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Mandel Instituteמנןל מכון

For the Advanced Study and Deve lopm ent ol' Jew ish E duca tion

תשנ״ג כסלו כ״ג
December 18th 1992

Rabbi Robert S. Hirt 
Vice President
Rabbi Isaac Elchanan Theological Seminary 
500 West 185th Street 
New York, N Y 10033 
U.S.A.

Dear Rabbi Hirt,

Back at our offices in Jerusalem, we would like to 
express our warmest thanks to you for the kind

אורחים הכנסת  you extented to us durxng our recent 
visit at Yeshiva University.

The meeting we had was interesting and stimulating. 
We were pleased to learn about the growing status of 
Jewish Education at Y.U.

In the weeks to come we are planning to review all
the material regarding our recents visits in the 
U.S. and we shall try to keep in contact with you on 
a regular basis.

In the meantime , may we thank you again and wish
you and yours a hearty שמח אורים חג  .

מ
(:&! uy

Shmuel Wygoda

Sincerely,

Board o f D irectors 

(in  form ation)

M orton L. M andel 

Chairman

Marc Besen 

Australia

Jaim e C o n stan tin er 

Mexico

Isaac Joffe 

South Africa

Felix Posen 

U. K.

E sther L eah Ritz 

U.S.A.

G arry Stock 

Australia

S ey m o u r Fox 
President

A nnette H ochstein  

D irector
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Fnr the Advancl!d S tudy and Dcvclopmcn1 ol Jcwish Education 

.l"JUJn l'?OJ .l"J 
December 18th 1992 

Rabbi Robert S. Hirt 
Vice President 
Rabbi Isaac Elchanan Theological Seminary 
500 West 185th Street 
New York, NY 10033 
U . S.A. 

Dear Rabbi Hirt, 

Back at our offices in Jerusalem, we would like to 
express our warmest thanks to ¥OU for the kind 
D'TTllN noJJn ¥Ou extented to us during our recent 
visit at Yeshiva University. 

The meeting we had was interesting and stimulating. 
We were pleased to learn about the growing status of 
Jewish Education at Y.U. 

In the weeks to come we are planning to review all 
the material regarding our recents visits in the 
U.S. and we shall try to keep in contact with you on 
a regular basis. 

In the meantime, may we thank you again and wish 
you and yours a hearty rrnw Il'llN .lTT 

Sincerely, 

Annette Hochstein Shmuel Wygoda 
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M AX STERN DIVISION OF COMMUNAL SERVICES
ת ב י ש ו י כ כ ק ר ח ע ן • נ ח ל א

Rabbi Isaac Elchanan Theologica l  Seminary
500 West 185th Street • New York, NY 10033 • (212) 960-5263 

A n Affiliate of YESHIVA U NIVERSITY

June 1, 1992 
29 Iyar 5752

APPENDIX C

aware of the 
for qualified 
need the Max

Dear Colleague:

As a leader in the field of Jewish education, you are 
crucial need that Yeshivot and agencies are experiencing 
professional personnel. To the purpose of addressing that 
Stern Division of Communal Services - Rabbi Isaac Elchanan Theological 
Seminary is establishing, with the help of our colleagues such as yourself, 
a Jewish Education Talent Search Network.

This Network will be called upon to identify persons who are suitable
candidates for professional growth and/or career advancement in Jewish
education. Specifically, we are looking for candidates to enter the
various degree programs in Jewish education at Yeshiva University's David 
J. Azrieli Graduate Institute of Jewish Education and Administration. At
the same time these persons will possibly be available for placement in
administrative positions in Yeshivot/Day Schools.

To that end we cordially invite you to join our proposed Talent Search 
Network. V/e are confident that in your key position you have many
acquaintances among Jewish educators or possibly men and women from other 
areas and professions who might want to enter this field, 
you twice a year for your recommendations. Your 
participation is highly valued by us and we look forward 
you.

We will contact
and

with
attention 

to working

If you have any questions or suggestions, I would be delighted to hear 
from you. Please call me at 212-960-5265. Would you kindly indicate your 
agreement on the enclosed form and return it to us. Your response by July 
1st will be highly appreciated.

Please note the recommendation form enclosed for your use.

Cordially,

Rabbi Mortor//T. Summer 
Coordinator, Professional 
Educational Services

MJS:es

Departments:
C a n to n a l  Serv ices  •  E d u ca t io n a l  Se rv ices  •  R a b b in ic  A lu m n i  •  R a b b in ic  Serv ices  •  S ep h a rd ic  A ct iv i t ie s  •  S v n ag o g u c  S e rv ices  •  Y ou th  Services

-.,. :. ~ 

MAX STERN DIVISION OF COMMUNAL SERVICES 
prr1,K prrs· ,j:1, n:rtlr 

Rabbi Isaac Elchanan Theological Seminary 
500 West 185th Street • New York, NY 10033 • (212) 960-5263 

APPENDIX C 

Dear Co 11 eague: 

An Affiliate of YESHIVA UNIVER~!TY 

June 1, 1992 
29 Iyar 5752 

---.. -

As a leader in the field of Jewish education, you are aware of the 
crucial need that Yeshivot and agencies are experiencing for qualified 
profess i onal personnel. To the purpose of addressing that need the Max 
Stern Division of Corrmunal Services - Rabbi Isaac Elchanan Theo logical 
Seminary is establishing, with the help of our colleagues such as yourself, 
a Jewish Education Talent Search Network. 

This Network will be called upon to identifJ persons who are suitable 
candidates for professional growth and/or career advancement in Jewish 
education . Specifically, we are looking for candidates to enter the 
various degree programs in Jewish education at Yeshiva University's David 
J. Azrieli Grad uate Institute of Jewish Education and Administration . At 
the same time these persons will possibly be available for placement in 
administrative positions in Yeshivot/Oay Schools. 

To that end we cordially invite you to join our proposed Talent Search 
Network. We are confident that in your key position you have many 
acquaintances among Jewish educators or possibly men and women from other 
areas and professions who might want to enter this field. We will contact 
you twice a year for your recorrmendations. Your attention and 
participation is highly valued by us and we look fo rward to working with 
you . 

If you have any questions or suggestions, I wou ld be delighted to hear 
from you. Please call me at 212-960- 5265. Hould you kindly indicate your 
agreement on the enclosed form and return it to us. Your response by July 
1st will be highly appreciated. 

Please note the recommendation form enclosed for your use. 

MJS: es 

Cordi a 11 y, 

Rab,Horto 
Coordinator, Professional 
Educational Services 

lkpurtmencs . 
.:J ntnrr:11 <icrvu:1:, • EducJ11on3I Scrv1c.-~ • RJhb1n1c Alumni • R3bb1nic Scn·1ce~ • Serhard1c Ac11v111es • Svnagoituc Sc:rv1c~s • Youth ~cn·1c1:• 



6/92

Dear Rabbi Summer,

[ ] I agree to be a member of the Jewish Education Talent 
Search Network.

[ ] I'm sorry to decline at this time, but keep me in touch. 
Perhaps I can join the network in the future.

Name__________________________________________________

Address_______________________________________________

City/State/Zip______________________________________

I can be reached at: Home phone (____ )______________________

Office “ (____ )______________________

Fax (____ )______________________

J

6/92 

Dear Rabbi Summer , 

[] I agree to be a member of the Jewish Education Talent 
Search Network. 

[] I'm sorry to decline at this time, but keep me in touch. 
Perhaps I can join the network in the future. 

Name 

Address -----------------
City/State/Zip ---- ---- ------

1 can be reached at: Home phone ( __ ) _ ______ _ 

Office " ( _ _ ) ______ _ 

Fax ( __ ) _______ _ 
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Rabbi Morton J. Summer
Max Stern Division of Communal Services
Rabbi Isaac Elchanan Theological Seminary
Yeshiva University
500 West 185th Street
New York, NY 10033

Dear Rabbi Summer,

I recommend the following for your talent search.

[ ] For studies at the Azrieli Graduate Institute
[ ] For placement at a Yeshiva or Day School
[ ] I have discussed these matters with him/her
f ] Please contact him/her directly
[ ] Mention my name when contacting this person
[ ] Do not mention my name when contacting this person

Personal/academic strengths ______________________________________

Professional background

Name

Address

City, State, Zip

Telephone ( ) [ נ evening f ] daytime

Telephone ( ) r ו evening f 1 daytime

Name

Sincerely,

PI ease

Address

Print

Please Print
Current Position_________________________

NOTE: Please use one form for each recommendation

Rabbi Morton J. Sumner 
Max Stern Division of Conmunal Services 
Rabbi Isaac Elchanan Theological Seninary 
Yeshiva University 
500 West 185th Street 
New York, NY 10033 

Dear Rabbi Summer. 

I recommend the fol lowing for your talent search . 

[] For studies at the Azrieli Graduate Institute 
[] For placement at a Yeshiva or Day School 
[] I have discussed these matters with him/her 
r] Please contact him/her directly 
[] Mention my name when contacting this person 

6/92 

[] Do not mention my name when contacting this person 

Personal/acadenic strengths ----------------

Professional background ------------------

Name -----~---------------------
Address 

City, State, z,o 
Telephone_( __ ) __________ [ ] evening r ] daytime 

Telephone_( __ ) r l evening r l daytime 

Sincerely, 

Name 
Please Print 

Address 
Please Print 

Current Position -------------

NOTE: Please use one form for each recorrmendation 



The Azrieli Graduate Institute for Jewish Education

&

M.S.D.C.S. - ILI.E.T.S.

I n v ite  y o u  to  a n  e v e n in g  s e m in a r

"Women in Jewish Education" 
Career Opportunities

Presentations by Azrieli Doctoral Students 

Susan Dworken, Principal, Kushner Academy, West Caldwell, NJ 

Francine Hirschman, Principal, Ezra Academy, Queens, NY 

Karen Kedmi, Principal, Hillel Academy, Fairfield, CT 

Devorah Schenker, Principal, Yeshiva Shaarei Torah, Brooklyn, NY

Respondents Panel 

Dr. Rivkah Blau, Shevach High School Dr. Susan Katz, Shulamit High School

Mrs. Chaya Newman, Bruriah Dr. Rita Shloush, Yeshivat Rambam

Koch Auditorium  -  Stern College fo r  Women

Tuesday, May 12th 8:00 PM

The Azrieli Graduate Institute for Jewish Education 

& 

M.S.D.C.S. - RI.E. T.S. 

Invite you to an evening seminar 

"Women in Jewish Education" 

Career Opportunities 

Presentations by Azrieli Doctoral Students 

Susan Dworken, Principal, Kushner Academy, West Caldwell, NJ 

Francine Hirschman, Principal, Ezra Academy, Queens, NY 

Karen Kedmi, Principal, Hillel Academy, Fairfield, CT 

Devorah Schenker, Principal, Yeshiva Shaarei Torah, Brooklyn, NY 

Respondents Panel 

Dr. Rivkah Blau, Shevach High School 

Mrs. Chaya Newman, Bruriah 

Dr. Susan Katz, Shulamit High School 

Dr. Rita Shloush, Yeshivat Rambam 

Koch Auditorium - Stern College for Women 

Tuesday, May 12th 8:00 PM 
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SUMMER PROGRAM 1992־

DAVID J. AZRIELI GRADUATE INSTITUTE 
OF JEWISH EDUCATION AND ADMINISTRATION

Classes will meet at Yeshiva University's hidtown Center. 
£45 Lexington Avenue <35th Street).

Classes are open •for credit to all qualified degree as well as
non-degree students

SESSION I
COURSE

EDU 8305 Creativity in Elementary 
Jewish Education 

The course examines 4 major aspects of 
teaching skillful and critical thinking 
in all subject areas, grade levels and 
disciplines in both general •and Judaic 
studies.
9:00 a.m. - 11:20 a.m.

JED 6310 Teaching Bible! ProDhets 
Principles and techniques of teaching 
Prophets in Jewish day schools; mastering 
language and fctyle; various trends and 
approaches in teaching Prophets; relevance 
of the Prophets to modern society; empha- 
sis on the social and moral content of the 
Prophets.
11140 a.m. - 2 100 p.m.

FACULTY

RABBI CHAIM FEUERMAN, ED.D. 
Headmaster, Westchester Day 
School

DR. M0SHE S0K0L0W 
Associate Professor of 
Jewish Studies

SESSION II

JED 5635 Sociology of the American 
Jewish Community
Sociohistoric survey of the American Jewish 
Community. Demographic, economic, social, 
religious and cultural changes within the 
American Jewish 'Community! their! impact on 
the structure and rationale' of national 
organizations and local Institutions.
9:00 a.m. - 11120 a.m.

DR. CHAIM I. WAXMAN 
Professor of Sociology 
Rutgers University

RABBI YITZCHAK S.HANDEL Ph.D. EDU 5365 Moral Development and Jewish
Education

Nature of morality analyzed from philoso- 
phical, psychological, theoretical and 
practical standpoints; analysis t>f Luzatto, 
Salanter, Freud, Kohlberg, Piaget and 
Skinner.
11:40 a.m. - 2:00 p.m.

Director, Associate 
Professor of Psychology and 
Jewish Education, Rosh 
Yeshiva - Yeshiva University 
High School

ACADEMIC CALENDAR

Tuesday, May 26,' 1992 , 3.00 p.m. - 5:30 p.m. (Rm. 804>

Tuesday, June 30 - Thursday, July 23, (Classes meet on 
the following days! June 30,July 1,2,7,8,9,14,15,16,21 
22,23)

REGISTRATION 

SESSION I

Tuesday, July 28 - Thursday August 20 (Classes meet on 
the following days! July 28,29,30 and August 4,5,6,11, 
12,13,18,19,20)

SESSION II

FOR FURTHER INFORMATION AND APPLICATION FORM, CALL OR WRITE 
David J. Azrieli Graduate Institute of Jewish Education and Administration

Yeshiva University
?as I »v׳i not on Bv pt o ip . New York. N.Y. 10016. Tel. (212)340-7705

SUMMER PROGRAN 1992 

DAVID J. AZRIELI GRADUATE INSTITUTE 
OF JEWISH EDUCATION AND AOt1INISTRATION 

Classe~ will meet at Yeshiva Univer~itv•s Midtown Center. 
245 Lexinotcn Avenue {35th Street>. 

Classes are cpen for credit to a\l qualified de9ree a~ well as 
non-de9ree students 

FACULTY 

RABBI CHAIM FEUERMAN, ED.D. 
Headmaster, Westchester Day 
Scheel 

OR. MOSHE SOKOLOW 
Associate Professor cf 
Jewish Studies 

SESSION I 
COUP.SE 

EDU 630:S Creativity in Elementary 
Jewish Education 

The course examines 4 major aspects of 
teachino skillful and critical thinkino 
in a\l subject areas, orade levels and 
disciplines in beth oeneral - and Judaic 
studies. 
~.oo •.•. - 11120 a.m. 

