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SHULMAN LECTURE AT COLLOQUIUM

Opening Remarks: Walter Ackerman
= leke SHulhman aks a@an el off a3 topp dmtedlearttuad ]l witoo Hass
been drawn to and remains involved in Jewish educatiomal

matters.

= An opportunity this evening to loock at underlyimng assumptioms

and to see if they are applicable to Jewish educatiiem..

— Shulman has docused on standards - 4 questions in Harwvard

Educational Review.

1. et are the sowraes for Hnowledip Begs Tesati higd?

2. Im whet tenms can these e comceptiiores lizestr?

3. Whate are the processes of pedagogical reasonimg?
4, What indications for teaching policy and reform?

Pirof, Lee Shulman

It"s new for Shulman to get inveolved in educatieonal referm..

Shulman drew from theoretical work on knowledge base of teaching inte

What are implications of what works for setting standards?

€an this be dene with introdueing a dogma or doectrine that makes centitude?

€an veu deal with guestion ef standards with creating standardizatiem {((@and becomimg
miseducated = closing off opportumities) .

First reponse re: Carnegie = very little te be learned for Jewish educatiom.

As he locked at assumptions = so different and so different conditioms thanm

conditions of Jewish edueatiem.



Second resjpore:n

Leave to wus as to how far we want to generaliize.

Under current conditions little generalizability.

If we take of Carnegie, must change conditions of Jewish educat-icm..

Analysis of Carnegie Report

Part of waves of reform.

I — First Wave:

- Nation at Risk - "Excellent” report

- ralled for higher standards - expect more from kids
- raise graduation requirements

- said very little about how to do these things

= "Better"” defined as '"More™

- through schools rotten spend more time in them

*Response to First Wave:

Ever state imstitute new

A = a higher standard
= testing regquirements for high scheool
B - effective schools - movement ruddem, et al
{Could take scheole where students were deing badly on tests
and improve them)
= ffocused en scheel elimate
emanating frem prineiples leadership
= Major players = principles, pgbideyndlekers- sthddentss
= teachers net seen as haviRg much aydc\agency
€ = Testing Teachers = in Texas - sasichrdmsithembadte ttake a test of

reading and simple math (eight grade level)

Interesting after first wave = 2pd wave




~ does not simply build on the first wave
- second is a response to it

= metaphor of undertone of first wave

II Second Wave = Carnegie plus Holmes Group ((Tomerzowls Teachen)

= faseinating = who is visible?

= stars are the teachers

~ invisible folks = school principals and supervised scheool board
folks

- clash of fundamental assumptions about how yvou make schools better

One set of Assumption

= top town
- more reform to the institution
- leadership is a property of those whe have the pesitien

= bureaucracy

Second Wave Assumption

= bottom up

- as much talent and autonomy on the street level bureaucrat

]

dismantle bureaucreey

individual school becomes focus of decision making

"Lead™ teacher - thats where the leadership is

synonymn for principal teacher

Carnegie is a 2nd wave - more than a bottom-up test

* only way tomead Carnegie is as a sewing together of different
threads
* it ie a political document = speaks to different consetituencies

* Has interesting set of authers



Foeur constituencies:

AiPelitical censtituency = 2 governors

2 councils of education at stark level

B sBusiness Industry

? Natienal Bureau of Standards

IBM suceeds because it outhinks competions

Cther person - Head of Civil Service

C:Two Heads of Teachers Organizations representing 2,000,000 teachers

D:Higher Education = 27

(Taview))
- chief architect of Holmes Group =
- Teacher Eduecational Reform = ((I300 institutions that train teachens)
- Broad Coaltion professional community / intellectual community

E:Opinion geaders = John Gardman
- Fred Hechinger
- 2 from Minority community (@®lack-Hispamiich

- Attempt to stitch together the interests of different groups

without which reform is impossible

Edueational Reform depends on ecalitien of interests

Contente of Document which are problematie for Shujiman”

A:BA as prerequisite to be eligible for teacher of edueatien
= turn page and they say the opposite - ((hecause N.J. guy had dene

it differenit)

2 different approaches = need extra time or MA level for skilis
u.s.

can pieck it up through experience

B:Merit Pay - every analysis shows that it is preblematic
- people who wrote know preblems

but business know that merit pay warks



= last seetion = "produckivity” mystery text

Document has problems - stitehed tegether
- political document

- don't lock for deeper meaning te resclwe contradicticms

Contents- Major Themes/Assumptions

1. Efforts at School Reform Top Down - has failed

&) hecause teacdewrs mot 2
b) heranse scvsils apee Kimd of glussshdremeagsaxsureot f effeatdinee-
ness is in part variation of staff

— get most able, inflexibility etc. on teacher lewel tom
((Disttr programmed imfrastrucure OK at primary level for basi skilly)
- top down OK for effective schools where focus om

basic skills

= not OK for excellent schools

©) if these are te be standardly, teachers must have a
voice in establishing them and implementimg them (can't e
tip=dewm)
= dentisgts have owh board

d) IO yasu wedrit — opedessdoned ] cosmisy thean have tedaygve
kind ef jeb that people vant e get inke

8) compensatien
B quality ef life iR werkplace
€) must change sites fer Teacher educatiom
and the werkplaee = peed te be inktellectual othenwise
¥will net attract geed peophe
&) feaching is hard - a prefesgien - iR technlcal sense




_.6?

{work rests on a great deal of knowledge - theoretical and practiicsil)
- must make adaptations
- judigement calls
- so much responsibility given owver to the teachers

- requires ? and reasoning

{Memibers of the profession must establish their own standardds)

— where does knowledge base come from?

- how do teachers develope this knowledge base?
— Develop 2 for the complexity

~ e.g. subject matter knowledge and twaching

- need both (Elus)

— ability to endgge in transformation

anology > {ttake our understanding and transform it into

representations that will make sense to a studemb)

- correct new information to old informatiom hear word
!l']]r ikelﬂ
= ability to create powerful analogies

- what makes an analcgy good = what makes it dangerous

((powerful early anolegy = can hold on for longterm= evenm

if 2

NOTE: WE NEED TO LOOK AT THE KNOWLEDGE BASE NEEDED FOR JEWISH EDUCATION = DIFFERENT
SET OF BASES.

TR L AT IS :

Iy CURRENT CONDITIONS = LITTLE 70 LEARN

A. Teaching Preparatory programs to referm = ip Jewish Bdueatien Ehe
the programs dom"t exist (lenly 10% of teachers traired)

B. No Teashey unisn

C. Lack of any evaluations that can capture attentien of peepie Ehat
would lead te see that there is a erisis



77

D, Certification - senseless - dom't ever have licensure - certificates

make sense on top of licensure

II, PROUESSY/OFIBERIIION BN — MOFRE IMPRRIENT SEESRION T SESSION

analogy:

A. Need multiple sigments - coalition

Is this a lesson for Jewish educatiom?

Independent schools - maybe they are more like Jewish schools
- but they were created to provide different ways to achieve same

ends as the public school (shared goals)

Christian Schools - growing
— own curriculum

— fundamentalistic

God's Choice ~ Alan Peshkin - U of C Press
-chilling book
-school not educative

-goals are indoctrination

ITT. OHFREE CONIIITIPNE ~ CHANGE BREEORIT

QUESTIONS

ACKIE::

MORE
INVESTORSE
NOW

A. Emphasis on what would we have to do to make classroom teaehing a

profession

NOT FIRST TIME REFORM IDEAS
MAT DID NOT SUCCEED
ARE CONDITIONS TODAY DIFFERENT?

May net suceceed* 25.33% chance of suecess
MAT = interest only te one eonstituteney *
Can ? reform re: commonplaces

8F €aR ° re in whose interests is the referm?
not just investors/alse players



- how to keep unions involved

- teachers feel they have something at stake

FOX — Power of coalition *

* Dramatizes thbkeemergenemergency -

* Yision/* a avwayto change g_c_:nditions_ﬂ—

= Is top down a valid a ? aft aceptahin thinms?

A) * Dbphtinvesttemerridssin neffomingy cexiitgp nogrgrEns —

((Cweate/many models to substantiate a vision to move ferward)

{(Keep amneye on Rochester -~ thizey axee the ffinsdt orress too nespstibite
a contextbhasddoonCaapngdée ReBepdit)

((CCOHSTANT DELIBER 2
CONSTITUENCIES)

start salaries — 235,001 lead te 70,000 topp L0I) 0000 (@PRAR)
= rearange such system to get titadt Kdirdd off mumesy — toodk ownt

middle management
University of Rochester want to document what is happening

h

General visien

vigsien
Fupnd 2
Study them
Make them ? TEACHERE NEED A SENEE OF COMMUNITY

VISION CONDITIONS STANDARDS
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FAX

Council for Initiatives in Jewish Educatiom
Date: September 26, 1993

To: Alan Hoffmann
From: Barry Holtz
at Fax number: 212-864-6622
Number of pages (including this one): 7
Re: Ellen Goldring’s stuff concerning educator’s survey

{if there is difficulty in tramsmission, please call 212-864-3529)



Topics addressed by the Educator Survey

1. Profiles of Teachers:
A. General Backgyoumi-Who are the teachers in our community?
(Background sectiom: Q 38-5))
For example: Gender, Jewish affiliation, ritual obserwancs,
income, etc.

B. Trainimg: What is the educational backgroumd and training of
the teachers in our community ? T what extent are
they formally trained?

{Q@ 57-60)
For example: What degrees do they hold? In what subjects?
How many hold teaching certificates?

€. Previous Work Experiemcs: What work experiemces do our
teachers have?
(Q6-11))
For example: How stable is our workfeorce? (Q9,10)
How experienced is our workforce? (Q1lL)
What socializing experiemces do teachers
have? Do most teachers have experience as
youth group leaders and camp counselors?
(Q6)
*#These sections can also be part of the discussion om
careers..

D. Present Work Settings: What is the nature of our teachers
work? (( 20-28, 33-3%)
For example: How many schools do they teach in?

Are they full time or part time? Would
they like to be full time?
Which benefits are available? Which de
they receive?
Advantages and disadvantages of weorkimg in
more than one school?

2, Careers in Jewish Education
A. Recruitmemt: How are teachers recruited and attracted®
(@ 1, 2%, 32, 35, 37)
For example: Why did the teachers first become Jewish
educaters?

How did they find their pesitiems?
What affected their decisien to work at a
particular scheel?

B. Retention: What =re the teechers' future plans?
((@2 it 6 l))
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3, Profesasional Developmeamt: What are the opportunities for
teacher professional development?

(© 12-19%, 30) o

For example: To what extent do teachers participate in
different types of professiomal development
activities?
What is their assessment of these activities?
What skills and knowledge would they 1like to
develop further?
Who is providing help and support?

4. Sentiments About Werk as a Jewish Educatam: How do the
teachers feel about their work?
@ 3, 4, 5)

For example: What is their level of satisfactiom?
Do they feel respected by others in their
community?

Questions Milwaukee will be addressimgs::

The following issues pertain to Careers and will suggest
implications regarding retemtiam:

What is relationship between a teacher's perception that e/he has
a career in Jewish Education (Q2) and:

36 working full or part time

56 importance of income from Jewish educatien

33 benefits

5 overall job satisfactionm

26 work setting

8 having experience in general educatioen

61 future career plans

22 hours of work

D000 DO

These analyses will address such questions as: Do teachers whe
perceive they have a career in Jewish educatiom typically werk in
day schools? Are there supplementary school teachers

that perceive they have a career in Jewish educatiem? Is a
teacher’s perception of having a career related to the hours he/she
works, having experience in general education, or keimng offered
certain benefits?

What is the relationship between future career plans (Q61) and:
Q 26 setting
Q 36 working full or part time

What is the relationship between the importance of the inceme frem
Jewish educatioen ((Q56) and:

Q 36 working full time or part time

Q 26 setting

Q 33 benefits

Q 5 overall satisfaetien
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What is the relationship between receiving certaim benefits (@ 33)
and:

9 36 working full or part time
Q 26 setting

What is the relationship between seniority at the presemt scheol
(@3) and:

Q@ 5 overall satisfaction

Q 2 perceptions of having a career

Q 36 working full or part time

The following belongs to the section on Careers-Recnuiiinaent:

What fs the relationship between having experience in gemeral
education (@ 8) and:

0 36 working full or part time

Q 5 job satisfaction

Q 26 setting

Q 56 importance of imncome from Jewish educatiom

Q What is the relationship between educational training (@58 or @
&0 ) and:

Q 2 perception of having a career

Q 26 setting

Q@ 36 working full time or part time

The following issues pertain to settimgm:

What is the relationship between working in a partiecular setitimng
(Q2e) and:

Q 22 heurs of werk

@ 36 full/part time edueator

Q 5 everall satisfaetien seale

The follewing analyses pertain te the Professiomal BPevelopneat
section ©of the repert:

What is the relatienship between sepierity (@ 9)amd:
Q14 eoverall hRelpfulness ef werksheps
Q 30 everall help and suppert received
Q 16 areas desired for skill develepment
@ 17 areas desired te inereage Kknewledge

Fer {nstanee:  A¥e veteran teachers mhere likely than Rnevies
teachers €6 indieate €Rat iR-serviee @gp@ftﬁﬁit&%% were Rokt
helpful? De the teachers' pereceived needs of skill develephent apd
knewledge differ By teacher senierity?

3
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What is the relatighrship between overall helpfulness of workshops
(@ L4) =2mnd:

Q@ 26 setting

® %8 or 60 edueational training

For imstanee;: Do day scheel, supplementary scheol andp pressuhciol
teachers view the adeguacsy o©f inservice differentially? 1))
teachers with higher levels of formal education view in-serwvice
differently than teachers with lower levels of formal education?

What iis the relationship between level of help and support receiwed
and {@30) and:

026 setting

Q 58 or &0 educational training

What is the relationship between holding a license im Jewish or
general education (@60} ands:

0 16 areas desired for skill development

0 17 areas desired for increase knowledge

What is the relationship between setting {(Q 26) amd:
Q16 areas desired for skill development
Q17 areas desired for increase knowledge
Q12 whether or not im-service is required

CC: Adam Gameoran
Roberta Goodman
Julie Tammivaaria
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To: Shmael Wygedas
From: Barry Heltz

A. h Ieeked at yeur agenda briefly, faxed it to Gail and
discussed it with her, altheugh she still hasn't seem it yet..
First reactieon: OR the surfase it eevers all the issues BUT we
are both conecerned that it nowhere deals directly at any rate
with what we are both concerned with in addition to all this
centent: Namely, how is the CIJE supposed to work next yesur; wimt
is the role of alan, barry, gail? what is the day to day role of
Israel and the Mandel imst.? who is responsible for what? Thiis
needs ttime for discussiom, somewhers, somehow..

B. Have you spoken with Milwaukee yet as we talked about at the
last telecon?

¢, Tomorrow at around %:15 NY time, I am going to call the Mandel
Imstitute to speak to Seymour about where and how I should send
tthe mext volume of Best Practices, as per our conversatiom at the
telecon. You will be getting this fax whem you get in in the
morning. Tf Seymour will not be there at 9:15 my time cam yow
let me know when I can reach him?

This fax is being sent from my home machime and I will be at hope
all day on Tuesday: 212-864=-3529 ((phone); 212-864-6622 (fax)..

Thankss..
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Memo

July 13, 1993

To: CIJE Board

From: Dr. Barry W. Holtz

Re: Update—The Best Practices Project

The Best Practices Project is an operation that lias many long-range implications. Document-
ing "the success stories of Jewish education" is something that has never been done in a
systematic way and it is a project that cannot be completed within a short range of time. This
memo outlines the way that the Best Practices Project should unfold over the next 1 to 2 years.

Documentation and Work in the Field

The easiest way to think about the Best Practices Project—and probably the most useful—is to
see it as one large project which seeks to examine eight or nine areas (what we have called
"divisions"). The project involves two phases of work. First, is the documentation stage.
Here examples of best practice are located and reports are written. The second phase consists
of "work in the field," the attempt to use these examples of best practice as models of change
in the three Lead Communities.

The two phases of the Best Practices Project are only partially sequential. Although it is
necessary to have the work of documentation available in order to move toward imple-
mentation in the communities, we have also pointed out previously that our long-range goal
has always been to see continuing expansion of the documentation in successive "iterations."
Thus, the fact that we have published our first best practice publication (on Supplementary
Schools) does not mean that we are done with work in that area. We hope in the future to
expand upon and enrich that work with more analysis and greater detail.

In the short run, however, we are looking at the plan below as means of putting out a best
practices publication, similar to what we’ve done for the Supplementary School division, in
each of the other areas. What we have learned so far in the project is the process involved in

getting to that point. Thus it appears to be necessary to go through the following stages in
each of the divisions:

The Steps in Documentation: First Iteration

Preliminary explorations: to determine with whom I should be meeting
Stage one: Meeting (or multiple meetings) with experts
Stage two: Refining of that meeting, leading to a guide

for writing up the reports.
Stage three: Visiting the possible best practices sites by expert

report writers

Stage four: Writing up reports by expert report writers
Stage five: Editing those reports
Stage six: Printing the edited version
Stage seven:"Advertising" and Distributing the edited version

Next Steps

For this memo, [’ve taken each "division" and each stage and tried to analyze where we cur-
rently are headed:
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1) Supplementary schools: Mostly done in "iteration #1". There may be two more reports
coming in which were originally promised.

2) Early childhood programs
Here we are at stage five. The volume should come out at the end of the summer.

3) JCCs
Here we are at stage three. This will require visits, report writing, etc. The JCCA is our
partner in implementing the documentation.

4) Day schools

Here we are at stage one, two or three, depending on the denomination. Because this involves
all the denominations, plus the unaffiliated schools, this will be the most complicated of the
projects for the year.

5) College campus programming

Here we are at stage three, with the national Hillel organization as a partner. One question to
deal with is non-Hillel campus activities and how to move forward with that. As to Hillel
programs, we need to choose report writers, visit sites, etc.

6) Camping/youth programs
Here we are at the preliminary stage. We should be able to have a stage one meeting this

year. It’s probably fairly easy to identify the right participants via the denominations and the
JCCA.

7) Adult education.
Here we are at the preliminary stage. We should be able to have a stage one meeting this
year. Here gathering the right participants is probably more complex.

8) The Israel experience

We hope to move this project forward with consultation from the staff of the CRB Foundation.
As they are moving forward with their own initiative, we hope to be able to work on the "best
practice issues" involved with the successful trip to Israel.

9)COmmunity-Wide initiatives

Finally, I have recommended that we add a ninth area- Community-Wide initiatives using
JESNA's help. This refers to Jewish education improvement projects at the Federation or BJE
level, particularly in the personnel or lay development area. Examples: the Providence BJE
program for teacher accreditation; the Cleveland Fellows; projects with lay boards of
synagogue schools run by a BJE; salary/benefits enhancement projects. This project would use
JESNA'’s assistance could probably be launched rather quickly.

Lead Communities: Implementation—and How to do it

In previous reports I have quoted Seymour Fox’s statement that the Best Practices Project is
creating the "curriculum" for change in the Lead Communities. This applies in particular to
the "enabling options" of building community support for Jewish education and improving the
quantity and quality of professional educators. It is obvious from the best practice reports that
these two elements will appear and reappear in each of the divisions under study.

The challenge is to develop the method by which the Lead Community planners and educators
can learn from the best practices that we have documented and begin to introduce adaptations
of those ideas into their own communities. This can occur through a wide range of activities
including: presentations to the local Lead Communities commissions about the results of the
Best Practices Project, site visits by Lead Community lay leaders and planners to observe best
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practices in action; visits by best practices practitioners to the Lead Communities; workshops
with educators in the Lead Communities, etc. The Best Practices Project will be involved in
developing this process of implementation in consultation with the Lead Communities and with
other members of the CUE staff. We have already discussed possible modes of dissemination
of information in our conversations with the three communities.

How can we spread the word?

The first report on supplementary schools has engendered a good deal of interest in the larger
Jewish educational community. One issue that the CUE needs to address is the best way to
make the results of the Best Practices Project available. How should the dissemination of
materials take place? How should the findings of this project have an impact on communities
outside of the Lead Communities? Certainly we should find ways to advertise and distribute
the materials as they are produced. Perhaps we should also begin to consider a series of meet-

ings or conferences open to other communities or interested parties, as the project moves for-
ward.
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Best Practices Project
June 16, 1993

Next Steps,
Part 2
1993-4
The Best Practices Project is an operation that has many long-range im-
plications. Documenting "the success stories of Jewish education" is
something that has never really been done in a systematic way and it is
a project that cannot be "completed" within a short range of time. How-

ever, what I propose here is a way of looking realistically at how the
Best Practices Project should unfold over the next 1 to 2 years.

The easiest way to think about the Best Practices Project— and probably
the most useful— 1is to see it as one large project with eight or nine
areas (what we have called "divisions") to cover. Our long-range goal
has always been to see successive "iterations" in each of the divisions,
but what we are talking about at this point (for the short run) is what
will it take to put out a best practices publication, similar to what
we've done for the Supplementary School division, in each of the other

areas. To get to that point we have to go through the following stages
for each division.

Preliminary explorations: Mostly by me to determine with whom I
should be meeting
Stage one: Meeting (or multiple meetings) with experts
Stage two: Refining of that meeting (by me) , leading to a guide for
writing up the reports.
Stage three:Visiting the possible best practices sites by expert
report writers
Stage four; writing up reports by expert report writers
Stage five: Editing those reports (by me)
Stage six: Printing the edited version
S,tage seven: "Advertising" and Distributing the edited version

For this memo, I've taken each "division" and each stage and tried to
analyze where we currently are headed. (This memo is based on my recent
presentation of the 1993-4 Best Practices Project Budget.)
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Holtz--2

1) Supplementary schools: Mostly ddore im iittewszsitiomn #41"!. THexwee may Hmel/
two more reports coming in which weere eriigimsllllyy prowsedd . ‘

2) Early childhood programs
Here we are at stage five, The volume should come out at the end of the |
SUANEELY.. .

8) JICCs Ay
Here we are at stage three. This will require visits, reportwmitiming, *
etc. The complicating factor here is the role of the JCCA,.

4) Day schools

Bere we are at stage one, two or three, depending on the dencomiinsttiioom.
Because this involves all the denominatieoms;, plus the unaffiliated
schools and a variety of players;, this will be the mest complicated and
expensive of the projects for the year.

@) for the Orthedox schools:
We are at Stage three for centrist Orthodex scheoelss.. We'we had a mest—

img at YU and T need teo put together the meme, choose the repert writews
and places and make assignmenmts.

For Torah UMescorahl: I need to meet with Rabbi Fishman and start the pre—
ceSs..

b) for the Censervative scheels:
T've met with Bob Abramsom. The step ia to meve inte the Stage ore
preliminary meeting, hopefully in the early fall.

c) ffor the unaffiliated schoels:

T need to meet with the JESNA staff person whe coordinates these scheels
and put together a Stage one preliminary meeting.

d) for the Reform sehoels
I've met with Miehael Zeldin ((of HUC-LA)) and diseussed with him heoy to

put tegether the Stage one preliminary meeting,, pessibly in A, buk
coordinated with the UAHE as well, o P d

D) C€ellege €ampus programming
Here we are at stage three, at least in so far as Hillel is cemeennadi,
One guestion te deal with is pon-Hillel eampus aetivities and hew to

move forward with that. As te Hillel pregrams, we Reed te cheese repext:
writers, visit sites, ete.

#) €anping/yeuth programs

Here ye are at the preliminary stage. We should be abie to have a stage
one meeting this year. It's probabBly £airly easy £e identify the right
players via {he deromipnatiens apd the Jeci.
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7) Adult educatiom.
Here we are at the preliminary stage. WwWe should be able to hawe a stage

one meeting this yearx Here gathering the right players is praobakly
more complex.

B) The Israel experience

This project is going in a different directiam, due to the complicated
politics imvolved. My guess is that this will require some work with
consultants in meetings or some trawell..

9) Community-Wide imitiatives
This project would use JESNA's assistance and would probably mostly in—

volve travel to sites. I’ve had two meetings with JESNA amd could praob—
ably launch this rather gquickly.

The plan above is quite optimistic in texms of the number of differemt
divisions that we could advance this year. If more of my time is spenmt

im the Lead Communities, less will get done in the Best Practices Pro—
ject.
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SAYREUE,

Yeu asked we &8 put in wEiting some of things we talked abeut
when we met for lunch in New Yerk:

1) We discussed ways that CIJE might be staffed in the next stage
and who would have responsibility for what. This included the
@ail Dorph possibility and other things as well. A secondary is-
sue was the matter of reopening the possibility of a CIJE "bramch
office’” in New York.

2) T expressed an imterest to be included, if it is thought ap-
ptopriate, in some of the “inner circle™ meetimgs of CIJE, MR,
Mandel Imnstitute, etc. If I can be helpful in any of those set—
tings and you onrwhoelesvéhimkink hakmskesnsenderfor metdcddthmre,
I would happy tdobe bevahvelived.

3) We talked about my own work in best practice amhdodtiver metttieers
and L€ lit might make sense (o me it does) for that udltimdedly tio
be llozated inaaMiaddblIissttttéerderidza nathleer tbhan CTIBE, We We
talked about how stichh ahn Ihstfthtbemighht Hee sedt upp oar whkeep, comm-
iimg to mo particular conclusiem, but exploring some pos—
sibilities. I think you realize that personally speakimg I'ad be
imterested in keeping such an option opem, as things develep over
the mext while.

R ,M_EK\
4) I asked you to consider contactlng gdy‘ﬁauch arabdiinviitting A\
im some fashion to spend some time israel at titheMMamdsl TTn— YAl
sttitute, perhaps with some fund;ng’ﬁor housing or trawel. I JQJ

thought perhaps a year from now/ he might be interestedl.. He's PAY "ﬁA
also given thought to a sabbatical after my two-year leave and gdwwwm
perhaps he’d want to spend some part of that in Israel,, but im

the shorter run such an imvitation weould be a nice gesture and

it"s obvious that he could make a unique contributiom in amny kird

of project that the Institute has goimg..

$) Finally-= and the sooner the better on this—- you said yeow
could share some kind of academic backup for me on the whole is-
sue of the legitimacy of relying on the "expertise of expents",
as I've been calling it, in the Best Practice work. 1Is there

anything im writing on this aside from an oral heksher from
Coleman?

Thanks., I hope we can speak seen on that meme I sent cencernimg
next steps and issuee for best practice.

ﬁi i"\’ZI/

? 388y 22954885812 sin(l Agava 3py3 nd 2205 ¢%< 0@ BAE



May 25, 1993

To: CUE staff and consultants
From: Barry W. Holtz
Re: Next Steps; Best Practice

During the past few months, I've been very involved with wvisits to
the Lead Communities and during this time, ongoing work on Best
Practices has been slow. Starting July 1, I am full time with. CIJE
and therefore (I hope), I should be able to balance the Lead com-
munities piece and the Best Practices piece in a better way.

As you will recall, we identified eight different areas to explore
in best practice. Here is an update on our current situation,

1) Supplementary schools

Version one is published. Please note that there are still two more
reports outstanding and many other places have been proposed. if
W« ‘re serious about making this an evolving project, (subsequent
iterations, as we've been saying) we will eventually need another
#round" . In the meanwhile, however, we can put this on the back-

e rner.

2) Early childhood programs
Reports have been finished. They need editing, but we should have a

publication similar to the Supplementary School volume by the August
Board meeting.

3) JCCs

This was put in the hands of the JCCA and they've been slow. They
should have results of their survey of JCCs very soon, but a writing
up process will have to take place in the fall, perhaps with visits.

4) Day schools

A complicated project, but it has been launched. It's pretty clear
that we have to go the denominational route here. Shulamith and X
have met with a group of Orthodox day school folks at YU; we've met
with Bob Abramson; I've met with Michael Zeldin (re Reform); still
to come (in the fall): a meeting with Conservative educators similar
to the YU meeting, a meeting with JESNA folks concerning “non af-
*iliated" day schools; visits and writeups. My guess is that this
A11/should take place in fall with finished products in the winter.

5) College campus programming
SE and I met with Hillel people and should be able to launch visits
and write-ups in the fall.

6) Camping/youth programs
Next year we need to start this process. I think gathering the
right players will be relatively easy.
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7y Adult educatiom.

Next year we need to start this process. Here gathering the players
night be Aifficult: ve need to think about adult ed in synagoques of
varieus stripes, free floating programs like Wexner Heritage and
CLAL, Hebrew Colleges, ((DLCs?——if not covered in the JCC arew)),,
study expériences in Israel?

8) The lIsrael experience

Here I need help: We have the Cohen/Wall paper in draft form. 1Is it
finished? What is the relationship of this area to CR®, if any-
thing.

Finally, I strongly ryecommend that we add a ninth area~-- chmunity—
Wide imitiatives using JESNA’s help. This refers to Jewish educ
tion nmp ovamentt projects at the Federatiom or BJE level, pantitcu-
larly im the personnel or lay development area. Exampmas the Pro-
vidence BJE program for teacher accreditatiem; the Cleveland Fel-
lows; projects with lay boards of synagegue schools run by a BJE;
salary/benefits enhancement projects.. JESNA is not locking te get
radidl for this, but would want CIUE to subvent travel costs for deimg
xitheupss..

Problem: I’'m afraid we’re going to run short of the potemtial
"report writers® by going back again and again to 'the usual
suspects" (e Joe Reimers and Carel Ingalls). This could slow
things down.

@0 395kd  1SINE 3 SIQNUE 91 sthia ee. 93 awy
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Council for Initiatives in Jewish Education
Best Practices Project
Best Practice in the Supplementary School

INTRODUCTION
Barry W. Holtz

What is the Best Practices Project?

In describing its "blueprint for the future,” A Time to Act, the report of the Commmis-
sion on Jewish Education in North America, called for the creation of "an invemtory of best
edncational practices in North America” (p. 69).

The primary purpose of this inventory is to aid the Council for Initiatives in Jewish
Education (CIJE), particularly as it works with the three "Lead Communities" chosen in the
fall of 1992: Atlanta, Balfimore and Milwaukee, As these Lead Communities— "local
laboratories for Jewish education,” in the words of A Time to Act-: devise their educational
plans and pus these plans into action, the Best Practices inventory will offer a guide to Jewish
educational success that can be adapted for use in particular Lead Communities.

In addition, the Best Practices Project can be seen as a research project which hepes to
mmake an important contribution to the knowledge base about North American Jewish education
by documenting outstanding educational werk that is currently taking place.

What do we mean by “best practice"? The eontemporary literature in general education
points out that seeking perfection when we examine educational endeavers will offer us little
assistance as we (ry to improve actual practice, In an enterprise as eomplex and multifaceted
as education, these writers argue, we should be looking to discover "goed™ not ideal piactice.
As Joseph Reiimer deseribes this in his paper for Commission, these are educational projects
which have weaknesses and do not suceeed in all their geals, but whieh have the strength to
recognize the weaknesses and the will to keep werking at getting better. "Goeod" educational
practice, then, is what we seek to identify for Jewish edueatien, medels of excellence.
Another way of saying it is that we are loeking te deeument the "sueeess stores" of eomr
temperary Jewish edueation.

In having sueh an index the Couneil weuld be able to offer both eneouragement and
programmatie assistance o the partieular Lead Community asking for advice, The encouwiage-
ment would come through the knowledge that geed praetiee dees exist out in the field in many
aspeets of Jewish edueation. By viewing the Best Praetice of "X" in one lecation, the Lead
Cemmunity eould reseive astual programmatie assistanee by seeing a living example of the
way that "X" might be implemented in its loeal setting.

We should be elear, however, that the effeetive practical use of the best practices
prejest is a complex matter. Knewing that 2 best practice exists in one place and even seeing
that program in action dees net guarantes that the Lead Communities will Be able to sueceeed
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implementing it in their localities, no matter how good their intentions. What makes a cur-
riculum work in Denver or Cleveland is connected to a2 whole collection of factors that may
not be in place when we try to introduce that curriculum in Atlanta, Baltimore or Milwaukee.
The issue of translation from the Best Practice site to the Lead Commiunity site is one which
will require considerable imagination. I will try to indicate some ways that such translation
may occur at the end of this introductory essay.

Of course there is no such thing as "Best Practice” in the abstract, there is only Best
Practice of "X" particularity: the supplementary school, JCC, curriculum for teaching Israel,
etc. The first problem that the Best Practices Project had to face was defining the areas which
the inventory would want to have as its particular categories. Thus we could have cut into the
problem in a number of different ways. We might, for example, have looked at some of the
"sites" in which Jewish education takes place such as:

--Supplementary schools

~IDay Schools

--Trips to Israel

--Early childhood programs

--JCCs

--Adult Education programs

Or we could have focused on some of the subject areas which are taught in such sites:
—Bible

—Hebrew

—Israel

Or we could have looked at the specific populatigns served:
== adults

——children

—prospective converts to Judaism

There were numerous other possibilities as well.

Our answer to the question of cutting into the problem of best practices in Jewish
education was to focus on the venues in which Jewish education is conducted. Eight different
areas were identified: supplementary schools, early childhood programs (which take place in
many different places) JCCs, day schools, the Israel experience, college campus programming,
camping/youth programs, and adult education, Obviously there are other areas that could have
been included and there were other ways of organizing the project. We chose, for example to
include Family Education within the relevant areas above-- i.e. family education programs
connected to synagogue schools, day schools, JCCs. ete. We eould have identified it as a
separate area. We later chose to add a ninth area called “community-wide initiatives.” These
were programs usually based in a BJE or Federation which aimed in a communal way te have

Introduction
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a large scale impact on Jewish education---such as a plan to relate teacher’s salaries to in-
service education credits.

Best Practice in the Supplementary School: The Process

The first area that the Best Practices Project chose to work on was the supplementary
school primarily because we knew that a) there was a general feeling in the commmunity,
particularly in the lay community, that the supplementary school had not succeeded; b) bee-
ause the majority of Jewish children get their education in the supplementary school and bee-
ause of the perception of failure, the Lead Communities would almost certainly want to
address the "problem” of the supplementary school.

A group of experts was gathered together to discuss the issue of best practice in the
supplementary school. (The list of names appears in Appendix II of this introduction.) Based
on that meeting and other consultations we developed a Guide to Best Practice in the Sup-
plementary School. The Guide represented the wisdom of experts concerning success in the
supplementary school. We did not expect to find schools that "scored high" im every measure
in the Guide, but the Guide was to be used as a kind of outline or checklist for writing the
report.

A team of report writers was assembled and the following assignment was given to the
team; using the Guide to Best Practice in the Supplementary School, locate good schoals or
good elements or programs within schools that might be able to "stand alome” (such as a pareat
education program or prayer curriculum) even if the school as a whole would not fit our
definition of a best practice site.

We believed that working in this fashion we would be likely to get reliable resuits in a
reasonable amount of time. We also knew from the outset that the Best Practices Project was
created to fulfill a need. We did not have the luxury or the inclination to create a research
project that would have to wait many years before its results could be made available, The
model that we have employed is based on the informed opinion of expert observers. The
reports that our researchers wrofe were, with one exception, based on a relatively short amount
of time spent in the particular schouiks- although all of the researchers had had some previous
knowledge (sometimes quite extensive) about the sehool or synagogue being studied.* In
general we tried to use researchers who began the proeess with a "running start*: They had
some familiarity with the school they were looking at to begin with and eould use that prior
knowledge fo move the process along quickly.

tThe "one exception" was Professor Joseph Relmer whese repert was based on a long-term
research project that he in condueting into two sueeessful synagegue sehools.



LR @9 Y23 0302:9BEAM MELTON JTS P.5/1S

4}
The Reports: An Overview

The best practice reports represent a range of synagogues, schools and geographical
locations. In general the focus is on the school as a whole, rather than "stand alone" programs.
Our sense was that the key to success in the supplementary school tended to be a wholistic
approach, especially because of the part-time nature of the enterprise.

The congregations vary in size and wealth. Some of the schools are located withim
large congregations which simultaneously run a whole host of programs, including early child-
lhood programs and day schools. The ability of the supplementary school in these congrega-
tions to "compete" with other institutions, especially the day school, is particwlarly
noteworthy.

We believe that these reports can offer serious assistance to the Lead Communities, and
others seeking to improve the quality of Jewish education in North America, but we also kmow
tihat more work can and should be done. We view the reports included in the present volume
as the first "iteration,"” in the language of social science researchers-—the first step in a process
that meeds fo evolve over time. How might that research develop? We can see two ways:
first, the research can broaden. We have only included a handful of schools in this report.
The simple fact is we have no idea how many successful supplementary schools are cusrenlly
operating in North America. We have certainly heard our share of bad news about the
Hebrew school over the past twenty-five years, but we have heard very little about the sueeess
stories. It is likely that the number is small, nonetheless, it is elear that this “first edition" of
the Swpplementary School volume has touched only a few examples.

In an effort to plan for widening the net of possible sites, at the time of our first
exploration of supplementary schools, we sent a letter to all the members of the CIJE Senier
Advisers committee asking for their suggestions. In additien, we sent a similar letter to eomr
tacts within CAJE. Because of these initiatives we now have a list of 20 to 30 supplementairy
school that we might want to investigate in the next stage of Best Practiee In the Sup~
plementary School. We should note, however, that sueh an investigatien weuld likely be mor
time-consuming than the first round. Here we will net have the advantage-- at least in mest
casess- of the prior knowledge of the sites that our eurrent researehers brought with them to
the task.

A second way of expanding the researeh in the supplementary sehool area would be in
the "depth" of the current reports. Many of the report writers have said that they weuld like
(he chance fo look at their best practies examples in mere detail than the short reports have
allowed. 1 have ealled this the differenee betwesn wrtng a “report* and wriing a "portait"
or study of an institution.* As further iterations of the Supplementary Seheel velume
develop, we weuld like to see mors in-depth poriraits of sehools and programs.

+The mest well-known example of the "porirait" approach is Sara Lawrenee Lightfoot's beek
The Good Wigh Schoa (oot Boaks. 1080 oPP -
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Improving Supplementary Schools: Some Practical Suggestions

It is obvious from these first explorations that there are numerous ways in which sup-
plementary schools could be improved using the Best Practices Praject. The following sugges-
tions are by no means exhaustive, but they represent ways individual schools or groups of
schools within a community could begin to work for change.

1. Use the Guide

A good place to start is with the "The Guide for Looking at Best Practice in the Sup-
plementary School” (see Appendix I). Even though it was designed for use by a group of
experts with considerable experience as school observers and it was not intended to be an
exhaustive "evaluation tool,” nonetheless the Guide offers the opportunity for "insiders™ at a
institetiionr'= both professionals and laypeople-- to begin a conversation about the strengths and
weaknesses of their school. Obviously, insiders will have the disadvantage of less "objec-
tivity” than outside observers, but on the positive side they also have much more information
and deeper sense of the real workings of the school. Using the Guide is a good was to start
thinking about the directions supplementary school education should and could be taking,

2. Improve the School at the Systemic Level

One characteristic common to all the best practice schools was the system-wide orienta-
tion of the supplementary school. By "system-wide" we mean a number of different, but
interrelated matters. First is the relationship between the school and the synagogue. At this
time in the history of North American Jewish education, virtually all supplementary schools
are synagogue-based institutions, One thing that characterizes a best practice school is the way
that the school fits into the overall orientation of the congregation. The school reflects the
values of synagogue and the synagogue gives a significant role to the school-= in its publicity,
in the status of the school committee or board within the synagogue structure, in all the many
subtle messages that the synagogue sends. A school that is valued and viewed as central to the
concerns and mission of the synagogue has a much greater chance for success. One need only
look at the reports on "Temple Isaiah" and "Congregation Beth Tzedek" for two very different
examples of the same effect. Adding to the impact of this idea is the fact that both of these
congregations also house day schools. Yet despite the generally held perception that the sup-
plementary school will have a much lower status than the day school when both are housed
within the same synagogue, in these two examples we see supplementary schools which are
successful and profoundly appreciated by their congregations.

Introduction
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How does the supplementary school become a valued institution? It is obvious from
the best practice reports that the key player in bringing this about is the rabbi of the congrega-
tion. Virtually every best practice report talks about the investment of time, prestige and inter-
est of the synagogue’s rabbi, If we are to begin to improve the quality of the supplementary
school, we must engage the rabbis in an effort to raise the stature and importance of the can-
gregation”s school.

Lay leadership also has an important role to play here, as the best practice reports point
out quite clearly, and that leads us to the second element of working on the systens; the
stakeholders in the synagogue must be involved in an ongoing conversation about the goals and
muission of the school. When the report writers talk about schools which are "dniven* by their
goals (see, for just one example among many, the report on "Temple Bnai Zion"), which have
a clear sense of their "vision" (see, for example, "Congregation Reyim," a school with a very
different vision from Bnai Zion, and which succeeds with a similar impact.}) The best practice
reports indicate that schools which work are places that continually try to find ways to involve
the key participants in ongoing reflection upon and discussion about the goals of the school.

Finally, best practice schools are places that view their schools as ome part of a mugh
larger context. These are places that see the synagogue as a whole as an educating com-
munity. In such places we are more likely to see the integration of the fonmal program (the
"school™) with a variety of informal programs*- such as camps, shabbatonim, family retreats,
trips o Israel, holiday programs, tzedakah programs, arts programs, etc.

Implications and Possible Recommendations

If we want to have an impact on the supplementary school we need to begin with the
rabbis. It seems that a program of consciousness-raising and practical skills development for
rabbis in the Lead Community would make a great deal of sense. Such a progtam could be
developed through the national rabbinie organizations (RCA, RA, CCAR, RRA) or indepen-
dent of them. 1t might include visits to the best practice sites and meetings with the rabbis in
those synagogues.

A similar program for lay leaders could also be launched, Here the ideas learned fiom
the best practice reports could be studied and explored, so that lay leadets could come to

wnderstand the educational prineiples that make for suceess in the area of the supplementairy
school.

3. The Leader is Crueial

If there is one thing shared by all the best practiee schoels, it is the key role of leader-
ship in creating quality. In most cases the leader is the educational director; in one small
synagogue (“Ohavel Shalom Congregation"), it was the rabbi in partieular, These leadess
provide continuity, build merale, work with the rabbl and lay leadership on issues of status
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amd vision and many other things as well, In addition sueh a leader can help tusm arowad a
sohool that needs to change ("Emeth Temple"). It is the principal whe helps define the instity-
tion as oriented toward problem-solving and not defeatism and, it appears, the principal alse
seenms to be an important factor in maintaining a school without significant "discipline”
problems,

The people described here can all be characterized as edueational leaders.
their role not primarily as administrative or orgamzational but as edueatioml ina ‘mﬁl@&y of
ways. For some it takes the path of supervision and in-service education; for others it is by
being imspirational or spiritual models; for others it is In pedagogic creativity, programming or
curricullar improvements. There is no one single way to be an educational leader, but it is hard
to imagine a successful school, based on these reports, which would not have that kind of
professional leadership.

Implications and Possible Recommendations

Of course, saying that a supplementary school needs an educational leader is a good
dieal easier than finding such a person. But knowing the importance of leadershipy cam lead to a
numnber of important practical suggestions: a) when hiring an educational director, seck out a
person who can provide leadership appropriate to an educational institution, not just someome
wiho knows how to order the pencils, Such a consideration should influence the kinds of ques-
tions that are asked in an interview or solicited from recommendations. b} Investing in leader-
siiip means finding ways for educational directors to attend serious, ongoing training prograss
tihat can help them grow as leaders, ¢) Consultants who know about educational leadership
development can help schools improve by working with , d) Places might want to develop peer
groups or paired tutorials for education directors, Having a serious opportunity to grow as a
professional can be enhanced by peer groups which are well-designed to focus on impottaint
educational jssues or by having pairings of principals who could meet on a regular basis, Such
groups could be organized denominationally or on the basis of the size and type of imstituition.
Professional consultation and training could come from a mixture of national serviee imstitu~
tions (UAHC, United Synagogue, efc.), institutions for higher Jewish leasning (YU, JTS,
HUC, etc.) and institutions from the world of general education such as univessities, taiming
organizations, or professional societies.

4, Invest in Teaehers

Despite the imperianee of systems and the eentrality of leadership, in the erd schedls
sweeeed or fail because of what happens in the individual elassroom. The best practice seheells
are all characterized by an emphasis on the teachet’s key role. In different ways eaeh of the
best practice schools try to deal with the three fundamental dimensions of staffing a seheel:
resruitment; retentien, and prefessional growth.

For some of the best practice sehools reeruitrment i not a major probleh, A plhge lile
“Temple Bnai Zion" has a staff of veterans and experiences a very small amewn of fuinver,
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In general, good schools tend to perpetuate themselves because their reputations are well
known in the community of educators and when openings appear, teachers will want to come
to work in such an institution. Here in a slightly different way, the educational leader makes a
difference. Who would not want to work for the revered principal of "Congregation Beth
Tzedek"?

Still, recruiting good teachers is not always easy, even for outstanding synagogues and
some of the best practice schools have tried inventive solutions to deal with the problem.
Certainly the most radical has been the teacher-parents used by "Congregation Reyim.” This
synagogue has developed a unique approach that deserves serious consideration. The pluses
and minuses are spelled out in the report. The most important point of the Reyim model,
however, is that the school works at training the parents for their jobs as teachers. Without
that training and in-service the program could not succeed.

Other schools (such as "Congregation Beth Tzedek" and "Emeth Temple") have used
teenaged teacher aides or tutors in the Hebrew school. This has the dual effect of helping out
the professional teachers and finding useful involvement for the teenagers in the educational
life of the congregation.

Finding ways to retain outstanding teachers is a crucial component of success. It is not
easy to determine what is cause and what is effect here, but it is clear that stability of staff is
one of the marks of the best practice schools. Success in retaining teachers involves a number
of interrelated actions: fair pay is one thing, but this matter came up quite infrequently in the
best practice investigations, More to the point was a sense of being appreciated by the educa-
tional director, the rabbi and the community as a whole, There are a number of suggestions
that the reports present about teacher esteem, The key point is that this matter is directly
related to the systemic issue of the congregational attitude about the role and importance of
education, Where education is valued, teacher esteem will tend to be high.

An ethos of professional growth and teacher education characterizes all the best practice
schools, even-one might say especially-—in places that use "nonprofessional” teachers.
Professional growth opportunities have the advantage of both advaneing the quality of teachers
and their sense of being valued.

We have seen many forms of such professional growth, but they tend to eenter around
three areas of focus: a) efforts to increase the subject knowledge of teachers with sessions on
Bible, Hebrew or Jewish holidays as examples. These sessions are particularly important for
teachers in supplementary schools who may be professional general educators (such as public
school teachers who sometimes teach in supplementary schools) who have pedagogic skills but
lack Jewish knowledge. b) efforts to increase the skills of classroom teaching such as discus-
sion leading, curricular implementation or classroom management, ¢) efforts to build a sense
of personal Jewish commitment in teachers.

The best practice schools use local central agencies, denominational organizations and
at times commercial Jewish textbook publishers for teacher education sessions. Teachers are
also sent to conferences, most notably the national CAJE conferenee, loeal mini-CAJE con-

ferences where they exist, conferences connected to the various denominational educational
organizations and experienees in Israel.

Introduction
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Most of the best practice schools engage in professional supervision of teachers, alimest
always by the principal, It is also noteworthy that a number of the reports mention that the
educational directors find that they do not do as much supervision of teachers as they would
like.

Implications and Possible Recommendations

The area off professional growth is one that should be able to make significant impact
on Jewish education quality in the supplementary school, We know from the research im
general education that in-service education needs to be sustained and systematic and there are 2
mumiber of ways that such programs could be implemented, aside from the worthy policy of
sendiing teachers to the national and local CAJE conferences. The CAJE conferzmoes play a
very immportant role in contemporary Jewish educaiiom- especially in lifting the morale of
teacihers---buit they can not be considered a sufficient answer to the question of teacher educa-
tiion amd professional growth.

What form showld professional growth take? It is clear that many different options are
wsed. These include the three possible focal points mentioned above: Jewish subject matter
knowledge, pedagogic skills, issues of Jewish commitment. The means used include: inservice
programs run by national organizations, extension courses at local universities, adult education
programs peared for teachers, local BJE personnel coming into the school, sessioms ram by the
local BIE, retreats fior teachers, programs in Israel geared for teachers. Generally schools
mwst find the financing the help teachers attend these conferences and sometimes momey must
tbe fiound to pay for substitutes while teachers attend workshops. Some schools pay the
teachers to attend such sessions or relate their salaries to specific hours of inservice tramming.

The best practice schools do various things to work on retaining teachers. Im gemenall
the focus is on raising the status of the school, and hence teaching in the school, within the
congregation as a2 whole, Singling out the accomplishments of teachers through the symagogue
bulletin and rabbinic support is coupled with treating teachers in a professiomal manner, giving
them the appropriate workplace and supporting teachers’ trips to eonferences and other i~
service sessions. Different localities deal with recruitment in different ways. The efforts des-
cribed in dhe reports of some eongregations to use teenagers and parents in the scheol as
teachers or adjunct teachers may be appropriate for adaptation by seheels who have diffioulty
finding teachers.

§. Invelve the family

"Family education” has beeome a eatehwerd in eontemperary Jewish eduveation, but it
is obvious from (he best practice reports that the term is used i many different ways i dif
ferent settings. The everall geal of family invelvement is elearly an important ene For mamy
reasons, Family invelvement helps suppert the geals ef the sehoel (and piobably the quality of
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digeipline in the school), reinforces what children leamn in school in the home, helps give
chilldren a sense that Judaism is not "just for Hebrew school," and "empowers" parents by
assisting them in doing the home-based informal educating that has been typical of Jewish life
for generations. The best practice reports show that family involvement may take many
forms---adult learning, family retreats, actual teaching by parents in the school or an entire
curriculum focused on family education, and others as well. There is little doubt that an
increased and serious investigation of more family involvement in the synagogue school can
have a powerful impact on its success.

Lead Communities and Best Practice: Implementation

In what way can the Best Practices Project directly assist the Lead Communities? We
see three immediate uses of the project: knowledge, study, adaptation. First, the Best Praoc-
tices Project offers "existence proofs” for the successful supplementary school, knowledge that
such places actually exist. It is possible to answer "Yes" to the question, "is there a Hebrew
school that works?"

Beyond merely knowing that such schools exist, we can use the best practice reports as
models that ¢an be studied. These schools "work” and they work in a variety of ways.
Professor Seymour Fox has often spoken about the Best Practices Project as creating the "cur-
riculum" for change in the Lead Communities. This should include: Exploration of the
particular schools through study of the reports, meetings with the researchers who wrote them
up and the educators who run those schools along with visits to the best practice sites.

Finally, it is crucial to think hard about adapting the best practice sites to the specific
characteristics of the Lead Communities. It is unlikely that a programn that exists in one place
can simply be "injected" into a Lead Community. What must happen is a process of analysis,
adaptation, revision, and evajuation. What the Best Practices Project does is give us the
framework to begin the discussion, ¢xplore new possibilities and strive for excellence.

From Best Practice to New Practice

Best practice is only one element in the improvement of Jewish education. Even those
programs which “work" can be improved, Other ideas as yet untried need to implemented and
experimented with as well. The Lead Community idea allows us a chanee to go beyond best
practices in order to develop new ideas in Jewish education, At times we have referred to this
as the "department of dreams." We believe that two different but related matters are involved
here: first, all the ngw ideas in Jewish edueation that the energy of the CUJE and the Lead
Community Project might be able to generate and second, the interesting ideas in Fewish
education that people haveg talked about, perhaps even written abeut, but never have had the
chance to try out. It is likely that developing these new ideas will eome under the rubke of the
Best Practices Project and i is our belief that the exeitement inherent in the Lead Commumity
Project will give us the opportunity to move forward with imagining innevative new plans and
prejeets for Jewish edueational ehange.
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APPENDIX I

Council for Initiatives in Jewish Education
Best Practices Project

Barry W. Holtz

Guide for Looking at Best Practice in the Supplementary School

A "best practice sapplementary school should be a place...:
1. Systemiic lssmes

a. --with well articulated educational and "Jewish™ goals
[What are those goals and by what means are they articulated? Meetings? Publica-
tions? Sermons?]

[What are the outcomes that the school seeks to achieve and how does the school
measure success?}]

b. -wihere stakeholders (such as parents, teachers, laypeople) are involved in
the articulation or at least the validation, of these goals in an ongoing way
[What is the process by which this articulation and involvement happens?]

¢, —~with shared communication and an ongoing vision
[How do we see this in the day to day life of the school?]

d. -wwibere one feels good to be there and students enjoy learnimg
{In what way do you see this? What is the atmosphere in classes? The nature of
student behavior and "diseipline*?]

e. -where students continue their Jewish education after Bar/Bat Mitzvah
[Does the school have actual data about this?]

I1. Qumtigullum ad Tasirructiion [kstiess

a. ~which takes curriculum seriously and has a serious, well-defined ewr-
rleulum

[Is it a written curriculum? Do they use materials published by the denominational
movements? By ecommercial publishers?]
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b. --and in which, therefore, students are learning real "conteatt"

[Do you have a sense of what the students leam? About Jewish religious life and
practice? Moral principles? History? Hebrew language? Israel, etc. In what
way, if any, does the school monitor student progress?]

<. —in which one sees interesting and "strong™ teaching

[is there a particular style of teaching that you see in the school? (Discussions?
Lectures? Group work? etc.)

Who are the teachers? What is their Jewish educational backgroumd and prepara-
tion? What is their relationship to the students?

What is the stability of the staff over time? What does the school do to help new
teachers enter the school?}

d. --in which one sees attention given to "affective™ experiences for childrem

[Is there occasion for "practice” in Jewish living or values? For example, is there
a tzedakah project, an Israel project, a mitzvah project in the school? Is there
a Junior congregation or other opportunity for experiencing prayer? Are there
programs in the arts—music, dance, etc? Is there a retreat or shabbaton
program for children?]

d. —~with family or parent education programs

[What does the school do in this area? Do they use any specific materials or
programs? (which ones?) How often does this happen? Is there a retreat or
shabbaton program for families? Are parents required to engage in some kimd
of adult learning? In what way?]

111, SSpseridrionl Jsuaes

a. -wihich engages in regular serious inservice education and/or supervision of
teachers

[Who does the supervision? What is it like? How regular is it? Does the school use
outside consultants for inservice? Are teachers sent to inservice sessions?
Where and in what way does this (ake place? Is there a retreat or shabbatom
program for teachers?)

b. -wiith an effective prineipal who serves as a true edueational leader
[Mn what way does the prinelpal demensirate this eadership? Hew do the
teachers... the parents.. ..the rabbi pereeive him/her?)

