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For the Advanced Study and Development ol Jewish Education

a"jon 1200 a"d
December 18th 1992

Rabbi Robert S. Hirt

Vice President

Rabbi Isaac Elchanan Theological Seminary
500 West 185th Street

New York, N Y 10033

U.S5.A.

Dear Rabbi Hirt,

Back at our offices in Jerusalem, we would 1like to
express our warmest thanks to you for the kind
O'M1IXR ND1IJiN you extented to us during our recent
visit at Yeshiva University.

The meeting we had was interesting and stimulating.
We were pleased to learn about the growing status of
Jewish Education at Y.U.

In the weeks to come we are planning to review all
the material regarding our recents visits in the
U.S. and we shall try to keep in contact with you on
a reqular basis.

In the meantime , may we thank you again and wish
you and yours a hearty TDWU 011X a0 .

Sincerely,
- 7T o
/ !
/ :JC}T / (, /k,/
Annette Hochstein Shmuel Wygoda

|
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MAX STERN DIVISION OF COMMUNAL SERVICES

PRDN PIY* 1937 N’
Rabbi Isaac Elchanan Theological Seminary
500 West 185th Street @ New York, NY 10033 ¢ (212) 960-5263

An Affiliate of YESHIVA UNIVERSITY

APPENDIX C June 1, 1992
29 Iyar 5752

Dear Colleague:

As a leader in the field of Jewish education, you are aware of the
crucial need that Yeshivot and agencies are experiencing for qualified
professional personnel. To the purpose of addressing that need the Max
Stern Division of Communal Services - Rabbi Isaac Elchanan Theological
Seminary is establishing, with the help of our colleagues such as yourself,
a Jewish Education Talent Search Network.

This Network will be called upon to identify persons who are suitable
candidates for professional growth and/or career advancement in Jewish
education. Specifically, we are looking for candidates to enter the
various degree programs in Jewish education at Yeshiva lUniversity's David
J. Azrieli Graduate Institute of Jewish Education and Administration. At
the same time these persons will possibly be available for placement in
administrative positions in Yeshivot/Day Schools.

To that end we cordially invite you to join our proposed Talent Search
Network. We are confident that in your key position you have many
acquaintances among Jewish educators or possibly men and women from other
areas and professions who might want to enter this field. We will contact
you twice a year for your recommendations. Your attention and
participation is highly valued by us and we look forward to working with
you.

If you have any questions or suggestions, I would be delighted to hear
from you. Please call me at 212-960-5265. Would you kindly indicate your
agreement on the enclosed form and return it to us. Your response by July
1st will be highly appreciated.

Please note the recommendation form enclosed for your use.

Cordially,

Coordinator,” Professional
Educational Services

MJS:es

Depurtments:
Canrtonal Services ® Educauonal Services ® Rabbinic Alumni @ Rabbinic Services @ Sephardic Activities @ Svnagogue Services ® Youth Services
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Dear Rabbi Summer,
[ 1 I agree to be a member of the Jewish Education Talent
Search Network.

[ ] I'msorry to decline at this time, but keep me in touch.
Perhaps I can join the network in the future.

Name

Address

City/State/Zip

I can be reached at: Home phone ( )

office " (__)

Fax ( )
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Rabbi Morton J. Summer

Max Stern Division of Communal Services
Rabbi Isaac Elchanan Theological Seminary
Yeshiva University

500 West 185th Street

New York, NY 10033

Dear Rabbi Summer,
I recommend the following for your talent search.

For studies at the Azrieli Graduate Institute

For placement at a Yeshiva or Day School

I have discussed these matters with him/her

Please contact him/her directly

Mention my name when contacting this person

Do not mention my name when contacting this person

meTrsrsr—
W | W ] S S S_— _—

Personal/academic strengths

Professional background

Name
Address
City, State, Zip
Telephone_( ) [ ] evening [ ] daytime
Telephone_( ) [ 1 evening [ 1 daytime
Sincerely,
Name
PTease Print
Address

Please Print
Current Position

NOTE: Please use one form for each recommendation



The Azrieli Graduate Institute for Jewish Education
&
M.S.D.C.S. - RLET.S.

Invite you to an evening seminar

"Women in Jewish Education”
Career Opportunities

Presentations by Azrieli Doctoral Students
Susan Dworken, Principal, Kushner Academy, West Caldwell, NJ
Francine Hirschman, Principal, Ezra Academy, Queens, NY
Karen Kedmi, Principal, Hillel Academy, Fairfield, CT
Devorah Schenker, Principal, Yeshiva Shaarei Torah, Brooklyn, NY
Respondents Panel
Dr.Rivkah Blau, Shevach High School Dr. Susan Katz, Shulamit High School

Mrs. Chaya Newman, Bruriah Dr. Rita Shloush, Yeshivat Rambam

Koch Auditorium - Stern College for Women
Tuesday, May 12th 8:00 PM

X 1CN3ddV

1-3



SUMMER PROGRAM

DAVID J.
OF JEWISH

Classes will meet a
245 Lexi

1992

AZRIELI GRADUATE INSTITUTE
EDUCATION AND ADMINISTRATION

t Yeshiva University‘’s Midtown Center.
ngton Avenue (35th Street).

Classes are open for credit to all qualified degree as well as

FACULTY

RABBI CHAIM FEUERMAN, ED.D.
Headmaster, Westchester Day
School

DR. MOSHE SOKOLOW
Associate Professor of
Jewish Studies

non-degree students

SESSION 1
COURSE

EDU 6305 Creativity in
Jewish Education
The course examines 4 major aspects of
teaching skillful and critical thinking
in all subject areas, grade levels and
disciplines in both general .and Judaic
studies.
2100 a.m. - 11120 a.m.

Elementary

JED 6310 Teaching Bible: Proohets
Principles and techniques of teaching
Prophets in Jewish day schools; mastering
language and Styley various trends and
approaches in teaching Prophets; relevance
of the Prophets to modern societyj empha-
sis on the social and moral content of the
Prophets.

11:140 a.m, = 2:00 ‘PaM.

DR. CHAIM I. WAXMAN
Professor of Sociology
Rutgers University

RABBI YITZCHAK S.HANDEL Ph.D
Director, Associate
Professor of Psychology and
Jewish Education, Rosh
Yeshiva - Yeshiva University

SESSION I1

JED 5635 Sociology of the American

Jewish Community

Sociohistoric survey of the American Jewish
Community. Demographic, economic, social,
religious and cultural changes within the
American Jewish 'Community: their. impact on
the structure and rationale of national
organizations and local Institutions.

9:00 a.m. - 11120 a.m.