JED 6310 Teachino Bibles Prcchets 
Principles and techniques ol teaching 
Prophets in Jewish day sch~cls1 masterino 
lanouage and •tyle1 various trends and 
approaches in teachino Prophets, relevance 
of th• Prophets to •cdern scciety1 empha
sis on the social and moral content of the 
Prophets. 
11140 a.m. - 2100 ·P••• 

-·--··----------------~ ----:a:a--•-----------------------------------,..--...::sra:sa 

OR. CHAIM I. WAXMAN 
~rofesscr cf Scciolcoy 
Rutoers University 

SESSION II 

JED :563~ Soc:iclo9y cf the American 
Jewish Community 
Socichistcri c survey of the American Jewish 
Community. Oemcoraphic, economic, social, 
relioious and cultur al chanQes within the 
American Jewish. · ccmmunity1 their: impact on 
the structure •nd raticnale · o-f national 
oroani zaticns and local Institutions. 
9100 a.m. - 11 120 a.m. 

RA&BI YITZCHAK S.HANDEL Ph.D. EDU 5365 Moral Development and Jewish 
Education Director, Associate 

Professor oi Psycholooy and 
Jewish Education, Rosh 
Yeshiva - Yeshiva University 
High School 

Nature c-f =erality ~~alyzed from philoso
phical, psychological, theoretical and 
practical standpcints1 analysis b-f Luzatto, 
Salanter, Freud, Kchlberg, Piaget and 
Skinner. 
11140 •• m. - 2100 p.m. 

,----------------------------------mill:aa----------------------------------
REGISTRATION 

SESSION I 

SESSION II 

ACADEMIC CALENDAR 

Tuesday, May 26,- 1992, 3.00 p.m. - :5130 p.m. CRm. 804} 

Tuesday, June 30 - Thursday, July 23, (Classes meet on 
the fo\lowino days, June 30,Ju\y 1,2,7,8,9,14,1:5,16,21 
22 ,23) 

Tuesday, July 28 - Thursday August 20 (Classes meet en 
the -following days1 July 28,29,30 and August 4,~,6,11, 
12,13,18,19,20) 

FOR FURTHER INFORMATION AND APPLICATION FORM, CALL OR WRITE 
David J. Azrieli Graduate Institute cf Jewish Education and Administration 

Yeshiva University 
;:,a°"' I <>v; nntnn AvPnu P . New Yo r k. N . V. 1001E-. Te\. (212)340- 770"5 
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David J. Azrieli G raduate Institute of 
•Jewish Education and Administration

Y E S H I V A  U N I V E R S I T Y

F o r  E d u c a t o r s  o r  S t u d e n t s  W i t h  a  
B a c k g r o u n d  in  Je w is h  S t u d ie s

■  Earn an MS. degree in Jewish elementary or secondary education, o r an Ed D  degree 
in administration and supervision of Jewish education, on a part-time orfiJ-tim e basis.

■  Significant financial assistance available.

■ Courses are also open to qualified non-degree students.

■  Distinguished faculty with many years' experience in teaching, supervision, 
and administration.

W e are pleased to announce the appointment of

DR. ALVIN I. SCHIFF ^ --------
as

Distinguished Professor of Education
Professor Schiff a renowned scholar author researcher international leader in the field ofjewish 

education, former Chairman of the Department of Jewish Education of the Ferkauf Graduate 
School of Yeshiva University, and Executive Vice President Emeritus o f the Board of Jewish 
Education of Greater New York will present a ■Seminar on Contemporary Jewish Education" 
during the Spring 1992 semester The course which is open to qualified dejj־ee and non-degree 
students is scheduled for Tuesday evenrgs at 6.00 pm. and will deal with the following educational 
concerns:

Status of Jewish education in America, with emphasis on educational demography, school 
typology, patterns of national and local communal and ideological structures, central agencies for 
Jewish education, Jewish educational funding, role of gcwemment in nonpubk education. 
Israel-related programs, new developments in formal and informal Jewish education, issues and 
challenges.

S P R I N G  S C H E D U L E  • 1 9 9 2

CUues h«4d: Thursday. February 6 - W t M q r  Jun• 3 
Registration: Tuaaday. February 4  and Wadnatdqr,Fabrvary 5

(Al dasses m eet for one 10 0  m nute session p er w«*c)

MONDAY 6:00 p.m. Personality A ppraisal and Jewish Education 
Dr. Menachem M. Brayer

7:50 p m School Leadership: Problem s and P ractices 1
Rabbi Chaim Feuerman, Ed.D.

TUESDAY 6:00 pjn. S em in ar on C o n tem p o rary  Jewish Education
Dr. Alvin 1. Schiff

7:50 p.m. Teaching Jewish Liturgy
Dr. David ETach

WEDNESDAY 6:00 pjn. Moral D evelopm ent
Dr. Yitzchak S. Handel

7:50 pjn. Sociology of th e  A m erican Jewish C om m unity  
Dr. Chaim I.Waxman

THURSDAY 1.05 pjn. M ethodology of Biblical Exegesis
D r Menachem M. Brayer

6 .00  pjn. Jewish School M anagem ent
Dr. Noam Shudofsky

7:50 p.m. Teaching Bible: P ro p h ets
Dr. Moshe Sokolow

CONVENIENT MIDTOWN AND UPTOWN MANHATTAN LOCATIONS 

for further information on admission to  the program, contact 

DAVID). AZRIELI GRADUATE INSTITUTE O f  JEWISH EDUCATION AND ADMINISTRATION 

YESHIVA UNIVERSITY MIDTOWN CENTER 

2 4 5  Lexington Avenue. N ew  York N Y 10 0 1 6  

(212) 340-7705

David J.Azrieli Graduate Institute of 
·Jewish Education and Administration 

YESHIVA UNIVERSITY 

FoR EouCATORS OR STUDENTS WITH A 
BACKGROUND IN JEWISH STUDIES 

• Earn an M.S. degree in Jewish elernrtary c:r secondary educ.tion, or ;an Ed. D degree 
in adrrin~oo ao:l ~sion ofjewish education.on a part-trne orfull-trre ~ 

• Significant financial assisunce available. 

• Courses are also open to qualified non-degree students. 

• Distinguished factJlty 'Nith rrw,y years' experience in t~ching. supe,-.,,jsion, 
and administration. 

We are pleased to announce the appointment of 
OR.ALVlN I. SCHIFF ~.._ __ 

as 
Distinguished Professor of Education 

Professor Sd,iff. a r=awned scholar. author. researcher; 11temational IP.adern the field ofjewilh 
ed.ication, fonner Oiairman of the Departrn'11t of Jewigi Education of the Feriaif C,radua~ 
Sdiool of Yeshiva University, and ExeaJtive Via: ~ent Emeritus of the Board of Jewish 
Education of Greater Ne.v Yonc will present a 'Semnar on Cont.enl)O'<II y Je.vish EdJcation" 
d.ri'1g the Spring 1992 semester. The cou-se ....tiicti is open to q.alifie:f d~ and non-degree 

students is sched.iled for Tuesday evenngs at6.00 p.m.m will de-al with the fol~g educationaj 
COOCeJTIS: 

Status of jewig\ ed.icabon n America. with ffl"lphasis on eo.Jational dem~ school 
typology. patterns of national ard lcx.il cornmulal .m ideologic.11 s1ructln!s. central agencies for 

Jewish education. Jevmh educational fi.rdr1g. role of ga,e-rrnent i, nonp.blic education. 

Israel-related ~s. new developments in formal and informal Jewish education. issues and 
challenges. 

MONDAY 

SPRING SCHEDULE• 1992 

0-.S hald: Thlndar. Fwbnaty 6 -~ JI- J 
~tndon: Tuaday,Fabruwy 4 and ~,,.._,. 5 

(Al dme "'9l!l brene 100 ffllUII 1A11S10n pr.....-J 

6:00 p.m. Personality Appraisal and J-lsh Education 
Dr.Menachem M. 8f2YW 

7:50 p.m. School Leadership: Problema and Practices I 
Rabbi Oun Feuennan, Ed.D. 

TUESDAY 6:00 p.m. Semlnu on CoMemporary Jewish Educadon 
Dr: Alvin I. Schiff 

7:SO p.m. 

WEDNESDAY 6:00 p.m. 

7:50 p.m. 

THURSDAY I :OS p.m. 

6.00 p.m. 

7:50 p.m. 

Teachlnr Jewish Lltul"ff 
Dr. David Biach 

Mora.I Development 
Dr. Y'1ttc:hak S.Handel 

Socloloo of the Amerian J-lsh Community 
Dr: Chaim I. Wa:iarar1 

HethodolOff of BlbDc~ Exepsla 
Dr. Menilctiffll M. 8f2YW 
J-lsh School H~ement 
Dr. Noam Shudofsky 

Teachlnr Bible: Prophets 
Dr: Moshe Sokolow 

CONVEN1ENT MOTOWN AND UPTOWN MN-JHATT-6N LOCATIONS 
for- further informaoor, on adnis.!ior, to the program. contaa: 

DAVID J.AZPJEU GRADUATE INSTITUTE OF JEVv'!SH EDUCATION .ANO ADMINISTRATION 
YESHIVA VNIVEPSITY. M1DTONN <lNTER 
HS Le,ongton~ue.N.,....Yori<,N.Y. 10016 

(212) )1-0-7705 



YESHIVA UNIVERSITY
For educators or students with a background in Jewish studies
• Earn an M.S. degree In Jewish elementaiy or secondary education, or earn an Ed.D. degree 

in administration and supervision of Jewish education, on a part-time or full-time basis.
• Significant financial assistance available.
• Courses are also open to qualified non-degree students.
• Distinguished faculty with many years experience In teaching, supervision and administration.

FALL SCHEDULE 1992

Classes held: Tuesday, September 8, 1992 - Thursday, January 14, 1993 
Registration: Wednesday, September 2 and Thursday, September 3, 1992 

(All classes meet for one 100 minute session per week)

Classroom Management 
Dr. Sally S. Gladstein
Supervision of Jewish Schools 
Rabbi Chaim Feuerman, Ed.D.
Research in Jewish Education 
Dr. Miriam S. Grosof
Teaching Jewish Thought and Values 
Dr. David Eliach
Curriculum Development 
Dr. Alvin I. Schiff ^ -----

₩
Workshop in Informal Jewish Education
Prof. Peninnah Schram
Educational Psychology 
Dr. Yitzchak S. Handel
History of Jewish Education 
Dr. Zevulun Lieberman

6:00 p.m.

7:50 p.m.

6:00 p.m.

7:50 p.m.

6:00 p.m.

7:50 p.m.

6:00 p.m.

7:50 p.m.

MONDAY

TUESDAY

CONVENIENT MIDTOWN AND UPTOWN MANHATTAN LOCATIONS 
For further information on admission to the program contact:

David J. Azriell Graduate Institute of Jewish Education and Administration 
Yeshiva University - Midtown Center 

245 Lexington Avenue, New York, N.Y. 10016 
(212) 340-7705
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AZRIELI GRADUATE INSTITUTE 
YESHIVA UNIVERSITY

Student Questionnaire

July EE, 1992

NAME :

Current position in Jewish Education:

1) Where did you learn about Azrieli?

E) What motivated you to enroll in this masters program?

3) In which masters program are you enrolled?

Elementary
Secondary

4) What do you expect to gain from this program?

5) How will this program relate to your current work and your
future career plans?

Comment s :

-· 

NAME : 
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AZRIELI GRADUATE INSTITUTE 
YESHIVA UNIVERSITY 
Student Quest ionnaire 

Curren t position in Jewish Education: 

1) Where did you learn about Azrieli? 
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July 22, 1992 

E> What motivated you to enroll in thi s masters program? 

3) In which mast e rs program are you enrolled? 

Elementary 
Secondary 

4) What do you e xpect to gain from this p rogram? 

5) How wi 11 this program re late to your current work and your 
future career plans? 

Comments: 
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AZRIELI GRADUATE INSTITUTE

STUDENT QUESTIONNAIRE SUMMARY 
July 22, 1992

S o u rc e sC u r re n t

S tu d e n t  Netw ork 1512T e a c h e rs

N ew spapers

M a il in g s

P r in c i p a l

Agency D i r e c to r  1

AlumnusS tu d e n ts

C a ta lo gRIETS

G oals f o r  G ourse  Work

1) Im provem ent in  t e a c h in g  s k i l l s  and te c h n iq u e s .

2) U n d e rs ta n d in g  o f  c o n c e p ts  and d e v e lo p m e n ta l  b a c k g ro u n d .

3) C a re e r  g row th  in  J e w ish  E d u c a tio n .

AZRIELI GRADUATE INSTITUTE 

STUDENT QUESTIONNAIRE SUMMARY 
July 22, 1992 

Current Sources 

Teachers 12 Student Net...ork 15 

Principal 1 Newspapers 3 

tgency Director 1 Mailings 3 

Students 3 Alumnus l 

RIETS 7 Catalog 2 

Goals for Cburse ~ork 

1) Improvement in teaching skills and techniques. 

2) Understanding of ooncepts and developmental background, 

3) Career growth in Jewish Fducation, 



DAVID J. A ?RTF. 1.1 GRADUATE INSTITUTE OF JEWISH EDUCATION AND ADMINISTRATION
YESHIVA UNIVERSITY

245 LEXING TO N  AVENUE •  NEW  YORK. NY 10016 •  (212)

3^0-7705

ד בסי־

March 31 , 1993

OFFICE OF 
THE DIRECTOR

appendix e

In order to give a special opportunity, on an experimental 
basis, to women interested in p u r s u i n g  a career in Jewish 
education and desiring increased knowledge in Jewish studies, the 
David J. Azrieli Graduate I n s t i t u t e  o-f Jewish E d u c a t i o n  and 
Administration will offer, as part of its regular Masters program 
in Jewish education and s u b j e c t  to s u f f i c i e n t  e n r o l l m e n t ,  a
3 s e m e s t e r  course (3 c r e d i t s  per s e m e s t e r )  e n t i t l e d  T h e
Development and Methodology of h'alakha (JED 5311, 53i3) during 
the 1993-1993 academic year. The course will be taught by Rabbi 
Yonason Sacks. The course will include 4 1/3 hours of Shiur per 
week (Monday, Tuesday and Thursday, 3:00 p.m. - 4:30 p.m.) as
well as 30 hours of "Preparation and Review" per week (Monday - 
Thursday; 9:00 a.m. - noon and 1:00 p.m. - 3:00 p.m.). A 

ומשיב שואל  will be present Monday - Thursday 10:00 a.m. - noon.

Admission to this course will be subject to the approval of 
Rabbi Sacks and the Director of the Institute and will be open
only to students who are accepted and register as students in the
Masters program at Azrieli.

Graduates of SCW who would like to apply for admission to 
the Masters Program at Azrieli and would like to take this course 
may apply to the Director for a f e l l o w s h i p  of $4,000. This 
fellowship will be granted to a limited number of new students 
who are taking at least 6 a d d i t i o n a l  c r e d i t s  at Azrieli per 
semester and who will take courses at Azrieli during the summer 
to enable them to complete the degree requirements.

Students receiving this fellowship are required to complete 
all Masters requirements including 30 credits, a 150 hour student 
teaching requirement and a Masters Comprehensive Examination in 
short order.

The offering of this new course in the Masters program is 
subject to sufficient enrollment.