Introduction
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APPENDIX H

Team Members: Best Practice in the Supplementary School

Report Writers:

Ms. Kathy Green (Reconstructionist Rabbinical College, Philadelphia)
Ms. Carol Ingall (Melton Research Center and BJE, Providence, RI)
Dr. Samuel Joseph (Hebrew Union College-Cincinnati)

Ms. Vicky Kelman (Melton Research Center and Berkeley, CA)

Dr. Joseph Reimer (Brandeis University)

Dr. Stuart Schoenfeld (York University, Toronto)

Dr. Michael Zeldin (Hebrew Union College-LA)

o]

Additional Consultants:

Dr. Isa Aron (Hebrew Unijon College-Los Angeles)

Dr. Sherry Blumberg (Hebiew Union College-New York)
Ms. Gail Dorph (University Of Judaism, Los Angeles)
Dr. Samue] Heilman (Queens College, NY)
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Council for Initiatives in Jewish Education
Best Practices Project
Best Practice in the Supplementary Schoel

INTRODUCTION
Barry W. Holtz

What is the Best Practices Project?

In deseribing its "blueprint for the future,” A Time to Act, the report of the Commmis-
siion on Jewish Education in North America, called for the creation of "am inventory of best
educational practices im North America” (p. 69).

The primary purpose of this inventory is to aid the Council for Inittatives in Jewish
Education (CIJE), particularly as it works with the three "Lead Communities” chosen in the
fall off 1992: Atlanta, Baltimore and Milwaukee. As these Lead Communities— "local
laboratories fior Jewish education,” in the words of A Time to Act-~devise their educationsl
plans and put these plans into action, the Best Practices inventory will offer a guide to Jewish
educational success that can be adapted for use in particular Lead Commmumiitizs.

In addition, the Best Practices Project can be seen as a research project which hopes to
make an jmportant contribution to the knowledge base about North American Jewish education
by documenting outstanding educational work that is currently taking place.

What do we mean by "best practice"? The contemporary literature im general education
points out that seeking perfection when we examine educational endeavors will offer us little
assistance as we iry to improve actual practice. In an enterprise as complex amdl multifaceted
as education, these writers argue, we should be looking to discover "good™ mot ideal practice,
As Joseph Reimer describes this in his paper for Commission, these are educaiiionall prejects
which have weaknesses and do net succeed in all their goals, but which have the streagth to
recognize the weaknesses and the will to keep working at getting better. "Geood" educationsll
practice, then, is what we seek to identify for Jewish education, models of exeellence.
Another way of saying it is that we are looking to document the “suecess stotiies” of com-
temporary Jewish edueation.

In having such an index the Couneil would be able to offer both encowmiagement and
programmatic assistance fo the particular Lead Community asking for adviee, The encourage-
ment would come through the knowledge that good practice does exist eut in the field im mamny
aspects of Jewish education. By viewlng the Best Praetice of "X" in one lecatiion, the Lead
Community eould receive actual programmatle assistanee by seeing a living example of the
way that "X might be implemented in its loeal setting.

We should be clesr, however, that the effeetive pragtical use of the best pisetices
projeet is a commplex matter. Knowing that a best practiee exists in one place aid even seeing
that program in action dees net guarantee that the Lead Communides will be able to sueeeed in

et
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implementing it in their localities, no matter how good their intentions. What makes a cur-
riculum work in Denver or Cleveland is connected to a whole collection of factors that may
not be in place when we try to introduce that curriculum in Atlanta, Baltimore or Milwaukee.
The issue of translation from the Best Practice site to the Lead Community site is one which
will require considerable imagination. I will try to indicate some ways that such tramslatiom
may occur at the end of this introductory essay.

Of course there is no such thing as "Best Practice” in the abstract, there is only Best
Practice of "X" particularity: the supplementary school, JCC, curriculum for teaching Israel,
etc. The first problem that the Best Practices Project had to face was defining the areas which
the inventory would want to have as its particular categories. Thus we could have cut into the
problem in a number of different ways. We might, for example, have looked at some of the
"sites” in which Jewish education takes place such as:

--Supplementary schools

—IDay Schools

--Trips to Israel

—Early childhood programs

-CCs

--Adult Education programs

Or we could have focused on some of the subject areas which are taught in such sites:
—Bible

-~ Hebrew

—Israel

Or we could have looked at the specific populations served:
== adults

~ children

—~—prospective converts to Judaism

There were numerous other possibilities as well.

Our answer to the question of cutting into the problem of best practices in Jewish
education was to focus on the venues in which Jewish edueation is eonducted. Eight different
areas were identified: supplementary schools, eatly ehildhood programs (which take place in
many different places) JCCs, day schools, the Israel experience, college eampus progranmming,
camping/youth programs, and adult education. Obviously there are other areas that eould have
been included and there were other ways of organizing the projeet. We chese, for example to
include Family Education within the relevant areas above-1i.e. family edueation programs
connected fo synagogue schools, day schools, JCCs. ete. We eould have identified it as a
separate area, We later chose to add a ninth area ealled "eemmunity-wide initiatives." These
were programs usually based in a BJE or Federation whieh aimed in a eommunal way to have

Introduction
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a lafge s¢ale impact on Jewish edweatityr- such as a plan to relate teacher’s salafies to im-
seTwice education credits.

Best Practice in the Supplementary School: The Process

The first area that the Best Practices Project chose to work on was the supplementary
school primarily because we knew that a) there was a general feeling in the commumity,
particularly in the lay community, that the supplementary school had not succeeded; b) bee-
ause ithe majority of Jewish children get their education in the supplementary school and bes-
awse of the perception of failure, the Lead Communities would almost certaimly want to
address the "problem" of the supplementary school.

A group of experts was gathered together to discuss the issue of best practice in the
suppllemnentary school. (The list of names appears in Appendix II of this introdiuction.) Based
on that meeting and other consultations we developed a Guide to Best Practice in the Sugp-
plementary School. The Guide represented the wisdom of experts concerning suocess in the
suppéementany school. We did not expect to find schools that "scored high™ im every measure
im dhe Guide, but the Guide was to be used as a kind of outline or checklist for writing the
1eport.

A team of report writers was assembled and the following assignment was givem to the
team: wsing the Guide to Best Practice in the Supplementary School, locate good schools ot
good elements or programs within schools that might be able to "stand alome™ (such as a paremt
edwcation program or prayer curriculum) even if the school as a whole would net fit our
defiimittion of a best practice site.

We believed that working in this fashion we would be likely to get relizble results in a
reasonable amount of time. We also knew from the outset that the Best Pracifices Project was
created to fulfill a need. We did not have the luxury or the inclination to create a research
project tihat would have to wait many years before its results could be made available. The
model that we have employed is based on the informed opinion ef expert cbsurwns. The
reports that our researchers wrote were, with one exeeption, based en a relativelly short ameouni
off time spent in the particular schools-—although all of the tesearchers had hadl some previows
knowledge (sometimes quite extensive) about the school or synagogue being studied.* Im
general we tried to use researchers who began the preeess with a "running stast": They hadl
some familiarity with the school they were looking at to begin with and eould use that prio
knowledge to move the proeess along quickly.

*The "one exception" was Professor Joseph Reimer whose repert was based om a loag-teiim
research prejeet that he in eondueting inte twe suseessful synagogue sehools.
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The Reports: An Overview

The best practice reports represent a range of synagogues, schools and geographical
locations. In general the focus is on the school as a whole, rather than "stand alone” programs.
Qur sense was that the key to success in the supplementary school tended to be a wholistic
approach, especially because of the part-time nature of the enterprise,

The congregations vary in size and wealth. Some of the schools are located within
large congregations which simultaneously run a whole host of programs, including early child-
hood programs and day schools. The ability of the supplementary school in these comgregi-
tions to "compete” with other institutions, especially the day school, is particularly
noteworthy.

We believe that these reports can offer serious assistance to the Lead Communities, and
others seeking to improve the quality of Jewish education in North America, but we also know
that more work can and should be done. We view the reports included in the present volume
as the first "iteration,” in the language of social science researchers-—the first step in a process
that needs to evolve over time. How might that research develop? We can see two ways:
first, the research can broaden. We have only included a handful of schools in this report.
The simple fact is we have no idea how many successful supplementary schools are currently
operating in North America. We have certainly heard our share of bad news about the
Hebrew school over the past twenty-five years, but we have heard very little about the success
stories. It is likely that the number is small, nonetheless, it is clear that this "first edition" of
the Supplementary School volume has touched only a few examples.

In an effort to plan for widening the net of possible sites, at the time of our first
exploration of supplementary schools, we sent a letter to all the members of the CIJE Senjor
Advisers committee asking for their suggestions. In addition, we sent a similar letter to con-
tacts within CAJE. Because of these initiatives we now have a list of 20 to 30 supplementary
school that we might want to investigate in the next stage of Best Practice in the Sup-
plementary School. We should note, however, that such an investigation would likely be more
time-consuming than the first round. Here we will not have the advantage——at least in most
cases—of the prior knowledge of the sites that our current researchers brought with them to
the task.

A second way of expanding the research in the supplementary school area would be in
the "depth” of the current reports. Many of the report writers have said that they would like
the chance to look at their best practice examples in more detail than the short reports have
allowed. I have called this the difference between writing a "report™ and writing a "portrait”
or study of an institution.* As further iterations of the Supplementary School volume
develop, we would like to see more in-depth portraits of schools and programs.

$The most well-known example of the "portrait" approach is Sara Lawrence Lightfoot’s book
The_Good High School (Basic Books, 1983.)
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Improving Supplementary Schools: Some Practical Suggestions

It is obvious from these first explorations that there are numerous ways im wihich sup-
plementary schools could be improved using the Best Practices Project. The following sugges-
fions afe by mo means exhaustive, but they represent ways individual schools or groups of
seihools within a community could begin to work for change.

1. Use the Guide

A 2ood place 1o start is with the *The Guide for Looking at Best Practice im the Sup-
plementary Sciool" (see Appendix I). Even though it was designed for use by a group of
experts with considerable experience as school observers and it was not intended to be am
exhanstive "evaluation tool,” nonetheless the Guide offers the opportumity for “imsiders" at a
imstitutiion-- both professionals and laypeople---to begin a conversation about the stremgths amd
weaknesses of their school. Obviously, insiders will have the disadvantage of less "abjeo-
tivity" than outside observers, but on the positive side they also have much more infonmatiomn
amd deeper sense of the real workings of the school. Using the Guide is a good was to start
thinking albout the directions supplementary school education should and could e talking,

2. Improve the School at the Systemie Level

One characteristic common to all the best practice schools was the system-wide oieniz-
tion of the supplementary school. By "system-wide” we mean a number of different, but
imterrelated matters, First is the relationship between the school and the synagogue. At thig
tigme jn the history of North American Jewish education, virtually all supplementary schools
are synagogue-based institutions. One thing that characterizes a best practice sdheol is the way
tihat the school fits mto the overall orientation of the congregation. The schooll neflects the
values of symagogue and the synagogue gives a significant role to the school—im its publicity.,
im the status of the school committee or board within the synagogue structure, im all the many
subtle messages that the synagogue sends. A school that is valued and viewed as central o the
concerns and mission of the synagogue has a mueh greater ehanee for sueeess. One need onlly
look at the reports on "Temple Isaiah” and “Cengregation Beth Tzedek" for two vety differenit
examples of the same effect, Adding to the impaet of this idea is the faet that beth of these
congregations also house day schools, Yet despite the generally held perception that the sup-
plementary school will have a much lower status than the day seheol when beith are howused
within the same synagogue, in thase two examples we see supplementary sehoolls which aie
sweeessful and profoundly appreciated by their esngregations.

Imitiedieirh
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How does the supplementary school become a valued institution? It is obvious from
the best practice reports that the key player in bringing this about is the rabbi of the congrega-
tion. Virtually every best practice report talks about the investment of time, prestige and inter-
est of the synagogue’s rabbi. [f we are to begin to improve the quality of the supplementary
school, we must engage the rabbis in an effort to raise the stature and importance of the con-
gregation’s school,

Lay leadership also has an important role to play here, as the best practice reports point
out quite clearly, and that leads us to the second element of working on the system; the
stakeholders in the synagogue must be involved in an ongoing conversation about the goals and
mission of the school. When the report writers talk about schools which are "driven” by their
goals (see, for just one example among many, the report on "Temple Bnai Zion"), which have
a clear sense of their "vision" (see, for example, “Congregation Reyim,"” a school with a very
different vision from Bnai Zion, and which succeeds with a similar impact.) The best practice
reports indicate that schools which work are places that continually try to find ways to involve
the key participants in ongoing reflection upon and discussion about the goals of the school.

Finally, best practice schools are places that view their schools as one part of a much
larger context. These are places that see the synagogue as a whole as an educating com-
munity. In such places we are more likely to see the integration of the formal program (the
"school”) with a variety of informal programs—such as camps, shabbatonim, family retreats,
trips to Israel, holiday programs, tzedakah programs, arts programs, etc.

Implications and Possible Recommendations

If we want to have an impact on the supplementary school we need to begin with the
rabbis. It seems that a program of consciousness-raising and practical skills development for
rabbis in the Lead Community would make a great deal of sense. Such a program could be
developed through the national rabbinic organizations (RCA, RA, CCAR, RRA) or indepen-
dent of them. It might include visits to the best practice sites and meetings with the rabbis in
those synagogues.

A similar program for lay leaders could also be launched. Here the ideas learned from
the best practice reports could be studied and explored, so that lay leaders could come fo
understand the educational principles that make for success in the area of the supplementary
school.

3. The Leader is Crucial

If there is one thing shared by all the best practice schools, it is the key role of leader-
ship in creating quality. In most cases the leader is the educational director; in one small
synagogue ("Ohavei Shalom Congregation"), it was the rabbi in particular, These leaders
provide continuity, build morale, work with the rabbi and lay leadership on issues of status
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and vision and many other things ag well. In addition such a leader can help tum around a
ool that needs 0 change ("Emeth Temple"). It is the principal whe helps define the imstitu-
tion as oriented toward problem-solving and not defeatism and, it appears, the priacipsal alse
seems o be an important factor in maintalning a school without significant "disciplime"”
problems.

Tie people described here can all be characterized as educationgi leaders. They see
tiheir Tole mot primarily as administrative or organizational, but as educational in a variety of
ways. For some it takes the path of supervision and in-service education; for others it is by
being imspirational or spiritual models; for others it is in pedagogic creativity, programming or
curricwlan improvements. There is no one single way to be an educational leader, but it is hard
to imagine a successful school, based on these reports, which would not have that kind of
professional leadership.

Implications and Possible Recommendations

Off course, saying that a supplementary school needs an educational leader is 2 good
deal easier than finding such a person. But knowing the importance of leadership cam lead to @
mimnber of important practical suggestions: a) when hiring an educational director, seek out &
person who ¢an provide leadership appropriate to an educational institution, not just someome
wiho kmows how to order the pencils. Such a consideration should influence the kindis of ques-
tions that are asked in an interview or solicited from recommendations, b) Imvesting in leader-
siniip means finding ways for educational directors to attend serious, ongoing traiming programs
tihatt cam help them grow as leaders, ¢) Consultants who know about educational leadership
development can help schools improve by working with | d) Places might want to develop peer
groups or paired tutorials for education directors, Having a serious opportumity to grow as a
professional can be enhanced by peer groups which are well-designed to focus om impoutamt
educational issues or by having pairings of principals who could meet on a regular basis, Such
groups coulld be organized denominationally or on the basis of the size and type of imstitution.
Professional consultation and training could come from a mixture of natiomal service imstinr-
tions (WAHC, United Synagogue, ¢ftc.), institutions for higher Jewish learmimg (YU, JTS,
HUC, etc.) and institutions from the wotld of general edueation such as universities, traiining
organizations, or professional soeieties.

4, Invest in Teachers

Despite the importance of systems and the eentrality of leadership, im the end seheells
sweeeed or fail beeause of what happens in the individual elassroom. The best practice scheels
are all characterized by an emphasis en the teacher’s key rele, In different ways each of the
best practice schools try to deal with the three fundamental dimensions of staffing a scheoll
recruitment, retention, and prefessional grewth.

For some of the best practice sehools reeruitment iz not a major problem. A place like
"Temple Brai Zion" has a staff of veterans and experienees a very small amount of turover,

Tekroduciion
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In goneral, good schools tend to perpetuate themselves because their reputations are well
known in the community of educators and when openings appear, teachers will want to come
to wotk in such an institution. Here in a slightly different way, the educational leader makes a
difference. Who would not want to work for the revered principal of "Congregation Beth
Tzedek"?

Still, recruiting good teachers is not always easy, even for outstanding synagogues and
some of the best practice schools have tried inventive solutions to deal with the problem.,
Certainly the most radical has been the teacher-parents used by "Congregation Reyim.” This
synagogue has developed a unique approach that deserves serious consideration. The pluses
and minuses are spelled out in the report. The most important point of the Reyim model,
howewver, is that the school works at training the parents for their jobs as teachers. Without
that training and in-service the program could not succeed.

Other schools (such as "Congregation Beth Tzedek" and "Emeth Tempie") have used
teenaged teacher aides or tutors in the Hebrew school. This has the dual effect of helping out
the professional teachers and finding useful involvement for the teenagers in the educationsl
life of the congregation.

Finding ways to retain outstanding teachers is a crucial component of success. It is not
easy to determine what is cause and what is effect here, but it is clear that stability of staff is
one of the marks of the best practice schools. Success in retaining teachers involves a number
of interrelated actions: fair pay is one thing, but this matter came up quite infrequently in die
best practice investigations, More to the point was a sense of being appreciated by the educa-
tional director, the rabbi and the community as a whole. There are a number of suggestions
that the reports present about teacher esteem. The key point is that this matter is directly
related to the systemic issue of the congregational attitude about the role and importance of
education. Where education is valued, teacher esteem will tend to be high.

An ethos of professional growth and teacher education characterizes all the best practioe
schools, evem—one might say especially-—in places that use "nonprofessional” teachers.
Professional growth opportunities have the advantage of both advancing the quality of teachers
and their sense of being valued.

We have seen many forms of such professional growth, but they tend to center around
three areas of focus: a) efforts to increase the subject knowledge of teachers with sessions om
Bible, Hebrew or Jewish holidays as examples, These sessions are particularly important for
teachers in supplementary schools who may be professional general educators (such as public
school teachers who sometimes teach in supplementary schoels) who have pedagogic skills but
Jack Jewish knowledge. b) efforts to increase the skills of elassroom teaching such as discus-
sion leading, curricular implementation or classroom management. ¢) efforts to build a semse
of personal Jewish commitment in teachers.

The best praetiee schools use local central agencies, denominational organizations and
at times commercial Jewish textbook publishers for teacher education sessions. Teachers are
also sent to conferences, most notably the national CAJE conference, local mini-CAJE com~
ferences where they exist, eonferenees eonneeted to the various denominational edueational
organizations and experiences in Israel.

Introduetion
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Maost of the best practice schools engage in professional supervision of teachers, almest
always by the prineipal. It is also noteworthy that & number of the reports mention that the
educational directors find that they do not do as much supervisiom of teachers as they would
like.

Implications and Possible Recommendatioms

The area of professional growth is one that should be able to make significant impact
on Jewish education quality in the supplementary school. We know from the research im
general education that in-service education needs to be sustained and systematic and there are a
number of ways that such programs could be implemented, aside from the worthy policy of
sending teachers 1o the national and local CAJE conferences. The CAJE conferemces play a
very important role in contemporary Jewish educations especially in lifting the morale of
teachers-—but they can not be considered a sufficient answer to the question of teacher educiz-
tion and professional growth.

What form should professional growth take? It is ¢lear that many different optioms are
used. These include the three possible focal points mentioned above: Jewish subject matter
knowledge, pedagogic skills, issues of Jewish commitment. The means used include: inservice
programs run by national organizations, extension courses at local universities, adult educatiion
programs geared for teachers, local BJE personnel coming into the school, sessions rum by the
local BJE, retreats for teachers, programs in Israel geared for teachers. Generaily schooks
must find the financing the help teachers attend these conferences and sometimes money must
be found to pay for substitutes while teachers attend workshops. Some schoels pay the
teachers to attend such sessions or relate their salaries to specific hours of inservice traiming.

The best practice schools do various things to work on retaining teachers. Im gemensl
the focus is on raising the status of the school, and hence teaching in the school, within the
congregation as a whole, Singling out the accomplishments of teachers through the synagogue
bulletin and rabbinic support is couipled with treating teachers in a professional manner, giving
them the appropriate workplace and supporting teachers’ trips to conferences and other im-
service sessions, Different Jocalities deal with recruitment in different ways. The efforts dies-
cribed in the reports of some congregations to use teenagers and parents in the school as
teachers or adjunct teachers may be appropriate for adaptation by schools who have diffienlty
finding teachers.

5. Invelve the family

"Family education” has become a eatehword in eontemporary Jewish education, but it
is obvious from the best praetics reports that the term is used la many different ways in diif-
ferent settings. The everall goal of family invelvement is elearly am important one for maiy
reasons, Family involvement helps suppert the goals of the sehoel (and piebably the quality of

Yntrodicdtion
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discipline in the school), reinforces what children learn in school in the home, helps give
hildren a sease that Judaism is not "“just for Hebrew school,” and "empowers” parents by
assisting them in doing the home-based informal educating that has been typical of Jewish life
for generations. The best practice reports show that family involvement may take many
forms---adult learning, family retreats, actual teaching by parents in the school or an entire
curriculum focused on family education, and others as well, There is little doubt that an
increased and serious investigation of more family involvement in the synagogue school cam
have a powerful impact on its success.

Lead Communities and Best Practice: Implementation

In what way can the Best Practices Project directly assist the Lead Communities? We
see three immediate uses of the project: knowledge, study, adaptation. First, the Best Prac:
tices Project offers "existence proofs” for the successful supplementary school, knowledge that
such places actually exist, It is possible to answer "Yes” to the question, "is there a Hebrew
school that works?"

Beyond merely knowing that such schools exist, we can use the best practice repouts as
models that ¢can be studied. These schools "work” and they work in a variety of ways.
Professor Seymour Fox has often spoken about the Best Practices Project as creating the "cur-
riculum" for change in the Lead Communities. This should include: Exploration of the
particular schools through study of the reports, meetings with the researchers who wrote them
up and the educators who run those schools along with visits to the best practice sites.

Finally, it is crucial to think hard about adapting the best practice sites to the specific
characteristics of the Lead Communities. It is unlikely that a program that exists in one place
can simply be “injected” into a Lead Community. What must happen is a process of analysis,
adaptation, revision, and evaluation, What the Best Practices Project does is give us the
framework to begin the discussion, explore new possibilities and strive for excellence.

From Best Practice to New Practice

Best practice is only one element in the improvement of Jewish education. Even those
programs which "work" can be improved. Other ideas as yet untried need to implemented and
experimented with as well. The Lead Community idea allows us a chance to go beyond best
practices in order to develop new ideas in Jewish education. At times we have referred to this
as the "department of dreams." We believe that two different but related matters are involved
here: first, all the new ideas in Jewish edueation that the energy of the CLJE and the Lead
Community Project might be able to generate and second, the interesting ideas in Jewish
education that people have talked about, perhaps even written about, but never have had the
chance to try out, It is likely that developing these new ideas will eome under the rubric of the
Best Practices Project and it is our belief that the excitement inherent in the Lead Cormmumity
Project will give us the epportunity to move forward with imagining innevative new plams and
projeets for Jewish edueational ehange.
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APPENDIX I
Council for Initiatives in Jewish Education
Best Practices Project

Barry W. Holtz

Guide for Looking at Best Practice in the Supplementary School

1. Sastemic Tesues

a. —with well articulated educational and *Jewish'l goals
[What are those goals and by what means are they articulated? Mectings? Publica-
tions? Sermons?]

[What are the outcomes that the school seeks to achieve and how does the school
measure success?)

b. -rmhkeeestakicbiodddess(methasspparenss, t toativess, Lyypsoogils) arceiimnodeatl iin
the articulation or at least the validation, of these goals in an ongoing way
[What is the process by which this articulation and involvement happens?]

¢, —~with shared communication and an ongoing vision
[How do we see this in the day to day life of the schoel?]

d. -~where one feels good to be there and students enjoy learning
{In what way do you see this? What is the atmosphere in classes? The nature of
student behavior and "discipline"?)

€. ~wihere students continue thelr Jewish eduecation after Bar/Bat Mitzvah
[Does the school have actual data about this?]

1. i and Imstrudiin Reuigss

8, ~wiich takes ewrrienium seriously and has a serious, well-defined eur-
Hedlum

[1s it a written curriculum? Do they use materials published by the denominationsl
movements? By commereial publishers?)
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b, --and in which, therefore, students are learning real "contems™

{Do you have a sense of what the students lear? About Jewish religious life and
practice? Moral principles? History? Hebrew language? Israel, etc. In what
way, if any, does the school monitor student progress?]

¢. —in which one sees interesting and "strong" teaching

[1s there a particular style of teaching that you see in the school? (Discussioms?
Lectures? Group work? etc.)

Who are the teachers? What is their Jewish educational background and prepara-
tion? What is their relationship to the students?

What is the stability of the staff over time? What does the school do to help new
teachers enter the school?]

d. --in which one sees attention given to "affective™ experiences for children

[Is there occasion for *practice” in Jewish living or values? For example, is there
a tzedakah project, an Israel project, a mitzvah project in the school? Is there
a Junior congregation or other opportunity for experiencing prayer? Are there
programs in the arts—music, dance, etc? Is there a retreat or shabbaton
program for children?]

d. —widh family or parent education programs

[What does the school do in this area? Do they use any specific materials or
programs? (which ones?) How often does this happen? Is there a retreat or
shabbaton program for families? Are parents required to engage in some kind
of adult learning? In what way?]

111.SSypeviswon Issues

a. -wihich engages in regular serious inservice education and/er supervision of
teachers

[Who does the supervision? What is it like? How regular is it? Does the school use
outside consultants for inservice? Are teachers sent to inservice sessions?
Where and in what way does this take place? Is there a retreat or shabbatom
program for teachers?]

b. ~with an effective principal who serves as a true educational leader

[In what way does the principal demonstrate this leadership? How do the
teachers...the parents. .. .the rabbi peeive himHerd]

Imtroduction
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APPENDIX H

Team Members: Best Practice in the Supplementary School

Report Writers:

Ms. Kathy Green (Reconstructionist Rabbinical College, Philadelphia)
Ms. Carol Ingall (Melton Research Center and BJE, Providence, RI)
Dr. Samuel Joseph (Hebrew Union College-Cincimmatt)

Ms. Vicky Kelman (Melton Research Center and Berkeley, CA)

Dr. Joseph Reimer (Brandeis University)

Dr. Stwart Schoenfeld (York University, Toronta)

Dr. Michael Zeldin (Hebrew Union College-LA)

Additional Consultants:

Dr. Isa Aron (Hebrew Union College-Los Angeles)
Di. Shesry Dlumberg (Hebiew Union College-New Wak)

Ms. Gail Dorph (University Of Judaism, Los Angeles)
Dr. Samuel Heilman (Queens College, NY)

Iniredustion
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Te! Annette
From; Barey W. Heltz
Res My scheduis

Hi Amnette:s

It was Rice to wpend time with you last week. As it turned out,, bhe-
cause of my son's illness, we cancelled our trip to Flowiidia. My own
2eld got wWorsSe=— partially thanks to the airplame ride home from
Cleveland, my @ars got messed up. So it's beem a gloricows few days.
I am sending this fax se you'll know that I rescheduied FPlorida for
Mareh. If there is going %o be that planners meetimg in March I
will emly be available on Marsh 2nd; on the 3rd we are goimg soutth
(@ mope) and will zeturn on March 10th. Keep that in mimd as yow
think about wsing me for whatewer.

Thanks. Best wishes to alil.

-

The Jewish Theslogieal Seminary of Amarea
5680 Sroadway ¢ New Yerk, New Yark 10027 s Telephans (312) BR8N » Fax (212) 74939




Holtz-=2

To! CIJE Interested Parties
From! Barry W. Holtz

Re: Pilot Projects
February 22, 1993

We have spent some time talking about the concept of the MPilot
Projects" for the lLead Communities. In this memo I will put down
some ideas that Shulamith Elster and I have been thinking akout that
may help cur discussions about the Pilots.

A Pilot Project is an initiative undertaken by a Lead Community in
its ®mtart-up phase, even before tha planning process ie completad.
the purpose of the Pilots is to »jump start®” the process for change

the Lead Communities as well as to build local enthusiasm for the
s ddl Communities Project. In addition Pilot Projects ¢an help in
the planning process or test on a small scale what may later be at-
tempted in a larger context.

All Pilot Projects should be centered around the two main "direc-
tives" 0f the CIJE, as stated in A Time to Act: a) build community

support for Jewish education; b) build the pergonnel of the profes—
sion of Jewish educationm.

Shulamith and I have conceptualized three different “cuts” into the
Pilots (wihhich we ecall Pilot A, B and C), all or some of which can be
laumched in each Lead Community,

Filnt-A

Pilst A is a series of consultations— an ongoing educatiomal
seminar—— by the CIJE and its guest consultants developed for the
Lead Community Commissiem. JIts purpose is to help the lead Com—
~#hities plam, envision and launch the-implementation of educatiomal

2ange., These consultatiens would, in essence, form the bagimnings
of the "ecentent% sida of the plannin? process outlined in the Lead
Communitieos Planning Guide (ses specifically pp. 31-33).

The "eurriculomt of these consultations would be based on the work
of the Best Praetices Preject. Shulamith and I would lead (or ar=
ange for other consultante te lead) a presentatien and discussion
about each of the areas in the project: supplementary schools, early
childhood Jewish educatiom, the Israel E ience, JOCs, day
scheels, the @@11@2@ campus, adult education, campimg, and
comiunitysvide ini€iatives (those pregrams in traimimg, recruitmeamnt,
board development, ete, that have been done at the community” leval
sueh as Federatien 6¥ BJE). fa additiom, we will devote sessions to
the process of iiplementing ehange in educational settimgs.

FRE- TP T T-F Pf1GT - 02
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Where theppehllisatiepsoffthbendestPPractices Project are available
(&-.g§: the supplearertary $chool), wWe will uss those volumes as the
"eext'; where they are net available, experts in the field whe are
working en the project will present to the groups

The seminar will also imclude presentations from educaters in the
Begt Practices sites and visits by the Lead Communities Commission
(@r relevant task forces within it) o actual Best Practices sites.

Pilst B

Pilot A works &t the level of community leadership; Pilot B aims at

the educational leadership in the local Lead Commumity. It focuses

om the imtroduction of new ideas inte the the commumity. Here we

cowld imagine a similar approach teooPilvar 2, but with a differemt

audience: samskons svitihrelevant edicattiionsl leaders based around

#he Best Practices Projectf visits to sites; visita from Best Prac-
ices practitiomers.

Pilot ©

Pilot C aims to be less oriented on planning and more focused en
practical skills, for a number of different potential populaticms:

#1: The Rabbis Seminar for supplementary schools. Based on Joseph
Reimer’s work for the Commissiom, this would be a mini-course for
local rabbis on improving their supplementary school. It would in-
elude visits by rabbis the Best Practices Project supplementary
schools. This could be organized by the denominations or trans-
denominationally,

#2: The Supervisor Level: a mini-course oriented toward the princi-
pals of schools or agency directors around some skills important for

their work-— leadership in educatiom, supervisiom, board relations,
etc.

#3: The "front line seldier": a project oriented for the teachers in
the field, Thie might include an inservice project for early child-
hood teachers, an Israel oriented program ete. It is likely that
these could come from natlenal training and service corganizatiors.

Examples:

The Melton Researeh Center/JT8§ has preposed an intensive program on
teaching using the arts for the Baltimore BJE. This project could
serve as a Pilet €, #3 project.

The Hebrew University's Melton Centre has propesed developing a num—
wow ¥£ Options fov TixaR emwmuUAitios teachers=- a) sending a teacher
fron each cemmunity teo the Senier Ediucateor program: b) using nuse

TeTmaznonec BREET A
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Melton Minl=Schiool in the lLead Communities to provide Jewish content
knowledge for early childhood educators, etec. c} A Seminar in Israel
coald be arranged for principals of Lead Communities dayschools te
prepare them for bringing their staff the next sumner.

Yeshiva University could be approached to offer a program for Lead
Communities day school teachers.

MO8 18 e {3:1a B12748808% PAGE. %k
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Date:  Sum, 3 Apr 1994 09:27 CDT

From: <GAMORAN@WISCSSC>

Subject: next message

To:  annette@hujivems

Oniginal_Te: ALANHOF, ALHQFUS

Original_cc: ANNETTE, ELLEN, GINNY, GAMORAN

The next message contains the proposed MEF work plan through December 31,
1994. I am sending a hard copy, with a budget attached, to Ginmy.

I am looking forward to our meeting in Milwaukee on May 1, as the next
step in discussing where we go from here.

Alan, as per our last phone conversation, I am anticipating your giving me
the ok to tell Roberta and Julie that we wish to extend their contracts
through Decemebr 31, 1994. That would allow us to carry out the work
described in this work plan. We will make a decision about next year
when we have a firmer idea about the direction the MIEF project will take
after this year.



From: <GAMORAN@WISCSSC>
Subject: proposed MEF work plan
To: annette@hujivms
Oniginal To: ALANHOF, ALHOFUS
Onginal cc: ANNETTE, GINNY

CONFIDENTIAL -- FOR DISTRIBUTION ONLY WITHIN CIJE

MEF Work Plan
April 1, 1994 - December 31, 1994

This work plan is an extension of the plan submitted in July

1993, which described work to be performed through July 1994. An
rmportant revision to the earlier plan is that the study of goals

for educational change now runs through all the components of the
work plan.

I. Ongoing Monitoring and Evaluation
A. Monitoring and Evaluation of the Persommel Action Plam

This component of the project will emphasize monitoring and
evalwation of the development and implementation of a persemnmel
action plan in each Lead Community. We are coneerned with
guestions such as:

1. How was the plan developed? Who participated, who did
not, and what was the process?

2. What information was used to develop the plan? In
particular, were MEF reports used, and if so, how? What
other data are on record for targeted institutions,
programs; and persens?

3. Does the action plan include specific goals for the
enhancement of personnel? What are its goals and
purposes? How will progress towards the goals be
evaluated?

4. In what way is the plan innovative? Hoew will it ehange
the Jewish edueator work foree in the community?

4. What is the timeline for the plan?

5. What funding provisions have been made or are iniended
for implementing the plan?

B. Menitering and Evaluation of Lead Community Projeets



As Lead Community Projects are developed (probably beginning with
pilot projects), we will work with community leaders to establish
standards of scope, quality, and content by which the projects

can be evaluated. Subsequently, we will engage in active

monitoring leading to the evaluation of Lead Community Projects
according to these standards.

C. Monitoring of Community Mobilization

As proposed by our advisory board, we will conduct interviews to
develop conceptions and establish criteria by which consmunity
mobilization can be evaluated. This will result in a paper
outlining the concepts and measures of mobilization.

In addition, we will continue to monitor the emergence of goals
for Jewish education in the Lead Communities, through
observations at meetings and discussions with educators, lay
leaders, and community professionats.

II. Community Profiles
A. Educator Surveys and Interviews

Educators in formal settings have been surveyed in all three
communities. Reports on interviews with Milwaukee and Atlanta
educators were released Jast fall, and a report on interviews

with Baltimore educators is under preparatiom. A report
integrating interview and survey data on Milwaukee teachers, with
guidance for policy, was issued this spring, and analyses of

survey data on teachers in Baltimore and Atlanta are underway:.

This summer we will prepare reports for Baltimore and Atlanta
that combine the survey and interview data on teachers, leading
to policy recommendations for these communmities.

As soon as the data processing equipment becomes available, we
will analyze data from the educatiomal leader surveys, beginning
with data from Milwaukee. Assuming the equipment is available no
later than June 1, we will analyze the data during the surmmer.

In the fall, we will produce a report for each community that
combines imterview and survey data on educational leadexs.

B. Institutional Profiles



We are preparing to construct profiles of educational

imstitutions in the three Lead Communities, as outlined in the
CIJE Planning Guide. This project will gather data about the
extent, size, nature, and resources of Jewish educational
programs, such as who is served, what programs are offered, how
the programs are funded, and so on. The project serves three
purposes:

1. To provide information for communal and institutional
planning. As goals for Jewish education are identified,
information on the current state of Jewish education will
make it possible to map out a plan for moving from the
current situation towards the desired goals.

2. To establish a baseline so that subsequent changes in the
provision of Jewish education can be measured against an
imitial starting point,

3. To engage the communities and their institutions in a
self~study process, nurturing *reflective communities” and
helping to foster mobilization.

Both formal and informal educational programs will be included in
the institutional profiles. Institutions targeted in community
action plans, and institutions participating in Lead Community
goal-setting processes, will receive priority for participation

in the institutional profiles.

Our current plan of work in this domain is as follows: First, we
will elaborate on the three purposes of the project in a more
detailed proposal which is currently under preparation. Second,
we will conduct telephone mterviews with experts, including
Jewish educators and administrators of communal agencies, to help
us settle on the indicators that should be incorporated into the
institutional profiles. (As a starting point, we are thinking

about the items listed in Box 4, p. 12, of the Planning Guide).
During this period, we will also meet with community leaders to
find out what data are already available or routinely collected.
Third, we will draft a survey instrument for data collection.
Fourth, we will meet with community leaders to obtain their input
on the content of the instrument, and to seek their participation

in the adminmistration of the survey.



In light of the need for community input into the design, and

participation in the implementation of the survey, we expect 1o

administer the survey immediately after the holidays next fall.
Products and Time Line

DATE PRODUCT PERSON(S) RESPONSI
April 15 Mogposilttodbsetbppiingiitutional  Billl Robinson

profiles

April 30 Reavised regrortaonmmabllizatoonim RRbbertadooddman

Milwaukee
April 30 RRegvsseld reguott conmrudtiilzaatoon JIuee TRammi weara
in Baltimore
May 31 Rapaott on mothiilization in Aikarnta Ratiert ta Gomdimean
May 31 Repontt o prafessiond| lives of ewith  Julke Téanmmimara
educators in Baltimore
June 30 Draft instrument for institutional Bill Robinson
profiles

June 30 Iin¢erieewppooocod fforsstddingg Rodteetea Judice
concepts and measures of mobilization

June 30 Report on Baltimore teaching force Adam Ellen Julie
August 31 Report on Atlanta teaching foree Adam Ellen Bill
August 31 Instrument for mstitutiomal profiles  Bill Robinsen

September 30  Paper on Jewish community mabilization: Roberta Julie Bill
concepts and measures

September 30  Report on educational leaders in Adam Ellen Roberta
Milwaukee Bill
October 31 Report on educational leaders in Adam Ellen Julie

Baltimore Bill



November 30  Rgport aneetisaationdl leattessimAdtlanta AdedaBleneBilill

December 31 Rapoms onprogeess of passonmedl acton  Julbe Robema Billl
plans in Atlanta, Baltimore, and Milwaukee

December 31  Paper ontteathing ffovceimalltheee Addam M en Rodtrerea

communities Bill Julie

December 31 Propasal to survey institutional Bill Robinson
practices



Date: Sun, 3 Apr 1994 22:17 CDT

From: <GAMORAN@WISCSSC>

Subject: next message

To: annette@hujivms

Original_To: ALANHOF, ALHOFUS, GINNY, ANNETTE
Original ¢c: ELLEN, GAMORAN

The next message contains a revised memo for distribution to
members of the CIJE Board Committee on Research and Evaluatiom,
for distribution prior to the board meeting and for use on

that day. For those who saw an earlier version, the only revision
Esther Leah wanted was to add a note at the end that these items
will by discussed at the committee meeting.

By the way, the dual emphasis on research and evaluation in the
memo is Esther Leah's idea, and Ellen and I are fully comfortable
with and supportive of that.

I am sending a hard copy to Ginny. Please use the hard copy for
distribution to board members; it is much prettier tham an e-mail
message! Of course, if the memo needs to be revised, I will revise
it.

Esther Leah raised the following questiom, to which we would like
guidance from Alan: Would it be a good idea to have a brief
presentation, written or oral, on the findings of the MEF project?
{That is, findings so far on personnel.) The reason for doing so
would be to give the Committee members a more concrete understanding
of the research/evaluation we are doing. The reasons for not doing
this are: First, Esther Leah was concerned that it might divert the
Committee's attention to the specific findings and Lead Community
issues and away from the Committee's broader agenda; second, I am
concerned about confidentiality issues, since we have so far a report
on only one commmumity.

Perhaps we could prepare a handout with a few basie frequencies

on all three communities, labeled "Community A" "Community B."”
and "Community C,"” on just a few essential items such as the percent
with professional educational certification, pereent with ne Jewish
education after age 13, percent of pre-schoel teachers that are not
Jewish -—just as examples, followed by a description of the type

of report we are writing for the communities, without the specifics
on a particular commumity.

Date:  Sun, 3 Apr 1994 09:28 CDT



Date:  Sun, 3 Apr 1994 22:20 CDT

From: <GAMORAN@WISCSSC>

Subject: memo to Board Committee on Research, revised after
further consultation with Esther Leah and Ellen

To: annette@hujivms

Original_ Te: ALANHOF, ALHOFUS, ANNETTE, GINNY, ELLEN

April 1, 1994

Council for Initiatives in Jewish Education
Memorandum

CIJE Board Committee on Research and Evaluation

A research capacity for Jewish education in North America
will be developed at universities, by professional research
organizations, as well as by individual scholars. They will
create the theoretical and practical knowledge base that is
indispensable for change and improvement... The research
results will be disseminated throughout the Jewish community
for use in short-term and long-term planning. Data on Lead
Communities will be analyzed to ensure that their individual
programs are educationally sound and are meeting with
success.

-- A Time To Act, p. 70

Definition and Purposes of the Committee

The Committee on Research and Evaluation is charged with
developing strategies for creating a capacity for research on
Jewish education in North America. At present, very little
knowledge is being gathered and disseminated that can help Jewish
educators improve. There is no real infrastructure for Jewish
educational research; there are only a few professors of Jewish
education, and they have many other respomsibilities besides
research.



Another mission of the Committee is to foster self-evaluation of
Jewish educational programs throughout North America. Related to
the near-absence of research, programs and institutions in Jewish
education rarely assess their own programs to monitor performance
or gauge success. A goal of CIJE is to encourage evaluation-
minded communities; that is, communities that examine their own
programs as a step towards self-improvement.

CIJE Research and Evaluation to Date

Thus far, research and evaluation sponsored by CIJE has occurred
in Lead Communities, our "local laboratories” for educational
innovation. A Momitorimg, Evaluation, and Feedback (MEF) team
has studied educators and issued policy-oriented reports on
educational persomnel to the communities. The MEF team has also
analyzed the process of mobilization for Jewish education in the
Lead Communities. These reports and analyses have been narrowdy
focused on issues relevant to educational change within the Lead
Communities. No steps have yet been taken towards wider
dissemination.

Possible Activities for the Committee

A number of possible activities for the Committee may be
considered:

(1) The question of tramslating evidence gathered in Lead
Communities into usable knowledge for the rest of North Americam
Jewry may be a major topic for discussion. What are the
appropriate mechamisms for reaching out to the wider Jewish
cormmunity of North America? What should be the relative
priorities within CIJE of data-gathering and report-writing for

the purpose of stimulating action within the Lead Communities, as
compared with the broader goal of disseminating information
throughout North America?

(2) C1JE has a small intermal research capacity, but the ultimate
goal is to stimulate research on a broad scale, involving many
partners including universities, foundations, agencies, and
individual scholars. How can CIJE move towards the broader
agenda?

(3) How can CIJE encourage communities other than the Lead



Communities to become more reflective? What activities or
programs might stimulate and support self-evaluation in Jewish
education?

These issues will serve as agenda items for the Committee meeting
on April 21. The Committee meeting is scheduled in conjunction
with the CIJE Board meeting.
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Allam,

I'm writing to tell you about our progress in the search for a
field researcher for Atlamtsa. I think we have a sericus candidatte.

William Robinson is a Ph.D. candidate in Politicall Sciemce and

ttinopology at Rutgers,, writing his dissertatiom on rabbimic
authority in the progressive movement in Israell.. He is interested
in Jewish religious movements in the United States as welll,, and

sees the CIJE as an opportunity to pursue these interests. Althougth
edwucation is mot centrall to his research, he speaks thoughtfwlly

about Jewish education and recognizes its centrality for understamdimg
tthe American Jewish community.. He has five years' teachimg experiemce
iim reform Jewish religious schools..

I thave read the completed portion of his dissertatiom, which is
emtirely theoretical,, and found it intelligemt and lucid. His
empirical work, which is not yet writtem up, is both qualitatiwe and
wamtitatiwe; the quantitative work centers om a survey he administered
to about 150 congregants of progressive congregatioms im Israel.. The
survey imstrument,, which he created,, appears reasomablle, and although I
would mot call him a survey expert,, I think he is competemt emough to
run surveys under supervisiom from Ellem and me. (He created botlh
Emglish and Hebrew versioms of the ipstrumenmt;; I've only seem the
Emglish versiom.) Samples of pre-dissertatiom quantitatiwe work he has
sent imdicate he would be capable of the straightforward analyses of data
required by our project..

I spoke with his advisem, Myron (Mike) Aromefff, whe attested to
Robinson"s positive gualities: Bright,, a quick learmen, a self=startan,
creative, broadly trained, strong interest in mederm Jewish life, and



solid kmowledge of the institutiemall organizatiom of Jewish commumitias.

The main advantage for our project is that Robinsem is both interested
in and kmowledgeable about Jewish communities and institutions; net
Atlanta specifically, of course, but communities in general. This

would be a big plus for us, since as you'lll recalll one of our weaknesses
Tlast year was that the project turned out not to be about education, but
about communities, yet our staff (especially Ellem and I) maimly know
about education and not communities.. While the balance of emphasiis willll
presumably shift over time, community dynamics willll undoubtedly be
central to CIJE for some time to come, far more tham I had originally
anticipated.. The downm side is that Robinsom is less knowledgeable about:
educatiom; but he does have experience as a Jewish educatem, and he

. ows about the place of educatiom in the Jewish commumiity .

As for the rest of our search, I believe we have searched Altanta
exhaustively,, through our canvassimg of alll the locall institutioms

of higher educatiom. However,, our search has probably not beem
exhaustive on a natiomall level (we placed one ad in the Chromicle, whidh
generated about 15 applicatiom, includimg Robinsom's),, so if we decide
mot to hire Robinsan, we should reopem the search natiomallly.

I am now sending materials to Robinsom to help him better understand

the CIJE, its missiiom, and the role of the Atlanta field researdher,

imcluding the survey responsibilities we envisiom. I want him to

ymderstand the job,, and I want to make sure he recognizes the applied
“fure of the work, [f I am satisfied om this poimt, and he is stillll

imterested,, I would like to imterview him, and I would like your permissign

to do so. T would fund the cost of the interview out of the “salaries”

category in the MEF budget,, which is under budget since we have only been

paying two field researchers, [ would try to schedule the interview

for November 7, whem the MEF team is scheduled to meet in Nashville

to work on our reports on mobilizatiom and visioms. That way he would

mave an opportunity to interact with all members of the team. The

candidate”’s ability to work in a team is an importamt quality for our

stafiff..

Please Tlet me know what you think, and alse let me know if you'd 1ike

any additiemall informatiem at this time.



Youwrss,

Adam

BMATL>
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&J‘ﬁu * Tonics addressed bv the Educator Sirvey
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1.

=

Profilles of TeacHerss:
A. Gemeral Background-Whe are the teachers im cur commmumity?
(EBackground sectiem: Q 38-56))
For example: Gender, Jewish affiliatiem, ritwal cbserwanues,,
income, etc.

B. Traimimg: What is the educational backgroumd and training of
the teachers in our community ? To what extent are
they formally trained?

(@ 57-€®m)
For example: What degrees do they hold® In what subjects?®
How many hold teaching certificates?

€. Previows Work Experiemms: What work experiemces do¢ our
teachers have?
(Q6-11))
For example: How stable is our workfowee? (Q9,10)
How experienced is our workforce?® (QL1)
What socializimg experiemces do teachers
have? Do most teachers have experiemce as
youth group leaders and camp counselors®
(@6))
**These sections can also be part of the discussiem on
careers.

D, Present Work Settimgs: What is the nature of our teachers
work? (( 20-28, 33-3%)
For example: How mamy schools de they teach in?

Are they full time or part time? Would
they like to be full time?
Which benefits are available? Which do
they receive?
Advamtzges and disadvamtages of werkimg im
mere tham one school?

2, Czressrs im Jawiish Bdweattiiom
AN Recruitmesrtt: How are teachers recruited and attracted?®
(@ 1, 29, 32, 35, 37
For example: Why did the teachers first beceme Jewish
educators?

How did they find their pesitioms?
What affected their decisiem to werk at a
particular schoel?

B. Retentiom: What are the teacherg” future plamg?
(@2, 6L)



3. Professional Developmemt;: What are the opportumities feor
teacher professional develspment?

(@ 12=19, 30)

For example: To what extent do teachers participate im
different types of professionmal develomment
activities?

What is their assessment of these actiwittiles?
What skills and knowledge would they like to
develop further?

Whe is providimg help and support?®

4. Sentiments About Work as a Jewish Educated: How do the
teachers feel about their work?
(@ 3, 4, 3)

For example: What is their level of satisfactiom?®
Do they feel respected by others im their
commumitty?®

Questions Milwaukee will be addressimg:

The following issues pertaim to Careers and will suggest
implications regarding retemtiom:

What is relationship betweem a teacher's perceptiom that s/he has
a career in Jewish Education ((Q2)) and:

36 werking full or part time

56 impeortance of income from Jewish educatiom

33 benefits

everall job satisfactiem

26 werk setting

€8 havimg experience in general educatiom

61 future career plans

22 hours of work

0 0 1O 1O O K0 B O
G

These anpalyses will address such questioms as: Do teachens who
perceive they have a career in Jewish educatiem typically werk inp
day scheeols? Are there supplementary scheel teachers

that perceive they have a career in Jewisgh educatiem® Is a
teacher's pereception of having a career related te the hours he/she

works, having experience in general edueatiiom, er beimg offered
certain benefitsg?

What is ‘the relationship betweer future career plams (Q61) ard:
Q 26 setting
Q 36 weorking full gr part time

What is the relatienship between the impertamee eof the inceme f£rom
Jewish eduecatien ((@5€) and:

Q 36 werking full time ef Part time
@ 26 Setting

@ 33 benefits

Q@ 2 overall satisfagtien



What is the relaticnship between receiving certaim benefits (Q 33)
and: ®

Q@ 3% woerking full or part time
Q 26 setting

What is the relationship between seniority at the presemt scheool
(@3%) and:

Q 5 osverall satisfaction

Q 2 perceptioms of having a career

Q 36 working full or part time

The following belongs to the sectiom on CareensRecruvitmemt::

What is the relationship between having experiemce im genrsnal]
education (@ 8) and:

Q 36 woxrking full or part time

Q@ 5 job satisfaction

© 26 setting

Q 56 importance of imcome from Jewish educatiam

Q What is the relationship betweem educational traiming (Q5%8 or Q
&0 ) and:

Q 2 perceptionr of having a career

Q 26 setting

Q 36 werking full time or part time

The following issues pertain to settimgm:

What is the relationship betweem working in a particular settimg
((R26), and:

Q 22 hours of work

Q 36 full/part time educator

® 5 overall satisfaetien scale

The fellewing analyses pertairp te the Preofessionmal DRevelepmemt
section of the repert:

What is the relatiepship between seniority (@ 9)ard:
Q14 overall helpfulness of worksheps
Q 30 overall help and suppert received
Q@ 16 areas desired fgr skill develepment
® 17 areas desired te inerease knewledge

Fer instanpee: Are veteran teachers mere likely tham nmovies
teachers @ ipdicate that in-serviee oppertumities were neot
helpful? Pg the teachers" perceived needs of skill develepment apd
knevledge differ by teacher senierity?



What is the relationship between overall helpfulmess of worksheps
(Q 14)) and:

Q 26 setting
Q' 58 or 60 educatiomal training

For instamce:: Do day schoal, supplementary ssthodl azmdpmesciieadl
teachers view the adequacy of inservice diffferemtially? e
teachers with higher levels of formal educatiom view in-service
differently tham teachers with lower levels of formal educatiem?

What is the relatiomship between level of help and support received
and ((Q30) amd:

Q26 setting

Q 58 or 60 educatiomal trainimg

What is the relatiomship betweem holdimg a license in Jewish or
general educatiom (Q6@)} and:

Q 16 areas desired for skill development

Q 17 areas desired for increase knowledge

What is the relatiomship between setting (Q 2%6) zanil:
QL6 areas desired for skill development
Q17 areas desired for increase knowledge
Q12 whether or not in-service is required

CC: Adam Gamoram
Roberta Goodmamn
Julie Tammiwaaria
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Adam Gamoran (fax: 688 265-2140) Sat Aug B7 93 19:14 PAGE 2/2

August 7, 1993

Dear Friemnds;,

Shawvua Tow! I'dl be grateful if you weuld eenfirm that yeu
received my Board Repert, which I sent by e-mail ever a week aga
Aside from that, I'Il be happy te hear yeur reaetiens te all

we'wve been sending this summer whenever you are readys

Adam
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Beceived: by HUJIVMS via NJE (HUyMail~-V&l); Wed, 28 Jul 93 19:25:43 +030
Date: Wed, 28 Jul 1993 11:04 CDT

From: <ETAMOTRANEHI BECSES>

Subject: this is not my board report, biit that"s comimy, I
promisa!

To: annedtied®ug iisnss

Original To: ELLEN, ANNETTE

July 27, 1993

Ms. Annette Hochstein

Hit <CR> for next page, = to skip to next part...
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H3Hdel Imstitute of Jerusalem

22a HaTzfira St.

Jerusalem, ISRAEL

Dear Anmettite,

I'm writing to report on a very productive meetimg I held with
with Esther Leah Ritz earlier today. Although this is a very
hectic time for her —— she was in the midst of movimng apartmemts
and is about to leave for a month in Europe —- she was geood
enough to spend nearly two hours with me. The purpese of the
meeting was for me to brief her on ((a) what the MEF project
accomplished during 1992-93; and (b)) what we have propesed to do
during the coming year. ((My agenda for the meetimg is attached..))

In the course of my report, Esther Leah raised several important
points which I want to share with you:

(1) she meminded me of tthe role of our project im helping the
lead communities become "evaluation-minded communities;™ that is,
communities in which evaluation is a normal compenent eof any

Hit <CR> for next page, : to skip to next part...
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@filtoimg project. We diecussed the ways our project eam
contribute to this effert. I indicated that for startens;,, we
plan teo werk en this in twe ways:

(@) wHewwillwweRkwWwighazllnagwisnttiatises wWithin thke rkoad
Communities to ensure that each has ap evaluation compement



built in from the start. I noted that the language of CIJE
implementation now takes this into accoumt: Origimallly, the
eriteria for lead community projects was comtemtt,, scope, and
guality; evaluation is now the fourth compomemtt..

