infitially on & large, relativaly hemmganesus groupimg preferably withim
one state OF ong MmersQlitan arel, To that end, an experfRant im this
field might weall be addresind within the context of a Lead Communfey,
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Emloyment Beradfits for Relfgius School Educators
Cuttober 30, 1991
Page 2

Jaaung for GEIE

Leadersiip of CIJE mey wish to comsfder spomsprimg an effort to deter-
mine whether the prowision of employee benaffits to teachers and eduea-
thonat adhminjerators In  Dawish relitpitous edusmirional imStidurions
(eollectively refarred to ai "raligteus sehool educatmns'} 1s both
feasible and ecommmidaidlly desirable. It would appear that in addressing
thi$ primary question that one faces a ladder of faswesh

i. I3 there advantage to be gaimed in tha attractiton
or retention of relifpgtous school educmtors thisaugh soma
coliectiva provision of matidsdl, disallility andfor retire=
mat boneefits (Yemployee bereéfid)?

2. Can CIJE ussfullly assist in the develupment of such
program{®) by the provision of surveys, plannimg granta or
seed caplital?

3. Are there threshold questions wirich should be faced
before any study or plannimg efforts are undirtaken?

Sfck@round

The sets of issues relating to employse bemstfits for relitgtous schoot
eduzsttors have been studied before both dimett¥ or at a part of a
larger range of factors concermad with personnel for LDuwizh educmtion,
In recent years mmmy commmitifies (e.g., Chicage, Los Ampsles, Mianmi,
Priiladeiphia) and a numbhar of “wrbbedla® orgsmizations (e.g9.. CAIE,
JEBNA, UAKE) have investigatad or considered experiments somewist akim
to that contemmllated for CIJE. The reports of these efferts eluborate
many comptirmints} nome, howeangr, imilies that current comdlitione ar

{deal or imocapable of improvememt wiwtever might ba the ocost-benefit
tradesrfs,

Imherent are numerous structural difficuities that Iniposa hurdiea at atf
levels of utilivatrg existitng imsurance chariwls, imchidimng, agemts, plam
adminnitreors, national carriers of 1arge capacity and PFeimIUrers.,

wtll?agtb any attwmpt te be compretemdive, muyjor comphlicating facters
nclude

i, Groupings of teachers and admiM strators are quUitR
diverse among the various types of sponserimg Hmstitud oorss
(e.0.. synagogues, separate but affilisdedd schowls, comaumi=
ty schoamls, separate pra-icheel umits, ete.y.

2. The spomsering instittitiosns and Ume coresionding
diversity of enmileyee groups range widely and, thus, present
uriits  fiUR  very werkable 0 compiEly URAFaSEMA
estabiished insuranee programs and, UharQBy, FeSUTE i
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bad selectiom for umbbedlla operations serving smadll umits.

3, Thé character of employnemt for a participatira
{ndividiual ranges from fulll+time to part-titme (even for
thokd teachimg in several scheolt). This presents a vary
wide range ,of baie wages on wiiich io structure bencffits and,
agein, often resulits in adwerse selactitom (1.e. the mGre
attractiva {msureds fopt outd of the fpwl to take advantage
of betiter rates elsewhers),

4. Thbhoisinsmmes oo Hameivdenrawe signifiteant and not
easlily umtangied, They imcludie historically lower wages for
fermelles 1n given teachimg assignmerts, awslilatbillity of
spowsal coverage wiilich causei some to dexlima particifpatitom,
heavy pressuret to favor wages over bemeffits, espexdiialhy
retiteament plans, for single women with parental responsi-
binitites, etc.

5. Fededalata>comstpedints =me alkso present in pre-
cluding emphmyewacs {ninume uniits such as daycare programs

fram perticipating 1n plams for emplloyees in umits queedlify-
ing undier Sec. 561(0)3 of the Imtevmal Revenue Cede.

insvpahibidy

For a collectiwe body of religtous school educstors, whether deftmad on .
& national or myre restiricted basis, there are geeredlly four possibla
avenues to secure emplloyee bemeffits (f.a., meedioall, disatility and
retitrament beaefits):

1, Individiual benefit comtiracts.
(EENA  and UAHC surveys {ndicate that mewy exdsting rail~
glous schoot educsfors avail themselves ef such psilicias,
sonattimes as a last resort and somatines asz the mest swuit-
able path to round eut bemedfits {n relaticonship te othes
ties of the tmdivithual or his/her famyily,)

2, Emmiloyer-enployee plans confinrd te 3 defhed sat
of professionals withim the employment umit.
(Mavy  fullttama teachers in larger congregations oF sehool
systaims are §6 covered.)

3. MaktipieZemphiower plans. _
(Efforts to structure these plans, sueh as those that exist
1A MuEirEmployer BenuTiit Plahs under taber URIOA EOMEFAEES,
have ganemlly been umsitcasivl, For exanple, some plans
cOVeFing personnel of mamar agensies 1A 4 given ited Way

have foundered 6wing te high-cost agwm siratiom and adverse
selection by the opfingoaut of better Pisks.)



LT ) I T L I et | ﬂm N@‘ :: 216 921 091 NQV.. 12 1591 12; aﬁm m

Expitioymeatt Berwdfits for Religicows School Edugators
Gxtotber 30, 1991
Page 4

4, True assoxiation plans.
(Mith surfficient scope and adequute levels of partiiofpation.
greup plans can be assentilled. Owing to the jurisdictiten of
stata {Riurance regullators ond the varyimg willidggrass @
authorize a group plan, it 1a often best to Hinit tha scope
to & group gperatimg wlthin a given state.) ,

My individuals Employed or te be employed as relitgtauas school educa-
tors might sveit themscives of a oollective plam 1f it were damomsttrably
advantageous 1fn terms of ratei and/or coverage. Im memy Imstsnces,
sfforts to assentdlle such a greup wiithim a given segmemt or geographic
area heve not been sumessiul. Often this has beazmo a Ychickem-dnd-
€gg' mater, Without assurance of high perticipatibon of a broad repre-
setegion within the group, imsurance agents/ceariers have been rellue-
tant to quete or to quote competitive rates. Without compptiitive rates,
poterttiial  perticipants with some exfisting coverage have heen refluctamt
to comssider pariicipatiom 1n any new plan.

An instance of suocessful outcome 1i suggmtive of Key factors for CIDE
comSidermtion, A very comppeiliive (In tarms of tewns and rata) pitine-
meery dlisebd 1ty plan wes itructured and put imteo place for the Rabbimi-
e8] Assendlly of Amaemisa desplite suthwtiartiial odda that it would not be
succasafull, (One commantitor voiced the view that the swjor Iinsuramee
carriers have amtipathy teward educstors and relixitous parsonnel becauss
“they onlly wark fiine mmtite! a yeir.) A key Imgredient was the effort
of leaders within the greup {n persuadt high perticipation. The
‘pevratioon®  and “persistoncy® Mresulitiing these efffarta have been
good andl, thus, the economiic outcume for the carriaras has been favorable
and rates have remwined highly competitive.

Pesplible Sc0oe ¢f CLIE Study

Sliven the difficuity 1n dedling with & laige Aumhes of variabhaes 1A e
design  and implemenadion of smpleyse beredfits, 1t would appear uAwise
for €IJE te study oF to eontenillate a pilet projest providing .
diiss ity and/or retveement benrfits to religjosus seheel edusaters
#6ro5s @ broad sagment of diysare, day scheel afld supplemenyary sehosh
wivits throughewt tRe Uhvted States oF Withim a mwjer geegraphic area.

Sinee the egtablishnment of emplgyee bt plans ceverfg a sizabhe
greup appair RigRly dependent upsA the atiility 1o cOMMHILEER with and
10 PeFsuads a2 1arge peresntage of the target poplation to particnate,
i wend apgm‘ Préfarable to cenfider undlertakings WIthimh a8 RAFRWBR
FARGE: SUSH & dEEIQR Projest weuwid regquire 4 E6MAIUMh of Fings,
Swvey of exigting cOVEFAgR and compReiitiva plars aRd a8 tasting ef uisk
AEHLARS AW PRticRDAtIM.

THEFa @F8 & AUANIE OFf FesoUress 1A tRhe Famiily gF Eibe t@ be drwm u
for  FurtReF 1SEUSSIQR DEFOFS the de&?% 8F 3 program. These Ine
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the stiff studies ©F JESNA, the leaders and service providers of exist-
fmg pllarns'(e.g., Ratitivic pemsion) and the spacdibllists 1n greup plans
gmamg  sone of the madior national imsurance brokers who hava worked 1in
this field (e.9.; Wm MNormeer & Co., Corroon & Dlack), No doubt there
are other e ienced imsurance profieisionals both among the NEWS
sugirested to dgte amli(a1 sewlwere who could giwe good caumsel.

It wulld seem betiter to contenpplate a study or pilot operation withim a
gefined area rather than alixstractly. Therefore, Im the next stage it
miight be useful to comsider a Lead Community in wihich recruifomant and
traiming of religious edumcetors were s{ignificamt elaments either of
existimg stremgth or targets for {mprovement as a locus for such a study
or plilot op=mation.

Prepared by oohn €. Colman
Oxtolerr 36, 1991

Addendumi Persons Coilited
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Board of jewish Edurccttion of mumndhm Chicago
b, Gerald Telller 1

Bosyd of Jawish €dlucation of New York City
Reblyi ond Wai)l .

CHiild Wedifare League of Ameelica, Waxthington, D. C.
Oevid §. Uiwdirman

Corroon & Slack (WH111§ Corroom), Chicago
Staniey Hesh

Jawizh Eghaition Service 1n North Amevica
Nelll Qreonbaum, Cicago
Paul Flexner, New York

Onlish Fetiastion of Mettropxilitan Ehicage
Or, Peter Fricsdsan
Michael B. Teamof f

Retipimlical Pemsion Board
Rotwrt Adller, Chicago

Vinion of Amaerican hiebrew WWM%&%

Reblyi Aan Bregmiaw, Cihicag
Rabii kowerd Bogod, New Y@ch

wx TR DAC 9
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I,

[We should carefully plan camper contacts so board members are ready

ceuneil fer Imltiatives in Jewish Eduecation

Beard of Directers and Asnual Heetimg

January k6, 1891
10:060 AM - 4:00 BM

Tentative AGENDA

Bbedadvdeetigp
%:30 10:0000- ~ Bre-meeting refreshmemts

10:006 Welcome and Introductions

ko respond ito Peports and make decisioms, where called for.])

IT.

TXI.

10:10 ~ 10:30

t

Presentation on Lead Communities

10:20 - 11.00 » Disvusaieon

11:00 = 11:30

Report om BesSedtraxutsices

Ih:36 12Lpo00-

i

Report om pessmncih project
12:00 - 12:10 - Searcih Commitrtmse Begaerts

ITnuiemon 122390 - L:30

Nyrousd] Mémdtihogy

1:30 Welcome and Introductionms
1:45 2:2515 -~ Annual Report

[(What we’'ve accomplished in past year; where
we're headed; set-aside report]]

2:15 - 2:35 - Report on analysis of CJF demographic
study; implications for Jewish educatiaon

2:35 - B0 - Discmssd bon

3:00 - 333D W Uhvedill anidlihvee fHar [leentl ommumlitties
3:30 - B5Y = Qreeld andd Wed Fixee

3:50D'Davar Terah

4:Q0 Adjeurn

Ju

B. Holtz

I. Arom

SHH

M.Lipset

SHE?
MLM

Wke?
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ASSIGNMENTS FOR NORTH AMERICA

DATE NAME
1. Lead Communities 5/91...
5,6,7/91
1. Simulate Lead 5-7/91 SF/AH
Community
Develop package of 5-7/91 SF/AH
Programs
Discuss~thes-e with MLM, 7-8/91 Staff
staff, advisors, Board
Ny
Jerusalem Planning . = _ 10-15/7/%9N’ SF/AR
workshop ((2) k)u'l’
e. Recruitf "Fellows of the 4/92.... SF/AH/SE
CIJE" ((Holtz, Gamoram,
Ukeles/*Davidsom, Arcm)
1
f. Staff for CIJE MLM / SHF// /
SF =
1. Direct HL "L -
1~ DireCtSr ﬂ@uﬁwmﬁQﬂk“- ]
2. 1 or 2 Planners /D L{-{EN—C H.&L}J/
g. Develop recruitment 7-8/91 Staff +
process Advisors
1. Conditions for 7-8/91 Staff +
Participation Advisors
2. Recruitment Strategy 7-9491 Staff +
(Call for proposals?)) Advisors
3. Invite candidates teo 9-11/91 sStaff +
full-day seminar Advisors
(@) Plan Seminar
(0} Segidl Materials
h. Develop selection process 9-11/91 Staff +
Advisors



Launeh recruitment and
selestion

Announce Decision lead
Communities

Launch lLead Communities

(et up local planning &

implementation group)

Data Collectiom,

Evaluation and Feedback

Loop

1. Hire Researchers
{(Gamoran ; Colemam;
Steering Committee;
Researchers in LO)

2. Launch Research

3. Diffuse Findings

Best Practices

1. Hiiee Hharyy Hédikz

2. Difffisee fibddbggs

Community Support

a.

C.

The CIJE Board

1. Campers

2. Board Meetings

3. Interim
Communications

Senior Policy Advisors
1. Meetings

2. Interim
Communications

The Community at Large

1, Develop strategy and

plan

Work with Feundations

10/91

e e—

1-2/92

3-4/92

9=11/91

9-11/91

9-11/91

9/92.. ..

7/91—% yyss

7/91

9/92...

5/91. ...

Staff

CIJE GOHN P
Fergel

Staff

Reseach-
ers

SEE

SHH



1. Engage individual
foundations

2. Joinmt plannimg of
specific areas

eqg . Israel
experience; early
childheood; research.

3. Develop a Research Capability
a. Commission Policy Paper 6-7/91-12/91
(I'sa Aram))
b. Set Up Steering Committee 7-8/91
(Israel Schefflemr))
c. Engage Foundation for 10-12/91
Implementation
4, Developing the Profession 5/91 ?

a. Training

1. Strategic Plan 9/91-3/92
(Ukeles?))
b. Ladder of Advancement ?
c. Terms of Employment ?
d. Etc. 7
5. Qualiftyy Qortnodl 5/91 MI

Training Institutions

1. Sedt FRunstigg PRdlinyy (SREY) 6-8/91

2. WDU. — Auotiiodpediesii Ontoomee 6£A_
3. ITTLSSAA. — Anttidpatdtes uboomee -/”%Q& (/("7

4, HUUCC. — Anitiicipsaties] MatHoomee
5. JIoCCcaa. — Anttiiodpadiedd Omboomee e
sh Hash

“ /’ }EM
6. Anqﬁﬂféiﬁts Ro anah
5762
7. Torah U'Mesorah &ﬁgj$dx'
({@g_a.

8. Ramaz




9. Reconstructionist Rabinical College

Institute Assignmemtss
America

1. Project by Project

2e Consultatioms with
scholarss, people
Cleveland,, MAF.

3.

im

im

North

Expenrtss,,
fielld,



Counselor Mrienity Dope

SHH

AH

SHH

SRE/SF

SRE

AH

12

w

P

10/25

10710



PAGE. @4

PREMIERR €ORP.. RIDMIM.

3

i

18/29/91

____________________________________________

David Aroow
Charles Bronfmen
Gerald Cohen
John Colman
Maurice Corson
trwin Field

Nax Fisher
Charles Goodman
Alfred Gottschatlk
Arthur Green
Weil Greerbaum
Thonsss Hausdorff
David HWirschhorn

Lidiwig Jesselson

TP = Top Priority

C1JE Board Members - Camper Assignmemds

Courselor Priority Dome

AN

SRE

HLZ

HLZ

SHH

HLH

SHH/HLM

SF

SRE

LT

TP

$1.4

TP

TR

TP

TP

(4

e

B

10729

10/8

10425

10/10

Normamn L imedef

$. Martin Lipsat
Worton Mandl
Hatthew Maryles
Florence Melton
Nelvin Merians
Lester Polladk
Charhes Rutrer
Esther Lean Rite
{amar Schorsch
isadore Twarshy

Berpwit Yarewditve



10/29/91

Date

Possible
Announcements

Possible
Agenda ftems

Guests

B FREMIcK LUKE., RDMIN.

CIJE Board

Plans for Future Meetimgs

Winter 792 Sprimg '92
1/16/92
- Exee Director + Ammoumce Lead Com—~
- Nat"1l Portable unities
Benefits - Regearch study
- Set-Aside results

= CJF population
study

= Annual report

- Update on Lead
Communities

Commigsioners Jaek Ukeles
Other inviteces Isa Arom

PRGE.®S

Summer/Fall '92

- Besk Praut. resultw
=~ Momitoring outcomes

Barry Heltz
Adiawm Gamoram



FREMIER INDUSTRIAL CORPORATION
NUMBER OF

EA T .
Fisa e rntis s+ TIEE mmé’@_{ TIMEI W poc: PAGES GENT. & [ AL

TO: FAX NO. (&) 9799 - & (9 94T/ FROM: FAX NO. g/6) 36/ . <2
AMETTE HeoysTE/ A/ :
Namé _ S eowidl Aok Name Saninty & v/
Campany Company
Sireet Address Tele. No. () Ext.
£ i1 }
City State ip Coumtry
Attached is one more write-up on the MAF gramts,
Also attached, a copy of a brochure on schools in the future,
with the following message from SE: May be a format for us teo
consider when communicating about the Lead Community project:.
‘0 '];Khlv(.-x+|na_crol4ff‘¢caro’-¢rs, W\ntrt- ﬁk‘ﬁlli'

T send thew , and when? .



A Message [rony o
(Drareman ard { 1740
KAR Nabisco. 1ne.

In 1989 1he RIR Nabiseo Foundation launched Neair
Centutt SCOHOO! S, beeaiise it was titve 10 stop taiking andl
start doing something sbowt edwcstion reform., The
program will provide $30 milliow: in vemture capital for
the nation’s public schosts.

We liuve designed a program for (he fromt lifr Iruops—
teacihetj, principsis, and parents, whe together stimuitue
visionary thinking and make education direuums » realiny:.

As in business, the purpose of venture capital is to el
new directions and prepare new grownd. We messvare
success by return om investment. The overail retoom musit
be high because the failure rate is high as well.