If you are interested in a p p l y i n g  p l e a s e  c o n t a c t  t h e  
Director of the Institute immediately at the above address (room 
#804) and phone number.

A shiur will be given ב>ש"ד. by Rabbi Sacks on T u e s d a y  
evening, April 7, 1993 at 8:00 p.m. in room #507 for all students 
who may be interested in the program. A meeting to respond to 
all questions will follow the shiur.

• 

DAVID J. AZRIEI.I GRADUATE INSTITirn: OF JEWISH EDUCATION AND ADMINJSTRATION 

• 

YE.SHIVA \JNJV£Jl51TY 
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APPENDIX E March 31, 1998 

In order to give a special opportunity, on an e xperimental 
basis, to women interested in pursuing a career in Jewish 
education and desiring increased knowledge in Jewish studies, the 
David J. Azrieli Graduate Institute of Jewish Education and 
Administration will offer, as part of its regular Masters program 
in Jewish education and subject to sufficient enrollment, a 
2 semester course (3 credits per semester) entitled The 
Development and Methodology of Halakha (JED 5211, 52i2) during 
the 1992-1993 academic year. The course will be taught by Ra bbi 
Yonason Sacks. The course will include 4 1/2 hours of Shiur per 
week <Monday, Tuesday and Thursday, 3 :00 p .m. - 4 :30 p . m.) as 
well as 20 hours of "Preparat i on and Revi e w" per week (Monday -
Thursday; 9:00 a.m. - noon and 1:00 p.m. - 3:00 p.m.). A 
_:i,\'.IY.I, 7N1~ will be present Monday Thursday 10:00 a.m. - noon. 

Admission to this course will be subject to the approval of 
Rabbi Sacks and the Director of the Institute and will be open 
only to students who are accepte d a nd register as students in the 
Masters program at Azrie li . 

Graduates of sew who would like to apply for admission to 
the Masters Program at Azrieli and would like to take this course 
may apply to the Director for a fellowship of $4 1 000. This 
fellowship wi 11 be granted to a limited number of new students 
who are taking at least 6 additional credits at Azrieli per 
semester and who will take courses at Azrieli during the summer 
to enable them to complete the degree requirements. 

Students ~ceiving this fellowsh ip are required to complete 
all Mastars requirements including 30 credits, a 150 hour student 
teachi ng requirement and a Masters Comprehensive Examination in 
short order. 

The offering of this new course in the Masters program is 
subject to sufficient enrollment. 

If y ou are interested in applying please contact the 
Director of the Institute immediately at the above address (room 
#804) and phone number. 

A shiur will be given "T•c,.:i by 
evening, Apr il 7, 1992 at 8:00 p.m. in 
who may be interested in the program. 
all questions will follow the shiur. 

Rabbi Sac ks on Tuesday 
room 1507 for all students 

A meeting to respond to 
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The State of the Classroom: A Symposiurc
critical component, and it’s helped me person 
ally. The limes when I had to sub at MTA it 
self and at other places gave me an incentive, 
and a realization of what could be done, [al 
though! I was not necessarily qualified at thi 
time to be a teacher. It’s more just to get you: 
feet wet. just to get a sense of what teaching’: 
all about, what chinukh is about. Experience i> 
obviously going to be the best tcachcr. Rabb 
[Yitzchak] Cohen (a rebbe in MTA) once dis 
cussed with me something which I think wa> 
very apropos. He mentioned to me that the bes: 
way for a person to learn how to make a leinin&׳ . 
how to learn a piece of gernara, is to learn 
few hundred blatt. There’s no easy way, 01 
shortcut, to !learning how) to lcam. One jusi 
has to do it, go through it. To a degree, I think 

i t ’s s im ila r with chinukh. 
There arc no two classes that 
arc going to be the same, no 
one approach that works for 
everything.
M s. W olf: W hen you take 
courses in college and gradu- 
ate school you’re learning ma- 
terial; you're not learning hov. 
to present the material. You 
have to have some sort o f tal- 
ent to do that. But some thingi 
can be taught: how to presen: 
certain perakim, what to look 
for, how to break them down. 
M ethodological courses arc 
very important in that area. 
H am evaser: W hat genera! 
principles a re  applied to the 
d is tr ib u tio n  o f c o u rses  in 
various disciplines of study, 
including  Tora s h e ’bikhtav, 
Torashe’be’a lpe, Jewish His- 
tory, Jewish Philosophy, and 
Hebrew language. Are these 

principles effective?
Rabbi K crner: Geniara is the core of the MTA 
curriculum; no question about it, tora she'be'al 
pe. But, in terms of the other two subjects that 
are taught in the shiur, churnash and dinim, [the 
amount of time devoted in class] varies accord- 
ing to the rebbe and according to the level of 
his shiur. In my ninth grade shiur, on the aver- 
age day, 1 cover all three subjects.
Rabbi Helfgot: I think that for the average 
yeshiva high school student, it’s a mistake to 
focus exclusively on one area of Tora studies, 
especially if that area is Rcmara. For the aver- 
age kid. certainly it’s ב mistake; it's a turn-off 
and it’s very difficult to leach that way. It's 
very difficult psychologically to go with one 
!subject! straight. Number two, even for the 
kids who are more capable, more exposed to 
gemara learning, even they would also benefit 
from a varied curriculum, because they should 
be exposed to the wealth and breadth of Jewish 
Studies. I would like to see more Jewish Phi- 
losophy, and again, it doesn’t have to be in the 
medieval sense, and not in the mussar sense of 
hashkafa, either, but dealing with issues as a 
more formal part of the curriculum. I think that 
in some schools, there’s an overabundance, a 
little bit too much emphasis on Nakh, to the 
detriment o f Tora and Halakha. I think we need 
to som etim es give up on Nakh, especially 
Nevi 'im Acharonim , until the later grades, in the 
in te res t o f rea lly  understand ing  N evi'im  
Rishonim in depth. Many schools make a type 
of make-believe world, as if the kids learned 
Nevi'im Rishonim  in elementary school (and] 
therefore don’t have to lcam it in high school, 
which is a big mistake, because they’ve learned 
it on a very superficial level. Generally. I think 
there should be a distribution, with of course a 
greater c » e n tra tio n  given to tora she 'be 'al pe. 
because mat is part of what we as an Orthodox 
vcshiva hioh school are trvinp fn enmmtinienfe

better understanding one has o f learning in any 
particular topic in tora, be it philosophy, or 
halakha, or navi,... is extremely invaluable in 
teaching on any level. Not only in the knowl- 
edge, but in the way you learn, in the prepara- 
tions, and the way you find it easier to learn. 
The more broad-minded you are yourself within 
your studies, the easier it is going to be to re- 
late and to teach kids, and, ultimately, to be a 
good Jew.
Rabbi Helfgot: There's no doubt that the more 
you know on all fronts, it always helps, because 
you can always answer questions, and you can 
always be more prepared, which gives you 
more weapons in your arsenal. That doesn’t 
mean that everything that you lcam in gradu- 
ate school can be used in a high school class-

room, but it’s always useful; it has to be coupled 
with methodology.
Hamevaser: How important are courses in 
education for the high school teacher? 
Rabbi Helfgot: Some education courses are 
very important, especially something like Dr. 
Eliach’s course in Azrieli... in terms of orga- 
nizing a lesson. That doesn’t mean you do that 
every time you get up in front of a classroom, 
but there are a lot of elements, in terms of the 
notion of preparation, going from the kelal to 
the perat, trying to have a motivation, trying to 
relate things to the kids’ lives, all these are the 
major things, and all the small things, in terms 
o f how to prepare a lesson, are helpful, in terms 
of organizing material. There’s no doubt about 
it.
Rabbi Kerner: In terms of graduate school 
education and courses in education, there will 
be courses that are more valuable, and courses 
that are less valuable. There will be courses 
that work on the philosophy of education, which 
is important. Clearly, in terms o f pragmatic 
preparation for teaching, those courses that deal 
with methodology are more critical. Overall, 
for a person to have a good core base of knowl- 
edge of what education is, and what educational 
methodology is supposed to be, and educational 
psychology, graduate courses can only be of 
help.
Rabbi Lustig: I didn’t take that many educa- 
tion courses per se. From my experience from 
those courses, and from talking to colleagues 
in the field, there's a lot to be said for taking 
education courses. There are principles that 
have been elucidated both by Chazal and by 
many very good educators in the field of edu- 
cation in general. The best type of experience 
is student teaching, to really get a feci for what 
it’i  like, for applying any types of principles 
one has. It is a time where a person has to ac- 
tuallv Dracticc what one  preaches  T h a t ’s a

and realize that you have to adjust your expec- 
tations to the type of student that you have. 
Ms. W olf: I got into education via my love 
for tanakh. My love for tanakh left me no 
choice but to go into education. It was a side 
reward that I got that I really love to teach also, 
i  guess 1 had an opportunity to make a differ- 
ence in some people’s lives, and that was very 
nice. That was a tremendous reward when stu- 
dents come back later on and tell you that 
they’re going into either tanakh or Judaic stud- 
ies or into education, and that you played a role 
in it. There are very few fields that you really 
get that satisfaction from.
Hamevaser: How much does content-oriented 
graduate study relate to the classroom expe- 
rience?

M s. Wolf: 1 would say that the courses I took 
[toward] my B.A. were certainly more helpful 
with regard to teaching. Less so at Revel... Any 
course  that w as book-orien ted , [such as] 
Tehilim , Yeshayahu, Shemuel, or Devarim, 
ended up being in some way very helpful to my 
teaching. Courses that were more generalized, 
“Chazal's  view of X” or “Dead Sea Scrolls,״ 
those of course were not quite as helpful. The 
most important course I took in all my years of 
education was probably a course in bibliogra- 
phy; in other words, what are the books to use 
when and if you have this sort of problem or 
that sort of problem. I took that in Bar-Ilan, 
and it really enabled me to go anywhere to re- 
ally investigate any area in tanakh — and this 
is something I know is missing in schools in 
the United States. I can lake any area.in tanakh 
that 1 need to analyze for class, and I know 
where to go to get the material together, or to 
get the articles, the books, and so on that are 
available. I’ve met doctoral students who don’t 
know how to do that, and it was pretty shock- 
ing.
Rabbi Kerner: You have to be very knowl- 
edgeable, as knowledgeable as you possibly 
can. That comes from years of learning. Es- 
pecially in the field of chinukh, it’s important 
to be as much of a talmid chakham, as much of 
a yode'a  or yoda’at sefer as you possibly can, 
because even if you know the material you’re 
teaching textually, there are bound to be ques- 
tions that come in, tangential things, that stu- 
dents always question you about, and we have 
to try to be prepared for everything. Therefore, 
I would certainly recommend as intensive a 
program as possible in terms of Tora learning. 
Rabbi Lustig: In my preparation for chinukh, 
the graduate courses I look were methodology 
courses in !caching tanakh  and m efarshei 
tanakh. Certainly, any amount of knowledge 
is helpful ־ marhe tora. marhe chavim. The

Hamevaser: Education is often touted as a 
personally rewarding experience. What were 
 our expectations in this regard? To what״

ent were these expectations met?
-bbi Kerner: Many times we come out of 

semikha or graduate school into the field of 
education with certain grandiose plans. I think 
most mechankhim end up realizing that chinukh 
is only a little bit o f what they anticipated. 
Many times we visualized utopian schools. I 
think that in terms of the rewarding cxpcricnce 
that we speak about, the best way to be practi- 
cal about it, and to be on the one hand idcalis- 
tic, and on the other hand somewhat cautious, 
is to view the reward in terms of educating, and 
not necessarily in terms of advancing our own 
personal learning. For every student that you 
can get to the next shelav, to get to the next stage 
of his education, for you the reward should be 
that every student grew that much during the 
course of the year. One thing we must always 
realize is that not every student will come back 
and say thank you, but the reward doesn’t nec- 
.irily have to come from the thank you ־־׳

bi Lustig: I realized from talking to people 
at the time, and from the experience I had sub- 
bing in MTA and OTI (Ohr Torah Institute), that 
it’s not the safest thing to get one’s expecta- 
tions real high. I felt [this] was important... 
because if things don’t work out, it [can be] very 
uncomfortable and self-defeating. I initially 
wanted to try to have an effect on students, and 
get some kids more interested in learning and 
more sincerely dedicated to yiddishkeit. That 
was one of my earlier goals in actually teach- 
ing. in going into ihe field of chinukh.
Rabbi Helfgot: I felt I wanted to make a con- 
tnbution, and be involved with kids. I’ve been 

>lved in Seminar, NCSY, and [other simi- 
programsj, and a lot of my rebbes had spo- 

ken about how important it is to contribute to 
the kelal (community). It has been very reward- 
ing dealing with kids and seeing growth, and 
seeing them come back later. It’s also been very 
frustrating; you want to see more instant re- 
suits. But you also get into people’s lives. You 
can even help in some situations, in temis of 
kids’ [relationships] with their parents and with 
other kids. Teenagers especially are at the stage 
 here thcy’rc thinking about decisions; they’re־
ry open to hearing ideas most of the time, and 

in that sense it's  very rewarding.
Rabbi Lustig: 1 think the expectations vary 
with the types of kids you’re teaching. When 
you’re teaching kids in elementary school, [the 
goal is] more to get them interested in attend- 
ing a Jewish high school. In certain communi- 
ties, where it is expected that they will go to a 
yeshiva high school, you want them to be more 
dedicated to their learning. I think, overall, it’s 
very rewarding. I t’s something you have to 
realize, though, takes time. You don’t always 
see the fruits o f your labor until a little later. 
W hen I see kids that have graduated high 
school, gone to Eretz Yisrael, and come back, I 
really see that everything I had to go through - 
- the good, the bad, the ugly — was really worth 
it in the long nin. Again, you don’t necessarily 
see it in every kid, but Chazal already pointed 
out that not everybody that begins learning is 
going to end up coming out the way you want 
them to, but you shoot for the best. The expec- 
״ ' ,;ons were basically met, even if kids just kind 

m out to be menschen. I've had experi- 
a  here where we’ve had kids come in as 

seniors from public schools with relatively no 
background. If  you end up realizing, some- 
times, that the goal for them is that they’ll end 
up marrying Jews, that can be a positive thing. 
On the other hand, you have kids who have 
grown up in shomer shabbos homes and you 
want them to grow up to be talmidei chakJianum 
and b'nei tora. One has to keep that in mind
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Many rimes we visualized ulOpi:in schools. I 
thin~ thal in terms of the rewarding c1pcrience 
th>! we speak about the bes1 woy 10 be pracli• 
c.il about i~ a.nu 10 be on the one hand idealis
tic. and on the other hand somewh,i cautious. 
is lo view tbe n::w:u-d in tcnns of educating, and 
nol ncccs~ly in tcnns of ~dvancing our own 
pcrsonol )coming, For every s tudent thoi you 
can get 10 the neu ,hdav, 10 get to the nc•1 stage 
of his education, for you the rew,rd should be 
rhoi every S1udcn1 grew lll:11 much durins lhe 
course of the year. One lltini we mu.i olways 
re:iliu is that nor every student will come back 
and soy th:inl: you. but the reward doesn't nee
• -vily hove 10 come from the thank you. 