. EDU S365 Moral Development and Jewish
Education .
Nature of =acrality analyzed from philoso-
phical, psychological, theoretical and
practical standpointsy analysis bf Luzatto,

High School Salanter, Freud, Kohlberg, Piaget and
Skinner,
11:40 a.m. = 2100 p.m.
= = =E=mmE
ACADEMIC CALENDAR
REGISTRATION Tuesday, May 26, 1992, 3.00 p.m. — 5:30 p.m. (Rm. 804}
SESSION 1 Tuesday, June 30 - Thursday, July 23, (Classes meet on
the following days: June 30,July 1,2,7,8,9,14,15,16,21
22,23)
SESSION 11 Tuesday, July 28 = Thursday August 20 (Classes meet on

the follow

ing days: July 28,29,30 and August 4,5,6,11,

12,13,18,19,20)

FOR FURTHER INFORMAT

David J. Azrieli Graduate Institute of Jewish Education and Administration

ION AND APPLICATION FORM, CALL OR WRITE

Yeshiva University

245 ) evinnton Avenue.

New York,

N.¥Y. 10016. Tel. (212)240-7705S

wesbody siaysey

g XION3ddY



David J. Azrieli Graduate Institute of
-Jewish Education and Administration

YESHIVA UNIVERSITY

For Ebucators orR STUDENTS WITH A
BACKGROUND IN JEWISH STUDIES
B Eam an MS.degree in jewish elementary or secondary education, or an Ed D degree
in administration and supervision of jewish education, on a part-time or full-tme: basis.
B Significant financial assistance available.
B Courses are also open to qualified non-degree students.
B Distinguished faculty with many years’ experience in teaching, supervision,
and administration.

We are pleased to announce the appointment of

DR.ALVIN L. SCHIFF T
as
Distinguished Professor of Education

Professor Schiff, a renowned scholar; author; researcher; international leader in the fiedd of jewish
education, former Chairman of the Department of Jewish Education of the Ferkauf Graduate
School of Yeshiva University, and Exeautive Vice President Emeritus of the Board of Jewish
Eduaation of Greater New York will present a “Seminar on Conternporary Jewsh Education®
during the Spring | 992 semester: The course which is open to qualfied degree and non-degree
students is scheduled for Tuesday evenings at 6:00 pm.and will deal with the following educational
concemns:

Status of Jewish education in America, with emphasis on eduational demography, school
typology, patterns of national and local communal and ideological structures, central agencies for
|ewish eduction, Jewrsh educational funding, role of government in nonpublic eduction,
Israel-related programs, new developments in formal and informal Jewish education, ssues and
challenges.

SPRING SCHEDULE -~ |19%9%2

Classes hald: Thursday, February 6 - Wednesday juns 3
Registration: Tusscay, February 4 and Yvednesday, February 5
(Al chsses meet or one 100 mwnute sesson per wesk)
MONDAY 6:00 pm. Personality Appralisal and Jewish Education
Dr.Menachem M. Brayer
7:50 pm. School Leadership: Problems and Practices |
Rabbi Chaim Feuerman,E4dD.

TUESDAY 6:00 pm. Seminar on Contemporary Jewish Education
Dr. Alvin |. Schiff
7:50 pm. Teaching Jewish Liturgy
Dr. David Eliach

WEDNESDAY  6:00 p.m. Moral Development
Dr. Yizchak S.Handel
7:50 pm. Sociology of the American Jewish Community
Dr.Chaim I. YWaxman
THURSDAY 1:05 p.m. Methodology of Bibiical Exegesis
Dr. Menachem M. Brayer
600 pm. Jewish School Management
Dr. Noam Shudofsky
7:50 p.m. Teaching Bible: Prophets
Dr. Moshe Sokolow

CONVENIENT MDTOWN AND UPTOWN MANHATTAN LOCATIONS
for further information on admession to the program, contact:
DAVID ). AZRIEL GRADUATE INSTITUTE OF JEWISH EDUCATION AND ADMINISTRATION
YESHIVA UNIVERSITY, MIDTOWN CENTER
245 Lexangton Avenue, New York NLY. 10016
(212) 340-7705




DAVID J. AZRIELI

GRADUATE INSTITUTE

OF JEWISH EDUCATION
AND ADMINISTRATION

YESHIVA UNIVERSITY

For educators or students with a background in Jewish studies

¢ Earn an M.S. degree in Jewish elementary or secondary education, or earn an Ed.D. degree
in administration and supervision of Jewish education, on a part-time or full-time basis.

* Significant financial assistance available.
e Courses are also open to qualified non-degree students.
* Distinguished faculty with many years experience in teaching, supervision and administration.

FALL SCHEDULE 1992

Classes held: Tuesday, September 8, 1992 - Thursday, January 14, 1993
Registration: Wednesday, September 2 and Thursday, September 3, 1992
(Al classes meet for one 100 minute session per week)

MONDAY 6:00 p.m. Classroom Management
Dr. Sally S. Gladstein

7:50 p.m. Supervision of Jewish Schools
Rabbi Chaim Feuerman, Ed.D.

TUESDAY 6:00 p.m. Research in Jewish Education
Dr. Miriam S. Grosof

7:50 p.m. Teaching Jewish Thought and Values
Dr. David Eliach

WEDNESDAY 6:00 p.m. Curriculum Development
Dr. Alvin I. Schiff <

7:50 p.m. Workshop in Informal Jewish Education
Prof. Peninnah Schram

THURSDAY 6:00 p.m. Educational Psychology
Dr. Yitzchak S. Handel

7:50 p.m. History of Jewish Education
Dr. Zevulun Lieberman

CONVENIENT MIDTOWN AND UPTOWN MANHATTAN LOCATIONS
For further information on admission to the program contact:
David J. Azrieli Graduate Institute of Jewish Education and Administration
Yeshiva University - Midtown Center
245 Lexington Avenue, New York, N.Y. 10016
(212) 340-7705

PLEASE POST PLEASE POST



APPENDIX D-1

AZRIELI GRADUATE INSTITUTE
YESHIVA UNIVERSITY

Student Questionnaire

July 28, 1992

NAME :

Current position in Jewish Education:

1)

B

3)

4)

9)

Where did you learn about Azrieli?

What motivated you to enroll in this masters program??

In which masters program are you enrolled?

Elementary _
Secondary

What do you expect to gain from this program?

How will this program relate to your current work and
future career plans?

Comments:

your



STUDENT QUESTIONNAIRE SUMMARY
July 22, 1992

Current

Teachers

Principal

Agency Director

Students

RIETS

AZRIELI GRADUATE INSTITUTE

12

Goals for Course Work

Sources

Student Network 15

Newspapers 3
Mai}ings 3
Alumnus 1
Catalog 2

1) Improvement in teaching skills and techniques.

2) Understanding of concepts and developmental background.