How do we measure returns in educadion? We loalk at
results. Are they learning it beltexr and faster? Cam sue-
cessful programs be adopted by ether schoals in other
communities? We are loaking {or programs that will
impact the real bottem linc=student performance.

Next Chartithy SCHooLS and the people im them are in the
vanguard of a growing education reform movement im
this coumtry. They exempilify Presidemt Bush’s visiem far
New American Schools, whose creation he has called
for in his nationat program ef education amd cemumuniity
renewal, Amkkica 2000.

NeaT Ceatuiyr Seneors is a vote of confidence im the mem
and women who make our schools work, | invite you to
take a risk om a better education for your studeuts and far
America. [ am comvimeed that your experience, oreativiy
and enthusiasm cam mmake the difference. Show us.

Rt

Louis V, Gerstren, Jr.



The Nexwt Century Seheol
ks Just woownd the Corner

Nexn Certvry Scneons is a competitive grant program of
the {UR Nabisco Foundation deslgned 1o sumulate bold
refiormys in American public elementary and secondary
education, The progrum provides grunts of tp to
$250,000 per year for three yesrs 1w individual public
schools. I April of 1990 and 1991 two groups of I3
winning echoole wore selected. Additional schools will he
chosen during the spring of 1992,

Wimavers are selected from among applicaints by the
officers and stafffoff the Foundation, with the advice and
guidance of » mationally recognized advisory panel. In
choosing NexT CenTuRy ScHooLs, the Foundation is
guided by several amportant principles:

v
"The overriding objective of school reform is to improve
the academic performance of students. Wiile schoal
weform may change other cutcomes (such as dropout
raties, community satisfaction, or teacher professionalism),
the most impertant “return that the Foundation hopes
to gaim from its investment in America’s schools is better
stisdent achievement,

v
Teacthers and primeipals are well positioned to under-
stand student needs and to formulate strategies for
serving them, Grants will be made only to those with
direct responsibility for educating children. The Founda-
tion is seeking to support education “entrepreneurs” who
willl design and administer their own programs,

. 4
Success will require a shared commitment from many
community participants, including not only teachers, but
parents, administrators, community orgamizations and
businesses among othexs.

v
The best plans should become part of wide-ranging,
systeanic change. Applicants should describe haw their
program, if it succeeds, could be continued and expanded
within their schoo] distriet, or replicated across the state
or matien. Replieability, however, does not mean funding
schools to market their program through brechures,
videos Or worlshops for other schools in the distriet.

—"

- R FHutE | B

VW Lookiiﬂg for
Frisgpiinad Kisk Takens

The Foundation expeets to fund a wide sray of inmo-
valions. lFor exampie, during 1990 and 1991 some of the
elennents in the winning proposalls ineludleill:

v
Implementing ail-day, year reund schooling:

b 4
Bringing parentat invellvement into eviey elRfirosm:

Using un enbaneed earriculum to motivate clementamy
children to take extra math Instruction during recess amd!
after sehesil;

v
Developing n computer-based Algebra comurse im a high
schaal classroaen;

v
Opening u new clameantury schosll where parents worlk.

Nang of these approaches need be included im youwr parog™
posak; we wre looking for breadth, depth and diversiy
and do not want to limit your imagination. We include
these examples for ilfustrative purpeses omly.

The goal of this program is to hriag the imagimatiom of
America’s educators to create radical but sustaimable
improvements in America's schealls.

Na idea is off limits. However, seme types of programs
are unlikely to be fumdiat:

k4
Planning grants and developuent grants for scheolk
that will not begin to provide services to students wntil
later ycars.

v
Requests for computers, buildings, buses or other eapital]
investments that are not clearly related te program goals
and educational outcemes, In gencral, capital invest-
merits showld he justified on the basis of improving
educational productivity and efficiemey.



w
Inepeasits nak a5e 50 expensive oF wnique Miat tiey could
mait e draplicated elsewhere,

¥
lindwwmenls, exiensive wavel for students oF teachers,
slbolardnips, oF pryments ko sudents.

{m settiimg your poals, choose kargets that are bold and
evam wisionary. We are looking for ideas that will genuinely
tmiaffarm public education. The nation meeds schools—
wannthling wnl learmiag environments—dmt a:c pp vici
siiomallly satiifying for the veachers and academically
sttimubaiimg for students.

Fxamplies of urcws in need of reform include: the length
wfithine mrihool day and school year, age grouping of stu=
dizmiss, imnsimaction im fixed time blocks, the limited
imvallverment of parents im the education of their children,
thoe st off technology s an add-on maiheér than a produc-
tiiwiity emhancer, and rote, boring iraching strategies.

Th teost promissimg way to think abeut NExt Century
Scnools iis to dhink @ wn entrepreneur does="what
wawsld [ do i fl could do smything i wanted to, subject
onlly tv ome constraint: meeting customer requirements?”

General Goidance

Whiite powr proposal in sandard Emglish; avoid “grants-
maviesitilp™ double talk amd jargon, Simplicity and clarity
SUNE TIRSCeS8ATY.

Thee Biudget should clearly deseribe what you want te do.
Whllee swre it's easy fo vead and wnderstand,

oen et e ¥

PY———

W ha is Eligible

Any individual publie sehvol=alenantaty. sialddejiniisne
high, high school, or K» 12=in the United! States is atigihle
to apply- Privats schools, sohonl districts, stae et
ments of educntion, colleges of education, sehonl com-
sortia oF other similar entities sre ot aligihile.

While appiications should conne from the inalivaduuk:
with responsibility withim esch sekool builaling—typricnily
the principsi=they shontd slse have the suppan of dhe
local schoel bosrd, the district swperimtendand, swal

relevamt jiadont amd toashor onganiatione tu recrivafiill
considerstion.

Haw to Applly

To apply for a Nexm Canmnr SOH00LS grant, 2 sehwol
should submit three copies of thexe matarials to tho
Foundatiom:

v
An abstract (use the application fiorm; on the badk page
of this brochure or a clear capy) that liss the kay fauts
about your application, snd highilights the meut inno-
vative and impertant elemeonts of your program. The
starting date of propesed programs showld be the: hegiin-
ning of the 199211993 vchicad lyearr.

v
A narrative description of whatyyoy imtend so do. Mhits
narrative showld be ne more than 8 pages, dowble-
spaeed, and showld cover

Scheed Dleseriptivn.
A description of your school amd] your distriict, Thiss
sheuld include the typen of studery you serve, and dhodld
speeify whe will partieipate in Uhils progiiaih.

Goals ardl Standiards,
e gandisodiypour [pesgeam; wed spesd i licrprdibemsaare
you trying (o solve and what specillic targets we you
sgétivggiforypouniuddeand?

Progiavh Elesents,
A surnEay of the elewemts of your pregitsh. Whatt willl e
Aane; heve willl it be dowe, andl how willl it difffer feom ar
exiehd whik you have traditierally dome i your swiinaf?



Newwswiement:
liow will you measure and document progress toward
ifhese tangets?

Shared Conimitment.
A vaiement of why outside funds are needed and in pur-
ticular winy a NexT Cenysy Schoots grant will make a
eritical diffleremce in the proposed program. Identify any
matching funds that might be available from other
sources. School districts must be prepared to stake that
@ramss will supplement but not supplant locai funds.

Cugpualvility Statement.
A statement of your capabilities. Who are the two or three
people who will be most instrumental in carrying out
your program? What have they done previously that gives
you conlidende dhat they can make this program a success?

¥
A budget offmo inane than two pages. This budget should
give details of how you intend to spend the Foundation
prant fior each year of the proposal, It should also indi*
zaie how you will spend any other resources from your
school district or other outside supporters of your pro-
gram. The line item budget should be backed by an
explanation of each item, indicating not only what it will
Ibe spent for, but how it supports the objectives described
im the narmuive section of your application. You should
albso Jet ws kmow what part, if any, of your program is
already im place. In regards o proposed salaries and
oenefits, please separate these categories in youy budgetr
((Note that wihile line items may be changed in the final
proposal, the total budget cannot exceed a 10% variance
of die sotal in your initial submission.)

v
A briiff “letter” ro parents whose children will be in-
velved in the program. This letter, which should not be
more than two pages, should summarize, justify and
explain your program, While you need not actually send
tthis letter so parents, it will be used hy Foundation
meaders as the exeeutive summary of your proposal.

Applications should be typed or printed on Jetier size
paper, double-spaced wsing a full-size typeface with
mermal margins. Do not include appendices or supple-
mental materials; No faxed propesals will be pecepted.

All upplications must be Feceived by the by clesersif-
business; Friday, November 1, 1991, to be eonsidlaral.
Please remumixtr that certified, registered, undl firet v:lass
miail needs to arrive by Novemiber 1st. Anythimg which
ufrives after thie date will not be considered,

3 copies of this material shoulld be subimilled slong with
the attuched application ta:

Nexr Ceam iy Sensn s Fumal

Roger D. Semenzd, Presidemt

RIR Nabisco Foundation, Suite 556
1458 Penmspivania Avenue, REW
Washingtom, 1}(" 20604

Propesadl Review
and Notification

Proposals will be reviewed im two phases. First phase
proposals, open to ali applicants, are due in Octabar
1991. A limited numiber of fimsiitets wiil be seloutied from
the poal of first phase applicents and invited to submia
more detailed propoesals from which the winmars will e
chaosen.

All proposals hecome the prapaory of the Foundation.

All proposals will be reviewed by a team of cavefullly
chosen readers in the first, preliminary phases; those that
advance to the final phase will be read by selouysd
members of the Foundation advisery beard and ether
professiowals: selection of fimabite (and wimnens) will be
made by the officers amd staff of the Foundation, with
the adviee of the advisery beard. All decisions of the
Foundatien are fimal.

You will be: potified when your propesal has bewn
receivesd fimalists wilt be notified in Janvary 1992, avdl
invited to submit final propesals i wmid-Mareh 1992.
Winnews will be netified im mid-April 1992,

A two~day meeting of winmerg willl be held in Washington,
DG in June 1992,
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Keith B, Geiger
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Dr. Patricia A. Graham
President, Spencer Foundation
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Dr. Theodore Siier
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KENO RANDYH

TOs Steeriing Committes
FROM: Shnlamith Elstar
RE! Matthew Maryles
DATE: Octabeer 2%, 199011

1. Oft the CIJB

There is still need for clarification as to the lultimate
ebjectives" of the CIJE. The mandate is not yet clear, What he
gees lacking is shared ownership by the Board,.

The community-at-large is not aware of tite exiistemce odf thke CIXFE.
If people know that successful lay people ({l.e.; Board memiters)
are seriously involved this would be a real plus for ttke
community support agenda. People only Kmow aboutt A Time Ti» Act
ahd the MAF grants from the press..

Most members of the Board have themselves experienced the
failures of the Jewish educatiomal system in their own scheoling
or in the education of their children and grandchildren. We
ghould take time to focus on some of the successes in Jewish
educatiomi Perhaps a positive focus will bhe helpful.

Every board member should be required to serve as an "ambassador”
for the work of the CIJE with responsibility for speaking to
others within thelr own spheres of influemca., There needs to bhe
mocre outreach within the organized Jewish commumityy. This may
help to stimulate more grant dollars and grass roots support.

He suggested that there may not be enough philanthropic dollars
to save Jewish education unless this "remarkably affluemt Jewish
community that can afford to have good schoels" becomes serious.'
I liked the way hehchoBes¢otexpresssthiss: The <community s tho
be told that it maya¥gogdowrwinithshpagessobfIéwidhhhistovyyas an
affluent community that just didn't care enough.” To turm this
around, we need a clear vision of what Jewish educatiom should
ba.

2, RE: Teachsra/Teachsr Training

Comments en these were drawn primarily from his experience as a
student and his experience at the Yeshiva of Flatbush. We spoks
absut teacher raeruitmemt, retention, compensation and the self-
esteam of teachers, He is very seneitive to these issueg as his
dsueghear s a day seheel tescher and wants to remain in the field
teaching of beoth general and Jewish stbadedss.

He Wapks €6 ses inveAdearadnimgespeedadlyy forf@rthadoxiox
rabbinieal students whe will ‘land in schools of all
denofinations r beeause that is where they can find work.
Essentiaily, ke was suggesting the type of program that Toralh
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Umesorah is proposimg. While hé acknowledged that havimg Rabbi
Fishman at the Senier Policy Advisor meeting was good,, he thimks
it would be better to have Rosh Yeshiva at the Board lewvel.

3. Lead communities

He is 3till interested in East Queens, Nassau and Suffolk
counties (New Yorlk) as a possible lead commumity..

4. Footnotes

We discovered many similarities in our backgroundl. He grew up in
the Williamsburg section of Brooklyn where my grandparents lived

and had their businegsses. He attended the yeshiva my Grandfather

helped to found. We spoke in his wW4th floor corner office with a
breathtaking view of tha Statue of Liberty and Ellis Island...and
there we spoke of Jewish contimuity!

He may comé to the GA for the day. He will be at the Annual
Meetimsy.,
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TO 4 Steeriing Connittes
FROM: Shulamith Elster
RE: Arthur Green

DATE: October 25, 19951

1. On the CIME

The CIJE needs to have something to show NOW. It's been years
that the Commission/CiJE have been at work.

He asked the following very pointed guestions about the existence
of the CIUE:

= Will more money come lmnto Jewish educatiom because
the CIJE exists? or

- Will Bronfman fund more projects tham he would have
without the CIJE?

His view = which he mays js shared by many (he mentiomed Corson)
- is that the people are walting to see. He says that the
perception is that 'not much is happenimg" and that what is
‘happening" is very slow.

2. ©On Lead Cemrmunitiesa

The communities have heard nothing more about lead commumitias
since initial publicity or their early inquiries., Art knows this
because he is an educationmal leader in the Philadelphia communmity
- co~chalrman of the Education Ccommittee of Akiba and his wife is
on Federation's Educatien Committee.M People “in the field" have
heard nothing except the publicity surrounding the granmts.
{teryles said pretty much the same thing in New York the
following day.)

Art put in a plug for PFhiladelphia clting fts record of
community's suppert ef Jewieh education, streng lay leader®hip, a
rarity of day seheols, a strong eentral agemey, Gratz Ceolleyw,
RRC - te name a few.

B. Funding feor RRC Prejects

He is disappointed in the MAF response to the Hillel propesal and
suggests that Richard Jeel's 'informal commemta" te MAF was
responsible, RRC did net intend to be a sole provider of traimed
Hillel rabbis.

He asked sbeut funding for' adult edueation. I urged him to thimk
threough several ideas and €6 eall Ginny and Henry to eomnzult.,
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4, G&enior Policy Advisors

He suggests that Jeffrey Schein be considered as a represemtatiiwe
of the movememt.

5. Footnotes

I visited Art on October 218t at the Reconstructionist Rabbimical
College in Philadelphis,. Since I never visited RRC I wanted to
see the school fior myself,, I was especially pleased to meet at
the front door one of 'my' Jewish Day Scho¢ol graduates whe was
there preliminary interviews for admission. So in additiom to my
CIJE business, 1 was able to put Iin a good word with Art for a
wonderful young womam!

Art will not be at the GA. He plans to attemd the Jamuary
mesting.

W FOFAL BAGE. L2 3%



Fax Memorandum
T6: CHE SteBnring Committee
Virginia Levi and Henry Zuoker 216- 361-9%62
Stephen Hoffman 216“-565-9084
Annette Hochstkin and Seymour= Fox 011-972-2-6190%L
FROM: $hulamith Elster 301-230-2012
RE: Status Regport as of October 18, 19%1
Trainimg, Research and Best Practice
DATE: Octobexr 18, 1991

I.. Training

Thefi®> has been no activity on the strategic planm for~ traimimg
since Jack's proposal was noet approved.. Annette and I have as
assignmentes to clarify what is needed from a planmexr;,, review thiis
with JESMA and JCCA and sonsider contactimg other consultants.
Roy Feldman's name has been memtieonmd.

On our agenda!! Is it realistic for us te try to get thiz launched
«tl. UIhis time when lead communities might well be our top
priority? Mayhe we should wait and then reconsider Jack for this
once lead communities are launched.

ITI. Research

Isa's proposal and budget have now been approved and she is at
work, Within +the pasl [wve weeks she has been to Stanford to meet:
with Lee, made plans for the input of members of the AlBRLJE groum
at their meeting in New Yoxk on QOctober 2lst with Susan Shevitz
as a facilitator and Barry Holtz as the obsenrwemr.. She has,, with
the help of Paul Flexner of JESHEA, drafted a letter to head of
agencies whe will be attending the GA and 1 will facilitate that
meeting wusing a protocol that Isa has develepedl. This preject is
on schedule. Isa will be preparing brief reports every twe weeks
for us..

Oon our agenda; Annette now has a seseenrd draft of the sherter
piece for fFunders and T await Rer comments.

TII, Best Pxdab.ices

Barry and I worked en a budget 1last vweek vwhieh has new beem
circulated. The revised paper will be ready the middle of pexlt
week ((@ Octaeber 223xd). I am 4in the precess of reviewing all of
the local commission reperts that I have for the program areas
noted by the individual ecemmunitiess.,

On our agenda, a proposal fer the Creown Foundatiom apd &he
procese of presenting this for their pensiderabtimn,

SEE
19/18/91
b:status
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MEMORANDUM

TO: ClJE Steering Commpitttieee  _ —

FROM: Shulomith Elnater ﬂﬁ-rf’

DATE: Octotear 18, 1991%/

RE: Notes from mestithr: week of October 7th
Schedule for wgék of October 21st

I., JESNA
Jon and I agreed thaljt I would meet individually with JESHNA senicwr
Staff prioxr to d larger meetimg. I met with Loora Izaacs om am
earlier txiip and this time I met with Jom and with Fanl Flewwsw:.
A. Nessttimgr wdiitihh Wbeohkes
1, CROWN: Jon recommends a very special approach to

the Crown family.. Floating the Bestt Practices

proposal with them will involve a presentation, a

period of negotiation and a cooperatiwe

venture® not the fundinmg of a CIJE actiwiity.