bi Lustig: I realized from 1allung to people 
at the rime. and from the e,periencc I had sul>
bing in MTA and OTI (Ohr Torah Institute), lba.t 

u · s not the safcSt thing to get one's expocto
uons real high. l fell It.his! was imponant... 
because ihhings don'! work ou~ it (can be] very 
uncomfo11.1ble and sclf-defearing. I initially 
w;>incd to uy 10 have an cffcc1 on swdenrs, and 
cet some lids more interested in lc:im,ng and 
more sincerely dedica1cd 10 yiddi,hktir. Thar 
wos one of my carli<r go:ils in acw,Jly teach
ing. in ~oong into the field of chinukh. 
RJ>bbi Hellgot: I felt I WaJ11Cd 10 ma.kc • con-
1.,buuon, and be involved with kids. 1 • ve btt:n 

,lvcd in Scrrun:ll, NCSY, and tot.her simi
~•oi;ramsj, and • lot of my rebb,> had spo

ken aboul how import.:mt il is lo contribute 10 
I.he k,/al (community). h h» been very rcw,rd
,ng dealing wilh kids and seeing growlh, and 
seeing !hem come baclc. lau:r. h's also been very 
frus1r.1ung: you wane 10 sec more instant re• 
sul15. But you also gel inlo peoples lives. You 
can even help in some situ:uions. in tcmis o( 

kids' (rclatioru.hips] with !heir parenl5 and wilh 
01her kids. T cenagers cspcci:,Jly ore 01 I.he sragc 

·hen, lhey'rc thinking about decisions; thcy'n: 
.-y open 10 h~ng ideas most of the time. and 

in that .cnse ic's very rewardini;. 
Rabbi Lustig: l lhink the c1pectaLions vary 
w,lh the cypcs of lids you're teaching. When 
you'n, le.aching lids in clcmcnt.ory school. (I.he 
goal isl more to gel !hem interested in oncnd
ing a Jewish high school. In cenain communi

ties, where it is expected th.ii !hey will go lo a 
yeshiva high school, you want !hem 10 be more 
dedicated to their learning. I think. ovcr:ill, ic's 
very rewarding. It's something you have to 
rc.iliz.e. though. w.es time. You don't always 
see the ftuics of your labor until a liulc later. 
Whee I sec kids that have groduotcd high 
school, gone co Eull. Yi.sratl, and come back. I 
re:illy see tha1 everything I had 10 go through · 

• !he good. lbc bJd. lhe ugly - was rully worth 
i1 in the long run. Again. you don't necessarily 
see it ia every kid. but ChD./J/ alre.ldy po,med 
out that not everybody that begins learning is 
going to end up a:uning out the way you want 
them to, but you shoot for the best The c,pcc
····ons were b&5iCAJly met. even if kid, jusc kind 

m out IO be =,uchttt. I've had e>peri· 
.s here when: we've had kids come in as 

seruors from public schools wilh relatively no 
background. If you end up reolizing, some
times, that I.he go:,J for I.hem is that they'll end 
up morrying Jews, 1h11 can be I positive lhin£. 
On rhc other h,nd, you hav, kids who have 
grown up in shomtr shabbos homes and you 
W~I them to grow up co be roJnrjJ~i chalr.Juumm 

:tnl: fl ·,.,; 1<1ro . One ha~ 10 kccr th.It in mind 

and ruhzc that you have to :l.djust your e>pcc· 
u tions 10 the type of swden1 th:i, you t\;ivc. 
M.L Wair: I gm inw eLfucauon via my love 
!'or ,anakJ,. My love for tanakh left me no 
choi~ but co go into cducolion. h was a side 
reward thoi I got !hat I rull y love co teach also. 
I guess I had an opponuni1y to make a d iffer
ence in somi.: people's lives, :>JIU th:u w..i.s very 
n ice. Thai w:i.s a U"Cmcndous rew:u-d when stu
dents come back later on and 1cll you thot 
thcy·rc going into either 1analJ1 or Judaic stud
ies or into education. ond that you played a role 

in i1. There arc very few fields th.it yuu rcoJly 
get that satisfac1ion from. 
J:i.>meva,s.,r: How mucll does con u:nt-<>ricnted 
itnidu,.te study relate to the cl:issroom Cllpe

ricncr:? 

Ms. Wolf: I would say thot the courses I took 
troward) my B.A. were ccrt.linly more helpful 
wilh regard to teaching. Less so 01 Revel... Any 
course chat was book-oriented, [sucb as) 
Tthilim, Ynhayahu, Shtmutl. or Devarim, 
e nded up being in some way very helpful 10 my 
leaching. Courses !hat were more generalized, 
-chaz.al's view of X'" or ··Dead Sea Scrolls,"" 
those of course were not quite a.s helpful. The 
most impon:int co= I took in all my year,; of 

e ducation wos probobly a course in bibliogr•
phy: in other words. what arc I.he books to u~e 
when and if you have this ~on of problem or 
thot ,on of p1oblem. I took that in Bar-llan, 
;md ii re:,Jly cnobled me 10 go anywhere to re

ally investigate any areo in 1analcJ, - and this 
is something I know is missing in schools in 
the United St.ateS. I can t.ale any area in tanaJ:h 

1ha1 I oecd 10 anolyu for class, and I lulow 
when: 10 go co get the ma,cn:il togclhcr, or 10 

act the articles, the boolr.s, and so on that are 
avo.ilable. I've met doetor:il srudcnl5 who don't 
k.oow how 10 do 1h31. tnd it was pretty shock

ing. 
Rabbi Kerner: You have to be very lulowl• 

cdgcablc. as k.nowlcdgcablc as you possibly 
can. Tbat comes from years of learning. Es
pcci:illy in the field of chinulcJ,, i1's imponant 
10 be :is much of a ta/mid c/vJJ:h,,m, as much of 
:, yodt 'a or yod4 'ar s,fu as you possibly con. 
beclluse even if you know the material you're 
teaching 1ex1ually, !here arc bound IO be ques· 
I.ions that come in. w,gentiaJ things, th•t sru
denl5 a lways quo.soon you about. and we hove 
10 uy 10 be pn,p:i.rcd for evcrylhing. Therefor,,. 
I would ccn~inly recommend .1s in1cnsivc a 
progr,rn as possible in tenns of Tora learning. 
Rabbi Lustig: In my pn:p>.ralion for chinukh, 
I.he gnduate courses I took were melhooology 
courses in te:1ching 1unul:.h and me/urshti 
1anal..h. Certainly. an)' amount or knowledge 
,._ hcl riful • mnrhl" torn nwrht cha"im T hr 

beaer undetsL>Jlding one has of Jeoming ,n any 

particular 1opic in tora. be it phi losophy. or 
h.ilak..ha, or nali'i,H. is c1.l.t'Cmc: ly inv.lluablc: in 

1c.ac.hini; on any level. Not only in the 1:nowl
edge, but in !he way you leil/TI, in the prcpm
lion:s, and the way you find it easier 10 le.1tll. 
The more broad-minded you arc yourself within 
your srudies. the ~icr il is going to be lo rc:
lare and 10 ICl>Ch le.ids, and. ulLima1cly, 10 be o 
good Jew. 
Rabbi Helfgol: There's no doubt 1h,1 lhe more 
you know on :ill front.s, ii always helps, because 
you can always wiswer question), and you ~ 
alw:iys be more prepared, which gives you 
more weapons in your arsena l. Thai docsn'l 
mean that everything that you learn in ~rodu
ate school can be used in • high ><:hOol cl:is,-

room, bu1 i1's :,!ways useful; it has 10 he coupled 
with mclhodology. 

H.amevaser: How important are courses in 
education for lhe bis:h loCbool teacher? 
Rabbi He!Cgot: Some cduc.11ion courses are 
very impon.:1m, espcciolly somcthini; like Or. 
Elioch's cours, in Azrieh ... in terms of orga
nizing a le>M>n. Toot doesn't mean you do thoi 
every time you gc1 up in front of a classroom, 
but thcrc are , lot of elemcnu, in terms of the 
notion of prcp>r.>tion, gain~ from chc A:tla/ to 
the ptrat, trying to have a motivation, trying to 
relote things 10 !he kids' lives, all thc,e are the 
m~jor lh.ings, ~ 1,1\ \l'.<. sm~\ lllings, in terms 
of how 10 prep,re a lesson, arc helpful, in terms 
of organizing material. There's no doubt about 

it. 
Rabbi Kerner: In terms of graduate school 
educalion and courses in education, I.hen, will 
be courses that arc mon, valuoble, and courses 

that arc less valuable. There will be C(lur.;es 
lh.:it won: on the philosophy of education, which 
is imporun1. Clc,rly, in tcnns of pragmatic 
pn,paration for teaching, those courses that de:iJ 
wilh methodology arc more critical. Overall, 

for a person co have• good core base of knowl
edge of what educalion is, and what cduca1ional 
methodology is supposed to be, and educational 
psychology, graduate courses can only be of 
help. 
Rabbi Lusl.ie: I didn't take that many educa
tion courses ptr s~. From my c1pcriencc from 
!hose courses. aod from 1alking to colleagues 
in the field. there's a lot IO be said for taking 
cduca1ion coums. There are principles thu 
have been elucidated borh by Charo/ ond by 
m311y very good educotors in the field of edu
c.,Lion in general. The best type of c1pericn~ 
is ssudcn1 reaching. 10 really i;ct • fed for what 
ii'! like. for opplying any types of principles 
one h:i.s. It is a time whe~ a person ha~ tu ac
toaBlv or:ictice wh.11 one nrc:,chc~ Th:U'!i .1 

cntical component. md it's helped me pers1J11 
ally. The umcs when I haJ ,o sub a, MT A ,1 
self :iml ::u other pl.:ic1.:~ g.:i\'c me an inccn11,·1. 
•ml • 1coliuuon or w~at could be done, !al 
though I I w3~ not neccss:uily qu:ilified 01 th, 
time 10 be a teacher. h's more just 10 get you 
fc:c1 wc1. ju~t 10 !'!el 3 sense of wh:H lc.lchin~·· 
:.ill ~bout, what chinuJJJ is :tbouc. Cxp(nl!ncc h 
obviously going to be the bcSI teacher. Rabb 
[Yitzcha.k) Cohen (o rcbb.: in MTA) once dis 
cus.<cJ with me somc1h1n~ which I think wa, 

very •rropo,. He men1ioncd 10 me that the bes: 
w.1y for 3 person 10 lc;im how 10 maL:.c: .:i Jtinin ,; 

how 10 learn :i piece of i;tmuru, is to lc:;;un • 
few hundred bla11. There's no cosy way, 01 
•honcu1, tu {lcomin~ how) 10 learn. One jusr 
has to du it, i;o through i1. Tu, decree. ! thin~ 

it'~ similar with chinuk.h 
There arc no 1wo cJ3s.1i;cs thou 
.,re i;oini; lo be the: ).J.fflC, n et 
one approoch thol works fur 
everythini:. 
Ms. Wolf: When you rake 

cou"es in college and gradu
:lh!: s..:hool you· re lcun1ng ma
tenol: you ' re not lc:im,ng ho" 

10 present •h~ matcnal. Yoe 
h!)vC 10 h;:avc some son o( t.il • 
ent to do tha1. But ~ome thing, 

con be tau~ht: how 10 ptcscnt 
certain puakim, what to loo~ 
fur. huw 10 break them down 
Methudologic3J course, ore 
very imponanl in that are.l. 

H:amc,•nscr: What J:,tnc:r::i! 
principles are appli•d lo tho 
tlisc ribution of cour ses hi 
nrious distiplines of study, 
includin~ Tora sh~ 'bik.Jita,,. 
Torasht'b~'alp~. Jewish His
tory, Jewish Philosophy, antl 

llebrc:w J.,ngu.uibt:- Arc lhc..n· 

principl~ dfccli\'~? 
R•bbi Kcmtr: G,mara is the core or the MTA 
cuniculum: no question .1bouI it, tora sh~'b~'a/ 

I'~- But, in terms or !he other two subjects that 
arc taught in the: shiur, c/1u111a.sh anJ dinim, (the 
.:imouru of lime dc:vo1cll in tl~\S) vanes ac.cord

ing to the ,~bbt and according 10 !he level of 
his shiur. In my ninch gt.a.de shiur, on the aver

age d,y. I cover all three subjects. 
Rabbi Helfgot: l think thot for the ovcrogc 
ycshi•1• high school s1uden1. it's a rrusul:c 10 
focus c,r,clu~ively on one vca of Tora .s1ud.ie~. 
c~pcc1:1lly if thal area i!o t~mara. For 1he .:ivc:r• 
age ktd, ce11.1rnly it's• misrnc: il's a turn-<>ff 
and i1"s very dirfrcult to teoch tha1 w:,y, h's 
very difficult psycholog,colly 10 go with one 

[subject! uraigh1. Number two, even for the 
kids who arc more capoble, more e>pose<I 10 
g~mara learning. even they would also benefit 
from a v:uied curriculum, because they should 
be e>posed 10 the we:iJth and brcadlh or Jewish 

Studies. I would Like to sec more Jewish Phi
losophy. ond ag:iin. ii doesn't have to be in the 
medieval sense, and not in the mu.uar sense of 

hruhirJ/a, either. but dealing with issues as a 
more formol pan of the curriculum. I think th.>1 
in some schools. thcre·s an overabundan~. a 
liule bit 100 much emphasis on Na/ch, to I.he 
detriment of Tora and HalaJ:htJ. I think we need 
10 sometimes give up on Nakh, especially 
Ntvi 'im Acl&aronim. until 1he l:i1cr grades, in UM: 
interest of rcolly understanding Nevi ' im 