(b} Our plans include support for "reflectiwve
practitioners,” two educators within each community who,
under the guidance of our field researchers, will reflect om
their work in systematic ways over the course of the year..

As a consequence of my discussion with Esther Leah, I now plam to
imclude "encouraging reflective communities" as a third purpose
of the MEF project. ((The other two purpeses are for replicaticm
im the long term and for feedback in the short term.)

Hit <CR> for next page, : to skip to next part...
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EiHally, I would like to add this point as an addendum to the
section on ONGOING MONITORING AND FEEDBACK in our proposal for
work in 1993-94. I have attached the addendum te this lettan..

(2) Im describing our efforts to comstruct a feedback loop with
CIJE, T noted that although we had some successes;,, we had net
generally succeeded in providing CIJE with new informatiom in a
timely fashiom. I explained some of CIJE's other ways of gettinmg
the same imformation we were providimg. Esther Leah responded
that collecting new imformation should not be the primary aim of
our feedback to CIJE. Rather, our purpese sheuld be te interpret
and evaluate the imformation that cemes te light. We should put
it im perspective and use it to anticipate future consequences om
the basis of past and ongoing situatiemss.. Thig should be the
nature of our regular updates to CIJE.

I found this to be highly enlightemirpg;. It weuld free us from
the paradox of reporting informatiom that you and Beymeur already
know. Rather, it guides us tewards emphasizipng what has beem
most successful in our feedbaek se far. For example, beth the

Hit <CR> for next page, : te skip te next part...
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SfiMmary report in February, and the oral repert on Milvaukee in
May, were valuable net beeause of the infermatienp they eentained
per se, but because of the perspeetives they offered apd the
imternal diseussiens they generated.,

I im espeeially interested iR hearing yeur reactions ep thisg
peint.

(3) Ir explaining what ve had studied so far, I mentisned that
cur werk was Ret abeut edueatien at this peipt, but abeut
communities. Fhat is, we have nRet had any edueatiopal referms &0
study, but there has been much £ say abeut eommuni by dyRamiicss.



Esther Leah seized on this point. She felt it was an important

insight whieh should be emphasized. Rather than seeing it as a

drawback or failing, she saw it as something we had learned and

ought to contribiite to the discourse about lead communities: The
process starts with community reform, and only moves to include

educational reform in a subsequent phase.

Hit <CR> for next page, = to skip to next part...
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E58 She expressed no reservations whatsoever with our having
commenced the MEF project while the implementation is still
getting off the groumd. In her view, evaluation starts with the
planning process, so this year was the right time to stant.

(5) She raised the issue of her board subcommittee: She would
like to add other board members and make it into an operatimg
committee., I responded that I want her, herself, as long as I
can have her, but I had no objection to her adding a couple of
additional board members with whom she and I could meet at
subsequent board meetings. She said she would raise this issue
with you, Seymour, and Mort.

(6) she also raised a guestion about the professional advisory
committee for the MEF project. I described our origimal
committee ((Coleman, Fox, Hochsteim, Inbar)), and she explained
that this was not adeguate, a conclusion which, as you kmow, I
had already reached. She advised me to form a committee which
would include not only academics, but one or two persoms familiar

Hit <CR> for next page, : to skip to next part...
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QIEh Jewish education systems —- formal and informal —- and with

Jewish communities. I think this is sound advice, and it is
consistent with the thinking within -the MEF team. I will put
some thought into this, and I'd appreciate any advice you may
have..

As yeu can see, it wae an enlightening/meeting to me, and I think
we are very fortunate te have Esther Leah as our board advisen.

Yours,

Adam



cc: Ellen Goldring

Hit <CR> for next page, : to skip to next part...
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2JH Esther Leah Ritz
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Attachment A

Adam Gamoran —- MEF Briefing for Esther Leah Ritz
July 27, 1993

I. Accomplishments and Challemges, 1992-93

A. Goals for 1992-93
1l. Field Researchers
2. Visions, Mobilizatiem, and Professiomal Lives of Educaters

B. Adjustments
1. Pace of change
2. Access

C. Products

Hit <CR> for next page, = to skip to next part...
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2JH 1.. Imterview protwealls

2. Survey of educators

3. Reports on educaters
a. Qualitative component
b. Quantitative component
c. Integrated report

4. Feedback loop
a. To CIJE
b. To the communities

II. Proposed plan for 1993-94

A. Ongoing monitoring and feedback
1l. Year 1 cumulative report
a. Mobilization
b. Visions
2. Continued feedback to CIJE and the communities

3. Follow-up reports on mobilizatiem, visieoms, and
educators

4. Facilitating evaluation-minded communities
Hit <CR> for next page, = to skip teo next part...
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2JH 5. Special teopies reports

B. Community prefiles



1. Clajire's resignatiom, and her anticipated replacememt
2. Changes in our scope of work

C. PRrxgposet asssessmmeanit odf 66th gywaike Hidlrwew iin diey ssdivonlls

kiR chick Rk ok Je ok -k &
Attachment B

Addendum to MEF Proposed Plans for 1993-94
Under ONGOING MONITORIKG AND FEEDBACK, please add the followiings:

"The field researchers will also work with community participamts to
encourage reflective practice. Ultimately, we would like to foster
"evaluation-minded communities,™ that is, in which evaluatiom is a

routine component of all educational and social service projects and

Hit <CR> for next page, = to skip to next part....
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gifggreams. We propose to initiate this effort in 1993-94 in two wayss:

(@) We will work with all new initiatives withim the Lead Commumit:i
* to ensure that each has an evaluation component built in from the

(b} We will work with reflective practitiomers in each commumiitty.
the guidance of the field researchers, we will invite tweo educateors
within each community to reflect on their work in systematic ways o
the course of the year.
BMAIL> next
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From: <GAMQRANEHT ISR >
Subject: board report
To: amrette@ugiivme

Origimal Te: ANNETTE, MANDEL
Please confirm that you received the Beard report I sent Wed. night.

Adam
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From: CEANRRANSW FECSEC>

Subject: progress report for CIJE beard
To: WAANEE @] TS

Original Te: MANDEL
Original_cc: ELLEN

CIJE Project on Monitarimg, Evaluatien, and Feedback
in Lead Communities

Progress Report =- August 1993

How willl we kmow whether the Lead Communities hawve succeeded im
creating better structures and processes for Jewish educatiom?

On what basis willl CIJE encourage other cities to emulate the
programs developed in Lead Communities? Like any innovatiian,
the Lead Communities Project requires a momitorimg, evaluatian,
and feedback (MEF) componemt to document its efforts and gauge
its success.

By monitoring we mean observing and documentimg the plannimg
and implementatiom of chamges. Evaluatiom entaills interpretiimg
imformation in a way that strengthems and assists each
community's efforts to improve Jewish educatiian.



Feedback consists of oral and writtem responses to community
members and to the CIJE.

This progress report describes the activities in which the
project has been engaged during 1992-93 and the products it has
yielded.. The main activities include: (1) Ongoimng moemiterimg
and documenting of community planning and institutiemthwildimg;;
(@) Development of data-collectiom instrumemts; (3) Preparatiom
of reports for CIJE and for community membens .

I. Omgoing Monmitoring and FMFeedback To carry out of-site
monitorimg, we hired three full-time field researchers, one for
each community.. The field researchers' mandate for 1992-93
centered on three questioms:

(1) What is the nature and extent of mobilizatien of humamn

and financial resources to carry out the reform off Jewisn
education in the Lead Communities?

(@) What characterizes the professiomall lives of educaters
in the Lead Communities?

() What are the wisions for improving Jewish education in
the communities?



The first two questions address the "buildimg blecks™ of
mobilization and personmell,, described in A Time to Act as the
essentiall elements for Lead Commumities. The third questieom
raises the issue of goals,, toe elicit community thinkimg and te
stimulate dialogue about this cruciall facet of the referm
Process.

Monitoring activities involved observatioms at virtually all
project-related meetings within the Lead Commumitiies;; analysis
of past and current documents related to the structure of
Jewish educatiom in the communities;; and, especiallly, numerouws
interviews with federatiom professiomals,, lay leaders,, rabbis,
and educators in the commumities.

Each field researcher worked to establish a "feedback loop™
within her  own commumity,, whereby pertinemt informatien
gathered through observatioms and interviews could he presented
and imterpreted for the centrall actors 1in the locall lead
community process. We are providing feedback at regular
imtervals (@emerally monthly) and 1in both orall and written
forms,, as appropriate to the occasiaon. An importamt part of
our missiom is to try to help community members to view their
activities 1in light of CIJE's desigm for Lead Commumitiiiess.
For example,, we ask questioms and provide feedback about the
place of persommell developmemt im new amd ongoimg programs.



We are alseo providing monthly wpdates to CIJE, in which we
offer fresh perspectiwes om the process of change 1in Lead
Communities,, and onm the evolvimg relationship betweem CIJE and
the commumities., For instamce, in July 1993 we presented views
from the communities on key concepts for CIJE implementatian,
such as Lead Community Projects,, Best Practices,, and
mobi ] ization. This feedback helps CIJE staff prepare to
address community needs.

11.. Ihrsstrowmeaentdt pon

A. Interview Protocols

The MEF team developed a series of interview protocols for use
with diverse participamts in the communities.., These were field
tested and them used beginmimg in late fall,, 1992, and over the
course of the yeam., The interview schema for educators were
further refimed and used more extensively in sprimg, 1993,

B.. Survey of Educaters

We also played a centrall role in developimg an instrument for a
survey of educators in Lead Communities., The MEF team worked
with members of Lead Commumities,, and drew om past surveys of
Jewish educators used elsewhere. The survey was conducted in
Milwaukee in May and Jume, 1993, and it is scheduled to be
implemented in Atlamta and Baltimore im the falll of 1993,



The purpose of the educator survey is to establish baselime

informatiom about the characteristics of Jewish educaters 1in
each commumty.. The results of the survey willll be used for
planning in such areas as 1in-service trainimg needs and

recruitment priorities., The survey willll be administered {(was
administered in Milwaukee's case with a response rate of 86%)
to alll teachers in the Lead Communities. Topics covered 1in

the survey include a profile of past work experience in Jewish
and generall educatiem, Tfuture career plams, perceptioms of
Jewish educatiom as a careemr, support and guidance provided teo
teachers,, assessment of staff development opportumiitiies,, areas
of need for staff development,, benefits prowvided, and so om.

II1.. Reports
A. Reports on the Professiamall Lives of Jewish Educatemrs

Each community is to receive three types of reports on
educators:

A qualitative component,, describimg the interview results; a
quantitive compomemt, presenting the survey results;; and am
integrative compomenmt,, which draws om both the qualitative and
guantitative results to focus on policy issues. The schedule
for deliverimg these products is dictated by the specific
agendas of each communiity.



The gualitative reports elaborate on elements of persontel
described in A Time to Act, such as recruitment,, traiimimg,
rewards,, career tracks,, and empowermemt.. Examples of key
findings in reports writtem so far are the extent of muwiltiple
roles played by Jewish educators {(e.-g.,, princigpal and teadher;
teacher in two or three different schools), and the temsiions
imherent in these arrangememts;; the importance of fortuitous
entry into the field of Jewish educatiom, as opposed to pre—
planned entry, and the challemges this brings to in-service
training; and the diversity of resources available to
professiomall development of Jewish educators, along with the
haphazard way  these resources are utilized in  many
imstitutiomns.

B. Rqorits om Mobiilization amd Wisions

Imformatiom about mobilizatiom and visioms has beem provided
and interpreted for both CIJE staff and members of Lead
Communities at regular intervals. In Septemben, we are
scheduled to provide a cumulative Year-1 report for each
community which willl pulll together the feedback whiich was
disseminated over the course of the yeanr, These reports willll

also describe the changes and developmenmts we observed as we
monitored the communities over time,

IV.. Plars ffor 1993-994



A. Ongoing Monitering and Feedback

A centrall goall for 1993-94 willl be the continued memitorimg and
documenting of changes that occur in the areas of educatiicmndl
personnel,, mobilization, and visiems.. In additi®on, we are
proposing to play a larger role tham we initially anticipated
in the community self-studies,, Jjust as we did with the
educators survey.. (The educaters survey is in fact the first

element of the self-study, as described im the Planmnimg
Gui de. )

In the spring, our field reseacher for Atlanta notified us that
she would be resiging her positiom, effective July 3L.
Although we regret her resignation, we are tryimg to use it te
our advantage by hiring a replacement whose skillls fit with the
evolving responsibilities of the MEF project.. The new field
researcher in Atlanta will have expertise in survey reseandh,
and will play a lead role in workimg with the commumities to
carry out the self-studies.

B. Outcomes Assessment

Although specific goals for educatiom im lead commumities have
yet to be defimed,, it is essemtiial to make the best possible
effort to collect preliminary quantitative data to use as a
baseline upon which to build.
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We are proposing to introduce the
diagnostic Hebrew assessment for day scheels, created by
Professor Elana Shohamy of the Meltem Centre in Jerusalem, as a
first step towards longitudimal outcemes analysiis. The greadt
advantage of the Shohamy methed is its value as a diagnestilc
tool, encouraging schools to use the results of the assessment
to guide their own scheell improvement effordis. The tests hawe

common anchor items, but are mostly designed especially for use
im each school.

C. Emcouraging Reflective Communities

The MEF project will be successffull if each Lead Commumity comes
to view evaluation as an essemtiall component of alll educatiioorsd]
and sociall service programs, We hope to foster this attitwde
by counselinmg reflective practitiomers — educators who are
willing to think systematically about their work, and share
imsights with others — and by helping to establish evaluattion
components in all new Lead Community initiatiiwmes.
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Subjectt:: outlime for ELR briefimg coming up Tuesday —
comments welcome

To: aamrea tt @By j Vmms

Origiinal _To: ELLEW, ANNETTHE, MANDEL

Adam Gamoram — MEF Briefimg for Esther Leah Ritz
July 27, 1993

I. Accomplishmemts and Challemges,, 1992-93

A.. Goals for 1992-93
1. Field Researchers

2.. Visioms,, Moblizatiom, and Prof.. Lives of Educators

B. Adjustments
1. Pace of change

2.. Access

C.. Mhoducts
1. Interview protocols

2.. Survey of educators



3.. Reports om educators
a. Qualitative component
b.. Quantitative component
c. Integrated report

4.. Feedback loop
a. To CILJE

b.. To the communities

[T. Proposed plam for 1993-94
A. Ongoing monitorimg and feedback
1. Year 1 cumulative report
a. Mobilizatiom
b. Visiogns
2.. Continued feedback to CIJE and the communities
3.. Follow-up reports on mobilizatieon, visioms,, and
educators

4.. Speciall topics reports

B. Community profiles
1. Claire's resignatigm, and her anticipated
replacement

2.. Changes in our scope of work

C. Propposed assessment of 6th grade Hebrew in day schools
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Suthject:: this is not my board report, but that's coming, [
pramise !

To: aannrea tet@hhy v wms

Omiginal_To: ELLEN, ANNETTE

July 27, 1993

¥, Ametite Hoaotisteim

Neemdle]l Institwte of Jerwsalkem
22a WealBAfira St.
Jerusallam, ISRAEL

Dear Anmedite,,

I'm wmitimg te report on a very productive meetimg [ held witlh
with Esther Leah Ritz earlier today. Although this is a very

hectic time for her -—- she was im the midst of moving
apartments and is about to leave for a montlh im Europe -— she
was good enough to spend nearly two hours with me. The

purpose of the meetimg was for me to brief her on (a) what the
NEF project accomplished durimg 1992-93;; and



(b) wihat we have proposed to do durimg the coming year. (My
agenda for the meeting is attached.)

In the course of my report, Esther Leah raiised severall
impoottant points which I want te share with youw:

(1) She reminded me of the role of our project im helpimg the
lead communiities hecome Yevaluaticonmimded communatties;;” that
is, communhities im which evaluaticom is a normall compoment of
any ongoing project.

We discussed the ways our project cam comtribute teo this
effort. I indicated that for starters, we plam to work om
this in two ways:

(a) We will work witlh alll new initiatiivwes withim the Lead

Commmontties to ensure that each has am evaluatioon
compoment  bwilt in from the start. I noted that the lamguage
of CIJE implementatiom now takes this imte account: Originallly,
the criteria for lead commuwniity projects was content, scope,
and quality;; evaluatiom is now the fourth commpememt.

(b} Owr plams include support for *reflectiwe
practitiorners,” two educators withim each commumity who,
under the guidamce of our field researchers, willl reflect
on their work im systematic ways over the course of the
year. As a consequence of my discussiion with Esther Leah,



I now plam to include "encouragimg reflectiwe commpuitties’ as a
thimdl purpose of the MEF project. (The other two purposes are
for replicatiion im the lomg terrm and for feedback im the short
term.) Finally, I would like teo add this point as am addemdtum
te the sectiioon on ONGOING MONTORING AND FEEDBACK im our
proposall for work im 1993-94. 1 Hwawe adtdebhbdd thke adddéaddom tbo
this letter.

(2) In describimg owr efforts to consstruct a feedback loop wiith
CIJE, I noted that althhouglh we had some successes,, we had not

gemerally succeeded im providimg CIJE with new infommatiom im a
timely fashion. I explaimed some of CIJE1s other ways of
gettimg the same informatiom we were providimg. Esther Leah
responded that collectiing new informatiom should not be the
primary aim of our feedback to CIJE. Rather, our purpose
should be to interpret and evaluate the informatiam that comes
to light. MWe should put it im perspectiwe and use it to
amticipate future consequences on the basis of past and ongoimg

s i twatiioms.. This should be the nature of our regular updates
to ClJE.

I found this to be highly enlightemimg. It would free us from
the paradox of reportimg infommatiom that yow and Seymour
alresmdly know. Rather, it guides us towards emphasizimg what
has beem most successfwll im our feedback so far., For example,
both the summary report im February, and the orall report on
Milwaukee im Ny,



were valuable not because of the infermaticom they contaimed per
se, but because of the perspectives they offerad and the
intermal discussioms they generated.

I am especiially interested im hearimg your reactioms om this
poi mt.

(3) In explainimg what we had studied so far, I mentiomed that
our work was not about educatiom at this poinf, but about
communnities. That is, we have not had any educatiomall reflonms
to study, but there has been much te say about commumity
dynami cs.

Esther Leah seized on this point. She felt it was am important
insight which should be emplhasized. Rather tham seeimg it as a
drawback or failliing, she saw it as somethimg we had learmed and
ought to comtribute to the discourse about lead commuwiities:
The process starts with commuwunity reffwmm, and only moves to
include educatiomall refm im a subsequent phase..

(4) She expressed no reservatiioms whhatsoever withh our havimg
commemced the WEF project while the implememttaticom is stillll
gettimg off the ground. In her view, evaluaticon starts with
the plannimg process, so this year was the right time to start,



(5) She raised the isswe of her beard subcemmiittes: She would
like te add other board memiters and make it int® am operatiing
commhitiee. I respomded that I wamt her, herseif,, as long as I
can have her, but I had no objection t® her addimg a coupie of
addiitionall board memiers with whom she and I could meet at
subsequent board mestings. She saidl she would raise this isswe
with you, Seymouwr, and Novit.

(6) She alse raised a questiom about the professiioanal advisory
commnitiee for the NEF project. I descriitbed our oriigiimell
commtttee (Coleman, Fox, Hoodisstein, Inbar), and she explaiimsd
that this was mot adequate, a conclusiom which, as yow know, I
had alreadly reached. She advised me to fomm a commiittee whicth
wowld ifnclude not only academics, but one or two persoms
famiilliar with Jewish educatfiom systvems -- formall and fmfformmall -
- and with Jewish communmtties. I thimk this is sownd advice,
and it is comsistent with the thimkimg withim tihe MEF teeam. I
will put some thought inte this, and I'di appreciate amy advice
you may have.

As you cam see, it was an enlighteming meesting to me, amd I
think we are very fortwunate to have Esther Lealh as our board
advisor.

Woarrss,

Adam
cc:  Ellem Goldrimg



Esther Leah Ritz
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Attacihhment A

Adam Gamoram -—- NEF Briefimg for Esther Leah Ritz
July 27, 1993

1. Accompilishments and Challemges, 1992-93

A. Goals for 1992-9%
1. Field Researchers

2. Visions, MNbobilizatieom, and Professiomall Lives of
Educators

B. Adljustments
1. Pace of change
2. Access

C. Products
1. Interwiicew proteocols
2. Survey of educators
3. Reports on educators
a. Quadlitatiwe compmment
b. Quemttitatiwe compomemt
c. Integratedl report



4. Feedback loep
a. Te CIJE
b. To the communnities

I1. fProposed plan for 1993-94

A Ompoing mowwitorimg and feedback
I. Year 1 cumulative report
a. Nodbilizatiion
. Wisions
2. Comttinued feedback to CIDE and the commuunities
3. Follow-up reports on mobbillizatiom, visions, amd
educators
4. Fadiilitatiimg evaluwatioonmimded commuuwnities
5. Special topics reports

B. Commuanity profiles

1. Claire’s resigma tiicom, and her an ticijppedipad
replacement

2. Chamges in our scope of work

C. Proposed assessment of 6éth grade Hebrew im day scheols
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httachment B
Addendwn te MWEF Proposed Plamns for 1993-94

Undker ONGOING NEINITORING AND FEEDBACK, ppeasee ol  the
folllowi ng:

Yite fieldd researchers willl alse work wiwtibh cammuobity
panticipants to
emcourage refiectiwe practice. Ulltimately, we wouldl lilkke tw
foster
Yewaluatiom-minded communhidies,” that is, im whhibh ewadlwation
is a
rouwtime compomemt of all educatiomall and sociall serwioe
projects and
programs. W& propose to initiatte this effort im 1993-94 im two
WSS :

(a) We will work with alll new initiativwes withim the Lead
Commpunities to emsure that each has anm evaluatiioon component
tuiilt in from the start.

(b) We will work with reflectiwe practitioonenrs im eacth
communnity. Under the guidance of the fielld researchers, we
wiill invite two educators  withim each commumity to refliect om
their work in systematic ways over the course of the year.
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Peabody College
VANDERBILT UNIVERSITY
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Ca Co.
AT\ Yamiltaded #f
From: Ellen and Adain -C"ZM—Q T T
Dept /) -2 403 2
©C; Julie and Roberta 920 L5619 -95) by c963-205

Re! Moniterimg, Evaluatism, and Feedback Plams

Date: July 25, 1993

This memo presents our proposal for Monitowiingy, Evaluatiom amd
Feedback of Lead Communities for the next year, September 1993—
August, 1994.

Qur proposal is divided iInto three areas of wark: 1) Cemtimuaticm
of ongoing monitoring and feedbawk, 2) Conductimg the commumiity

profiles (E=lff-atuudly), and 3) Conducting Hebrew language assessmemt
in day schools.

i) ONGOING MONITORING AND FEEDBA

/
In the i#fall, we will present to the lead communities: ard CIJE a
year one, cumulative report about mebilizatiom and viisdienss. This
will follow our cumulative reports about the professiemall lives of
aducators. Next year we will continue to meniter the three
areas that are central to the initial phases of the MEF plam ard
the Lc effort: mobilizatiem, visieoms,, and professieomal livex of
educators. We will focus and refine our guestioms or specifice
issues which are emerging from our first years’ work. Fer example,
in terms of mobilizatiem, one of the guestioms we will cemtimtue te
monitor jis, Are lay leaders being mobilized inte the lead commumity
pProcess? In terms of visioms, we will ask, What is the patuyxe of
the visioning process?

Perhaps the area in which we expeet to see the mest aetivity is
around the topic of personnel and the preofessiesmall livesy of
educataors., In this area we will meniter hew infermatior is hei
wtilized from the educater survey and prefessieomal 1ives
educater reperts, and vwhether a plan fer persempel is m:g
develeped. We will 1learn abeut the compersiits, 8eWRy, &
implementation of such plams. In additiiem, we will centimue eour
work on persennel and prefessiemal lives of edueaters by studyding
informal educateors and adult edueaters.,

As implementation progresses, we will ash, what iz considered yhem
R Aew prejeet is propesed? That is, whe is infermedl, what emtities
are considered, what steps are takeh in what erdey, et



We will engage in a dialogue with you and the LCs to refime the
speecific guestions for this aspect of our waork.

The products of this aspect of our monitoring and feedback for mext
year will include:

1) monthly feedback to the lead communities,
2) monthly updates to CIJE,

3) eumulatiwe, year two reports to communities amd CUEE about
mebilizatiem, visioms, and persommell,, and

4) epeclal topic reports as issues arise (e.g., the changimg roles
of BJEs) ..

2) COMMUNITY PROFILES (SELF _STUDM))

Due %o the xilow pace of implementation in the lead commumitties,,K we
are willing to take on as our responsibility the self-studiy.. (Since
this is no longer a self-studly, we are terming this aspect of our
work, community profiles.)) Building full community profiles wilh
be a two year process. In the first year we propose that we
emphasize collecting data from community institutions and agenmciess
to address the gquestiom: What i1s the educatiomal profile of the
lead communities? 1In the second year we propose a needs
analysis/market oriented survey of clients and constituemcies to
determine their views and needs in regard teo Jewish educatiem im
the lead communities.

In the first year we will focus on the issues set forth im the
planning guide concerning the self-study ((pages 10-12)}.. The NMEF
team, iA €enjunction with the €IJE staff persom takimg shulamith's
place, will begin to work with the communities teo ceordimate amd
implement this effort. Our goal is to cultivate enthusiasm amd
secure owhership through the €IJE/LC partmexship..

We will meet with the L€ ceerdinators to get their input

inte the types of infermatien that will be useful teo them as well
aa learp abeut Lhe types of informatiom already available. We will
coliect exampies Of Lhe types of demegraphic and/er educatienmmll
profiies that have beer used ip other comawmitiless. Aftexr thebe
consultations we will develep a methodoloyy amd

reperting form £hat can ke used by all the LCs to report the
community prefile informatiem. The field researchers will work
with the LE coordinaters te facilitate the process:.. We will enter
the imfermation inte a data base, and previde each commumity with
& profiie based on the analyses generated frowm the informatiom
provided.  Furthermere, qualitative data collected through our
SRGSiRg MOR1EOFing process will be inciuded as integral compomemts
Qf the community prefiles.

The outcomes Of this aspeet of eur werk will be:
4 2 mgggaéeieg¥ and reporting forms fer community
rofiles,
Z gﬁ&iwéég and reperts of the cemmunity prefile of each LT, and
3) & sulmary repert of the profiles eof all three ICs.




In order for u& to begin this aspect of our work, CIJE will need to
put this project on the agenda so all the LEs know that this will
be a major endeaver to begin in the fall., In additiem, the
gquestion of resources will need to be clarified with the LCs.
While some of the information of the community profiles will be
readily availalvle,, new information will need to be collected amnd
generated.. This may incur certain expenses, as well as ancillary
fees for mailimgs, forms, secretarial assistamoe, data processingg,
ete..

3} Ass t of Hebrew La a Achieve

Local data from community profiilless is mot swufficiesrd: ffoor a lLosrgyi—
term study of chamge. Thus, we propose that the third part off thee
MEF plan for next year begin the quantitative assessment of outcome
data that are important to the advancement of Bifewlish educatiom ampd
continuity. This component is crucial in order t¢o begim to monitor
trends in the outcomes of Jewish educatiam.

We have chosen to foouts Lhe injitial assessment of ocutcomes om
Hebrew language. We have chosen this outcome for twe reasams:

1) Hebrew language is wneRay outticame off Jawiisth edwcation, amdd 2})
Assessment procedures aane meadiilly amaiilladtlde for cumursaise.

The assessment of Hebrew language by MEF will provide baselime data
about Hebrew language for the Lead Communities apd CIJE,. Im
additiom, the initial assessment will provide feedback to the
schools about their Hebrew language achlevement and MEF cam re—
evaluate Hebrew language Lwo or three years later, thus providimg
longitudimal data about the precesses and outcomes of change in
these schoels. The field researchers will monitor the processes of
change in these schoels. Furthermere:, if LC's are focusing on
personnel and other key buildimg blocks for educaticomal improvememt
in a systemic manner, we should see changes in the Hebrew language
performance of studemts: more resources, better curricula amd
teachers and more emphasis on learnimg should affect Hebrew
language. We believe that this is an important rescurce that CIJE
can make available te the commumities.,

We suggest that we contract with Elana Shahamy from the Meltoem
Center to carry out this assessment process., Elana has develeped
a diagnostic system for Hebrew Language assessment for day scheels
and is presently develeping such a system feor supplementary
scheols.. This system is unique in that it takes inte accoumt the
specific curriculum of each schoel and preovides the scheel with
diagnostic feedback based on the resulte of the test. Elama has
carried eut this assessment in numerous day schools in the US, and
can immediately begin work with CIJE.

We propese the fellowing plan for Day Bcheels=-8ixth Grade
in 1993-%4:

i) After approval of this aspecl of the MEF preject, Elana Bhuhany
and each Field Researcher will meet with the LC coordimator in each

3



community to explain the project.. We anticipate this will occur in
the Fall ((Elana will be in the states in Sept=0e%).

2) Aft*éx LLills inilial meelimy, each LC coordinator will decide on
the best way to approach and contact the day schogllss. Elana cam
do this with a letter and a follow up, or it could be handled
centrally by the LC coordimatmr, etc.

3) After initial contact has been made with the schoells;,, Elama will
contact the principals to explain the project and to begim to set
up a work plan with each schoeol.

4) Once a work plamn is in place fur each school the process begimss;:
Flamnad amd et teamn mast s waiiil, HBilpe vies<Sosil flom 1k#drmn abhout e schoole
curricullum, a test is developed, testing takes places,, analyses are
done of the tests by the Melton center in Jerusallem, diagnastic
feedback is provided to each school by Elana and her team.

5) The field researchers will assist Elana in the process aof
testimg. Elana and her lteam provide each school with am individual
report. The M&F team will provide the LC with a report about the
Hebrew Language Assessment of the community based om the results
provided in Jerusallem.,

6) The FR will monitor the feedback process in the schools and will
observe and monitor the processes of change in the day scheels
during the next twao years. In other words,, they will be lookinmg at
the ways in which the schools are changing and actipng upom the
diagnosis provided to them by the Hebrew Assessmemt.. This is a
crucial step of the MEF project and can provide information feor the
ongoing feedback loop in the community as well.

7} Two or three years after this initial assessmemt, the
assessment will be carried out agaim. Gains can he measured,, and
the monitoring information can be used to explain where gaims have
been found and where no gaims have been realiized.,

8) Since Elana has comparative data from other day scheols in the
US, we can compare the results of the schools in the LC's with
other, 38imilar day schools, in other communitiiess.

Issues of funding for this project will need to be addressadl, We

suggest that CIJE provide fhe necessary resources te suppeort this
project:..

The outcomes of this aspect of vur werk next year will be:

1)Baseline data of Hebrew language for sixth grade day seheel
students,

2) feedpbacReédbatle bchbbdssabhouls thhobaséldnkaasbinemerggssment,

3) a process in place for monitorimg and measuring change in Hebrew

language.

We look forward to discussing these plans with you.

&



Received: by HUJIVMS via NJE (HiUyMail-V61); Fri, 23 Jul 93
20:11:36 +0300

Date: Fri,, 23 Jul 1993 12:00 CDT
From: EAMIRANN IOSI0>

Subject: Baltimore meetimgs

To: VAAWEH [0BRIJIIVIEES

Original_To: ANNETTE, MANDEL
Original_cec: ELLEN

Further thoughts about my participatiom im the Baltimore

meetl n@s:

If the “self-study™ is going to be am importamt agemda item,

I could probably be usefull at the meetimg, since we are
proposing to play a significant role 1in carryimg out the
studies..  If that is mot a major agenda item, I dom't see the
meed for me to come ~= if it is just a questiom of monitering
the implementation process,,
the Roberta and Julie can cover it.

Adam
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Date: Wed,, 21 Jul 1993 15:36 CDT
From: C@AHIRANGW BICSI0>
Subject: memos etc.
To: NYNNTHE @I ViteS

Original To: ANNETTE, MANDEL
Dear Shmuel and Annette,

Thanks for letting me know you'lll be in touch soom. In additieom
to the e-maill message from last week and the fax from earlier this

week,, we willl send tomorrow ((Thurs.)) our proposed plam of work
for 1993-94..

I've had to schedule a meeting with Esther Leah Ritz for next
Tuesday,, July 27, because this was the only day we could meet
for the next monmth. I plan to telll her what we"ve done this

year,, and what we”ve proposed to do for next yeam.

I willl attend the LC/CIJE meeting in Baltimore on Aug. 23-24

if you deem it a top priority. As you know, my ability te
travel is very limited,, and I need to make at least one and
probably two trips for the MEF project this fall.. This means

I willl definitely not be available for any other trips for CIJE
for the next severall months.,



This fax consists of 9 pages.. If yow have problems with i{ts
transmissieom, please contactl Roberta Goodmam imn the United States
at 608-231-3534 or by fax 608-2%[-6844.

To: Annette, Seymour and Shmwel

From: Roberta Goodmam

Adam has asked me to fax !hi% to you. Heope alll is well im
Jerusalesa!
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MEMORANDUM
July 18, 1993

To: Annette, Seymour, and Shmuel

From: Adam

CC: Ellen, Roberta, Julie

Re: Ambiguities in CIJE terms and concepts

Attached are two documents:

(1) A glessary of lkey tarms andlcoanepptsfforCTIFE, whiiibh ywou may wish towish to
circulate,

(2) A discusiion of ambimiities rdbate to fhese tayms antd conagpts.  This iThis is
intended as feedback to CUE,

Here"s a brief explanation of the documents:

Glossary

At the May meetings in Cleveland it emerged that many of the key terms and concepts of
CUE were not fully clear to all participants, Consequently we decided to prepare a glossary
of terms and concepts. The primary purpose of the glossary is to ensure that our own
understandings are correct, However, we think the glossary might have more general
usefulness. For example, you may wish to circulate it among CUE staff, Lead Community
staff, and/or lay people. I"m writing to ask the following:

0 Arree cout dbdTnitons sapcturdee ot memsomilly conpbted?

o I yymn wars b too disstibbues thive gibossayy more witttdly , aavethiveee ostteerteznmss ywoudd
like us to add?

Anbiguities

Preparing the glossary provided an excellent opportunity to discuss the issues and concepts
represented by these terms. We reviewed many long-standing ambiguities and raised new
issues as well. Hence, another reason I’'m writing is to advise you ef the ambiguities we
discussed. Some of these may be easily settled by you; if so, we'd appreciate your quick
response. Others cannot be addressed simply, but we hope that by raising the questions we
can help you prepare for future deliberations within CIJE and with the lead communities and
others. Thus, the discussion of ambiguities is intended to be feedback to CUE.



CIJE -- A GLOSSARY OF TERMS AND CONCEPTS
July 1993

Abbreviations used in the Glossary

ATA: A Time 1o Act. The Report of e Commission an kawish Falueation iin North
Am@ﬁ@a. La,nham, MD Universlty Press of Amenca, 1990.

BPSS: Best Practics: 89 pollementary Sctioel, @ﬁf@im}ymﬂiﬂiu,
CIIE 11993

CSR: ke Challangsas of Systamic Reform: Lasswns fitam the NewFHulwees Initiative
for the CIJE," by Adam Gamoran, CUE 1992.

GIE: “Gusuiks florr Tewiith Ediuedion in Leat Commuriities,” by Seymour Fox and
Daniel Marom, CUE 1993,

LCAW: "Leati Communiiiss at Watk,"™ hy Amnatte othetdin, QLIE 1953.

LCC: "Leat Commumiity Consttation",, miinuess «f tthe QI leazld Gommuwrdiyy
meetings held in Cleveland, OH, May 12-13, 1993.

PlaG: Emnmﬁmdg C[UHE IRebmuary 1993,

ProG: myidielines. CIIE, Fanuagy 1992,

Glossary of Terms

Best Practices -- A CUE project to develop an inventory of effective educational practices
which will serve as a guide to Jewish educational success. As a resource, Best Practices cam
be adapted fior use in particular Lead Communities.

Further reading: ATA 67, 69; PlaG 31-32; BPSS 1.
fiemi/: / ity - See Lead Community Project.

Goals Project — A collaborative effort to stimulate a high level of discussiom on the goals of
Jewish education in Lead Communities, Participants include: Lead Communities, CUE,
Mandel Institute, Melton Centre at Hebrew University, Hebrew Uniom College-Jewish
Institute of Religion, Yeshiva University, and the Jewish Theolegical Seminary., Papers om
"The Educated Jew" serve as a resource for this discussion.

Further reading: GJE 1-2,



1 mrnas,

Lead Community -- A geographic community serving as a local laboratory for the
development of exemplary models of Jewish education. A Lead Community sets high
educational standards, raises additional funds for education, and establishes a wali-to-wall
coalition to guide its educational reform efforts. On August 26, 1992, Atlanta, Baltimore and
Milwaukee were selected as the first three Lead Communities in North America. (See also
Lead Community Project.)

Further reading; ATA 67 6%9; ProG 2,

Lead Community Project -- This term has been used in two ways: "THE Lead Community
Project” refers to the entire CUE/LC enterprise, a joint continental-local collaboration for
excellence in Jewish education, ™A Lead Community Project” refers to new programs and
initiatives in Lead Communities, These programs and initiatives are characterized by; 1) wide
scope, 2) high quality, 3) important content, and 4) an evaluation component.

Further reading: ProG 1; LCC 4, 9-10.

Mobilization - Mobilization refers to organizing people and institutions for action directed
towards the enhancement of Jewish education, and the financial support necessary for such
action to be taken. Within Lead Communities, mobilization means invelving people form
differing movements and roles, and to both lay and professional leaders;, a mobilized
community has a "wall-to-wall coalition.” Mobilization is one of the two essential building
blocks for the improvement of Jewish education,

Further reading: ATA 50, 63-66.

Monitoring, Evaluation and Feedback -- A component of The Lead Communities Project that
documents its efforts and gauges its success. "Monitoring” refers to ebserving and
documenting the planning and implementation of changes. "Evaluation™ entails interpreting
information in a way that will strengthen and assist each community’s efforts to improve

Jewish education, "Feedback" consists of offering oral and written responses to community
members and to the CIJE.

Further reading: LCAW 5-7.

Partnership # The collaborative relationship between CUE and the lead communities, in

which both partners share ideas, plans, and policies for their mutual benefit. Partnership
also characterizes relationships within a Lead Community,

Further reading: LCC 2-33,

]



Personnel -~ All those who work in the field of Jewish education including formal and
informal education and professional and volunteer staff. Attention to personnel is one of the
two building blocks necessary for the improvement of Jewish education. Personmel issues
must be addressed in all lead communiry projects.

Further reading: ATA 49-50, 55-63.

Systemic Reform -- A plan for change that recognizes that one cannot improve Jewish
education by reforming one element at a time. Instead, the entire enterprise must be changed

in a coherent and coordinated fashion. Systemic reform requires a unifying vision and goals
and a broad-based (wall-to-wall) coalition of change agents.

Further reading: CSR; also Marshall 8. Smith and Jennifer O*Day, "Systemic School
Refform,” Politics_of Education_Association Yearbook 1990, 233-267.

Vision --A desired state or process in Jewish education toward which the community as a
whole or segments of the community are working; an ideal characterization of Jewish
education in terms of structure, content and process.

Further reading: PlaG 26; LCC 9; LCAW 2,

Wall-tQ-Wall Coalition -- The partnership within a Lead Community among participants
across denominations and levels of agencies and institutions. It includes lay people as well
as professionals. (See also Mobilization.)

Further reading: LCAW 4; ATA 63-66,



Ambiguities and Uncertainties
July 1993

Best Practices — There is still a great deal of confusien in the communities on how Best
Practices relate to the building blocks of personnel and mobilization. Hew is Best Practicss

supposed to be translated into action? How does it reach the educators? What seguence 6f
gvents is planned?

The concerns we raised in our Summary Report of February 1993 are still relevant:

"With Best Practices under way, the central challenge lies in strengtheming what is
currently a vague articulation between CUE and the communities in the contént area.
How, exactly, will the Lead Communities and the Best Practices project
ingerac?... . Will the communities initiate the relationship by requesting assistance in
particular areas? Or will Best Practices provide them with a "menu” from which te
choose? Is Best Practices 0 serve as a source of information, inspiration, or both?

"The link between Best Practices and the communities may become stronger and more
clear after community educators have been drawn into the Lead Communities process.
Presumably, contacts between Best Practices and the communities will occur with
educators, not mediated by communal workers. When educators are drawm inte the
coalitions, they are likely to develop content-related ideas for change that fit their
contexts, and to call on Best Practices to help them implement their ideas. Hence, the
need for better articulation may be best addressed by mobilizing the educators™
(Summary Report. Feb. 1993).

The role of Best Practices in systemic reform is also unclear, As we commented im
February;

"Another concem is utilizing Best Practices in the context of systemic reform, A
principal feature of the Lead Communities project is that instead of addressing

isolated institutions or programs, it aims to reform the entire system of Jewigh
education in the communities, This feature is seen as a strength by many respondents
across the three communities. Yet the Best Practices project, which focuses om
particular institutions one at a time, appears fo conflict with the systemie approach.
How will CIJE encourage systemic use of Best Practices? Broader mobilization of the
community i$ required fo ensure that Best Practices are drawn upon in a eoerdinated
rather than a fragmented way" (Summary Report, Feb, 1993).

This issue is a source of great confusion and uneertalnty In the communities, particularly in
Milwaukee and Atlanta. At the meetings in May, we eame {0 understand that Best Pragtices
will be a resource upon which the communities ean draw as they translate their visiens iRt
site-based action. How this process will work is still net elear in the eammunities,



Qeals Preject -- This is not yet a coordinated and integrated effort, and the icad .
communities have not yet been involved. What will push the goals project off the drawing
beard? What will be the forum for discussions? Also, some community MEMBEFS iA
Baliimere and Milwaukee are wondering when they will receive the Educated Jew papers:

2ad Eemmunity == We have observed over time, and it was clear in May, that CUE staff
use the term differently than residents of the three communities. From the commuity
perspestive, Atlanta, Baltimore, and Milwaukee arg lead communities; membets of the
communities see their cites as models already. From the perspective of CUE staff, they are
i the process of becoming lead communitics. CUE staff know these cities were selected for
their potentlal for radical reform in Jewish education, and the quality of current policies and
programs was not the key consideration.

Thus, for example, what CIJE staff term "business as usual” in Baltimore is seen as "the
lead community process” by members of that community. 1 may be oversimplifying a bit,
but 1 think it°s not inaccurate to say that Baltimore federation leaders see their plan, which
has been progressing since 1989, as one of systemic reform, and one which is consistent with
CUE"s approach, CIJE has not effectively communicated to them, or has not succecded in
convincing them, which elements are missing, and which if any elements are misdirected.
The two partners have at least agreed to disagree on the pace of change: CUE believes it is
oo slow, and Baltimore leaders believe it is the correct pace for effective change.

A perception held in Baltimore is that the strategic planning and visioning that is being
initiated in Milwaukee, under CUE"s guidance, has already occurred in Baltimore, While
this was not brought about by CUE per se, it was very much influenced by the Mandel

Commission and by A Time to Act, as one can see by the language of Baltimore's strategic
planning documents. ‘

Another ambiguity concerns the ferm "bottom-up™ used in ATA (p.68), We found this term
confusing (and omitted it from our glessary definition) In twe respeets, First, the legie of
"botom-up” vs. "top-down” implies a hjerarchy, but mere recentty CUE has deseribed its
ielationship with lead communities as a "partnership," Second, "better-up" implies reforms
gemerated from within the community, but thus far CUE has speeified net enly the fwe
"duiiding blocks,"” but numerous structural elements such as the federation as the "eental
address” for the project, a new role of lead community project direetor, meniteting desighed
by CUE, and other specific roles for consultants and CIJE staff. Best Progtices alse sgems o
come across as a "top-down" reform, although it is net {ntended that way:,

Thus far, discussions between CIJE and the eommunities have mainly foeused on strictuig.

Perhaps as content becomes more central, the reform process -- and the relation between
CUE and the communities -- will be mere 8re of pariRership.
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; ity Project -—— Within the communities, there is still mueh unesriainty about (@)
wmlaat @@mfm&u&@& a "'llead community preject” and (b) how the criteria of content, scope, and
qualiity are to be applied. Do all lead community projects initiate with the centraf planming
(wisioming) process within the community, of can they begin from the grass-Toofls as iong as
e cmiteria are satisfied? (For example, a rabbl in Milwaukee wants to name his entire
sipplementary s¢hool a Lead Community Project.} If the latter, whe is to decide when the
eriteria ate to be satisfied? If the former, how can the good ideas of these not direstly
imvolved be included?

Plammers in Baltimore and Milwaukee have expressed concerns about the "ownership” of
Lead Community Projects as they think about mobilizing large doners. Hew willl they
provide a satisfactory level of recognition to donors whe fund Lead Community Prsjiests?
What degree of comtro) can be granted to donors, and what level of accouitability should be
worked out? I wouldnt call this a problem at present, but it is on the minds of commnumity
plammers. A curremt example is the Machon L°Morim, a Meyerhoff-funded program for
selketied tzachers from three day schools in Baltimore, one each from the Refonm,
Comservative, and Orthodox movements. It appears likely to meet CUE criteriie,, but must be
clearly identified as a Meyerhoff program,

Fimallly, iff there is room fior grass-roots projects (i.e., those initiated outside the centrall
plamming process) o become Lead Community projects, how can they be incomporaied into
systemic reform?

Moilization — We are avoiding the term “enabling option® which, although it dess net
appear in ATA, has often been used by CUE staff, and is the source of much comfusion.
"Emalbling option" sounds as if one has a choice about it, but that is not so in CIJE's model.,
It i imporiant that CUE staff stop using the term "enabling optien."™

During the swff meeting in May, the involvement of majer donors emerged as espeeiallly
important during the discussion of the Milwaukee report. To our knowledge, this isswe has
teen raised with Milwaukee participants to the extent of encouraging thewm to get Esther Leal

Ritz imvolved with the Milwaukee Commission and/or Steering Commitiee. If the comeess it
a troader one, it still needs to be addressed.

From the community perspective, a difficulty in 1nvslving major deners pow iy the eurieht
umceriainty as to the specifics of Lead Community prejeets. Ordinarily, we aie tld,
professionals in all three communities solicit major gifts for designated purpeses. Withowt
tihe specifics of Lead Community Projeets, professionals feel they laek suffieient
“ammunition" for soliciting funds, One ean think abeut this problem as a sequencing iswe:
Which comes first, development of content or mebilizatien ef funds? I May, Milwakes

participants explained that they wanted a better idea of the eontent of theif referms befie
they approached major d@ngfs abeut funding the reforms.
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Amoither ambiguity is that so far, mobilization in the communities has meant representation of
diverse constituencies rather than full jnvolvement of these constituéncies. At this time,
Commissions are penerally inclusive in the sense that they involve representatives from a
wide variety of institutions. However, there is no established mechanism for these
representatives to inform and galvanize support in their constituencies. We are particularly
comeerned with the involvement of educators. What CIJE or community resources will be
devoted to involving educators, not just as representatives of institutions, but more breadly as
developers and implementers of educational innovations?

itoring, Evaluati Feed —Two important uncertainties about our project botl
have to do with dissemination. The first concerns feedback to CIJE. Most of our reporting
is directed towards Annette, yet much of what we have to say is relevant to other staff.,
What is the mechanism for distributing our update memos (such as this one) to other staff
members?

We can conceive of two approaches to feedback: one in which our reports go to Annctte, and
they are then distributed as you see fit; and a second in which we report to whomever we see
fit as the occasion arises, including but not exclusively Annette.,

The second uncertainty concerns feedback to the communities. We have not established any
regular procedure or mechanism for getting feedback disseminated outside our central
contacts. We have had many informal conversations in which we provided feedback

requested by community members, but as we learned in May, these do not concern the issues
off central imterest to CUE,

Partnership —Unfortunately the minutes of the May meetings did not reflect the depth of
discussion on what "partnership” means, and we welcome any elaberatiom,

Wall-to-Wall Coalition -~ Are there some absolutely essential partners (e.g., large denom)?
Are some partners more essential than others?

am
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[f( we contacted 6lany te ask about the upcoming meetings scheduled for
August. She informed us that three sets of meetings are plamresit:

Staff meetings-August 19-20 in New York
LE~QUE meetings—-August 23-24 in Baltimore

Board meetings-August 25(planmming) -2k in New York.

Given our own schedules and work plans we propese that:

- Ellen attend the staff meetings in New York on August 19 and 20;

~ The field researchers {([Roberta and Julie); attend the LC=-CIJE
meetings in Baltimore as chservers; and

~RAdam attend the board meetings in New York.

Hence, somecne from the HKEF team will be present at all the
meeti ngs..

We would like to begin to make our arrangements for these meetings
as soon as we hear from yeou.
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Wisconsim Center for Ed Research
1025 W. Johasem St.
Madisem, WI 53706

TEL

FAX 608-265-2140

COMPANY :

EROM:

COMPANY 2

Shmuell Wygoda
Mandell Imstitute
Adam Gamoram

University of Wiscomsim

DATE: 06/28/93
TIME: 13;14

0 Pages Follow

C 6 M MM EENNT TS S

Thanks, we are well

though stiil getting settied in.

I'm giad the com

tracts are fine; wa]h Ginny prepare them for H. Zucker to sigm, or wha
Claire's replacement, ClTen and I are m

t is the

meeting this week tc develop a strategy.
field researchers,

father just passed away in Phoenix.

Best 10 all,
Adam

We are also meeting with the
although Claire will miss the meeting because her
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To: Annette Hochstein and Geymour Fox
From: Ellen Goldring

Re: Request for Use of Educator Survey
Date: June 28, 1003

CC: Ginny Levi

In a recent conversation with Shulamith, she informed me thal
Mark Gurvis from Cleveland will be contacting me regarding using
the Educator Survey in Cleveland. He asked shulamith about data
analysis, processing and other issues.

In addition, when Milwaukee was signiny their contract regarding
the data analysis, questions were raised about who "owned" the
data, and who would have access to it for additional analyses,
report writing, and information releases.

These questions bring to my attention an issue that cue may want
to addresa regarding the use of the Educator Survey and other
instruments that are developed. Do we want to have some type of
process or procedure to monitor and approve the wuse of the
questionnaires? Do we want some type of quality control over the
usage and reporting of data, etc?

As CIJE begins to develop more inaLruments how da we want to
promote the dissemination of the availability to other communities?
Do we want to have some type of comparative research data base? Do
we want to promote or suggest people to conduct analyses?

There are many questions to be discussed in this regard. In the
short term, I would appreciate it if you would advise me as I
respond to immediate requests from Mark and others.

I hope you are having a pleasant summer. I am off to Madison
tomorrow and I am sure Adam and I will be in touch with a more
detailed memo in response to ray recent visit with you in Jerusalem
within a Week or so.

Warmest Regards 1

Post-It -~ brand (ax transmittal merno 7671 ' o*pmle** /
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Tel. 972-2-617 41%:618 728
Fax: ©72-2-619 951

Facsimile Transmission

Pr Adam Gamoran June 28th 1993
To: DBafe:
i Shmuel Wygoda 1
From: No. Pages:
001 608 263-6448
Fax Number:
Dear Adam,

I hope this fax finds you and yours in good spirit and health, after a safe return to

the US.

We went over your proposed contracts for Julie and Roberta and they both look

fine.

Any news with regards to a replacement for Claire in Atlanta?

Best regards,

Shmue!

L
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"Received: ff om’ RL.IB by UK.AC.RL.IB (Mailer M. 07) with BSMTP id

6720; Tue, 08
Jun 93 12:29:03 BST

Via: UK. AC. ED. ERCVAX; 8 JUN 93 12:28:50 BST
Date: Tue, 8 JUN 93 12:26:22

From: EKJC680ERCVAX. ED INBURGH.AC. UK

To: MANDELOHUJIVMS

Subject: next message

Sender: JANET “EKJC68@UK.AC. EDINBURGH. ERCVAX”
<EKJC68@ERCVAX. EDINBURGH.AC.UK>

The next message contains my proposed contracts for Julie Tammivaara
and Roberta Goodman. I did not write one for Claire Rottenberg

because she has decided not to continue with the project.
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SOUNCIL FOR INITIATIVES IN JEWISH EDUCATION

Dear Edincational Leader,

A8 an educational isador in ono of the three communities in Nortihh America selectsdi
to participate in the Council for Initiatives in Jewiish Education Load Commuamnitiios
Pmoliect, we appreclate your participation In this Educators Survey,

By completing this survey, you and your colleagues can provide valudibie
information about the professional lives, interests and needs of Jewitih educators,
The information collected through this survey willl be usod te make

recommendations for the improvement of Jewish educatiom in your conmnmumity.,

On the pages that foilow you will find many difforont quostions about yeur Wik,
There are specific instructions for sach question. Please anawer cach frankly. If
you do not find the exact answer that desgribes yeur situatiom er views, please
select the one that comes closest to it, Please feei free to add comments and

explanations.

The results wlill appear only In summary of statistical form so timat Individuals
canmot bbe Mdentified. The findings will be presented te the Prineipals Soungill dufing
the 1993-94 agademie year.

Thank you very mueh fer yeur participation and eeoparation,

Lead Cemmunition Prajest

200 "'$9dd 1SNI336NTH 91 s2:% 0k, 03 Nfr



Council for Initiatives in Jewish Education
Lead Communities Project

EDUCATIONAL LEADERS SURVEY

1. ATTITUDES

This first group of questions ask® about your perceptiomt of Jewish education.

1. tRemplle become Jewish edutators for o vorloty of reasons. To what extant were the following reasons important to
you when you first assumed your leadership position.

{( Cherk one response for @ach item ) Very Somewhat Somewhat Veeny

important important unimportant unim
. Service to the Jewlah community @ @ do ﬁoﬂ‘m

3 Other, specify 1J J

. Teaching about Judaism V) U]
 \Legrning more about Judaism \FJ 1y
oL Uevel of income W)
e, Working with teachers tJ ) vy
f. Working with children \%J ) &,
@. Fullitime nsture of the profesaion ]
Io. Status 1Y
ii. Ompaitunity for career advensemgnt \J \) J,

vy

<

2. Would you desecribe yourself as having a career In Jewish edueation?

Yes @ Ne E

3. The following items deal with your perceptions of teatliei / staft invalvement In Jewsih education. To what exient
dy you egree or disegree with each of the follewing statements?