2.JESNA in the Lead Communities: Jom would like to
see a senior JESNA staff person on each team that works:
with a lead community. With the federatiom as the
address,, JESNA - in his view - is a logical primery
Player! He continued: the senior staff knenbwr® of JESNE
{(Bhlucker, Vernom,Flexner, Issac)) and Jom himself have
been invelved for years in community consultatiom
activities and have otherr relleveint experience.
This would alsc greatly please JESNA leadexrsthip,.

Jen is interested in resurrecting Llie data bamk
proposal and he will speak with Steve abeout
putting it back on tile agenda..

M invited me Lo allsiid the JESNA Beard
meeting at the GA to present an updale epn CIJE
activities..

B. Meeting with Paul Flexnper
I met with Paul abeout in'‘aerviuve and prufesBiungil
developmenl activities.. Pawl described the
various models now in place in ecemmupities; and whath
he viewed as the relative advantages and disadvantages
of eachh. Paul serves as the Executive Seeretary of the
Natiomal Beard of Licenses. We speke briefly abeut

certificaticen issues and how the various lecal RIRILAAS
are accawdited,,

By the way Paul is helping Isa with the ceerdinatien
of inpule from Bureau dineglpx:s,
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TT. ¥Yeshiva Uniwersi@wn Mootinmg with Robert Hirt at Yeshiva

My geal was to lpmm more about Yeshiva's programs in Jewiah
education and their education faculty and to begim the discussion
ef YU and in-service training in the lead commumitiies.. He gave
me a thorough briefimg and plenty of materiizills., These I will
summarize somRtimm later..

Hirt would like for the CIJE to view Yeshiva as a UNIVERSITY not
simply a Scheel of Education or one of the many existing traimimg
institutioms. By this he meams that the saope of its programs,
the expertise of faoulty in a variety of areas and its resources
go well beyomd those of the other imstitutioms with whioh we

plan to work!

He briefed me on their~ current programs = Asraeli School, the
block programa and {lie SLern College under-graduate programs., It
2i» olwedr Lhetf Llie emphasis is on pre-service and on degree
Programs.

YU is very interested in becomimng active in the in-service in the
lead commumnities.Recruitment of potential studemts for the
university and for the profession as a very important benefit teo
be derived from their involvememt:, I suggested that we work
together with a group of their people on how YU could werk in the
communities.. I also suggested that they consider that resources
of the university include individuals+ Rabbils,, graduates and
others with close ties to the university who may reside in lead
communities.

IIf. JT3A: Meetimg with Ersyeh Davidsem, Bob Abramsam, Edy Rausch
and Barry Holtz

This was the first of several meetimgs and begam with an open
discussiom.

Some questioems @merged immediately::

A. Will programs be denominatiomal? Multi-denominatienal? Witheut
denominatiomal focus? Clearly there is interest in
denominatiomsil programs and symnagogue= based educatiemal
programs. See Symw letten,

B.issues of educatiomal philosophy of Israel programs:
Conservative movememt has Israel programs how will these related
to Israel experience programs now a prierity in the lead
communities?

0.What will be the role of the Kli in a lead cemmurity?
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D, Serieus werk has begun in the Education Cabimet. Wewld EvH
paxtticipate in a dicecurjskon within the Chanceller's Edusatiem
Cabinet? We will meet again in Decamber. In the meantimne ; wada
gontaest each of them to carefully structure our next meeting.

E. What doces lead community moans for the denomimaticms? Ehewld
there be a strategy meeting of the Conservatiwe synagogue
considering applying to be a lead commumity?

FY1: Bob described the U=Step program begum by the United
Synagogue to provide in-senviteBli over a two year period -to
supplementary school teachers. Fifty synagogues— all over the
country~ are a part of this program that required staff to
participate in 12 hours of in-servios. It is not a techmiques
program but a content-based program. Bob's office works with
imdividual schools on the format of these programs.. They now have
to consider training local people to implement these programs,.,

Attaclluuent: Letter to SRE from Daniel Syme
IV, Néactt weekk:

Momdbiy aftermoom: meeting in Philadelphia with Art Greem

evening = meeting at Schechter Schoel in New Jersey with
the Educatiom Committee and then om to New
York

Tuesday morning ! meeting with Matthew Mam-yles
aftermoom: tentative with Pearl Kame at Teachers Cellege
(Kligenstein Independent School Program)

Wednesday mornimg: presentation to Graduate Semimar in Jewiigh
Education at JTSA and then meetimg with Barry and
Edy Rausch
aflermoom: meeting with Jack Ukeles

Thursday: meetings with Elliot Spack at CAJE.. with Art Retmam at
JECA and with Art Vernen at JESNA

V., Weeks tto cqtime::
November:1l was asked by the Council on Americap Private
Education (CAPE) to serve on a panel to seleet gutstarding
independent schools. This will take a day and a half ip

November.I accepted because I thimk, it will be worthwhile
re: best practies.,



-a-

The Educatsx» Assembly Board mesting is in Railtimere om
veterans Pay and I'll go over and brief them at their

neeEimgy..

Decenber: The Buhechtor Principals Conferemce is im Atlasmta
early ih Decembenr. I would like to go for a day and combiine: il
with a visit to Gerald Cohem.,

sre
1d/717/91
B:asteering
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beteber 3, 1§91

Br., Shwiamith Blster
¢.1.3.E.

1750 Buelid Avenue
Cleveland, Ohio 44115

Dear Zhulamith, ’

Thank you for the minutes of the August 18th meetingy. Ilm
sorry that I was unable to attend, but look forward te the
Junwary Léth gathering.

If there is one thing I miss in the minuwtes,, itt MR a sense
of ithe symagopue"s centrality as the primary vente for Jewish
education. Outside of a passing mentiam, the thrust of the
repeutt, seems to indicate that the semimaries, centers and

Federations will somehow be the primary providers of educatiionml]
Fer vimes,.

I hope that my reading is incerrect, fur i believe that suech

ah oriemtation would be a major error in terms of the future of
the emtire Jewish commumity.,

I hope that you will write back and tell me I'm tetally
wetong. Whatever the case, I intend to serve as one veice

adiwocating the pivotal reole of the synagegue in this largexn
piocture of ihe future.

all- The hwBt.—~ M look forward to seeing you soon!N

Sincerely,

z

Rablbi Damiell B.. Bynm
Vice~Prassiidhamit.,

PBS/e
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Project:: Couneil for Imitiativea in Jewi3h Education

ecemmendatiemg mad® in the final rmeport off tihe
en Jewish Education in North Amex’'ica was ohm
he development of a research capability for Jewish

North Americss..

eapability for Jewish educatiom in North America will
aed at universitiec, by professiomal reseaxrch
&, as well as by individual sclliolarrs. They will

theeretical and practical knowledge that is
le for change and improvewemt. A coiuyyxibbersive long=~
dredh agenda will be outlimedl., IL will involved the

settings where scholars and practitiomers can think
gyteamatiically about the pgoals, the coobdrbtamdd the
Jewish educatiem.” {(A Time To Act))

paper now being prepared will responmd to the following
hat steps can the Council for Initiatives in Jewish
{(CIJE)) now recommend to encourage arddsspppott the

of a strong and credible research capability for

'wettion in North America ?
¥ is based on several assumptienss::

rocess of informed decision-makimg in every human
foxr is most credible and reliable whem it is based om
ech;; the field of Jewish education is no exceptiieom.

it research efforts in the field of Jewish educatien

ighly inadeguattes, in temxms of both quantity and
ty. They provide an insufficient basis for fulfillimg

andate of the Commission for the reform and remewal of
h educatiomal institutiomss..

tablish a research capability will require a systemic
ach.. & number of different mechanism for funding and

iting research will have to be created..

>may include, but may not be limited to:
establishimg training programs for researchers at the
doctoral or post-docteral level

cxwealting research centers
creating new venues for the dissemination of research

developing funds to support individual researchers



rram .

BHONE No. Oet.17 1991 9:0EEM POX

-—2&
$

© TO fulfill the mandate of the Commisgiiem,, a variety of
¥etesearch efforts will be needad.. They ranee from the
practical {(e.g., the creatiomn of aasexsyment taats) te the
theoretical {(e.u.,goals of Jewish educaticw)) and Erom
"basicl (e.g-, ethnographic deseriptioms ot suscesafni
institutioms and programs) to " applied (&,g., evaluvaticms
of existing programs)).. A plurality of research parsdigme® and
methodolegies will be requilmed.,

"Bll the stakeholders in Jewioh education - practitiiomens:,, poliicw
~makers, consumers, as well aa rosearshers and representatives of
their imnstitutioms- have impaxtant contributioms teo make to Llw
process of establishing a research agenda, since each will be
contributors to and recipients of the resultant researcih.™

The project is directed by Dr. Isa Arom ot the Hebrew Umiem
College.. She will work with an advisory committee

of researchers from the denominational institutioms y
representatives of the Association of Institutioms of Higher
Leaxning in Jewish Education and major researchers from the tep—~
ranking research universities.

She will scoliciting opinions and directiem— through tizeup ard
imdividual intexrviews -~ from Board membens:,, commissiomens:,, and
Senior Policy Advisors,. Dr. Arcoms plans include consultatiens
with Jewish educators, researchers at major research centers whe
have demonstrated imterest in Jewish educatiieom, and staff membens
of groups which regularly conduct research in the field of
educatiom- e.g., RAND corporatiem.,

The project will extend from October 1991 Lo March 1992.,

The issues related to the development of a researeh capability
will be addressed in the final repont.. Options fer eopsiderabiem
by the Boaxrd of Directers of the CIJE will be presemted., Each
option will be fully reviewed as to effectivenspss, feasibiliityw,,
likelihood of success, cost and other gritenia.,

Estimated gosk: £bb,UQU

sE&
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TPt iy Ackdicbi,

October 2, 1991

Mr. Sam Fisher, Director

B'nai B'rith Youth Organization
14640 Rhode Island Avemmus, NW
Washingtom, D.C. 20036

Dear 3Sam:

I have been in touch with $id Clearfield about the hest persom
zo represent the natiomal youth movements on the Coumecil for
Initiatives in Jewish Educatiem, He has suggested you. I hope
that you will agree to join our group.

The CIJE is the sucessor organization to the Commission on
Jewish Education in North America, which concluded its work in
November, 1990 with the issuance of the enclosed repaxzt:,, "A Time
to Act..M

The Senior Policy Advisors have met twice--once in March and
once in August. I am enclosing the background materials and
minutes for each of those meetimgs, including a list of Semior
Policy Advisars, We rely on the Advisors to consider our
approaches to Jewish education with a critical eye. The group
has been very helpful to us as we shape our "Lead Commmmity'"
concept.

I would be happy to talk with you about the work of CIJE and
your role as a Senier Policy Adviser. Please feel free to call
me at ((216) 566-9200 with your questions or commemits. Or you
should feel free to contact Shulamith R. Elster, our chief
education officer eurrently in Rockville, Maryland at

((301) 230-2012. I hope that you will agree to serve and that
you will hold January 16, 1992 for our next meetiny:.

Sincerely,

Stephen H. Hoffman
Acting Direster

bee: Seymour Fex

Annette Hochstein
Fhulamith Elsterxr

R OPRFRL BAdF as



6805 Newbold Drive
Bethesda, MD 20817
(301) 365-2099

October 14, 1991

Pr. Annette Hochstein
10 Yehoshafat St.

Jerusalem, Israel 93152

Dear Annelle

After a brief stay in Paris,

our Jjourney concluded with a
safe return to the United States

last night.

I very much enjoyed our Thursday

meeting in Jerusalem. Let
me reiterate my belief that pragmatic answers can be obtained to
the economic questions we discussed. Moreover, with immediate
and sustained attention,

I am of the opinion that good data could
be made available within a reasonably near-term

Based on our conversation, I
Shulamit and others as

time frame.
shall pursue this approach with
appropriate.

Again my thanks for accommodating

my travel schedule. I
look forward to further discussions

in the near future.

Sincerely,

RICHARD D. SPERO
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STANFORD UNIVERSITY, STantORD, CaliFORNIA 94300

-

SEYMOUR MIARTIN UIPFSET
CARGLINE S. O, MuUNRO ProPESSOR
OF PoLiTicAL ScIENCE. PROFESSOR OF
SocIoLeaY, AND SENIoR FELLOW,

Hoover INSTITUTION September 23, 1991

212 Hoover MEMORIAL BuiLbing

Mr, Morton Mandel

Chair

Council for Imitiatives in
Jewish Bducation

1750 Euclid Avenue

Cleveland, Ohio 44115

Dear Mort:

T was of course very sorry that I was unable to make the Amgust 29
meeting of the Council. As you know, I had a rather severe automobile
sccident in San Francisco in mid-August, which took a lot more cut of me
than I reslized when it first occurred. Now, howewer, I am almost fully
necovered and am planning te leave San Francisco for Washimgtom, where I
will be teaching at George Mason Univexsity, either at the end of this week
or early next week.

The accident had a lot of unfortunate consequences, nmot the least of
which was holding me up on analyzing the education data. I have had a
research assistant werking en it and have been able to loek at the
materials from time to time. They show some interesting results. I will
try to turn te writing them up soen after ! get back to Virginia and clear
up varieus ebligations, preparation for classes, and the like.

Sinny Levy had teld me that Seymour Fox would give me a ring teo
diseuss various matters after the Council meetimg. I have not heard from
khim, If you should be in touch with him, you might let him know that I am
in shspe to coemmunicate.

I sheuld give my phene numbers in Virgimia., My office number is
703-993=8223. gy heig'u is 703-525-1367,

liith best wishes for the New Year,
Cordially,

SeyhenE m?tm );;m

SML/i88
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Virginia F. Levi Hemry L. Zwucker 10/8)
a0 FROM: o - e paTE:__ /AR
ST . BECRING IO
SUBJECT:

I had my camger visit wiith John Celman. We reviewed plams for the Jamuary
Board uevdting and I brought him Up te date on lemd cnmmmniiiies, best practices.,
research, wark wiith feoundkitions, and plans for the Gameral Assemibly. He wiill
tome to the Giemrarml Assemiblly and he wiill be with us im January.

1 talked abowt our plams te have the CRB Foumdikition take comtimental REeadlersthijp
of the Israel experience, about Inwviitimg Crown te take Lemdlershilp om best
praxctices, Hilrscikhorn te take leadershijp om research, and Wesmer te take
leadership on recruifmment and traimimg.

I also brought him up te date on our search for a fulllttime CIJE executiwe.

We spent mosst of our tinme discussiing our approach te foundatioms amd especially
the idea of anmoumxing a big set-msidle at the January meedtimg.

John had had a prier meeatimg wiith NLNl and me im which he agreed tw chair a
sanill advisory commbittee te look imte the feasiblility, desiralbiilityy amd
pracctieatillity of developimg a portable bemsfits program for the fikldd of
Jewiish education. We agreed on next steps. W are aimimg te have a report om
our thimkimg at the January Beard meedfimg.

FAZEOZ( SLEIHOO FHOA=E5 H)-HE— D
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Cl1JE APPROVAL FORM
Date; 10 4

Diistrilbuticm: Shwlamiith Elster, Sgymmur Fox, Ammefte Hochsteiini)
Steve Hoffman, Amn Kieim, Henry Zucker

Document: under reviesw: L&LW O'F ‘dIH_h!»

mcommwa&mﬁ %W Wwwww
m;wm o vog o umm.aww..gm

ﬁu&m {w Iz
Please review the at ed document for concept, quallity, and cest,
imdicate your approval (er disamppreval) and cemmmentts, and retwwm this fomm

te YFL by ith " fer next steps. ﬁi

Name Da ove Commemntts
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CIJE APPROVAL FORM

wee sofalas

Distribution: Shulamliith Ehsmer.d-@mggr Fox. Annetite Hoxdisstein? )
Steve Hooifmam, Amn Kllein, Hemry Zucker

Duawneat under review: < k ! fi ', (

VIL commets: ‘For chigeussma af téfio Telkcon .

Please review the attacihed documswmt for concept, quallity, amd cost,
indiicate your appreval (or disapproval) and coomsents, amd retuwnm this fone
to VFL by __#Jie) for mectt steps.

Name _ Date Approved Comments
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UKRLEI ASSQCIATES INC
THE CABLE BUILDMING
fwoadway
MEW YaRK., NY )aai2

Tl (212) 260-8373¥%
Feds (212) 260-3760

September 25, 1991

Stephen Hoffman

Jewish Community Federation of Cleveland
1750 Euclid Avenue

Cleveland, OH 44115

Re: CIJE Lead Community

Dear Steve,

I 'am enclosing a proposal outline for the lead community study, It lists what we wiill
produce, our timetable for proceeding in the planning of the "Lead Commumities” project and
a budget.

While the particular questions and issues we discussed at our meeting on Friday are
not specified in the proposal outline, please be assured that they will be addressed in our
wark on the deliverables.,

We are excited about this project and look forward to beginning work as soon as
possible so as to maintain the schedule.

Very truly yours,

* o

Yaddb B. Ukeles
President

JBU/ggt

enclosures

ee: Annette Hoeehstein
Shulamith Elster
Seymeur Fox
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Q FPRFHAES MNOUSTEAL CURADEWTION
a o n s T DATE: 10/8/91 TME:_____ pacE® seNF: |
TO: EAX NO. (@il) 972 2 .- &i§ 951 FROM: FAX NQ. (2i6)) _361 - 9962
Name Seymour Fox Name _ Henfy L. Zucker
Company . Company
Street Address Tele. No. () Ext.
/ / K|
CIny State p Guntry

Clhuck Raitner has been imvitteedl te serwve on the CIJIEE Board
and is comsiderimg it. Nbmt has im mind that at seme futwre tiime, but not now,
he niight be invited te serve on the Institwte Board.

Regards

Honk
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MELTON

RESEARCH September 26, 1991
CENTER

for Jewish Education

To: Steve, Shulamitih, Seymour, Annetts:
From: Barry Holtz
Re: Best Practices Plan

Dear Friends,

I. This memo summarizes my understanding of ideas that Seymeourr,
Shulamith and I discussed in a two-hour meeting on September 5,
1991. At that time Seymour reacted to a set of questioms that I had
raised about the best way to implement the Best Practices Project..
The three of us discussed Seymour's suggestions and came to an
agreement about some of the steps required to launch the project..
Because of the holidays that soon came upon us {@and because in the
midst of all that I managed to come down with the flu which dragyed
on for a while), there was more lag time betweem the meetimg and
this memo than I would have liked,, but I believe that I have ac—
curately represented our discussion below..