3) Career growth in Jewish Education,



DAVID J. AZRIELI GRADUATE INSTITUTE OF JEWISH EDUCATION AND ADMINISTRATION
YESHIVA UNIVERSITY
245 LEXINGTON AVENUE ® NEW YORK, NY 10016 ® (212)

340-7705

OFFICE OF
THE DIRECTO &

T P2

APPENDIX E March 31, 1993

In order to give a special opportunity, on an experimental
basis, to women interested in pursuing a career in Jewish
education and desiring increased knowledge in Jewish studies, the
David J. Azrieli Graduate Institute of Jewish Education and
Administration will offer, as part of its regular Masters program
in Jewish education and subject to sufficient enrollment, a
2 semester course (3 credits per semester) entitled The
Development and Meilhodology of Halakha (JED 521i, 352i2) during
the 1992-1993 academic year. The course will be taught by Rabbi
Yonason Sacks. The course will include 4 1/2 hours of Shiur per
week (Monday, Tuesday and Thursday, 3:00 p.m. - 4:30 p.m.) as
well as 20 hours of "Preparation and Review" per week (Monday -
Thursday; 9:00 a.m. — noon and 1:00 p.m. - 3:00 p.m.). A
a'vni 951w will be present Monday - Thursday 10:00 a.m. — noon.

Admission to this course will be subject to the approval of
Rabbi Sacks and the Director of the Institute and will be open
only to students who are accepted and register as students in the
Masters program at Azrieli.

Graduates of SCW who would like to apply for admission to
the Masters Program at Azrieli and would like to take this course
may apply to the Director for a fellowship of $4,000. This
fellowship will be granted to a limited number of new students
who are taking at least 6 additional credits at Azrieli per
semester and who will take courses at Azrieli during the summer
to enable them to complete the degree requirements.

Students receiving this fellowship are required to complete
all Masters requirements including 3C credits, a 150 hour student
teaching requirement and a Masters Comprehensive Examination in
short order.

The offering of this new course in the Masters program is
sub ject to sufficient enrollment.

If you are interested in applying please contact the
Director of the Institute immediately at the above address (room
#804) and phone number.

A shiur will be given 7T"pa by Rabbi Sacks on Tuesday
evening, April 7, 1992 at 8:00 p.m. in room #507 for all students
who may be interested in the program. A meeting to respond to
all questions will follow the shiur.



APPENDIX F

HAMEVASER = lyar 5752/May 1992

The S‘Eaﬁe of the Classroom: A Symposiun

Hamevaser: Education is often touted as a

personally rewarding experience, What were

“nur expectstions in this regard? To what
enl were these expectations met?

.bbi Kerner: Many umes we come out of
semikha or graduate schoal into the ficld of
education with cenain grandiose plans. | think
most mechankhim end up realizing that chinukh
is only a little bit of what they anticipated.
Many times we visualized uiopian schouls. |
think that in terms of the rewarding cxperience
that we speak about, the best way lo be practi-
cal about iL, and 1o be on the one hand idealis-
tic, and on the other hand somewhat cautious,
i5 10 view the reward in terms of educating, and
nol necessanily in terms of advancing our own
personal leaming. For every swudent that you
can get lo the next shelav, to get Lo the next stage
of his education, for you the reward should be
thal every siudent grew that much during the
course of the year. One thing we must always
realize is that not every student will come back
and say thank you, but the reward doesn’t nec-
# rily have to come from the thank you.

bi Lustig: I realized from walking 1o peaple
at the time, and from the expenence I had sub-
bing in MTA and OTI (Ohr Torah Institute), that
it's not the safest thing to get one’s expecta-
uons real high. 1 felt [this] was imponant...
because if things don't work oul, it [can be] very
uncomfortable and self-defeating. 1 initially
wanted 1o try to have an effect on studenis, and
get some kids more interested in leaming and
more sincerely dedicaled 1o yiddishkeir. That
was one of my earlier goals in actually teach-

ing, in going into the ficld of chinukh.
Rabbi Helfgot: I felt | wanted 1o make a con-
‘nbution, and be involved with kids. 1've been
slved in Seminar, NCSY, and [other simi-
programs], and a lot of my rebbes had spo-
ken about how impaornant it is 1o contribute to
the kelal (community). 1t has been very reward-
ing dealing with kids and seeing growth, and
secing them come back later. 1t's also been very
frustraung; you wanl to see more instant re-
sults. But you also get into peaple’s lives. You
can even help in some situations, in terms of
kids® [relationships] with their parents and with
other kids. Teenagers especially are at the stage
‘here they're thinking about decisions; they're
7y open lo heanring ideas most of the time, and

in that sense it's very rewarding.

Rabbi Lustig: 1 think the expectations vary
with the types of kids you're teaching. When
you're teaching kids in elementary school, [the
goal is] more to gel them interested in artend-
ing a lewish high school. In certain communi-
ties, where it is expected that they will go to a
yeshiva high school, you want them to be more
dedicated to their learning. I think, overall, it's
very rewarding. It's something you have to
realize, though, takes ume. You don't always
see the fruits of your labor untl a liule later.
When | see kids that have graduated high
school, gone to Ererz Yisrael, and come back, |
really see that everything I had to go through -
- the good, the bad, the ugly — was really worth
itin the long run. Again, you don’t necessarily
see it in every kid, but Chazal already pounted
out that not everybody that begins learning is
gaing to end up comung out the way you want
them to, but you shoot for the best. The expec-
*~*‘ons were basically met, even if kids just kind
m out 10 be menschen. 1've had expen-
s here where we've had kids come in as
seniors from public schools with relatively no
background. If you end up realizing, some-
umes, thal the goal for them is that they'll end
up marrying Jews, that can be a pasitive thing.
On the other hand, you have kids who have
grown up in shomer shabbos homes and you
wan! them lo grow up to be ralmidei chakhammm
anit h'nei tora. One has to keep that in mind

and realize that you have 1o adjust your expec-
tations to the type of swdent thui you have.
Ms. Wolf: ] got into educauon via my love
for ranakh. My love for tanakh left me no
choice but 10 go into educaton. It was a side
reward that I got that | really love to teach also.
1 guess | had an opponunity to make a difler-
ence in some people’s lives, and that was very
nice. That was a remendous reward when stu-
dents come back later on and tell you that
they're going into either tanaki or Judaic stud-
ies or into education, and that you played a rule
in it. There are very few ficlds that you really
get that sausfaction from.

Hamevaser: How much does content-oriented
graduate study relate to the classroom cxpe-
rience?

better understanding one has of lcaming in any
particular topic in iora, be it philosophy. or
halakha, or nawi,... is extremely invaluable in
teaching on any level. Not only in the knowl-
edge, but in the way you learn, in the prepara-
lions, and the way you find it easicr 1o learn.
The more broad-minded you are yourself within
your studies, the casier il is guing to be to re-
late and to teach kids, and, ulumarely, to be a
good Jew.