{ Check one respense for sach item ) Agree  Agree  Disagree  Disagier
Strongly strengly
a. Steff members / teachers should have an opparuRity {8 J \ <) %
participate iin defining sehoel / program goals and priesities. — 2
th. Scfif members / teachers generally de have @n sppertunity Y w ) )

to pawticipate in defining seheel / pregram geals and prierities:

€. Decision-makers sheuld ask for {eachers / staff adviee befers maki vy v
@ deelsion about @ griticsl Issus: " E]

B & 9

EBUGATIONAL UAGRHS SURVGEY % 1
£SP-380dd N H4HAzaNAW o 6278 £6< Bz Nov

<

ol Decision-makers gonerally do ask foi' teachers / staff advics bslare
making 8 deeisien about a sritical Jsgys;

(<



4. The following items deal with your porcoptions of lay feadership involvement in Jewish education In your setting.
To what extant do you ogroo or disagree with each of the following statements?

{ Cheok one response for each item )

a. Lay leaders should have an opportunity
to participate in defining school goals,
objectivas and priorities.

b. Lay lslaiutergaresralbiiylialhday e noppparnitity
to participate In defining school goals,
objectives and priaritida.

¢. Laylssaibess sttoaid Hvereo amnogmmet tuxiiyyt oo
participate In discussions regarding
curticulum / programs.

d. Lay lolalilérgqgeivalh)iylalopattigipttdnin

discussions regarding ourrioulum / programs.

* Lay leaders should be actively invoived in every

aspoct of the cducotional ourriculum / program.

f. Lay lolhgiers ere gramziiaedtivblyirivobluddin
evory aspect of the eurrioulum / program.

Agree
stroagly

Y

H e B &

Agree

J

Disagree
strongly

\J

—

e

-

<

(2]

(v

Disagree

J

3

)

8. Below '6 a list of Individuals with whom you are In contact, in your opinion, how 18 Jawish aducatien regerded By

each?

I Pl nme raemasns Evm g8l woam e,

importpnt
8. Rabblis) or your supenisooin) \J
b. Most teachers
€ Most parants
iy Jleaders J

e, Your family

f. Your frlend2

CRCRC

g. Your colfeaguva

A8 0 39uyd LESNTHENCFNEW0 01

i RG eItk

Important

CHC!

TP re ity i i,

unimportant

Y S

&

unimportant
) )
5
J
] )

EDUCATIONAL LFABERY SUAVEY Pags 2
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W - o= rmvivHi 3 Sp Ec RSB RHe Aifdher i e ol R Wasidh fsiu Ghtas eriRaRb iB diow s Btisfisd tyolie d vou
2% wiith each of the feiRwing

{ Cheek one nesponse for each ftem b Very Semewhat Ssmavihat Veay
gutisfied eatisfieg gissatisiivy Sissatifisd
. Sredenk sttitudes teward Jawish edueation 3 m

. Sudriit Denavier

=. faelimg pam of B community of educators
& Rasnant arcorded you ae an educator

a. Baing part of the Jewish eommunity

f. Suppont from the tabbli{s) or supktvisoie}

R, Duppont from the lay leadership

Jci=R=Ral=1=1x

) 2

th.. Nuwrinibes off hours of employment
I Sxinwy

1. Mhyalival mustting and facliitles

i Ressunces available to you

11 B

m. Other, specify

EECcOEE
CEECEHECEE T

ST EEE

CECEECEEECTEEEE

(K
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Thf following set of {toms asks about your current end prior experlanea »n Jewish education!

7, For each of tho following Jewish settings chock tho positions you have held and indicate the total number of years

in each.

Sotting

SUPPLEMENTARY SCHOOLS

DAY SCHOOLS

PAY | RESIDENTIAL CAMP

JCC

PRESCHOOL

INFORMAL EDUCATION
YOUTH WORK

AOULT EDUCATION

Portion

Aida

Supervisor

*Speclinst"? |Wm l;

Principal

Teacher

Specialist
Principal ”
Other

Counselor
Speoiallst

Unit leader
Pivisionj|»«i::.:1

Director

Program Director
;#Departmefttihea;
Director

Other .:''

scher

Teacher

Other

Gioup Advisor

YouthDlrect6!!|!

Other

90030-dd 1SN1ln3aNbW 01
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8. D you tutor shudinits In Helbiaew oF Judaiea?
Yes (1) Ne (@)

0

¥ yes, how many?

®. Have you sver worked iin general education?
Yeas (1) R (B}

&)

if yes, how many years?

»p, Fiwase iinticste hdw many yeers you have been In your CURRENT setting, Including thip year,

111, How many years have you been working in:
8. Jewish education in this gommunity, including tifla year?

12. How many years IN TOTAL have you been warking in the field of Jowiah educatimn?

#i. TRAINING AND STAFF DEVELOPMENT ~ -~ - T

The mext sst of guestions asks sbout your training and staff devalopment experiences..

113 Did you attend sny workshops or eeminare in the past twe yeere?

Yes (1) Nén [02)

¥ yes, how meany did yeu gttend in town #
Hfyas; hew many ewtefiewn?

14. Tha following ere ressons educetionsl lesders participate in prefessienal development activities. Rank enly, i
three mest important by wrillng 1, 2, 3, next ta yeur eheieq where 1 is the mest ithpeitast.

i, Meguined by sontrect

to- DEEIE 12 ordpviaroy @ deltrleisinatiy g jaliills

&, Desire tatimipiray kiowmsde o fidasielsa

d. Desive vottelnarmBdbouh HewW daanhip meatbad s el

€. Bofiike tot el BIBHAUASRVE CHTEIGUINNT HQFIFE DnaNd8ERLEEES
f. Offered ot sowvenient time and lesatien
A, Sybsidy kviipbls for partielpation

t: Leagership / Administrative ekilla

{1 Other, plesse spesify

EBUGATIONAL LAY aupvty  Baph 2

l€:8 @&, €2 Nfir
4 -'B9bd 1SN I33QN&I 04 L€



118 . During tha past twelve monthe did you:
Cireck one response for each ftem)

Yos {1) Ris
o, Attend o formal course in Hebiew or Judaleo? Eﬁ ﬁ
to. Pmmticipate in & privete Hebiew or Judaiea study group? m
<. Study Hebrew or Judtica onh your own? E m
dl. Participate in tome other on-going form of Jewish study?

8. |n whiahhidithof thilokeigvingeardasydar yooifeel yooulbiikd likedtalepeiamy abiliskilsthmther?
{Chéick all that apply)

&. School management

ib. Child end atiuit development

.. Stratitgifi planning and development

d. Cudticvlum and program development

&. Siaff supervision and professional developmant
f. Communication skills

. Working with parents and volunteers

. Leadership

{1 Other

EEEAEEEGE

7. In winiohhidlthod thiicleitagvinguidouid: yixe lseitorinaee iy ubkasgedae?
Cingck all that epply)

8, fitcbrew enguege

's. Customs and ceremonies

¢. levmel end Zienism

gl Jewish history

». ikle

f. Symagogue skills / preyer

¢ Rabbinis Mensture

k. Othe: [b]

—_——

FEHEEHEEEHE

PAHANAK LEABIERS U Ps Y
:aPR 2
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Lewen WU T BBER CRIEGEFY)

o b A R
b, Wigdarate ] [e]

&, Wi 2] o [2]

@, ot at all El

49, Dverall, how adequate are the opportunities for tersver proferslonal growth and development [ your cawmuTity??
{Creek one)

=l

&. Very adagyatae d1]
b, Semawhat sdequata
©. Somawhat inadeguate (4]
. ey inndegyasse Iffa]

20. Overall, how adeguate are the oppottunities for your professional growth and development In your commiunity?

(@ineck one)

| Very addqyette [Tj

th. Ssmaeswhat adequate Q4]

5. Somewhst Inedeguate (7]

@1 Very Inaddauaste 1]

V. SESETNINGS i

The mext ept of guestions a3k8 you sbowt the schooli In which you waork,

. ‘Now many paid positions In Jewish educeatian do you hold?
22. it ydfi yourl riinren gherthawe anetbegtingdvwishvisduedvontida, yhuyes sio @0ctr cornratitaleyerge?
Yes (1) No 1@

1] )

I you work in more than ene sstiing, hew many heura per week de you werk at eaeh?

Fimstt Secend

+ e ———

'ee following questions refer 10 the setting in which you hilld an edueatienal lsadership pesitien.

EOUCATIONAL LEABERS HLIRVEY Foge 7
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23, WhaV lmatHe tiferadfitintisintioé €nhschookgragenehors»emsywe are educatientbiAdestier?

(Check the appropriate response)

a. Reform

b. Conservative

¢, Traditional

d. Orthodox

o. Remunattuctijoist
f. Community

g. Jewish Community Center

h. Other, specify

B B E & EE EE

24, HovHomanypatyuddatients imeyiuyaehsohpalghageicy? .

5. Which af the following beet diescribes your lieadership nple?
{Chéck the filti appropriate response)

9, Head of day school
b. Department head or chairmean at day echool
¢. Edugational director
d. Division head of congregational echeol
8. Preschool Directar
f. Mogseem Dintextion:: Adieitt B iogettipm
{j- Progmam Director: Speclal Education
h, Central Agency Dimeter
.fomttral Agency Administrative Staff

1, Other, please specify

28, How did you find your present primary administrative pesition?
{Check tha ons that best applies)

a. Central agency or bureau

b, Greduata school placement

c. National professional assoclatien
d. Through o friand or mentor

¢. Reenvited or appreashed by Intiitmiel.:

e v g e s e i s B Y e VR

- xR ———

-- e

cfs

R EREEE
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27. Tha fellowing ltema deal with the extent to whith rabbits) or suporvlaor(s) ere involved in your setting,.

{ Chegk one response for each Item )

8. In defining scheel / program goals, objectives and prioritise.

b. In discussions regarding eurrigulum / program.

&. |n every aspect of educational program / programs

28, Did you mave to this community to take this job?

None

Yeacy

29. To what extent do you receive help and support from tho following?

{Check one response for each)
$. Other colleagues in community
b, Other colleagues outside the community
. Local unjversity
d. Central agency staff
a. Natinnai movement
f. Profeasional organization

g- Other, please specify

Fregeently

CFEEEEEE

Oceaaionally

EEOEEE

Somewhat

No (2)

J
J
J

[
-3
o
[
3

CEOE

ChC)

L

A Great Deal

i

HEE

(S

CIC)

(S

J)
X

30. How important were the following factars affoct ybur decision to work where you are presently smpiRyed?
Somewhat
unimportant unimpertant

a. Hours
b. Salary
0. Community
. Rabbl(s) 6F supervisont)
0. Reputation of the school or piyyram
f. Religious affiliation
g. Career advancement

h. Spouse" wark

i, Othér, spedify

1710 399 d LSN T 3gaNaw oo

Very
Important

JJJ]

E@ﬂ@ﬂg@
c

Semewhat
important

ralalclrcaiciels

v
]

v

Very

o

UiE W [

[3]

4]

Ym V g
UE Y 1

]
i

i

7
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v 2y w- Dt lotiowing penofits witich arc available to ydw and which do you receive?

a. Fres or reduced tuition for your children at your school or program
b. Free or reduced tuition for your&slf and adult family member

c. Free or reduced membership tn a synagogue or JCC

d. Synagogue privileges such as High Holiday tiokete

e. Dayichlld care

t, Monay to attend conferences, continuing sducation

g. Sabbatical deave {full or partial compensation)

h. Fmployer contribution to a heaith plan

i. FRemion beevedfits

k. Other, specify

Avaisble

]
e
.Y
€

v
1)
.Y
1Y)

vl

(Check all that apply)-

civeD

CEEEEEEEE

fz|

JAj
(T]
QQ
piT]
Iy
Qfj

iTi

2. Please Indicate the degree to which you are sstisfiod with the amount of time you spend on eaeh of the following

activities!
Viry Dissatisfied  Satisfied Very
Dissatisfied Satisfied
2. Currdculum ) program development Lu ry kg "y
4 N - 1S
b. Public relations / markeing V) ) ). )
c. Pamtt] constituent reletione \/) ) d) )
d, Tescher / steff supervision ) )
8. Training end staff developmant 5y ) "y
f. Recruiting staff \&J U) )
g. Overall school management, Inciuding budgst J "J]
' Fund raising or resource development \5J ) *J

33. Of the following which one would “enhance™ your effectivemess as an edueatienal leader?

{Choek only one))
8. Additional support stuff / clerical
b. Additional funding for programs
€. Additional funding tor reseurces / materials
d. Additionel professional staff
& Availabllity of consultants

{. Attendance / perticipation in werkahops ar Seminars

g iz B [ FEE]

9. Other please spesify -

219" 38bd, LENTABENGW. 01
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= weviflEl EHUCAOF?

{wiitcK one)
Yes H) No (2}
Y

if yes, please continue with S8ectien V.

35. If vatyoe axt ackudl-tirl dintkeshorason dratiivin theponpettyrityview doki-tul simegmeyisLyowZnéERaskePne)

Yes (1) No {2)
J

38. Wiruett ssovtss aff t iirss womidi egremnrpgipe Vyoau too cosvsittb rfublitifmee crnpbtoymegritiin. mdcbh* duset iosn . Ranikaniyythiss
three moet Important by writing 1, 2, 3, netl t=» your ctidice where one Is the most important,

a, Balary

b. Bemefiits
Job security, tenure
d, Career development
¢. Job opportunities
f. Grester background In Judaloa and Hebrew
g. Grester aducational background
h, Presenca of colisagues and appertunities to werk with them
I. Change in family status

. Availabllity of training opportunities

EERRRRNEE

k. More resources at wark

e~

V. BACHEROUND

Naxt we ars geing to ask you about yaurself,

37. Axeoypou JimuidalR 7
Yes (1) Ne (2]

T B

EBUCATIONAL LEANMA RIaNGY Foge ™
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38. At tha present time, which of the following best desoribes yeur Jewish affiationd

Other (spesify)

Orthedox
Traditional
Conservative
Reform
Reconstructionigt
Uneffiliated

39, Are yau currently a member of a synagogue?

Yes (1) Ne (2)

g [ )

©. Are yey an sdusater in the synagegue where you we e member?

Yes (1)  Ne (2)
G

(2] J)

41, Whitih of the fellowing, de yeu usually ebserve? (CRack all that apply.)

S

[
|

CHCEC

'c

N

ICRCRC

Light oandies on Friday evening

Attend a sader In your Reme er somawhere slae

Keep Kosher at homa

Light Hanukkeh candles

Fast on Yom Kippur

Obssrve Babbath

Bulld a Sukkah

Fast on Tishe B'Av and miner faete sueh a3 Te'anlt Gether

Celabrate !srael Indgpendencs Day

W, 3k, ISN1 3@t 01
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42, During the pest year, did you;

Yes (‘ﬂ) No
e. Attend synagogue on the High Holidays
b. Attend synagogue st least twica 8 menth an Shalsbat V)
c. Attand synagogue on hofidays such ae Sukkot, Peeadver eF Shavuel )
d, Attend synagogue dally )

43, Have you ever been to lsrael?

Yes (1) N (@)

2] J)

if, vos , ditd you ever live In israel for three months or longer?

Yes (1) M (®)

(2] J)

44, What kind of Jewish scheoal did you attand before you were thirteen? {Check all that apply.)}

[T] Sunday schagll

]  Supplementary sehool or Talmug Torah
3] Dy soima

]  Sohwnitim tvme

&]  Nem

[?]  Otiar (apecitn)

48. Did you Atiend a Jewnih summer camp with mainly Jewisih content ar pragram?
Yes (1] Neo (2)

¥ Yes. how many summers? ,

AB. What kind ef Jewizh soheol. if any, did you attend gfter yeur were thirteen? (Check alt that apply.}

1] Gwsdtefvesikonifimeitnaisss

@ TR0k MAessaddypéweelk Hedtseoww high achool high Bchool
[El [Dyyssbhob!

3]  boobimissmeb

Neona

[3]  @eesrspssinty)

§19-32hd, 1SN -EBaNbW 001



a7. Age

48, Sex

Mate Female

) ¥

48, Where wers you bom?

USA

Rl

Other, please specify country

50, Marital atetuc

Iy
@]
=
o
6

Single, never married
Married

Separated

Divorced

Widowed

51. If you sre married, is your spouse Jewish?

es 1) No (2)

v W

52, What [Pyour total family from work in Jowlsh educestian?

CHcRCRCRCICRCEC

below $10,000
$20,000 « 429,999
$30,000 =$39,999
$40,000 - $49,099
$50,000 - 659,999
$60,000 - 80,999
$70,000 - $78,009
ever $80,000

21939084 isNnaadebw 01
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53. What ia your total familly incoma?
bl 33000

$A0 000 -~ 18 HBBO
450,000 - 489,699
$770 (0K000 -- TR 9FBA
S0 N0 - $eeR) (B0

SO 00 i atmven

= FEEENE

B4. Whit is tha highest lsvel of gducation that you have completed? (Check one)
High school graduate

Soma college

Coliage graduate

$Soms gratiusts curses

Gradisaite o profbssitoral | dagyes

= = (& & 1 E

Teacheritraining Institute

56. What degrees dio you hold? Please o)

Degree Major

- :68S1c83 M2 8N
£18-38bd 1SNI IBONBN @4



B3, 00 you have wideignedeate or graduate crodits in any of the following?

5. Juddilca or Jewish Studies
b lHebiew nguage

&, Bucation

d. Jewlsh tommunal setvice
#. School Administration

. Teaching

@. Jewish education

Yndergraduate Eraduate
[}

CEErNEEEE
& O R
E EE N EEE

CECEECdcc;

55, Do you hold & professional ficense or cortification In :

@ Jewish education

i Eemeral education

@. Adiministration

dl Other (jplease specify)

=<
)
»
=
B

BECRCRC
CRONCRCE

$7. Which of the following beet describee your career plaris over the inext three years?

{Choose one)

SEdEE

I plen to continue what 1 am doing.

Hiplan to be an administrator or supervisor In thils Jewish school / program in this commmunity.

I plan to be an administrator or supervisor in anethor Jewish schootl / pragram in thils Community.
1 plan te be an administrater or supervisor in a8 Jowish school,

1 plan to have 8 position In Jewish educetion other that in a school / (such as a centrall sgency or otiver
administretive setting.

(] ¢ plen to be involved In Jewish education in israel, or in some other country.
W) 1 plen to sesk & position eutside 6f Jewish educetion:
W) 1 plen not to work.
W] tplente retire.
ma] Vden't knew. ) am unsertain,
@ Other, please cpesiy” _
Thank you yery much ffor your coopergtion!
. EDUCATONAL LLaiRE SURVEY PR 1®
0 0 2 1 o h 1t ! ] i | 1
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CENTRE (for EDUCATIONL. SOEIOLOEN
The Ulniversigy of Edinburgh
7 Bueelensth Plase

Edinbungh EHS SLW
Scoukand

Fax UK (D511 668 3363

il CES@uk.a¢ adlinbugh

Teellgphane WK (O 650 1608

or direct dial U @33 650 MI$6/44187

June 2, 1993

M. Amnettte Hoclstein
Nemdiel Imdtitute of Jerusalem
222 Hemtzfira Street
Jerusalem 93102 ISRAEL

Deear Ammeette,

Raotbentta Goodman and Julie Tammivaara are presentimg the enclosed paper at the
Jewish Edumcation Research Network conference later this month. It is conceptuall
and methodological, and does not refer to their work as field researchers or to lead
commumitties in any way. Consequently, I have informed them that it dees not falll
undier the jurisdiction of our advisory commiiitee. However, I thought I'dl semd it

along to you just so you could make the same judgment. I've also encleosed my
comments on the paper.

Yours,
C LA
Adam



EENTRE fr EDUCATIONML SECIOLOGY
Department of Sociolagy

The Universiy of Edinbungh

May 28, 11993 T Buccleuch Placr
Edinburgh EHE LW

Scotfamd

Fax UK (@B1 668 3263
Email CESi@uk.ac edinburgh

Telephone UK (@81 650 1000
or direct dial UK (@31 650 4186/4197

Ms. Roberta Goodman
Dr. Julie Tammivaara
Council for Initiatives in Jewish Education

Dear Roberta and Julie,

Thanks for sharing with me your paper, "The use of narrative in Jewish edwcationa) research "
As a methodelegical paper which does not specifically draw on or refer to your work in lead
commumities, | agree with you that it falls outside the jurisdictiom of our advisory commiitize,
s0 I have not submitted it to them. Still, I feel much better having had the chance to review it.
If you intend to submit it for publication, I'd like to send the paper to Annette first so that she
can have the same opportunity as I did.

Having read the paper, 1 thought I'd share a few reactioms. | am convinced by the paper that
narrative is a useful approach for relating research, and I particularly liked the way youw show
its special value for research in a Jewish context. Despite my own interest in hypotihesis-
testing, 1 think there's a Iot we can jearn from a narrative approach. For me, the narrative
approach would serve the hypothesis-testing approach --iit would set the stage for hypotiieses,
or elaborate on the findings of hypothesis-testing research. But that reflects my owmn interests,
and T accept that the narrative approach can stand on its own as well,

I think it #s important to cast the references to literary methods as metaphoric rather tham
literal. Otherwise, despite assurances to the contrary, it may appear that you would permit the
researcher to use what the subjects say to fit the researcher’s point of view. The author of a
novel can make up the story, after all, but the researcher must allow the story to emerge from
his/her subjects.

Finally, I would add that hypothesis-testing research also makes use of a narrative approach in
an important way. There iis a craft to reporting research findings, which makes use of plot,
setting, point of view, and theme, at least. (Character seems often to be ignored) The plot is
critical to engaging the reader; this usually means asking a questiom and getting the reader
interested in finding out the answer {i.e., testing the hypethesiis)} The majer differemes, |
think, is that in a hypothesis-testing project, the plot, setting, point of view, and theme are
explicity established by the researcher, and thus we are not iterested in whether they are "true™
or "false”; only the climax and denouement determined by the subjjeets, and that's where the
issue of "truth" (or validity) comes in, In the qualitative approach you advecate, the plot, point
of view, theme, and character emerge from the subjjeets, so the question of "truth" ex "validity"
is essential at every step.

Yours,
(da
Adam

P.S, Dan Lertie goes by Dan, not Daniel (p.9).



The Use of Narrative in Jewish Educational Research
Julie Tammivaara
Roberta Goodman
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The <iid wgs flapping a temple flag, and two
monks e having an argument about it. One
saily the flag was moving, the other that the wind
was moving;, and they could come to no
agreement on the matter. They argued back and
forth, Eno the Patriarch said, "It is not that the
wind is moving; it is not that the flag is moving;
it is that your honorable minds are moving.”

Platform Sutra

For those of us nurtured in socicties dominated by ideas from the enlightenment, that is,
that the world is rational, that time is linear, and that things happen for reasons that precede their
effects, the idea of a life as an unfolding and continuous proeess is compelling. We need only look
to the great biographies of our own time to get see this pattern. They begin with the “early years,”
progress to the "middle years,” and, for those subjects blessed with a long life, end with the "later
years.” Modem social science is a child of the enlightenment, and we are familiar with the
sociological and psychological explanations that point to early croumstamoes and experiences as
shapers of the human condition. We see this view reflected in the structure of the many surveys
with which we are familiar. 1fthey are done welll, they have a shape easily detectable to those who
would look. Survey makers define their topic, theoretically conceptualize it, generate relevant
categoties, and then structure items that ask the respondents to situate themselves within the
researcher’s notion of the topic. By filling in the boxes, we give the surveyors the information they
need to describe our lives or parts of it, after, of course, the data have been coded and analyzed.
There is a tendency to think about the descriptions thus elicited as relatively neutral and

unproblematic even if the methods we use to generate them are not always without their challenges.



Today, we would like to discuss another way of thinking about and investigating lives, a way that
is not accommodated by the scientific view. This way directs us to consider lives not as 2
cumulative result of a series of chronologically determined experiences but as a function of
personal narratives made and re-made throughout one's life.

What is a narrative?

The idea of narrative takes many of us back to high school or college English classes and
to the idea of stories. Indeed, the word “narrative” derives partly from the Sanskrit narro meaning
to “relate" or "tell," but it aiso derives from the Latin gnarus meaning "knowing," "acquainted
with," and “expert" among other things k) Hayden White suggests that narrative addresses the
problem of how to translate knowing into telling.Z The problem of translating knowing into telling
is confronted by many of us here today whether we be researchers or teachers. As teachers, we
want and need to kmow what students know, as researchers, we want and need to know what those
we study know. Both teachers and researchers are discovering a richness in the stonies being told
that is proving illuminating.

Traditionally, stories or narratives consist of five elements: plot, setting, character, point
of view, and theme:d Plor refers to a sequence of events that form the action or moverent of the
story, A story's serhing is the context within which the events occur, for example, the place, the
time, the social, political, and religious milieu, and so forth. Character refers to the peison to
persons included in the telling of the story The perspeetive from whieh a stoty is told is called its
point offview. This may be the narrator of the stery or may anse from the veice er veices of the
characters. Finally, stories have a theme that reveals the underlying mearings intended by the
teller or extracted by the reader. Today, we shall diseuss in seme detail twe of these narative
features: plot and point of view. We are making this choice because they are mest problematie for
social researchers and distinguish the methed we are diseussing most sharply from traditional
educational research.

Without a plot there is no story. Narratives progress beeause events happea by virtue ef a

character acting to make them, by a charaeter reacting te externally impesed svents that may be



human or otherwise inspired, or by some combination of the twe. What we shali call a story for
our purpose here does not necessarily, in fact, usually does not, entail the dramatic sequence
suggested by Freitag of exposition, climax, and denouement.4 Nevertheless, a story must comsist
off events connected in some minimal manner, what Kermode refers to as "t:onnexiw."'/5 Causuiliny
is the shadow off event sequences. If a story possesses action, it is presumed there are actors whe
are acting fior some reason. In his Poertes, Aristotle suggested two causes of action. diancia and
ethos or thought and character [in the sense of dispositions or attitudes of persons in the story], S If
we understand him correctly, people act because they have reasoned a particular course is sensilbile
or because some inherent trait drives them to do so, Usually stories passess this quality of
causation: 1 did this, so, of course, that happened. As Connelly and Clandenin note: “a sequence
off events looked at backward has the appearance of causal necessity and, looked at forward, has
the sense of a teleological, intentional pull of the Futuncy’, their articulation of Crites' reference o
the "topsy turvy hermeneutical principle” characteristic of narratives.8 Where cause is left
ambiguous or is apparently absent, the listener or reader of a story will work all the harder te
impose onc, for action without cause is pointless. [Purposeless action is, however, the point for
some adherents of existentialism, but that belongs to another conversatiom ]|

As we can se¢, parrative causality is not the same as scientific eausality in that it is not
subject to hypothesis testing aimed at probing the validity of theories to discover necessary
antecedents for particular consequences. Thus, while humans seem driven to think in tevms of
purpose, whether it be their own or outside themselves, they do net neeessarily of even uswallly
define causality in the same way as do scientists trained [n the hypothetico-deductive methed To
be able to explain why we did what we did or arrived at the place where we are and so forth allows
us 1o believe that there is an order to the werld and we ean purposefully act within it. It is wueh
less important to us that this understanding eonstitutes an ultimate and perfeet understanding than
that it be sufficiently persuasive sueh that we ean earry en with eut daily lives,

While we insist on impesing erder en ouF lives, mest of us do nef insist that a particular
order or mesning is net open io ehallenge. Given 3 particular Fawmatic CVeRE, We Mmay explain it at



one point as having occurred as a result of some defect in our charasler, al another pont a5 2
consaquence of unreasonable social demands emanaiing from magazing adyeriSEMeRtS of
cinematic images of people like s, for exampie. Thus, our stories ars made and re-mads
throughout our lives 2

Stories are told from a point of view. We take this 16 mean that stomes asise from [and are
heard with] a meaning structure within which the story makes sense. Accounts of steris, if writtsm
by someone other than the teller, for example a researcher, are told from a joint poist of view, the
teller and the renderer. Written stories engage yet a third party, the reader. The seemingly sumpie
act of reading a story entails a complex adventure in meaning making involving the creative skitl of
the eller to compose the story, the social context of its reception by the researcher and the muitiple
social contexts of the many readers of the story.

It this line of thinking is plaugible, then what happens to any notion of "truth?" On the one
hand, we can say that truth possesses a flexibility that is altered as our experience and conceptual
skills advance; on the other, we must recognize that people can sequence events and attribute
causation i» 2 way that knowingly or unknowingly are not truthful. An individual may tell you he
met a celebrated woman three years after her well-documented demise, for example, or an account
may point a finger at a given individual out of spite rather than out of respect for veracity. [The
idea offa particular telling deriving from a vested interest m that particular version was explored by
Josephine Tey in The Daughrer of Time.] This phenomenen relates to the rhetorical notion of
*marrator reliability,” that is the assessment of the account rests on the hearer or reader's faith in
the teller He may be unreliable due to naivet¢ as in Bret Harte's The Haircut, unreliable due to
impure motives as in Agatha Christie's The Murder of Roger Ackreydi, or initially unteliable then
progressively more reliable as in Isaac Bashvis Singer's Gimpe! the Foel. Thus, as in art,
researchers must consider narrators' veragity problematic.

In the research encounter that employs face-to-face conversations between an informant
and a researcher, informants often remark that they surprise themselves in what they say. This

observation, we belicve, stems from a recognition that i being asked to eontemplate some topic oF
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other, the teller is actively imagining events in a way that would net escur had the sReOURIEF AGL
taken plase.

In hearing narratives from those one is studying, the researcher AHEMPLS 16 hear them With
the ears of the teller, that is, from their perspective. To do this perfectly. of course, i§ impossitile.
When it comes to re-telling a story in written form, the author must make decisions, most 6f which
concern the audience to whom such she is writing. Without further contemplation of this semplex
phenomenon, we wish to make the point that meaning is not frozen in a story at fhe moment of
telling, at the moment off its writing, nor at the moment of its reading. In our practical lives, this
point is self-evident to anyone who has been misunderstood within a conversation 6f whe has had
the crushing experience of having his text critically pamied. In much educational research
however, this point is elided, particularly when numbers are involved. Somehow, against all logic,
we approach the most de-coutextualized, thinnest summaries of people’s lives as if they were closer
1o truth than accounts that are drenched in the nuanced meanings of the researched and the
reseaxdiver Reducing the lives of the researched to categories—numerical or otherwise—privilages
the author whose interpretation becomes the only one available to the reader.

Narrative as a Jewish Way of Knowing

Storytelling and narrative interpretation are two methods by which Jews are socialized to
become Jews. Through stones, Jews teach and are taught the prineiples of Judaism and its values.
This Jewish approach to socialization paraflels the role of narrative in ¢haracter or faith formaiton
touched upon by human developmentalists. In addition, outsiders can come to understand Jews and
Judaism through narratives of the Jewish people.

“Jews are a storytelling people. We cherish our memeories and ¢elebrate them through our
stories.” 10 As a storytelling people, Jews have created narratives manifeld both in variety and
quantity. Types of Jewish narratives include: Biblical, halachi¢, and aggadic midrash storess;
Chassidic tales, folk tales, and fairy tales. Jews have used the shert stery, nevel and biegraphy
genres (o convey their narratives. A narrative form that is particularly peignant and familiar to a3

in the post-Holocaust era is oral history: individual aceounts of life expereiees. Through their



marratives Jews both remember and celebrate, Their stories provide a vehicle for gsrneratiomal
enculturation and Judaic continuity,

Narrative is a Jewish way of knowing. Stories are an encounter befweem text and feader or
a tefler and a listener. Stories demand interpretation. Through narrafives, we leann what the tex
has to say and explore what it has to say to us.i! The historical texts of the Jewish peopls can
speak personally 1o our lives.}2 The act of interpreting text, of both understanding what the texs is
saying and then making the connection between a narrative and one's own existence, is a Jewisi
way of knowing. Through this interpretive act, both the text and oneself come alive and are filled
with meaning. The stories of the Jewish people become integrated into individual personal stocies .

When we read or hear a story, we are simultaneously understanding and interpreting the
story and our own lives. We construct meaning through the narratives we create and tell about
oursclves, Narrative is a form of human knowing, of understanding ourselves. Being hwman
involves being a hermaneut, a myth-maker, an interpreter of expetience 3 The narmiives we
comstruct are a way of giving order and sense to our experiences. They guide our actions,
relationships and choices, reflect our values and world view; and define who we are and what we
want fo be. We are known through our stories.

Through Judaism's stories, the Jewish people are shaped. Wiesel writes of Jewish takes as
showing that the road to God is through human beings. ™ Mere specifically, Alter views Biblical
narrative as giving rise to moral, spititual and histerieal knowledge 15 The Torah is a record ofa
formative encounter between God and the Jewish people This encaunter is re-lived thiough the
weekly Torah reading as it engages people in an ongeing dialogue eenturies eld. The role of
midrash is the aet of interpreting the Torah. Partieipating in this process conRects the realities,
visions, values and existenee of present-day Jews {0 the Jews of the past.  As Holtz has noied,
"Leaming and reflection, in other werds; must peint in twe directions-—toward the past, WA Be
values at the souree of what one is as par of 4 pesple; but alse teward the here and now, ward

the ‘design’ of our lives teday." 16 Inisrpretation entails active listening to the vaices of the past
while giving nse te the creation of meanings far teday's Jews,



The Jewish people are known to others as well as to themselves through their stories. As
noted earlier, all stories share the five elements of plot, theme, character, setting, and point of view.
What distinguishes the stones of one people from another are the particularities, the content of the
people's stories. Stories are filled with values. Many Jewish stories deal with ethical and spiritual
concerns. From the story of Abraham's treatment of the three strangers m which he washes their
feet and serves them food, we learn the value of hachnasat orchim, which exemplifies the value of
hospitality. These vatues inform our behavior.

Stories reveal a peoplc's orientation. Certain stories appear in different cultures in altered
forms, Those deviations in plot, point of view, or character are precisely what identifies them as
belonging ta a people and distinguishes them from other people's stories. Syd Lieberman, a
storyteller, relates an incident illustrating this point. One evening, Mr. Liecberman told a particular
story where Jewish wit, determination, and action get the Jews in the tale out of a dilemma. Upon
completing the tale, he noticed a woman with a puzzled look. "Why is this woman puzzled?” he
wondered. She explained that in her culture, the characters in the story would have waited for fate
to take its course. Stones are culture or people specific.

Recurring themes reveal a people’s history and identiive. Every Pesach, we retell the
Exodus story from the perspective of having been slaves in Egypt. Redemption-beimg rescued-—
and freedom are key themes that reappear with the Maccabees, Jews in medieval tirses, and the
deliverance of Soviet and Ethiopian Jews in modem times. The Jewish expenences of redemption,
slavery, and freedom are often connected with our dedication to soeial justice, for example, in the
U S. civil rights movement. Our actions reflect our conneetion te these narrative themes that are
part of our collective memory and our treasure ehest of &ories.

To summarize, narrative is a way of knowing as Judaism is textually based and narratively
onented. Stories are a mode for shaping and creating meaning in the lives of Jews. Conversely,
narrative is a way that Jews become known to ethers. Through the stories that Jews tell abeut

themselves, they reveal to others their values, perspectives, orientation, concerns, history, ntuals,
and traditions.



Why Narrative?

One reason often given for doing social or educational research is that what one leasms can
infiorm mstitutional policy decisions. If, for example, we leam through a survey that gosd
supplementary teachers are more Judaically knowledgeable, a Board of Jewish Education might
plausibly conclude that increased workshop offerings in Judaic studies and required atiendance by
a community’s teachers would be a good thing. A community’s BJE might develop a seties of
workshops, offer incentives for teachers 1o attend, and even require they come to some mimimal
number off offerings, Over the years, observers might conclude, ag one rabbi recently told s, thad
this remedy hasn't worked; that, im fact, "Some of the worst teachers attend the most classes and
wonkstopss” What went wrong in this apparently logical application of a research finding?

To begin our analysis, let us assume that better teachers are more Judaically
knowledgeable. The solution of morc workshops, based as it is on a reduced conception of a
complex problem, cannot fully respond to the problem of enhancing teacher perfomwanoe. Even if
they do mmcrease teachers' knowledge [and this cannot be assured], they are unlikely in and of
themselves enhance teaching if this is their only goal. Worksheps designed on such limited
understanding of teachers cannot anticipate the situation of teachers' studients, the reasons why
some teachers are more Judaically knowledgeable, what those teachers do in the classroom that
makes them better or worse teachers, what meanings teachers give for wanting te beeome more
knowledgeable, what they do with the knowledge onee they get it, and so on. One analegy for this
solution is an engine and gasoline: engines run befter when they are fucled than when they are met
fueled; they run better when a higher grade of fuel is used. Peeple, however, aie not engines and
knowledge is not fuel. What matters in the teaching eneounter as in amy human eneounter is what
semse is being made of that encounter independently and jointly by the parties invelved Without
the type of understanding [verstefieri] ene ean gain through narrative inquiry, we eannot fully
inform pelicy deeisions.

Previously, we mentioned our informants' observation that they are surprsed by what thex

say i the research encounter. We took this te mean that in the act of tslling sieries, participanis



are making their stones. By entering into a conversation with us, they are provided an opportuniEy-
to tell certain stories for the first time. They are surprised on three levels: they have a stery o tell,
their story has a particular shape and point, and someone else~that is the researcher--is interested
in hearing their stories By asking teachers 1o tell us about their teaching lives, we afe providing an
occasion for them to actively reflect upon those lives. As a rule, teachers have few opportunities to
share what they do with interested listeners and, we may suppose, for many this failure can stifle
the richness of meaning making that can occur jointly with others. When we are left alane to
ponder our lives, two not so positive things can happen. First, we can avoid thinking about our
professional lives as fluid and problematic [the robotic worker], and second if we do engage in
meaning making, we can choose explanations that seem to make sense from our own perspective
but do not connect well with the meaning structures of those around us [the patholegic worker].
The very act of sharing and jointly producing meanings can help us integrate meanings that will
serve us professionally. As Philip Jackson in Life m Classrooms and Daniel Lortie in
Sehoolteacher among scores of others have documented, the work of teachers is labor intensive
Yet, gtven the opportunity to speak of their lives as we have tried ta do for many years, we find
very few if any who are not willing to do so and who do not feel energized by having done so.  For
exampie, a group of teachers in central Philadelphia have been meeting monthly for the last ten
years to do just this. Onginally inspired by sharing their lives with researchers at the University of
Peningylvania, they continued the conversations begun in the research setting on their own. They
have broken the barmers of solitude that typically enclose teachers and draw strength from listening
and shanng with one another, They are engaged in an ongoing dialogue about things that matter to
them and 1o their profession. Because they understand one another and the contexts in which they
work, they are able to confront the challenges of their work in a connected and sensible way: They
are able to incorporate new ideas in a manner that makes sense and conneets sensibly with their
everyday teaching situations. For them as with the monks in the quotation at the beginning of this

treatise, the imponant thing is that their honorable minds are meving.



We have scen that narrative inquiry can inform institutional policy and individual praciics;
it can also provide an opportunity for the story tellers to find their voice as they are asked 16
reflect, imagine, and envision aspects of their lives. When teachers reflect, imagine, and envision
their lives, they are prepared to share their lives in a concrete way. Through shanng, they find
their voices and can become a powerful force in matters that are important to them, their studsnis
and their schools. Today there is much talk of institutional and systemic change in schools. e
believe it is important to allow teachers opportunities to influence policy decisions ia their schools;
however, iff teachers do not have an opportunity to find their voices and have piaces to give voice &6
their concerns, different institutional arramgements will make little difference.
Finding One's Voice: Twa examples

As researchers in the field of Jewish education, we are interested in how people came to
choose careers in Jewish communal service. We have asked many people to share their stomes with
us, and we have sclected two to share with you today. Both are young wamen who work full time;,
one is married with children, one is single. In responding to the same question [Of all the carreers
you could have chosen, how did you come to choose one in Jewish communal service} Minam and
Susan gave brief accounts. Their stories are similar in that both acknowledge that they have
always felt most comfortable in explicitly Jewish settings. Both tecalled the pleasure they felt in
participating in Jewish youth activities and both went to Israel as teenagers, and both expressed
that their chosen lines of work fit their value structures. For both, then, working within a Jewish
context is both comfortable and a logical extension of lifeways begun in childhood, Their stories
are not exactly the same, however. We sec in Miriam's story a relatively smooth tramsition from a
bewish home to a Jewish professional life with a possible small detour as she pursued to doctorate
in American literature. But even here, “Most of the readings [ was doing . . . were Jewish avthors,
so T always imposed the Jewish world upon whatever | was doing anyway.* Susan's path was not
50 seamless. As an undergraduate she pursued an education degree with an eye toward a teaching
degree in secular education. [Elsewhere in the interview we learn that she taught for several years

while her husband pursued his graduate degree, but she was always the last hired and first to
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feceive a pink slip.] When Susan's husband secured a position several hundied miles from wheis
they were living, she viewed the move as an opportunity to "make a clean break" with a profsssion
she was being shut out of. She briefly considered an MBA degree, before being encouraged by &
friend 10 enter Jewish communal life. The chance remark by a friend at a wedding led to @ desision
that at the time "made a lot of sense” to her. She pursued graduate work and has been employed i
a Jewish institution for eight years.

Neither story employs time in a linear way. Minam begins with an image of a beloved
grandfather whose lapel pins symbolize her joint Isracli and American identities  She is locating us
in her childhood to express values she holds today. She skips ahead to her years as a graduate
student, goes back to recall her grandfather and then concludes in the present with a hope for the
future. Susan structures her story time a little differently. She begins with her undergraduate
years, moves to her early work years, her husband's relocation, and her new begimnning Sk then
moves back in time to her youth to explain the sense of a career in Jewish communal life and
concludes back at the time of the fateful wedding and repeats the sensibleness of such a easeey
choice-

While time does not permit us to consider these stories in greater detaill nor shase with you
the many other, sometimes very different stones we have heard, we are beginning to see in these
stones both connections and differences. These stories will be valuable in helping Jewish
communities develop plans for recruiting talented people into Jewish institutions and for
understanding why they want to stay and what weuld metivate them i leave IR beceming avare
of their own stories, we can hope that they will be re-told and Rspire athers.

H
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Choosing to Work in a Jewish Communai Setting: Miraa and Susa@’s stories

Miriam's Stery
I always have a vision in my mind of my grandfather sitting on his front porch. He was an
immigrant to this country from Russia, and I have a very strong vision of him smoking his cigar
and sitting on his front porch in the rocking chair with two pins in his lapel that he wore always.
One of the American flag and one of the Isracli flag. [ think that dualism has beem imprinted in my
life since | was a young child. Idid attend a Jewish elementary school. It was an Orthodox
elementary school here [in this town].

Whatever happens to you in those formative years stays with you, whether good or bad, it
stays with you. Ithink as a teenager a visit to Israel really cemented for me the idea that this was a
part of me and would become a part of my career. [ went into the field of education almost second-
hand. I went through completing everything but my dissertation in American literature and then
started all over again through the field of education with the realization that everything is based in
education and Jewish education in particular.

[While majoring in American literature] T felt out of my element. I've always felt so
comfortabie in any field that has to do, where I could put Judaism into it, That is where | am most
comfortable. It is a knowledge base that I have and, again, | have this image of that grandfather
with the two flags, they are not separate lives, but one complete package

Most of the readings I was doing in my PhID. program in literature were Jewish authors,
so I always imposed the Jewish world upon whatever [ was doing anyway. Education was always
a love for me, because I am convinced that educators are some of the most important people in the
world. T used to say that in my lifetime, educators would be paid the salaries of the physicians |

no longer say in my lifetime, but one day this country is going to realize the resouree it has in its

teachers It may not he in my lifetime.
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Susan's Story
1 was actually trained ag a teacher. My original degree or my undergraduate degres was a
Bachelor of Science in Education, and 1 graduated and started teaching in junior high sckoel aad
high school [1 taught] English. 1enjoyed it, I really did, but it was not a great time to be teaching.
My husband was just about finishing his work at the university, and a job brought him bere. 1
started looking into teaching and was pretty much hearing the same thimg. There were [hirimg]
freezes. There were just no openings, and I said, "This is it. I have to re-do a career and | am
going to start from scratch.” It was really good. [Since we had just moved,] 1 felt so new. 1 said,
*This is a great time to make a clean break.” It wasn't like 1 didn't have time to go back to graduate
school. Ididn't have any kids, didn't have any friends, didn't have anything t0 do. How long can
you go to the mall? So I thought, Tl go back to grad school.”

What happened was really sort of what we call B'sharet, fated, sort of right in the process
of moving. 1was at a wedding. It was the month we were moving, and I ran into an old friend
who happened to be working at the fedcration and she said, "You really ought to go into Jewish
communal work.” She know my background, she knew what my interests were and she said there
was a program (1] ought to look into [here in the commumity]. 1t was alt completely new to me. It
made a Jot of sense.

[At the beginning] 1 was thinking maybe 'l get my MBA, not that | knew what that was
either. It was, "Let's try something different." It made a lot of sense beeause everything I had been
doing up until that point in my spare time was always related to something Jewish. | mean,
everything 1 was doing on a volunteer basis or on a part-time basis. My husband and | were youth
group leaders {when we were going to school]. We taught Hebrew Sunday Sehoel for high scheol]
kids. Everything that was probably meaningful to me as a teenager related to the youth group, the

Jewish youth group 1 was a member of on my trips to Israel. I was a big part of my life so |
thought, “This sounds really goed." It sounds like a good mateh.
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from: Ellen and Adam
Subject: Notes for Upcoming Meeting With Ellen

Date: June 7, 1993

We have suggested a number of issues to discuss when we meet on
June 13:

1) Updates since the Cleveland meetings

2) Update regarding the Educator Survey, and

3) Next steps for year two of MFE Project (including Claire's
reaignation).

Year two of the MFE project should continue to monitor, .community
mobilization, visioning, and the professional lives of educators,
(per the project outline)- We should continue to improve upon our
feedback loops both doe the communities and CIJE. It is clear,
however, that the project must continue beyond these crucial areas.

The next logical step is to begin to collect baseline data in aach
community so it will be possible to ascertain outcomes as the lead
community project proceeds. This make take several forms:

1) If the communities articulate specific goals, we can begin to
collect process and outcome data that pertain to specific programs
initiated as part of the lead community effort. This evaluation
would entail both observations of specific programs, interviews of
participants and personnel, and quantitative outcome measures.
Similarly, the field researchers would aid the communities in
developing evaluation components for each initiative and monitor
the process by which scope, content, and quality become part of
the Lead Community concept.

2)It is crucial to put on the agenda for all the lead communities
their self studies for the fall. Like the educator survey, a
common approach should be taken to the self study. The information
from the self study will be crucial for measuring outcomes both in,



and across communities. To the extent that the self-study involves
educational outcomes, such as participation rates, teacher turnover
rates, and so on, we are interested in contributing to the design
of the self-study.

3)Considerable attention must be given Lo the measurement of
outcomes. We will need to educate ourselves about available tests,
surveys, and questionnaires pertaining to Judaica and Hebrew and
get access to experts to help with the development of such
measurements tor Jewish education. Curveyc and othsr ntost-.s" will
need to be developed. We may want to begin the process of
commissioning papers to address the concrete outcomes of Jewish
education and their~measurement.

Given these suggestions we propose that Claire's replacement have
skills in qualitative research methodology, as did Claire, but also
have a strong background in evaluation and quantitative
measurement. This new field researcher could then play an important
role, under out guidance, in contributing to the self-study and
developing the quantitative parts of the evaluation project. This
is consistent with the team approach to the project.

I looic forward to seeing you on the 13th of Junel
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Ta: Annette:,, Seymowr, and Shmusi
From:; Ellen
Subject: Moxe Notes for our upcoming meetinmg

Date; June 7, 1993

X am forwarding to you bitif memos written by the Field
Researchers -

Ae you read these memos you will see that virtually no movement has
been made in Atlanta and Baltimore since the Cleveland mestimgss.

To the best of our Knowledge in Atlapitas, Laurem has not talked te
anyone or met with anyone except Michael Hillmam, from the Jewish
Educational Services. This meeting took place at the request of
Michael. There are no meetings planned for CJC untiWaFfter the
summer..

In Baltimore the general feeling is that many issues hawe beem
settled. Beyond that, there has been little movement in the
community as the memo indicates. Marty Dickman met with Chaim, and
she met with a group of Reform Educators and Rabiis., Beyond that
group there has been minimal formal presentatiom of the Lead
Community concept since May.

In contrast, Milwaukee is proceeding alomg. The meme indicates the
types of activities Milwaukee is engagimg in.

We will discuss these in more detail when I see yow.



Memeorandum

To: Lauren Azoulai, Chaim Botwimick, Ruth Cotteen

From: Roberta Goodman
Claire Rortenberg
Julie Tammivaara
Adam Gamoran
Ellen Goldring

Date: May 26, 1963
Subject: Reports on the professional livesoffilswitheeiivaaboss

€C: Annene Hochstein

The purpose of this memorandum is to note the issues we expect to address in the qualitative
component 0f our forthcoming reports on educators' professional lives in Atlanta, Baltimore, and
Milwaukee. We would appreciate any feedback you can provide that would help guide ¢he reports.

Coordination and Schedule of Reports

Each community will receive its own report. The reports will have tiwree compaments: [ 1]]
a qualitative component based on imterviews conducted by the field researchers [this compoment is
the focus of the present memorandum], [2] a preliminary account of the survey of educators, and
[3] a component that integrates the findings of the first two components and addresses palicy
questions.

In Milwaukee, both the merviews with educators and the educator survey are being
conducted this spring, The first two pieces of the report will be delivered this swramner,, and the
imgegrated component will come late in the summer. In Atlanta, we have been conducting
imterviews and will release the qualitative piece this summer. In Baltimore, intervicws with

educators will not begin until June, so all three components of the report will be delivered in the
fall.

Issues fior the Qualitative Component

A Time to Act lists six concrete elements of personnel development, and we are taking therm as our
starting point [see pages 55-63]. The qualitative data [interviews with teachers and edueatienal
directors off supplementary, day and pre-sehools and informal edueatexs] will not provide all the
imformation needed for policy decisions. Of the six elements, four are most completely adidressed
ind the imderviews: training, improvement of salaries and benefits, eareer track development, and
empowerment of teachers. Since recruitment and development of new sewiees of persomiel ean
only be efffectively articulated by talking with or surveying people whe are not euriently aetive
Jewish educators, these elements will be less well eovered. We will offer an analysis of bow people
are presently being reeruited into the field, why they remain, and what eircumstances would lead
them 1o consider leaving their eurrent pesitions.
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Training

A policy outcome for this area would presumably include a plan to strengthen existing and
develop new opportunities for training. Such a plan might enlarge training programs, expand in-
service education, provide training in specialty areas, for exampie, family education, and so on.
We have spoken with educators about the training they have received, both pre- and in-service, and
our reports will describe the extent and nature of their training. We will also document their
perceptions off opportunities for training, reasons for taking advantage of or ignoring such
opportunities, and their desires for professional development. We shall seek evidence of educators
functioning as "weflective practitioners,” meaning their professional growth through reflection on
their own practices, as well as growth through support from administrators and informal contact
with collleagues.

Salaries and Benefits

important questions exist about the extent to which salaries and benefits constitute a
motivating factor for Jewish educators. It is possible, for example, that financial rewards are more
central in some segments off the Jewish educational community than in others. This information
can help guide policy. Our reports will address the extent to which educators are motivated by
salaries and benefits, as well as administrators’ perceptions of the impact of extending benefits and
how educators think about issues of part-time versus full-time work.

Career Track Development

Information we provide on this topic should help inform decisions about developing career
tracks for teachers, administrators, and informal educators. Our data will describe educators'
perceptions off existing opportunities, the connection between training and opportunities, career
changes seen as desirable by educators, and the circumstances that constrain or enable their taking
advantage off career opportunities. To what extent do career opportumities mativate Jewish
educators? Have they encouraged educators to enter or remain in their profession? Are they a
major source of dissatisfaction?

Empowerment of Educators

A policy outcome in this area would include a plan to assist educators to participate in
decision making and to gain access to resources needed to implement their decisions. In our
reports, we intend to discuss the nature of educators’ perceived autonomy: Do they truly have
discretion or are they autonomous only in the sense that no one pays attention to them? We will
also describe the types of issues educators say they would like to affeet, how educators are judged
and would like to be evaluated, how they think others view them, and their self-images. Teacher
accountability is another topic that is relevant for this pelicy area.

Please review the interview protocols and survey along in light of this memorandum. We
would like your ideas on additions to them and what policy issues you deem critical but not
covered above. The field researcher in your community will be in touch to arramge a time for this
feedback.
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s, Ammettte Hochstein
MNemdel Imstitute of Jerusalem
22a Hatzfira Street
Jerusalem 93102 ISRAEL

Dear Ammelite,

Rolberta Goodman and Julie Tammivaara are presenting the enclosed paper at the
Jewish Education Research Network conference later this month. It is conceptusll
and methodological, and does not refer to their work as field researddhens or to lead
communities in any way. Consequently, 1 have informed them that it deoes not falll
umdier the jurisdiction of our advisory committee. However, 1 thought I'd send it
along to you just so you could make the same judgment. ['ve also encllosed my
comments on the paper.

Yours,

i
Adam

Patbads “Fralee 4 e ar ot . Ve -
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CENTRE ffor EDUCATIONAL SOCIOLOGY

Department of Sociolagy

The University of Edinburgh

May 28, 1993 7 Buccleush Place

Edinburgh EHS LW
Scotlamd

Fax UK (OFi 668 3263
Email CES@uk ac.edinbengh

Telephome UK (@)1 650 1000

ar direct dial UK (@FI1 650 418644187

Ms. Roberta Goodman
Dr. Julie Tammivaara
Council for Initiatives in Jewish Education

Dear Roberta and Julie,

Thanks for sharing with me your paper, "The use of narrative in Jewish educatioral reseatdh.”
As a methodological paper which does not specifically draw on or refer to your work in lead
commumitties, ] agree with you that it falls outside the jurisdiction of our advisory commiitee,
so I have mot submitted it to them. Still, I feel much better having had the chamce to review it.,
If you imtend to submit it for publication, I'd like to send the paper to Annette first so that she
can have the same opportunity as I did.

Having read the paper, I thought I'd share a few reactioms. I am eonvinced by the paper that
narrative is a useful approach for relating research, and | particularly liked the way you show
its special value for research in a Jewish context. Despite my own interest in hypothesis-
testing, I think there's a lot we can learn from a narrative approach. For me, the narrative
approach would serve the hypothesis-testing approach --iit would set the stage for hypotliess,
or elaborate on the findings of hypothesis-testing research. But that reflects my owm interesis,
and I accept that the narrative approach can stand om its own ag welll,

I think it is important to cast the references to literary methods as metaphoric rather tham
literal. Otherwise, despite assurances to the contrary. it may appear that you would permit the
researcher to use what the subjects say to fit the researcher's point of view. The author of a

novel can make up the story, after all. but the researcher must allow the story te emerge from
his/her subjects.