Risl&0niin in depth. Many schools malr.e a type 
of mac-believe world, as if the kids learned 
N,vi'im Rishnn,m in elcm<nta.ry school [and) 
lhcreforc dnn't have to le:,m it in high «:hool. 
w hich is o bii; mistake, because they've 1cvned 

it on , very su~rficial level. Gener:illy. I lhinl: 
1herc ~houltl he ;i distribu1ion. with of course l 
~rc:~1cr :-, ·:iltation gi\'cn to ,ora shr "br "ul pt 
because u, .. t 1s p.in o f wh:>1 we as .1t1 OnhoJO'
vc(hH·~ hu~h 1.chonl :1rr ,,... inr 1n c-nmrn11nir.,tr 



swers with your next-door neighbor.” so that 
the weaker student who is sitting next to the 
more advanced student is talking about his an- 
swer which he did or did not comc up with. He 
is involved in the process, and he didn’t just 
get swept away because somebody raised their 
hand after two seconds. I’ll then ask someone 
to share their answer with the class. Maybe it’s 
a weaker student who got it from a more ad- 
vanced student, and that’s okay. As far as test־ 
ing is concerned, there arc times when I’ll give 
two different models of tests; I’ll give a bechina 
and there will be certain questions which arc 
altered for the weaker student, and he will not 
necessarily be expected to recall as much, be- 
cause he might not have as good a memory, or 
comc up with the more advanced sevaras. We 
try as much as possible here in MTA to have 
homogeneous classes, but within every homo- 
geneous class, you’re still going to have vary- . 
ing levels. There will be students who will be 
misplaced. If there is a student you’re not scr- 
vicing, he shou ldn’t be with you. and you 
shouldn’t be with him.
Hamevascr: How do you handle discipline 
problems in your classroom?
Ms. Wolf: In the eight years I’ve been teach- 
ing. I haven't really encountered any discipline 
problems that with just a look or a word were 
not taken care of. Remember, also, that 1 teach 
in a girls school and that also makes a differ- 
ence. A boys school is different, and mixed 
classes arc also different. In a girls school. I 
think it’s much more decorous. 1 didn’t really 
encounter any problems of that nature.
Rabbi Lustig: Perhaps it’s because of what the 
gemara tells us, be'ikvesa demeshicha chutzpa 
yasge, the rise in the level of chutzpah right 
before M ashiach comes, maybe that’s what 
we’re living through. Certainly. American/ 
Western society does not have as much derekh 
eretz for elders and rebbeun as there was in the 
past. Conveying ultimately how to be a person 
is something that kids don't always pick up, and 
one needs to be able to tune in to many differ- 
ent types of kids. One has to know that in teach- 
ing, the primary goal, once you have the deco- 
rum that’s needed, is to motivate, to actually 
give over the m aterial, which is something 
that’s a great challenge.
Rabbi K erner: As one of my teachers. Rabbi 
Eliach, the principal of Flatbush, said in gradu- 
ate school in a course that 1 took with him, the 
best discipline is a well-planned lesson, and I 
found that to be a truism. We. as high school 
teachers, have to make a basic assumption that 
the high school student is not uninterested, anti- 
listening, but basically needs a reason to listen. 
If I tell a student. “Okay, read pasuk alef," that’s 
not going to get me very far: “Why should I 
read pasuk a leJT  However, if 1 come in and 
ask a question, and then 1 tell the students, af- 
ter discussing it for a few moments. “Now the 
answer to this question will be found in pasuk 
alef,” there’s a reason why the student is going 
to want to read pasuk alef. He’s curious as to 
what the answer to the question is. If we raise 
the level of the curiosity of the student, we’ve 
created a reason to listen. He’s too busy to fool 
around, to talk, to disturb.
H am evaser: How would you characterize 
your relationship with your students outside 
the classroom?
Rabbi Helfgot: It’s a good one. A problem 
most young rebbcs find (is] the balance between 
on the one hand being very loose and open, and 
on the other hand maintaining a sense of dis- 
tance. I think I err sometimes on the side of 
too much closeness rather than too much dis- 
lance. It's generally good, but the fact is. il*s 
still school, and school has a certain life of its 
own. with the [social] and acadcmic pressures 
that maintain a certain sense of structure. 
K ahbi L ustig : On the realistic level, one

ning] it’s woefully inadequate in most yeshiva 
high schools, real thought being given mamash 
to every pasuk. [Such planning] takes time, that 
takes summers, in which people need to be paid 
as professionals to sit down and write curricula. 
Ideal curriculum writing means that people sit 
down and write exactly [which] Rashi we’re 
going to do and exactly what value, what goal 
[we] want to accomplish from that Rashi or 
Ramban, and what skills you want to teach. 
Hamevaser: How do you approach varying 
levels of interest and skills of the students in 
your classes?
Rabbi Helfgot: I think many schools try to deal 
with it by tracking, which is basically what we 
do in our school, so most of the time, you have 
very liule problem with that. [But] even within 
a homogeneous group, you have different lev- 
els. For that, as all good educational theorists 
tell us, you have to use different methods of 
communicating ideas in the classroom. Some 
are auditory, some are visual, some are writ- 
ten, you have to use different skills; different 
children learn different ways. Motivation is a 
function of personality. You do some "shuck.” 
and you have to be a forceful personality, and 
hopefully you try to use the material in engag- 
ing ways. Unfortunately, one of the biggest 
motivations in the high school classroom is 
grades and tests.
Rabbi Lustig: There are a number o f differ- 
ent approaches to actually working with kids 
on different levels. In high school, an approach 
would be to make certain kids responsible for 
less material, thereby giving [somej students 
more freedom not to get depressed, not to get 
overwhelmed by the wealth of the material, and 
at the same time, perhaps, giving the more ad- 
vanced students in the class more work to do, 
enrichment work. Sometimes you can even 
team up the more advanced students to help out 
the [weaker students]. More often than not, 
you’re going to come across situations where 
not everybody in the class is on the same level. 
Again, depending on the reason for it — the 
background, the motivation — there are many

־ ׳  % /n terms of 
1: exposure to 

gemara, girls are 
capable, and if 

_ they grow up in a 
society which 

v encourages it, 
there's no doubt 

I: they can achieve
different approaches that are used.
Rabbi Kerner: What you have to do is try to 
challenge each student on his own level. If I 
ask a very basic question... or a basic piece of 
information. I’ll expect some of the weaker stu- 
dents to answer that. I’ll call on a weaker stu- 
dent, because 1 won’t have to embarrass him 
by either not involving him at all when I get to 
the more complex issues, or by asking him a 
more complex issue and having him not know. 
I try to involve everybody. Over the course of 
a shiur, there are various times that you’ll ask 
a challenging question, and you can get a stu- 
dent who is weaker to be involved in answer- 
ing that question as well, by saying something 
to the effect of, “I don’t want anybody to an- 
swer this question right away. Take thirty sec-
n n H c  t n  t h i n l •  o h o u l  if  a n / l  lh r * n  c h n r v «׳ m i r  n n -

are different expectations for different people, 
and HaKadosh Barukh Hu set up the Tora in 
that way, to give everybody what’s best for 
them. If we don’t apply the same principles 
equally across the board, it might lead to some 
uneasy feelings, but if that is overall the best 
[arrangement] for a particular situation, we 
should not feel tied down to doing the same 
across the board.
Hamevaser: W hat should the role of the 
teacher be in planning curriculum structure 
and course content?

Rabbi Kerner: I think 
that it is crucial for ad- 
ministration to involve 
teachers in curriculum 
planning for one basic 
reason: teachers know 
from the classroom ex- 
pcrience what can real- 
istically be covered in 
a forty or fifty minute 
lesson. Teachers know 
in terms of the level of 
the student [for whom] 
the curriculum is being 
p lanned, w hether it 
[sets] a realistic goal. 
T herefo re , I th ink 
teacher input is crucial. 
I think administration 
should be the key in 

terms of orchestrating curriculum development 
and planning. They should be the ones that ini- 
liatc plans to comc up with a curriculum and 
create the structure.
Ms. W olf: With regard to general curriculum, 
even then, I think the experts in a particular 
field, [be it] navi, chumash, math, or science, 
whatever the field might be, arc the teachers 
themselves. Most often, the principal is really 
not an expert in each one of those fields. You 
have to rely on the people that are the experts, 
that have the educational background, that have 
the academic experience, and so on, to arrange 
a curriculum. So I think teachers are vital to 
the curriculum planning.
Rabbi Lustig: The teachers are obviously on 
the front lines of the battlefield when it comes 
to actually setting up the curriculum.' Being a 
mechanekh is being very much on a daily basis 
involved with and exposed to what the kids 
need, and what they should be learning... Some- 
times the soldiers on the front lines really have 
a better idea of what’s going on. The generals 
who are planning in offices, behind the front 
lines, might have a better sense of what’s go- 
ing on overall; certainly it has to be worked 
out together. But the teachers who really are 
on the front lines have to be, and should be, 
involved with setting up the curriculum, stiuc- 
turing it, knowing what should be taught. Cur- 
ricula have to be set up where kids first learn 
c erta in  N e v i’im  R ishonim  o r N e v i’im  
Acharonim . For kids coming from public 
school [to yeshiva] for the first lime in twelfth 
grade, [it may be inappropriate to teach certain 
sefarim  that the rest of the school is learning, 
such as] Tehilim or Mishlei or lyov... Teachers 
have a responsibility to sec to it that maybe 
these kids should not be learning that, maybe 
they should be taking an introduction to Juda- 
ism course. M aybe they should be learning 
basic chumash : who was Avraham, who was 
Yitzchak. Before they study the meshalim of 
Shlomo HaMelekh, we should... give them more 
a f a background. I think teachers are not the 
only critical component, but certainly a major 
piece :: the puzzle of any curriculum structure. 
Raooi זelf got: I think there’s a specific role 
for teacr.ers to very carefully think through what 
should be learned in a specific sefer , what 
should be learned in a specific masekhta. More
n # v ' r l c  I n  h r * 1 t h i n l •  f t h i c  l i n / i  r » f  n l n n -

aJue ot tora she'be׳ 'a lpe  as the central pil- 
f  our existence as halakhic Jews, 
tevaser: Should the sam e principles be 
' d both to boys and girls?

olf: You alw ays gel in to  a sticky  
-nic issue with girls learning gemara, and 
much time should be spent on that I went 
aimonides in Boston, and there we learned 
the boys, and it was probably one of the 

1 rew arding experiences 1 had. Som e 
>le have said to me, “Well I wish the boys 
Id have more of the girls education; they 
d loo much time on 
ira .” Let’s pul it this 
; I’m not eniirely sure 

need to have the 
e education . I do 
: boys should spend a 
more time on areas 
 than gemara. Girls ־
Id have set aside for 
1 courses specifically 
!ned in gemara, let's 
one period a day in 
ira which they don’t 
: now. That would 
ilize it in the sense 
boys w ould  have 

5 Jew ish  H isto ry , 
sh Philosophy, Navi,
■nosh, which is often 
t  in the boys schools,
.hat girls would increase their learning of 
she'be'al pe, and the study of Talmud in 

of itself in particular, 
bl Helfgot: I 'm  a big devotee o f g irls’ 
ation. I think that if girls want to learn, if 
,re brought up with the notion that they 
;  ’ learn, that they can achieve in learning.

 -general in high schools the distribu ה
.an be the same. I would of course point 
hat there has to be some difference in terms 
nphasis in certain areas o f halakha that are 
rent for women and men. I wouldn’t have 
ss in hilkhos tefilin [in] a coed high school 
■z you [spend] the whole year [learning] in 
dishna Berura tzitzis and tefilin. That’s a 
ike... But I would at the same time want 
pose girls to the basics o f tzitzis and tefilin, 
like we’d want to expose boys to the ba- 
Df halakhos that apply to women. I could 
ireas, such as taharas ham ishpacha, in 
h you have to have separate [classes], but 
rms of exposure to gemara, girls are ca- 
;, and if they grow up in a society which 
urages it, there’s no doubt that they can 
!ve. On a high school level, I don’t really 
hat much [difference]. 
t>i K erner: 1 think in terms o f the roles 
boys and girls play, boys perhaps need a 
ger emphasis [on gemara] in [light] o f the 
hat they, generally speaking, will go on to 
jr learning, [although] there might be cer- 
jxceptions among girls. In general. I don’t 
: we stress halakha lem a’ase sufficiently 
oys or for girls, but I think that the needs 
ifferer.u and we have to treat them differ-

bi Lus . Chazal were obviously very
e. The _ • r  directions of learning and 
rarchy - oerson should learn, and
*s prop :;o«n. In teacning girls and
ling bo. ;here [will] be certain

* matte. ~11d not oe as apropos
:0 one Zi her. Certain halakhic

pertaining to *ocnen might be better
a woman tc *iris’ classes, and by a 

e  to boys’ classes. The issue 01 ueal- 
oys and girls differently comes up 

10t fair. Why do they get to do 
on 't?  Why do they get to daven 

don’t?" Sometimes we have 
xechankhim have :each•׳

Any person, 
whether he is a 
mechanekh or 
- not, has an 
obligation to 
recognize his 
role as being 

... part of the 
’ . Jmesora ‘

•.Jue 01 1ora sht 'bt 'al pt "-" lhe ccntul pi I
four cxjstcnce &S haJ.ikhic Jews. 
,evaser: Should tbe same principl~ b, 

d both to boy• and i:)rb? 

off: You alway• gc, into a >licky 
... 'Uc issue: with girls learning ,~mara, '111d 
much time should be spent on thaL I went 
aimonidcs in BoSlon. and there we learned 
the boys, and it w.i.s probably one or the 

t rewarding experiences I had. Some 
ole have <aid to me, "Well I wish the boys 
Id have more or lhc girls education: they 
d 100 much time on 

31c different cxpcc1,uions for difTcrem people, 
anti HaKadoih Barukh Hu SCI up the Tora in 
that way, lo give everybody whal's best for 
them. Jr we don't apply the same principles 
""lu.Jly across lhc board. i1 might lc:id 10 some 
unc:i.sy feelings. but ir lha1 is o,erall the best 
[arrangement! for a paniculor situation, we 
should not reel tied down 10 doing the s:imc 
across the board. 
Hamnasu: Wbat ,hould the role o r the 
ICJ<cber b, in planning cur riculum struc1urc 
and course ooncent? 

Rabbi Kerucr: I think 
1ra," Let's put ii this 
rm not entirely sure 
need 10 have the 

c education. I do 

Any pe_r~~n;
whether he is a 

that i1 is crucial for ad
minisua1ion to involve 
tc.1chcrs in curriculum 
planning for one b"-"ic 
reason: teachers. know 
from the classroom c,11-
pcricncc wh.31 can~•· 
i>1ically be covered in 
a fony or fifty minu1c 
lesson. Teachers know 
in terms of the level of 
the stuclenl [for whom} 
the curriculum is being 
planned. whether it 
(scuJ a rcalisuc goal. 
Thcrerorc, I think 
1caicher input is crucial, 
1 thin); adminisu,11ion 

. boys should spend a 
more time on= inechanekh or· 

• th.in g~rnara. Girls 
ld have sci aside for 
, courses spccifically 
med in gtmaro. let's 
one period a day in 
ua which they don· 1 

· now. That would 
1lizc it in the sense 
boys would have 

: Jewish His10ry. 
sh Philosophy. Navi, 
TU1Jh. which is often 

- not, has an 
obligation to 
recognize his 
. role as being 

part of the 
_ mesora 

, in the boys schools. 