Rabbi Helfgot: There's no doubt that the more
you know on all fronis, it always helps, because
you can always answer questions, and you can
always be more prepared, which gives you
more weapons in your arsenal. That doesn’t
mean that everything that you learn in gradu-
ate school can be used in a high school clasy-

entical component. and it’s helped me person
ally. The uimes when | had 10 sub at MTA 1t
scll and at other places pave me an incentive
and a reahization of what could be done, |al
though| 1 was not necessarily qualified at th
lime 10 be a teacher. It's more just to gel you
feet wet, just 10 get a sense of what teaching™
all about, what chinukh i1s about. Expencnce i:
obviously going to be the best teacher. Rabtb
[ Yitzchak] Cohen (a rebbe in MTA) once dis
cussed with me something which 1 think wa-
very apropos. He mentioned 1o me that the bes:
way for a person to learn how 1o make a leining
how 1o learn a picce of gemara, is to leamn .
few hundred blan. There's no easy way, o
shoncul, to {learming how] 1o learn. One jusi
has 1o du it, go through it. Tu a degree. | think

it's similar with chinukh
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nary (RIETS) afier réceiving. his B.A: from! Yeskwa ‘College (YC) and learning
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There arc no two classes that
are poing to be the saume, no
one approach that works for
everything.

Ms. Wolf: When you take
courses in college and gradu-
ate school you're learning ma
tenal; you're nol learning how
to present the matenal. You
have 10 have some son of tal
ent to do that. But some thing
can be taught: how to present
cenain perakim, what to look
for, how to breuk them down
Methodological courses arc
very important in that area.
Hamevaser: What genera!
principles are applied to the
distribution of courses in
various disciplines of study,
including Tora she'bikhtav,
Tora she'be’al pe, Jewish His-

Ms. Wolf: 1 would say that the courses | took
[toward] my B.A. were cerwinly more helpful
with regard to teaching. Less so at Revel... Any
course that was book-oriented, [such as]
Tehilim, Yeshayahu, Shemuel, or Devarim,
ended up being in some way very helpful to my
teaching. Courses that were more generalized,
“Chazal's view of X" or “Dead Sea Secrolls,”
those of course were not quite as helplul. The
most imporant course 1 ook in all my years of
education was probably a course jn bibliogra-
phy: in other words, what are the books 1o use
when and if you have this sort of problem or
that sort of problem. I took that in Bar-llan,
and it really enabled me to go anywhere 1o re-
ally investigate any area in tanakh — and this
is something I know is missing in schools in
the United States. Ican take any area in ranakh
that I need to analyze for class, and I know
where to go to get the matenal together, or lo
get the articles, the books, and so on that are
available. I've met doctoral students who don’t
know how to do that, and it was pretty shock-
ing.

Rabbi Kerner: You have to be very knowl-
edgeable, as knowl ble as you possibly
can. That comes from years of leaming. Es-
pecially in the field of chinukh, it's important
to be as much of a ralmid chakham, as much of
2 yode'a or yoda'at sefer as you possibly can,
because even if you know the material you're
teaching textually, there are bound o be ques-
tions that come in, tangential things, that stu-
dents always question you about, and we have
1o try to be prepared for everything., Therefore,
1 would centainly recommend as intensive a
program as possible in terms of Tora lcaming.
Rabbi Lustig: In my preparauon for chinukh,
the graduate courses 1 iook were methodology
courses in teaching ranukh and mefarshei
tanakh. Cenainly, any amount of knowledge
s helnful - The

marke tora mearhe chavim

room, but it's always useful; it has to be coupled
with methodology.

Hamevaser: How important are courses in
education for the high school teacher?
Rabbi Helfgot: Some education courses are
very imponant, especially something like Dr.
Eliach’s course in Azrieli... in terms of orga-
nizing a lesson. That doesn't mean you do that
every ime you get up in front of a classroom,
but there are a lot of elements, in terms of the
notion of preparation, going from the kelal to
the perat, trying to have a motivation, Irying to
relate things to the kids' lives, all these are the
major things, and all the small things, in terms
of how to prepare a lesson, are helpful, in terms
of organizing material. There's no doubt about
it.

Rabbi Kerner: In terms of graduate school
education and courses in education, there will
be courses that are more valuable, and courses
that are less valuable. There will be courses
that work on the philosophy of education, which
is impartant. Clearly, in terms of pragmatic
preparation for teaching, those courses that deal
with methodology are more critical. Overall,
for a person to have a good core base of knowl-
edge of what education is, and what educational
methodology is supposed to be, and educational
psychology, graduate courses can only be of
help.

Rabbi Lustig: I didn't take that many educa-
tion courses per se. From my expenence from
those courses, and from talking to colleagues
in the field, there's a lot to be said for laking
education courses. There are principles that
have been elucidated bath by Chazal and by
many very good educators in the field of edu-
cation in general. The best type of experience
is student teaching, 1o really get a feel for what
it't like. for applying any types of principles
one has. It is a ime where a persun has Lo ac-
tuallv oractice what anc nreaches  That's a

tory, Jewish Philosophy, and
tiehrew language. Are these
principles efTective?

Rubbi Kerner: Gemara is the core of the MTA
curmiculum: no question about il, fora she 'be ‘al
pe. But, in terms of the other two subjects tha
are taught in the shiur, chumash and dinim, [the
amount of time devoled in class] vanes accord-
ing to the rebhe and according to the level of
his shiur. 1n my ninth grade shiur, on the aver-
age day, | cover all three subjects.

Rabbi Helfgot: [ think that for the average
yeshiva high school student, it's a mistuke 10
focus exclusively on ane arca of Tora studies,
especially if that arca is gemara. For the aver-
age kid, cerainly it's a mistake; it's a um-off
and it's very difficultl tw teach that way. It's
very difficult psychologically to go with one
|subject] straight. MNumber two, even for the
kids who are more capable, more exposed o
gemara lcamning, even they would also benefit
from a varied curriculum, because they should
be exposed to the wealth and breadth of Jewish
Studies. | would like to see more Jewish Phi-
losophy. and again, it doesn't have to be in the
medieval sense, and not in the mussar sense of
hashkafa, either, but dealing with issues as a
more formal pant of the curniculum. [ think that
in some schools, there's an overabundance, a
little bit too much emphasis on Makh, 1o the
detriment of Tora and Halakha. 1 think we need
lo sometimes give up on Nakh, especially
Nevi'im Acharonim, unul the later grades, in the
interest of really understanding Nevi'im
Rishonim in depth. Many schools make a type
of make-believe world, as if the kids Jearned
Nevi'im Rishonim in elementary school [and]
therefore don’t have to learn it in high school.
whicl is a big mistake, because they've ieamed
it on 3 very superficial level. Generally, | think
there should be a distribution, with of course 3
greater & atration given to fora she ‘be ‘ol pe
because 1.t 15 part of what we as an Onthodox
veshiva hiei schonl are trvine tn enmmumeate



talue ol 1ora she 'be ‘al pe as the cenwral pil-
f our existence as halakhic Jews.
ievaser: Should Lhe same principles be
d both to boys and girls?