II. One of the issues raised about my original paper in Israel (and
to some extent about the revised—- July 30th~- versiom as well)) was
that the plan of action that I proposed was perhaps too plammed],, tow
overly determined and dependent on implementing a set of defimed
logical steps. The problem with such a plan was that it didm't take
into account the issue of time exigencies, it was not sufficiently
"messp'* to deal with real-life situatioms, and it spum cut a web of
actions that might not be needed at all. The first issue that
Seymour addressed at our meetimg,, them, was: is there a way te do a
quicker, messier run at the problem and still get results that might
be as useful as the other more "planful” methed?”

Second, I was concerned about the whole enabling option vs.. program—
matic option conflict. By aiming at the enablimng optieoms only wowld
we be giving the Lead Communities the help they wanted and needed?”

Finally, would we run into political problems by having te
"evaluate" ((even indirectly)) the natiomal training inetitutions whem

we Jooked at the preservice enabling ((i.e. persemmel traiming)) op—
tien?

Other guestions were algo raised (such as how de we defime the cate~
gories of Best Practice that we’'re going to look at). All these
guestions seemed to be solved or at least put on held by the plam of
action that we discussed in the September § meeting.

The Jewish Theglegical Seminary of America #3080 Braadway ¢ New York, New Yerk 18827 & Telaphene (212 678-3R%h
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Iif. The plan is a kind of advanced simulatien for attacking the
Best Practicss Projest, 1t tries to work “quick and dizvm/
@valuating ieself as it goes along and using the familiar as & way
te learn about how to understand the unknewn. We would werk like
this: P N—
A, We would t¥y to find founr/categories that Best Practices should
fecus on. The suggestions womliasime from polling senior policy ad-
vigors and other 'M'iiriemdis” of the CIJE and they would come by lock-
ing at the local Commission reports to see what those communities
suggested were their neads on the assumption that the Lead Com-
munities would in all likelihood resemble the five~(yes?) local com-
munities who have had commissions on Jewish educatmnn.§\w“&h}i1 L
We would then try out the following exercisws: Assume that we had
¢.../ one monthy to help a Lead Commumity. We woiuld take one of *h»
four categories of ™A% above and play it out. We would take the
category that we felt that we already had some good contacts and
ideas about. Most likely candidate: the supplementary schocll. We
would gather ((idieally in persom; if not via telephome or by individ-
ual interviews) five good people with knowledge of that area. These
five are people we know or know of through our current contacts amd
we wouldn’t worry at this point about all the good pecple whom we
haven‘t included. Eventually we will gather others.

The group of five would look at our category amnd ask the questiam
that do we mean by Best Practice in the realm of X (e.g. sup—
plementary school)? In answering this guestiom matters of both a
programmatic and enabling type would surely emerge. Once we gemera—
ted this list of ideas or compomemts:, we would them ask: 1) What
examples in real life do we know of the Best Practice of these con—
ponents? 2) And knowing these examples, now what would all this
mean for the Lead Communities? How useful is it?

We would then *give ourselves a grade.” We would alse ask a few 1y
outside critics for their grade. It’s possible at this poimt that
we would say that this process is a "good encugh" cut at dealimg

with our issue. If so, we’ve learned a lot about how te get inteo
this gquickly and usefully. A mere refined versiem could them be im—
vented for later iteratiems., If we have sericus questiomns about

what we’ve done, we should then he able te rethink the process fig—
ure out how to fix it. Most importantly it would give us a medel

for determining Best Practice in areas that we have less knowledge

of familiarity with—- the other categeries from "A"™ above.

CVVVV_v'w v

0. If this quick and dirty methed is good encugh te be of use to the
Lead Communities, it might mean that we could ge immediately into
the research compeonenit. Here we weuld be deimg sericus examinatiom
of the Best Practices that we’ve listed, tryimg to analyze and de~
scribe in a reflective way the nature of the werk geing on in these
places. It may ke, in ether werds, that fer immediate aid te the
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Lead Communities, the serious research is not necessary-- it cam
kick in later down the road, as we move the work into a higher stage
of analysis.

D, This plan deals with the enabling option in the following way:
One of the guestions that the group of five must always ask is what
kind of personnel-building is going on in the site we are talkimg
about? Is it preservice or in-service? A second question would be
what kind of training would we need to implement in a Lead Commumity
%o duplicate the quality of programmatic excellemce that we found im
the Best Practice setting? 1In other words, the enablimg optiom of
personnel is dealt with by examining a) what is happemimg in persom-
mnel in the Best Practice setting and b) by imagining how we could
recreate the Best Practice of X site in the Lead Commumity-—- in this
arena the "programmatic®" and the "enabling" overlap without ques—
tion. In a way it’s an answer to the issue of translatiom raised in
my original paper: translation meams finding the way we can meve a
Best Practice imto the Lead Community by “building the prefessieom.™
In that fashion we have an elegant sclution to the praoblem of ena—
bling vs. programmatic: namely, there is no dichotomy—=- the enahlimg
is the way we bring the programmatic into the Lead Commumityy..

E. Some of the above is my own language and rephrasimg of Seymour's
Plan and I may have missed something (or a good deal). Seymoun,, Am—
nette and Shulamith should feel free to offer additienss, clarifica~
tions or correctioms. Let me know what you thimk.

Barry

cc. Isa Aren
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Time

July/August

Community

Indications of
interest:

For some
communities:
mobilization in
progress
Information

Commissions
Organize
community for
self-study

Building
capability

Lead Communities

Stage 1: Preliininary/Pre-Selection

Who How

Fed; BJE;
Individuals

Letters; Calls

Community
professionals
Community
leadership
Educational
community

CUE

Planning
Seminar:

Clarification of
concept;
ratification

Identification of
required
resources:
Human:
recruitment;
position
descriptions

Financial: cost?;
how to
calculate?
Statement of
enabling
conditions:
criteria

Who

Steering
Committee;
Consultants

Senior Policy
Advisors; Board
of CUE

How

Meetings;
Papers;
Seminars;
Consultants
Seminar

Draft 2, July 14, 1991
(SFyAH, SHH and SRE)

Status

In Progress

In progress

Undone

In progress

In progress



Time

September

October

November: GA

Community Who How

Identification of
resources

Develop plan,
objectives

Complete
self-study

CUE Who How

Process for
selection: who
decides?; on
what basis?
Recruitment
strategy: steps
and
consultations
Development of
menu
Clarification of
CUE role:
strategic plan for
community
support for a
community with
resources;
community
lacking
resources, but
with potential
Public
announcement:
coverage,
dissemination of
information
Invitations to
seminar:
seminar
planning;
materials; site
Seminar;
Technical
assistance;
consultations;
site visits

Status

Undone

Undone

Undone

Undone

Undone

Undone

Undone



Lead Communities

Stage 2: Application

Time Community Who How CUE Who How Status
October-danuary Local Consultations
commission: with applicants:
ideas; program; proposal
strategy; develoment
resources
(human,

financial); local

coordinator

(full-time)
Review
applications
Decisions on
applicants
Discussion of
formal
agreement
Notification:
Yes; No - role
for second tier?
Public
announcements



Time Community Who

January-February Requirements --
‘enabling
options’
Community
Support -
"climate"

Top Leadership
- recruitment;
involvement
Personnel --
recrtuiment;
training
(populations);
activities
(in-service)
Program Areas:
scope/quality;
selection from
menu; specific
projects

Lead Communities

Stage 3: Agreement

How

CUE Who How

Clarification of
CUE role

Elements of
Agreement:

* Educational
resources

* "Best pratice"
* Technical
assistance

* Broker:
organizations;
institutions;
individuals

Status

In progress



Time

Onqoing

Community

Local priority
Local resources
Local foundation
Cost estimate

Who

Lead Communities

(Possible) Stage 4: Funding

How

CUE Who How

Cost estimates
Grants

CUE
Foundations

Status

Undone



Time

February-May

Community

For some
communities:
Self-study (re:
educational
resources;
objectives)
Mapping &
assessment of
system:
Personnel -
qualfiications &
training needs
Assessment of
proarams &
institutions
Report of
planning team:
strategies
Reporting to
CUE

Focus on
implementation

Who

Lead Communities

Stage S: First Steps

How

CUE

Approval

Planning
assistance:
diagnostic tools

Professional &
technical
resources:
expertise -- the
best!

case studies in
community
organization;
foundations
Research team
at work

Plans for
interaction
between lead
communities
(Association of
Lead
Communities)

Status



Time

June-Ongoing

Lead Communities

Stage 6: Implementation

Community Who How

Programs &
Projects:

Goals/Outcomes
maximum use of
best practices
Options/
innovation/
experimentation

Reprise: Scope
& quality

data collection;
evaluation;
on-going to
determine
programs on
projects
successful or
possible
modification

CUE Who How
Professional Site visits
technical
assistance
* ongoing
* trouble
shooting
* “fire-fighting”

Consulting

Educational
resources;

"best practices";
personnel;
linkages

Status



Time

Community

Who

How

CUE

Who

How

Stalus

ILocal resources

Assurances/
guarantees
standards

reports

frequency/fonmeits




Stage 7: Process and Summative Evaluation (some

Time Community

August-danuary  What works?
Ongoing

Who

Lead Communities

How

CUE

Monitoring
Evaluation
Feedback

ongoing/some stage seven)

Who

Who gets data;
How is it used?
Diffusion

How

Site visits:
frequency;
purpose; type
Monitoring
Evaluation and
Feedback loop

Status
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BPuaN oF Actriom

Stage I Write preliminary missiom statememt includimg
strivings. The statement may be in two parts:

1. General statememt, similar to Middle States modkl;;

2, A wore detailed listing and analysis of end aims which break
dowr the elements iR the major strivimgs. Some modiell for testimg
and monitoring ought to be imcluded in this second half of the
mission statememt.

The two parts of the statement ought to be as simple and clear as
possible and subject to realizatiom in our schoel..

This statement should be largely completed by dJuly 24%h. Im
August and Septembyer, it should be discussed with carefully
chosen faculty, parents, lay leaders and alummi.. The goall is to
thave this process completed by October 14th.. The initiadl]
responsibility for this belongs to the administratiom under my
leadershi p.

Stage II: The development of writtem curricula as follaws:

A. The review of our current curricular materials im lowemr
school generall studies under the leadership of Susam
Mukasay. The purpose is to review the verticall curriculum
for kindergarten to 6th grade and to introduce what is
mecessary, or remove what is necessamy, to make it congruemt
with our mission statememt.

Suggested structure: overall committee chaired by Susam amd
to imclude Rabbi Moskowitz and Sara Lee and Odette and two
or three teachers, perhaps includimg XXX XXX..

There is @ need for smalll subcommittees im the various
subject areas.

Questiom: Where do enrichment and speciall educatiom fit it?

B. The same process must be followed for Judaic studies im the
lower school.

The committee should be led by Rabbi Meskowitz and include
Susam, Sara Lee and QOdette and twe or three teachens
including Barbara W(?).

Then subeommittees in the varieous areas..

Note: Fer eaeh area subcommittee im genmeral] studies anrd
Judaie studies there sheuld be ap aetive member of meHbers
from the upper sehool.

For example: Rabbi Baket eught teo be om the Tamadh

major



subecommittee -- and perhaps Rachell Taub Weimsteim. Alaine
Garfinkle should be on matm subcommittee, etc.

C. A similar committee structure should be established for the
upper school.

Rabhi Bekst should lead both major committees.. Iva and
Daniele must serve on both with Noam ex offici®. Department
chairs are automatiicallyoon tiee meain conmiitteess Jm eitther
generall studies or Judaic studies, depending upom their own
area of expertise. We need some cross pollinatiem on the
major committees..

The subcommittees should be led by department chairs if they
exist. There must be a subcommittee on extra-curricular programs
and another committee on schogll life and ambiemce, that committee
will deal with the relationship betweem students and faculty and
administration;; parents and faculty and administratiom;; faculty
and administratiom, etc. Included on this committee's work should
be such items as scheoall rules and regulatioms, gradimg, tefilla,
testimg, amomg others. These two comui%ﬁggg__gre eexitreme Ly
importamt in terms of matchimg our scho with the missiom
statement. These committees must include the schooll psychologist
and those faculty involved in student life.

A committee to cumibime budih off tese wpper sdioed! commiittees
ought to be created in the lower schoal.

Stage II should begim on October 15th. Each major committee
should meet for one 4-hour long period a momth, after school.
Dinner will be provided by titee sehidmlo]l. In bepbieaern mesttimgs,
individusll members of the committee and members of subcommittees
willll work alone or in groups and the chairmam of each
subcommittee will present findings to the entire major committee
at its monthly meetimg.. Subcommittees may work out tneir own best
mode of operatiom.

The reports of all subcommittees and major committees should be
completed by Thursday, February 14th, 1992.

Stage III: We must choose educatiomall leaders in all areas of
the curriculum to serve as consultants to the committees and
subcommittees and review the work as it is being done and
certainly after all reports are in by February 14, 1992. Those
professiomall consultamts will be chosem by me in consultatiom
with Prof. Fox, Beverly Gribetz, the Ramaz administratiom and
others. These consultamts should be in place by September 15th,
so that they can have input into the missiom statememtt. I would
hope that Prof. Rosenak, Dr. Hoffmanm and Annette Hochsteim would
also be helpffull to us in the selectiom process and the review of
our statememt.,

I am not prepared to suggest as yet how many consultants we need
and in which areas. We cannot afford to overdo or underdo this.



The time frem February 15th to april 15th should be used by us
for 3 purposes:
b, Estaviliseh meebhbads oFf moem tben hpg annd thatthgg ovirssdvess ;

2. Revianipg thhe diifffterent cmiicadlum andd coommitttee docovmenss
with consultamts;

3. ﬂ%(% thn‘eke ))ﬁaame withh sdlatieed Ty leaidess, ppaeents aawd adbomii
am K.).

Stage IV: This stage is numbered last, but except for the missiom
statement, it must come first. It consists of a number of st
wpon which we, the administratiom, must work betweem now and Jm
24th and from August 19th to August 30th to implememt certaim new
ideas beginning with September 1991. I would suggest considerimg
the following and look to my colleagues for others:

L, Ulpanim in both sections of the schaowll for Judaic studies
teachers trained in America..

Comaredtiee acttiopn an tiee Stobbamni tesstingg ressidt s .
A progaam for consciossesss ragissingg im teffillda.

4, IIrrtlB@{ma:'ee itbo Migdh ssbhob1 Eigdisbh soome of f ogur neaw iinesighliss ;
¢f. [Ira Berkowitz.

5. Inrthosidicee a mmoee coorsd s tett Héblreww ne@dd ngg pppggeaam im @rades
3, 34, and & and in 7 and 8.

6. Corraredee iidbess foor inmseevitee wookk .

Stage V: IMpPLEMENTATION AN® OReANIZATION

I will — Bbli neder — reorganize my life to serve as the ovemrslll]

head of this operatiom. I will need the follewing;.

I, Administration meetings on a set day every three weeks —- I
would suggest 5 te 7/ —- to review pregress and take up
issues. In additiom, I willl set up bi-weekly meetimgs for
one hour -- set times -- separately for lower schomli and

upper scheell to deal with normal issues asseciated with the
running of the schoel. We will fellew this schedule throwugth
April 15th with allewances for emergemcies.. We willl set the
schedule here before July 24th.

2. Noam will Bpe the administrative coerdinater in New York t9o
see that all goes as planned.. He and I willl meet weekly for
one heur to kéep things mevimg.

3. Beverly will be our reseyree person iR this enatire projeck.,

3



She is far eﬂaugh away to have thee time twthhink, resad,
react and plan. She has great intuitive and acquired skills
in the area of curriculum design amill teaebher ttraiimimg. And
she has excellent contacts in the educatiomall field. In
additiom, she now knows the school and its populatiom im
addition to leving the place. She should recediee all
materials as they are produced,, all outlimes, plams, rougﬂn
drafts, ete. and be able to react to me and te all the
egggators invelved. She can call allomfutuscaklleactinin the
offi ce.



2/8/91
Name Assignmemt

Benmect Aaron vEL
{or Miriam Schnierow)
Mona Ackerman SF
Robert Arnow Open
Bill Berman MILM
Charles Bronfman VEL
+urald Cohen SHH
Jotin Colman VFL
Rachel Cowan SHH
Lester Crown MLM
E}i Evans SHH
Trwin Field MM
Max Fisher MLM
Charles Goodman MLM
JAfmed Gottschalk VFL
Arthur Green VFL
Hell Greenbaum MLM
Thomas Hausdoxrff VFL
David Hirschhoen SHH
Ludwig Jesselsan VFL
Julia Reschitzky SHH
Mark Lainer VFL

Brospective CIJE Board Hembers
Description

MIM letter of invitaciom.,

Follow up on foundation
support & board membership

Hold until funding is requested

Call after Fisher support
is confirmed.

MIM letter of confimmatiorn.
Call re board membership.
MLM letter of invitatigm.

Contact re foundation support
and board mewbership.

Call re foundation support

Contact re foundation support
and board membershiip..

Call re board membershim..

Call re funding commitmemt.,
Invite to be board vice chair.
MIM letter of invitatiom.

MIM letter of invitatiom.
Iavite te be board vice chair.

MLM letter of invitatciom.

€all te fellew up en invitatiom.

MLM letter of invitation,
Call re beard membershiyp.,

MLM letter of confirmation.

271151

2/11/91

domne
2711791
done

2/11/91.

2/11/91

2/11/91

2/11/91
done
2711491
dome
dome
2/11/9%
2/11/91
2/11/91
2/711/91
2/11/91

dene

YES

NQ Fdm. Support

YES

YES

YES

YES



$. Marcin Lipset
Horton Mandel

Matthew Maryles

Florence Melton

Lester Pollack
tscher Leah Ritz
Ismar Schorsch

Daniel Shapiroe
Isadera Twodcley

Bennett Yanowitz

VFL

MLM

SF

MLM

VFL
VFL
VFL
|S¥

VFL

FRallow wp tko ifnwicatden.

DONE

IIwvice Coobbe bbaaddvyiee cohatr.