.hat girls would increase their learning of 
sht"bt"a/ pt. and the study of Talmud in 
or i1sclf in potticular. 
bl Hclleot: I'm a big devoice of girls' 
ation. I think lhat if girls wan1 10 learn, if 
're broughl up with the notion 1ha1 they 

• learn. that lhey ~ achieve in learning, 

, general in high schools the disu,bu
• ..n be the same. I would or course point 
ilal there has to be some difference in 1cnns 
nphasis in ccruin areas or haiaJ:J,a that arc 
rent ro, women and men. I wouldn't have 
ss in hill:has tt/ilin (in] a coed high school 

-e you (spend! the whole year (lc:iming] in 
.fishna Btn,ro tzitzis and r,jilin. nu1·s a 

lite... But I would at the same time wan1 
pose girls 10 the basics of t;,itw and ttfilin, 
like we"d want 10 expose boys 10 lhe ba

,f halaihos that apply 10 women. I could 
1rcas, such as taharai hamishpachu, in 
h you have 10 have scpa.ralc [classes], bu1 

nns of exposure to gtmara. girls are ca

:, and ir they grow up in a society which 
uragc, ii. there's no doub1 that they can 
:vc. On a high school level. I don't really 
hal much (diffen:nccJ. 
bi Kerner: I think in terms or 1hc roles 

boys and girl.s play. boys perhaps need a 
get emphasis (on gtmaroJ in (light] or I.he 
hal Lhcy, generally spe:wng, will go on 10 

:r lura.ing. (althougbJ there nugh1 be =
:xccptioas among girls. In gcncn.1.1 don· 1 

, we s11css ha/aJ:JsQ ltma 'a.u surricicn1ly 
oys or for girls, bul I think tha1 the needs 
ifrcrer.L and we have LO uea1 them differ-

bi L u• 
C. Th<. 
ran:hy 

's prof 
,mg b.>_ 

Chatal were obviously very 
directions of lcaming a.nd 

>erSOn should learn, and 
.r.. In te.11:ning girls and 

• m:u11.: 
:uonc J.. 

tllcre (,.,II) be ccruin 

lid not oc as apropos 
her. Ccruin ha.lakhic 

~•nain,n~ -,en mighl be bcncr 
a wom:,.n ti.; ._1:,s· cla.s~s. and by a 
~ 10 boys' Cl.1.s.SCS. 11,c issue 01 \IC:U
nys and girls diITcrcn1ly comes up 

101 fair. Why do they gel 10 do 

n 't? Why do they ge1 to dDvtn 
don"t?" Sometimes we have 

,~cJu,.nJJ,im have :each 

should be the key in 

tcnru or orchcstr.>ting curriculum dl!velopment 
and planning. They should be the ones lhat ini
tiate plans to come up with a curriculum and 
create the structure. 
Ms. Wolf: With regard 10 gcncr:il curriculum, 
even then. I think the experts in a panicul3J' 
field, [be ii} navi. chwnash, math, or ..:icncc, 
wha1cvcr the field might be. 3J'C the 1eachcrs 
lhemsclvcs. MoSI often. lhc principal is rcailly 
no1 an cxpcn in each one or lhosc fields. You 
have to rely on the people tha1 arc the experts, 
lhal have lhc cduca1ional background, that have 
the ac::u:le:mic expericnc.c. and so on. to arr.ill1ge 
a cwriculum. So I thinlc teachers arc viul to 

the cwriculum planning. 
Rabbi L ustic: The 1cachers .ire obviously on 
the front lines of the banlcficld when il comes 
to actuaJly setting up the curriculum.' Being a 
m,ch,,ntkh is being very much on a daily basis 
involved with 3Jld exposed to what the le.ids 
need, and what they should be learning ... Some

times the soldiers on the froni lines rca.lly have 
a be<ttt idea or what's going on. The generals 
who aic planning in offices. behind the fron1 
lines, might have a bencr sense or what' s go
ing on overall: ccnainly it has 10 be worked 
oul together. But the tcachcrs who re:illy are 
on the fron1 lines have 10 be, and should be. 
insolved with selling up the curriculum, struc
turing it. kJlowing wha1 should he l.3ughL Cur
ricula have 10 be set up where kids fil"St learn 
cercain NeYi.im Rishonim or Nivi"im 
Acharonim. For kids coming from public 
school {to yeshiva) for the fir.a time in cwclfth 
grade, (it may be in•ppropriate to teach ccruin 
ufarim lha1 the rest or the school is learning, 
such asJ T,hilim ot Mi.sh/ti or lyov ... Tc,chcrs 
have a responsibili1y 10 sec 10 ii 1hat maybe 

these kids should nol be lea.ming lhat. maybe 
they should be uJJng an inuoduction LO Juda
ism course. Maybe they should be lc3tning 
b:isic chuinash; who was A.ra/wm, who was 
Yir:ch.al:. Before they study the mtsholim of 
Shloma HaM,ltkh, we should ... give them more 
or a bal:kground. I thin~ teachers arc nol the 
inly critica.l component. but cen:unly a major 
r,c,:c " the puulc or any curriculum structure. 
Ra 1>01 lelfgot: I tbjnk there's i specific role 
for =~c.ers 10 very caicfully thinl thiough wlw 

should be learned in a specific ufer, what 
should be learned in a specific mastl:Jua. More 
r,"'••1lc In ).i,. to,.... I 1hi"l· Jthi c: l in,t n( r'lhn. 

ningl it's woefully inadeq11.11e in m.:ist yc•Jma 
high schools. reoJ thought being g iven IJVUfVUh 
10 every pasuk. (Such planning I 1;ikes t irnc. tlw 
woes summel"S. in which people need 10 be paid 

~ prorcssionWs to sit Uown and write cun'icul.:i . 
ldc.ll cwriculum wri1ing mc:ins that people sit 
down and write cxaclly (which! Ras/ti we' re 
going to do and exactly wha1 value, whal goal 
[wcJ want to accomplish from lhat Ra1hi or 

Ramban, and wha1 sl:.ills you wanl 10 1c.ich. 
Hamevaser : H<>w do you approach v• ryini: 
level, or interest and •kilt. or the s1udcn1> in 
your classes? 
lubbi Helf got: I think many schools uy 10 deal 
with it by tr•cking. which is ba.ically what we 
<.lo in our school. so most or the time, you have 
very liulc problem with that. (Bui} even within 
a homogeneous groop, you have diffc.rcn1 lev
els. For that. as all good educational theorists 
tcU u~. you h.ive to use different melhocJs or 
communicaling itlcas in Lhe cl35Srt)Om. Some 
ate autlitory, some an: visu:,1, some are writ
ten. you have to use different skills: different 
children lca.m diffcn:nt ways. Motivation is a 
function or personality. You do some "shuck." 
and you base 10 be a for.eful personali1y. and 
hopefully you try to use the material in cngag
iog ways. Unronuna1cly, one or the biggest 
motiva1ions in the high school classroom is 
grades and 1cs1>. 
Rabbi Lustig: There arc a number of diffcr
cnl approaches to ac1ually working with kids 
on diffcrcnl levels. In.high school, an opproach 
would be lo malcc ccnai~ kids respon sible <or 
lc,s malerial, !hereby gising (somcf >1udenu 
more freedom not lo gel depressed. no1 10 gc1 
oscrwhclmed by the wealth or the ma,crial. and 
a1 the s:unc time, perhaps. giving the more ad
vanced siudcnts in the clus more work 10 do, 
enric hment work. Someumes you can even 
,~m up the more :,c.lv:mad $ludcnts 10 heir 01.11 

lhc (weaker s1udcn1Sf. More of1en 1hon no,. 
you're going 10 come across si1ua1ions where 
not everybody in the etas, is on the same level. 
Again, depending on the reason for ii -- the 
background, the motivation - there aic many 

--~an -terms of 
~:·''"exposure to 
gemara, girls are 
. capable, and if 

t they grow up in a 
· .. . :society which 

enc_ourages it, 
,' there's no doubt , ,. . '.· 
'.:· they can achieve 

diffcrcn1 approaches that are used. 
Rabbi Kerntr: Wh:u you hnc 10 do is try to 
challenge each student on bis own level. If I 
ask a very basic question ... or a basic piece or 
inronrullion. I'll cxpec1 some or the weaker s1u
dcnu co answer lha1. I'll call on a weaker Siu• 
dcn1. because I won"t have 10 cmb.irTass him 
by either not involving him 31 all when I ge1 10 
the more complex issues, or by a.sking him a 
more complex is.sue and having him not know. 

I try 10 involve everybody. Oser the coune or 
a shiu.r, there att various times th:ll you'll uk 
a ch.allcnging qucs1ion, and you can get • stu
dent who is wca,l.cr 10 be involscd in answer• 

ing lhal quesiion as well. by saying somclhing 
10 the effect of, "I don'1 wan1 anybody 10 an
swer this question right away. Take lhiny scc-
'"""Ac tn ,h,"l· -,h,...111 ir "'"'' 1h,-n .. h.,,r vn11~ .,,,_ 

swers with your nc:u,door neighbor." so that 
the we::a.kcr .s1udi::nt who is .1.imng next to the 
more advanc~d ~tudcnc is ulk.ing about his ~n• 
swcr which he did or did nut come up with, He 
is involved in 1hc process. and he d i<.ln l juSI 

1c1 swept away because snmcbody r:iiscd their 
h.:md after two ~~ond~. I" II then a..sk someone 
10 shan: 1heir anNlcr w ith tJ1c class. Maybe it's 
a weaker student who gal ii from a more ad
.anccd s1udcn1, an<.l 1hat's okay. As far .i.s ICSI· 

ing is concc.mcU. t.llcre arc times when 1"11 give 
1woJiUcrcn1 models of 1csL~; I'll gh·c abechmu 

and 1here will be ccrlain quc<li'1ns which 3J'C 
ahcrcd for 1hc we,ker s1uJen1. and he will not 
nccc,sarily be c,pcc1cd 10 recall as much, be
cau,;c he 111i~h1 nul have as gU<><I a memory, or 
cumc up with lh: more advanced .1rvuras. We 
try a., mud, :>.~ possible here in MTA 10 h.avc 
homugencuu, classes, bul within every homo
geneous class, you"re ,till going lo have vary
inJ; levels. There will be ~tuUcnu who will be 
mi.spl.:accd. tr there is 3 s1uden1 yuu·rc no1 scr• 
vicin,, he shouldn"t be with you. am.I you 
shouldn't ~ wi1h him. 
Hamcsaser: How do you handle discipline 
problem, in your classroom? 
Ms. Wolf: In ,~e cigh1 years J"se been teach
ing, I haven·, really encountered any discipline 

problem< 1hoi with ju<I a look or a word were 
not !liken care of. Remember, also. tha1 I 1cach 
in a girh school and that also makes a differ
ence. A boy< school is dirrcrcnl. and moxcd 
classes aic al<o different. In a girls school, I 
think it's much more decorous . I didn'I rcailly 
cncoun1er any problems of 1ha1 nature. 
Rabbi L usli~: Perhaps it's bccousc or who1 the 
gema.ra 1ells us. bt"il.:vtsa d~mt.d,icha chu1:pu 
yasRt, 1he rise in 1hc level of chutzpah right 
before Mash iach comes. maybe 1ha1's wha1 
we' re living through. Ccnainly. American/ 
Wes1em society does nut h:1,·c 3.\ much dtrtkh 
trtt:.. for cider,.; :1.nd rebbtmi a.\ th\!re was in lhe 
pas1. Conveying ultimately how 10 be a p,:rson 
is something 1hii kids <.Ion ·, always pick up. 311d 
one necwa to be able 10 1unc in to many diffcr
en11ypesork.ids. One has 10 know that in teach
ing. the primary goal, once you have the deco
rum th:u'.\ needed. is to motivatl!. 10 ~ctually 
give over 1hc material. which is somc1hing 
that's a great challenge. 
Rabbi Kerner: A• one of my 1cachcrs. Rabbi 
Eliach, the principal of Flatbush. said in gr:,du• 
a1c school in a course 1ha1 I took wilh him. the 
be<1 discipline i> a well- planned lesson. and I 
found that 10 be a truism. We, as high school 
1cachcrs. hasc 10 make • basic :i.s.sump1ion that 
the high school student is no, unm1crcs1cd. anu• 
lislening, bu1 bl.'ilC:llly needs a rc~on to listen. 
If I tell a student, "Okay, rcadpasuka/t/."' thot's 
n01 going 10 gc1 me very far: "Why should I 
read pasuk alt/?" However. ir I come in and 
ask a qucsiion. and then I u:11 the Studcnu. af
ter discussing i1 for a rcw momcnl5, "Now the 
answer 10 this qucs1ion will be found in pasuk 
alt/." lhcrc · s a reason why the siudcnt is going 
to w:,ni to read pu.suk alt/ He's curious as 10 
what 1he an,wer 10 1he question is. If wc r:usc 
the level llf UIC curiosity or lh~ >luuent, we"ve 
crca1cd a reason to lis1en. He's 100 busy 10 fool 

around. 10 1alk. 10 di,1urb. 
Hamevaser: How wou ld you charac1cri1c 
your nlalionship wit.h your studcnl5 oubide 

the da.~~room? 
Rabbi Hclfi;:01: It's :, good one. A problem 
mos1 young rtbbcs find (is) the balance beiwccn 
on the on< hand being very loose and open, and 
on the other hand maint:lining a sense of dis--

1ancc. I lhin~ I err somcumcs on the side of 
100 much clo)Cncss r::uticr lhan too much dis• 
ur,c,:. ll's generally good, bu1 lhc fact is. ii's 

still school. and school has a ccruin life of it> 
own, wi1h the (social} and academic pressures 

that mrun1.1in :i ceruin sense of sU\Jc.:turc. 
ltahbi Lusti~: On the rcatis11c level. one 



looked upon as community leaders, and some- 
times they don’t look to principals and certainly 
not teachers in the community, and they need 
to do more of that, especially people who are 
com petent, have something to give. I think 
people have to look for it. I’ll give you an ex- 
ample. I had a student last year whose mother 
teaches American Jewish History in Solomon 
Schechter. She was coming to the three streams 
of Judaism, and she invited a Reform and a 
Conservative Rabbi to speak on different days, 
and she thought she wasn’t going to bring in an 
Orthodox person. The kids in the class asked 
her to, so she communicated to me. would I be 
interested, and I went, and it was a very worth- 
while experience. It was supposed to be an hour 
and a half, and I was there two and a half hours, 
and the kids ate it up.
R abbi K erner: I think that any person, whether 
he is a mechanekh or not, whether his official 
job  is to be a teacher, every person in kelal 1 
Yisrael has an obligation to recognize his role 
as being part of the mesora. If the person has 
the knowledge and the ability, he definitely 
should take pan in transmitting tora to the next 
generation. That applies not only to children; 
that applies to this generation. Now with the 
proliferation o f adult education and ba'alci. 
teshuva, there are countless opportunities for 
mechankhim and [other] people who are capable 
to give classes and shiurim, to really take a part 
in transmitting the mesora.
R abbi Helfgot: Again, I think the primary re- 
sponsibility is to our kids in our classroom and 
our preparation. Certainly, a teacher has to be 
involved in the broader Jewish community, 
w hether i t ’s tzedaka , w hether i t ’s Israel, 
whether it’s bonds, everything in which another 
Jew can be involved.