olf: You always get into a sticky
-ic issue with girls learning gemara, and
much Lime should be spent on that. 1 went
aimonides in Boston, and there we learned
the boys, and it was probably one of the
L rewarding experiences I had. Somc
ile have said to me, “Well 1 wish the boys
Id have mare of the girls education; they
d 100 much time on

are different expectations for different people,
and HaKadosh Barukh Hu set up the Tora in
that way, to give everybody what's best for
them. If we don't apply the same principles
equally across the board, it mighi lead to some
uncasy feclings, but if that is overall the best
[arrangement] for a paricular siluation, we
should not feel tied down to deing the same
across the board.
Hamevaser: What should the role of the
teucher be in planning curriculum structure
and course content?

Rabbi Kerner: | think

1ra.” Let's put it this
I"m not entirely sure

need to have the
e education. 1 do
. bays should spend a
more Lime on areas
* than gemara. Girls
Id have set aside for
| courses specifically
med in gemara, let's
one period a day in
ira which they don't
» now. That would
Jdize it in the sense
boys would have
* Jewish History,
sh Philosophy, Navi,
nash, which is ofien

Any person, -
whether he is a
mechanekh or
..not, has an

obligation to
recognize his
_role as being
.. part of the
. _mesora

that it is crucial for ad-
ministration to involve
leachers in curriculum
planning for one basic
reason; teachers know
from the classroom ex-
perience what can real-
istically be covered in
a forty or fifty minute
lesson. Teachers know
in terms of the level of
the student [for whom)
the curriculum is being
planned, whether it
[sets] a realistic goal.
Therefore, 1 think
teacher inpul is crucial.
1 think administration

¢ in the boys schools,
‘hat girls would increase their leaming of
she’be’al pe, and the study of Talmud in
of itself in particular,
bl Helfgot: 1'm a big devatee of girls'
aton. 1 think that if girls want 1o leam, if
‘re brought up with the notion thai they
* learn, that they can achieve in leamning,
a general in high schools the distnbu-
.4n be the same. 1 would of course point
hat there has to be some difference in terms
nphasis in ceriain areas of halakha that are
rent for women and men. I wouldn't have
55 in hilkhos tefilin [in] a coed high school
e you [spend] the whole year [leaming] in
dishna Berura tzitzis and refilin. That's a
tke... But | would at the same time want
pose girls o the basics of rzirzis and tefilin,
like we'd want to expose boys to the ba-
of halakhos that apply to women. 1 could
wreas, such as raharas hamishpacha, in
h you have to have separate [classes], but
rms of exposure to gemara, girls are ca-
t, and if they grow up in a society which
urages it, there's no doubt that they can
wve. On a high schoal level, 1 don't really
hat much [difference].
bi Kerner: I think in terms of the roles
boys and girls play. boys perhaps need a
ger emphasis [on gemara] in [light] of the
hat they, generally speaking, will go on to
i1 learning, [although] there might be cer-
sxcepuions among girls. In general, [ don't
. we stress halakha lema'ase sufficiently
oys or for girls, but I think that the needs
ifferert. and we have 10 treat them differ-

bi Lu: Chazal were obviously very
e. The » directions of learning and
rarchy serson should learn, and
's prot . In teacning girls and
nng bo there [will] be certain
' maike ild not pe as apropos
‘0 one 3 her. Cenain halakhic
pertaimng aen might be beiter

a woman o 158" classes, and by a
< 10 boys' classes, The issue of ueal-
ays and girls differently comes up
ol fair. Why do they get to do
a't? Why do they get 1o daven
don’t™ Someumes we have
secharndkhim have  :each

should be the key in
terms of orchestrating curriculum development
and planning. They should be the ones that ini-
late plans 1o come up with a curriculum and
create the structure.
Ms. Wolf: With regard to general curriculum,
even then, | think the experts in a particular
field, [be it] navi, chumash, math, or science,
whatever the field might be, arc the teachers
themsclves. Most often, the principal is really
not an expert in each one of those fields. You
have to rely on the people that are the expens,
that have the educational background, that have

ning| it's woefully inadequate in mast yeshiva
high schools, real thought being given mamash
to every pasuk. [Such planning] takes time, that
takes summers, in which people need o be paid
as professionals to sit down and wnie curricula.
Ideal curriculum writing means that people sit
down and write exacily [which] Rushi we're
going to do and exactly what value, what goal
[we] want to accomplish from that Rashi or
Ramban, and whai skills you wanl o leach.
Hamevaser: How do you approach varying
levels of interest and skills of the students in
your classes?

Rabbi Helfgot: 1think many schoals try 1o deal
with it by trucking, which is basically what we
do in our schoul, so most of the time, you have
very little problem with that. [But] even within
a homogeneous group, you have different lev-
els. For that, as all good educational theorists
tell us, you have to use differemt methods of
communicaling ideas in the classroom. Some
are auditory, some are visual, some are wril-
ten, you have to use different skills: different
children learn different ways. Moltivation is a
function of personality. You do some “shuck.”
and you have to be a forceful personality, and
hopefully you try to use the matenal in engag-
ing ways. Unfortunately, one of the biggest
motivations in the high school classroom is
grades and tests.

Rabbi Lustig: There are a number of differ-
ent approaches to actually working with kids
on different levels. In high school, an approach
would be to make cenain kids respansible for
less material, thereby giving [some| students
more freedom not to get dep d. not 1o get
overwhelmed by the wealth of the material. and
at the same time, perhaps, giving the more ad-
vanced students in the class more work to do,
enrichmeni work. Somelimes you can even
team up the more advanced students 1o help out
the |weaker students]. More often than not,
you're going lo come across siluations where
not everybody in the class is on the same level.

the academic experience, and so on, 1o B

a curriculum. So I think teachers are vital 10
the cwrriculum planning,

Rabbi Lustig: The teachers are obviously on
the front lines of the banlefield when it comes
10 actually setting up the curmiculum.” Being a
mechanekh is being very much on a daily basis
involved with and exposed to what the kids
need, and what they should be leamning... Some-
times the soldiers on the front lines really have
a better idea of what's going on. The generals
who are planning in offices, behind the front
lines, might have a better sense of what's go-
ing on overall; certainly it has to be worked
out together. But the teachers who really are
on the front lines have to be, and should be,
involved with setting up the curmiculum, struc-
turing it, knowing what should be taught. Cur-
ricula have 1o be set up where kids first learn
certain Nevi'im Rishonim or Nevi'im
Acharonim. For kids coming from public
school [to yeshiva) for the first ume in twelfth
grade, [it may be inappropriate to teach certain
sefarim that the rest of the school is leaming,
such as] Tehilim or Mishlei or Iyov... Teachers
have a responsibility lo see to it that maybe
these kids should nol be leaming that, maybe
they should be taking an introduction to Juda-
ism course. Maybe they should be learning
basic chwnash: who was Avrahum, who was
Yitzchak. Before they study the meshalim of
Shlomo HaMelekh, we should... give them more
of a background. | think teachers are not the
snly eritical component, but cenainly a major
pieve sf the puzzle of any cumculum struciure.
Rsuor lelfgot: | think there's a specific role
for weacrers to very carefully think through what
should be learned in a specific sefer, what
should be leamed in a specific masekhta. More

necde ta he doms 1 think Irhic Lind af nlan.