Finally, I would add that hypothesis-testing researeh alse makes use of a narrative appioaeh in
an important way. There is a craft {0 reporting research findings, which makes use of plot,
sefting, point of view, and theme, at least. (Character seems often to be ignored) The plot is
eritical to engaging the reader; this usually means asking a question and getting the reader
interested in finding out the answer (i.e,, testing the hypethesis.) The major differenes, |
think, is that in a hypothesis-testing projeet, the plet, setting, peint of view. and theme are
explicity established by the researcher, and thus we are not iteresied in whether they are "true"
or "false™; only the climax and denouement determined by the subjjeets, aRd that's whese the
issue of "truth" {or validity) comes in. In the qualitative approach you advecaie, the plot, point
of view, theme, and character emerge from the subjiects, so the question of "truth” or "validity"
is essential at every step.

Yours,

/"“
{ tag.

Adam

P.S. Dan Lortie goes by Dan, net Daniel (p.9).

DIRECTORS Apdrew McPheran Bavid Ralke
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The »vud ‘was flapping a temple flag, and two
monks ¢ having an argument about it. Ome
saut the flag was moving, the other that the wind
was moving, and they could come to ne
agreement on the matter. They argued back and
forth, Eno the Patriarch said, "It is not that the
wind is moving, it is not that the flag is moving;
it is that your honorable minds are moving."

Platform Sutra

For those off us nurtured in societies dominated by ideas from the enlightenment, that is,
that the werld is ratienal, that time is linear, and that things happen for reasems that precede their
ffiects, the idea off a life as an unfolding and eontinuous proeess is compelling. We need only look
to the great biographies of our own time to get se¢ this pattern. They begim with the "early years,"
progress fo the "middle years," and, for these subjeets blessed with a long life, end with the "later
years." Modem social science is a ehild of the enlightenment, and we are fariliar with the
sociological and psychological explanations that peint te early ¢i'cummstaiess and experiences as
shapers off the human condition. We see this view refleeted in the struetue of the many surexs
with which we are familiar. If they are done welll; they have a shape easily deteetable to those who
would look, Survey makers define their topie, theoretically eoneeptualize it, generate relevant
categories, and then strueture items that ask the respendents te situate themselves within the
mesearcher's notion of the topie. By filling in the bexes, we give the surveyers the information they
mesd to deseribe our lives or parts of it; afier, of eourse, the data have been coded and analyzed
There iis & tendeney {8 think abaut the deseriptions thus slicited as relatively nReutral and
waproblematic even if the methads we yse to generaie them are pat always witheut their challlenges



Today, we would like to discuss another way of thinking about and investigating lives, a way that
is not accommodated by the scientific view. This way directs us to consider lives not as a
cumulative result of a series of chronologically determined experiences but as a function of
personal narratives made and re-made throughout one's life.

What is a narrative?

The idea of narrative takes many of us back to high school or college English classes and
to the idea of stories. Indeed, the word "narrative” derives partly from the Sanskrit narra meaning
to "relate” or "tell,” but it also derives from the Latin gnarus meaning "knowing,” "acquainted
with,"” and "expert™ among other things ¥/ Hayden White suggests that narrative addresses the
problem of how to translate knowing into telling.2 The problem of translating knowing into telling
is confronted by many of us here today whether we be researchers or teachers. As teachers, we
want and need to know what students know, as researchers, we want and need to know what those
we study know. Both teachers and researchers are discovering a richness in the stories being told
that is proving illuminating.

Traditionally, stories or narratives consist of five clements: plot, setting, character, point
of view, and theme.? Plot refers to a sequence of events that form the action or movement of the
story. A story's sefting is the context within which the events occur, for example, the plage, the
time, the social, political, and religious milieu, and so forth. Character refers to the persen to
persons included n the telling of the story The perspective from which a story is told is called its
point of view. This may be the narrator of the story er may anse from the veice or veices of the
characters Finally, stories have a theme that reveals the underlying meanings intended by the
teller or extracted by the reader. Today, we shall discuss in some detail two of these narrative
features: plot and point of view. We are making this choice because they are most problematic for
social researchers and distinguish the method we are discussing most sharply from traditional
educational research.

Without a plot there is no story, Narratives progress because events happen by virtue of a

character acting to make them, by a character reacting to externally impesed events that may be



human or otherwis¢ inspired, or by some combination of the two. What we shall call a story for
our purpose here does not necessanly, in fact, usually does not, entail the dramatic sequence
suggested by Freitag of exposition, climax, and denouement.* Nevertheless, a story must consist
of events connected in some minimal manner, what Kermode refers to as "connc:u'ty..“5 Causality
is the shadow of event sequences. If a story possesses action, it is presumed there are actors who
are acting for some reason. In his Poetics, Aristotle suggested two causes of action. dianoia and
ethos or thought and character [in the sense of dispositions or attitudes of persons in the story] 8 If
we understand him correctly, people act because they have reasoned a particular course is sensible
or because some inherent trait drives them to do so. Usually stories possess this quality of
causation; [ did this, so, of course, that happened. As Connelly and Clandenin note: "a sequence
of events looked at backward has the appearance of causal necessity and, looked at forward, has
the sense of a teleological, intentional pull of the future,"? their articulation of Crites® reference to
the "topsy turvy hermeneutical principle” characteristic of narratives.8 Where cause is left
ambiguous or is apparently absent, the listener or reader of a story will werk all the harder to
impose one, for action without cause is pointless. [Purposeless action is, however, the point for
some adherents of existentialism, but that belongs to another conversation.]

As we can see, narrative causality is not the same as scientific cawsalliye in that it is not
subject to hypothesis testing aimed at probing the validity of theories to discover necessary
antecedents for particular consequences. Thus, while humans seem driven to think in terms of
purpose, whether it be their own or outside themselves, they do not necessarily or even usually,
define causality in the same way as do scientists trained in the hypothetico-deductive method. Te
be able to explain why we did what we did or arrived at the place where we are and so forth allows
us to believe that there is an order to the world and we can purposefully act within it. It is much
less important to us that this understanding constitutes an ultimate and perfect understanding than
that it be sufficiently persuasive such that we can carry on with our daily lives.

While we insist on imposing order on our lives. most of us do not insist that a particular

order or meaning is not open to challenge. Given a particular traumatic event, we may explain it at



one point as having oecuired as a result of some defect in our character, at another point as a
consequence of unreasonable social demands emanating from magazine advertisements or
cimematic images of people like us, for example. Thus, our stories are made and re-made
throughout our lives.%

Stories are told from a point of view. We take this ta mean that stomes arise from [and are
heard with] a meaning structure within which the story makes sense. Accounts of stories, if wriitten
by someone other than the teller, for example a researcher, are told from a joint point of view, the
teller and the renderer. Written stories engage yet a third party, the reader. The scemingly simyplie
act of reading a story emtails a complex adventure in meaning making involving the creative skilli of
the teller 1o compose the story, the social context of its reception by the researcher and the multiplle
social contexts of the many readers of the story.

If this Jine of thinking is plausible, then what happens to any netion of "truth?”" On the ome
hand, we can say that truth possesses a flexibility that ts altered as our experience and conceptuall
skills advance; on the other, we must recognize that people can sequence events and attribute
causation i a way that knowingly or unknowingly are not truthful An individual may tell you he
met a celebrated woman three years after her well-documented demise, for example, or an aceount
mgy point a finger at a given individual out of spite rather than eut of respect for veraeity. [The
idea of a particular telling deriving from a vested interest in that partieular version was explered by
Josephine Tey in The Daughter 8TTviee]] This phenomensn relates to the Fhetorical netion of
"manrator reliability," that is the assessment of the aecount rests on the hearer or reades’s faith in
the teller He may be unreligble due to naivete a8 in Bret Harte's The Hanour, unreliable due to
inmpure motives as in Agatha Christie's The Murder of Roger Ackiond, oF initially unreliable them
progressively more reliable as i [saae Bashvis Singer's Gimpel the Foel. Thus, as in att,
researchers must consider RAFFAOFS' Yerasity problematie.

In the research encounter that employs faee-to-face eonversarions between an informant
and a8 researeher, informants eften remark that they surprise themselves in what they say. This
observation; we believe, stems from a recagnition that in being asked 1o contemplaie some topit or
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Fhéer, the tellier is acuvely imagining events in a way that weuld net eceur had the encounter ot
taken place.

In hearing pamatives ffom those one is studying, the researcher atismpts (o hear them with
e ¢ars of the teller, that is, fiom their perspestive. To do this perfectly, of course, is impessilils.
When it comes to fe-telling a story in written form, the author must make decisions, mest 6f which
comeern the audience t whom such she is writing.  Without further contemplation of this complex
phenomenon, we wish to make the point that meaning is not frozen In a story at the moment of
telling, at the moment off its writing, nor at the moment of its reading. In our practical lives, this
poiint is self-evident to anyone who has been misunderstood within a conversation or whe has had
the crushing experience of having his text critically panned. In much educational researsh
however, this point is elided, particularly when numbers are involved. Somehowr, agaimst alli logic,
we approach the most de-contextualized, thinnest summaries of people's lives as if they were closer
1o truth than accounts that are drenched in the nuanced meanings of the researched and the
nesearcher. Reducing the lives of the researched to categonies-mumerical or otherwise—pryvitegzs
the author whose imierpretation becomes the only one available to the reader.

Narrative as a Jewish Way of Knowing

Storytelling and narrative interpretation are two methods by which Jews are socialized to
thecome Jews. Through stories, Jews teach and are taught the principles of Judaism and its valigs.
This Jewish approach to socialization paraliiels the role of narrative in character or faith, formation
touched wpon by human developmentalists. In addition, outsiders can come to wnderstamd Jews and
Judiaism through marratives of the Jewish people.

"Jews are a storytelling people. We eherish our memories angd eelebrate dhem through ourt
stones.* !V As a storytelling people, Jews have ereated narratives rmanifold both in veriety ané
quantity, Types of Jewish narratives inelude: Biblical, halachie, and aggadie midrash stores;
Chassidic tales, folk tales; and fairy tales. Jews have used the short story, Revel and iegraniny
gemres fo convey their narratives. A narrative form that is partieularly poignant and) Ramiliar o us
im e post-Holocaust era is oral history: individual aeeeunts of life experpines. Tiveugh their



narratives Jews both remember and celebrate. Their stories provide a vehicle for generational
enculturation and Judaic continuity.

Narrative is a Jewish way of knowing. Stones are an encounter between text and reader or
a teller and a listener. Stories demand interpretation. Through narratives, we learm what the text
has to say and explore what it has to say to us.}!  The historical texts of the Jewish people can
speak personally to our lives. N’ The act of interpreting text, of both understanding what the text is
saying and then making the connection between a narrative and one's own existence, is a Jewish
way of knowing. Through this interpretive act, both the text and oneself come alive and are filled
with meaning. The stories of the Jewish people become integrated into individual personal stories.

When we read or hear a story, we are simultaneously understanding and interpreting the
story and our own lives. We construct meaning through the narratives we create and tell about
ourselves. Narrative is a form of human knowing, of understanding ourselves. Being human
involves being a hermaneut, a myth-maker, an imterpreter of experience. }3 The narratives we
construct are a way of giving order and sense to our experiences. They guide our actions,
celationships and choices, reflect our values and world view; and define who we are and what we
want to be. We are known through our stories.

Through Judaism's stories, the Jewish people are shaped. Wiesel writes of Jewish tales as
showing that the road to God is through human beings. M More specifically, Alter views Biblical
narrative as giving rise to moral, spiritual and historical knowladge:® The Torah is a record of a
formative encounter between God and the Jewish people. This encounter is re-lived through the
weekly Torah reading as it engages people in an ongoing dialogue eenturies old. The role of
midrash is the act of interpreting the Torah. Participating in this process connects the realities,
visions, values and existence of present-day Jews to the Jews of the past, As Holtz has noted,
"Learning and reflection, in other words, must point in two direetions—~toward the past, toward the
values at the source of what one is as part of a people, but also toward the here and now, toward
the 'design” of our lives today.”!© Interpretation entails active listening to the voices of the past

while giving risc to the creation ef meanings for today's Jews.



The Jewish people are known to others as well as to themselves through their staries. As
noted earlier, all stories share the five elements of plot, theme, character, setting, and point of view.
What distinguishes the stones of one people from another are the particularities, the content of the
people’s stories. Stories are filled with values. Many Jewish stories deal with ethical and spiritual
concerns. From the story of Abraham's treatment of the threc strangers in which he washes their
feet and serves them food, we leam the value of hachnasat archim, which exemplifies the value of
hospitality. These values inform our behavier.

Stories reveal a people's omentatiom. Certain stories appear in different cultures in altered
forms. These deviations in plot, point of view, or character are preciscly what identifies them as
belonging to a people and distinguishes them from other people's stories. Syd Liecberman, a
storyteller, relates an incident illustrating this point. One cvening, Mr. Lieberman told a particular
story where Jewish wit, detenmination, and action get the Jews in the tale out of a dilemma. Upon
completing the tale, he noticed a woman with a puzzled look. "Why is this woman puzzled?" he
wondered. She explained that in her culture, the characters in the story would have waited for fate
to take its course. Stories are culture or people specific.

Recurmmg themes reveal a people's history and identity. Every Pesach, we retell the
Exodus story from the perspective of having been slaves in Egypt. Redemption-being rescued-—
and freedom are key themes that reappear with the Maccabees, Jews in medieval tunes, and the
deliverance of Soviet and Ethiopian Jews in modem times. The Jewish experiences of redemption,
slavery, and freedom are often connected with our dedication te social justice, for example, in the
U. S. civil rights movement. Qur actions reflect our connection to these narrative themes that are
part of our collective memory and our treasure ehest of stoties.

To summarize, namative is a way of knowing as Judaism is textually based and narratively
omemted. Stories are a mode for shaping and creating meaning in the lives of Jews. Cenversely,
narrative is a way that Jews become known to others. Through the stories that Jews tell about

themselves, they reveal to others their values, perspectives, orientation, concerns, history, ntuals,

and traditions.



Why Narrative?

One reason often given for doing social or educational research is that what one learns can
inform institutional policy decisions. If, for example, we learn thfough a survey that good
supplementary teachers are more Judaically knowledgeable, a Board of Jewish Education might
plausibly conclude that increased workshop offerings in Judaic studies and required atiendance by
2 community's teachers would be a good thing. A community's BJE might develop a seriés of
workshops, offer incentives for teachers to attend, and even require they come to somi¢ tinimal
number of offerings. Over the years, observers might conclude, as one rabbi recently fold us, that
this remedy hasn't worked; that, in fact, "Some of the worst teachers attend the most classes and
workshops.” What went wrong in this apparently logical application of a research finding?

To begin our analysis, let us assume that better teachers are more Judaicaliy
knowledgeable, The solution of more workshops, based as it is on a reduced conception of a
complex problem, cannot fully respond to the problem of enhancing teacher performance. Even if
they do increase teachers' knowledge [and this cannot be assured], they are unlikely in and of
themselves enhance teaching if this is their only goal. Workshops designed on such limited
understanding of teachers cannot anticipate the situation of teachers' students, the reasoms why
some teachers are more Judaically knowledgeable, what those teachers do in the classioom that
makes them better or worse teachers, what meanings teachers give for wanting to become more
knowledgeable, what they do with the knowledge once they get it, and so on. One analiegy for this
solution is an engine and gasoline; engines run better when they are fueled than when they are net
fueled, they run better when a higher grade of fuel is used. People, however, are not engines and
knowledge is not fuel. What matters in the teaching encounter as in any human encounter is what
sense is being made of that encounter independently and jointly by the parties invelved Without
the type of understanding [wersrehen) one can gain through narrative inquiry, we camnot fully
inform poliey deeisiens.

Previously, we mentioned our informants' observation that they are surprised by what they

say in the research encounter, We took this to mean that in the aet ef telling stoties, parGeiparis
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are making their stones. By entering into a conversation with us, they arc provided an opportunity
to tell eertain stories for the first time. They are surprised on three levels: they have a story to tell,
their story has a particular shape and point, and someone else--that is the researsHeer-is interested
in hearing their stories By asking teachers to tell us about their teaching lives, we are providing an
peeasion for them to actively reflect upen those lives. As a rule, teachers have few opportunities to
share what they do with interested listeners and, we may suppose, for many this failure can stifle
the richness of meaning making that ean oeeur jointly with ethers. When we arc left alone to
ponder our lives, two not $o positive things can happen. First, we can avoid thinking about our
professional lives as fluid and problematie [the rebetie worket], and second if we do engage in
meaning making, we can choose explanations that seem to make sense from our own perspective
but do not connect well with the meaning structures of those around us [the pathologic worker].
The very act of sharing and jointly producing mieanings ean help us integrate meanings that will
serve us professionally. As Philip Jacksen in Life in Classrooms and Damiel Lortie in
Schoolteacher among scores of others have documented, the work of teachers is labor intensive.
Yet, given the opportunity to speak of their lives as we have tried to do for many years, we find
very few if any who are not willing to do so and who do net fee energized by having done se. For
example, a group of teachers in central Philadelphia have been mesting menthly for the last ten
years to do just this, Originally inspired by sharing their lives with researehers at the University of
Pennsylvania, they continued the conversations begun in the researeh setting on their own. They
have broken the bamers of solitude that typically enelose teachers and draw strength from lisiening
and sharing with one another. They are engaged in an engeing dialogue abeut things that matter te
them and to their profession. Because they understand ene anether and the eontexts in whieh they
work, they are able to confront the challenges of their work in a gonneeted and sensible way. They
are able to incorporate new ideas in 8 manner that makes sense and epnneets sensibly with their
everyday teaching situations. For them as with the monks in the guotation at the beginning of this

treatise, the important thing is that their honerable minds are moving.
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We have seen that narrative inquiny: can inform institutional policy and individual praciiss;
it can also provide an opportunity for the story tellers to find their voice as they are asked o
reflect, imagine, and envision aspects of their lives. When teachers reflect, imagine, and envision
their lives, they are prepared to share their lives in a concrete way. Through sharing, they find
their voices and can become a powerful force in matters that are important to them, their students
and their schools. Today there is much talk of institutional and systemic change in schools. We
believe it is important to allow teachers opportunities to influence policy decisions in their schooils;
however, iifteachers do not have an opportunity to find their voices and have places to give voice 10
their concerns, different imstitutional arrangements will make little differemoe.
Finding One's Voice: Two examples

As researchers in the field of Jewish education, we are interested in how people came to
choose careers im Jewish communal service. We have asked many people to share their stomes with
us, and we have selected two 1o share with you today. Both are young women who work full time;
one 1is married with children, one is single. In responding to the same question [Of all the carezrs
you could have chosen, how did you come to choose one in Jewish cormmunal service)] Miraum and
Susan gave brieffaccounts. Their stories are similar in that both acknowiedge that they have
always ficlt most comfortable m explicitly Jewish scttings. Both recalled the pleasuse they felt in
participating im Jewish youth activities and both went to Israel as teenagers, and both expiessed
that their chosen lines of work fit their value structures. Fer beth, then, working vithin a Jewish
comtext is both comforiable and a logical extension of lifeways begun in childhoed Their stories
are not exactly the same, however. We see in Minam's story a relatively smooth wemwition fiom a
Jewish home to a Jewish professional life with g possible small detour as she pursued to doeteraie
in American literature. But even here, “Most of the readings 1 was deing - . . were Jewish avthens,
so Lalways imposed the Jewish world upen whatever | was deing anvway.* Susan's path was i
so seamless. As an undergraduate she pursued an edueation degree with an eye toward a teaghig
degree in seeular edueation. [Elsewhere il the interview: we leam that she taught for several years
while her husband pursued his graduate degres, but she was always the last Rired and first
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reeeive a pink slip.] When Susan’s husband secured a position several hundred miles from where
they were living, she viewed the move as an opportunity to "make a clean break” with a profession
she was being shut out of. She briefly considered an MBA degree, before being encouraged by a
friend to enter Jewish communal Jife. The chance remark by a friend at a wedding led to a decision
that at the time "made a lot of sense” to her. She pursued graduate work and has been employed in
a Jewish institution for eight years.

Neither story employs time in a linear way. Miriam begins with an image of a beloved
grandfather whose lapel pins symbolize her joint Israeli and American identities. She is locating us
in her childhood to express values she holds today. She skips ahead to her years as a graduate
student, goes back to recall her grandfather and then concludes in the present with a hope for the
future Susan structures her story time a little differently. She begins with her undergraduate
years, moves o her early work years, her husband's relocation, and her new beginning She then
moves back in time to her youth to explain the sense of 2 career in Jewish communal life and
concludes back at the time of the fateful wedding and repeats the sensibleness of such a career
choice

While time does not permit us to consider these stories in greater detail nor share with you
the many other, sometimes very different stones we have heard, we are beginning te see in these
stories both connections and differences. These stories will be valuable in helping Jewish
communities develop plans for recruiting talented people into Jewish institutions and fer
understanding why they want to stay and what would motivate them to leave. In becoming aware

of their own stones, we can hope that they will be re-told and inspire others.
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Choosing to Work in a Jewish Communal Setting: Miriam and Susan's stories

Miriam's Story
I always have a vision in my mind of my grandfather sitting on his front porch. He was an
immigrant 1o this country from Russia, and I have a very strong vision of him smoking his cigar
and sifting on his front porch in the rocking chair with two pins in his lapel that he wore always.
One of the American flag and one of the Israeli flag. I think that dualism has been imprinted in my
life since I was a young child. 1 did attend a Jewish elementary school. It was an Orthodox
elementary school here [in this town).

Whatever happens to you in those formative years stays with you, whether good or bad, it
stays with you. Ithink as a teenager a visit to Israel really cemented for me the idea that this was a
part of me and would become a part of my career. [ went into the ficld of education almost second-
hand, Iwent through completing everything but my digsertation in American literature and then
started all over again through the field of education with the realization that everything is based in
education and Jewish education in particular.

[While majoring in American literature] I felt out of my element. I've always felt so
comfortable in any field that has to do, where I could put Judaism into it. That is where | amm most
comfortable. It is a knowledge base that I have and, again, I have this image of that grandfatiher
with the two flags, they are not separate lives, but one complete package.

Most of the readings | was doing in my Ph.D. program in literature were Jewish authors,
so I always imposed the Jewish world upon whatever 1 was doing anyway. Education was always
a love for me, because I am convinced that educators are some of the most important people in the
world. Tused to say that in my lifetime, educators would be paid the salaries of the physicians. 1

no llenger say in my lifetime, but one day this country is going te realize the resouree it has in its

teachers Jt may not be in my lifetime.

14



Susan's Story
[was actually trained a8 a teachsr. My original degres or my undergraduats degrss was 4
Bachelior off Science in Education, and I graduated and started teaching in jumer high school and
high school {i taught] English. 1enjoyed it, I really did, but it was not a great time to be teaching.
My hiusband was just about finishing his work at the university, and a jeb brought hisn hers. 1
sasted looking into teaching and was pretty much hearing the same thing. Thers wers [hiring]
fireezes. There were just no openings, and I said, "This is it. [ have to re-do a career and 1 am:
oimg to start from scratch." It was really good. [Since we had just moved,] 1 felt so new. I said,
""This i a great time to make a clean break " It wasn® like I didn't hawve time to go back te gradivete
school I didn't have any kids, didn't have any friends, didn't have anything to do. How long can
you go to the mall? So I thought, “I'll go back to grad school ”

What happened was really sort of what we call B'sharet, fated, sort of right in the process
offmoving. Iwas at a wedding. It was the month we were moving, and I ram into an old friemd
wio happened to be working at the federation and she said, TYou really ought to go into Jewish
commumal work." She know my background, she knew what my interests were and she said there
was a program {I] ought to look into {here in the community). It was all completely new to me It
made » lot of sense.

[At the beginning] I was thinking maybe I'll get my MBA, not that | knew what that was
either, It was, "Let's try something different." It made a lot of sense beeause everything I had besn
divimg wp wntil that point in my spare time was always related to something Jewish. | mean,
evenythimg 1 was doing on a volunteer basis or on a part-time basis My husband and 1 were yonuith
group lieaders [when we were going to school]. We taught Hebrew Sunday Sehool| for high selell
kids. Everything that was probably meaningful te me a¢ a teenager related to the vouth group the
Jewish youth group 1 was a member of on my trips to Israel. I was a big pan of my life so |
thought, “This seunds reaily good." It sounds like a good mateh.

15
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May 30, 1993

Dear Annetds,

1f I remember correctiy, I am supposed to draft the 1993-94
contracts for the field resecarchews, and send them to yow. I3
that correct? 1 will be proposing a salary increase of 3%,
keeping pace with inflatiom, rather tham the 5% allowed in our
budget. I will make a few revisions in the descriptiom of 3job
responsibiliittiles, in line with changes in the project ower the
last year..

We have one major issue to deal with: Claire has informed me
that she does NOT intend to continue with the project next
year, i.e. she is resigning as of July 31. After several
discussions with her, it is clear that this decisgion 1is fimm,
We have not yet informed the rest of our team or anyone in
Atlamta, but Claire would like to begin telling people this
Thursday, June 3. Her explanation will be that she has
decided to return to classroom teachimg,

On balance I am disappointed about this, but it is not all
bad; it gives us an opportumity to rethink the needs of the
project in light eof unanticipated changes in the way CIJE and
the communities have moved.

Claire will write the report on educators in Jume and she will
finalize it in July. She'll pregaxre a draft of the report om
visions and mobilization in July and the rest of the team will
edit it for submission in September as schedulledl, She will be
turning over all her notes o ws. So I dom't ithink we'll lose
out in terms of products. The major Iloss U ws will be ilim tihe
excellent rapport that Claire has established with Lauwrenm, and
the time she has spent becoming acguainted with the Atlamta
Jewish commumity..

{{As an aside, you may be interested in knowing that the job
has had a transformative effect on Claiwe. She has become an
observant Jew (from being totally secular in the past)) and she
has found a home for herself in Atlamt=s.))

Do we need a replacement? HEllen snd I have thought about
thig, and we are firmly convinced that a replacement is
necessary ((@ssuming Atlanta remaing as a lead community))..
After Septembyenr, we will not be able to provide more tham
minimal coverage of Atlanmta without a field researcher in
pPlace. I propose that we start in July to search for Claire's
replacement ..

What qualities will we look fox~ in a replacememt? The unigue
strengths Claire brought to our team were experience in
classroom observation and knowledge of emergemt literacy
{which we thought we could apply to Jewish literacy)).. It has
beceome cleanr, howewer, that our project has a greater need for
someone with experience in educaticonal meagurememt and



evaluatiom. This person would need to be an experienced
interviewer and obserwer, as Claire was, but would alase have
expertise in quantitative measurememt.. Ideally this peraen
would be familiar with Jewish educatiom, but we view that as
less critical at this time,

Finally, if Atlanta remaims as a lead commumity, we would
conduct a local search prior to a natiomal searxch. We would
avoid candidates with close ties to the major Atlanta Jewish
institutions {((because we need an 'outsidex')), but would be
open to other Atlanta residemts.

Would you like to discuss these issues with Ellen in June? Or
do you want to have a conference call? Please let me know how
you wish to proceed.

Yours,

Adam

cc: Ellem
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Date: May 5, 1993

I7z1 preparation for our upcoming meetimg,, where I hope we will hawe
time to discuss the next steps for the sducator surwey, I waot to
bring to your attention some of the issues we are confrontimg mow.

I know K was to bring sume estimates about the cost of data emtmy,,
data amalysis and report writimg® Howewer, due to some of the
unresolved ifssues, this is a difficult task. I suggest that it
would be best to clarify some of these other jissues before we begim
tbo discuss cost so I will have a better understandimg of the mature
of the tasks we are contracting for.

1) ome issue is the different schedules of the commumiittiess.
Milwaukee will be ready to analyze the data in Juns:, while
Baltimore and Atlanta will begin collecting data im the falll.. It

is mot <lear iLif Baltimore and Atlanta will begim and emnd the
process at the same time.

2) All communities had equal opportunities feor input inte the
development of the survey. It appears that Steve G. has menticomed
to Shwlamith that he would like to change the survey. (We should
discuss the many poesible interpretations te his request), His
understanding is that he could learn from the Milwaukee expeniencss.
I think we ((CIJE) need to decide how we want te proceed with this
fissue, from a brief discussion with Ruth, it is clear that it is
very important to her that Miiwaukee nol be viewed in this lighix.
At considerable risk, time and energy, Milwaukee put forth the
effort to administer the survey and leek ferward te using e
information for plamrmimg. They want te be ineluded in commumity
@@mpafisena of their data and do net want te be penalized for
Ygoing firstv. In additiom, if Atlanta changes the survwey they
cannet be compared with the other gemmupities. (My understandi
from Baltimere is that will use the same version that Milwaukee is
using. ) HLastly, if Atlanta changes the survey it will ipvelve
addi wﬂai cost Beoth in terms of the development of the ¢

and the analyses apd data entey, which will be differemt ff% the
other sommunities.




Issues to b raised in temms of next steps are:

I) Do we assume that all communities will ioe using the same survey?
Do we take a position on that issue or leave it to the discretiom
of the communities? ((Bow will this impact inter-community
relations and future LC-CIJE project=?))

2) Do we proceea with Milwaukee in the meamtime:,, and get am
estimate for their data entry and analysis and leave Baltimore amd
Atlanta until the fall?

By way ot clarificatiaem: I will not be available tao write the
reports of educator surveys. In my contacts to find the suitable
person to work with on this project, I have included report wriitimg
in their tasks. I will work with the contracted person te ensure
3 quality product, and will broker between the LT and the persem as
needed, and Adam or I will make all presentatioms regardimg the
data and its implicatioms.,

I look forward to 3eeing you on Monday..

R CV T

e

;



Filax Memorandum

™ CIJE Btaff and Consul
FROM: Shulamith Elster
RE & The Educatomss Su
DATE: May &, L1993

By the? time tthis memormndum wreaches vouw, you will have recehwved .
copy of the Educators\Survey in iis final form.. Ellem assumed
responsibility for the content and organizatiom of the effort amd
X assisted her i the administration of the project.

The purpose of fhis memorandum is to review the activities
related to the development of the survey and to brimg yvou up'io—
date.

First Steps

With ildsa's acsistaneed we colleeted the existimg instruments amd
reporte firom the majer surveys to date— the Los Angeles study
((lsa and Brucey? Philips),, the Philadelphia amd Miami studies.
These materials were distributed to the key persoms in each
community (lauren in Atlanta’, Chaim in Baltimere amd Ruth im
Milwaukee) and ¢ the field researchers. A date was set for a
meeting A Baltimere e review ¢he existimg instrumemts amd to
"gevelep" the CIE imstrument keeping in mimd the nature of the
LE prejeck and the speeifie infermation that would be helpfal im
the development ef lecal (nattionai ,, comtkiresrdadl) )
plana/initiatives in the persemmel ars?a. This meetimy took place
&R Mareh B9th,the week befere Pesusch. The field researchers f
Chaim Boetwiniek and Ruth Cehen attepded the day long meetimg held
oA Baltimere.

ApEil 1993k

/

Hee 74 ﬂ@@ivi@&aiﬁf items® eeleected by the participamts im
the &epsultatien feormed the pasis ef the first draft eof the
Questionnaire which we werked en during Pesach week.

Several drafis were circulated £e the communities and Ffield
researchers. Ceomments were selicited from Jarael, freom Adam and
from the prefessienadl advisery greup membBers (threough Ellem amd
ShRusly>  and bhese dneorperated inte suecessive drafis of  the
SUNYRY .

We weye? very cencernad with the length eof the survey apd with the
Twlgimate" value @Ff saeh individueal gueskien for Rhanming
P IROSES ..

The Survey was printed en the 83rd of April  and shipked o
Milwaukee for admipistratien en the oHifh. o
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Status Report from the Commumnities):

The Swurvey was administered first on April 25tk in Milwaukee te
tthe educators in several d¢sthaols and will be givem to alll seheel:
educators by the close of this curremt academiec year«

Im Baltimore the survey will not bz? administered umtill the Falll
and that i1s to insure the widest possible participatiem amd thsR
Tﬁ?ﬁihﬁ of all of the key educators in the commumityy.. This
decision was made by Chaim as he felt that it was toe late in the
school year to ask principals te incorporate the administratiem
of ihe survey into the end«“of«the-year scheell actiwities.. Betthen
results, he said, would be achieved by deimg it at the hegimming
of the? scheoel ysar..

Un Atlanta the Jewish Educational Services lay leadership wewhd
like %o have it administered hefore July whem the new staff
dimmctrop! arrives so that it ecan be used as the basis fer her
planning. However > practical consideratiems such as the lack of
designated staff for the project and ne staff in the educatiendl
arenas may delay it until the Fall as well..

.
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As I prepare for my trip to Atlanta tomorrow, I wanted to know

from you where we stand on the Educator Survey since I have not
heard anything nor received any feedback.

We have comments from the Field Researchers and the LC Planners
which we will incorporate in the final version when I meet with
Shulamith tomorrow in Atlanta.

We need to make a d«t;itjion by Wednesday if Milwaukee can go ahead
and begin to distribute the survey in schools next week. My
feeling is that since Ruth has set up appointments in the schools
and has recruited tlie help of lay leaders to administer the survey,
we should go ahead with this version. Although there are always
improvements that can be made, I feel that this version will
supply valuable information.

We still can meet this deadline and incorporate your comments and
changes if we receive them on Wednesday.

Please advise. I will be in my office all day today, and at home
in the evening.

Warmest regards to all over there! ~ Jj ot

. / “|I,M7vP -

1 g ¥ mlypes

fl.Ve N\NJL ) J,

T M.hi'Hidn £ [n1 > M1 ?)11



SUMMARY OF MEETING WITH ADAM GAMORAN

APRIL 8, 1993

Discussion and criticism of the January reports to the CIJE.
Reconsider Evaluation project

1, Interview samples do not adequately represent the populations they purport to represent
- €.g. rabbis in Baltimore
- because too much led by who planners wanted them to see

2. Insufficient skepticism about veracity of interview responses -—how do we know they are
telling what is so? Insufficient cross-validation within communities
- example of Baltimore Hebrew University

3. Naive understanding of politics of the three communities. Example:
- feedback loops of May 1993

Discussion that perhaps LC”s should pay for the field researchers.

I. To CIJE

A. Monthly updates to SF, AH, BH, SE, SH

- either written, face-to-face, or telecon

- to begin ASAP

= would be nice to begin with face-to-face in May

B. Report on lives of educators

- must get access

- or must know when not getting access

- and must be skeptical about what they’re being told, and cross-validate from varied
sources

II. To Communities

A. Milwhitieaikee
1, @l negpett @yh 2 treypass:
a. What has been happening, organizationally
= Milwaukee’s (successful) launching of the LC process
b. How Ruth has been doing
= Are meetings run effectively? Are people getting involved? Do people feel
ewnership? How is the community eoming along?



= 2,‘
SW will prepare triggers and danger points based on chronology, minutes from meetimgs

SF and AH will review outline of report prior to presentation

2. Request permission to share (1) with Baltimore and Atlanta
- AG will have to write up the report to send them? or do it orally?

B. Baltimore

. Assuming permission is granted, tell them Milwaukee report is coming - and send it
to them

2. After June kickoff - establish commission subcommittee

3. Provide feedback on what’s happened in Baltimore - as in Milwaukee earlier.

We need a more regular and sustained dialogue between the field researchers, AG, EG, and
CUE.

AH or SF will have to take initiative to introduce AG to CUE Steering Committee
Mandel Institute will rank the success of the field researchers. We need to find out what the kay

Jeaders expect at this point from MI and from the project. What do they expect to happem
“tomorrow” in a series of areas.



PHONE No. fipr.22 1993 11:16PM

Fadll: Memorandum

TO s Annet tea Moahat® in randShmual Ulygoda
FROMna Shuiamith W1st©=/ E11©t! Goidr ang

RE : Educator Suwvey

DATE! April. S3, 1993

This; is> the Ja G»""t fana5 v@r sion of th@m Educato” Survwy Wp
will be making Ycdrmag> changct; during the! day on Friday and welconiB
your comment® oven a® ws  work to make oar deadline -For
adfdinisstration of 4em -survey in Milwaukee;).

Wo think that wo have made good use of‘ the many «ugcjomtion®
comment® and rBcommfflndatisns of the field resiearchoris > our kray

©taff people in the three eommuni ie® and ar«pre®»ntativbgroup
of educator® in tho :oinmuni tj»6s,Claire wa® otapacial lyhelpful in
working with throes prominiant’” oducators in Atlanta on sspocif ic:

asperi”’« nf tee «lrvsy.

The comment® relayed by Sfhmuel to El Ion in Atlanta wens
in forporated into thi® ver«ion.

Dtsct vagel Td ® |
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COUNCIL FOR INITIATIVES IN JEWISH EDUCATION

Dear Educateon,

As an educater in one of the three communities in North America
selected to participate in the Council for Initiatives in Jewish

Educatio Lead Communities Project, we appreciate your participatiam
imn this Educators Survey.

By completing this survey, you and your colleagues can provide
valuable jinformation about the professional lives,, interests and
needs of Jewish educatorsi. The information collected through this
survey will be used to make recommendations for the improvement of

Jewish education in your commumity..

We expect that this process will directly benefit yow, your
colleaqgues in Jewish education in your commumity, and the Jewish
community as whole.

On the pages that follow you will find many different guestioms
about your work. There are specific instructions for each guestien:,
Please answer each frankly. If you do not £find the exact answer
that describes your situation or views;,, please select the ene that
comes closest to 4it. Please feel free to add comments and
explanations..

Your responses are confidemtial. The results will appear enly im
summary or statistical form so that individuals eannet be
identified.

Thank you very much for yeur partiecipation and ceeperatiem.

Lead Communities Preject



From : PHONE No. - Bpr.22 1993 11i118FM BES

Council for Initiatives in Jewish Educatiom

Lead Communities Project
EDUCATORS SURVEY

L. ATTHMUMDES

This first group of questions asks about your perceptions of Jewiish education.

1, Peopla become Jawish educators for a variety of reasons. To what extent were the following reasons important to you
whean you fiigt made a decision to enter the field of Jkewish sducation?

{ Check one response for each item) Very Somewhat Sormewhat Very
important Important unimportant unimportant

a, Service 10 the Jawish community

Teaching about Judizsism

&l
FlEJ

c. Learning more about Judaism:

d. Supplementary income
©. Part-tlime mature of the profession

f. Working with children

@. Recognition as a teacher
i, Opportunity for career advancement

fi. Love for Judiaiismn

EIEIEIEl BIEE EBEE&E
FIFIEFIE BEEER B&E
EIEEIE EBEEE B
EIEIEE EIBEE B

# Other, specify

2. Would you describe yourself as having a career in Jlawish education?
Yeos I] No E]

3. The followfing items deal with teacher involvement in lawish education. To what extent do you agree or disagree with each
of the following statements:

(Check one response for each itemn) Agree  Agree Disagree Disagree
strongly strongly
a. Teachers should have an oppertunity to participate in defining schoel goals,
objectives and priorities. E] EI E] E

tb. Teachers generally have an opportunity to participate in eurricuium planning.

c. Decision-mikers may ask for teachers' advice befors they make a decisiom,
but they do not seem to give teachers’ recommendation serious consideraion.

d. Teachers already have enough work to do, witheut getting invelved in
policy making,

Bl B&
El ElE
El ElE]
Bl B&



From : PHONE No. = Apr.22 1983 11:18PW PoW

4, Below s a ilist of individuals with whom you are in contact. In your opinion how is Jiawish education regarded by eact:

{©heck one response for each ienm) Great Somme Little No
respect respect respect respeci

a, Miost rabbis

. Mtost of your students

«. Miost parents of tha children you teach

d. Lay Ieaders of your school

@. Mipst other Jows

f. Your family

EIE]E & EIBEE
aNagagaganara
Siagagagagaa
BEEEEBEEE

@ Your friends

5. The foliowing Kems deal with different aspects of the life of a Jewish educattor, please indicate how satisfied you are with
each of the following:

{ Check one response for each fiiermn) Very Somewhat Somewhat Very
satisfied satisfied dissatisfied dissatiisfied

a. Student attitwdies toward Jawish education
. Student behavior
¢. Feeling part of a community of fellow teachers

d, Respect accorded you as a teacher

. Being part of a larger Jawish community, such as
asynagogue

f. Support from the principal or supervisor
g Numitber of hours of teaching avallable
. Salary

ii- Physlical setting and facilities

j- Resourses available to you

k. Benefits

il Other (spesify)

EICIEEIEEE EEHEEH
EIEEEEEE BERHEEE

EIEEEEEE BEEEE
EIESEBEEE BHEEEE




From = PHONE Ng. = B, 22 1993 11:i20B4 FGES

6. What positions have you held in general education?
{Check all that apply)

Pesition Total number of years
Never workad iin general education

Aide oo

Teacher

Librarian

Specialist

Guidanze Counselor

Supervisor

Principal

Camp Counselor

Youth worker

Other

O00o0EO00EAa0

7. Plense indicate how many years have you been in your CURRENT setting, insluding this year.

& tHiow many years you have been working in this Juwish community, including this year?______

9. How many years IN TOTAL have you been working in the field of lwish edusafion®_—______



From PHONE No. Apr.22 1993 11:20PM P06

1. EXPERIENCE

The following set of Items asks about your current and prior experience in Jewish education;

10. For each of the following Jewish settings check the positions you have held and Indicate the total number of years in
each,

Setting Postion Number of years

SUPPLEMENTARY SCHOOLS

DAY SCHOOLS

DAY / RESIDENTIAL CAMP

JCC

PRESCHOOL

IINFORMAL EDUCATION

Aide
Teacher
Supervisor
Specialist
Principal
:Other :m

Aide
Teacher
Supervisor
Specialist
Principal
Other

Counselor
Specialist
Unit leader

: Division head
Director
Other

Group worker -Teacher
Program Director
Department head
Director

Other

Assistant teacher
Teacher

Director

Other

Group Advisor

YOUTH WORK Youth Director
Other
ADULT EDUCATION Teacher

Program Director
Other



From : PHONE No. Bpr.22 1903 11:23PM PQL

M. TRARINGNENSNDY AF A EVEVOPOMWEN T

The naxt set of quastions asks about your training and staff development oxporionce.

4. In yolor yoor fisettpositon Iswidvashoadochoe howpfotipfid aodpsmppertive?ydid iad finstthiedabgwing:

( Check one response for each liam) Very Sama- Not vory Not
much what much at all
a. Colleagues E E E

b. Supervisors

€. Pringipal

d. Rabbi(s)

e, Parents

f. lay leadership

g. Central agency

h. Professional organlization(s)
i. Texthooks

j- Curriculum gquides

k Workshops / in-swenvice programs
I. Other pulblished materials
in. Confiyrences

m. Formal coursewark

EIEIEEIEIEIBEE BB EBEHR
S EMEEBEBEBEEEHBEERE
SEajaragajaragagajayaanala
EIEIEEHEEEEBEEBEBEBEREE

12. How Hewfigieoficestyaig v dBrdaiyrew?
(Check one for each eategory)

1. Fluent Spezking R‘T&TQ Wﬂﬁ
2. Wodlerate E @
3. Limited @ w El w m
4. Net at al| E W E] W E]
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113, 'm e IRRY WD years have een fequired to attend in-aice workshops?

s () Ne (@)
K1
Itryas, inow mamy?______

6. Imtive |k i@ years have you atended lozal workahops in any of the following areas:
(Check @me nesponse for each kem )
Yes (1) No (2)
2. Judaiz suthlpet meter @.g. Bible, history)
Ho. Hissthresw g uage
. Teaaching mettiods
.Uhssroom mamagemeant

6. Currliculum development
ff. Aty ctresay usiiz
(9. Ortheer (specify)

El1El Bl EIEIE] E
F1El &l & BIE] B

1. How wsefiul were the workshops that you attended in the past two years In each of the following areas;:

(Check ome mesponse for each ltem ) Very Somewhat Nat Did ot

helpful; helpful helipfiull aittend
&. Judais sutbject matter ] (2] bl b
th. isthrew lemguage m E] E E]
«, Teaching mutthods m b ]
o, Classroom management E] 2] 5] ]
& Riew Euiisuia ] b2 ] ]
- Ayistamatisis (] [2] ] 2]
o Oher pesity)_____ B] L] k] ]
18, Beyond tthess required during the past iwelve menths did you:

Yes(t) Ne@

. Atend & cownse itn Judalsa o Hebrew ai a university, SOMMURIty EBRteF BF SyRagegue? @
th Partisipaie I 2 privaie Judalsa o Hebrew study group? b
o Study Judaica &F Hebrew &R Yaur oWR? E E
&, T@arg@m ;Ef.f‘?fmﬁ%@g&”éﬁm of ik study? b ]
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17. Overall, hew adeguate are the opportunities for professional growth and development In your community?
{Chack one)

1. Vary adequata

2. Somewhat adequata

F1 & E

3. Somawhat inadequata

4. Very imadequate

Y

18. During the past twelve months did you:

Yes (1) No
8. Participate in an lsrasl experiance Ij ﬁ)
b. Atend a retreat E m
c. Attend a mational conferance m E
d. Participate in other Jawish growth experience E E

e. Dther, please specify

19, in whichvbicthof tileddtigvere cay oo fyml fool waw v diltetblodootinyglopryamiitestdtihirither?
(Check all that apply)

—

a. Classroom management

b. Child development

¢. Lesson planning

ERCIE

d. Curriculum development

€ Creating materials

f. Commumniication skills

EHEEE

g. Parental involvement
h. Motivating children to learn

{1 Other,

|
ERE
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20. In wHitlvkicthefidieddtigwing waould e tike wdatvepsernjourdndgdédge?

a. Hiethrew lEmguage

tb. Cugtoms and teremoniias
. sl and Zionism

dl. Jewlsh Hiistomy

. Biible

. Synagogue skills / prayer

1) etk e et e

FIEEEEEHEE

. CAlaer (0]

IV, SESEINWSGS

e mext set of questions asks you about the schoole in which yeu werk.

21. in hole howiymaswisevsishosdb erlsy ge wauiarork?

Farthe following cet of questions, answer in regard te the twe eehesia where yeu work the mest heurs. (If yeu weslk i
st than fwe sehaals.)

22. How Femymesyrb pas wissivasly 89 werwaaareashomihool?
First sahow | Second schee!l Third echeel Fouirh sehRR)
3. Htow sy miites dio you fravel fom your theme te tihe scheel?
Fist school (one wayy)_ Second seheol A

24 wnaWheid aratibilagiopaeheachonihool?
(Chesk the apprepriate réspenss)

§§|i1rgtgl m
a. Reform 3 73
th. Eonservative Y |
«. Traditional b2 |
dl. Onthodox E ﬂ 4
& RECOMRFULTIEPNA ] B F
. Community @ % Y
& Jewish Sommunty Senisr E-]
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25. Hiow mrany students are in your school?
o Fileatsttuas e ST At o0

286. In whahviyae Bioprofmogdany oo woakork?

{Check all that apply) First Secomd
school scihool
a. Day School IZ] E
. Omvs dlay Supplementary school E E
. Two or e days Supplementary school E E
dl. Preschoo! E] E
&. Adulk education E E
. Special education E] E
©. Oxeheer Gppotyoify) ) E E
27. Whal¥baijsttbjgciyslo pounailnaidytard gbisryear?
{check all that apply):
First Secomd
school geheel
A Hebrsw lnguage
. Juedlalen (@.6.; Bible, history, holidays)
I iKlebrew E] E
& Judalea (©.4., Bible, history, heligays)
itnEnglish ' a bl
ii- FRaYERA UMD R Es Rt ] [#]
& Seeular subissis (8.9:, math, reading, 56i8REL) E] E]
f, OGN GPESIRY)- - m E

28110 What Giads Isvsle 878 yoUF primary assighmsenis?
First sshesl Second sehes|

29. B9 y8u tuler Stydents i HEBFew oF i fidica?
Yés () NS &)

Howmay?
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30. ffyseHxe Rl diie) d ans theatbicarder witadtsoprisobt s aveniridearuonuesygey poitcocoms idse fil fitimeseanajoygrantiinn
Jewish edueation. Rank only the thiee most important by writing 1,2,3, next to your cholce where 1 is the most Important,

a. Salary

tb. Banefits

& Job sacurity, tenure

dl Career development

@ Wore job opportunities

{ Greater background in Judaica and Hebrew

. Greater aducational background

. Presence of colleagues and opportunities to work with them
, Change In family status

). Awailabllity of training opportunities

k. Miore resouertes at work

NERRRNENEN

31, How dawdid oo fradirrousktagipogitesti@edingrekdhe vire et esilkrakiesda wavstarteachasshool)
First Second
school school
a. Central Agency for Jswish Eduoation
b. Graduate school placement
¢. National professional assoclation
d. Through a friend or rentor
& Recruited by the School
f. Appreashing the seheel direstly
o Newspaper advertisement

. Other (spseify)

CIEIEIEIE EIE B
EIEl Bl B EIEIE]
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32. To what extent do you receive help and suppett from the fellewing Ia the firgi seheel.

{Check one response for each ) Frequently Occasienally Selidiam Never
a. Principal or supervisor

b, Mentor teachers

¢, Other teachers

d. Faculty members at a local university
@. Central agency consultants

f. Taacher resource center

ElE]EIETEl BBl
Fl Bl EIE] & EE
Siagalagagara
El Bl B & &l & E

h. Other (specify)

33, To what extent do you receive help and suppeort from the following I the gooend sehoeil.
(Check one rasponse for each ) Froquontly Occasionally Salidion Never

a. Principal or supervisor

El

. Mantor teachers

a. Othar taachers

d. Faculy members at a local university
6. Central agency consuliants

f. Teacher resource center

t. Other {specify) .

El1EIElEIEIEl E]
EIREBEE

EIRIEEEE B
EIEIBIE B B
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34, Did ddicheatthofitliefdligwatydacaifscaffedryderislenisiowsokinthinstiessib ediswhere possaresentyryork?

( Check one response for each item) First 8chaol Second School

veef) N Ves(f) Nof@
a. Hours available for teaching ﬁf ) %l) eﬂ ) T‘i"l
L]

b. Days available for teaching
c. Salary

d. Convenlent location

]

e. Friends who teach there

f. Wanted to work with principal or rabbi
g. Reputation of the school

h. Quality of the students

i. Religious orlentation

| My own synagogue

k, Effort to recrult me

I, Other (specify)

E1 & Bl ElE] EJE] B] B 2] B
FIE EEIE BEEEE
EIEIEIEE BB EEIEE]
I EEE EEEEE

35, whidihitihefithekotiguibodves efitsaatsl avadlab lecio ¥oa esazbeach enintiige sicstosdtinakiinoivlyich wawk@ork?

( Check all that apply) (1) Available (2} Recelve
a. Free or reduced tuition for your chiidren at your scheol

b. Day care

1. Free or reduced membership in a synagogue or ICC

d. Synagogue privileges such as High Holiday tickets

e, Money to attend conferences, continuing education courses
f. Sabbatical eave (full or partlal pay)

g. Disability benefits

h. Employer contributions to a health plan

i, Day care

J- Pension benefits

EIEEHEBEEEEBEBEE
FIEEEEREEEE

k. Other, specify
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35, Whiciy pldivof eHewdngvriegehitm afisaxail abielab lpco §o @ teagbeadh ¢hingheoswt sabcsaHoo ol hick yoarkork?

(Chack 2l tihat apply) (1) Available (2) Recelve
a. Free or neduced tuition

th. Dy care
¢ Free or nediuced memibership in a synagogue or JOC

dl. Synagogue rivleges such as High Holiday tickets
&. Momey 1o attend conferences, continuing education courses
ff. Sabbatical leave {full or partial pay)
g Disbility benefits
Employer contrituions 1o a health plan
i1DAgyceage

|- Pension tixenefits

BEEEEEBEBEEE
aparagalararaajagan

K. Otther, specify

37. Do y &9 Yeachanch dnemios A ontisgiinedmensuitatliapigamge?
Yes () Ne (2)
o
you teash i mere than ene seheel please answsr tha next twe guestions.
ifmat please go to seetion V.

38. To wia whaddrieahbneadhofshedoliguina avantvgn osivsdlisrmyaatage:

(Chesk ong response for 6aeh ¥&m) Befinite Somewhat Semewhat Definiie
advantage an advaniage disadvantage disadvankage

2 Diatnse 961068N S6HNGS ] Le] bs] b ]
i Seheduled fasutiy mssiings B ] L] b ]
& Seheduled facury in-ssriss ] k2] k2] b
ol Preparation 4ime ] k2] b ] k]
&: GlassFonm AUioRaRY b k2] [x] ]
. Adivsiments to diffsrent sxpsclations b k2] bs ] br]
& Varisty of programs b b ] be ] b ]
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56. What 1a yeur annual salary from your teaching?

First school Second schoo!
Undar $1,000

$1,000~ $4,899
$5,000~ $9,999
$10,000 - §14,998
$15,000-%19,999
$20,000 -$24,998
$25,000 -§30,000

EIEIE) ETE]EI BB
EIEIE] BB B EIE]

over $30,000

7. What ii8your total family Income?
E $30,000 or below
[2] $31.000-%4%000
[7] $46,000-560,000
L] $61.000 - $75,000
E over $75,000

58. How important to your household is the Income you roooive from lwish education? (Check ene)
The main source of income

Onea of our/my main sources

An important source of additional incemse

Siignificant to aur/my total Income

ElElE] El E

1 do not earn an income from Jwish teaching

59. What Is the hiighest level of education that you havo complsted? (Check ane)
E:] Same high school

High school graduate

Some college

College graduate

Some post-graduate courses

Graduate or profgssienal degree

Technical schoal

Teadhanstraining instifute

BB EEEE
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D, What degrees do you holld? Please list:

Dagree Major

&il.. Himw mamy coliege or graduate credits do you have lin each of the following:

number of cradits
&, Judaica arJewish studies

tio. ietbrew [Emguage
Education

dl. Jewlsthoommunedlssebiee 00 _

&2. Mo you held a professional lisense or certification In :

a. Jewlsh education

D 1
. Gsneral edusation E] EJ]
B Ll

€ Olwer (please specify)

€3. Wiiich of the following best deseribes your CHRYT PRITS Qv MesktHR YesHE?
(Chosse one)
Il ik fe €oRtinue what | M deing:
| il 46 dsa6h i @ difterent supplemsntary seheel,
I P {9 teaeh I 3 day sehesl (eF differsni day sehesh.
9l (o 16 8A adminisirater 8F SUPBRVISEF IN 8 Jawish scheel,
I mkA @ mave @ position in Jewdsh sducation 6iheF thaR IR 8 scheel (such as central ageney).
) Pian 19 b6 Ivelvad in Jawieh 8dueation i Isrash oF IR §8Me SERBF B,
)| Plan {9 $88k @ Position sutsids of Inwish sdueation:
I G O {6 WaFK:
Il Bk f6 Fois:
| dSHTiE knew; Il aM YRESHRIA:
E¥hsF; piesss spesHy

& @ E] E] El E]E] El ElEE]
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39. IF you ihad the opportunity to work full-time, would you prefer to teaci...
{Check one).