as kids, getting out there, talking about chuiukh 
and what changes need to be [made].
Rabbi Lustig: In any community which is not 
a major metropolis you are involved in your 
position as a public, adult educator, as well. It 
comes up all the time, be it in shul between 
mincha and ma ‘ariv during the week where you 
will be called to speak, or be it at a bris, or a 
shalom zachar, pidyon haben, a bat mitzva or a 
bar mitzva... There arc times when one is called 
on to... develop relationships with parents of 
students, or ba ’alei batim that they arc not so 
directly connected to the school and they feel a 
certain allegiance, a certain comfort in talking 
over both hashkafic issues and halakhic issues. 
You have to be on your toes, you have to at least 
know where to find things, you have to know 
practical issues and how to deal with them. 
Rabbi Helfgot: I think it’s important that ev- 
ery teacher not limit himself or herself. I think 
[simply teaching third or tenth graders all your 
life] is a sure way to get to burnout. I think 
you need to vary yourself, and therefore a 
teacher should be involved in the community. 
That means giving shiurim  in the synagogues 
and being a spokesman when called upon. I 
think that teachers need to get involved in 10־ 
cai Jewish affairs. For example, I am involved 
in the ECA, which is an umbrella organization, 
the Educators’ Council of America, which tries 
to bridge different Modem Orthodox educators 
all over the country, and plans conventions and 
mini-conferences. That’s one way that you can 
speak as a unified voice on issues of concern 
to the Jew ish community. I think teachers 
should be heard and should contribute, and be 
involved in adult education. Sometimes the 
American Jewish community has greater oppor- 
tunities for pulpit Rabbis, because they are

me in a different light, try to see me as some- 
one who not only appears in the classroom. I 
wasn’t bom with a tie on. I have a personal 
life, and they get to see the way I interact with 
my family when they come for shabbos. I have 
a dw giga  for them Chanukka time, and at the 
end of the year we make a siyum. The shiur 
should feel as a group; we should have some 
sort of cohesive unit. The chav trim  that they 
make during this year should be long-lasting 
relationships, hopefully with me and with each 
other.
Ms. Wolf: I would say it’s friendly and cor- 
dial, and only close if they initiate that. In other 
words, if they have a problem, if they have an 
issue, if they have something they want to talk 
about, then I’m available to talk with them. I 
hesitate to initiate that type of closeness on my 
own because I’m not a psychologist. I’ve got- 
ten into areas that are sticky and that are un- 
pleasant for me that I 'm  not equipped to deal 
with. For the most part, like I say. it’s friendly 
and pleasant, but only close when initiated by 
the student for the most pan.
Hamevaser: What role do you see for your- 
self vis a vis the community?
M s. Wolf: I think that the teacher is the best 
one to speak to the community at large, letting 
them know what really goes on in the high 
schools, what needs to be done, and how their 
children should be educated. W e’re involved 
in it. W e’re the hands-on people. We know 
how it should be changed and what should hap- 
pen. In the community at large, I can see teach- 
ers who are experienced in teaching and who 
feel comfortable in the crowds of adults, as well

doesn’t “connect” with every single one ot Uie 
students you meet. My particular situation, here 
in Atlanta, is where a good number of the stu- 
dents happen to live in the community. You 
s** י  on shabbos. You get to interact with 
tl t so much on a teacher-student level,
in u»w classroom, but you get a chance to be- 
come pan of their lives. You can see them af- 
ter school, or even during winter breaks, or over 
yom iov, when they’ll come by just to talk, or 
they’ll come over to learn. In small communi- 
ties in general, we have an opportunity to have 
a much better influence, a much better hashpa 'a 
on kids, simply because of the way it’s set up. 
In “out-of-town’’ communities, you have much 
more of a chance of becoming a role model, not 
3nly in the classroom, but they see how you 
*ork at home, how you help in the house, see 
10w you shop for your family. You get to bump 
ato kids, you get to be much more o f a living 
ole model, not just as someone who teaches 
hem Tora, but as a more complete human be- 
ng. Ultimately, the goal o f chinukh, in that 
snse, is to impart to kids not only the knowl- 
dge and understanding of Tora, but the whole 
fes* רf  Tora.
a b .  vrnen I try to treat them like human
:ings both in and out of the classroom. I be- 
:ve very strongly in yehi khevod taimidekha 
laviv alekha keshelakh. 1 try to teach them 
id become a role model and someone to whom 
ey can look up. I also try to develop the type 
relationship in which they can feel comfort- 
le coming to me for advice, treating me as a 
j] confidant. Outside the classroom, there are 
formal meetings which we have on a personal* 
sis, one on one. Once in a long while, after a 
china, I’ll take the talmidim  down to the gym 
let them let out a little steam, and maybe play 
V  ^1  with them. I try to have them see

f

doesn't ··1.:onncc:1" with every single one 01 tne 
s1udcn1.S you mec1. My p>111cular sil~tion. here 
1n Allanu.. i, where a goO<J number of the SIU· 
dcnu happen 10 live ,n the commuru1y. You 
,.. , on sNJbbos. You ge110 inlCnCI wilb 
1l 1 so much on a 1U1:her-sruden1 level, 
in u,. clas.smom. but you 1e1 a cJwK:c 10 be· 
come pan of ll>eit Lives. You can sec ll>em af• 
ter .school. o, even dunng w1nle.r brcili. or over 
yom tov, whCfl lhcy'II come by ju11 10 L>lk, or 
they' ll come over 10 learn. In small communi
bC.S in gc.neral. we have an opponwu1y to h.avc 
1 much bcner 1nOuence, a much bew:r hashpa 'a 
on kids, simply bec::iuse of lhc way il's sci up. 
In *ou1-<if-1own" communi1ies. you hove much 
cnore of a chance of becoming• role model, no1 
,nly in lhe cluszoom, bul they sec how you 
MOrl: at home, how you help in the house, see 
10w you shop for yous family. You ge110 bump 
010 kids, you gel 10 be much more of • living 
ole model. not just as someone who 1eaehcs 
ticm Toro. bu1 as • mon: comple1e human be· 
,g. Ultimaiely, the goal of chinukJi, in tha1 
ense. is 10 impart 10 kids not only the k.nowl
dge and widersundiog of Toro. bu11hc whole 
res· ,r Tora. 
ab. .niu: 1 rry 10 IJ'C.31 lbem Wr.c human 
:ings both Ill and OUI of lbe cl...sroom. I be· 
:ve wry strongly in y<hi ll,,w,d UJJmidd.ha 
,aviv oltkAa ushdakh. I II)' 10 1eaeh them 
id become a role model and someone 10 whom 
ey e:,n look up. I also rry 10 develop the type 
relauonslup in which they can feel eomfon. 
le coming to me for advice. trea1.1t1g me as a 
ll confidan1. Ouuide the classroom. there are 
[omul meetings wluch we have on a personal· 
sis. one on one. Once lo a long wlule, ll1er a 
chiNJ. l'U w.c the u,Jmidim down 10 the gym 
lc1 lhcm let ou1 • Little steam. and maybe play 
~• • •I with them. l try 10 have them sec 

me in a diffc,enl ligh1. II)' 10 sec me as some
one who no1 only appan in the classroom. I 
wasn' 1 born w11h a tic on. I have • personal 
hfc. and they gu 10 see the way I in~ract wilh 
my family when !hey come for shabbos. I have 
• chDgiga for them ChU11uiltJ 1imc, and ., the 
end of the ye:ir we mUe :>: si_yum. The JhiMr 
should feel as a i;roup; we should have some 
son of cohesive un.iL The cM.,~rim lh:u they 
mllkc dunns !his yc:u ,hould be long•lasung 
relationships, hopefully wilh me and wilh each 
olhcr. 
M$. Woll: I would say it's friendly aod cor
dial. and only close if Ibey ini1a1c lhaL .11\othcc 
words, if they have a problem. if they ~•• an 
issue. if lhcy h3VC .something they want 10 Wk 
al>ouL then I'm a,a.,lablc 10 Wk with them. I 
hcsi~1c 10 iruliarc tha1 1ypc of closeness on my 
own because I'm lot• psychologisL I've go1-
1en in•o a.ru< 11L11 ue sucky and thal asc un• 
pleasant for me tha1 I'm ROI equipped 10 de,.! 
wil.h. For lhc most pan. like I say. ii' s fncndly 
&nd pl=L bu1 only close when in.itiaLed by 
Ille srud.en1 fa, the mosl pMt. 
Hamevas<r: What role do you - for your· 
s,lt wis o wis tbt COIIUDunlly? 
M$. Woll: I think lha1 the 1e.a0bcr b I.he bcsl 
one 10 speak 10 the "1mmuni1y ;ii luge, lcaing 
lhem know what really ,oes on ,n the bigb 
schools, whal n~ 10 be done, arid how the,r 
cb.ildrcn should be cduco~. We're involved 
in ic. We're the bands-on people. We know 
how it sh0111d be changed arid whal should ha~ 
pen. 111 lhc community 11 l:irgc, I can SCIC 1e.a0h
crs who an experienced in teaching and who 
feel comforublc in the crowds of adulu. as well 

os kids, i;c1tinc out !her,:. 11111.JnG 11>oo1 clwµa}i 
and wha1 chan;cs need 10 be fm.adcJ. 
Rabbi Luslic: In ;any communi1y which is no, 
a major mc11opoli> you osc involved 1n your 
position "" a public. •dull aluc::11or. as well. 11 
comes up all t.hc Lime:, be it in shul bc1wecn 
m,uho and mo 'am dwinc lhe week where you 
will be called 10 s~ or be it at a bns. or • 
~luJ/om 'Z.OchJJr. pidyon Mbtn, a bat mi1;,va or a 
bar milzva ... There ~ umc.s when one is ca.11..:J 
on lOrn de:vclop relauonsh1pi with pa.rcnu o( 
11udcnu. or ba ·oJ,i ba11m IIIJI lllcy ;ire n01 so 
dircc1ly connc:c1cd 10 the school and they fed • 
cctuin a.llegi~cc • .a ccrwn comfon in 1:&lk.ing 
ovcs both >,;,.s/iJ:.afic issues and twakhic iuucs. 
You luve 10 be on yous IOCS, you have 10 al least 
know where 10 find things, you h••e 10 know 
prutical issues and how 10 deal with lhcm. 
Rabbi Hellgot: I think il's imporun1 tha1 ••· 
cry tuchcr ROI limit himsell or herself. I think 
[simply ICilChing lhicd or 1enlh graders •II your 
life) is • sure way 10 gel 10 bumoul. I think 
you need 10 vary yourself, and therefore • 
1eachcr should be involved in lltc communny. 
That =s giving ,hiunm in 1l>e synagocues 
and being a spokesman when called upon. I 
think that 1eachers nud 10 ge1 involved 1n !<>
cal Jewish aff&US. For cumplc. I am involved 
1n the ECA, wbich is an umbrella organaauon, 
the Educau,rs' Council of America. which tries 
10 bndgc diffenenl Modem Oclhodo• cduca1ors 
;II o.er the counll)', and pl:uu convcnuons arid 
muu-<X>nferencxs. Tha1.'s one way lha1 you can 
speak as a uruiicd voice on issues of concern 
to I.he Jewish communily. I think 1eac;:hcn, 
1hould be heard and should conlribu1c, and be 
involved ,n adult cducauon. Somcumes the 
American Jew1Jb communuy h:u g,u1cr oppor-
1unities ror pulpi1 R•bbls, because 1hcy asc 

lookaJ upon :u communily h:::adus. 311d some~ 
umcs they don' 1 look to pnncipals •nd cc1U1nly 
not tc.:,chc~ ,n 1hc communuy. antl &hey need 
10 <.lo mo« of 1h,1. tspcci,lly pMplc who :.r: 
compc1en1. h•vc somc1h1n, 10 civc. I 1hinJ.: 
people 11.lvc 10 look for ii. I'll give you an u• 
ample. l had a student las, ye:,, who<e mother 
teaches Amcnc~n Jewish Hutory 1n Solomon 
Schcch1cr. !ihc w:as cominc 10 1hc lhrcc S,Ue:nns 
of Jud.11sta, and .she ,nv11cd ::i Ridorm 2n..J :a 
Con.scn:iuvc;: R..J,bbi 10 spcD- on d1lfc:rcn1 cbys. 
;and dx: lhoughl she wasn·1 go1n, 10 bnng 1n an 
Ortllodo, person . The kids in the class asked 
her to, so she communic::11cJ to me, would I be 
1ntcrciccd. and I went. :incJ ii w:is a very worth· 
while C.lpencnce. 11 was supposed 10 be an hour 
and• half. and I w:u there 1wo and a half hours. 
and 1hc \cids ole it up. 
Rabbi Komer: I think 1ha1 any porson. whether 
he is a m,chantl.h or not. whclhet has official 
JOb is to be a lt•chcr, every person ,n iLUJi, 
Yiuael h:,,s an obhgac.ion to rccugniu: his role 
as being p.in of lhc muoro. Ir the person has 
1hc knowledge ond 1hc ab1l11y, he definitely 
should take part in transm11ung tora to the nc11 
,;cneralion. Thal apphe1 not only lo Ch1ldrtn: 
thGI applies 10 this generation. Now with lltc 
prol ifcrauon of adult cducaiion and ba'a/ci 
11Jlr11va. there arc counllcss opportuniuc.s for 
,,.,,,Mnkhim :ind (other] people who arc capable 
10 give classes and Jhiurim. 10 rcolly Wlt • pan 
,n tnnsmiu1n~ the m~sora 
Rabbi H~JC1at: Ag:ain, I think lhc pnmary re· 
sponsibiluy •~ to our lc.icJs 1n our clis.sroom and 
our prepara11on. Cc!Ulnly, • 1c.ichc1 has 10 be 
,nvolvccJ ,n 1hc bro.ader Jewish community. 
whether 11' s 1udoko, whc1her 11's Israel. 
whether it"s bonds, everything in which another 
Jew C.111 be mvol vcd. 

I 
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,ew "Course" To Be Offered
Deliberations Lead To New 
Course-Not New Program

coursc "recognizes women enter- 
ing a career in chinuch (Jewish 
education) who view it as neces- 
sary to sim ultaneously increase 
Jewish Studies.” He added that this 
is “a wonderful Jewish trait... we 
always want more in terms o f Jew- 
ish learning.”

Administrators are attempting 
to contact those women who ex- 
pressed an interest in the program 
by attending the initial meeting 011 
December 11. 1991 at which the 
coursc was discussed. A subsc- 
quent meeting was held on Tues- 
day April 7 at which Saks gave a 
pilot lecture, which seven women 
attended.

SCW  se n io r  R ivky 
Shuchatowitzexpressed that she is 
happy that “ they are genuinely 
concerned with supplying women 
with opportun ities to enhance 
skills in the realm of Judaic stud- 
ies.”

However, she adds, “1 had been 
expecting nine credits, which 1 
thought would comprise more than 
just one seder-shiur concentration. 
S o m eth in g  in c lu d in g  T anach  
(Bible) and a Talmud shiur in ad- 
dition to methodology of halacha.”

Shuchatow itz also expressed 
concern at the proposed minimum 
of six students necessary to open 
the course, stating that the number 
discussed previously had been sig- 
nificantly lower.

Aliza Levin, also an SCW se- 
nior emphasized, “1 had been ex- 
pecting a more encompassing pro- 
gram in terms of amount of credits 
and c o u rse -o f fe r in g s .” L ev in  
added her concern that in order to 
insure the success o f such a pro- 
gram “ it needs a critical mass iof 
studen ts] th a t’s hom ogeneous 
enough to participate in one seder- 
shiur program.”

Both Levin and Shuchatowitz 
are unsure of their plans for the 
coming academic year subsequent 
to this proposal. If the program 
remains as proposed, however, 
neither feels that it meets her needs.

New Course
j Continued from  p .l  
\ tions they might have in the course 

of their preparation. This position 
has not yet been filled.