Again, depending on the reason for it -- the

background, the motivation — there are many

=:In-terms of
" exposure to
-gemara, girls are
- capable, and if
. they grow up in a
- -society which
-“encourages it,
< there's no doubt
~ they can achieve

different approaches that are used.

Rabbi Kerner: What you have to do is try 10
challenge each student on his own level. If ]
ask a very basic question... or a basic piece of
information, 1’1l expect some of the weaker stu-
dents to answer that. I'll call on a weuker stu-
dent, because 1 won't have to embarrass him
by either not involving him at all when 1 get 10
the more complex issues, or by asking him a
more complex issue and having him not know.
1 try 1o involve everybody. Over the course of
2 shiur, there are various times that you'll ask
a challenging guestion, and you can get a siu-
dent who is weaker (o be involved in answer-
ing that question as well, by saying something
to the effect of, *I don't want anybody to an-
swer this question nght away. Take thiny sec-

Ande ta think ahant it and then chare vane an.

swers with your next-door neighbor,” so that
the weaker student who is situng next to the
mare advanced student is talking about his an-
swer which he did or did not come up with. He
is involved in the process, and he didn’t just
get swepl away because somebody raised their
hand afier two scconds. I'll then ask someone
1o share their unswer with the class. Maybe it’s
a weaker student who got it from a more ad-
vanced student, and that's okay. As far as test-
ing is concerned, there arc times when I'll give
two different models of tests: 'l give a bechina
and there will be certain questions which arc
altered for the weaker student, and he will not
necessarily be expected to recall as much, be-
cause he might nut have as good a memory, or
come up with the more advanced sevaras. We
iry as much as pussible here in MTA to have
homogencous classes, but within cvery homo-
geneous class, you're still going to have vary-
ing levels. There will be students who will be
misplaced. 1f there is a student you're not scr-
vicing. he shouldn’t be with you. and you
shouldn’t he with him,
Hamevascr: How do you handle discipline
problems in your classroom?
Ms. Wall: In the eight years I've been teach-
ing, 1 haven't really encountered any discipline
problems that with just a look or a word were
not taken care of. Remember, also, that I teach
in a girls school and that also makes a dilfer-
ence. A boys school is different, and mixed
classes arc aiso different. In a girls school. 1
think it's much more decorous. 1 didn't reaily
encounter any problems of that nature.
Rabbi Lustig: Perhaps it's because of what the
gemara tells us, be'ikvesa demeshicha chutzpu
vasge. the rise in the level of chutzpah night
before Mashiach comes. maybe that’s what
we're living through. Certainly, American/
Westemn socicty does nut have as much derekh
eretz for elders and rebbeim as there was in the
past. Conveying ultimately how to be a person
is something that kids don’1 always pick up, and
one needs to be able 1o tune in to many differ-
ent types of kids. One has to know that in teach-
ing, the primary goal, once yuu have the deco-
rum that's needed, is to motivate, to actually
give over the material, which is something
that's a great challenge.
Rabbi Kerner: As onc of my teachers, Rabbi
Eliach, the principal of Flatbush, said in gradu-
ate school in a course that | took with him, the
best discipline is a well-planned lesson, and 1
found that to be a truism. We, as high school
teachers, have 1o make a basic assumption that
the high school studemt is not ested, anti-
listening, but basically needs a reason to listen.
If L well a student, “Okay, read pasuk alef,” that's
not going to get me very far: “Why should 1
read pasuk alefT" However. if | come in and
ask a question. and then | weli the students. af-
ter discussing it for a few moments, “Now the
answer to this question will be found in pasuk
alef” there's a reason why the student is going
10 want to read pasuk alef. He's curious as 1o
what the answer to the guestion is. If we raise
the level of the curiosity of the student, we've
created a reason to listen. He's too busy 1o fool
around, to talk, to disturb.
Hamevaser: How would you characterize
your relationship with your students outside
the classroom?
Rabbi Helfgot: It's a good one. A problem
most young rebbes find [is] the balance berween
on the one hand being very loose and open, and
on the other hand maintaining a sense of dis-
tance. 1 think I err sometimes on the side of
too much closcness rather than too much dis-
unce. It's gencrally good, but the fact is, it's
still school. and school has a certain life of it
own, with the [social] and academic pressures
that maintain a certain sense of structure.
KRahbi Lustip: On the realistic level, one




doesn’l “connect™ with every single one ol e
students you meel. My pamicular situation, here
in Atlanta, is where a good number of the sw-
dents happen to live in the community. You
o] 1 on shabbos. You get 1o interact with
tu | so much on a teacher-student level,
in L. classroom, but you get a chance to be-
come pant of their lives. You can see them af-
ter school, or even duning winter breaks, or over
yom tav, when they'll come by just to talk, or
they'll come over to leamn. In small communi-
tes in general, we have an oppartunity to have
8 much berter influence, a much beuer hashpa'a
on kids, simply because of the way it's set up.
In “out-of-town" communities, you have much
more of a chance of becoming a role model, not
anly in the classroom, but they see how you
~ork at home, how you help in the house, see
10w you shop for your family. You get 1o bump
oto kids, you get to be much more of a living
ole model. not just as someone who teaches
hem Tora, but as & more complete human be-
ng. Ultimately, the goal of chinukh, in that
=nse, is to impart to kids not only the knowi-
dge and understanding of Tora, but the whole
fes:  +f Tora.
ab.  .oer: 1ry to meat them like human
tings both in and out of the classroom. 1 be-
=ve very strongly in yehi khevod talmidekha
wviv alekha keshelakh. 1 try to teach them
1d become a role model and someone to whom
ey can look up. [ also try to develop the type
relationship in which they can feel comfort-
le coming to me for advice, treating me as a
1 confidant. Quiside the classroom, there are

formal meetings which we have on a persanal*

sis, one on one. Once i a long while, after a
china, I'll take the talmidim down to the gym
let them let out a little steam, and maybe play
¥ ) with them. 1 try to have them see

me in a different light. try 1o see me as some-
one who not only appears in the classroom. 1
wasn't born with a tie on. [ have a personal
life, and they get to see the way I interact with
my family when they come for shabbos. 1 have
a chagiga for them Chanukka time, and at the
end of the year we make a siyum. The shiur
should feel as a group; we should have some
sort of cohesive unit. The chaverim that they
make dunng this year should be long-lasting
relationships, hopefully with me and with each
other.