Gentact ree fHoundatbon ssypppatl
and board membership..

Thyiee tbobbebbaagdvyieecohatr,

FPalbow upp too ibnyisatdon.
MIMA 1bateer off itrwizatdon.
FBalbowupp too iknvisatden.

=M1 e hbasddmmobzesstiio.

MAMA 1esttear off itmeinatann,

dodene

2/711/91

2/11/91

2/11/91
2/11/%1

dodene
2/11/91

2/11/91

dodene

YES

YES

YES




ROSCOP: 3 P1 0810 AR MEERGRENIFSS

Wl ERTER

t%::_}é?ﬁ)ﬂ"_ﬁ. 8 fl%u:znf 6.#”*\*&}[& gdc_égjfhﬂ

A€ FAX Number: _Kdqule) TnZ.t7e
Feam: _BARRY R T=.

pates eplly 23/
kel pagedd daslydinigdct ium> anas
RE:




Ahib 4u1 w3 aldzadqn BHDWE Jilb

MELTON
RESEARCH
CENTER

for Jewish Education

P2/

July 31, 1961

To; Shulamith Elster, Steve Hoffmam,
Seymour Fox, Annette Hochsteim
From: Barry Holtz

Friends,

Here is the new version of the Best Practices Project papernr,,
revised for use with the Senior Policy Advisers and the Boauwd.
Please let me know if you want other changes.

After speaking with Bhulamith and Seymowr, I have answered my
question from the previous versiom: Best Practices will focus
on the enabling option of persommell, not on particular program-
matic options per se. Programmatic options will have a role
here, but personnel {"buildimg the profession™) will be the mi-
croscope under which certain programmatic optioms will be
viewed..

BUT: after thinking about this, somethimg here makes me nerwvous
and T would very much like to hear your collective respoms®:

I began to think about how going this route is boumd to rum
imto heavier political troubles than what we'd gett doimg a
straight collection or analysis of various examples of hest
pragtice among the programmatic optioms. Why? Becawse doimyg
some of kthe programmatic options would tend to be a much moxe
local thing, while the personnel issue is going te put us im
the ssttwatibmn off eevdlattiing mettiomal imstitutdiosrsg, Theet iss, iff
I am looking at examples ofbdeltppratideevwititinniOCCs or Daxdkk—
ing for goed supplementary schools or places where Hebrew is
taught well (d.e. the programmatic optiong approach)), I am
going to find eone in Denver, ancother in Sam Diegw, another two
in Bosten, ete. But if I am lookimg at who does traimimg of
persennel fer supplementary scheels (i.e. geimng the enablinmg
optien reoute of personnel)=- aren't I stuck having te deal with
a small npumber of natienal institutiens (JTS, RUC, Brandeiis)
and in the politieally touchy waterz eof evaluating them?

E think thig ceuld present major preblems for the project and
Ird 1ikke sipme resyRanRe fhean you fowr im ttiss mitesr. s tlteage
SRY wEay tBo adedid thHks® A I missing sanditihgg Hareg?

While I have yoeur attentiom, let me Rew raise a seeond prehlem
(wthich was in the ether draft ef the gapelr ag well)), I jusk

got off the phene wWith Isa and she asks the fellewingy: By Ret
deing the pregrammatie optiens are we geimg te ahertepanpde the

The Jewish Theslagical Ssminary of Amgriea + 3080 Broadway * New Yark, New York 18827 s Telsphors (212) 855 &b
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Holtz--2

Lead Communities who are looking for some very practical short-
range advice about issues such as teaching Hebrew in the day
school, running gosd (best practicos)) trips to Israell, hearimg
about curricula for early childhood educatiem? Isn't the per-
sonnel issue too broad and too *non-programmatic” for goed,
guick help to the lLead Communities? Any responses?

News flash: I finished this letter and them got a call from
Adam who had a very similar reaction to Isa's. He thinks that
an "inventory™ makes sense when it is a collectiom of programs,
but the personnel issue doesn't seem to have that "practice”
dimension which will be of immediate use to the Lead Com-
munities. So what do you all think?

Best,

v
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July 36, 1991

The Best Practices Project
Barry W, Holtz
L, Introduxtion
In describing its "blueprint for the future,” A Time to Act, the report of the Commission on

Jewish Education in North America, called for the creation of "an inventory of best
educational practices in North America” (p. 69). The primary purpose of this inventory
would be to aid the future work of the Council, particularly as it helps to develop a group of
model Lead Communities, "local laboratories for Jewish education"” As the Lead
Communities begin to devise their plans of action, the Best Practices inventory would offer
a guide to successful programs,/sites/curricula which could be adopted for use in panticular
Communities. The Best Practices inventory would become a data base of Jewish

educational excellence to which the Couneil staff could refer as it worked with the various
Lead Communities.

Thus the planners from a Lead Community could ask the Council “where in North America
is the in-service education of teachers done weli? and the Council staff would te able to
find such a program or schoo! or site some place in the country through consulting the Best
Practice inventory. It is likely that the inventory would not be a published document but a
resource that the Council would keep or make available to particular interested panties.

What do we mean by "best practice”? The contemporary literature in general education
points out that seeking perfection when we examine educational endeavors will offer us
little assistance as we try to improve educational practice. In an enterprise as complex and
multifaceted as education, these writers argue, we should be looking to discover "good" not
ideal praetice. As Joseph Reimer describes this in his paper for Commmissiom, these are
educational projects which have weaknesses and do not succeed in all their goals, but which
have the strength to recognize the weaknesses and the will to keep working at gettimg
better. "Good" educational practice, then, is what we seek to identify for Jewish educatiom.

A project to create such an inventory begins with the assumption that we know how to
Jocate such Best Practice. The “we" here is the network of people we know, trust or know
about in the field of Jewish education around the country. Iassume that we could generate
a list of such people with not too much difficulty. Through using that network, as described
below, we can begin to create the Best Practice inventory.

Theoretiicallly, in having such an index the Council would be able to offer both
encouragement and programmatic assistance to the particular Lead Commumity asking for
i
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adviee. The encouragement would come through the knowledge that good practice does
exist out in the field in many aspects of Jewish education. By viewing the Best Practice of
X" in one location, the Lead Community could receive actual programmatic assistamce by
seeing a living example of the way that "X" might be implemented in its local settimg.

1 say "theoretically" in the paragraph above because we will have to careffullly examine the
way that the inventory of good educational practice can best be used in living educatiomal
sitwations, Certainly significant stumbling blocks will have to be overcome. In what way,
for example, will viewing the Best Practice of "X" in Bostomn, Atlanta or Montreal offer
confidence building and programmatic assistance to the person sitting in the Lead
Community? Perhaps he or she will say: "That may be fine for Boston or Atlanta or
Montreal, but in our community we don’t have “A” and therefore canlt do ‘B’."

Knowing that a best practice exists in one place and even seeing that program in action
does not guarantee that the Lead Communities will be able to succeed in implementimg it
in their localities, no matter how good their intentioms. The issue of tramslation from the
Best Practice site to the Lead Community site is one which will require considerable
thought as this project develops., What makes one curriculum work in Demver or Clevelamd
s comnected to a whole collection of factors that may not be in place when we try to
introduce that corriculum in Atlanta or Minneapolis. Part of this project will involve
figuring out the many different components of any suceessful practice.

As we seck to translate and implement the best practice into the Lead Commumities, it will
be important also to choose those practitioners who are able to communicate a deeper
understanding of their own work and can assist the Lead Communmnities in adapting the Best
Practices ideas into new settings.

The Best Practices initiative for Jewish edueation is a project with at least three
interrelated dimensions. First, we will need to ereate a list of experts in various aspects of
Jewish educational practice to whom the CIJE eould turn as it worked with Lead
Communities, These are the consultants that could be brought inte a Lead Community to
offer guidance about speeifie new ideas and programs. For shorthand pwipeses we ean eall
this "the Rolodex." The Rolodex also ineludes experts in general and Jewish edueation who
could address questions of a broader or more theeretieal sort for the bemefit of the CUE
staff and fellowss- people who would net necessarily be brought {nto the Lead Cormmmunity
itself; but would help the CIJE think abeut the werk that it is doing in the eommunities,

The first phase of the Best Practiees projeat- stoeking the Rolodex=- has already begun as
the CUE staff has begun werking. 1t will eentinue throughout the project as new peeple
become knewn during the process.
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Second, the project will have as its primary mission the use of Best Practicss foF assisting
the Lead Communities. For shorthand purposes we can call this "the data base!" This wiil
be described in detail in the next section of this memeo below. Third, the projest has
implications for a much larger ongoing research project. For shorthand pugpases we 6an
call this "the long-range plan.” The long-range plan is a major study of Best Practices in
Jewish education«- locating, studying and documenting in detail the best weork, the "success
stories," of contemporary Jewish education. (I say "contemporary" here, but a reseatch
project of this sort might well include a historical dimension tee. What can we learn about
the almost legendaiy supplementary school run by Shrage Arlan in Albamy in the 1960s
should have important implications for educational practice today.) Such & projest should
probably be located in an academic setting outside the CIJE. We could imagine a Center
for the Study off Excellence in Jewish Education established at a institution of higher
Jearning with a strong interest in Jewish education, in a School of Education a¢ & uBiversitsy

or created as a "firec-Standing” research center. Obwicusly, this preject interseacts with the
research plan that the CIJE is also developimg.

“Best Practices for assisting the Lead Commumities” and "the long-range plan" are not
mutually exclusive. The latter flows from the former. As we begin to develop a data base
for the Lead Comrmunities, we will also begin to study Best Practices in detaill. The
diffierence between the two projects is that the Lead Communities will need immediate
assistance. They cannot wait for before acting. But what we learn from the actual
experience of the Lead Communities (such as through the assessment project which will be

implemented for the Lead Communities) will then become part of the rich decumentation
central to the long-range plan.

11, Best Practice and the Lead Communmities

Of course there is no such thing as "Best Practice” in the abstract, there is omly Best
Practice of "X" particularity: the (good enough) Hebrew School, JOC, curriculum for
teaching Israel, ete, The first problem we have to face is defining the aress which the
inventory would want to have as its particular categories. Thus we could cut into the
problem in a number of different ways. We could, for example, look at some of the "sites”
in which Jewish education takes place such as:

+Hebrew schools

«Day Schools

~Tirips to Israel

~-Early childhood programs

~ICCs

~Adult Edueation programs



Or we could look at some of the subject areas which are taught in such sights:
-- Bible

-= Hebrew

Other modes are also possible. Hence the following question needs to be decided: What
are the appropriate ca ies for the inventory’

We propese to choose the categories based on a combination of the following criteria:
a) what we predict the Lead Communities will want and need, based on a survey of
knowledgeable people (see siep 1 below) and b) what we can get up and runmning quicidy
because we know the people and perhaps even some actual sites or programs already, or
can get that information quickly,

HI. Suggestions for a process

What has to be done to launch and implement the Best Practice praject for Lead
Communities? Iwould suggest the following steps:

1 Define the categories

To do this we should quickly poll a select number of advisers who have beem involved in
thinking about the work of the CIJE or the Commission to see what categories we can
agree would be most useful for the Lead Communmities.

Our main focus should be the Commission’s "enabling option" of developing personnel for
Jewish education ("building the professiom”). (A second enabling optiom— mebilizing
community support for Jewish educatiiom— will be dealt with as the Lead Commtunities are
selected and as they develop. Although in principle the "Best Practices” approach might
also apply in this area-eg. we could try to indicate those places around the country in
which community support has been successfully mobilized for Jewish education— the Best
Practices project will be limited to the enabling option of "building the profiession” A
different subgroup can be organized to investigate the Best Practices for conumunity
support option. The option of the Israel Experience, viewed as an enabling option, could
also be studied by a different subgroup.)

The enabling option of "building the profession” comes to life only when we see it in
relationship to the ongoing work of Jewish education in alil its many aspects. A number of
these dimensions of Jewish education were discussed during the meetimgs of the
Commission and twenty-three such arenas for action were identified. These were called
the "programmatic options” and the list included items such as early childhood educatiomn,

the day school, family education, etc. Although the Commission decided to focus its work
4
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on the enabling options (rather than any specific programmatic options) because of their
broad applicability to all areas of Jewish education, it is appropriate for the Best Practices
project to turn now to explore the specific programmatic options which ean be of most
benefit to the Lead Communities. Indeed, it is this list, coupled with the enabling option of

building the profession, that can help us begin the process of deciding what specific areas of
best practice we ought to analyze.

The method of work will be to use the enabling option of "building the profession” as a lens
through each of the chosen programmatic options (from the original list of twenty-three)
are viewed. Each chosen programmatic option would be viewed specifically in the light of
best practice in building the profession within its domain. For example, what is the best
practice of building the profession within the domain of the programmatic option called
"adult educatiom" or "early childhood education.”

The deﬁmuonal guldc isa document wh1ch is prepa.red for each categcmy Its purpose is to
offer guidance as we seek to determine best (i.e. "good enough") practice within the
categary.

One advantage of focusing on the enabling option of personnel is that in the Commission
report we alreadly have a headstart in defining the how we should go about studying the
programs we will examine. A Time To Act (pp. 55-63) analyzes "building the profession”in
the light of six subcategories: 1) recruitment, 2) developing new sources of personnel, 3)
traimimg, 4) salaries and benefits, 5) career track development, 6) empowerment of
educators.

These six subcategories can be the filter we use in looking at the programmatic options
under consideration. Thus, if one chosen programmatic option is supplementary school
education we could ask: where are the good programs for recruiting personnel to the
supplementary school? who does a good job of developing new sources of persgnuel for the
supplememntary school? where is the {raining of personnel for the supplementary school
done well? who has done an interesting job in improving salaries and benefits? Has any
place implemented outstanding programs of career track development? Are there
examples that can be found of the empowerment of educators? The same six points of
building the profession can be applied to any of programmatic optioms.

The definitional guide will take these six subcategories and flesh them out and refine them
as an aid which can be used by the "location findess” (see below) who will help us locate
specific examples of current best practice in the field. The guide should also include a
suggested list of "location finders" for each area. The CLIE staff would react to these
papers but we anticipate that this should be a fairly fast process.

5
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3, Identify the location finders

Once we define a list of categories and definitional guides for each, we would then want to
find a group of "location finders” who would recognize or know about "Best Practice." It
may also require a meeting of people to brainstorm places, sites, people as well, There

probably also should be a group of well-traveled Jewish educators who could suggest the
"location finders" to the CUE,

4. Get the lists

Once we have the "Jocation finders” for each category and the definitional guides, we can
then put together the suggested lists of best practice for each category. This could come via
meetings (as mentioned above), through phone calls or simply through getting submissions
of lists from the location finders for each category.

Yet another approach that also can be implemented is a "bottomn up” attack on this issue.
The CIJE can put out a call to the field for suggestions of best practice to be included in
the inventory. One model we ought to investigate is the National Diffusion Network, an
orgamnization in general education which seeks to disseminate examples of best practice
around the country through this bottom up approach. We would need to explore how the
Network deals with questions of quality control to see if it is applicable to our needs.

5.Ev the choj

Once we receive the proposed lists in each category, we are going to need to implement
some independent evaluation of the candidates for inclusion. As stated above quality
control is an important element of the Best Practices project. It will be importamnt,
therefore, to have outside experts at our service who could go out into the field to look at
those sites that have been proposed as examples of Best Practices. Before we can pass on
these exemplars for use by the Lead Communities, we must be able to stand by what we
call "best.”

. Write up th
Here this project begins to overlap with other research concerns mentioned in the report of
the Commission. The evaluation that has begun in the step above now must move on to
another stage. We have to go beyond mere lists for the inventery so that we can try to
determine what it is that defines the "goodness" of the good that has been identified.
Otherwise the general applicability of the inventory will never be realized. We will
certaimly get some of this from the location finders. They will need to tell us the reasons
for their choices. The outside evaluators will also need to write up the projects that they
visit. In this way we can begin to develop a rich source of information about the success
stories of Jewish education and how they might (or might not) be translated into other
situatioms.

6



What in eaeh Eest Praetice case can be translated to the Lead Community and what
cannot? This is a complicated question and requires the job described in #6 above, at least
for those cases in which the Lead Community is planning to implement actiom.

It then requires a careful monitoring of what is going on when the attempt to tramslate
particular Best Practices actually is launched. This monitoring is the intersection of the
Best Practices project with the research and assessment that will be conducted in each
Lead Community, How the two matters are divided-= Best Practices Research and Lead
Communities Assesssmentt- is a matter that needs further clarification as the work
proceeds.

But another issue that forms the background to all of this work is an important additiomal
research project that probably should be undertaken by the Best Practices project (in
consultation with the researchers working on the Lead Communities). That is am
investigation of the current knowledge and state of the art opinion from general education
on the question of implementing change and innovation into settimgs. A second amd
related issne is the question of research on implementing change into sites which are larger
than school settings since this seems to be applicable to the ambitious goals of the Lead
Communities project.

1V. Timetable

What of these seven steps can and should be done when? Probably the best way to attack
this problem is through successive "fteratioms,” beginning with a first cut at finding examples
of best practice through using the network of Jewish educaters whom we know, them
putting out a call for submissions to the inventory, and getting preliminary reports from the
“location finders." A second stage would evaluate these first choices and begin the writing
up of reasans that can lead to action in the Lead Communities, Durimg the progess we
would, no doubt, receive other suggestions for inclusion on the list and the final inventory
of Best Practices would get more and more refined as the exploration continued. Om
successive investigations we can refine the information, gather new examples of practice
and send out researchers to evaluate the correctness of the choices. The important point is
that the Best Practices project can be launched without waiting for closure on ail the issues.
Thus we will be able to offer advice and guidanee to the Lead Communities in a shorter
amount of time,



AuE D1 ‘A1 1091 00AEM MELTON JT5 p.11/11

V. Lead Communities: Beyond Best Practices

In the view of A Time to Act the "LLead Communities would be encourzged to select
elements from the inventory” (p. 69) of Best Practices as they developed their educational
plan. It is with this goal in mind, that we wish to initiate the Best Practiices project. But it is
important to add a caveat as well: Innovation in Jewish education cannot be limited only to
implementing those programs that currently work into a new setting called the Lead
Community. If Jewish education is to grow it must also be free to imagine mew possibilities,
to reconceptualize as well as to replicate. One practical approach to this matter would be
an investipation of innovative ideas that have been written about, but have mever beem tried
out in Jewish education. A search of literature for such ideas should also be underteken
either under the rubric of the Best Practices Project or through any research praject put
imto operation by the CLIE.