E in one sehoeol
E in several schools

Il don't want to work full-time

V. BACKGROUNID

Next we are going to ask you about yourself.
“40. Are you Jewish?

Yes {1) No (2)

Bl [ v

44, Are you a convert to Judiaism?

Yes (1) No (2)

42, AL the present time, which of the following best describes your Jawish affiliation?
Orthodox

Traditional

Conservative

Reform

Reconstructionist

Secular

El EIEIEIEIEIE]

Other (specify)

43, Are you currently a member of a synagogue?
o |
44. Ave you ateacher in the synagogue where yau arg a memibsr?

Yes (1) No (2)
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45, Which of the following, do you usually observe In your home? (Check all that apply.)

Light candles on Friday evening

Attend a seder in your home or somewhere else
Keep Kosher at heme

Light Hanukkah candles

Fast on Yom Kippur

Observe Saibbaith

Build a Swikah

EIEIEIEIRIE &I E]

Fast on Tisha B’Av and minor fasts such as Ta'anit Esther

46. During the past yeai, did you.,.

Yes (1) N
a, Attend synagogue on the High Holidays

b. Attend synagogue at least twice a month on Shabbat E
¢. Atteand synagague on holidays such as Sukkot, Passover or Shavuot E’
d. Attend synagogus daily E]

47. Have you ever been to Israel?

Yes (1) No (2)

If, yes , did you ever live In Israel for three months or longer?

Yﬁ (1) N[%z)

o
m

Fl Bl &l &l

48. What kind of Jewish school did you attend pefore you were thimesn? (Check all that apply.)

One a day week or ‘Sunday’ scheol

Two or three day/week supplementary school
Four or five day/week Talmue Torah

Day school

None

Scinogl in Israel

Other (specify)

EIEIEIEEEE




48, Did you attend a Jnwish summer camp with mainly Jiswish content or program?

Yes (1) No (2)

if Yes, how many summaens?

PHONE Ne.

Rpr.22 1993 11:31PM P06

50. What kind of Jawish school, ff any, did you attend afier your were thirteen? (Check all that apply.)

El One day/week confirmation class

Two or more days/weak Hebrew high school

[2] Day school
E None
El Scimool in Israel
E Other (specify)
S, Age________
52, Sex Male Female

] L]

53, Where were you born?
USA

Other, please specify countmy

54, Marital status
m Single, never married
2] Maried
Sepose
1] Oworced
2] Widowed

55, If you are married, is your speuse lruish?

Vﬁﬁk Nﬁ)



Pax Memorandum

FROM: Shulamith T e
RE: Draft of Educator Survey
DATE: April 14, 1993
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Potal: 22 pages indhudiing this note

Ellen wanted you to see this draft of the survey.. It 5 Lhe ons
that 1is going today to the throo c¢commumities,, the £field
reReacheru and to Ellen hercelf..

She zreminded me that you were to contact Coleman before she
called az a tollow=up to her note with Lhe origimal draft.. Also
are there others who yeoh: think should aee it?

Do you have any reactioms?®

S L]



EDUCATORS SURVEY

Lead Communities Project

ATTITWDES

Tilis graup of questions ask about your percaptions of fewish education.

T2, Ry Breatipives)| dowid dheeliga sdesefbpraa dsidolyobireagsosa Thwkhabartantweecahb g ditioivig g eassns drhppurattdyyou
wihrein you finsk mago a detision to enter the field of Jewish education?

(@) very Impotant  (2) somewhat important  (3) sormewhat unimportant  (4) very unimportant

(Check Ome) () veryimeartant  G)roraxhinpatent (9 donanhal URRBEHERL  (4) very uniRgpaRaIT
@. senie 1o the Jewlsh community W U W
wyppsemvenizany mcome
. pant-tiire metwae of the profiession
tl. workimg witih children i
& twaching aibout Judaism ) Bl B
ff. | esanimgy memnee atbout Judaism ) )
(9. reemonition as & teasher V) M W
. cyppartumityy for career advaneoment V] W Y,

3. e filowiing Ieris dual with the policy-making processes In Liswish education. Please indicate the exient & Whih Yo
agnee or dlEagies with each of the following statements:

(1) Agree strongly  (2) Agree  (3) Disagree (4) Disagree strongly

8tk Ohe) () Ay ersrilily (@) gete
) Qliagres (W) Divagres sty

@ Teathets should have a greater say i the way things are 8ena if theif sehees.
&/

th. Teachers shoulld have an opportunity to partisipate In defining ssherh geals, UP P W
otfjistives and prierities. g g 2% 2 e

. Teaahers generally have an opperiunity to panisipate i EuFriculm planAing. V) VY, ",J

ol Meision-mukers may ask for teachers’ advice befere they make a deciiRm, Pl B B P

thutt ttheey oo mot seem fo give teachers’ recemmeREation s8FiSHE EORSIRRALRM.
o Teachens ainesdy have snough werk te de, wilfiout getting Invelved IR pelicy making, 0 B Y B

1. Wikaldd yaucidesaBbo womssf ha hhRatat 6rEer iR e Rl aRlAR?

Yas “\:@



3. Below is a llist of indiviguals with whom you Interact. In your opinion how is jowish education regarded by eaeh of the

foilowing? X
(1) with gragt respect  {2) with soma reBpect  (3) with little respest (4 with {12 FesRestt

{ Check Ona) (1) with papal fagpeot (2) with Gk rospect (3) with lide respest ) with oa reqpert
a. Most other Jews Y,
s. Most rabbis U} M U Y
c. Most of your studants Vi W M)
d. Most parents of the childran you teach Vi ¥ MW U
e. Lay leaders of your school vy,

32. The following items deal with different aspects of the life of a jlawish educator, please Indicate how satisfled you are with

each of the following:
(1) very satisfiad (2) somewhat satisfled (3) somewhat dissatisfled (4) very dissatisfied

{ Check One) (Hvarydithed () iowaretifid
@ songahet chibdlatied (@ very chouaihda
Eﬁlu

a. studant attilwdes toward Jewish education

=

Ib.student behavior

< E

EE -
S B

&&=

. feeling part of a community of follow teachers

d. baing part of a larger Jawish community, such as )
asynagogue

<
:-

@. Support from the principal or supervisor

Shs

£ numiber of hours of teaching avallable

S 8 &
EE
SESES

gsalary \1) U
I status aceorded to you as @ teacher by Y ¥ W

parents and students

Il ysical plant and facllities

<<
| E
)

=

J serving as a mentor

k being a profege

1 avallabllity of resourses

HEE
& &
SHS

m. benefits

=
=
AN

m. status accorded you as a tgacher

o, other (specify)

EEEEEE

<<
<<
SRS

—
-

AN
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EXPERIENCE

The following set of Items ask about your curront and prior experience In Jewish education:

66. FiE iajE of the following settings Indicate all positions you have held In that setting and the total number of years In each

Getting Postion Number of years

SUPPLEMENTARY SCHOOLS Aide

¥

DAY SCHOOLS Aide
Teacher
supervisor:::
Specialist
Principal

Other

v ITm«

DAY or Residential Camp Counselor
Specialist

Unit ieador
Division head

Director

JCC "
Group worker

Program Director
Department head
Director

i) il

Preschool

Teacher

Director ij;

informal education W

Youth work Youth Director

" n o - T /-
el L T A AN
IR A 4]

Adult education TeacH.er.



8. What positions have you held In general education?
{Theck all that apply)

Position Total number of years
Ly Nevar worked i general education

Aide

[[] Teacher
[[] ubrarian
D\ Specialist
D\ Counselor
D Supervisor

D Principal

o Othlare r

Wndhﬂe how many years of total work experience you have had In each of the following areas of Lnwish

Number of years
a. Supplementary (afternoon or Sunday) schools

ib. Day Schoal

3 Jewish camps
1 Jewish pre-schook
w=Adult education

Infonmal Jewish education/youth groups

HET

. "ingr Jewwish education (spacify)

8. Pigasa indicate how many years you havo baen in your CURRENT setting, Including this year.

@ How many years you have been working In this community, Including this year?

1. How many years IN TOTAL have you baen working in this community, Including this yean? _

RANING AND STAFF DEVELOPMENT

e next set of questions asks about your training and staff development experience,




75 A In your firs! position se a new eduecation lea@tlon . .* recelve any of the foliowing kind of support:
. A

a, lee9ion planning skills (2 |
b. classroom management skills EJ
€. faadback from the prinsipal / superviser E
d. In-senie training i cORteRt Areas
. Ieractions with other teachers |n"
f. staff development "3,
o claar articulation of echeel geals / ebjectives V) \l)

75.B. As a naw educator in Lrowisth edusatien te what exient did you receive help from the following:

{1) Never (2) Seldem (3) Oseasienally (4) Frequently
{ “waek Ons)

) NREF @) Soom  (3) Oseasienally (4} Frayanty
a. ealleagues E

b, supervisors )
¢. principal
¢. rabbi(s) W ",
8. parents
f. lay leadership
gmcentral agensy
k. professional erganization 1) \"J,
i textbooks ) B 12,
il --Iifeidvwm guides 1 Y v,
« werksheps Y, ",
- ether published materials ' ",

", conferences

&S
S

1. formal eaursewaik

EEEE
S

HEE
&
=

i3, How prefieient are you |n Hebrew?
(Cheek One)

: fluent oy
. moderate eemprehension \i)
. limited eamprehsnsciomn

Aet at all vy,



9.Im a typical year are you required to attond in-service workshops?

Yes (1)  No{2)

1A: Im ¥ RSt twe years have you attendod local workshops beyond the required ones in any of the following areas:

a. Judiac subject matter

1 Higihrew lamguage

. Teachirifpawitingrimethods
d. Classroom management
aldriah

f ishama/imugic workshops

TEOEEEE

14. HowHawelisle fud re e reo tve rieoiloproirs hisl iielg iy 6 uy po rfemfo s urojeib o b?

‘( m@ {1) Very helpful (2) Helpful (3) Semewhat helpfuwi (4) Did not attemdi
D YerykBen @ Halfikd ) semowlm hatpful  {4) Did not atand

a, Judais subject matter @ \y m

i, Helbrew language ) i!!

€. Teaching metfhods ¥ )

d. Classreem managesment Y V] W v,

&: New curricula ¥

f. Avtysheamayrmusits workshops 1", Y,

@ Ohr (spesth)__—— W ¥

12. Durindutiagide prsivavelva Mo sydid you:

% Atiend a course in Judalca or Hebrew af a university, community center or synagogue Yﬁi Nﬁ)

Dfatdipate i a private Judalca or Hebrew study group E]

A Study Jualea or Hebrew on your own EI H

J: z;gtggoats % 8ame other on-geing form of Lwish etudy [7]




- o a™ maaw - e

i, Bvaral, Mow adequate are the 8pRerunities for prefessional growth and develtpment ottered In your CORFUAIY?
(Cheek One)

1. Yeny adequate
2. Semewnat adequate 2]
3 Somewhat inadequate @
4 Yory Inadrquate

4. Durimgy the past twelve months did you!

Yos {1) N J2)
&. pantiidpate in an istael experlenco
. alteial & netreat
. aitemd & mational conference

@i, .aiter Jowlsh growth expesience

1. lim withith of the following aneas would you like to develop your skilis?

HDomotmeed  (2) Need somewhat  (3) Nead very much
1) Do ot mead  (5) IND ifIABMRRE (%) Noed very mush

@. Classroom rmamagement
t. Chid dlevelopment V) Y,
. Lession pianning
. Devisimg creative activities &ll [! ) | )
&. Crreatimg nmaterials *J,
if. Commumtication skiils ) Oy
@ -, sl [myolvement ) Y,
. Mistiading shildren to learn Y, \/) v,

147 1l witish of the following de you feel you need to Increase you knowledge of subject matter?

@ Dometmeed  (2) Need somewhat  (3) Need very much
) Beret ADYE () Nesd somawhald) (1 Noed very mueh

o]

2. Histhrsw language

). Custonms and ceremonles ) vy,

- kel and Zienism 1,

Il Jewish Histery |22, /) 2

Bibie 1%, )
Synagagus skills |2, 2y,
Rabibinis lisrature
ower m @ om 7




SETTINGS

Tirkfe ek 80k of Gluestions asks you about the achools In which you work,

2. D yor Wik ehudients Iin Hebrow or judaica?

Yaﬂ N[oz(la)
dnaay___

20..Im el mrmy Jewish schools do you teaati?

22 What |5 tthe aifiliation of @ach sehool you work In?

{Civeck the apprepriaie [RSPONSO)
Flrst school Second school

@. Mefform E
i, Comsenative ™M ",
. Crinodox A \)
@ .. awonstractionist i
@. Community ™
ff. Jawish Communisy Corter in )
23. |l whst type of progmam do you work?

{Check alll tthat apply) First eohool Secomd schoel
&. My School

th. Ome dliay onily

«, Thd o mrane deys
al. Fr@school

&. Adiul education

sfcfslci=ls
EREEEE

ff “Mber (specify)
24 Wiow miany hows per week de you work at each 8chool?

5. What grade Ilevels did you teach or werk with this year (check all that apply);

Fivat school chaal
1l-FPes Sl Y, m@
1K=2 Y,
17and 8
=12 Y,
Al Edusatien \
Either Epesify) Y, Y,




26. What subjects do you teach this year (check all that apply):

First school Second schaool

a. Hebrew language ),
b. Judaica (a.g., Bible, history, holidays) T7) \1)

i Hebraw
e. Jjudalna {e.g., Bible, history, holidays) T \i)

in English
d. Bar/Bat Mitzvah Preparation ™ \1)
a. Secular subjacts {e.g,, math, reading, science) \/)
t. Other (spacify) M W
27. How many students are In your school?

—____Firstscbdplo o | __________ Santre aittomd|

2R. How many students are In your smallicsf clasa this year?

______ _____ Fieat sattoond| e Swmord sdhroa

29. How many students ara In your largest class this year?
___________ Mt Satiemd) Samord sdiui

50, How many miles do you travel from your homa to the schoof?

First school: (ormevayy)_______ _

Second school: (oneway)__________

31. How did you find this teaching position? (Chock the one that best applies to you)

Semnwchom

g

First 8
a. Central Agancy for Jewish Education

=

k. Graduate school placement

=

<. Through a friend or mentor
d. Recruited by the Schaol

SEE
g &

8. Approaching the schooal directly

<
EE

K. Newspaper advertiserment
$. National professional assoeiation U \)
1. Other (specify) ) Y,

Hpr. 14 1993 1:07B0 P85



.
P

TR e LI T2 PESe- ol -

03, Which of the following kinds of holp and support do you currently receive?

(1) Never (2) Seldom (3) Occasionally (4) Frequently

( Check One)
) Naver (D) thecttiom D Oudwliensilly  (4) Fraquaniy
a. Quidanoe from your principal or supervisor \J)
b. An opportunity to work with other teachers )
¢. Suparvision from a mentor teacher

d. Consultation from a faculty member at a local university

SHS
<

6. Consultation from a central agency consultant

=

f. Access to a teach resource center

CEEEEE

Shs
EHEE

g Other areas of suppert

h. Other (specify)

alsl=1==1

wl
vl
—
-

[\
AN
A

{Repeat for second school)

(1) Never (2) Seldom (3) Occasionally (4) Freauently

( Check One)

(1) Navar thaliam  (3) Ohednlarhdly Prag sty
a. Guidance from your prinelpal or supervisor ﬁ E
b. An oppertunity to werk with ether teachers v, v,

=
=
=
SRS

¢. Supervision from a menior ieacher

d. Consultation from a faculty member at a local university

S
<
S
S

¢, Consultation from a central agency consultant

&=
~

f. Access to a {each resource centar

|
<t kS <
SRESES
] <l K
SRSRC!
.1 KX
SRS

SRS

g. Other areas of suppert

h. Other (specify)

S
S
=&
=
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3. To wikar exteenit did each of the following factors affect your doelsion to booome a jiowigih cduesdor winore yeuw are
[resently womdng?

(1) Definitely affootod (2) Semewhat affected (3) Definitely did not affect

(Cneck One)
) efirisely offestet] (3j SRACI B Daftnnaly 6ld rot sfect

. towns aveiiable for oaching dq &) ﬁ
tb. sallry B,
. Lonvenkient Inzakion ﬁ
. Flmds wiho teach there ia
@ wanted 4o work with principal or rabb il ]
ff. regpureatiom off tie school
o quakly oftthe siudents i k)
N figtows oniemtation
i, rmyy wm synagogue
). efiont to ngeruii mme

. Gtter (specify)__ .Y,
{Repeat fior second school)

(Check Ong) (1) Definitely affecied (2) Somewhat affected (3) Definitely die ot affeet
. s available fior teaching @ m‘mm ﬁfmt@ﬁ s
" wly i

. Eomvenient lesation ¥l B

ol fistamsls whe t@ash there vl KB N

& wanted 1o work with prinsipal oF Fabbi Y,

ff. rgutaion o the sehesl

@ quality of the siudsnis

- rligisus srignation 2y

Y G SYRAGeGUE

-Gt {6 rssryk e

L OHer (EPBEiRY) Y B B

=



>R 3% 13y icI1oHEl B

U, A Weikh Jrie fRlRwing 'penetits are avaliable te you as a teacher in the first school in which you work?

ek ol ik Vistie "
&, fﬁ!&‘lfrrmk% o for your ehlidren 1 YAuiliaia &PB% 0

th. @riy o R ol chilkdren

B
@VJ
B

. ffeR @riedired memibership in @ synagogue or JCC
&, Sy PRERE R MAMTRICHD piklkges such as High Holiday tickets
. TR 1 aitend confrnences

fr. fralll o pramtinll guiblidy o continuning educational courses
@t iirEgemie tnaiming

. sabbatical Ikave full or partial pay)

FEEE EHEEEEE

I dizabiky thanetis 44
I plhyer contritutions 1o a health plan HVJ
| psmvsion benefits [:_B

36. B. WileW bidnofoliewdtigvbiagcbien afissasesalisl ab leoto goa psaxbeadh ¢hdnsihecs ad aot cahinokricihyiol werkfork?

{(Chack alll tthat Apiply) () A (R2)FRgegies
. fHese @ negiyreed twidion for your children
Hh, elay are for your childran Q

. fivse o nmsiused msmmibership in @ synagogue or JCC

P
B

il symagogue rzmtbenship privieges suoh as High Holiday tickets

[
£
5. sy to @iteend conferences E:I QD
Aull o praetiial sutbsidy for comtinuning educational courses Q @
inetaolEs training
j- saboadical lleave (full or partial pay) D &]VJ
1Loibaahitibbeeafiss m @VJ
emateyer sonfributions o & health plan E EID
smslion enefits m @VJ
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78 e As{bwring questinns eanesm o gy, aljsatikesantpritoitikssaffsstiondss nwhitthyesteasbh Fos
5ehe@I8 you teach IR, ¢heck the response that best describes your schook: s reaErabH s

(1) Agree strengly  (2) Agree (3) Disagroo  (4) Disagree strongly

{(Cheek Ona)

MARAIRY B A
o izagree (4) D @t
a. The schoo! goals and objectives are clearly communicated EIJI E 3J| mﬁ'ﬂ

S =

&
S
SHE

1. Miy school has a set of objectives that Indicate what students are
@YpEaud o attain over a spacified period of time.

« il kenowy what mmy schooll's goals are

=
&
S
S|

d . gemerally agree with my schoot’s goals V) M V) W
@. THectbaaxtieaes linrnyy sl |Heae s caommum sstt e fpitotitias V) 8, ) vy,

Imdiating which goals and objectives take precedence when
Iwm or more come lnto conflict,

. sitles change too frequently and are sometimes hard to
kesp wack of

A, SECOND sehog] In which I work

&l
\S
S|
S

a. The school goals and objectives are diearly communicated

S
s
SHS

S
(SRS
S

. Wy sshool has a set of objectives that indicats what students are
exypected to attain over a specified period of time,

6.1 ikmew what miy school's goals are

(S
SRS

&l | gensrally agree with my school’s goals

=

8. Tihe teachers iin my 6choel have a common set of priorities
imdlicating which goals and objectives take precedence when
e or more ooms o eonflict,

s
S
&

fi. Prioriiiies change too frequently and are sometimes hard to
segpnrack of

S
&
E

RUTWRE

fHe ment §6t of questions ask about your future plans in the fieid of lswish education

13
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puilihg-cieyyou have knowiadge and skllls which you would be Intarested n utilizing to enhamce Jéswisin

(@©heck all that apply)
Hebraw
Bible
Customs and Caremonles
Rabbinit literature

Jewish history

[srael and Zionhism

Skills and special talents
Family education

Special education

Library

Cifted and talent
Technology / compuiers / media
Counseling

Parent education

Teacher training

Curriculm davelopment
Wiusie

Drama

At

Youth work

Norme

Other
3 Thvese yaars fiom mew, de think you will be werking In the fisld of lawish sducatie?

Yﬁﬂ N&Z}

.o you think yeu will he werking A the SAME seiting o schask?

Yes()  Ne(®
]

Sl EEE R L EEEEEEEE

14
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ram .

B. Which 6f the fellswing best describos your career plans over the nexe five years?

(Choose one)
[r]  mantocontinisowitaatilamdinig
iemtrotesethimaadiffisenttseupsiamestitayy ftoss!
[t eoteasthl naackseysebioobi(sliffesemttctioy seiod)
plan to be an administrator or supervisor in a Jawish scheol
taTteol raaesca R tiomnit) desisshesiioaskionasties tirammi massstrosd | ((siskhass GEC, gevabhlisaayy asrcoanm)

=

pidanteokeel vedveldin devs hredtgativorirssaabl o5 immseaneecsiies coo ntityy
plan to seek permanent position outside of Jawish education
to resign from employment

plan to retire

5] [= [ ]

®

don't know / uncertain

FULL TIME /PATRTTIME

The following kems concern the full-time / pant-time nature of lawish education

73. Do have to teach in more than ene setting In order te earn a suitable wage?
71. To what extent are each of the following advantages or disadvantages of teaching in more that ane schoel:

(#) definite advantage (2) somewhat an advantage (3) somewhat a disadvaniage (4) definite a disadvantage
{ Check One)
{1) dafimita idvarrage (2) somewhal an advamage
{3) somewhs s elliadw@e (4} dedimite o diaiidldnr tnge

Y,

a. Distance between settings

b. Scheduled faculty meetings

S
=

¢. Scheduled faculty in-senvice

S

d. Preparation time

e. Classroom autonomy

5§ E @
EEE

f. Adjustments to different expectations

\=
AN

o. Variety of programs

OO0 EEEE
S EEEEQ
=

<

70, If you had the opportunity to work full-time, would yeu prefer to teach...cheek ene,
E In one school
@ In several schools

E I don't want to werk full-time \ 6



TOUNC M.

Rpr.14 1993 41:12BM Bet

2. lffyeu are & pan-tie jewish educator, what sors of things would encourage you to consider full-time employment in
Jewsih educalon. Rank the three most imponant by writing 1,2,3, next to your cholce where 1 is the most Importamt.

a. sallary

i thenefits

gty

d. zareer development

8. greater hackground In Jjudaica and Hebrew

ff. greater @ducational background

o. presence of colieagues and opportunities to work with them
in. chamge lin family status

i -alability of training opportunities

j- joib sacurity, tenure

k. more resources at work
4. Anee you a fullttime or part-time Jewsih educator? (Chook ono)

full-timve part-time [ ]
AFFILIATION

Nt we are going to ask you about your Jewish affiliations.

38. At the prasent time, which of the following bost dosaribos your lwiisi affiliation.

Orthodox

=&

Conservative

S <

Reform
Reconstructlonist

Secular

Orher (specify)

40. Ara yiua youanillyenthomtientoer §ftagiotrasgue?

YE‘! ) Né?)

b



From ¢

41, What denomination is the synagogue of which yeu are a memiber?

eEE&E&E0d

42, Are you a teacher In the synagogue where yeu are a member?

46, Which of the following, If any, do you usually cbserve in yeur home? {check all that apply)

1,

.
AN

(SIS
1\ A

=
A\

DOPEEEER

PHONE Ne.

Orthodox
Conservative
Reform
Recaenstructionlist
Secular

Other (specify)

o)
2]

light candles on Friday evening

attend a seder In your heme er somewhere alss
buy Kosher meat for home use

use separate dishes for meat and dairy

light Hanukkah candles

have a Christmas treat

fast on Yom Kippur

refrain from handiing money on the Salbbath
refrain from riding on the Salbbath

build aBkdian

fast on Tisha B'Av

faét on minor fasts such as Ta’anlt Esther

Apr.14 1593 1:13FPM

o2
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44, Dunimg thee past year, did you..,

R gitend synagogue on the High Holidays

th. aftesmd symagogue at lkast twize a month on Shabbat

<. gitend synhagogue on holidieys such as Sukkot, Passover or Shavuot

dl. ziteend synagogue dally

45. To wihich of tihe foliowing Jewish organizations do you belong:

@, el Jewish enoial service organizations or auxiliaries-
&g., Home flor the Aged, Child and Family service

th. Sisterhood or Men's Club
« Ziomlist onganization

o, el Birth / ADL

@, Jowish Community Centey
ft, Cuther (specify)

£5. Hiaue you ever theen to lsrasi?

Y[T?j((i) Nﬁ)

47. 1K, yes , did you ever live in Israel for three meonths of longer?

[olo]

v%n
I

]

Y,

Yeﬁi)

SESESISRS

fpE. 14 1993 1:1360 BEF

Wl

B EE

N

BEEERE [k

48, s a memiber of the Jowish semmunity v whish of the fellewing de yeu astlviely pariicipake.

& voluniesr on thehalf of bewish erganizations

. sontitoute 1o loasl Jewish federation eampaign

& SOt 10 Jewish eadses

- SUPPOR causEs By aliendanss at public gatheries sueh as rallisd
49y chilgven are enrolled iin (sheek all that apply)

Jewish day schesl

ferkRE [

SUpPISmeniary synagegue sehesl
Jewish pre-rsheel

putblic schas

osr privats / indspendent suhul
1 hev& #e schosl ags childrsn

s

Y
2

%

Yﬂd‘l) N@

)

€

kS

-
N

P
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Bfi. What kind of Jewish school did you attend befora you were thireen? (check all that apply)
E one / day week or “Sunday" schoot
two or three day/week supplementary school
E four or five dayfweek Talmud Torah
f«] dayschool
mone
other (spacify)

57. Did you attend a Jewish summer camp with mainly Jawish content or Program?

Yas (1) N%z)
B

IFYes, how many SummmensspA_____________
&6. What kimd of Jawish school, if any, did you attend after your were thirteen? (cheok all that apply)

oma day/week confirmation class

two of mome days/week Hebrew high echooll

B deysenool

mone
other {specify)

DEMOGIRAPHICS

LLastly, we want fo ask you same questions about yourself

$5. What is your annual salary from yeur feashing?

First school Secon ool

Under $1,000

$1,000 - 32,999 (:)
$8,000 34,999 7
$5,000 566,999
$7.000 -$9,999 Y s
$16.609-$14,889
§15,600 -$19,699 2, \{)
$20.600 -$24.600 ¥/ 5,
$25,000 -$36,608 ", "
over $30,006 2 E i q



Fresh - EHONE Ne:

&5, Whiat I o ol fasily sneome?
(3] 20000 o heiow
[ $31.000 saso00
485,000 - $50,000
2] sn000-375000
Qs 75,000

7. e you Jewish?

Yes () M@
J

3D dvee you A convert w Judaism?

Yes (1) Mo (2)

DA
1. Sex Ml Famale
L] 2]
52. Wherne wer you Hrenmi?
WUSA

Oxiher, pitepse smpasify____

et Wihat 1ls {ihe iighest level of edusation that you have completed? (Chd3e one)

some thigh school
E @raduated High school
O colege
graduate colllsge
EI Oeomaqidst geicgrndwarsesrses
pesaidiesscop ppotiesidom diggeee
17 [@] teshnical school
[F) wwashertaining insiits
"5 What dsgiess €lo you Mele? Pigass st
Biegres Majer

fpe. 14 1993 1:14bM P65
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59. How many college or graduate credits do yeu have in each ef the fellewing

number of credits
a. lndialea or lwish studlasa
b, Hebrew language
c. edugaton ____________

d. Jewvish ecommunal sarvice

80. Do you hold a professional lisense or corifieation In

s
@
=

) N

o
B

a, [rwish educatien
b. general educatien

I ¥ % (pleasa specify)

EIEIE]
F] EJE

- 61, Marital status

E Single, never married

[E] Marrisd
Separated
[{] Diversed
Ps] Widowed

62. Is your spouse Jrwiah?

Yes (1) No @2y

£3. Ia your speuse alse a lawish aducater?

Y@(‘l) Noﬁ)

fmpr, 14 1993

1:14PM  POG

4. Hew imperant ta your heuseheld iBthe ineems yeu receive from luwish education? Choose one of the fallewing:

e G SVUICR & IMcnt
QDB A MR EBIESSs

ah IrmpseRtseuLef AStaseitiem e
gl e g Y T G T e 1

F @ Gy 3

i estesaima sl ih g euashteasd iy

Thewkyou very much for your cooperation!

A
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Memorandum

TO: Seymour Fox and Annette Hochstein m&/
From: Ellen Goldring and Shulamith EIl

RE: Educator Survey: DRAFT
DATE: April 8, 1993

L i e A e e e e e e o e e e e ek e e e e e e ot e B e e e e e e R S e S e

Here is the first draft of the Educatmmé" Survey.. Please note the
following as your review,

1. There are eight topics included in the survey. The placement
of the tapilass as well as the individuval jitems within these topics
will be carefully considered and we welcome your suggastiome:..

NOTE: Disregard +the numbering of the individual questions they
are for cur reference as we work and all gquestions will,
abvioukly, be remumbered..

2. This is NQOT in final survey form. There needs work to have
consistent response modes, graphic work etc. We solicit your
commartta and suggestioms.,

3. A unifarm caver Jletter needa to be drafted and it must include
an explanation of the project..

4. On item # 2 under the part-time/full-time section we did not
know if we should rank or scale. What do yeou think?

5. Likewise ifim the setting sectiom, do you think teacherg should
refer to their first and second schaola separately? In LA 30% of
the teachers taught in more than one schoel and we knew that in
Baltimore there are many who do work in mere than one setting.

We will speak with yeu scom.

BG1
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EDUCATORS SURVEY* LEAD COMMUNITIES PROJECT

ATTITUDES
This group ©f dqlibxtTnn” about your percoptioni! of Jewish
education.
74. P»npl (a bpcoine Jewish eduratorc Bfor a variety of reasons. To

what extent wtaria tho followingreasons important to you when
you first made a decision to t?nte?r the field of Jewish
educat ion?

(1> very important (r?) somewhat important
(3) somewhat unimportant (4) very unimportant

a. sprvics to the Jewishcommunity 12 3 4

b. supplementary income 12 3 4

c. part—timo nature of theprofession 12 3 4

d. working with children 12 3 4

e. teaching ahnut .7hHa1<m 1 2 3 4

f. learning more about Judaism 12 3 4

g. rorngnttinn <& « teacher 1 £ 3 k

h» nppnrtuni ty for career advavicement 1 2 3 U

5. The following itomc doa] with the? policy-making processes in

Jewish education. Please indicate the? extent to which you
agr«« or disagree with each of the following statements !

(1) Arjrpp strongly (E) Agree
(3) Disagree (#> Disagree Strongly

a. Teachers should have a greater

say in the way things *re done in

their schools. 1 C 3 4
b. Toachor* should have an opportunity

to participate* in defining school

goals, objectives and priorities. i £ 3 4
c. Taachsrs generally have an opportunity
to participate in curriculum planning. 1 2 3 4

d. Decision-makers may ask for teachers "
advise before they make a decision, Liul
th«ay do not seem to give teacher t1l

recommendations serious consideration. £ 3 4
e. Teachers already have enough work to do, I S 3 4

without getting involved iri policy-—

mals;ing ,

1. Would youll Bdescribe youi/awli~ as having a career in Jewish
education?

Yes 1 Nc. 2
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3. Below is a list of individuals with whem you interact,In your
opinion how is Jewish education regarded by each of tliw
followimg?

(1) with erflali: respect (2) with scm® xrespeot
(3) with 14itthfi raspect ((4) with ne réspeot

a. Most other Jews

h. Most rabhis

c. Most of yvour students

d. Most parents of the children vou teach
e, Lay leaders of your school

£. Your family

S ek gl B
N UON W N
W W W ww
N

32. The fellewing items deal with different aspocte of the life
ef a Jewish educatexn, pleas® indicate how catiefioed you are
with each of the following:

(1) wvery satisfied ((2) somewhat ocatisfied ((3) somewhat
dissatisfied ((2) very dissatisfied

a student attltudes tewards Jewish edueatien 1 2 4
h. student behavior 2 2 4
c.. feeling pasty of a community of fellow
teachers 1 2
d being part of a larger Jewish community,
such as a synagogue i 2
e. suppert from the principal or supervisger i 2
£. number of hours of teaching available 1 2
em salaxry 1 2

h. status acecorded teo yeu as a teacher by
parents &hHd students

iq physical plant and facilities

9. serving as a mentor

k. being a protege

1. availability of resources

m. benefits

n. status acoorded vou as a teacher

o. other (specify)

PDWLWRIRYW DRWW W W
BBEBRBERES BAAgR &

PR e B A
NNV NRNN

EXPERIENCE

The following set of items ask about your current and prier
experience in Jewish educatiem:

66. For each of the following settings indiecate all pesitiens you
have hwld in that setting and the tetal number ot vears in

each poaitiam:
Setting t, Poaition Nunber of years

SUPPLEMENTARY SCHQQLS
Aide
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Teacher
Supervisor
Specialist
Principal
Other

DAY SCHOOLS
Aide
Teacher
Supervisor
Specialist
Principal
Other

e e e e e ey iR AR e v e e e MR M M MR M Ee MR E e s e e = e A A e M e et bd b w em — = — — —

Day or Residential

Camp
Counselor
Specialist
Unit leader
Division head
Director
Other

JCC Group worker
Program Director
Department hend
Director

m e R MR dm e e o e e e s e M EM e B M e e = o e ek e W BE B e ke e e e e = e e v fm B W e e =

PreSchoel Assistant teacher
Teacher
Director

Informal education

Youth work group advisger
vouth director

Adult educatiom Teacher
Program Directoxs

68. What positiems have you held in general educatien?
(Circle all that apply)

L >

‘u Position Total number of years
1. Nflwer worked in general educatien
2. Aide

re
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3.. Teacher

4, Librarian
%5, Specialist
&. Counsaelor
7.. Supervisor —
B.. Pxincipal
9.. Other -

15. Please indicate how many years of total work experiemce yom
have had in cach of the following areas of Jewish education.

No.. of Years

a.Supplementary {((afternoomn or Sunday)) schools

b.Day School

c.Jewish camps

d.Jewish pre-schools

e Adult education

f.Informal Jewish education/youth groups
g.0ther Jedéwvihshdedutdbion sifepecify)

:
r
T

18, Plesse indicate how many vears you have bean in your CURRENT
setting, imcluding this year. ”

19, Hew many years have you bsen werking in this commumiityy,
imeluding this year?

20. Hoew many years IN TOTAL have you been werkimg in the field of
Jewish edueatiom, ineluding this year? -

TRAINING AND STAFF DEVELOPMENT
Thae hext sat of questiens asks abeuk yeul- ErFaiping aprd stafF
development AXpRIARRNHA.

75.A. Ta yenr first pesitisem as @ paw edpcatesr im  Jewish
education did yeu mesiive any of the fellewing Igind of Eiljpport;

vam €1) N <&
a. liadésen Planding Niskills i =2
b, c2lLaaTERN rBARYFMRSAL sthilhls 11 =2
€. fhedthachk i tHhe aicipPal/ —HRervissr 1l =
4. i1iRaEerMicge thBAMNINY 1IN ot AReRs 11 &S
¢. itterections St PHer deeahers 11 &P
£. wehaF dANSILOBRBTIE 1l =
§. cakeaT antianlatian of Saheel i1 &

geala/ebjactives

75.6B . oS adymew ceducater in NRmish sedpaatien e WAL Sxhend Aid
you reeceive help From the follewings

(15 Niver «8> Seldom «3» Beeasisrally (47 FFeguelily
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&* colleagues

b. supervisors

€. principal

d. rabbiis)

e. parents

€. iy 1ERdEFLhip

gl cemtral agemcy

h, professiermmll organisatiom
i. textbooks

jm eurriculum guides

k. worksheps

1. ether published materials
m. conferemcas

An. formal coursewerk

B i b g g B R g A g g g
DVID VIR VIV VI VIV VIV U VY
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S pPPrEP QPO Lo FL

53. How profieciemt are yeu in Hebrew?
Circle one.

i fluemf

2 meoderate comprehensiom
2 1limited comprehensiom
4 net at all

9. In a typieal year are you reguired te attend in-sarviece
worksheops?

Yes 1 Ne 2
How many?

10. Tn thed last twe years have you attended 1&eal woerkashpps
beyond the required omess in any of the NMfdlllowing areas!

Yes(1) No (@)

&M Judaic sulr.iect matter 1
b. Hebrew language 1
€» Teachimg methods i
d. Classreom managememt 1
e. New curricula 1
£. Art/Hrsma/music werksheops 1
gm Other (sperifyh

b@em®sn

S e it B T L B e i it by P Lk e e . o e 2 B e i R .

11. How usefull wprp thi werksheps in helpimg yeu perferm yeur
job?

1. Very helpful

2. Helpful

3. Somewhat helpful
@. Did nnt atterd
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13.

14,

16.
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a, Judaie subjeet matter i s 3
b. Hebrew Llanguage 1 ] 2
c. Teaehimg metheds 1 2 3
d., Classrcom managememi i a 3
2. New curricula 1 a 3
f. Art/drama/music werkshops
Dther {specify)
Durimg thsa past twelve months did yeuk

Yes(l)

a. Axteadd aa comunspe inn Judaiiaaa o Hebir siw
at a university, cemmunity center or
synagogue

b. BFantirdpifee in aa privades Jndad caa
or Hebrew study granp

€. SSudyy Jhdairss nar BRGNP, ORn Y\WOUT- OB

d. PRaxticdipasee ibn com®w osbhar onrrggidgg fosmm oL F
Jewish study
(Specify) _

i1
1l

11

B R A

Overall, how adeguaied arel the opportunities for professiemal
growith and development offered in your community?

1. very adequate

2. Somewhat Adegpaied
3. Bomewhat inadedquates
4, Very inadeguate

During the parnt twelve menthe did yeul

Yes (1>
a2, partimipsttp fin an lerawnl experiemee i
b. attend a retreat 1
c. attend a natiemall comffanecased 1
d. other .Tkewith growth experience 1

No (2}

—_

Voen

In which of the fellewimg areas would yeu luire to develop

vour skills?
Do not need (15>

a. Classroom managememt

b. Child developmemt

€. Legsom planning

H. Devisimg creative activities
. Creatimg materials

€. Commumicatien skills

8- Parentiall invelvement

h. Motivating Lliildran £e ilearn

HE g brle e R g M

l@mlﬂ'!ﬂﬂlﬂm

Need somewhal (B> Need wvery much (3}

W W LW L b W W tw
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17. In which of the following do you Ffowk you need to inrrMAEF
your knowlledde? of subject matter?

(1> Do not need (8) Need somewhat (3) Need very miith

a. Hebrew language 1 ] 3
b. Customs and rerpmnnies 1 g 3
€. Israel and Zionism 1 e 3
H. .JMdewich history 1 & 3
e. Bible 1 £ 3
f. Synagogue skills 1 2 3
g. Rabbinmic literatiiirw 1 2 3
h. Other _________ R

SETTING

The next sett of guestions asks youw 3shout tha schoels in whieh you
work .

72. Do you tutor students in Hebrew or Judaica?
Yes No
How many?

81. In hew many Jewiah sehools do you BE=h»
22. Whatt is thoe affiliation of ©aoh schoel you work in?%?
Check appropriate respomsse,
First scheool Seecend scheel

a. Reform

b. Ehonsarvilitive

c.. Orthodox

d. Reconstructionist

®. Community

£. Jewish Community Center
g. Othere ((epecify)

R A I
——
—~

i
)
)
)
)

T m—

22, In what type of program de you work?
Check all that apply.

First scheol Second scheel

a. Day Bchool
b. One day only
c.. Two or more days
d. Prescheel

®. Adult cetlncation
£. Other ((specify)

— . ——
P ]
— e
et N

2/ How many hours per weok do you work at each scheel?®




.First school .Second school

25, What grade leveln did you teach or work with thig ypar (check
all thril, apply):

Adult Education
Other (specify)

a. Pre School

b. K - 2

c. 36~

d. ? and 6
e. 9 12—

f.

g.

26. What subjects do you teaoh this year (check all that apply):

First school Second school

a. Hebx-ew language ( ) ( )
b. Judai r.a (e.g., Bible,

history, holidays) 1n

Hebrew
c. Judaica (e.g., Bible,

history, holidays) in

English (
d. Bar/Bat Mit?.vah Preparation (
0. Secular subieats (e.g., math,

reading, science) (
£. Other (specify)

27. How many students are in your school?
.First school .Second school
28. How many students are in your smallest class this year?

First school , Second school

29. How many students are in your largest class Lhls year?

_ “First school Second school
30. How many miles do you travel from your home tu the school?
First schools (one way)
Second »chool; (one way)

31. How did you find this teaching position?
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(@reek the ons that best applie=z to you))

Pirst sechesol Seecond school

&, Central Agency for Jewish

Education {
b.. @raduate school placement (
x~ ‘threugh a friend or montor (
d. Recruited by tho Schoal {
@.. Approaching the school directly (
f.. Newspaper adwertisement (
28 WNational professional association ¢
h, Other (cxpedfgy) }

— ot et e e mm e
A e

33. Which of the following kinds of help and support do you
currently receive?

(1@} Never ((2) Seldom ((3) Occasiornally (4) Frequemtly

., ©Guidance from your principal or supervisor
Bn oppertunity to work with other teachers
Supervision from a mentor teacher
Consultation from a faculty member at. d

local university

Consultatioen From a contral agency consultamt
BAocess te a teash rescurce centex

A Other areas of support

Other ((specify)

EREM AT
HpEpRgR R
W w oww
N N

QUESTION: (Repeat for second schoeol))

$4. Te what extent did each of the following facters affect your
degisien to become a Jewish educator where you are presemtly
working?

(1) Definitely asffected ((2) Semewhat affected
{3» Definitely did net affect

a.. heurs available £fer teasching

b. salary

€.- cenvenient lecatien

d. friends whe ¢teash thexe

©,. waptsd Lo werk with the prineipall eor
rabbi

£. reputation of the schoel

ge guality of the students

h. *sekigieoys orientatien

i. Wy eWR SyRagegue

i, effert to recruit me

k.. other ((specify)

B B B s e
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QUESTION:Repeat for second school.

36.A. Which of the following bonefits ai'« available to you as a

teacher in the first school in which you work? (check rill
that, apply)

Available/Rwatoivtt

free or reduced tuition for your children
day art! for your children

free or reduced membership 11T a
synagogue or JCC
d. synagogue membership privileges such as
High Hoiiday tickets
o money to attend conferences
£. ful3 or partial subsidy for continuing
educational courses or in-service training
g sabbatical 1loavo (full or partial pay)
h. disability benefits
i. employer contributions to health plan
3
3

obw

4

pension benefits

6.B. Which of the following benefits are available to you as a
teacher in the second tschool in which you work? (check all
that apply)

Available/Receive

free or reduced tuition for yourchildren
day are for your chil dron

free or reduced membership in a
synagogue or JCC

d. synagogue membership privileges suuh as
High Holiday tickets

abw

e. money to attend conferences
£. full or partial subsidy for continuing
educational courses or in-service training _
g. sabbatical leave (full or partial pay)
h. disability benefits .~~~
1. employer contributions to health plan
D. pension benefits
76. The following questions concern the goals, objectives and
priorities of the schools in which you teach. For each of the
schools you teach in, circle the response that best describes

your school:

(1) Agree strongly (2) Agree
(3) Disagree (4) Disagree strongly

A e FIRST school. in .which I work.

a. The schools goals and objectives
are clearly communicated 1 2 3 4



oo

+00

My school has a set of objectives
that indicate what students =\=e
expected t.o attain over a specified
Period nf time

I know what my school's goals arc

T generally 4gree with my school's g@edss 11 2

The teachers iu my school have a
common set of prioritiea indicating
which goals and ob.ieativos take
precedence whan two or more coihh
into conflict.

Priorities change too frequently
and are somfitimec hard to keep
track of

SECOND school in whioh I work;

The Schools goals and objectives
are clearly communicated

My school has a set of objectives
that indicate what students are
expected to attain overl a specified
period of time

I know what my school's goals are

1 generally agree with my school’s goals
The teachcrs .in my school have a
common set of priorities indicating
whioh goals and objectives tttko
precedence when two or more com®©
into conflict

Priorities change too frequently

and are sometimes hard to keep
track of

FUTURE
The next sol of questions ask about your
field of Jewish education.

69.

npr. 1 VuU:27PM P04

1 22
1 2
2

©we

[
N
www

future plans

11

R R

(oY

in the

In whioh of the following do you have knowledge and skills
which you would be interested in utilizing to enhance Jewish
education in your community? Circle all that apply.

Hebrew

Bible

Customs’ and Ceremonies
Rabbinic literature
Jawish history

oS wWww—
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%, Isrsed)] and Zionism

7. Skills and speaial talents
8. Pamily education

®, Special aduaation

10.. Library

11, Gifted and talent

12. Technology/computers/media
13.. Counseling

14. Parent education

15. Teacher training

16.. Curriculum development
17. Music

18, Drama

19. Art

20. Youth work

21. None

22. Other

Three yeare fxram now, do you think you will be workimg in the
field of .dewizsh educatiom?

Yes 1 No 2

Do you think you will be workimg in Jewish education in the
same Mammunity?

Yes 1 Nio 22
Do you think you will be working in the GAME selling or
school? .

Yes 1 o 22

Which of the following beet describes youxr career plams over
tlie next five yonra. Choose ouw.

1. Plan ifo contimpe what I am deing what 1 am doing

2, Plan ko teach im 2 Jdifferent supplementary mschool

3. pPlan to teach iin o dap deyoskhool s(atiafeidferent
day schoeoll)

¢. wlan tke be anadmiimiistatatconromrsuperstihSiory1Nrd &4
Jewish school

5. plan to have a pesitien in Jewish education othex

than in a school ((such as a J0C, Jewish

library, or camp)

plan to be invelved in Jewish educatien ipn Israel,,

or in some other geountry

plan to seek permanent positien eutside ef Jewish
education

to resign from employment

plan te retire

&

e® N

-
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10. don't know/uncertain.

HILL“TIME/PART-TIME

The following items concern the full-time/part-time nature of
Jewish education:

73. Do you have to teach in more than one setting in order to
earn a suitable waga?
Yes (1) No (2)

71! Ttk what, wxtwn-b. @¥* cf th« fallowing Eb'e
disadvantaged of teaching in more than one school:

(1) definite advantage

(2) somewhat an advantage
(3) somBwhat a di*advantage
(4) definite a disadvantage

Distance betweon settings

Scheduled faculty meetings

Scheduled faculty in-service
Preparation time

Classroom autonomy

Adjustment to different expectations
Variety of programs

nhopRADE
H=RRPRRPRPR
MNND®2ODN
WWwwwww
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70. If you had an opportunity to work full-timer,” would you preter
to teach., oirclo one.

1. in one school
2. in several schools
3. I don't want, to work full-time

2. If you are a part-time Jewish educator, what sorts of things
would #mcourago you to consider full-time employment in
Jewish education. Rank the three most important by writing
1,2,3, next to your choice where 1 is the most important,

Oalary

benefits

job socurity

career advancement

greater background in Judaica and Hebrew
greater educational background

presence of colleagues and opportunities to
work with them

change in family status

availability of training opportunities

HE @mopoUp
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i. Jjob security, tenire
k!, more resourmfhg at work

4. NAzeyyuuaaffil.}#timesprrpattttimel Jewibhedduasto®? Cohekkobae.

full-time {( ) part-time (( )

AFFILIATION
Next we are going to ask you about your Jewish affiliatiierss.

38, At the present time,which of the following besf describes
your Jewish wfifiliatiom: Circle your xespand..

1. Orthodox
2, Conservative
3, Reform

4. Recomstmuatiosibst
b. Secular

6. Odear {$Spedifiy)

40. Are you currently a member of a synsgogue?
Yes 1 No 2

4l. What denominatien is the-synagogue of which you are a member?
Circle your respense.

1. Qutthiodies

2,. Conservative

3.. Reform

4.. Reconstructionist
5.. Secular

6. Qthen (Speciifiy))

42. Are you a teacher in the svnagogue where you are s membher?
Yes {(( ) 1 No (( Y2

43. Which of the followimg, 4if any, de you usually observe in
your home? ((circle all that apply)

1. 1light candles on Friday evening

2. attend a seder in your heme ar
somewhere else

3. buy Kosher meat for home use

4. use separate Wishes for meali. and dniry

5. 1light Hanukkah candles
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6”7 have a Ghr.istmas tree

7. fast on Yom Kippur

8. refrain from handlingmoney on the Sabbath
9. refrain from riding on thoSabbath

10. build a Sukkah

11. fast on Tisha B'Av

12. fast on minor fasts euoh as Ta'anit Esther

44. During, the past ye?»®, did you,,,, Yes (1) No (2)
a attend synagogue on the High Holidays 1 2
b. attend synagogue at least twice a
month on Rhabbat 1 2
c. ettend synagogue on holidays such as
Sukkot, Passover or Rhavuot 1 2
d. attend synagogue daily 1 2

4B. To which of the following Jewish organisations do you belong:

Yes (1) No (2)

a. local Jewish social service organisations or
auxiliaries - e.g., Home for the Aged,

Child and Family service

Sisterhood or Men’s Club

Zionist organization

Bnai Brith/ADT.

Jewish Community Center ~

Other (specify) -

mope U
=
MNNNN

46. Have you ever been toIsrael? Yes ( ) 1 No ( ) 2

47. If yes, did you ever 1live in Israel for throe
months or longer? Yes ( )1 No ( ) 2

48. As a member of the Jewi3hcommunity in which of the following
do you actively participate.
Yes ( ) 1 No ( ) 2

volunteer on behalf of Jewish organizations
contribute to local Jewish iederation campaign
contribute to Jewish causes

support causes by attendance at public
gatheriets such as rallied

po U
RERRRR
NMNNMNNN

49. My children are enrolled in (circle all that apply)

1. Jswish, day school

2. supplementary synagogue school
S. Jewish pre-school

4. public! 8011001
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& cthoy pifivartefindwpeicdan'k welvadi
6. I hemxe: N schloodl age children,

56, What RKindl off Jhwisdh schawll did pow atbondbdfeofercygwu werwere
Uirirheen? ((circik@ all that; apply))

1. one/day Wfisk or "Sunday"™ schoel

2. two or three day/week cupplementazy scheel.
13, ffour or five day/week Talmud Torah

4, day school

5. none
&. other ((mpecify)

$7. Did you attend a Jewish summer camp with maimly Jewish
€ontent or program? Cixdle your respemse.,

Yes (( ) I Hew many Summers?® _

Ne (( Y2

S8, Whak Rdndl off Jesisdbh sehaoldl, iff anyw, didlyowuaktesndaftuynyoyou
vere titinteear? (Ginedes adll thatt apphy) )

1, ene day/wRak confirmatien elass
2, twe or more daye/wook Hebrew high secheel

3, day school
4, nene
5, other ((specify)

DEMORAPHICS
Lastly, wE wanrt te ask yeu some qguestieons abouk yeursehfr,

35. ihat iks yronur anneal sdkany firem graur dwaching?
First seheell 8ecend 8cheel

a Under $1,000 {( ) (¢ )
1,000 - $2,9%9 } ! ? !
£§3,000 - $4,99% ) P X
B5,000 = $£6,%99 I .
§7,000 - §9,9%9 ) ) o
£$10,000 - $14,%9% g X X
$15,000 - $19,%99 )<
£26,000 - $24,999 (¢ ) ( (
625,600 - $30,000 (O ((
over $38,000 (¢ ( (

65. What is your Lotal family inceme?
1, £30,000 sr below
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%) 441,606 — $kbHO00
3F BAL, 0 - QO Hon
k, ¥61,000 - $75,000

371 Ave you Jewish?
Yer 1 Nm 22

39, Fre woou fa coanseardt o (Judtaism?
Yes 1 Fo 22

50. Age

B1,  Mhsn Médlas () 1 Famaletfymwly 1R

52, Where wanren yoy beorn??

USA
Other, please specify.... .. ......

$4.. What is the highest level ef eduesatien that yow
have completed? ((CheeRa ane)

1, seme high sehool

2. graduated high scheel

3. some ceollege

4, graduate sollege

5, some pest-graduate eeurses

®, graduate eor professjlenal degree
7. tsehni sal ssheel

8. teacher-£raiping ipstitute

$5.. What degrees da yeu held? Please lisk:
DEGREE MAJOR

9. Hew many cellege or graduate sredits de you haws im eaeh of
the fellewing:

AuRber of eredits
&: Judaiea er Jewish studies
b.. Heh¥raw language
¢, edueatien _
4, Jewish communal servics

9, De veu held a prefessional license of csrtificatiop in.

Yes 1 e
2. dJewisk sducatien i %
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b. general education 11 2
e. other ((please specify) 1

R

%$1. Marital status

1. Single, never married
2. Married

3. Separated

4. Divorced

5. Widowed

®2. Is your spouse Jewish? Yes 1 No 2
®3. Is your spouse also a Jewish educater? Yee 1 No 2

64. How important to vour househeld i the inceme yeu recsives
ffrom Jewish oducation? Choose one of the follaowing:

1, the main source of income

2. one of our/my main sources of income

8, an important source of additional income

4. significant to our/my total incomc

5. T do not earn an income from Jewish toaching

THANK YOU VERY MUCHR FOR YQUR ‘COOPERATION I

B:Burvey



SUMMARY OF MEETING WITH ADAM GAMORAN
APRIL 8, 1993

Participants: Seymour Fox, Adam Gamoran, Annette Hochstein, Oriana Or, Shmuel Wygoda

STATUS REPORT

Discussion and critique of the January reports to the CUE.