Ms. Woll: I would say it's friendly and cor-
dial, and anly close if they initiate that. In other
waords, if they have a problem, if they have an
issue, if they have something they want to talk
about, then I'm available to talk with them. I
hesitate to initiate that type of closeness on my
own because I'm not a psychologist I've got-
ten into arcas that are sticky and that are un-
pleasant for me that I'm not equipped to deal
with. For the most part, like I say, it's fnendly
and pleasant, but only close when initiated by
the student for the most pan.

Hamevaser: What role do you see for your-
self vis a vis the community?

Ms. Wolf: [ think that the teacher is the best
one 0 speak 1o the community af large, letting
them know what really goes on in the high
schools, what needs to be done, and how their
children should be educaled. We're involved
in it. We're the hands-on people. We know
how it should be changed and what should hap-
pen. In the community at large, | can see teach-
ers who are experienced in teaching and who
feel comfonable in the crowds of adults, as well

os kids, gelting cut there, Llking about elunwkh
and what changes necd 10 be [made].

Rabbi Lustig: In any community which is not
a major metropolis you are involved in your
posilion as a public, adult educator, as well. It
comes up all the time, be it in shul between
mincha and ma ‘ariv during the week where you
will be called to speak, or be it at a bris, or a
shalom zachar, pidyon haben, a bat mitzva or a
bar mirzva... There arc umes when one is called
on to... develop relauonships with p of
students, or ba'alei batim that they are not so
directly connected to the school and they fecl a
ceruun allegiance, a cenain comfort in talking
over both hashkafic issues and halakhic issues.
You have to be on your toes, you have 1o at least
know where to find things, you have to know
practical issues and how to deal with them.
Rabbi Helfgot: [ think it's importani that ev-
ery teacher not limit himself or herself. [ think
[simply teaching third or tenth graders all your
life] is a sure way to get to burmout. | think
you need lo vary yourself, and therefore a
leacher should be involved in the community.
That means giving shiurim in the synagogues
and being a spokesman when called upon. 1
think that teachers need to get involved in lo-
cal Jewish affairs. For example, I am involved
in the ECA, which is an umbrella organizau

looked upon as community leaders, and some-
limes they don’t look to principals and certainly
not teachers in the community, and they nced
to do mare of that, especially people who are
comp have hing to give. I think
people have to look for it. I'll give you an ex-
ample. 1 had a student last year whose mother
teaches American Jewish History in Solomon
Schechter. She was coming 1o the three streams
of Judaisio, and she invited a Reform and a
Conservative Rabbi 1o speak on different days,
and she thought she wasn't going to bring in an
Onhodox person. The kids in the class asked
her 1o, so she communicated to me, would I be
intcrested, and I went, and it was a very worth-
while expenence. It was supposed to be an hour
and a half, and I was there two and a half hours,
and the kids ate it up.

Rabbi Kerner: [ think that any person, whether
he is a mechanekh or not, whether his official
job is 10 be a teacher, every person in kelal |
Yisrael has an obligation to recognize his roie
as being pant of the mesora. If the person has
the knowledge and the ability, he definitely
should take part in transmitting tora to the next
generation. That apples not only to children:
that applies to this generation. Now with the
proliferation of adult education and ba'alei.

the Educators’ Council of America, which tries
to bridge different Modern Onhodox educators
all over the country, and plans conventions and
mini-conferences. That's one way that you can
speak as a unified voice on issues of concemn

h

i there are countless opportuniues for
mechanikhim and (other] people who are capable
to give classes and shiurim, to really take a pan
in transmitting the mesora.

Rabbi Hellgot: Again, I think the pnmary re-
sponsibility is to our kids in our classroom and

to the Jewish community. I think t 5
should be heard and should contribute, and be
involved in adult education. Sometimes the
American Jewish community has greater oppor-
tunities for pulpit Rabbis, because they are

our preg Centainly, a teacher has to be
involved in the broader Jewish community,
whether it's tzedaka, whether it's Israel,
whether it’s bonds, everything in which another
Jew can be involved.
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2w "Course" To Be Offered

Deliberations Lead To New
Course-Not New Program

Rayzel Kinderlehrer

After three postponed February
adlines, Monday March 30 saw
:announcement of a plan for the
tension of the David J. Azrieli
aduate Institute Master's pro-
1m in teacher education to in-
1de a special course for women
“The Development and Meth-
ology of Halacha.”

Rabbi Yitzchak S. Handel, di-
‘tor of AGI, delineated the de-
Is of the proposed plan. He ex-
uncd that the delay was due to
umecrous discussions” about the
W program.

The proposed change will be
plemented in the 1992-93 aca-
mic year, providing that a mini-
am of six students enroll. The
w course will run for two semes-
. =aming students three credits

mester.

1ne purpose of the change, ac-
rding to Rabbi Handel, is to
ive women interested in pursu-

ing a carcer in Jewish cducation a
chance to increase their Jewish
studics at AGL™

Rabbi Yonasan Saks, onc of the
Roshei Yeshiva of the Marsha
Stern Talmudic Academy-YU
High School for Boys, and lecturer
to both men and women across the
country, will teach the shiur.

The course consists of four and
a half hours of lecture per week,
divided over Monday, Tuesday,
and Thursday from 3:00 to 4:30
PM each aftermoon. In addition to
the lecture, it includes 20 hours of
student preparation and review per
week Monday through Thursday.
This beit midrash (study) time is
loosely scheduled for 9 AM - 12
PM and 1-3 PM, bul the times are
negoliablc.

During ecach day’s morning pe-
riod, there will be a second teacher
available from 10AM-12PM to
whom students may address ques-

Continued on pg. 9
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tions they might have in the course
of their preparation. This position
has not yet been filled.

Student admission is subject to
the approval of both Saks and
Handel. and will be open only to
SCW students accepted and regis-
tered in AGl's masters program.

Toeam a Master’s degree from
AGIL, a student must take 30 cred-
its ol Azrieli courses, all given at
the SCW campus in the evenings,
do student teaching. and pass a
comprehensive exam. All those
enrolled in the new course will be
subject 1o these same require-
ments, and the six credits carned
in the *Development and Method-

* ology™ section will count towards

the 30 credits. The preparation and
review sessions may take place in
the beit midrash in Brookdale Hall,
apartment 2C, even though those
enrolled will not be eligible to live
in the dormitory.