"Best Practices” should be only one dimension of Lead Communities. The crisis in Jewish
education calls for new thinking: Bold, creative, even daring "new practiies" must also play
a role im our thinking as the Lead Communities search for ways to affect Jewish contimuity
through Jewish education. Under the banner of the Best Practices Project we should create
the Department of Innovative Thinking for Jewish educatiom. This would be the arena in
which new ideas or adaptations of ideas from other contexts could be formulated and
eventually funded for Jewish education. This could be done through conferemces,
commissioned think pieces or through the investigation mentioned above of ideas that
have written about, but never tried out. The Best Practices project gives us a chance, in
other words, to dream about possibilities as yet untried and to test out these dreams in the
living laboratories established by the Lead Communities.



HEBREW UNIQON COLLEGEJEWISH INSTITUTE OF RELIGION
3077 University Avenue
Los Angeles, CA 90007-3796

FAX COVER SHEET

S

TQ3: Professor Seymour Fox

ORGANIZATION: Mandel Institute

FROM: Isa Aron

# OF PAGES (INCLUDING COVER) !

SENT BY:  Faye Jackson EXT, #
From Fax # 2A3THT-OI2B
Phone # 2ARTHD-B24
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MESSAGE:

Dear Seymour,

As of 1:30 p.m. foday (L.A. time), Shulamith told me I can expect a call from you befwean
9:30 and 10:30 tenight (L.A. time). If you don’t reach me them, I will not be in town agaim
until August 18,

1 can be available to talk to you en the gh@ne most morings starting August 20, but please
let me know in advance so that 1 ean be home to take the call.
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fFrom !

PHONE No. - Jul.25 1961 11iSeFm PE2

Good Morning,. Anmettiel

1 wanted +to get this off to you before going te bed (Thursday
night) in the hope that you would have a moment te leok at ite
before the teleocon and before leaving for your well-deservad
wvacatiom. I will continue on Friday with the recruitment and

selection procedures.

I'd like vour comments at this stage and before goimg on... 1I'd
also like not to have to bother you in New York.

Please kesp in mind that this is a firet draft and I have to
write something about how the lead community concept ties
together the woerk of CIJE and this should go right after The Lead
Commumityy:: A Concept, A Process, A Place (this ig Jon Weoochwomr"ss
suggestion~ mot badl).

Some questions that I'd like vou to help me answen;:

1. I''m thinking tlhat the Overview section should go before the
Basic RAssumptioms. What de yeu think?
2. Note guestions marks on pages 4 and 5 about how to best
incorporate the other papers and projects..
3. I dwon''ttdisl iwwe: wee nesald too say mucth mereadboatt Aldamaadd Isaa
al iihis ppodmt, wawtbobbest<ﬂaﬂﬂrmhéhﬁsa PrvoEeidnt on page e
is also off ammygean too med?

4, Wistt do you vhunkhabdutebeotr yetimelinelaschppbpddmd IxEwo?
5. Will minutes in aume form be available as Appendix Three¥

And a reminder U[o fax me the updated participamts list whem
convenient.

The telecon is scheduled for ¥y A.M. Washington time/ 4 B.M.
Israel. I"d lJove to speak with veu befere then- if eepveRieRnt
maybe you can call me between $ anrd 9.

Guud night!

Shulamith



TOWARDS THE INPLEMENTATION OF THE RECOMMENDATIONS OF THE
COMMISSION FOR JEWISH EDUCATION IN NORTH AMERICAY
THE WORK OF THE COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

The Council for 1Initiatives in Jewish Education (CIJE) has
established an organizational and professional capability to begim
its work on the implementation of several specific recommendations
of the Commission for Jewish Education in North America
{(@Comuriisessdiam)) ..

The Second Jerusalem Workshop of the CIJE took place at the Mandel
Ingtitute from July 14~18, 1991. The basis for the deliberatioms
was a paper prepared by Professor Seymour Fox and Annette Hochsteim
on the ILead Community Concept and papers prepared by Dr. Isa Aromn
(Rees=mrchn) , Dr. Adam Gameron (Ewaluatlion and Monitoring), Mark
Gurvis and Dr. Jonathan Woocher (Community Organizatiion) Dr. Barry
Holtz (Best Practice in Jewish Educatiam) and Jack Ukeles
(sttrategic Planning for Training) .

The specifie goal of the workshop was to develop a warkplan and
timetablea fors

¢ Establishment of Lead Communities

o The Best Practice Project

0 A Project to address research issues c

6 Community support for Jewish education J»

© A masterplan for theWTralning of_personnel dﬂbhﬂlazb

o A monlterimg, evaluation and feedback program te

complement and enhance the work of the CILJE

ﬂaM“cmmﬂ@ém«ﬂjﬁﬁ%quNAquﬁ
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S S
Fl
1, The process of ghangg is gradual: the Lead Community
Projeot ic a long=-term project,. Meaningful chapuie requires
addreesing the 'bullding bleecks/enabling optiema™
Identified by the Commission.

2, The initiative fer bringing abeut community ghange muat
coma frem the community itself. Each locale will be
enceouraged te develop innevative and experimemtal programs
ta sspand the community'e thiAking beyond existing ideas
and approac¢hr®. This can help to fester a spirit of
creativity'and excitemant.
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aAn Overview.
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o recrultment and involvement of outstanding
lay leaders

o maximum use of Best Practice Programs

optional elements may include innovative and experimental prograns
in a variety of settings (e.g., day and supplementary schesis,
summer camps, JCC programs, pre-schesls).

The CIJE and the Lead Community
Each community will propose a specific program that it believes
will make a significant impact on the scope and quality of Jewish

education. The plan is to be based on the specific needs of the
community and the resources available for implementatiemn.

Each lead community will be asked to commit itself to programs to:

- imvolve the majority of the local educational institutionms
in the planning process so as to ensure that the plam
reflects the range of ideological and denominatiomal views

— recruit outstanding lay leadership committed to obtainimg
the necessary financial and moral support that will ensure
the success of the plan

Each community will negotiate a formal agreement with the CIJE.
This will assist in adherence to the high standards expected. The
agreement will specify the programs/projects to be implemented -
the goals, anticipated outcomes, and the additional human and
fimanclial resources that the community will make availaple. The
agreement will Likewise specify the support that can be expected of
the CIIFE.

Through the cLJf Evaluation and Monitoring Project data will be
collected and analyzed and used to determine which programs or
cembinations of programs are successful in achieving goals and
which warrant modificatiem. At a later stage, the successful
programs can be offered to additional communities for replieation
or modification in other settimgs. MOthere may be drepped
altogether.

The CIJE will offer each lead community:

- professional guidance from staff and consultamts

= on-going consultation on issues of content and process
liaison to continental and internatienal rescurces
facilitation of funding for special prejects threugh the
CIJE’s relationship with foundatiens

assistance in the recruitment of cemmunity leadership
Best Practice Prejeet

Monitorimg, Evaluatien and Feed=bBaek
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CONTENT K/

The "“enabling options” are required elememts. Each/community will

chooge the programmatic areas through which planlto address
these options. S

Rediired Elemsrnts

A major effort at building community suppert inclludéss the
recrultment of top leadership for moral and financial support for
Jewish educatiom. Communities will introduce programs to make
Jewish education a clear high communal prierity..

? FQR DISCUSSIOMSTO BE DETERMINED: Do we incorporate issues from
# "Enhancing Jewish Education Through Community Developmemnt" prepared

by Mark and Jon.... or refer it as a paper and include in am
Appendix. .=~

/m:speczflc activities should be the formailladoption of a{w
agenda for COMMUNITY SUPPORT that includes: C)

- new financial commitments with appropriate
approaches to local fund-raising

— establishment of a formal educatiom "lobby”

= developnent of regional or inter-communal networks

-~ formalization of lay-professional dialogues

= public relations efforts

PERSONNEL DEVELOPMENT MM

Communities must develop and implement a plan for the recrwitm;;;?x
and training of personnel and appropriate activities teo "build the
professiomn™. The plan must consider the community's varied settinuyss/

for WWMAW formal and informal —
pre-service and in-service activities for teachers, primcipalls,

rabblis working in the field either as professionals or as
avocational educateors. It should incliude the development of efforts
to recruit and traln previeusly underutiliaed human resources .,
Specific examples jyifipi# include pregrams and policies te:

- improve of salaries and benefits
- develop of new career paths
- empovwer aeducaters

The CIJE can recommend fMe elementa o6f an effective persommel
develeopmient pregram ahd assist commiinitice in the planning and

implementation stages.
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© ongoing monitoring of progress
0 evaluation of progress
o fesdback

ongoing monitoring of progress will assist community leaders,
planners and educators. It goal is to improve and adjust
inplementation activities in the commumity. A locally based
researcher will collect and analyze data and offer it for
eonsideration.,

n variety of evaluation methods will be utilized to assess the
impact and effectiveness of each program and suitability for
replicatiom.

Data will be collaected locally and nationally to:

- evaluate the effactiveness of individual programs

- evaluate the effectiveness of the Lead Community Concept
as a model for change

- greate indlicators and a data base to serve aa the basis for an
ongoing assessment of Jewish education in North America..

It is anticipated that this work will contribute to an annual State
of Jewlish Education Report as recommended by the Commimsiiom..

Findings will be provided on a continuous basis fParddedisbonmaikng
purpases. The advantages of thisararehths rmgpid eexwdhange of
knowledge and the ability to use information in both planning and
practice. It is anticipated that this approach will result in
adjustments and adaptations of plams. o

The Recruitment and Selection opfliesall Cemmiiniittpms

The participants in the Jerusalem deliberations suggested the




e Rebad

"Enapling optignal are to be reflected in the programmatic areas
gelhected which are theose mest suited te losal needs and comdittiores.

The fohlevwing may help eclarify the psisi] W=mt=—@y* critical
relatienship between 'emabling options* and specific progrmme.

Training programs for principals improve schaocls..

Individual schools benefity when supplementary school
teachéhf partidppabte in regulive] im-oé viets 1k sginllmy

Jlo) igeyatti =3 111> 00

The CLIF will prepare suggestions for communities amdl is mow
develsyitiom iits capahilitty tn pwmudd> arimmemit ies with informatiom
amd guidance regarding Best Practice. A community choosdng to
undertake a specific program/project will be offered models of
swecessful programs/projects so as to incorporate experience in the
fiield im planning and decisions makimg. The community cam them
either replicate, modify, develop unique programs keepimg in mind
the standards set by these models.,

? A more detailled statement of the Best Practics Projeact lis presemited
v Am tihee egmer geassanmetl oy %ﬁkﬂlb@v, Br. Baryy W. Hddlitz.
1

The work of the Commission was based on an agreed amd clearly
artioulated eonacrn for "meaningful Jewish comtimumity’: it did mot
deal specifically with the goals of Jewish educaticn. The issue of
desired outcomes is a major concern that has yet te bhe addresmai.
This challenge will expectedly result in a variety of responses
reflecting the specific ideological and denominatiomal groups in
each community. The gquestion of outcomes must he addressed
especially in l1ight of the CEIJFE emphasis on evaluatian.

Questions remain: How will the ewkillwse issue be addressed? Willll
each group and institutien address thie ow—#w individuall)owsse? Is
it appropriate for CHtReweR 5 ccllective/endeavor? Jf

Hont—
An iwmitial set of jiypethaesis concerning desired outcercs may be
developad and %Gfgf gﬁigg\baaad 6n these with provisiom fer
anendinents and adjustments as Work progreswms.,

The CIJE will establish an Evaluatien Preject headed by CIJIE
Fellew, Dr. Adam Gamerapn whe will werk with field resexrcmwus.

5

The project will provide:
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3 eﬁgeiﬂg_meﬁiﬁefiﬁs of progress
© evaluatien of progress
® feedback

Ongeing menitering ef pregress will assist community leadensws,
%ﬁ%ﬂﬂ%Eﬁ and edusaters. It goal is te improve and adjust
mphementatien aetivities in the community. A locally based
reaearcher will eolleet and analyze data and offer it for
eensideration.

A variety of evaluation methods will be utilized to assess the
impact and effectiveness of each program and suitability for
replicatien.,

Data will be ¢ollected locally and nationally tog;

~ @valuate the effectiveness of individual programs
= avaluate the effectiveness of the Lead Community Comcept
as a model for change
- ¢reate indicators and a data base to serve as the basis for am
ongoing assessment of Jewish educatiom in North Amendiicss..

It is anticipated that this work will contribute to an amnnual State
of Jewish Education Report as recommended by the Commisgioms"

Findiings will be provided on a continuous basis for decisiom-makimg
purposes. The adwantages of this are:the rapid exchange of
knowledge and the ability to use information in both plamning amnd
practice. It is anticipated that this approach will result in
adjustments and adaptations of plans.

e crujtme an el ie Lead Commumiti

The participants in the Jerusalem deliberatiemns suggested the
following approach to the recruitment and selectieon of lead
Communities in North Ameriea.
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Jewish Community Federation

®f 'Cleveland  _ _ B -,  meeeeee- July e10-,--1991

ENHANCING JEWISH EDUCATION

THROUGH COMMUNITY. DEVELOPMENT

Prepared by Mark Gurvis and Dr. Jonathan Woocher

FOSTERING LEADERSHIP DEVELOPMENT IN EDUCATION

Community_ development is defined here as a plan to marshal the community
leadership resources necessary for Jewish education to thrive. There is an
assumption inherent in this that with the right community leadership, the®
community will be able to 1) influence funding decisions on Jewish education in

a positive direction; and 2) assure effective leadership for Jewish education

activities.

Leadership in Jewish education needs to happen on several levels within a
community. Strong, effective leadership is needed at the school and
congregational board level, at the communal agency board level, and at
Federation. While there may De some people who operate comfortably at more
than one level, each level represents specific roles and responsibilities
__vis—a:"vis JewTsh-echrcrtion-- What -i-s—commofi—aer-os-s--tke5e-I-evels--is the-need for
leaders who are committed to Jewish education, who believe in its value in both

personal and- communal terms, and who appreciate the enormous complexity of the

field.
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ISSUES IN LEADERSHIP DEVELOPMENT

There are a number of issues which need to be addressed in order to more

clearly focus on leadership development in Jewish education:

1.

The Nature of "Effective Volunteer Leadership" for Jewish Education

What do we want and expect of lay leaders in Jewish education? What
characterizes "effectivel leadership by lay people? Is their role to be
one of active participation in educational decision-making? If so, in
which types of decisions and with respect to which educational issues? s
their role to be primarily one of institutional stewardship and advocacy?

If so, is this sufficiently important to engage and hold top quality

volunteer leadership?

The Need for New and Revitalized Frameworks

Are additional and alternative frameworks (i.e., beyond existing
institutional boards and committees) needed to appropriately involve and
ufri Tize lay leadership? mShould- the model of ',community._ commissionsT.be __
extended into permanent structures? What changes in the nrissions,
composition, functions, and operating styles of existing vehicles for_

leadership involvement might be required? How can these be achieved?
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3. Intra-Communal Linkages

How can stronger linkages be built between educational leadership at the

institutional (especially synagogue and school) level and at the communal

level? What does each need to understand about the concerns and frames of
reference of the other? In what frameworks can they interact? How can we
answer regular and productive communication between and among leaders

operating within the same community in different settings?

4. Lay-Professional Relations

Can improving the quality of lay-professional relations in Jewish education
enhance the likelihood of attracting and retaining top volunteer leadership
If so, what must be done in this area? How can professionals be helped to

work with and utilize quality lay leaders more effectively?

5. Training Volunteer Leadership for Jewish Education

How do we infuse prospective lay leaders with appropriate knowledge,
skills, and values? What do they need to know about Jewish education? s
there a Acurricul'um" for-eff-ee-t4ve-edueati-e ra-1—leadeg-ship-?— i f —sar-baw-d.e-
we design and deliver it? Can outstanding adult Jewish learning programs
be mooilized for tPiis purpose? W-hat role can Israel play? How can we
institutionalize educational leadership development on the local and

continental levels?
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6... Linkages to Trans-Local Contexts

What relationships and frameworks need to be established or strengthened in
order to involve community leadership in Jewish education beyond the local
community? Can opportunities for meaningful activity at the trans-local
level be important in attracting and retaining top quality lay leadership
for Jewish education? If so, what forms might such trans-local frameworks
take: stronger, more prestigious national agencies? special task forces

and think tanks? conferences and consultations? What role should Israel

play in this regard?

APPROACHES TO LEADERSHIP DEVELOPMENT IN JEWISH EDUCATION

Some possible approaches to developing stronger leadership in Jewish education

include:

1. Improving Status - More people in the community need to view Jewish
education as an important area in which to get involved. To what extent if

=Anrfederatioo :humanrresource or leadership--development departments encourage-
- up-and-coming leaders to consider placementsm in education agencies and
institutions? How often do we tell people who'we think are important

leaders that we need them to get involved in their congregation's school

board?
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2. Mentoring - In each community, there are generally at least a few
established high-powered leaders in Jewish education. Can they work with

specifically identified potential leaders to learn about Jewish educational

leadership from a veteran?

3. Training School Boards - Do school board members view educational problems
strictly through the lens of their institution's personnel and fiscal
constraints, or can they be given broader exposure to the potentialities of

the field through a community-based training program for school board

members?

4. Tapping Adult Learners - Programs like the Wexner Heritage Foundation,
CLAL, and the Melton Adult Mini School are creating pools of adult learners
engaged in Jewish study for its own sake, often in a broad community
context. Such programs often develop within the participants a strong
commitment to Jewish education. Communities with such programs might
actively recruit leadership from amongst participants. Other communities

may want to explore how to develop or expand such programs.