1. The field researchers did not accomplish what they were supposed to i.e. - evaluation and
feedback. The researchers job is to tell us what is the structure of the educational systems in
the LC”s and what are the key issues that would confront someone who would want to make
changes. This was not achieved although the field researchers conducted many interviews, and
prepared written reports at the end of January.

Reconsider Evaluation project

A. Interview samples do not adequately represent the populations they purport to represent
- e.g. rabbis in Baltimore
- because the researchers were too often led to interview those that the planners wanted
them to see
- too many “heavyweights" were not interviewed.

B. Insufficient skepticism about veracity of interview responses ——how do we know that what
they are telling is so? Insufficient cross-validation within communities

- example of Baltimore Hebrew University
C. Naive understanding of politics of the LC"s. Not sufficient political acumen (Inbar).
I1. The notion that LC"s should ultimately pay for the field researchers.
IIl. Very important and useful to have the field researchers in the LC’s at this time.
They have become very prominent, but a resource is being wasted by not giving them our ear
on a regular basis, We need a more regular and sustained dialegue between the field
researchers, AG, EG and CUE. The field researchers served two purpeoses:
I - Tell AG what’s happening

2 - Tell Ellen what’s going on and enable her to write 8 summary report on preblem’s in the
communities,

The report did: solidified concerns and raised issues that needed articulating.
did not: let communities know what they were finding eut.



IV. FUNCTION of field researchers:
1 - Communicators - in both directions.

2 - Researchers = technical problems

3 - Resource persons - in the sense of
a) piving assistance
b) dialogue
¢) bringing resources, ideas from CUE
d) having a seminar in Best Practices for each community

V. AGENDA - What are the next steps with Atlanta = what action are we suggesting? (Atlanta
may not have the people to do the job)

VI. GOALS PROJECT - Creates leverage on the movements to polish their objectives. A

guestion arose about schools and congregations. The Goals project will praduce goals that cam
be evaluated in a legitimate fashion.

ASSIGNMENTS

RESEARCHERS:

1. Researchers should meet with Hirschhom, ELR, and Dean (?) and decide what they want and
how they want it.

2. Feedback has to be checked that it is going to the right address.

3. A way needs to be developed for the field researchers to meet with the heavy weights in each
community,

ADAM GAMORAN:

1. Frggmecoqutaawnyy tdogeetppadd fdeddhatk. Himadaawsyy téo genaasansect thatthle ssourvess thaataare
being interviewed are valid,

. To CUE
A. Monthly updates to SF, AH, BH, SE, SH
- either written, face-to-face, or telecon
* to begin ASAP
- would be nice to begin with face-to-face in May

B. Report on lives of edueators

- must get aceess

- or must know when not getting aceess

- must be skeptieal about what they’re told, and eross-validate from varied sourees



1. To Communities

A. Milwaukee

1. Oral report on 2 topies:
a. What has been happening, organizationaily
= Milwaukee's (successful) launching of the LC process
b. How Ruth has been doing
- Are meetings run effectively? Are people getting involved? Do people feel
ownership? How is the community coming along?

2. Request permission to share (1) with Baltimore and Atlanta
- AG will have to write up the report to send them or do it orally? ’

B. Balltimore ’

1. Assurning permission is granted, tell them Milwaukee report is coming - and send it
to them

2. Affier June kickoff - establish commission subcommittee
3. Provide feedback on what’s happened in Baltimore - as in Milwaukee earlier.

IV. Weéreadadmontoregnelanlan disd stanteh ed adiglog be tveten ¢het e i té seamehetsgréy A EF,Gndnd
CUE.

Mandel Institute

ll. Clarify our own thinking on the work of the field researchers and convey this to them. We
must help and teach them what we want them to do as researchers. It is a mix of
scientific work and political acumen.

2. Clanify the image according to this role.

3. Rank the success of the field researchers.

4. Determine what the expectations are of the lay leaders at this point from :

a) the project?
b) the educators?

5. Determine what the rabbis, educators, and planners are thinking.

6. Determine what they expect to happen tomorrow in a series of areas.

7. Take the initiative to introduce AG to CUE Steering Committee



SEYMOUR FOX
I. SF and AH wiil review outline of report prior to presentation/meeting with Ruth Cohen.
2. Speak o members of the Commiission - what is the mechanism to break the logjam?

3. Read the report and think how these people will respond when they read it: lay leaders,
rabbi’s, professionals.

SHMUEL WYGODA
1.. Prepare triggers and danger points based on chronology, minutes from meetings

2. Write Milwaukee report based on the information we now have.



Mandel Institute

9nYTIn

For the Advanced Study and Development of Jewish Education

AGENDA
ADAM GAMORAN MEETING
Thursday, April 8, 1993

PARTICIPANTS: Seymour Fox, Adam Gamoran, Annette Hochstein, Alan Hoffman,
Mike Inbar, Oriana Or, Carmella Rotem, Shmuel Wygoda

L Status Report and work to date
1L Project scope and composition
I1I. Communities’ responsibility
IV.  Evaluation project issues

A. Field research
1. roles of the field researchers
2. integration of field research into community efforts
3. the feedback loop
a. to the communities
b. promised feedback to Milwaukee
c. to CIJE
4. schedules of the above
5. contracts for the field researchers -

B. The advisory process for the evaluation project

C. Quantitative research
1. supporting quantitative evaluation in the communities
2. the possibility of a comparative survey some day

V. General CIJE issues that affect the evaluation project
A. Centralization
B. Leadership
C. the meaning of systemic reform

VI.  Next steps for the project

P.O.B. 4497 Jerusalem 91044. Isracl Tel. 02-61X728: Fax. 02-619951
B1ITNETNO. - Mandel @huj IvMs - vyvra >on
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Received: by HUJIVMS via NJE (MIyMmil-WVék); Tue, 30 Mar 93 13:24:5®
#0200

Received: ffrom RL.IB by UKACRL.BITNET (Mailer R2.07)} with BSMTP id
2282; Tue,

30 Mar ®3 12:24:17 BST

Received: from RL.IB by UK.AC.RL.IB (Mailer R2.07) with BSMTP id
9%87: Tue, 30

Mar 93 12:23:53 BST

Via: UK.AC.ED.ERCVAX; 30 MAR 93 12:13:2244 HEST

Date: Tus, 30 MAR 93 12:172:0@0

Fovei: ERJC63@QERCVAX .EDINBURGH .AC UK

To: MANDELQHUJIVMS

Subject: Oriana, Heawe's myifttiiwesayy. IIT1ll cedll ypou from

Jerusalem, probably this ThHinmmdsdey. I 'Hiithrest, Adam Gamorsan .

Adam Gamoran
Ttinerary for Mareh 31 = April 26, 1993

sunday, Marech 31, to Thursday, April §:
€/6 Kanyas Family, Jerusalem
tel. 972-2-346367
fax 972-2-346082

Wednesday, April 7
meeting wWith Hebrew University faculty
contaet: DE. Tamar Rapoport
effice tel. 972-2-882086
effice fax §72-2-32234%
(fote: Office will be cleosed on the day ef the meetimg.))
(fhome teil. §72=2=619936))

Thursday, Abril 8
meeting with Seymeur Fex and Annette Heoehstedn,
Mandel Institute ef Jerusalem
tel. $72-2-617418
fa¥ 972-2-619951
&-mail: bitneti'mapdeifhujivams




¢/o Medina Family, Sderot
tel. 972=-7-899262

Twesday, April 13 — Thursday, April 15
Club ITmn, Eilat

tel. P72-2-7-334555

Friday, April 16 — Tuesday, April 20
c/o Dr. Hanna Ayalon

offfice phone: 972-3-640-8626

office fax: 9922 33-64406-5%47777

home phone: 99223353337 66D

e-mail: ayalon@®ill.ac.taw.ccsqg

Note: From Edinburgh I reach this e-mail address as:

earnitayalon@earm.il.ac.tau.ccsqg

Mote: If the gods of technology are with me, I will alse be

checking my own e-mail at my Edinburgh address on April 7 amd April
1&—~20.

Adam
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Received: from RL.IB by UKACRL.BITNET {(Mailer R2.07) with BSMTPF id
®&B15; Tue,
B0 Mar 93 14:17:42 BST

Received: from RL.IB by UK.AC.RL.IB (Mailer R2.07)) with BSMTP id
$115; Tue, 30

Mar 93 14:17:34 BST

Via: UK.AC.ED.ERCVAX; 30 MAR 933 1WA:0B:23 BT
Date: Turr,, 30 MAR 93 13:577:33

Fyeom: ERJC63RERCVAX .EDINBURGH .AC UK

To: IMANDIETL @HH LTINS

Subjeect: Oriana: here's my suggested agenda for the meetimg omn
April
Sender: JANET "EXICASEIK..ZC.EDINBURGH.ERCVAX™

<EKJIC6 BEERCYAX..EDINBURGH..AC ..UK>

Dear Annette and Seymour,,

Just a brief note te suggest that our agenda on April 8 include
the following:

T, Evaluatien project issues
A. Field research
i, xeoles of the field researchers

2. integratien ef field researeh inte community efforts
3. the feedbaek leep

a. te the cemunities
b. te EIJE
4. schedules ef the abeve
9: Econtraets for the field researchers

B: The agvisery precess for the evaluation prejeet

€. Quantitative researeh
1. SuUpperting quantitative evaluatien iR the comAunities
2. the pessibility ef a eemparative survey seme day



A, Centralizatien
B, Leadership
€, the meaning of systemic reform

I Iook forward eagerly to our meeting, and I am especially grateful
you are able to make time for it during chol hamosdl.

Adiam
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Received: from RL.IB by UK.AC.RL.IB (Mailer R2.07) with BSMTP® id
5057; Wed, 24
Mar 93 09:37:43 GMT

Via: UK.AC.ED..ERCVAX; 24 MAR 93 9:37:40 GMT
Danttes:: Wed, 24 MAR 93 09:38:34

From: ERJCHBBERCVAX. EDINBURGH..AC..UK

To:: annettefRhujivms

Subject: message
Sender: JANET "EXUCHES@UK.AC.EDINBURGH.ERCVAX"™
<EKJC6 SEERCVAX..EDINBURGH..AC ..UK>

Thanks ffor your message, and for the financial assistamece=.. I will
send you my full itimerary with phone numbers.. Shall I call you
next week when I arrive in Israel, to confirm the details of our
meeting?

Adam



Received: by HUJIVMS (HUxHmil-WEk); Wed, 24 Mar 93 11:22:55 +0200

Date: Wed, 24 Mar 93 11:22 +0200
Message-id: <24030093112239@HUJIVMS>
Froms <MANDEL@HUJIVMS>

To:: FICESEERCYAX HDIHEURGH JAC KK
Ce: rmsarade 1

MIME-versiom: 1.0

Centent-type: Text/plaim; charset=US-ASCIL
Content-Transfer-Encodimgs: 7BIT

Subject: Re: meeting in April

Dear Adam,

Thank you wery much for your warious bitnets and their various
oomments as well as for wyour report on the meeting with Jim
Coleman. Just wanted you to know that we are reading it all and
are looking forward to our face to face meeting for in-depth

consideration of the issues, next steps, etc.

Sorry for not responding earlier to your request for fundimg.. We
are pleased to participate and will ceover the $250. that vou
requested. Please let me know

where you will be staying, and at what telephone number you can be
reachhedl..

Have a safe flight.

Annette
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Via: WK AC.FED EROVRX; 1 MAR 93 10:22:43 GMT
Eates Mton, 11 MEER B U222 288

Firom:: B ICEREERCVARX FEDTHEIRGH AN JIRK

To: aanTetizefhhig j ivss

Subject: responses to the Planning Guide and Supplementary Schools
paper
Sender: JANET "EKJC6®BQUK.AC.EDINBURGH.ERCVAX™
<ERJCOREERCWAK..EDI NBURGH..AC..UK>

February 28, 1993

¥s. Annette Hochstein
Wandel Tmstitute of Jerusalem

Dear Annette,

I assume that by the time you read this you will be back frem
your latest trip to the U.S., and I hope it Wwas a poeitive and
productive visit. This week I received copies of the Planning
Guide andl the Supplementary Schools paper, and I wanted te
offer a few reactions. I think beth deecuments are superh, and
my comments mainly address implicatiens fer the future rFathey ~
than swggesting any revisiems.

T have two minor gquestions abeut the Planning Guide: (1) What
is the "goals preoject™ whieh is mentiened in several plaees?
Thie sounds like & project with which our werk sheuld be



coordinated. (@2) On p. 6, mention is made of "™CIJE project
descriptions."™ Which document is being used as the project
description for the MEF project? Do you want us to prepare
something specifically for this audience?

I also have one minor comment: On p. 18-1%, the terms
“"gutputs"® and "“outcomes™ are hard to distinguish from cne
another, although they are given very different meanings here.
I think what is meant is "short-term™ and "long-term™
outcomes, and that would probably be clearer. (A& more jargony
terminology would be "proximate outcomes" and “long-range
outcomes..")

To me, the most important contribution of the planning guide -
- aside from the fact that it proposes clear, concrete
activities which can be undertaken right away — is that-its
approach is systemic rather than piecememl. As you know, I
think this is the major strength of the Lead Communities
Project, so it is important that this document reflect the
systemic approacihh. I worry, though, that if and when serieus
educational planning takes place in the communities, it will
occur in isolated programs rather than through ties with bread
coalitions, and that the planning taking place in coalitiens
will mot be precise and hard-hitting enough te have
significant implications for contact between teachers and
students {(or counselors and campers, ete.). Part of this
concern comes from my reading of the Supplementary Scheel
paper from the Best Practices project, which is outstanding in
recommending a systemic approach within scheels, but eould
easily be used {@r not used) on a school-by-school basis
without any wider coordinatiom. At the same time, my limited
knowledge of activities which have occured in the communities
thus far does not give me confidence that meetings ameng
persons representing varled constituencies are able te meove
beyond funding issues, territorial issues, and very abstract

goal issues, to attending to more concrete programmatie
issues.,



What cam CIJE do to make sure my fears are not realized, i.e.
that the Plamning Guide and the work of Best Practices are
utilized im & systemic fashion throughout the community? Part
of the amswer is already im the Planning Guide, in its
imsiisttence on & broad coalitiom, attention to mobilization of
Wany groups, etc. But how can we ensure that these coalitions
contemplate sigmificant educational change? To help me think
#hout this T returned to Smith and O'Day's seminal work,
"Systemic school reform." Writing about secular educatiam,
they advise state-level imitiatives to coordinate curriculum,
teacher training, and assessment, and to re-examine
responsibilities and policiee at each level of the educatiomal
JovertnEmce stiucture. In Jewish educatiom, there is no body
with the auwthority to imnitiate change as states can for
secnlar educatioen., (Betuwally, T'm not sure states have the
sirength to do what Smith and O’'Day recommend, but that's W
another issuel) What is needed is some kind of leverage that
would emcourage persons and imstitutions participating in
Jewish education te improve currieulum, teacher knowledge and
pedagogy, and assessment, and offer a broader range of
serviees, all in a coordinated fashion.

X seens to @me that such leverage may be pessible through a
partnership of €IdE, lecal federatiemns, and patienal
wovements. This cealitien may be able €o supply the reseurees
= finaneial and imtellectual =- that weuld facilitate the
development and implementation of ceoherent pregrams. Te the
srtent that this greup prevides reseurees =- and I am
ifeluwding fowndations when [ mentien federatien —- it sheuld
be able to denand a Righ Llevel of cosordinatien of eurricwuhVily,
staff develepment, and sssesshent. €ould €IJE breker a
pPariRership aNeng experts frem hatienal mevements (e.g., W
education professers at the seminaries) and the 1leeal
edvcators within each mevement in the lead esmmunities?
Recognizing that ideslegical diffsrenees prevent cemmunity=
vide cscrdination of educatien iR mest areas, it makes mest
sense £e tRifk about cssrdinatison Within mevemenrew, and e



prepose that this begin first within the lead communities and
wltimately on @ mational basig.

I hope I"ve been able to raise zome useful guestioms, even if
my suggested responses are too simplistic. As I said above, I
think both the Planning Guide and the Supplementary Schools
paper are outstanding documents, and I hope as much care will
ke taken with how they are used as was clearly required for
their preparatiomn.

et

Bdam
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J*ru3&lem, ISRAEL
Dear ,Annette,

I'm'writing to report on o very helpful hour 1spent with J1i Coleman diftcuaalng our
project, and to lay some groundwork for our meeting on April 8. After describing
the current situation In CljE and the evaluation projeot, 1raised three specific Issues
wi?h *Mmf(!) balanclng”thfr monitoring, evatu”TtoiirSher'feedback components 07'our
project; (2) negotiating the role of the field researchers; (3) the question of a survey.

In thé;general discussion of the current situation, Jim raised the Intarestlng question
about .whether the fragmentation we have discovered in Atlanta was *vident In the

proposal and site visit. This question has obvious imputation®* for selection of future
communities, and I plan to address It In the future.

Bslftaclng mankoring, evaluationLj”llgcdbask U/&-A 1 X
I raised the question of the difficulty we are having in balancing our aim of serving
aa mirrors to the communities, with your concern lhat|we must tell community
participants things they do not already know. Jim explained that at this stage, much
of what we have to say will be known to some community members, but we are
offering an outsider's perspective, in doing so! we help clarify whera problems may
lie, and thU can help community members realize what they need to work on. It 16
oftehihelpful to persons engagad in ongoing work to have an outsider's comment*.
For example, can we get persons in Atlanta to recognize the probloms of
communication? Even If;they are aware of this — obviously iume persons are aware
of It'since they told it to us —we are doing a service by pointing it out, because we
can atlmulate a constructive dialogue. In my view this 18 an essential part of the
feodlﬁlck process.

J
The situation of reflecting back what is already knuwn;to some person3 will become
...leas true in a year or 8o, Jim pointed out.. This Is because we will b* observing and
reporting on changes that are occurring Instead of longstanding patterns,

I think of this problem as the balance between monitoring and feedback, on the one
hand”and evaluation, on the other. Obviously there is;little evaluation in telling
community members what some of them know. But there is still an Important



feedback component, and this, I think, ia a valuable service. I would add that our
field researchers have pointed out that even though much of what we report 16 known
to certain community leaders, it 18 n2i known to many other community members —
6ome rabbis, many educators, and lay persons. I1_

1 described our decision to focus on the professional lives of educators for the next I
report. Jim thought thii was sensible and raised no specific concerns about that. [
s I

Th* mla of the field researcher!

I explained the difficulties we've h8d In taking our place in the communities In light
of the slow pace of implementation during the period of September to February. Jim
spotted a key problem immediately: as the only persons on-site, the field researchers
were the most salient members of CIJE staff. Far from blending in£fl thfl.
background, they were CIJE's moat viaibla presence. This problem was compounded
by the limited contact from New York to the communities during this period. This
placed 03 in 8 somewhat paradoxical position, in which you reported some
apprehension about the field researchers, as communicated to you through Informal
channel*,, at the same time as the field researchers themselves were receiving

explicit requests for help. Some of these requests were In areas they could provide
ttsfiistancw, and some were not. i

!

Jim suggests that within the limits of our resources, we should be as rasponslvo as
. possible, because this will ease the access and apprehension problems. This seems a
sensible recommendation. More fundamentally, he urges us to rethink the role of the
field researchers, and I have been giving that some consideration. Tha following
suggestion is based on the assumption, which I have held all along, that the lead
communities project 18 a long-term endeavor, so that early investments can be
allowed time to pay off. . i 1

I want to start by clarifying some distinctions among the audiences who are to bo
served by the various output from the evaluation project. Community reports,
written by the field researchers, should be aimed at a broad community audience.
They can serve the dual purpose of encouraging a constructive dialogue (even if what
they report is known to some), and providing policy-relevant information (to the
extent they generate new, previously unknown Information). We must allow
community members to guide us in deciding what constitutes a useful community
report. (These may be oral reports as well as or instead of written.) At the same
time, summary reports, to be written by Ellen and me with Input from the field
researchers, are aimed at CIJE staff. The summary reports should be evaluative and
comparative, taking stock of the communities! particularly In light of one another.

1

To be successful with this plan, I think we need to loosen *ubstantlally the strict
coctroU with which we are currently binding the field researchers. They need to be
free to establish closer relations with persons at the community level. Each of them
haa been approached by community membors for specific assistance, and we must
encourage tham to be a« active in providing this help. The only restriction we should
maintain, I suggest, ia that they provide the information In a timely fashion that



tnfWert t*W) questions we daalgn. In the current your, thcwe am tha thre« quButlona
*bout vlaion* mobilleation, and educators' Uvea,

What does chie mean In practice!? I think It means wo set a schedule for eh« field
researcher®, we specify the Information Ellen and I need to write the summary
report, and we allow the field researchers to write reporta for the communities that
will be reaponaivo to the naeds of each. In the long term, 1would like to »ee the
community- foal ownership for the evaluation process, Including the responsibility for
fundirif the field evaluation. We might say, for example, that as of fall 1985, the *
communities will be responsible for their own evaluation —either by supporting the
field researchers who are already there, or by relying on evaluation mechanism* built
into new programs, or &ome combination. That free up CIJE to support evaluation
in a new round of lead communities!

Tils gutifcton-QC ft survaY

Jim suggested, and I agree, that the'flow of events this year has made the survey a
lower priority than our other activities, and I am postponing making a concrete
proposal for a survey, Nonetheless we discussed a major substantive Issue which I
have be«n thinking about: Should we try to obtain quantitative outcome data that are
specific to the programs initiated through the lead community process, or should we
try to measure general advancement in the prospects for Jewish continuity (however
that may be defined). Jim Indicated that both are important. He compared the
second (general assessment) to national and International tests that measure the
projreas of an education system. 1described our Intention to incorporate an
evaluation component Into each now program Initiated by the lead communities.
This effort, if successful, would provide Information on program-specific outcomes.
That leaves assessment of general progress to the survey. I described my Ideal
survey as one that would take place in nine communities: the three lead
communities, three communities which applied but were not accepted a* lead
communities, and three other communities. We both found this to be an exciting
model but agreed I should hold off with any proposal.

I look forward to your response, now or when we meat in Ierael. -=

Y-ul . : . -, I

Adam \

oc: Jim Coleman
Ellen Goldring

|
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Subject: field researchers" contracts
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Anmettite,,

I want to add one more item to our discussion on April 8: renewal
of the field researchers" contracts. Their contracts for this year
stated that they will be imnformed by April 15, 1993, whether they
will be rehired for next year.

I hope we will be able to sustain that promise..

As part of this process, I am initiating a performance review for
each field researcher. Each is to write a self-evaluatiom and
submit it to me. In additiem, Ellen will give me her assessment of
each one's work since August. I will take this input and,, on the
basis of my own experience and judgment, will write a performance
review for each field reseacher. I plan to keep these confidential
but of course would be willing to submit them to my bess. (I'm net
sure who that is, though.))

—

-

I will be making specifie critiecisms teo each, but 1in general all

three have done creditable jobs, and I will be advieing CIJE to
rehire them.

Adam
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I"m writing to report on a very helpful hour I spent with Jim Colemam discussiing owr
project, and to lay some groundwork for our meetimg on April 8. After describbing
the cunmrent situation in CIJE and the evaluation project, I raised three specific issues
with Jim: {1) balancing the monitoring, evaluation, and feedback components of our
project; (2) megotiating the role of the field researchers; (3) the question of a survey.

In the gemeral discussion of the current situation, Jim raised the interesting question
abowtt wiether the fragmentation we have discovered in Atlanta was evident im the
proposal and sfte visit. This question has obvious implicatioms for selection of future
communities, and I plan to address it in the future.

Balancing monlcoring. evaluation, and feedback

I raised the question of the difficulty we are having in balanecing our aim of setrwing
as mirrors to the communities, with your concerm that we must telll community
participants things they do not already know. Jim explained that at this stage, much
of wihstt we have to say will be known to some community membets, but we ara
ofifering sm outsider's perspective. in doing so, we help clarify where problemss may
lie, and this can help community members realize what they need to work om, It is
ofiten helpful to persons engaged in ongoing work te have an outsider's comments.
For example, can we get persons in Atlanta to recognize the preblems of
communication? Even if they are aware of this — obviously some perseons are aware
of It simce they told it to us == we are doing a service by pointing it out, beeauise we
ean stimulade a consiruetive dialogue, In my view this is an essential part of the
feedbaek proeess.

The situation of refleeting back what is already known o seme persons will becoma
less true im & year of so, Jim pointed out. This is beeause we will be ebserving and
reporting on changes that are oeeurring Instead of long-standiing pattdis,

I think of this preblem as the balanee between monitoring and feedback, on e oM

thand, and evaluation, on the ather. Obvieusly there {5 little evaluetion in tellimg
community members whet seme of them kpow. But thepe is still an RpeFtaRt

IMDEr—TAAC aed.- [ -~ B



feedback component, and this, I think, is a valuable service. I would add that our
field researchers have pointed out that even though much of what we report is known
to certain community leaders, it is not known to many other community members —
some rabbis, many educators, and lay persons.

I described our decision to focus on the professional lives of educators for the next
report. Jim thought this was sensible and raised no specific concerns about that.

The role of the field researchers

I explained the difficulties we've had in taking our place in the communities in light
of the slow pace of implementation during the period of September to February. Jim
spotted a key problem immediately: as the only persons on-site, the field researchers
were the most salient members of CIJE staff. Far from blending into the
background, they were CIJE's most visible presence. This problem was compounded
by the limited contact from New York to the communities during this period. This
placed us in a somewhat paradoxical position, in which you reported some
apprehension about the field researchers, as communicated to you through informal
channels, at the same time as the field researchers themselves were receiving
explicit requests for help. Some of these requests were in areas they could provide
assistance, and some were not.

Jim suggests that within the limits of our resources, we should be as responsive a8
possible, because this will ease the access and apprehension problems. This seems a
sensible recommendation. More fundamentally, he urges us to rethink the role of the
field researchers, and I have been giving that some consideration. The following
suggestion is based on the assumption, which I have held all along, that the lead
communities project Is a long-term endeavor, so that early investments can be
allowed time to pay off.

I want to start by clarifying some distinctions among the audiences who are to be
Iserved by the various output from the evaluation project. Community reports,
written by the field researchers, should be aimed at a broad community audience.
They can serve the dual purpose of encouraging a constructive dialogue (even if what
they report is known to some), and providing policy-relevant information (to the
extent they generate new, previously unknown information). We must allow
community members to guide us in deciding what constitutes a useful community
“report. (These may be oral reports as well as or Instead of written.) At the same
time, summary reports, to be written by Ellen and me with input from the field
researchers, are aimed at CIJE staff. The summary reports should be evaluative and
comparative, taking stock of the communities, particularly In light of one another.

ff) fj To be successful with this plan, I think we need to loosen substantially the strict
controls with which we are currently binding the field researchers. They need to be
free to establish closer relations with persons at the community level. Each of them
has been approached by community members for specific assistance, and we must
encourage them to be as active in providing this help. The only restriction we should
maintain, [ suggest, is that they provide the Information in a timely fashion that



answers the questions we design. In the current year, these are the three questinns
about vision, mobilization, and educators’ ilves.

What does this mean in practice? 1 think it means we set & schedule for tihe field
researchers, we specify the information Ellen and I need te write the summnary
report, and we allow the fleld researchers to write reports for the communities that
will be responsive to the needs of each. In the long tenm, I would like to see the
community feel ownership for the evaluation process, including the respomsibility for
funding the field evaluation. We might say, for example, that as of fall 1995, the
communities will be responsible for their own evaluation -~ either by supporting the
field researchers who are already there, or by relying on evaluation medhanisms built
fmto mew programs, or some combination. That free up CIJE to support evaluation
im @ new round of lead communities!

The gquestion of a_syrvey

Jim suggested, and 1 agree, that the flow of events this year has made the survey a
lower priority than our other activities, and | am postponing making a concrete
proposal for a survey, Nonetheless we discussed & major substantive Issue which I
have been thinking about: Should we try to obtain quantitative outcome data that are
specific to the programs imitiated through the lead community precess, or should we
try to measure general advancement in the prospects for Jewish contimuity (however
that may be defined). Jim indicated that both are important. He compared the
second (gemeral assessment) to national and internatiomal tests that measure the
progress of an education system, I deseribed our Intemtion to incorporate am
evaluation eomponent into each new program initiated by the lead communities,
This effort, if successful, weuld provide information on program-specific outoomes.
That leaves assessment of general progress to the survey. [ described my ideal
survey as one that would take place in nine communities: the three lead
communities, three eemmunities which applied but were not accepted as lead
communities, and three ether eemmunities. We both found this to be an exciting
meode! but agreed [ should hold off with any prepesal.

1 loek forward to your regponse, now of when we meet in Israel.
Yours,

Adam

eei  Jim Celeman
Ellen Goldring
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FROM: Ellen Goldring and Adam Gamoran

DATE: March 4, 1993

Enclosed is a first report to CIJE leadership on the Lead
Communities project, prepared as a result of the work of the
Moniteorimg, Evaluation and Feedback project of CIJE. Please
note that this document is strictly confidemtial. We hope that
you ffind this and future reports useful as we move ahead with
the Lead Communities project.
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To my great pleasure, Jim Coleman lectured in Edinburgh last week
and I was able to meet with him about the ealuatiom project:.
I've written a letter about the meetimg;,, which I'm sendimg you by
fax since I'm sending it by fax to Jim also. The meetimng was
very helpful to me, and I look forward to your reactioms when we
meett..

I am looking forard to seeing you.
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August 1, 1992

MONITORING, EVALUATION, AND FEEDBACK IN LEAD COMMUNITIES --
TENTATIVE PLAN OF WORK FOR 1§92-9%

. CONTENT

For Lead Communities, 199293 will be a planning year. Tie agenda forthe
evaluation project is to raise questions that will (a) stimulats and assist the plarming
process; (b) enumstate the goals that Lead Communities intend te adavess; and (6)
identify current practice so that progress towards goals cam be 45565564t if the futiwie.
Broadly, the field researchers will raise three questions:

(1) What are the visions for change in Jéwist education held by members of
the communities? How do the visions vary across differént ingividuals or
segments of the community? How vagué or specific are these visions? To
what extent do these visions crystallize over the course of tihe planming year
(1992-1993)7

{(2) Whatis the extent of community mobilization far Jewish educatiion? Wio is
involved, and who is not? How broad is the caaiitiom supparimg the CUES
efforts? How deep is participation within the various agencies? For
example, beyond a small corc of loaders, is there gm:s:s QLS involvement
in the community? To what extent is the commumity mobilized! financizilly 35
well as in manpower?

{3) What is the mature of the professional life of educatars in this commumity?
Under what conditions do teachers and principals work? For exampgiks,
what are their salaries, and their degree of satisfactiom with salaries? A
school faculties cohesive, or fragmented? Do principals have offices?
What are the physical conditians of classrooms? Is there adimimisinalive
support for innovation among teachers?

Viisione of refionm. The issue of goals was not addressed in A Timme To Act, The
commission report mever specified what changes should occur as a resullt of inmprowiirg
Jewish education, beyond the most general aim ot Jewish contimuity. Specifyimg geals
iis @ ehallenging enterprise given the diversity withim the Jewisin commmumiy.,
Nonetheless, the Lead Communities project cannat advance -- and it eenrtaimly cammeit
e evaluated -~ without a compilation of the desired outcomes:.

For purposes of the evaluation project, we will take goals to meam outcomes that are
desired within the Lead Communities. We anticipate uncevering mullipk geais, and
we @’?99@‘ persone in different segments of the eormmmunity to hold ditferemnt and
semetimes sonflieting preferenees. Our aim i net to adjudicate amorg compling
goals, but ta ynesver and spell eut the visiens for ehange thalt are held aciess the
comMuRity. Te seme exient, goals that emerge in Lead Compmunities will be clearly
stated By parlisipants. Other geals, hewever, will be implicit in plans andl prejeets, and




the evaluation team will need to tease them out. The evaluatiom project wilt considier
both short-term and long-term goals.

Another reasen for focusing on visions is that a lack of clear goals has hindered the
success of many previeus reform efforts in general education. For example, the New
Futures Initiative, an effort by the Casey Foundation to invigorate educational andt
gommunity services in four inner-city communities, was frustrated by poor articulkation
between broad goals and specific programs. Although the communities were
mobilized for reform, the connections between community leaders and front-line
educators did not promote far-reaching programs tor tundamemai chanyes. kewv
programs were generally supplemental, and they tended to produce superficial
changes.

Questions related to visions include asking about anticipated obstacles, about
overcoming barriers between segments of the Jewish community, and about how
participants foresee moving from goals to implementation. By asking questions about
visions, the evaluation project will not only document goals, but will help persons at alll
levels of the Lead Communities project -= lay leaders, parents, educators, and other
Jewish professionals -- to think about their visions of the future. This process may lead
to interactive thinking about goals, and may help the communities avoid purely top-
down or bottom-up strategies.

It will be important to consider the concreteness of the visions in each community, Do
the visions include a concept of implementation, or do ideas about goals remaim
abstract? Do participants recognize a link between their visions of change and the
structure they have established to bring about change?

Community mobilization. According to A Time To Act, mobilizimg community supponrt
for Jewish education is a "building block™ of the Lead Communities Project, a conditiiom
that is essential to the success of the endeaveor. This involves recruiting lay leaders
and educating them about the importance of educatiom, as well as increasing the
financial resources that are committed to education. The Repart quotes one
commiissioner as saying, "The challenge is that by the year 2000, the vast majority of
these community leaders should see education as a burning issue and the rest shoulld
at least think it is important. When this is achieved...money will be available to fimamce
fully the massive program envisioned by the Commission (p.64)."

Recent adyaneeas in educational theory also emphasize the importance of cormmumity-~
wide, “systemie" reform instead of innovations in isolated programs. Educatioma
ghange is mere likely to succeed, according to this view, whem it occurs in a broadi,
suppertive sentext, and when there is widespread consensus om the importance of the
enterprise. Henee, an important issue for the evaluatiom of Lead Communities is the
breadih and depth of participation in the project. What formai and informal linkages
exist among the varieus agencies of the community? Which agencies participate in
the visions of change that have been articulated?




As part of their applications Lead Cemmunities aré proposing piamming processes for
the first year of work. 1A studying mobilization in the communities, we need to observe
mow this planning process unfolds. Is the stated design followed? Are departures
from initial plans helpful o harmful? ls there bread participation? Are the planmers
developing thoughtful matarials? We will need to describeé the decision-rmakimg
process, ls it open or closed? Are decisions pragmatic or wishfull?

The ninfessinnal livas of Jewish educators. Enhancing the proféession of Jewist
education iis the second critical building block specified in A Time 00 Act. The Report
claims that fundamental improvement in Jewish education is not possible withowt
radical change in areas such as recruitment, training, salaries, career tracks, and
empowerment of educators. Hence, the evaluation project will establish baselime
conditions which can serve as standards for comparison in future years.

Field research may center on characteristics and conditions of educators includiimg
background and training, salaries, and degree of satisfaction with safaries; schoall
facilities; cohesiveness of school facuities; administrative support for innovatiom; amd
so on. Additionally, we will observe a subset of educational programs tihat are in place
as the Lead Communities project begins. These observations will be used as

baseline data for comparative purposes in subsequent years. We will try to consider
programs which, according to the visions articulated in the community, seem ripe for
change.

. METHODS

In the long term (e.g., four years?), it is possible to think about quantitative assessmemnt
of educational change in Lead Communities. This assessment would involve limited
surveys that would be administered in 1993-94 and repeated perhaps every two
years. Forthe present, the evaluation project will make only limited use of quantitative
data, relying mainly on information gathered by the community itseif, such as
participation rates, trends in funding, teacher turnaver, etc. The bulk of the
assessment carried out by the evaluation project, at least during the first two years, willl
emphasize qualifative assessment of the process of change in Lead Commumitiies.
The main methodological tools will be interviews and observations.

Snowball sampling for interviews, A "snowball* technigue for selecting interview
respondents appears appropriate here. In this approach, the researcher identifies am

initial group of respondents, and adds to the list of subjects by asking each interviewes
fo suggest additional respondents. At some point in an interview, for example, the
researcher might ask, "Who else is involved In (program x)? Who else is a leader in
this area in this community?" Subsequently, the researcher interviews some of those
fnamed by previous subjects, particularly if new subjects are named by more tham one
previous informant.

In the snewball approach, it is impertant to begin with multiple starting peints, 8o that
one does not become confined to a narrow cligue within the community. We might use
the fellewing three starting points from whieh we weuld snewball eutward:



(1) IKey acters identified in the Lead Cemmunities propesall from each
community.

(@) A list of leaders of all community organizations that are involved im
@ducation, possibly prepared by the head of the local Jewisth federatiom.
The list must Include leaders of any organizations that are not participetimy
in the LLead Communities project.

(3) Random samples of educators and lay parsons not included in (1) or (2).

These samples should ¢larify the social ecology of the Jewish commuiity.

Aims of evaluafion. The purpose of the evaluation, especiallly in the first two years, is
weiighted more towards developing policy than towards program accowmsiviliiy..
Feediback on the process is seen as much more Important tham summative evalution
at the present time. We suspect that most Jewish educators recognize that Jewish
education is not succeeding, and will understand that the field researchers are nat
there to document their failures. Instead. the field researchers can seme the educations
and their communities by helping them reflect on their situations and by serving as
mirrors iim which their programs can be viewed alongside their goals.

lin one sense, the evaluation project does emphasize accountability. By the end of tine
first year, Lead Communities are expected to have well-articulated visions for ciemgss,
and implementation plans developed. The evalyatiom project will help judge wihetiher
the processes within the Lead Communities are leading towards thess outcomes, and
will @ssess progress toward these general goals in the spring of 1993,
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RAnmetttte,,

I'm looking forward to meeting with you during the first week of
April. I think we have a lot to cover, so I will be grateful for
any time you can spare for me.

I'm writing now about the arrangemente for that trip. I had heped
that my trip would be fully funded by Tel Aviv University, but it
TUXAE ©UE that's net gquite true. Is there any posaibility you ean
contribute $250 tewards the cest of my trip in April?

How did I get to this point? It's a leng stery, de yoeu want te
hear?
Here geea: I have been awarded a grant frem the United States=Israel
Feoundation (@ think this is the Israeli Fulbright greup)) for
Tlesturing and consulting at Tel Aviv and Hebrew Universities.™ I
did net apply for this grant; the folks I am lecturing to at Tel
Aviv University did., When I received the letter, I asesumed “Hebrew
University" meant Seymeur, so I accepted. It turne eut that



ynbekneownst to me, a group in Sociology of Education at Hebrew U had
also zpplied for these funde to bring me over,

but wnfertunately they did net tell me they were doing so, and I

made my plans without leaving any open days for them, except during

the chofesh when they cannct schedule a lecture.

Each of the imstitwtions I am visiting is supposed to contribute
5250 towards the grant, but now the folks in Sociology of Educationm
at Hebrew U do not want to chip in (mikrstamtaibly). So I am
writing to see if you are able to take their place.

Sorry ffor the trouble, and if this is not possible for you I'll
wndiersttand -—— andl T will still want to meet with youll

Yours,

Ratlzm
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Felbroary 28, 1993

Ws. Annette Hochstein
Wendel Imstitute of Jerusalem

ear Annette,

I sssume that by the time you read this yeu will be baek frem
your Lastest trip to the U.8., and I hepe it was a pesitive and
prodiuctive wisit. This week I received ecepies of the Plapning
Guide and the Supplementary Scheels paper, and I wanted te
offer & few reactions. I think beth decuments are supedd, ang
My coiments mainly address implicatiens fer the future rakther
than suggesting 2Ry revisions.

I have twe miner questiens absuk the Planping Guide: (1) What
is the "geals prejeet% whieh is mentiened in several places?
This sowads Llike a prejeet with whieh eur werk sheuld be



aoordinated. (@) On p. %, mention is made of ™CIJE project
descriptions.” Which document is being used as the project
description for the MEF project? Do you want us to prepare
sarething specifically for this audience?

I also have one minor comment: On p. 18-19, the terms
"outputs” andl "owtcomes" are hard to distinguish from one
amother, although they are given very different meanings here.
I think what is meant is "short-term"™ and "long-term™
owtcomes, amd that would probably be clearer. (& more jargony
terminology would be "proximate outcomes™ and “Jlong-range

ot oemeess,. ™ )

To me, the most important contribution of the planning guide -
- agide ffrom the fact that it propoees clear, concrete
activities which can be undertaken right away =- is that its
approach is systemie rather than piecemeal. As you know, I
think this iis the major strength of the Lead Communities
Project, so it is important that this document reflect the
systenic approach., I worry, though, that if and when serieous
educational planning takes place in the communities, it will
cceuE im iselated pregrams rather than threugh ties with bread
cwalitiens, and that the planning taking plaee in eealitiens
will met be precise and hard-hitting eneugh te have
significant implicatiens for contaect between teachers and
stodents (OF csunselers and campers, ete.). Part of Ehis
CONCEER comes freom my reading of the Supplementary Scheel
Paper from the Best Prastices prejeet, whieh is sutstanding in
reesnnending a systemie appreach within seheels, but esuld
casily be used (W met used) 6R & schosl-by-sehesl basis
without amy wider coordinatiom. At the same time, my limiteq
kaowledge of astivities whieh have eseured in the cemmunities
thus far does net give me cenfidence that meetings ameng
persens kepeesenting varied eonstitueneies are able &8 meve
beyond fumding issues, territerial issuews, and very abstract

goal issues, te attending te mMOFe concrete pregrammatic
AR, -



What can CIJE do to make sure my fears are not realized, i.e.
that the Planning Guide and the work of Best Practices are
utilized in a systemic fashion throughout the community? Part
of the answer is already in the Planning Guide, in its
insistence on a broad coalitiom, attention to mobilization of
many groups, etc. But how can we ensure that these coalitioms
contemplate significant educatiomal change? To help me think
about this T returned to Smith and 0'Day's seminal work,
"Systemic school reform.™ Writimg about secular educaticm,
they advise state~level initiatives to coordinate curriculum,
teacher trainimg, and assessmemnt, and to re-examine
responsibilities and policies at each level of the educational
governance structure. In Jewish educatiem, there is no body
with the awthority to imitiate change as states can for
secular educatiom. {Actuwally, I'm not sure states have the
strength to dio what Smith and O'Day recommend, but that's
another issue!)) What is needed is some kind of leverage that
would encourage persons and institutions participating in
Jewish education to improve curriculum, teacher knowledge and
pedagogy, and assessment, and offer a breocader range of
services, all in a coordinated fashiom.

Tt seems to me that such leverage may be possible threugh a
partnership of CIJE, local federatioms, and natienal
movements. This coalition may be able to supply the resources
— fimancial and intellectual ~- that would facilitate the
development and implementation of coherent programs. Te €he
extent that this group provides resources — and I am
imcluwding foundations when I mention federation —— it should
be able to demand a high level of coordination of eurrieulum,
staff developmemt, and assessmemt. Could CIJE broker a
partnership among experts from national mevements (€.g.,
education professors at the seminaries) and the leeal
educators within each movement in the lead communities?
Recognizing that ideological differences prevent community—
wide coordination of educatioen in most areas, it makes mest
sense to think about coordinatien within movements, and te



propose that this begin first within the lead communities and
ultimately on a national basis.

I hope I've been able to raise some useful questioms, even if
my suggested responses are too simplistic. As I said above, I
think both the Planning Guide and the Supplementary Schools
paper are outstanding documemts, and I hope as much care will
be taken with how they are used as was clearly required for

their preparatiom.

Bestt,,

Adam
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Thanks for your excellent comments on the summary report.. We will
revise it this week ffor distributiam. I'l1l] get back to you onm
recommendations for distributiam, but my initial reaction is that inm
addition to those you listed,, I'd like Barry Holtz and Shulamith
Elster to see it.

T also have some concerns about the fact that we are centradicting
Esther Leah Ritz's advice in that the summary report evaluates the
communities witheut having given them a chanee to respond.. I would

like to write to her and explain why we are deoing it this way. What
do you think?

P.S. I'm not saying the communities should see the summary report!!
They are not its intended audience.,

P.P.8. Maybe I'l1l just write a cover meme te CIJE staff which would
explain the current situatioem. That would explaimn it for Esther as
well, 1'1ll write something and show it teo yew. Ok?
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I"'d like to ask your advice about the mechanics of distributing the
Summary report. Is the guality of a faxed copy sufficient for
distribution? Or is it important to get xeroxes of the origimal?
What is your normal procedure?

If a faxed copy is sufficiemt, I assume I should send it to Ginny

Levi with imstructions on who is supposed to receive it. Is that
correct?

We do plan to make some revisions based on your commemts, but we
will finish it this week.
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Annette,

I'm writing to brief you on what I anticipate will be responses from the evaluatiom project to
community requests for information. If you can touch base with Ellen next weelk, your
imformation will be most up-to-date.

In general, we are prepared to assist with the design of instrumemts and intcrpretation of data.
We also look forward to assisting the communities to develop evaluatiom compomnemts of new or
ongoing projeets.

Millwaukee

We are preparing a written response to Dr, Cohen. In the response we willl explaim that we will
help if they wish us to design instruments for studying the status of educators and educanors’
attitudes, but we are not able to administer surveys. We will also provide the commumity wiltlh
written reperts whieh will inglude qualitative information about the professional lives of
sdueators, Finally, we are eager to help them make evaluation » nermal practiee im
implementing any Jewish educatiomal program of prejeet.

i A o § L= ve %=t !
Baiktimore EAYS S TR .

Julie met with Marghall on 2/16 (o discuss the ways in which she cam help their efforts. Thay

8Fe goifg (o meet again in abeut 10 days, after he has had a ehance to eanfer with othefs to
articulate their needs mere speeifically. 8o there is an engelng dialegue.

tam
Clgire has slrendy gssisted Lauren in designing a teaeher survey, We have net reoelved mew:

Fequests as far a5 I knew.

SRR ERL L SR AL AR R SR R T e T a bk b

One other point: 1 was remiss earlier jn not emphesizing for you the majier rele played by the
field researchers jp Writing the summary report. Most of the seetien en esmmumity

comparisens was either written by the field researehers oF summanized by Ellen and me on the
bagis of what the field researchers wrote in the community Fepeits.

I did not write 2 eqver meme t0 Mert {8 g8 With the summary repRtt,
Gosdilyek next week,
Adam
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AFFENTION: ANNETTE HOCHSTEDWPLIEPISE HOLD-ARRIVING ON SUNHDAY 2/21

TO: ANNETTE HOCHBTEIN

FROM: ELLEN GOLDRING

RE: RE3PON3E TOQ RUTH COHEN im MILWAUKEE

DATts : FR1UAY, Elchnuary 19

Wellcotdie te NYI Adam asked ua te preperws theae materialss for
your upcomimg visits im the communitties, especiallly Milwaukee.

Roberta and I have drafted a respomse to Ruth Cyham'€ aspecific

requests re her role in Milwawkes.

mdpyvond waedlne] vur FruWINBUL fur yole et inbe;

Ploacas 1lat ve ke

if you havk any other commentty on these drafts af we would like

to dend them directly to Ruth as well.

1 leok ferward te ®édine) you i NY. calk if you need amytitinkg
elae or If I cam assist im any ether vay durimg yeur visit.
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February 19, 1993

Dr. Ruth Cohem

Directer, Milwaukee Lead Oomuoimity Project
1360 Prospect AVenue

Hilwaukaea, Wisconsim 53202-3094

Dear Dr. Cohaem,

Thank=you for sharing your ideB6é about our continued collaboratiom
with the CIJE evaluatiom team.

We will work closely with you teo preovide assistarce needed to
support your efforts in thia projact.. We are prepared to Analit
with the design of jimstruments, data getherimg sthmateglicas, amd
imnterpretation of data in your self-study and survey of educabtons..
Given oux other responsibilities, we are not able to admimister
Burveys, analyze data or write reperts based upom data you collllgatr,
We will certainly be happy te consult with these who are apalyzimg
data and to comment on draft versioms of your reportss.

We will be collecting gualitative data on the professicmal lives ef

educators, as well as observimg educaticorall pregrams:. We wihl
provide the community with writtem reperts and share infermatiom
with you on these topics. The reperts will™ alse inelude

informationm about visions fer chanmge and ecommumity mebilliizatrijm .

Xn additiem, we Jleek forward te agsistimg yer inp develeping
evaluation components for pregrams that yeuw will be implementirmg im
Milwaukee.. We will work with your leeall staff anpd educateors £®

incorporate evaluation && an oR=goimg, Froutims practice ip the
Milwaukee Jewish commumity.

§imeoraily

Ci Lo Wﬂwy

Ellen Geldring

Aaaeciath Bi?t@t@&“ €IJE Monitewring),, Evaluatiem, and Feedback
Prejact



LR/ ismh.  .T . .. Bl 51 97 e b ohbHMARK Faak

Dr. Ruth Cohén

Director, Milwaukee Lead Community Project
Milwaukee Jewish Federation

1360 Prospect Avenue

Milwaukee, Wisconsin 53202-3094

February 19, 1993

Dear Ruth:

Thank you for your thoughtful proposal regarding data coliectiem
for the Lead Community project. I particularly appreciate the
emphasis on our having a collaborative partnership which under—
Lies your proposal.

I will respond to your proposal first in overarchimg terms and
then in terms of specific requests..

As a CIJE field researcher, I am always available to the com-
munity for lending expertise in helping devise research instru-—
maents, sharing information about existing questiommaires and
evaluation projects, and helping interpret data. Furthermowe,, I
want to help the community make evaluatiom a normal practice im
implementing any Jewish educatiomal program or project..

T will go through your specific requests one by one to help
clarify my role. In response to your questiom III, my commentss
are as follows:

III. 1. I am able to assist you in the collectiom of the
baseline data for la. and 1b rather tham being  responsible
for the collectiom.. I canm provide assistamce by: 1) helpimg
you develop the instrument(s); and 2) helping you interpret
the data gathered. Additiomally, documenting the profes-=
sional life of Jewish educators is a major focus of the
field researchers" mandate. I will include analysis om the
professiomnal life of Jewish educators in my reports to the
commup ity .

IIT.2. I will be happy to consult with you as you analyze
the data collected jin III.L1. I will review and comment em
any drafts you write.

ITI.3. I can assist you in your development of data gathez—
ing procesaes..

III. 4. I can make suggestions as you develep instruments for
data eolleetiom..

ITI.5. I will document as many of the feeus greups as
possible., ,-*
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IIT.6. I will be happy to consult and provide aasistance
as you analyze the data.

ITI. 7. I will review and comment on any drafts that you
write including prelimary outlines.

IIT. 8. Observing educational programs is an expectation of
my on-going role as a field researcher. I will include my
analysis of these programs in my reports to the

community.

ITII. 9. At this time, I am unaware of the status of other
CIJE research consultants. I cannot comment on what as-
8i8tance they would or would not be able to provide.

I have already provided you with information on I.e. which asks
for assistance in finding out what other communities have done to

address personnel issues. I will continue to provide you with any
instruments, suggestions, or resources that I happen to come
across.

I am excited about working with you on these specific items. I

look forward to our continuing collaboration.

B 'Shalom,

Roberta Goodman
Field Researcher
CIJE Monitoring, Evaluation and Feedback Project



Receiwed:: by HUJIVMS (HUpMmil-Wek); Sun, 14 Feb 93 22:00:38 +0200

Danttee:: Sun, 14 Feb 93 22:00 +0200
From: <ANNETTES8HUJIVMS>
To:: MANDELBHUJIVMS

Receiwedl: by HUJIVMS (HUyMail-W&k); Sum, 14 Feb 93 21:22:26 +0200

Datee:: Sun, 14 Feb 93 21:21 +0200

From: <ANNETTE@QHUJIVMS>

To:: EKJC 6 SOERCYAX. EDINBURGH..AC. UK

Cc:: annettef@hwjivns,
GOLDRIEBOVUCTRVAX

Subbject: Re: reports
FIRST OF THREE MESSAGES

Dearest Adam and Ellem,

Ytis a pleasure imdeed to get onto this miraculous communications
thing to thank you for the very helpful, constructive and -- to me -
— very useful draft summary reqoort yyaon wmmte, I comes =t a a
critical time and raises some important poimtsecegyg.reeppattidcppatdon
in decisionmakimg; Llinks with

educators; funding, the role of CIJE HQ; framing "the problem"; the
role of the field researchers.

All important stuff made up off twoodbeyporess: thusse 1Esuses resllexamtt
for the f.r's work (thelping ftizame

the problem; defining their role)); those aimed at headquarters
(e.g.funding; structures; relationships))..

With the members of the steering committee dispersed upen three
continents I will suggest that we take first steps without waiting
to hear from them, and incorporate their input as soon as it comes -
hopefully very soon.

{Mike Inbar got back to me by the time I was writimg. I incorporated
his views)..

Here are some fairly random commemnts:



- The opening focus on conditions for change is useful. Se are the
categories used for the analysis.
The following gquestions came to mind:

- A general sense that current economic pressures may have mere te
do with motivation for change, re-structuring and funding issues
than is allowed in the report (more on this later)..

- Under the heading "community settings influencing change™ you
speak of geographic dispersion ete.. as probable cause for the

limited involvement in decisionmaking in Atlanta. Could it net be
that the 80% or so of the community who are not born Atlantans --
wherever they 1live =—- are less represented in the decisionmaking

structures? That participation is in fact a function of being "old
Atlantans™ ((in) versus the othere? To be pondered..

As to structures:

- The fate of the BJE's in the 3 communities reflects a general
dissatisfaction with many BJE's throughout the countey. Is it
possible that this + economic pressures is what sowme of ¢the re=
structuring is about?

By the way —- the CIJE has NO interest nor has it taken a pesitioen
as regards structural reform ((p.17). ((This is the almoest only
factual matter re-the CIJE that I will take up - your analysis is
too good for me to want my own petty or detail matters te affeect

it. The Almost relates to the fact that the request for open and
participatory process implies that there was process. I believe that
as soon as there will be process, participation and jeint werk will
be the fact - but that of course remains for CIJE te provel} On the
first matter though I think that BEYOND our request for an ad=hoe
wall-to-wall coalition of all groups, religious deneminatioms,,
educatoers, rabbis, other stakeholders to plan and decide on the Lead
Communities project, we have sofar NOTHING to say on the structural
issue. As you know, we found the situations described already in
place when we selected the communities. The only statements made
concern the pluralistic composition of the  Lead €ommunities
project's governing body — this also characterized the Commissien
on Jewish Educatiem. This translates as a request that the local
comission allow for broad representation of education-stakeheolders
of all convictioms, persuatioms, ete.