A 54,000 fellowship is available
to students who enroll in the new
course. The money will be taken
from a $750,000 grant from
theMandel foundation which was
established for the purpose of up-
grading and encouraging standards
of Jewish studies. Fellowship stu-
dents must take six additional cred-
its in AGI evening classes per se-
mester, and take courses during the
suinmer to enable them to com-
plete the Masters degree over a
year. This full summer program is
being offered in'response 10 pro-
spective students’ request for a
way to complete the Master’s de-
pree in one year

The change is not the institution
of an entirely new program but
rather the addition of a new course,
asserted Handel. It is an experi-
mental plan for 1992-93, instituted
because the funding is available.

Handel sumnmed up that thenew

course “recognizes women enter-
ing a career in chinuch (Jewish
education) who view it as neces-
sary to simultancously increase
Jewish Studies.” He added that this
is “a wonderful Jewish trait... we
always want more in terms of Jew-
ish learning.”

Administrators arc allempting
to contact those women who ex-
pressed an interest in the program
by attending the initial meeting on
December 11, 1991 at which the
course was discussed. A subsc-
quent meeting was held on Tues-
day April 7 at which Saks gave a
pilot lecture. which seven women
attended.

SCw senior Rivky
Shuchatowitz expressed that she is
happy that “they are genuinely
concerned with supplyving women
with opportunities to enhance
skills in the realn of Judaic stud-
ies.”

However, she adds, | had been
expecting nine credits, which [
thought would comprise more than
just one seder-shiur concentration.
Something including Tanach
(Bible) and a Talmud shiur in ad-
dition to methodology of halacha.”

Shuchatowitz also expressed
concern at the proposed minimum
of six students necessary to open
the course, stating that the number
discussed previously had been sig-
nificantly lower.

Aliza Levin, also an SCW sc-
nior emphasized, *I had been ex-
pecting a more encompassing pro-
gram in terms of amount of credits
and course-offerings.” Levin
added her concern that in order to
insure the success of such a pro-
gram “it needs a critical mass [of
students] that's homogencous
enough to participate in one scder-
shiur program.”

Both Levin and Shuchatowitz
are unsure of their plans lor the
coming academic year subsequent
to this proposal. If the program
remains as proposed, however,
neither fecls that it meets her needs.

__ﬁ



APPENDIX G(1)
HAMEVASER - RIETS Student Publication

April 1992

The Azrieli Graduate Institute announces the introduction of an experimental
course to be offered in the 1992-93 academic year to students pursuing a Mas-
ters degree at Azrieli. The course is entitled

JED 5211: The Development and Methodology of Halakha

To introduce the course, - ' ‘ R
‘Rabbi Yonasan Sacks
#ill deliver a shiur, open to all interested parties, on

| Tuesday, April 7
- Stern College, Room 507

Pl
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New Course
For Women On Hold

by Rayzel Kinderlehrer

Plans for the new course to be
offered by the David J. Azrieli
Graduate Institute, intended to ex-
tend the Master's program in
teacher education for women, are
on hold at the present.

Notices of the proposed new
course, entitled “The Development
and Methodology of Halacha,”
were sent out to all of the women
who had attended the preliminary
December 11, 1991 meeting. Ad-
ditionally, all SCW seniors cur-
rently majoring in Judaic Studies
received notices, and the course
was publicized in Hamevaser, The
Observer, and The Commentator.

An introductory shiur by Rabbi
Yonasan Sacks was given on Tues-
day April 7, which seven women
attended. The purpose of the shiur
was (o present a sample of the type
of lecture that would be part of the
new course. The shiur also offered
an opportunity for a question and
answer session about the proposed
new course.

To date, according to AGI Di-
rector Rabbi Yitzchak Handel, not
a single student has applied. The
course needs a minimum of six stu-
dents to function effectively on an
educational level, maintains
Handel. He emphasized that the
class is theoretically viable, de-

pending upon student enroliment.

Handel hypothesized that the
administrative delay of a definite
decision regarding the new course
contributed to the lack of appli-
cants. Students interested in the
course agreed and also cited what
they deemed to be insufficiencies
in terms of areas of concentration
and number of credits offered.

Handel commented that the
course might still be offered next
year, at an earlier date, in order to
meet the expectations of those stu-
dents with a “serious commitment
to Judaic Studies.”
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Rabbi Isaac Elchanan Theological Seminary
500 West 185th Street » New York, NY 10033 » (212) 960-5263

An Affiliate of YESHIVA UNIVERSITY

OFFICE OF THE

VICE PRESIDENT

FOR ADMINISTRATION
AND PROFESSIONAL
EDUCATION

May 12, 1992
9 Iyar 5752

Ms, Vlrglnla EEVY

Mandel Associated Foundations
1750 Euclid Avenue
Cleveland, OH 44115

Dear Ginny:

Enclosed are items projecting same of the new programs supported by the
Mandel Associated Foundations at Yeshiva University.

I 1look forward to seeing you, together with Drs., Seymour Fox and Annette
Hockstein, on Wednesday, August 26, 1992 fram 1:00 to 4:00 P.M,

Best personal regards.

Sincerely,

bbi Robert S, Hirt
Vice President
RSH:sk
Enclosures

#*% TOTAL PRGE.BZ2. %
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March 5, 1990
Dear Seymour,
Re: Norman Lamm’s letter of February 20

In his letter of February 20, 1990 N.L. seeks your active support
in obtaining funding from Mona Ackerman for an Early Childhood
training program at Stern College.

This request could possibly provide us with an good opportunity
for implementation, at Stern College, of a personnel-training
component of the Commission’s recommendations.

Let us consider the possibility : we could perhaps bring about
the development at Stern College, of a much needed specialized
training program, along standards developed with the IJE/the
commission. We would allow Mona Ackerman (early-childhood and
New York City!) to formally contribute to implementation in the
area of her choice; we would demand that Yeshiva University adopt
a planning and dcvelopment process for that program that would
allow to test the ideas on faculty and faculty development; on
standards for training; on recruitment; scholarships for students

-- then placemcr©® with reasonable salaries and benefits; a
possible 1adderﬁ of advancement, networking, on-going in-service
training..there is no end to the possibilities. Possibly

Jesselson might also get nvolved. The Wexner Foundation on some
aspects.

Stern College is probably well suited for this kind of

assignment. Many < f its students would probably find a reasonably
remunerated carr- in early childhood education very agreeable,
and would be lilk 'y to pursue such a career actively. If the IJE
is involved from the very beginning all the elements could be
planned from th~ cnset. The need for specialized programs for
early childhoo staff hardly needs further documentation.