-5s _Future Operating Leadership.-ARalafe.d_to_#A,.m. the kind of people who are____
groomed leadership of-agencies in major Federation committees often have
little exposure to positive Jewish educational experiences. They arise

through the federation system, often through formal leadership development

programs which focus on the structure of the community and major issues
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faced by the community, but which don't develop any kind of in-depth
__knowledge about specific areas of service. Communities might want to
consider specialized leadership development courses for people who are
committed, high-powered, but largely ignorant of Jewish education issues to
educate them about critical issues in Jewish education. Similarly,
actively recruiting participation by such individuals in programs like the
Wexner Heritage Foundation, CLAL, and the Melton Adult Mini School can

accomplish the same goal.

6. Reaching the Funders - Many communities are developing a variety of
philanthropic instruments which supplement annual campaign involvement of
significant contributors. Some principals of private and support
foundations have an interest in Jewish education, but many do not. Are
there ways of using forms for such funders to build a climate of greater
support for Jewish education? It is possible that some strategic
partnering by those who are committed to Jewish education on specific
projects could yield some new players who have a new .or greater commitment
to Jewish education. In particular, this is a strategy which needs to be
looked at from a continental as well as a local perspective. There are
relationships between foundations and between the members of the

.~eQ.Qt-hn—eamuni t-ies=' mos-t -si gnifican.t-ph.il aathr:opic_.le_aders which can

be better accessed on the continental level.

wp/po:950:02:A
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The Second Jerusalem Workshop of the CIJE

Implementing the Recommendations of the
Commission for Jewish Education in North America:

Documents for Discussion—Prepared by S. Fox and A. Hochstein

Introduction

During its initial setting up period the CUE has succeeded in establishing a human, organiza-
tional, and financial infrastructure that is now ready to launch work on several of the

recommendations of the Commission. A first workplan and time line were established that in-
elude the following elements (Exhibit 1):

» Establishing Lead Communities

* Undertaking a ubest practices” project

* Drafting a policy paper towards the establishment of a research capability in North
America

e Building community support, including the preparation of a strategic plan
* Developing a masterplan for the training of personnel

* Developing and launching a monitoring, evaluation and feedback program alongside the
implementation work

This paper will deal with Lead Communities. Separate papers will be prepared on each of the
other elements (forthcoming).

Lead Communities

In the pages that follow we will outline some of the ideas that could guide the CUE’S approach
to Lead Communities.

1. What is a Lead Community?

In its report/l Time to Act the Commission on Jewish Education in North America decided on
the establishment of Lead Communities as a strategy for bringing about significant change and
improvement in Jewish Education (Exhibit 2). A Lead Community (LC) will be a site—an en-
tire community or a large part of it —that will undertake a major development and improve-
ment program of its Jewish education. The program—prepared with the assistance of the

22a Haizl'ira Si. Jcru.salcm 7.0 102. Lsracl I'd. 02-(")'~N72K: l'a\. 92 1 ‘AIN7axnN22'knHeva



CUE, will involve the implementation of an action plan in the areas of building the profession
of Jewish education, mobilizing community support and in programmatic areas such as day-
schools or Israel experience programs. It will be carefully monitored and evaluated, and feed-
back will be provided on an ongoing basis.

Several Lead Communities will be established. Communities selected for the program will be
presented with a menu of projects for the improvement of Jewish education. This menu,
prepared by the staff of the CUE, will include required programs (e.g., universal in-service
education; recruiting and involving top lay leadership; maximum use of best practices) as
well as optional programs (e.g., innovation and experimentation in programmatic areas such
as day schools, supplementary schools; summer camps; community center programs; Israel ex-
perience programs). Each LC will prepare and undertake the implementation of a program
most suited to meet its needs and resources, and likely to have a major impact on the scope
and quality of Jewish education provided. Each community will negotiate an agreement with
the CUE, which will specify the programs and projects to be carried out by the community,
their goals, anticipated outcomes, and the additional resources that will be made available.
Terms for insuring the standards and scope of the plan will also be spelled out. The agreement
will specify the support communities will receive from the CUE. A key element in the LC
plan is the centrality of on-going evaluation of each preject and of the whole plan.

Through the LCs, the CUE hopes to implement a large number of experiments in diverse com-
munities. Each community will make significant choices, while they are being carefully
guided and assisted. The data collection and analysis effort will be aimed at determining which
programs and combination of programs are more successful, and which need modification.
The more successful programs will be offered for replication in additional communities, while
others may be adapted or dropped.

This conception of Lead Communities is based on the following conceptions:

a. Gradual Change: A long-term project is being undertaken. Change will be gradual and
take place over a period of time.

b. Local Initiative: The initiative for establishing LCs will come from the local community.
The plan must be locally developed and supported. The key stakeholders must be committed
to the endeavor. A local planning mechanism (committee) will play the major role in generat-
ing ideas, designing programs and implementing them. With the help of the CUE, it will be
possible for local and national forces to work together in designing and field-testing solutions
to the problems of Jewish education.

c. The CIUE’s Role: Facilitating implementation and ensuring continental input. The
CUE, through its staff and consultants will make a critical contribution to the development of
Lead Communities. (See Item 2a below.)

d. Community and Persemmel: Meaningful change requires that those elements most critical
to improvement be addressed. The Commission has called these “the building blocks of
Jewish education” or “enabling optioms.” It decided that without community suppert for
Jewish education and dealing with the shortage of qualified personnel, no systemic change is
likely to occur. All LCs will therefore, deal with these elements, The bulk of the thinking,
planning, and resources will go to addressing them.
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e. Scope and Quality: In order for a LC’s plan to be valid and effective, it must fulfill two
conditions:

1. It must be of sufficient scope to have a significant impact on the overall educational picture
in the community.

2. It must ensure high standards of quality through the input of experts, through planning,
and evaluation procedures.

f. Evaluation & Feedback-Leep: Through a process of data- collection, and analysis for the
purposes of monitoring and evaluation the community at large will be able to study and know
what programs or plans yield positive results. It will also permit the creation of a feedback-
loop between planning and evaluation activities, and between central and local activities.

g. Environment: The LC should be characterized by an environment of innovation and ex-
perimentation. Programs should not be limited to existing ideas but rather creativity should be
encouraged. As ideas are tested they will be carefully monitored and will be subject to critical
analysis. The combination of openness and creativity with monitoring and accountability is not
easily accomplished but is vital to the concept of LC.

2. Relationship Between the CLJE and Lead Communities

a. The CUE will offer the following support to Lead Communities:
1. Professional guidance by its staff and consultants

2. Bridge to continental/central resources, such as the Institutions of Higher Jewish Leaming,
JESNA, the JCCA, CJF, the denominations, etc.

3. Facilitation of outside funding—in particular by Foundations

4. Assistance in recruitment of Leadership

5. Ongoing trouble-shooting (for matters of content and of process)
6. Monitoring, evaluation and feedback loop
7

. Communication and networking

b. Lead Communities will commit themselves to the following elements:

1. To engage the majority of stakeholders, institutions and programs dealing with education in
the planning process—across ideological and denominational points of view.

2. To recruit outstanding leadership that will obtain the necessary resources for the implemen-
tation of the plan.

3. To plan and implement a program that includes the enabling options and that is of a scope
and standard of quality that will ensure reasonable chance for significant change to oceur.

3. The Contiont:

The core of the development program undertaken by Lead Communities must include the “ena-
bling optioms.” These will be required element in each LC program. However, communities
will choose the programmatic areas through which they wish to address these options.
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@. Required elements:
ll. Community Support

Every Lead Community will engage in a major effort at building community support for
Jewish education. This will range from recruiting top leadership, to affecting the climate in
the community as regards Jewish education. LCs will need to introduce programs that will
make Jewish education a high communal priority. Some of these programs will include: new
and additional approaches to local fund-raising; establishing a Jewish educatiom “lobby,” inter-

communal networking, developing lay-professional dialogue, setting an agenda for chamge:;
public reladons efforts.

2. Personnel Development:

The community must be willing to implement a plan for recruiting, training, and generallly
building the profession of Jewish educatdon. The plan will affect all elements of Jewish educa~
tion in the community: formal; informal; pre-service; in-service; teachers; principals; rabbis;
vocational; a-vocational. It will include developing a feeder system for recrwiiment; using pre-
viously underutilized human resources. Salaries and benefits must be improved;; new career
paths developed, empowerment and networking of educators addressed. The CITE will recomr-
mend the elements of such a program and assist in the planning and implementation as re-
quested,

b. Program areas

Enabling options are applied in programmatic areas. For example, when we traim primeipals., it
is for the purpose of bringing about improvement in schools. When supplementary school
teachers participate in an in-service training program, the sehool should benefit. The link be-
tween “enablling™ and programmatie options was made clear in the work of the Commission..
It is therefore proposed that each lead community select ; as arenas for the implementation of
enabling options, those program areas most suited to loeal needs and eenditions. These eould
include a variety of formal and informal seitings, from day-schools, to summer eamps, to
adwilt education programs of Israel experienee programs.

¢. The Role of the CUE

The CUE will need to be prepared with suggestions as te how LC’s sheuld werk in program
arens. Therefore it will need to build a knewledge base from the very ineeption of its work.
The CUE will provide LCs with information and guidanee regarding “best praetiees™ (see
separate paper on “best practices™). For example, when a community ehooses to undertake an
if-SeFVice training pregram for its supplementary seheel o JCC staff, it will be offered
several models of sussessful training programs. The eommunity will be offered the rationale
behind the suscsss of these programs. They will then be able to either replicate, make use of,

m@i@p theif OWH Programs, in accordance with the standards of quality set by these
§:



d. Outcomes

The Commission on Jewish Education in North America was brought into existenee beeause
of an expressed concern with “Meaningful Jewish Continuity.” The pluralistic nature of the
Commission, did not permit it to deal with the goals of Jewish education. However the ques-
tion of desired outcomes is a major issue, one that has not been addressed and that may yield
different answers for each ideological or denominational group in the community. The role of
evaluation in the process of Lead Communities will require that the question of outcomes be
addressed. Otherwise, evaluation may not yield desired results. How wil] this be handled?
Should, for example, each group or institution deal with this individually? (e.g. ask each to
state what is educationally of importance to them). Should it be a collective endeavor? The
CUE may have to develop initial hypotheses about the desired outcomes, base its work on
these and amend them as work progresses.

4. Monitoring, Evaluation and Feedback-loop
The CUE will establish an evaluation project (unit). Its purpose will be three-fold:

1. to carry out ongoing monitoring of progress in Lead Communities, in order to assist com-
munity leaders, planners and educators in their daily work. A researcher will be commis-
sioned and will spend much of his/her time locally, collecting and analyzing data and offering
it to practitioners for their consideration. The purpose of this process is to improve and cor-
rect implementation in each LC and between them.

2. to evaluate progress in Lead Communities—assessing, as time goes on, the impact and ef-
fectiveness of each program, and its suitability for replication elsewhere. Evaluation will be
conducted in a vanety of methods. Data will be collected by the local researcher and also na-
tionally if applicable. Analysis will be the responsibility of the head of the evaluation team
with two purposes in mind: 1) To evaluate the effectiveness of individual programs and of the
Lead Communities themselves as models for change, and, 2) To begin to create indicators and
a data base that could serve as the basis for an ongoing assessment of the state of Jewish educa-
tion in North America. This work will contribute to the publication of a periodic “state of
Jewish education” report as suggested by the Commission.

3. The flastibadk-loop: findings of monitoring and evaluation activities will be continuously
channelled to local and central planning activities in order to affect them and act as an ongoing
corrective. In this manner there will be a rapid exchange of knowledge and mutual influence
between practice and planning. Findings from the field will require ongoing adaptation of
plans. These changed plans will in turn, affect implementation and so on,

5. Recruitment and Selection of Lead Communmities

Several possible ways for the recruitment of .C’s should be considered.

1. Communities, thought to be appropriate could be invited to apply, while a public call-for-
proposal would also make it possible for any interested communities to become candidates.

2. Another method could be for the CUE to determine criteria for the selection of com-
munities and encourage only those appearing most suitable to apply as candidates,



As part of the application process for participation, candidate communities will be invited to
undertake an organizational process that would lead to:

a. The recruitment of a strong community leader(s) to take charge of the process and to engage
others to assist in the task.

b. Establishing a steering committee/commission to guide the process including most or alt
educational institutions in the community.

c. Conducting a self-study that will map the local state of Jewish education, identifying current
needs and detailing resources.

d. Engaging a professional planning team for the process.
Some or all of these elements may already exist in several communities.

A side benefit from such a process would be community-wide publicity regardimg the work of
the CUE and the beginning of a response to the expectations that have been created.

Criteria for the selection of Lead communities were discussed at the January Workshop and at

the March meeting of Semior Policy Advisors (Exhibit 3). They must now be refined and final-
ized.

FEhNN

We hope that this document will help us in our discussions at the seminar. It is meant to be
modified, corrected and changed. In addition we will need to consider some of the following
issues:

1. How will the CUE gear itself up for work with the LC? In particular it will have to recruit
stafff to undertake the following:

a. Community relations and community development capability
b. Best Practices
¢. Planning; research; monitoring, evaluation and feedback loop (a research unit?)

d. Overall strategies for development (e.g. plan for the training of educators; development of
community support).

e. Development of financial resources—including work with foundations, federations and
individuals.

2. How many Lead Communities can be launched simultaneously? This will require a careful
consideration of resources needed and available.

3. What are the stages for establishing an LC, from selection, to planning, to undertaking
first programs and activities.
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July 1, 1991 CIJE TIME LINE — APRIL 1991-JUNE 1992
1991
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Launch Lead Communities
(set up local planning
& Implementation group)

Data collection, Evaluation
& Feedback loop

1. Hire researchers
(for LC; coordinators;
Steering Committee;
Researchers In LC)

2. Launch research
3. Diffuse findings

Best Practices

1. Hire consultant &
launch

2. Diffuse findings
Communication programs
1. LC network &

2. Other communities

Community Support
Prepare Strategic Plan
The CIJE Board

1. Campers

2. Board meetings

3. Interim communications
Senior Policy Advisors

1. Meetings

2. Interim communications
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1. Develop communications
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Work with Foundations
1. Engage foundations

2. Joint planning of
specific areas
(e.g., Israel Experience;
media; Early Childhood;
suppimentary schools;
research)

Develop a Research Capability
Commission policy paper

Engage Foundation for
Implementation

Developing the Profession
Training
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ins ti tutions
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Terms of Employment
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Quality Control
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IIT: Establishing Lead Communities

Many of the activities described above for the building ofa pro-
fession ofJewish educators and the development of community
support will take place on a continental level. However, the

plan also calls for intensified local efforts.

Local LaboratoriesforJewish Education

Three to five model communities will be established to demon-
strate what can happen when there is an infusion of outstanding
personnel into the educational system, when the importance of
Jewish education is recognized by the community and its lead-
ership, and when the necessary funds are secured to meet addi-
tional costs.

These models, called “‘Lead Communities,” will provide a
leadership function for other communities throughout North
America. Their purpose is to serve as laboratories in which to dis-
cover the educational practices and policies that work best. They
will function as the testing places for "best practices” — exem-
plary or excellent programs — in all fields ofJewish education.

Each of the Lead Communities will engage in the process of
redesigning and improving the delivery ofJewish education

through a wide array of intensive programs.
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A Time To Act

Selection of Lead Communities

Fundamental co the success of che Lead Communicies will be
che commitment of the community and its key stakeholders to
this endeavor. The community must be willing to set high edu-
cational standards, raise additional funding for education, involve
all or most of its educational institutions in the program, and
thereby become a model for the rest of the country. Because
the initiative will come from the community itself, this will be.
a “bottom-up” rather than a "top-down” effort.

A number of cities have already expressed their interest, and
these and other cities will be considered. The goal will be to
choose those that provide the strongest prospects for success.
An analysis will be made of the different communities that have
offered to participate in the program, and criteria will be devel-
oped for the selection of the sites.

Once the Lead Communities are selected, a public announce-
ment will be made so that the Jewish community as a whole

will know the program is under way.

Getting Started

Lead Communities may initiate their programs by creating a
local planning committee consisting of the leaders of the orga-
nized Jewish community, rabbis, educators, and lay leaders in all
the organizations involved in Jewish education. They would
prepare a report on the state ofJewish education in their com-
munity. Based on their findings, a plan of action would be
developed that addresses the specific educational needs of the

community, including recommendations for new programs.
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A Blueprint for the Future

An inventory of best educational practices in North America
would be prepared as a guide to Lead Communities (and even-
tually made available to the Jewish community as a whole).
Each local school, community center, summer camp, youth pro-
gram, and Israel experience program in the Lead Communities
would be encouraged to select elements from this inventory.
After deciding which of the best practices they might adopt,
the community would develop the appropriate training pro-
gram so that these could be introduced into the relevant insti-
tutions. An important function of the local planning group
would be to monitor and evaluate these innovations and to study
their impact.

The Lead Communities will be a major testing ground for
the new sources of personnel that will be developed. They will
be a prime target for those participating in the Fellows program
as well as the Jewish Education Corps. In fact, while other com-
munities around the country will reap the benefits of these pro-
grams, the positive effects will be most apparent in the Lead
Communities.

The injection of new personnel into a Lead Community will
be made for several purposes: to introduce new programs; to
offer new services, such as adult and family education; and to
provide experts in areas such as the teaching of Hebrew, the
Bible, and Jewish history.

Thus Lead Communities will serve as pilot programs for con-
tinental efforts in the areas of recruitment, the improvement of
salaries and benefits, the development of ladders of advance-

ment, and generally in the building of a profession.
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Exhibit 3
Criteria for the Selection of Lead Communities
Senior Policy Advisors

What Criteria Should be Used in Selecting Lead Communities?
The following criteria will be considered in selecting lead communities:
a. City size

b. Geographic location

¢. Lay leadership commitment

d. The existence of a planning process

e. Financial stability

f. Availability of academic resources

g. Strength of existing institutions

h. Presence of some strong professional leadership

1. Willingness of community to take over process and carry it forward

J- Replicability

k. Commitment to coalition building (synergism)

I, Commuigmen to imnovation

m, Commitment to a “seamless approach,” involving all ages, formal and informal education

n. Commitment to the notion of Clal Yisrae]—willingness to involve all segments of the
community

0. Agreement with the importance of creating fundamental reform,, not jjust incremental change

o b



Criteria for the Selection of LCs

January 1991 Workshop

Possible considerations in selection process:

o N 3N W R W N =

. City size

. Geographical location

. Lay leadership commitment

. Planning process underway

. Financial stability

. Availability of academic resources

. Strength of existing institutions

. Presence of some strong professional leadership
9.