Student admission is subject to 
the approval o f both Saks and 
Handel, and will be open only to 
SCW students accepted and regis- 
lercd in A G l's masters program.

To cam a Master’s degree from 
AGI, a student must take 30 cred- 
ils of Azrieli courses, all given at 
the SCW campus in the evenings, 
do student teaching, and pass a 
comprehensive exam. All those 
enrolled in the new course will be 
subject to these sam e require- 

I mcnts. and the six credits earned 
' in the “Development and Method- 
: ology” section will count towards 

the 30 credits. The preparation and 
review sessions may take place in 
ihebcit midrash in Brookdale Hall, 
apartment 2C, even though those 
enrolled will not be eligible to live 
in the dormitory.

A 54,000 fellowship is available 
to students who enroll in the new 
course. The money will be taken 
from  a $750 ,000  g ran t from  
IheMandel foundation which was 
established for the purpose of up- 
grading and encouraging standards 
of Jewish studies. Fellowship stu- 
dents must take six additional cred- 
its in AGI evening classes per se- 
mester, and take courses during the 
summer to enable them to com- 
plete the Masters degree over a 
year. This full summer program is 
being offered in'response to pro- 
spective students’ request for a 
way to complete the M aster’s de- 
gree in one year

The change is not the institution 
of an entirely new program but 
rather the addition of a new course, 
asserted Handel. It is an experi- 
mental plan for 1992-93, instituted 
because the funding is available. 

Handel summed up that the new

ing a career in Jewish education a 
chance to increase their Jewish 
studies at AGI.”

Rabbi Yonasan Saks, one of the 
Rosliei Yeshiva o f the M arsha 
Stern T alm u d ic  A cadem y-Y U  
High School for Boys, and lecturer 
to both men and women across the 
country, will teach the shiur.

The course consists of four and 
a half hours o f lecture per week, 
divided over M onday, Tuesday, 
and Thursday from 3:00 to 4:30 
PM each afternoon. In addition to 
the lecture, it includes 20 hours of 
student preparation and review per 
week Monday through Thursday. 
This beit midrash (study) time is 
loosely scheduled for 9 AM - 12 
PM and I -3 PM, but the times are 
negotiable.

During each day’s morning pe- 
riod, there will be a second teacher 
available from 10AM-12PM to 
whom students may address ques- 

Continued on pg. 9

Rayzel K inderlehrer
After three postponed February 
adlines, Monday March 30 saw 
: announcement of a plan for the 
tension of the David J. Azrieli 
aduate Institute M aster’s pro- 
1m in teacher education to in- 
ide a special course for women 
“The Development and Meth- 
ology of Halacha.”
Rabbi Yitzchak S. Handel, di- 
:tor o f AGI, delineated the de- 
Is o f the proposed plan. He ex- 
lined that the delay was due to 
umerous discussions” about the 
w program.
The proposed change will be 

iplemented in the 1992-93 aca- 
mic year, providing that a mini- 
am o f six students enroll. The 
w course will run for two semes- 
 arning students three credits' ;•׳־

mester.
1 ne purpose of the change, ac- 

rding to Rabbi H andel, is to 
ive women interested in pursu-
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,ew "Course" To Be Offered 
Deliberations Lead To New 
Course-Not New Prograni 

Rapel Kinderlehrer 
After three postponed February 
adlines, Monday March 30 saw 
: announcement of a plan for the 
tension of the David J. Azrieli 
aduatc Institute Master's pro-
1m in teacher education to in-
1de a special course for women 
"The Development and Meth
ology of Halacha." 
Rabbi Yitzchak S. Handel, <li

:tor of AG!, delineated the de
ls of the proposed plan. He ex-
1incd that the delay was due to 
umcrous discussions" about the 
w program. 
The proposed change will be 
plcmcnted in the 1992-93 aca
mic year, providing that a mini
Jm of six students enroll. The 
w course will run fortwosemes
. , · · ,ming students three credits 

mcster. 
111e purpose of the eh~nge. ae

rding to Rabbi Handel. is to 
ive women interested in pursu-

ing a career in Jewish education a 
chance to increase their Jewish 
studies at AGI." 

Rabbi Yonasan Saks. one of the 
Rosl,ei Yes/rim of the Marsha 
Stern Talmudic Academy-YU 
High School for Boys, and lecturer 
to both men and women across the 
country, will teach the shiur. 

The course consists of four and 
a half hours of lecture per week, 
divided over Monday, Tuesday. 
and Thursday from 3:00 to 4:30 
PM each afternoon. In addition to 
the lecture. ii includes 20 hours of 
student preparation and review per 
week MQnday through Thursday. 
This beit midrash (study) time is 
loosely scheduled for 9 AM · 12 
PM and 1-3 PM. but the times arc 
negotiable. 

During each day's morning pe
riod, there wi II be a second teacher 
available from I0AM-12PM 10 

whom students may address ques-
Co11ti11ued 011 pg. 9 

New Course 
1 Co11ti11ued f rom p.l 

lions they might have in the course 
of their preparation. This position 
has not yet been filled. 

Student admission is subject to 
the approval of both Saks and 
Handel. and will be open only to 
sew students accepted and regis
tered in AGl's masters program. 

To cam a Master's degree from 
AUi. a student must take 30 cred
il\ of Azricli rnurscs. all given a1 
the sew c:.11npus in the evenings. 
do stud::111 tc,u:hing.. and pass a 
<.:nmprcti1ensive exam. All those 
enrolled in the new course will be 
suhjcct to thc.~c sJmc rcquire-
111ents. and the Si.'( credits earned 
in the "Development and Method
ology" section will count tow.irds 
the ~O credits. Tne preparation and 
review sessions may take place in 
the beit widras/1 in Brookdale Hall, 
apartment 2e, even though those 
enrolled will not be eligible to live 
in the dom1i1ory . 

A $4,000 fellowship is available 
to students who enroll in the new 
course. The money will be taken 
from a $750,000 grant from 
lheMandel foundation which was 
cs1ablished for the purpose of up
grauing and encouraging standards 
of Jewish studies. Fellowship stu
dents ml!lst take six additional cred
its in AGI evening classes pe.r se
mester, and take courses during the 
summer to enable them to com
plete the Masters degree over a 
year. This full summer program is 
b..:ing offered in'response to pro
spcc1i ve students' re4uest for a 
w;1y to complete the Master's de
gree in one year 

The change is not the institution 
of an entirely new program but 
rather the addition of a new course, 
asserted Handel. It is an experi
mental plan for 1992-93, instituted 
because the funding is available. 

Handel summed up that the new 

course "recognizes women c11tcr
ing a career in chi1111c/r (Jewish 
education) who view it as neces
sary to simu ltaneously incre.ise 
Jewish Studies." He added that this 
is ·•a wonderful Jewish trait... we 
always want more in terms of Jew
ish learning." 

Administrator.~ arc ancmpt ing 
to contact those women who ex
pressed an inierest in the progrnm 
by attending 1hc initial meeting. on 
December 11. 1991 al which the 
course was dbc.:usscd. A sul>sc
qucnt m.:cting was held on Tues
day April 7 al whid1 S,1k, i;,1ve a 
pilot lecture. which seven wo1111.:n 
aucndcd. 

SCW senior Rivky 
Shuch,11owil7.cxprcsscd that ~he is 
happy that "lhcy arc genuinely 
concerned with supplying women 
with opportunities to enhance 
skilts in the realm of Judaic ~tud
ies." 

However. she adds, "I had bct'n 
expecting nine credits, which I 
thought would comprise more than 
just ~ne seder-shiurconccntration. 
Something including Tanach 
(Bible) and a Talmud shiur in ad• 
dition to methodology ofhalacha." 

Shuchatowitz also expressed 
concern at the proposed minimum 
of si.'( students necessary lo open 
the course, st.1ting that the number 
discussed pre·viously had been sig
nificantly lower. 

Aliza Levin, also an SCW .~c
nior emphasized. "I had been ex
pecting a more encompassing pro
gram in terms of amount of credits 
and course-offerings." Levin 
added her concern that in order to 
insure the success uf such a pro
gram "ii nee<ls a critical mass !of 
students] that's honwgcncous 
enough to participate in one scdcr
shiur program." 

Both Levin and Shuclw1owi1z 
arc un~ur~ of their plans for the 
coming ac::id.:mic year subst·quc111 
to this proposal. If the program 
remains as proposed. however, 
neilhcr feels tlm it meets her needs. 



APPENDIX G (1)

HAMEVASER � RIETS Student Publication 

April 1992

The Azrieli Graduate Institute announces the introduction of an experimental 
course to be offered in the 1992-93 academic year to students pursuing a Mas- 
ters degree at Azrieli. The course is entitled נ

"י: ״ ; •: ...■i*:■ ף ! V• '>;.׳־׳'־ י'•''.'. : יי' יי. ׳•■ ■* -

JED 5211: The Development and Methodology of Halakha
׳־׳■־

• * <•'w .;>� • *.
..... >•> •g&h

To introduce the course,
'• ■ ' ' ' •' ■ , - .. ־ ׳ ■ ■יו׳ ׳

Rabbi Yonasan Sacks
;dll deliver a shiur, open to all interested parties, on

Tuesday. April 7
' .':••� ' � .J � � "*�• .. ••  ��

Stern College, Room 507
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HAMEVASER - RIETS Student Publication 

April 1992 

The Azrieli Graduate Institute announces the introduction of an experimental 
ourse to be offered in the 1992-93 academic year to students pursuing a Mas-
ers degree at Azrieli. The course is entitled ::, 

·.· -. 

JED 5211: The Development and Methodology of Halakha 

fo i~troduce the course, 
. . . 

Rabbi Yonasan Sacks 
,fill deliver a shiur, open to all interested parties, on 

Tuesday., April 7 
Stern College, Room 507 
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New Course 
For Women On Hold

pending upon student enrollment.
Handel hypothesized that the 

adm inistrative delay o f a definite 
decision regarding the new course 
contributed to the lack of appli- 
cants. S tudents interested in the 
course agreed and also cited what 
they deemed to be insufficiencies 
in terms o f areas o f concentration 
and number o f  credits offered.

H andel com m en ted  tha t the 
course might still be offered next 
year, at an earlier date, in order to 
meet the expectations o f those stu- 
dents with a “ serious com mitm ent 
to Judaic Studies.”

An introductory shiur by Rabbi 
Yonasan Sacks was given on Tues- 
day April 7, which seven women 
attended. The purpose of the shiur 
was to present a sample of the type 
of lecture that would be part o f the 
new course. The shiur also offered 
an opportunity for a question and 
answer session about the proposed 
new course.

To date, according to AGI Di- 
rector Rabbi Yitzchak Handel, not 
a single student has applied. The 
course needs a minimum of six stu- 
dents to function effectively on an 
e d u c a tio n a l le v e l, m a in ta in s  
Handel. He em phasized that the 
class is theoretically  viable, de-

by Rayzel K in derleh re r
Plans for the new course to be 

offered  by the D avid J. A zrieli 
Graduate Institute, intended to ex- 
te n d  the  M a s te r ’s p rog ram  in 
teacher education for women, are 
on hold at the present.

N otices o f the proposed new 
course, entitled “The Development 
and M ethodo logy  o f H alacha,” 
were sent out to all o f the women 
who had attended the preliminary 
Decem ber 11, 1991 meeting. Ad- 
d itionally , all SCW  seniors cur- 
rently majoring in Judaic Studies 
received notices, and the course 
was publicized in Hamevaser, The 
Observer, and The Commentator.
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New Course 
For Women On Hold 

by Rayzel Kinderlehrer 
Plans for the nc:w course 10 be 

offered by the David J. Azrieli 
Graduate Institute, intended to ex
tend the Master's program in 
teacher education for women, are 
on hold at the present. 

Notices of the proposed new 
course, entitled "The Development 
and Methodology of Halacha," 
were sent out to all of the women 
who had attended the preliminary 
December 11, 1991 meeting. Ad
ditionally, all SCW seniors cur
rently majoring in Judaic Studies 
received notices, and the course 
was publicized in Hamevaser, The 
Observer, and Tire Commentator. 

An introductory shiur by Rabbi 
Yonasan Sacks was given on Tues
day April 7, which seven women 
attended. The purpose of the shiur 
was to present a sample of the type 
of lecture that would be part of the 
new course. The shiur also offered 
an opponunity for a question and 
answer session about the proposed 
new course. 

To date, according to AG! Di
rector Rabbi Yiuchak Handel. not 
a single student has applied. The 
course needs a minimum of six stu
dents to function effectively on an 
educational level, maintains 
Handel. He emphasized that the 
class is theoretically viable, de-

pending upon student enrollment. 
Handel hypothesized that the 

administrative delay of a definite 
decision regarding the new course 
contributed to the lack of appli
cants. Students interested in the 
course agreed and also cited what 
they deemed to be insufficiencies 
in terms of areas of concentration 
and number of credits offered. 

Handel commented that the 
course might still be offered next 
year, at an earlier date, in order to 
meet the expectations of those stu
dents with a "serious commitment 
to Judaic Studies." 



Rabbi Isaac Elchanan Theological Seminary
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FOR ADMINISTRATION 
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May 12, 1992 
9 iyar 5752

Ms, Virginia Levy 
Mandel Associated Foundations 
1750 Euclid Avenue 
Cleveland, OH 44115

Dear Ginny:

Enclosed are items projecting sane of the new programs supported by the 
Mandel Associated Foundations at Yeshiva University.

I look forward to seeing you, together with Drs. Seymour Fox and Annette 
Hockstein, on Wednesday, August 26, 1992 from 1:00 to 4:00 P.M.

Best personal regards.

Sincerely,

 Rabbi Robert S, Hirt״
Vice President

RSH:sk 
Enclosures
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March 5, 1990

Dear Seymour,

Re: Norman Lamm's letter of February 2 0

In his letter of February 20, 1990 N.L. seeks your active support 
in obtaining funding from Mona Ackerman for an Early Childhood 
training program at Stern College.

This request could possibly provide us with an good opportunity 
for implementation, at Stern College, of a personnel-training 
component of the Commission's recommendations.

Let us consider the possibility : we could perhaps bring about 
the development at Stern College, of a much needed specialized 
training program, along standards developed with the IJE/the 
commission. We would allow Mona Ackerman (early-childhood and 
New York City!) to formally contribute to implementation in the 
area of her choice; we would demand that Yeshiva University adopt 
a planning and development process for that program that would 
allow to test the ideas on faculty and faculty development; on 
standards for training; on recruitment; scholarships for students 
-- then placement with reasonable salaries and benefits; a 
possible ladder^ of advancement, networking, on-going in-service 
training..there is no end to the possibilities. Possibly 
Jesselson might also get nvolved. The Wexner Foundation on some 
aspects.

Stern College is probably well suited for this kind of 
assignment. Many of its students would probably find a reasonably 
remunerated career in early childhood education very agreeable, 
and would be likely to pursue such a career actively. If the IJE 
is involved from the very beginning all the elements could be 
planned from the onset. The need for specialized programs for 
early childhood staff hardly needs further documentation.
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