Willingness of community to take over process and carry it forward after the initial peried

In general, there was difficulty in conceptualizing a clear set of criteria for choosing lead
communities—and in deciding among the goals of replicability/demonstrabiliiyy/imedels of
excellence. What emerged from this discussion was consensus on the idea of differentiated
criteria: different communities might be chosen for different reasons. On the other hand, we
clearly cannot afford to fail: however we choose candidates, we must be convineed that
between the community’s resources and our own, success is likely.
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rram . PHONE No. Jul.23 1991 9:20FM POL

Memorandum

TO Cleveland {(Steve Hof ) and Jerusalem {(Ranette Hechstein
and Seymour Fox)

FROM:: Shulamith Elater

RE: Update
DATE: July 2k, 1991

Good Morning, Clevel " Good Aftermeam, Jerusaleml[
What follows is a brn:eé\g report on a day and a half in New York-
Monday afternocon and Tuesday..

1. RE: Training Promieatt

Met with Jaeck Ukeles and Barry Meyer of hia staff on Monday
afterneoeom.. We reviewed the recommended additioms and changes to
his prepesall.. The needs assessment will gome in aec a separate
projeet as I suggested but I am beginning to think about its real
impertance for so minch of what we are trying to do,

The pdjjeir will be ready for the mailing to the Senior Policy
AdviisorS.At any appropriate time we can discuss the specifics of
the Advisory Committee which he includes iifinhis ERroposal. Hie
would like to have célzdired Hyy aa ppronimertt 1lay persen— a "Chuck
Rditiiex*¥, perhaps John Colman of our Board.

Jaek is available tooarmienko LLhwli@emibord vRolidy cyAddilsorsors mmesetiimgg
if we would like to Hwase Hiim +Htheawe ffor thhe dlissmusssiicom oof tihe
txtaiming projesl.

2. RE: Rabbi Deini«l Syme

Tried to reach Rabbi Syme twice from Jerusalem and then many
times on Friday and Mondaw.. I finally ™landed™ an appointment
with him on Tuesday morning at 10. I was told in advance by his
very kind (&l somewhat embarrassed secretary to whom I had
spoken &ikoulL ten times from Friday to Monday J)that he had a
limited amount of time in a very busy day.. I arrived on time, he
kept me waitimg for thmwertty miimuttes asamd thleensediddi Hee oorilyy Haald a
few minutes. During tthe then oor sso mmbimutes tthat I =et iin lhis
office lie filed correspondence and was otherwise distractedi. One
of my elementary school teachers would have called him "rude". He
told me he would not be at the Senior Policy Advisors meeting but
that he would be =t CRE {fuom Sunteyeverdmogng on, [He tihem
proceaeded to check con Hiis Hrotell sacoommaiieticms for AJTE, ssaid e
would read the materials and talk to me during CAJE.

Do we want Syme? Should we ask them te appoint someeone whe gares—
at least a little?

There was a message from Rabbi Howard Bogot on the machire whep I
get back last night with an offer to be of “any assistamcee". I
will call him back today and talk with him.,

I did f£find out from posters in the UAHC building that the UAHE
Convention is in Baltimore this fall and that fer the first fime
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comapuxrx+anlly,. Perhaps I'll try to find sut more abhout this and
about their work

3. REq Rabbi Fighman and Torah Umesorsh

I starled calling Rabbi Fishman on Friday te set. up an
appointment on Monday ox Tuesday to work with him on the
proposal.. On Friday and Monday his officec had ne idea abhohit if
and when Jitr was expected and finally yestei'dlay they said he
wasn't coming in. I left & detailed message that I will make some
notes and fax them to him in anticipation of gettimg him te talk
with me on the phome,,

In my conversation with Jack about data s<€llection he suggested
that as part of any Torah Umesorah project that we ask them to
collect data on the numbers of yeshiva graduates whoe go inte
Jewish education after receiving s'mica., Where do they go ete.?

4. RE: Barry Holt2

We met vesterday at the Seminary to talk especially in light of
the final discussion last Thursday which focused on best practice
and the enabling optioms. His paper i3 just about finished with
this element intreduced in a way that makes geod sense. He will
Fax it to me before the end of the week and I will send it along
to you all for commemt..

He had a good discussion with Adam abeut their respecttive werk on
the trip heme and extensive conversatioms with Isa over the past
weekernd., I mention this because everyone ((Jack, Isa, Barry)! has
said that working +teogether in Jerusalem was wonderful. The
meetings eof the Fellows will prove very interesting and
productiwe..

A question to Steve from Barrwy: Weould it be worthwhile te investy
in a new preject- other than the be3t practices group— in the
area of community support? He raised this in light of one of your
comments on the day that Gary joined us for the meeting.,

b. RE: Tsa Aron

Isa and I met after my meetimg with Barry and then the three of
us met for a quick lunch. Isa has some new ideas basad on our
meetings and she will +try her best to get her paper in shape by
the early pamtt of next week. I am concerned that there may net ke
sufficient time for it to be reviewed and then revised fer the
mailimg.. Perhaps we will not deal with it at the Senier Pelicy
Advisors or send it to the advisors in a separate mailirg. We capn
talk about this.

This is now a project that will prebably take her the antire
academic year, She also has some new ideas abeut the advisery
boaxd. Her new guestiopns axwe:

Wheil. are Chw high pxliurity issues for research?

What are the appropriate methedelegies te address Ehese?
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How 1a thin best organised given the current institutisemal
structures?

0od willh be away on vagation Ezrom August 1lst through the 16t

Will bo working Lioday and tomorrow on the revised paper and will
Spak with you all on the tclwcion Friday mexning!
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boecuments fer the Benier Peliecy Advisers and them for the CIJIE
Board:

1. Master-document on Lead Communities ((SF/AH)

2., Proposal for the monitorimg,, evaluation and Feedback Logop
((@amor am))

2, Proposal for a training plan ((SE and consultamis))

3. Description of Best Practices project (Holt=s)

4. Outline of Research capability paper ((Araom)

5. Time linef/ workplan for the CIJE

6. The concept of professional support (“the Fellows of the CIIH)

All except 2 and maybe 5 should be available in draft form for
the CIJE workshop..
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Agenda

Wednesday evening, July 17,1991
(EvvrVV#Vif

1. Senior Policy Advisors

A. What do we want to accomplish? Setting the agenda

B. Plenary: Update on events since last meeting —overall
Report on Jerusalem deliberations

C. ? Working Groups: Lead Communities
Training
Best Practice

Research

D. Participation of staff: Shulamith, Steve
, Barry, Jack, Isa, Mark
E. Materials
1. Cover letter: from Shulamith (?)

2. Documents
Revision of Jerusalem document
Individual papers

a. Lead Communities: recruitment and selection
b. Training

c. Best Practice
d. Research

1I. Board ofDirectors

A. What do we want to accomplish? Setting the agenda
Update on events since last meeting
Search for Executive Officer
Report on Jerusalem deliberations: overview
Specific reports: action items

BrParticipation of staff: STiulamith, Steve
Others ?

C. Materials
L. Cover letter from Morton Mandel

2. Documents
Revision of Jerusalem document



Individual papers
a. Lead communities: recruitment and selection
b. Training
¢. Best Practice
d. Research

Il Agreements with...

A. Barry Holtz
B. Isa Aron

C. Adam Gamoran
D. Jack Ukeles

IV. SRE Work Plam

A. Week of July 22nd

Follow-up from Jerusalem
1L redraft of Jerusalem document for review
2. discussions and follow up with Barry Holtz
3. follow-up witth Jack Ukeles
4, follow-up with Adam Gamoran
5. contact with Art Rotman(?)

B. Week of July 29th

Planning fior Senior Policy Advisors
il preparations for meeeting: coordination with Ginmy
2. preparation and review of materials: AH,SF to review prior to review SHH and
Morton Mandel
3. individual contact with advisors/ camper model/ key advisors:

W, B = - -

General Assernbly Progiaim



AGUDAH ALLIES

J.J. Goldberg / New York

Bush has ultra-Orthodox
support for his education bill

When President George Bush's new
education reform initiative was first
brought before a Senate committee on
June 10, only four witnesses were in-
vited to testify: Secretary of Education
Lamar Alexander, national teachers' un-
ion chief Albert Shanker, renowned edu-
cation expert Theodore Sizer of Brown
University and David Zwiebel, the gov-
ernment affairs director of Agudath
Israel of America.

Zwiebel's presence was a signal of ad-
ministration strategy. The education bill,
Bush's first high-profile domestic effort
since entering the White House, contains
a plan to aid all-day religious
schools. The Jewish commun-
ity, allied with labor and civil-
rights groups, has long op-
posed such aid as a violation of
the constitutional principle of
church-state separation. Bush
clearly intends to blunt the op-
position by dividing the Jews.

Aid to religious schools has
languished for years as part of
the unfinished Reagan-era
agenda. Supporters note that
parents who pay to send their
children to private schools
must also pay a full share of
public-school taxes, an unfair
double burden. Most liberals
say funding religious school
tuition would violate the con-
stitutional principle of church-
state separation. So far, the lib-
erals have won the day.

Bush believes he can now win a vie-
tory that eluded Reagan. One reason is
the decayed state of U.S. education and
mounting illiteracy, which have spurred
a growing clamor for reform. Religious-
school aid is part of the educational re-
form bill Bush sent to Congress in early
June. Indicative of its wide backing, the
bill was formally introduced by the Sen-
ate's feistiest liberal, Democrat Ted Ken-
nedy of Massachusetts.

The organized Jewish community has
always seen strict separation of church
and state as the bedrock of Jewish rights
in America. Opinion polls show Jews
united nearly 2-1 against any relaxation
of strict separation rules, while most
Americans favor loosening the rules by
about 4-1.

"There are issues that are important
and issues that are fundamental, and

this is fundamental,” said Michael Lie-
berman of the Anti-Defamation
League's (ADL) Washington office. Di-
version of federal funds from the public
school system to religious schools is
"very problematic," he added, because
"it opens the door to federal funds only
going to some religious schools."

But Bush is getting strong backing
from the Orthodox Jewish community
Orthodox Jews are generally poorer
than non-Orthodox Jews, more conser-
vative and far more likely to send their
children to religious day-schools. Ortho-
dox Jews are only 10 percent of Ameri-
can Jewry, but their children comprise
some 85 percent of the 150,000 students
attending Jewish day-schools. With tui-
tion as high as $12,000 per child per
year, no government aid means hard-
ship for Orthodox families, for the
Orthodox community, and for Jewish fe-
derations that shoulder more and more

of the burden. While the president's bill
would not affect day-school religious
studies, it would help pay the secular
portion of a day-school student's educa-
tion. At the same time, while only a
handful of the 700 Jewish day-schools in
the United States are actually sponsored
by federations, the latter now devote a
serious proportion of their budgets to
aiding local Jewish education.

No congressional action is expected
on Bush's bill until the fall. Between
now and then, the White House is ex-
pected to woo Democratic support by
offering sweeteners, like in-school medi-
cal services for the poor. "The tough
question is whether Ted Kennedy will
support it in the end," says Agudath Is-
rael lobbyist Abba Cohen. "He only in-
troduced it as a courtesy to Bush.
Whether he continues depends on what
else is in the bill."

JULY 18, 1991

JEWISH WORLD

Officials from mainstream Jewish
groups like ADL and the American Jew-
ish Committee say that if the bill con-
tains religious-school aid they will op-
pose it regardless of what else it con-
tains. Most say they are not troubled or
surprised by Agudath Israel's endorse-
ment of the bill, since Agudah regularly
opposes the Jewish majority on key is-
sues like abortion and civil rights.

Far more unsettling, officials say, is
the stance of the larger and more centrist
Union of Orthodox Jewish Congrega-
tions of America. Unlike Agudah, the
Orthodox Union (OU) is part of the Na-
tional Jewish Community Relations Ad-
visory Council, which provides a united
Jewish community front on domestic is-
sues. By NJCRAC rules, any member
can veto joint action, forcing the dozen
other members — from the Reform and
Conservative to ADL, AJC and Hadas-
sah — to draft their own court briefs and

forge their own Washington alliances. In
the past few years, the OU has vetoed
NJCRAC action on abortion and other
issues.

"We don't have a consensus process
right now," says Gary Rubin, national af-
fairs chief of the American Jewish Com-
mittee, referring to the NJCRAC process.
"What we have is a field for the OU to
prevent the rest of the community from
speaking when it disagrees."

Some sources say the OU wants to de-
fuse NJCRAC tensions by abstaining
rather than vetoing, so the majority can
act on a consensus. But whether that will
apply to the education bill will not be
known until the fall. Says OU public af-
fairs chief William Rapfogel: "We believe
the application of church-state separa-
tion principles to tuition aid is going to
have to be fought at some point, and we
might as well do it now." O
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Memorandum

TO= Annette Hochstein
FROM: Shulamith Elster
RE: Schedule for Jerusalem Meetings

DATE: July 2, 1991

I have the broad outline that vou and Steve prepared last week. I
know that you have filled in the blanks. How does the fellewing
cogmpare wi what. you have in mind? T adlzo K aoxl nee r~ sV ilR=
&iic~nﬂ el
Sunday

A.M,

Introduetions of partiecipants

Overview of the CIJE mission = Steve

Overall agenda for meetimgz:

How this relates to the missien

Anticipated outcomes:what we want to accemplish

Work piand

Materials

P .M.,
Lead Communities: Evolution of the concept.
Lastestt thinkimg: Seymour and Annette
Discussiam: Next steps:
launching the concept
Overview of Menday's agenda

Monday

A.M. Lead Communities:Selecting the communities

Reprise: What ijs a lead community?

What are the characteristics of a community thaft will make

it. a successful lead community?
How many communities can be lead communities? How many

communities can be served by CIJE?

Selection criteria

What can a community gain?
Speeifie advantages
Specific respensibilities

Role of the CIJE

Contractual arrangements

P.M. Becoming a Lead Community
Public relatioms
Selection for success: CIJE role/site visits
Invitatiomal approach: invitational conference
Cempetitive approach:continental call for proposals
Cooperative approach
BAssociation of lead communities

Who will make the decision/cheices?



Timetable for selection

Tuesday
A.M.: Best Practices
Paper/presentatiom: Barry Holtz

Possible discussion of... expert panels/persemal,,
inventory of elememts, diffusion and disseminatien

P.M.
Research Capability
Paper/presentatiom: T[sa Aron

Agenda

Possible discussion on relationship te: Adam"s werk ea
evaluation — o
relationship te: Barry's work

on best practice

relationship to: persomnel and
masterplan for txaining

Wednesday

A.M.
Meoniterimg, Evaluation and Feedback Loop
Paper/presentatiom: Bdam Gamoran

Model: data* collection on implementation is at"the
heart of the endeaveor™ te identify as early as possible
those projects that are the most promising and to
recommend their diffusion and replication

Implementation

P.M.
Training- MasterPlan

Essential elements of the strategic plan
An approach to strategic plannimg

CIJE needs

Next steps

Thursday

A M.
Building Community Suppert— Steve and Mark Gurvis
invelving top leadership



leadership development
creating mew financial resocurces

role of federations
The 1991 General Assembly

public relatioms: ™image™

POM‘U
Timeline

Senioxl Policy BAdvisors
August Agenda
Materials

Board of Directors
Agenda
Materials

f
o /

Las ¢
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MEMORAND UM
TO: Steve Hoffman (CIIE), Annette Hochsteim and

Seymour Fox (Mandel Institute) and Ginny Levi ((Premiiem))
FROM: Shulamith Elster
RE: CIJE Offices
DATE: June 27, 1991

As of Monday, July lst the temporary office of the CDIE will be at:
5800 Nicholson Lane

#508
Rockville, MD 20852

301-230-2012
This will be both the telephome and fax nugipe:.,

The fax machine has not yet arrived so I will let you know whem
materials can be Ffaxed to that number. There will be an answerimg
machine when I am unavailable to take calls. #

I have arranged for messages to be retrieved during the pericd of
time that we will be working in Israel from July 8th umtil July

22nd.
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CIJE TIME LINE

Lead Communities

APRIL 1991-~JUNE
1991
5 6 7 8

1992

1@

11

12

Exhibit 1

1992
3

Articulate
strategy & plan

Simulate Lead
Community

Develop menu
of projecks

Develop recrultment
process for LC

1. Conditions for
partieipation

2. Recrultment Strategy
((@all for proposals?)

3, Imvite candidates to
fwll-day seminar

(@) Plan seminar
() Semd materials

4. Develop terms of
z@greement ((CIJE-LC)

Develop selection process

Jerusalem Planning
Workshop [(2)

Recruit "Fellows of
thhe CIJE"

Discuss strategy &
plan with Semior P.A.
& CIJE board

staff ffor CIJE
1. Director

2, Plammers
Recruit & Select LE€s

Amnounce decision
Lead Communities




July 1, 1991 CIJE TIME LINE

Negotiate terms

Launch Lead Communities
(set up local planning
& implementation group)

Data collection, Evaluation
& Feedback loop

1. Hire researchers
(for LC; coordinators;
Steering Committee;
Researchers in LC)

2. Launch research
3. Diffuse findings

Best Practices

1. Hire consultant &
launch

2. Diffuse findings
Communication programs
1. LC network &

2. Other communities

Community Support
Prepare Strategic Plan
The CIJE Board

1. Campers

2. Board meetings

3. Interim communications
Senior Policy Advisors

1. Meetings

2. Interim communications

APRIL 1991—JUNE 1992

1991
8

10

11

12

Exhibit 1

1992
3
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The Community-at-Large

1. Develop communications
program

Work with Foundations
1. Engage foundations

2. Joint planning of
specific areas
(e.g., Israel Experience;
media; Early Childhood;
supplmentary schools;
research)

Develop a Research Capability
Commission policy paper
Engage Foundation for

Implementation

Developing the Profession
Training

1. Prepare comprehensive plan ;

2. Work w/ MAF & training
institutions

Ladder of Advancement

Terms of Employment

Etc.

Quality Control

Develop method for CIJE

CIJE TIME LINE — APRIL 1991-JUNE 1992

1991
8

10

11

12
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3