Received: by HUJIVMS ({HUyMmil-Vak); Sun, 14 Feb 93 22:01:58 +0200

Date: By, 144 Beb 983 22:011 HIPDH0
Froms: <A TG IO TARS S
To: NFANTE GEHILIT RS

Received: lpy HIUITAMS (HUpMail-Wek);; Sun, 1M Besb 381 200311 4492 HIRDM0

Date: B, 144 Beeb B3 211311 HORDOO

From: <ANNETTE@HUJIVHMS>

To:: FEXINESSEERCRARX JEDIMETRGH AT JIKK

Cc: arretttee@mgiiwns,,
goldreib@victrvax,
goldrieb@vuctrwax,

goldreib@vuctrvax

Subject: RRe: negomits
SECOND MESSAGE OF THREE

But the structural/organizational issue is, I believe more complex
than expressed - particularly in pages 7 and 8. 1Inded on twe

topics the issues need looking into further.

They are

a) the mutual relationship of the religious denominations and the
federations and

b} the move to increasingly delegate the responsibility of planning
for education to federaticn planners.

The first needs to be understood, because we are in a period of
change. The Commission was unusual in its capacity to Jjoin beth
worlds. Baltimore is unusual in its inclusive communal structure..
Most other places are not this way. Since most formal education is
denominatiomall,, and since federation funding for educatien is
growing, there ie much to be looked at.

The second =-- also the product of change, and perhaps ef economic
pressures that lead to respond to the poor performance of many BJE's
— mxises the ffollowing issue: there is @ clear fellormtionization!
of educational plannimg. The subject is moving from the hands of
educators to those of social and policy planners (Again =- probably



ffar less so in Baltimore (@ops - is your descriptiom of the
Baltimore arrangement on pp7-8 accurate?))..

Im every case it 1is not clear whether the advocacy role for
ediucation's part of the communal pie will be strengthemed by the
move to federation or will become swallowed by other, stronger
topics. And of course what will Heggeam to tiee coritmerit st tilee hand of
non-educators. This is a major iEshe fioor tihe etuwedboss.

What is likely to happen? Should one interveme? Is it very
important?

- Small point re-book censurship in Baltimom=: are we talking of
ultra—orthodox bookstores refusing to sell secular-Jewish beoks,, or

are we saying that one cannot buy seaulan-IRsuidtbodksoks in
Baltimore?

— Amnother small point: is there not an imbalance re-dealing with the
orthodox versus the absence ((@!) of e uraffillbesd — orldwss
affiliated in your analysis.

[Being formally one of them orth. I might be suspect of ever=
semsitivity - but please cheek].



Received: by HUJIVMS (HUgMmil-Wek): Sun, 14 Feb 93 22:03:11 +0200

Date: Sun, 14 HRep B3 Z22:083 HIPDO0
From: <ANNETTE@HUJIVMS>
To: MEANIFHIGHUII EARES

Received: by HUJIVMS (HUyMail-W&k); Sun, 14 Feb 93 21:47:25 +0200

Date: Fun, 14 BEedo B3 204477 +02e0200

From: <ANNETTE@HUJIVMS>

Ta:: KO REERC WA FEDINEURGH LA KK

Cc: ANNETTHEHUI TVHES ,
GOLDRIEB@VUCTRVAX

Subject: Re:z reports
THIRD BUT NOT LAST MESSAGE

- In vyou interesting analysis on pages 9-10 and 13 T wonder what
would emerge from a different sort of problem framimg..

One way is to see the problem as poor curriculum. another is to view
poor curriculum as a symptom. The problem is the shortage of well
trained curriculum personnel to write good curricula..

As you Know the commission concluded that to deal with curriculum
one would first have to deal with the shortage of educational
personnel equipped to deal with it.

It would be interesting and maybe useful te have the field
researchers on their next round in the field ¢ry out alternative
ways of viewing the problem. I am interested in knewing how

they feel about this.

— p.1l: Over the last couple of yearS there have been interestimg
analyses of the financial issues. The preblem of funding is
difficult.

Two hypotheses different from those offered on p 11 may be worth
locking imnto: the loss of big givers does not refleet a drep in the
number of wealthy people, or a drop in philanthropie money. Instead
it reflects a trend among the next generation te donate te general
social, cultural ete.. causes rather than te Jewish eauses
(Hherefore community mebilization is so impertant!) It eeould well be
a matter of what interests people.



Received: by HUJIVMS (HUyMail-Wd&k); Sun, 14 Feb 93 22:03:46 +0200

Date: Bun, M Feib B3 2220383 HIZDOO
From: <PANNFTTTEDHUIEA NS>
To: NN TFE O H LIRS

Received: by HUJIVMS (HUyM=mil-Wdak); Sun, 14 Feb 93 21:55:37 +0200

Datesz S, 144 Bedh %3 2156 +0200200
Froms <ANNETTE@HUJIVMS>

To:: KOOSR B RROVARX FEIINNEIRGH . AXC . JIRK
Cc: anreti@huiivns,,

goldrieb@vuctrvax
Subject: Re: reports

FOQURTH BUT NOT LAST OF WHAT WAS GOING TO BE A THREE PART MESSAGE

As to the rise of private foundatioms, it is a major fact of the
last few vyears,, and you can see it reflected in the communities we
have selected. Baltimore (I don't remember reading this on page 11))
has received from a private foundation a challenge gqrant of
$L0nillion for Jewish education if it collects as much. They are
working hard on this.

To confuse matters further, it is clear and obvious +that economie
pressures also have significant impact..



Receiwad:: by HUJIVMS (HUyMail-W&k); Sun, 14 Feb 93 22:04:24 +0200

Daittes:: Sun, 14 Feb 93 22:04 +0200
From: <ANNETTEQRHUJIVMS>
Tay:: MANDEL&HUJIVMS

Recelwed:: by HUJIVMS (HUyMail-Wék); Sun, 14 Feb 93 21:58:56 +0200

Depttes:: Sun, 14 Feb 93 21:58 +0200

From: <ANNETTE€HUJIVMS>

Ta:: ERJC6BRERCVAX.. EDINBURGEH..AC..UK

Ce:: ANNETTE@HUIIVMS,
=sys$logim:tenpi®71BB..tmp,
GOLDRIEB@VUCTRVAX

Subject: Re: reports

FIFTH AND HOPEFULLY LAST...
(EVER HAD THE THING GO CRAZY ON YOU?))

All the suggestions on pp 21-22 are on target..

We recommend that you leave pages 23, 24 and the top of 25 out —-
they are not really part of the report and should be discussed and
decided upon among ourselves.

Please see this as sharing some of the thinking elicited by your
eportt..

You should decide whether there is anything to incorporate or to
frurther check: the document is good and useful as is.

I will consult with steering committee members and CIJE heads as to
whom this report should go to. My own view is that Esther-Leah Ritz,
Mort Mandel {(Chair)) and Henry Zucker ((Director)) or Steve Hoffman
(lris right arm in the CIJE) should recceive it next week. Please
give me your advice/opinieom. I believe the most impoertant use will
reside in its impacting decisionmaking at the CIJE regarding several
of the issues raised.

Thank you very much!



Received: by HUJIVMS (HUyMmil-Wék)s; Sat, 13 Feb 93 20:05:02 +0200

Datiee:: Sat, 13 Feb 93 20:04 +0200
From: <BNNETTEQHUJIVMS>

To:: EXKJC6HBRERCVAX. EDINBURGHL..AC ..UK
Ce:: annette

Subject: Re: welcome back! hope your trip was suceessful
Dear Adam and Ellen,

Just to let you know that I read the summary report,,

found it very useful and important and will write

much more tomorrow!

Shavua Tov

Annette
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Received: by HUJIVMS (HUyMeil-W&k); Thu, 11 Feb 93 07:41:30 +0200

Date: Thy, 111 R&h @3 70400 HDI0
From: <ANNETTEQ@HUJIVMS>
To: MeaTdiedd huyjiimmes

Received: by HUJIVMS via NJE (HUyMail-V&k); Wed,, 10 Feb 93 17:48:04
+0200
Received: from RL.IB by UKACRL.BITNET (Mailer R2.07) with BSMTP id
4184; Wed,

10 Feb 93 15:40:52 GMT
Received: from RL.IB by UK.AC.RL.IB (Mailer R2.07)} with BSMTP id
4784; Wed, 10

Feb 93 15:40:51 GMT

Via: UK AXCLFHD FERCW K ; 1100 FEEB 933 11552048 el
Date: Wésl , 100 FFEER 383 1155300 335

Frraom:: FRKCEORREERROVRY . FEIT NS IR H. AXC. UK

To: aamredtted@hg 3 ivmes

Subject: reports
Sender: JANET "EKJIC6SEUK.AC.EDINBURGH..ERCVAX™

Anmnetite,

I'm getting a lot of pressure from the fiidld resseandianrs te Ihow the
reports to someone in the commumity. THeyy waaitt teo kinpww if Hirywy are
on track, and that's the best way of finding eut. Plus, they feel
they are betraying a trust by not being fertheomirg..
In addition, I am worried that we are maxiirg aamuedh bibgeardrmll eut
of these reports by not sharing them, than if we did.

Have you had a chance to think about my latest suggestion that we
share them as "“first impressiens"?

Rdam



Received: by HUJIVMS via NJE (HUyMail-v&k); Sum, 31 Jam 93 13:49:34
+2200

Received: from RL.IB by UKACRL.BITNET (Mailer R2.07)) with BSMTP id
Wb4%; Sun,

Bl Jan 93 11:48:35 GMT

Received: ffrom RL.IB by UK.AC.RL.IB (Mailer R2.07) with BSMTP id
5883; Sun, 31

Jan 93 11:48:35 GMT

Via: UK..AC.ED.ERCVAX; 31 JAN 93 11:48:33 GMT
Dxattee:: Sun, 31 JAN 93 11:49:08

From: ERIJCHBOERCVAX.. EDINBURGH..AC..UK

T:: annette@hujivms

Sulbject: responses
Sender: JANET "EXITCOSOUK.ZC.EDINBURGH.ERCVAX™
<EKJIC 6 SEERCVAK..EDINBURGH..AC ..UK>

Thanks for responding so promptly. It's Sunday merning=-I'k back

from London, but you may already have left for the US. I passed
your message to Ellemn. You have her correct address =- I'ma hot sure
why it ism’t working

ffor you.

I"'d be delighted if you could spare seme time for Julie and Claire =

- when will vyeu be in B & A? What times did you have in mind to
meet with them?

T will ponder your message as I walt te hear frem Jim, and we will
talk flurther.

Have a good trijp,
Adlam

P.5. Feb 7 is £ine fer a teleeen =- where will yeu be, and what
time e yeu want €e €aik?
BYAIL> file game¥ran



Receilved:: by HUJIVMS (HUyMail-W&k); Sat, 30 Jan 93 17:57:38 +0200

Dattes:: Sat, 30 Jan 93 17:57 +0200
From: <ANNETTEQHUJIVMS>
T®:: mandel@hujivms

Received:: by HUJIVMS (BUyiail-Vék); Fri, 29 Jan 93 13:52:20 +0200

Danttee:: Fri, 29 Jan 93 13:51 +0200
From: <ANNETTE@HUJIVMS>
Tap:: EKJCHBAERCVAX. EDINBURG. AC.. UK
Ce:: annetite,

goldreib@vuctrvax

Sulbjectt:: Re: first reponses to first reports
Dear Adam and Ellen,

Thank you for forwarding the reports so promptly..
Here are imitial responses to the F.R.'s documents -—-
ffrom Mike Imbar and myself.

The documents are pleasantly writtem, pleasant to read
papers. Imn the descriptions and comments there are some
useful imsights about each off Hhe commumities.

However the documents are diiffffionlltt tcto resmpowhd toe, oy — otther
because they do not seem to focus on a defined purpose,, on specifie
common issues, topics or problems..

They have an ad-hoc and somswistt adbitreary denscitesr o thhemn,
offering a variety of general impressioms. Mike asks me to peint in
particular to the fact thHmt e Hinese regtss offfar Nedesagpomss
items, based on heterogeneous methods. ((E.g. some did interview
educators, some did not. Some may have interviewed a critiecal
minimum number of actors others did net))..

This heterogeneity he feels, creates a serious problem of
validity. We need homogeneity re-sources and metheds for
the reports" reliability. Mike thinkes that we sheuld
view these documents as internal drafts only, not fer any
sort of release -- he feels they are not yet reporks.



When access to additional sources of informatiom

allows the f.r.s to undertake the data-collection as plamred,,
and to fotus on the three issues that were proposed,, them
they can write actual and wvalid reports.

We kmow of course why that is. The situation did not permit
the f.r.'s to systematically respond to their own mandatss,
and I trust that it is clear that this does not reflect
any Jjudgement on their skills and abilities.
I realize how frustrating the situation must be. But at least
on this side of the ocean the feeling is that these
mreports, written under the constraints of a projects that
still meeds to get off the ground - while there is nothing
one would want to delete from them, do not do justice te your
mandate or to the idea of a "monitorimg, evaluation and feedback

Lomp™..

I hope that my trip and subsequent diseussiens and follew=up
with the communities will algo clear the way for the f.r."ss.
At which point we will be able to do the real thimg..

I realize that we need to put our heads together as te

how to doeal with this = when all the feedbaek is in

and you will want to decide. Perhaps a telecen after
February 7€h?

Any werd yet frem Jim?

I will be in both Baltimore and Atlanta fer a few hougs..
If time permits I woeuld leve te meet er talk briefly with
Julie and with €laire.

Best Regards and Shabbat Shalow,

Annette



Received: by HUJIVMS via NJE (HUyBemil-Wik):; Wed,, 27 Jam 93 12:39:2%
+0200

Received: from RL.IB by UKACRL.BITNET (Mailer R2.07) with BSMTP id
1332; Wed,
27 Jan 93 10:38:36 GMT

Received: from RL.IB by UK.AC.RL.IB (Mailer R2.07) with BSMTP id
7118; Wed, 27

Jan 93 10:38:34 GMT

Via: UK .AC . ED.ERCVAX ; 27 JIN 93 00338331 @HMT

Date: Wy, 277 AN 933 D3804

From: ERJICOGBEERCVAX FIIHPURGH JHC JIKK

To: amrestad@ g jiivms

Subject: "tips" for speaking about evaluation to Fed execs.

Sender: JANET "“ERJCHSEUK..AC.EDINBURGH.ERCVAX"
<ERJCOHSEERCVAX..EDINBURGH..AC..UK>

RATIONALE FOR THE PROJECT

How will we know whether the lead communities have succeeded

in creating better structures and processes for Jewish educatiom?
On what basis will CIJE encourage other cities to emulate the
programs developed in lead communities? Like any innovatiem, the
lead communities project requires a monitorimg, evaluatiem, and
feedback component to document its efforts and gauge its success..

By <womitoring> we mean cobserving and documenting the planning

and implementation of changes. <Evaluation> means interpreting
imformation in a way that will strengthen and assist each
community's efforts to improve Jewish educatiem.. <Feedback>» will
occur in the form of oral and written responses to community members
and to the CIJE.

Two aspects of educational change need to be addressed: The
<process> of change and the <outcomes> of chamge. At presemt,, we
are im much better position to study the process of change,, because
the outcomes have not vyet been defimed. What results are we
expecting? Imcreased participatien? Gains in Judaie knowledge?
More ritual practices?

Better affect towards Jewish institutiens? We will use our study eof



the process of change to elicit the goals of the project that are
particular to the three communities taking part.

The lead communities project is a direct result of A TIME TO ACT.
Although that document provided the essential blueprint for the
project, it was silent on the guestion of outcones..

One contribution of the early stages of the evaluation project will
be to enumerate the variety of specific goals envisioned within the
lead communities..

Despite the ambiguity about goals at presenmt,, there are a few
uncontroversial outcomes., For example,, all would agree that
imcreased participation in Jewish imstitutioms by the Jews of <the
community is desirable. This type of measure can be monitored from
the outset.

FIELD RESEARCH IN LEAD COMMUNITIES

Studying the process of change in lead communities should be a major
component of the CIJE strategy. Documenting the process is
especially important because the effects of innovation may not be
manifested for several vyears. For exampl®e, suppose Community ¥
manages to guadruple its number of full-time, professionally-trained
Jewish educators. How long will it take for this change to affect
cognitive and affectlive outcomes for students? Since the results
cannout be detected immediately, it is important to obtain a
gualitative sense of the extent to which the professional educators
are being used effectively.

Studying the process is also important in the case of unsuccessful
innovation. Suppose despite the best=laid plams, Cemmunity X is
unable to imncrease its professional teaching force. Learning from
this experience would require knowledge of the point at which the
process broke down.,

It is essential to begin menitoring the process of change as soon as
possible — ideally before <the change process actually begims.
There are three reasons to commence this study early en:



(1) Im order to understand change, it is obviocusly essential to
gather baseline imformation before the change has occurm=dl.
Baseline imformation means not only essential quantitative
data, such as enrollment figures, but understanding of the
structure and culture of the community at the outsett. What
ideas about Jewish education are prevalent? How are these
ideas, or visioms, distributed through the community? What is
the nature of leadership and communication in this community?
To what extent is the community mobilized for Jewish educatiom?

What characterizes the professional

lives of Jewish educators? Answers to these questioms must be

chronicled to strengthen the collective memory for later
compayriissom..

The earlier the evaluation staff is presemt, the sooner they
can obtain a general background understanding of the communifty,,
and can also establish a positive rapport with community
members. That way they are less likely to miss or
misinterpret changes that occur once the implementatiom
begimss..

(2) The early presence of evaluation staff can help stimulate
new visions for Jewish education and can heighten the
mobilization of the commumity. Lead communities have the
opportunity to consider dramatically restructured approaches to

Jewish education in addition to modifications of existing
programs. By asking community members about their visions fer

the future, and by providing feedback that facilitates
communication about such visiemns, the evaluationmn

project can encourage a constructive dialegue within the
Commumiltriie:s..

(4) The CIJE is a long=term enterprise, not a one=shet deal.,
There is every chance that more lead communities will be
created in the next three, five, 6r ten vears. We need to
learn about the launching

and gearing~up process so other communities can learn frem this



experience. For example, very little is known about mobilizimg
lay persons in support of educatiom. We need to watch how this
occurs so other communities can follow.

To carry out this task, we have hired a team of thres FIELD
RESEARCHERRS. .

One researcher is based in each community, but they will all spend

time in all three communities. This is because they have
complementary strengths -— they differ in their expertise as
mesearchers, a@and in their knowledge of Jewish educatiom —- and

because keeping more than one pair of eyes on a situatiom provides
both & check and a stimulus for deeper interpretaticom.

The design of the lead communities project calls for each community
to carry out a self-study, which presumably would include
imformation on community compositiom, population trendss, and
emrollment figures. The ffield researchers are prepared to assist in
this process, but they cannot be its primary agents, lest they have
mo time for their other activities.

For mext year, we are proposing a survey component te the evaluatiem

project, which would gather baseline data on affective, behavieral,
and cognitive outceomes, probably from a selected youth eohert withim
each community. We hope to proceed with the surveys despite the
lack of consensus about goals, because of the everriding impertance
of gathering some form of baseline data on outcomes whieh cap be
tracked over the years. The surveys would incerperate community
imput inte their design.



Reeeived: by HUJIVMS via NJE (HUyMail-Vék); Mem, 25 Jam 93 13:41:41
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Received: frem RL.IB by UKACRL-BITNET (Mmiler R2.07) with BSMTP id
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Received: frem RL.IB by UK.AC.RL,IB (Mailer R2.07) with BSMTP id
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Vias WK AC ,ED ,FRCVAX s 25 AN 93 11% 4404460 GMIT
Date: Mon, 2% JaW 933 01:41:d01

Fxrame: B ICEEEERCWVAX HFDINBURGH 20 KK

To: amrette@hugjivms

Subject: reports
Sender: JANET "ERKTVCGBOUK..HC..EDINBURGH.ERCVAX™
<ERIJCEBAERCVAXK.. EDINBURGH..AC .UK>

Thanks ffor your message. We are seeing eye to eye. (Is that am
Americanism? I meann we agree.))
Regarding your upcoming wvisits to 1lc's ~——wiilll there be formal

meetings? When? May one of our f.r.'s observe? I havem't forgottem
your reguest for tips on presenting the MEF project to Fed
executives, and I'111 e-mail

some thoughts on that this week.

Ellen and RRoberta were at a meeting in NNew York (senior peolicy
advisors or just CIJE staff, I'm not sure) when Art announced the
iimpemding changes in CIJE leadership. They know  this is
confidential. I'11 try te find out who exactly was at this meetimg
if you'd like.

More later.....



Received: by HUITMIES (HUyMail-Vek): Mwn, 225 Jan 93 22050085 +HO200

Date: Mon, 2% Jan 9383 22:477 HERDI0
From: <ZANNET TR HIIEARMES >

o HROTESERROVAY SR IRGH 27 UK
Ce: anetiep®hug i viss

Subject: me: reflecgtiions an yestertay's conversatioon

Americanism indeed. But after 25 years of marriage to an
American I have become somewhat proficiemt.

The meeting in New York was that of the Senior Policy Advisors —-
a2 networking and information group that convenes once or twice

a year to receive reports and discuss. As usual,, reports

are that your team did veryu well. I know about Art.

The purpose of my Lead Communities tour is to start the
dialogue again, or put it on track. It is not a formal
meeting (Whatever formal means)) and I think we would

be not well advised to have the f.ir."s there. There is

a strong feeling about that they must keep a low profile

for a while ((thopefully very short)), until we get things back
on track.

Tt would help me greatly to have some pointers from you for

the discussiom. The issue of ™why no quantitative data™ is

sure to surface. How should I respond to it? OF course this

is a secondary point. The main one is to re-iterate the

rationale for the project and explain why it is useful teo

have f.m"s in place even as the project is just beginning to move..

Looking forward to read the reports
Good might!

Annette



Received: by HUJIVMS (HUyMail-V6k); Mon, 25 Jan 93 06:55:03 +0200

Date: Mon, 25 Jan 93 6:55 +0200
From: <ANNETTESHUJIVMS>
To: mandel@hujivms

Received: by HUJIVMS (HUyMail-Vé6k); Sun, 24 Jan 93 22:48:34 +0200

Date: Sun, 24 Jan 93 22:48 +0200
From: <ANNETTEQ@HUJIVMS>

To: EKJC68QRERCVAX .EDINBURGH.AC .UK

Cc: annettel@hujivms

Subject: Re: reflections on yesterday's conversation

Dear Adam,

Many thanks for vyour two memos. Hope I can do justice

to both at this late time.

As to showing the draft reports to the communities

I believe that we are in close agreement as regards the
appropriate way of sharing the reports. Our intention is

to have the appropriate person in the community see the draft
and correct errors/ and/or comment on it.

However at the present time, under circumstances where the gap
between what was intended for the researchers and what is, 1is
so large and the situation is as unclear at it is, we would

be ill advised to add anything that might further
mis-understandings about the evaluation project. In order to
preempt this are suggesting that the steering committee

with Elen and with you

see and discuss the draft BEFORE anyone elese - and inorder to
jointly decide what the best course of action is. Hopefully it
will be to share the report with the person in the community.

I would not call Esther Leah yet, since we don't know if we

have a report, and because she is not yet apprised of the
changed leadership situation. That will happen around the
time of the Board meeting. Will let you know.



I am flying to Cleveland, Atlanta and Baltimore next week
{(Sumdlay to Friday)} — with Steve Hoffmann and Shulamitth.. Hope to
know much more when I returm. -

As regards fiancial administration - things will remain
unchanged until the end of February and will then move

to Cleveland. Thanks for alerting me to your concerms. I
will discuss them with Ginny Levi who will be in charge of
administration - and trust she will be helpful to yow, in
particular as regards the regular passing on of imformatiom

(X have built an effective system with Cleveland - and believe
the same should be pcssible for you) .

We have not yet formulated our April plans and schedules,,
therefore I need a little more time to be able to respond to
yours. We certainly want to see you at the Mandel Institute

when you come,
s0 llet's get back to this when I return from the New World.

Looking forward to reading the reports - please fax or e-mail
them.

Best Regamiks,
Bonne nuit!

Annette



Peabody College
VANDERBILT UNIVERSITY

a NASHVILLE, TENMESSEE 37203 TELEPHONE (615) 322-7311

Department of Educational Leadership = Box 514 = Diectplone 322-8000

13 January 1993

Professor Seymour Fox
Annette Hochstein
Mandel Institute

PO Box 4497

Jerusalem 91044
ISRAEL

Dear Seymour, Annette, Shmuel and Danmy,

I am settling back into work here and want to write to thank
you again for hosting me at the Mandel Institute. It was
extremely interesting to learn about the Institute in greater
detail and hear about the School for Educatiomal Leadershiip. I
hope this is just the beginning of a long-term collaborative
relationship..

I alsc want to express my personal thanks for assisting us

after the incident with our car. It was extremely reassuring to
have your help.

I look forward to seeing you in February and hope you will
be able to visit Vanderbilt at some time in the near future.

Warmest wishes,

-
- -

.‘/

"

Ellen Goldring

)



Received: from RL.IB by UK.AC.RL.IB (Mailer R2.07) with BSMTP id
0360; Wed, 20
Jan %3 13:38:51 GMT

Via: UK.AC.ED.ERCVAX; 20 JAN 93 13:38:44 GMT
Date: Wed, 20 JAN 93 13:39:15

From: ERJC68RQRERCVAX.EDINBURGH.AC .UK

To: annettefhujivms

Subject: reflections on yesterday's conversatiom
Sender: JANET "ERJCGBRUK.AC.EDINBURGH.ERCVAX"
<EKJC6 BRERCVAX .EDINBURGH.AC.UK>

Hello again! Here's message number 2, my reflectioms after
yesterday's conversatiom:

I had a good talk with Ellen last night.. She and the field
researchers are wrapping up 2 1/2 days of hard work revisimg the
reports. My request to cease formal interviews coincides well with
what they had decided that day. This week they are finishimg their
reports. Next week they will be helping Ellem and me with the
summary report. The following week they will spend reflectimg om
what they know so far and where the major gaps in their kneowledge
are—what do they not know, who have they not talked te,

what issues allow fruitful comparisons across communities, ete.

Oon the basis of this reflectieom, they will each prepese a plam for
mext steps, which Ellen and I will then conesider tegether with them.
Thus, there will be at least three weeks with ne fermal interviens,
and we will not resume until we get the go=ablead. The £field
researchers will not be totally out eof sight, but they will net be
out imterviewing and they will not be travelling;.

The decision not te show the reperts te anyone in the commupities ag
this time alse coincided with a decision they had made already, e¥%,
te be more preeise, a deeisien Ellen had already enforced|. Heyeven,
Ellen's conversatiens with the field researehers and subsequently
with me raised a number of diffieulties that I thought yew shewld be
aware of.

We suppert this deeisiom, but it is Aot witheut its eesks:



(1) The field researchers have established positive working
relations with the community planners -— Marhsall in Baltimore,
Steve in Atlanta, and Howard in Milwaukee. Each of these men know
that we are writing up our observations to date, and each is eager
to see what we've come up with.

As a matter of pure courtesy we should show them what we 're in the
process of writing.

(2) Beyond courtesy, we need their help in correcting obvious errors
of fact that even the most careful research sometimes fails to
avoid.

(3) A third difficulty is that the field researchers need feedback
on how they are doing. I don't mean a pat on the back, I mean they
need to hear an opinion from one of their subjects about whether
they're focusing on the right issues and making helpful
observations. This feedback will help them and us make Dbetter
decisions about how to adjust their roles.

(4) You'll recall that Steve Gelfand explicitly asked to see the
Atlanta report in draft form. This isn't an unsurmountable problem
because we can say, with honesty, that the reports will still be in
draft form as long as we show them to someone in the communities

before we finalize them, even if we hold them back at the present
time.

(5) You may also recall Esther Leah Ritz'sadvice to show drafts to
someone from the communities. She based her suggestion on the

principle that when an evaluation is prepared, the subject should

get to see it before it becomes part of the record. In holding back
the reports, we are actually going against her advice
(instructions?). One might say we're only showing the

reports to the advisory committee at this time, but by sharing them
with you and Seymour — which is important for us to do — we are
really sharing them with CIJE before we allow a response from
someone in the communities. I see this as a problem. At a minimum,
I should probably contact Esther and tell her how we are proceeding
don't you think?



% ik k &k k

%e I think these are the costs of our decisiom. My fondest hope is
that when you receive the reports in the middle of next weekk, you"ll
gee that they are at most, helpfuil, and at worst, harmless:;,, and
you'll feel that we can show them to Marshallll,, Stews, amd Howand],
respectively, as DRAFT REPORTS for their eyes only amd for their
comments. Yours,

Adam
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Via: UK .AC.ED . .BERCVAX; 20 JAN 93 13:38B:004 @HT
Date: Wastl, 20 JAEN 93 013:3B:D4

Frame: BRI GEBEERCWAX .EDTHBURGH AT JURK

To: amretia@huy iivms

Subject: what I meant to add yesterday
Sender: JANET "EKJC6S@UK.AC.EDINBURGH..ERCVAX™
<EKJC6 SEERCVAX.. EDINBUREHE..AC ..UK>

Anmetitee,,

Thanks for the call yesterday. Tty I''m ssardiimny pou e menes .
This one contains a couple of items I meant to add te our
conversation but which slipped my mind at the end. The next message
contains my thoughts after reflecting on our call.

(1) Will the accounting and disbursement of funde move from New York
to Cleveland? 1If so, how will this occur? I am concerned that this
aspect of the transition be smooth. (A side point =- the JCCA
accountants have been wonderful in setting up our accountihg system
and paying and reimbursing people promptly, but I have had te werk
hard to obtain the imnformation I need to monitor our budget.. I hepe
this can be maintained or improved follewing the transition.)

(2) You'll recall that we've had family plans to visit Israel at the
end of May. For purely family reasens, wel!ve deeided te shift this
visit te April, te ceineide with the boys" sehool heliday. We are
anticipating being in Israel frem April 4 —200. I am giving a
workshep at Tel Aviv University en April 18=19. Weuld there be a
time earlier in the peried that yeu and I eould meek? The best
dates for us would prebably be April 7 e¥ 8, but our sehedule is et
ffully set yvet. I hope this does not cause a hassle fer yew, and iff
you are unavailable during this time =- it eceineides

with Pesah (Bpril $=1223) =- I weuld of ceurse understand..
Adam
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Faram:: PRI RO A, FETT TR R H. AR UBK

To: aammes - @lud 1 irvms

Subject: board meeting and field researcher reports
Sender: JANET "EKJC®S@UK.AC.EDINBURGH.ERCVAX"™
<EKJCHSEERCVAX. EDINBURGH..AC ..UK>

Annetritee,
I'm writing about two issues:

BOARD MEETING

I've been giving more thought te the February board meetimg and the
guestion of my participatiom. Here's what I'm thinkimg: If my rele
there would be to report on the evaluation project, i.e., say what
we've done so far, what we're doing next, and answer guestioms, I
think Ellen can do that absolutely just as well as I cam, so I weuld
prefer not to attend. If you have in mind a presentation eof some of
our findings, e.g. the summary repert which will make comparisomns
among the communities, or any recommendations we present which the
board would wish to take up, then I think my presence would be more
important. In other words, I'm not nesded just te report em the
evaluation proeess, but if the content ef the evaluatien is at
issue, then T feel responsible and weuld attemd.

I suggest that we wait a few weeks to see how the reperts turn eut
and make a deecisioen at that time. VYou prebably havepn't deeided en
the agenda for the board meeting yet se that gives more time.



FIELD RESEARCHER REPORTS

Fllen and I have read and critiqued the first drafts of the field
e itss. .

We are applying what we call the "Seymour test™: Could Seymour Fox
have written  these reports without ever having visited the
communities? ©Only if the answer is no, do the reports hawve a chance
to be imnformative, both to the communities and to the CIJE.

Ellen and the ffield researchers are meeting in Nashville next week
te revise the reports. We will then send them to our advisory
panel, and ask for responses in one week's time. We will also send
them to you, even though you are not a mere advisor any more!l

Ellen aaddITwiilll déedidde necstt weekk whether thde repgorts amxre wwaotrhh
sharing with the communities. I thimk the answer is golmgtto be
Ves . Assuming it is, I would like to send each draft report to one
Person in its respective community, for his/her eyes only, with a
reguest for a meeting with the field researcher one week hemew, to
discuss the follewing:

(@) »iee thlegee amyy cBWINIE eaioss @f faclt or intenpretaticory?
() Ibs tihilss 1ikedly tho tee Hpfull to yoilr COMRUNLETY 'S plariing
efforts? What revisions might make it mere helpful?

(€) What direction can future reporte take that would be helpful
te you?

e you want te leave it te the field researechers te identify the eme
persen in their communities with whem they will diseuss the drafi
ECPOEES?

I think they all knew whe they'd ge te. Or do you want to give us
instructions abeut that?



P.S. The reports are fairly innocuocus. They are mostly descriptiwe..
They

dio highlight some key issues that confront each commumity,, and in

that sense I think they are going to be helpfwml.. The reports would
ffail the "'Seymour test" in the sense that if he listed 12 problens,,
he would mot miss amy of those identified by the commumities.. But

he would mnot mecessarily know which three are most central in each
community, nor would he know how the key issues relate to their
contexts. And I don’'t think the federation 1leaders know that
alreadly either. So that's why I think the reports will be useful teo
the communities.

T am confident that the reports, and the summary report being
prepared by Ellen and me, will be potentially useful to CIJE, i.e.
you, Shulamith, Art, and Barry.

Shaibbat shalom,



Received: from RL.IB by UK.AC.RL.IB (Mailer R2.07) with BSMTP id
1206; Mon, 04
Jan 93 13:39:00 GMT

Via: WK AC ED .ERCVAX ; 4 JAN B3 13:38:158 GMT
Date: Mbrn, 4 JABN @38 131238055
Frraom:: 3 B

To: &nn&ﬂﬂa@ﬁug}Nvms

Subject: February meetings

Sender: JANET "“ERICHSEUK.AC.EDINBURGH.ERCV
<EKJC 688 ERCVAX.. EDINBURGH..AC .. UK>

Anmettite,
Sorry I didn't let you know I received your message last weelk.

My lack of response was due to a combination of the time of year,
and my taking the message home for discussiom. (I have no modem

at home this year.)) 2As you know I have carefully avoided makimng
any trips out of the UK this year. The reason for this is because
it does mot seem fair to bring my family te Scotland and leave them
here while I fly around to meetimngs.

As things have turned out, TI've been much more invelved with CIJE
than I originally thought I would be this year. I am enjoying

my imvolvement and find it very stimulatimg. Nonetheless,, I would
rather avoid the trip to New York unless it is critical

ffor the long-term needs of the project. As I understand it,

my role at the meeting would be to make a brief presentatiom

on the progress of the Evaluation project, and answer questiors.

Do T understand correctly? Is this not something Ellen could de
with equal effectiveness? Or am I missing somethimg?

I agree it would be a good time te review the projeect.. This might
also be something Ellen could partieipate in, altheugh if she comes
to New York she may not have the time te ge te Chicage alse.

T would definitely not be able to make a prolenged trip to both New
York and

Chicage in February.

Thanks VERY much for giving me so much lead time te make a decisiom
about this.

Adam



Received: by HUJIVMS (HUyMail-V&j); Sat, 02 Jan 93 22:14:17 +0200

Date: Saf,, 2 En @8 2200133 -+

From: <FANMEMTRGHUI AES>

To: BERICOHSEERCYAX FDMNEIRGH AT UK

Cc: ammett@hujitmes

Subject: Re: data gathering after January

Dear Adam,,

I sent again last week's message — since I do net know

if the lack of response is due to vacation time, busy time
or simply a message never received.

We are now thinking of a possible meeting with COlemam
during those same February days, since Mike Inbar will
also be in the US. Wouldn't it be great to review the project

Hit <CR> for next page, = to skip to next part...
BMAIL>

((27 [H
at that time?

Best Regards,
Happy New Year,

Annette



Ehlen, lek's yew and I hew werk out a way of letting the field
Received: by HUIIVMS via NJE (HUyMail-Véj); Thw, 17 Dec 92 11:1&:33
+®200
Reeeived: from RL.IB by URACRL,.BITNET (Mailer R2.07) with BSMTP id
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Date: Tthyy, 177 IEC %2 09::1144: 4488

Frrame: ERICOBEERANSK EADINBURGH LT UKK

To: amrestiis@@hu i vms

Subject: data gathering after January
Sender: JANET "ERJCOSRUK.ACT.EDINBURGH.ERCVAX™
<ERJCHSEERCVAXK. EDITNBURGH..AC .. UK>

I like Ellen's idlea about shadowimg, but I would not abandom the
edlucators unless we are sure it is interfering with implement=tiiorn,
for the reasons I listed (meed for baseline data)) and for the reasom
Ammette added ((meed to learn about education in the commmumniityy))..

But as Ellen points out, it's difficult to know beforehamd whe's "im"
the CIJE and who isn't.

For tlhose who aren't, we don't want teo ask questioms about lead
communities, but we have to introduce ourselves somehow, and we hneed
to avoid giving the false impression that the field researchers ARE
the CIJE or that lead communities is primarily a research projeck. W
will have to work this out carefully,

im comcert with the implementatien plans, in Jamuaumy..

Ellen, let's you and T now work out a way of lettimg the field
researchers knew what's geing en.

I'm thinking of presenting it as an issue abeout whieh we'd like theiy
il .



Received: by HOJIVME via NJE (HUyMail-V&j); Wed, 16 Dec 92 19:4%:13
+0200

Received: fr¥em ecErvaxk-Vanderbilt.Edu by etrvax.Vanderbilt.Edu (PMDF
#3172 ) ud

DrEtei 1% Dee 1992 11:41:11 -0600 ((CST)

From: GOLDRIEBOVUCTRVAX

Subjects Re: (Mmmette, <could you pass this on to Seynour also?
Thhankes..)

Te: ANNETTERHUTIVES.BITNET

e ekjchBRercyans. edinburgth. ac . uk

Hessagre-iid:: <OLIGSDRI7TIIKNEWWINMRctrvax. Vanderbilt .Edu>

¥-Inmvwelope—tm: ANNETTEREUIIWVYS. BITNET

X-WE-Teo:: INE""ANNETTESHUTIVEGS. BITNET™

X-TE~(: IN%" ek jcb 8fercwms..edinburgh.ac.uk™

MIWE-—wemrsiom:: 1.0

Comtent-transfer-encodimg:z 7BIT

Hi Amnettee and Adam,

I have mreceived both of your memos and would like to respond with some

questions, perihsps, more than answers..

Im regard to thsi filsHt iswswe, I apres tihe option b sesams to be e
best ,, however, I aam coonceErmed! HHwt im practice, it wiill ayr meay lesaree
us im @ smilar situation to where we are now.

Tt will be very difficult to define apriori, before an interview whe is
really committed to CIJE

or maybe the FR or others may think they are, but it comes acress that
they are mot. In additiomn, how will we define educators,, somne Rabhis
(for example in Atlanta)) are also educatienal directors, ete.,

And thirdly,

we still have the riisk of the FR talking to alincateors who still havee
ho iidea what a L€ is, or what Cije is ete.

As T mentiened, I am raising seme coneerhs , whether this option will
adleguately help us with the current situatiom.



I would suggest, that an alternative would be to try to work with
Seymours

suggestion about an input model. Perhaps the FR could "shadow"™ and
meniter only those people, events, etc that are directly involved with
CIyE , in other words focusing on specific ™inputs™. I think this
would hellp keep the evaluation focused on what is actually happenimng
im the LC"s rather than turning the evaluation into an implementaticom
issue, which is what is happening now, as I understand it. This may
help clarify the link between the evaluation and the implmentatiom in
the eyes of the lc's as well.

T realize that this alternative does not allow us to collect

25 much baseline data, so maybe we would to try to incorporate

these two models somehow. My point is, I agree with Anneetee, as your
implementation

activities become clear and begim, we need to see what the impact,,
reaction

etc is to them according to the M"constituencies or audiences™ of each
Act iwiity..

Imthe short term, T agree with both of you that we need to alert the
FR’s to an upcoming change. We can ask them to held off on interviews
until you, ARt etc have ffinalized plans for implementatiam, and until
adam and I have had a chance to review their initial drafts ef the
reports, or we can ask them to focus on jewish educational systems

im their communities only for collecting baseline data.

T look fforward to hearing from you both, especially if you want

me to say anything the the FR before I leave here. Annette, we will
be able to continue our discussioens face to face and I will

call you uwpon arriavel to set up our specific timelimes..

In summary, I want to perhaps clarify a peint which I may not have
made clear, we touched upon it over the phone, if we want te the FR te
monitor, and provide feedback on implementatiom, we have teo

clarify a system of communicatien se they know what is happening in

the LC. At presemt, this is not systematie from CIJE's part er the
L¢'s part.

These discussions have been very helpful for me.

Bye Bye, Ellem.



([
Received: by HUJIVMS (HUyMail-V&j); Wed, 16 Dec 92 13:26:12 +0200

Datres:: Wed, 16 Dec 92 13:15 +0200

From: <ANNETTE@HUJIVMS>

Tow:: ERJCGHBBERCYVAX.. EDINBURGH..AC ..UK

Cc goldrieb@vuctrvax,
annette@hujivms

Subjeet: Re: (@Annette, could you pass this on to Seymour also?
Thamkss.. )

Dear Adam,

It was wonderful to receive your E-mail, with its
50 clear formulation of our common understandings and concerms
T would like to respond immediately.

As regards the first issue — i.e. with whom, when and how
do evaluators talk about what -- we here concurr with your

advice and think that option b) is probably the preferred
one at this time (subject to ongoing revisiom)). I would just
like to add that a major purpose in addition to the ones

you state is to allow the field researchers to learn more
about the Jewish educational system —- educators
institutions and programs.

We also think that it is probably wise to alert the field
researchers and thus to miniumise the danger of
misunderstanding on their part. They may also have useful
imsights for us.

Which Ileeds us to the next point =- the report. Here too we are

in agreement. I just wonder if project

directors (who - by the way - may be people other than the current
planners) should see the draft before or after Art has seen it.

As to the implementation questiem. At this point we still need
to overcome preliminary hurdles or stumbling bloeks =-
things that have net yet been appropriately addressed:



- getting leadership on board and involved
getting agreement on the project

- getting dedicated staff

- getting the local commission launched

We have of course an action plam, and preparations are
moving ahead on all elements

e.g. pilot projects for early implementation

best practices

planning and self-study guidelines

etr, ... .

but these amnd other cannot make their conrtribution
before a green light of sorts is given locally.

We are working on several fronts to get this done
Both Mort and Art will be here the whole of next
week, at which point we will take decisions.

Thatt's it for implementation thinking = which may
or may not imclude whoops and other modes of communicatiiem..

Before signing off - two more peints:

working with me on this project is Shmuel Wygeda,
a colleague who has joined the Institute staff in
as senuior researcher. He was with us iR the

US this past month and will be in en eur

future communications sinee he and I we¥rk en

this project together.

Ellen helle, this sheuld have read

Dear Ellen and Adamh

Allas T do not knew hew te edit the tRing = se yeu
get ce'd until I khew bette¥... SOFF¥Y.

Warm regards te beth ef yeu. We leek ferward te hearing
were and to seeing Ellen.

ARRette
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Dear Seymour, Annette, and Ellem,

It was mice to talk with you last night. Wouldn't it be
something if we all lived in the same city and could meet
regularly! T bet we'd get a lot done. As it is we'll have to
make do with imfreguent conversatioms..

In this message, T'"ll first summarize what I took te be the

main points from our discussiem. Then I'll suggest some

possible future directions that may be suitable for the next

phase of the lead communities project. Hopefully my suggestiems willl
take account of the actual state of affairs in the communities to
datte..

I think twe main peints emerged:

(1) 1Im many cases, important members of the lead communities

are having as their first intreduetien te the €IdE, an interview with
the field researehexs. This is greating seme

avkward situatioms, and may be making it mere diffieult ®o

provide an effeetive intreduetien threugh the implementatiem

side of the prejeet.



(@) If the field mresearchers prepare mreports that are not

ugeful =- for example, if they state the obviows, such as "few
pecple know what a lead community is®™ -- there is a danger

that the funders of and/or participants in the project will,,
justifiably, ecomplain that we are spending money om researchers which
we should be spending on programs..

My reflections on these points are as follows:

The first issue is very seriows. Obviously we must not allow

the evaluation work to impede the implementatiom in any waw.

I think the short-term solution to this issue is straightforwand:
After this week, we are finished

imterviewing for the time beimg. We then Hsaree a peeriied off
reflectiom, during which the field researchers will be

processing the imformation they have gathered so far. This

period will give us the time to decide the wihamtheyy shiomitd and and
should mnot talk over the next several muomiihs. PosBébiéblenyemgtermerm
decisions are:

(@) talk only with persons leading the local CIJE effort

(by talk with the above, and talk with educateors alsw,
but don't ask anyone about CIJE whe isn't already
committed te CIJE

() talk with everyone whe will talk to us, as
originally planned

Any other possibilities? Provisiemally, I faver ((B). The
reason for continuing te talk te educaters would be te cellect
baseline imformation about their professional lives, and teo
monitor changes in their views about the future of Jewish
education in their cemmunities.. But we de net need to decide
this until January.

It weuld be helpful if we ceuld alert the field researchers to
this issue. I don't know if they are planning te eepduet ap
imterview here and there after this week =- if se we will need
te tell them teo step. Mere generally, it is advisable te 1let
them knew what's geing on if pessible.



Issue number ((2) has always been with us. It is, in fact;,, the
¥eason I have been pushing so hard for a report at the end of
Jahuary =— I want to show, or at least find out, if the
evaluation team can be useful to the implementors as soom as
possible. I think we settled on our short-term strategy for
this issue over the phome: The field researchers will write
their reports, and Ellen and I will read them and decide
whether or not to give them to the advisory committes. If we
and the advisory committee believe they are likely to be
useful, we will give them to the CIJE. If we decide to
release them, we will give local CIJE project directors a chamce to
react before we finalize the reports..

I think there is a good chance the reports will be useful to
the communities. The field researchers see themselves as
working to elicit information that will be helpful to
community members — that is the audience they see themselwes
as addressimgy.. But we have all agreed, as far back as my
meeting in Jerusalem last Jume, that we will not release
anything that would be harmful to the implementatiem..

I do not see any need to raise this issue with the field
researchers, at least not directly. I think they know I‘we
been pushing for reports so that we can make a contributticm.

It would be helpful to know what steps are contemplated to
expand the implementation of the project within the
communities. Are you going to go to each community and whaop
it up, make a big splash about being a lead community? Are
you going tdothry a swifther approscth, buildimg a coalitiom
qguietly before you try to brimg it all together”? O winest?
This decision will guide the evaluation project to an
important extent. Is there any information we can provide you
that will help you make this decisiom? I'd have thought you'd
like to know how far the lead community coalitieonm actually
extends in each community — as opposed to how far it appeared
to extend inmntibke proposal —- bwot periegs yow know theat
already. (IIdiom"t, ot I heavem'"t beesm therw..)) Is there amy
other information we can pull together that would help you



drcide on the next step?
I ek Forward &6 your reactiens =— first, I'd like to know
whether I've summarized the main concerns correctly, and

seeeond, I'd appreciate any suggestions about what we should do
im lLight of the concerns.

Bassit,,

aAdizanm
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EdHii¢d patted Content of First Reports

Nowember, 1992

COMNENTS WELCOME

The first reports firom the monitorimg, evaluation, and
fieediback project are due at the end of January, 1993. The
reports, ome for each community, will be based on initiial
visits to the communities during November=December 1992. Each
Tocal CIJE director will receive the report on his/her
ammumity, and the field researchers will be available to
yresent relevant portions of the reports orally to appropriate
groups within the communities.. A summary report willl also be
prepared flor the CIJE staff and board subcommittee on
evaluation.

What will the weports contain? The task of the evaluation
project during the CIJE's first year is to monitor the process

Hit <CR> for mext page, : to skip to next part...
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BfHbeeoming a Tlead community, with attentiom to emerging
visions of Jewish educatiom, and a focus on the “enablimg
elements” described in A Time to Act: community mobilizatiion,
and the professienal 1ives of edueaters. The reports willl
serve &5 "mirrers’ to the cemmunity, displaying the eurvent
state of Jewish education and the engoing efforts to improve
i, The first reports will be primarily deseriptive rather
than amalytie, and we antieipate diseussion of the fellewimg
FFeas:

Deseription of the community and its edueation system



(@) The community as a whole: What is the character of this
Jewish community? What do some of its leaders perceive as
impertant strengths and resources upon which to build?

(@) bBducatien system: What is the structure of Jewish
education in this community? What imstitutions are involwed,
and, roughly, what is the nature of their personnel?

Becoming a lead community
(@) Preparation: What motivated participants to become

Hit <CR> for next page, : to skip to next part....
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2dlolved in the lead community proposal? What did/de they
hope to gaim—fer their own communities, and for Americam
Jewry more generally? Who was involved in the proposal-
writing process? How, if at all, has participation in the
local CIJE effort changed since then? What does the concept
of a “lead community” mean to members of this community?

(2) Mobilizatien: Who is presently involved in the
community's CIJE effort? Who is not imvolved? What role do
educators play in the CIJE, and/or what role is envisioned for
them? To what extent are diverse groups represented in the
local CIJE efforts? What attempts are underway to broadem
ffinancial support for Jewish education?

(3) Visions: Who in the community has givem thought to goals
for Jewish education? What programs are envisiomed or newly
established? What s the diversity of views about the desired
future of Jewish education in this community? To what extent
are these views seen as attainable?

Challenges to the community

Hit <CR> for mext page, : to skip to next part....
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I8ls section will focus on issues that emerge as key
1edlllemges to the efforts to establish a broad=based planning
process for community-wide improvement of Jewish educatiom.
For example, the need to develop visions for Jewish education,
or to draw educators into the locall CIJE effort, might turm
out to be important issues. This sectigon is based on the
premise that the CIJE lead communities project is more tham
“just another project;™ its goal is fundamemtal,, systemic
imvigoration of Jewish educatiom in these communities and,
vitimately, throughout North America.
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SIGNTFICANT POINTS FROM ADAM GAMORAM"S PAPER

ON LESSONS FROM THE NEW FUTURES INITIATIVE FOR THE CIJE

1. MUCH MORE TIME SHOULD HAVE BEEN INVESTED FROM THE
BEGINNING IN DEVELOPING COLLABORATIVE RELATIONSHIFPE AND
COORDINATING EFFORTSf page 5: "...James Van Vleck, chair of
the <ollaborative 1in Daytom: "As we've sobered up and faced
the issues, we have found that getting collaboratiom betweem
those players is a much more complicated and difficult game
than we expected™. Part of the difficulty lay in not spendimg
enough time and energy building coalitioms and consemsus at
the outset. Otis Johnsqm, who leads the Savanmakh
collaborative, is quoted as sayimg: "If we had used at least
the first six months to plan and do a lot of bridge-buildimg
and coordination that we had to struggle with through the
first year, I think it would have been much smoother.™

age 8: Those involved in New Futures beliewve they should

ave spent more time building coalitions and establishimg
strategies before introducing new programs...Instituticomal
change cannot be changed by fiat, but only through a slow
process of mutual consultation and increasing commitmentt.

2. WHAT EACH LEAD COMMUNITY SHOULD BE ABLE TQ ANSWER, pages
®-7: "“Although New futures provided general guidelinas, no
particular grograml were specified... Each lead conmnnity
must be able to answer the 3uesti@mu "how sheuld studemts"
and educaters" daily livea be differemt?"

8. IN RESBPONSE TO CYNICIEM ABOUT POSSIBILITIES OF FIGHTING
AGAINST THE TIDE: "“Jewish educators would be quite correct te
€lajim that if North American youth fail te remaim Jewisim, it
is largely due to cdivaumstanaas Z the  ceducatkers'
contreol, But thithisigspbediides thke ppaHtt.. Mt ilssawe iis mot
external impedimenta, but how educatieomnal and secial agencies
can respoend teo changing external eircumstances. n New
Futures cities, educators have mainl¥ attempted te get
students to fitesistidgginabitubicrms. Iff comnpnities
do the same, tHdiedrllidkeslitheod «off hailllnneiss egpadlyy ageast.
Instead, lead communities must censider changes in their
organizatioenal structures and underl¥ing assumptions to meet
the needs of a changing Jewish world. ™

4. THE IMPORTANCE OF BLANCING ENTHUSIABM WITH PLANNING:
page 9: If Viead ecommunpities™ is a twemnty-year preiect
surely it is yerEh takiﬁg a ;eaf er weore for Ppresemtattliom.
Peliberation at the planning stage ereates a risk that
momentum will be 1lest, and it may be impertant te take steps
te keep enthiisiasm ﬁizh@ but £he lessen of New Futures shoew
that enthusiasm must net evertake eareful plamping.

1)



CENTREsor EDUCATIONAL SOCIOLOGY
Department of Sociology

The University of Edinburgh
September 9, 1992 7 Brod-»d. pit
K Edinburgh EH8 9LW

. . Scotland
Dr. Julie Tammivaara

South 4319 Miami
Spokane, WA 99223 T

Telephone UK (0)31 650 1000

or direct dial UK (0)31 650 4186/4187
Dear Julie,

I was so pleased to receive your letter with the draft of the interview questions. I
think the team is making excellent progress. [I’ve taken a few extra days to respond
since you’ve given me a lot to respond to!

I’d like to raise three general issues, and then a few specific points about each section:

GENERAL QUESTIONS

(1) All three lists of questions are termed ”Questions for Jewish Educators.” Yet
questions about vision and about mobilization need to be asked of a broader set of
respondents, including professional and lay leaders in communal organizations, parents/
congregants, members of JCC’s, perhaps unaffiliated Jews, etc. How will you handle
these different audiences? Will you develop separate protocols for each category? I'm
sure that many of the same questions can be asked of different types of persons, but
some questions might be more appropriate for educators than for other respondents.

Particularly in the questions about vision, we need to think about varied ways of
approaching the subject.

Perhaps we should step back and lay out the possible different categories of
interviewees. These might be:

professional educators (mainly teachers and principals)
rabbis (who are educators to varying degrees)
students (would need to limit this: e.g. secondary only?)
parents of students
congregants who are not parents
—especially lay leaders of congregations
JCC members
professional leaders of communal organizations (eg, Fed,JCC)
lay leaders of communal organizations
persons unaffiliated with congregations and JCC’s

DIRECTORS Andrew McPherson David RalTc



I wank ko raise some questions about this list. First, what have I left out? Second,
how are we going to prioritize conducting interviews with persoms in these groups?
Will we omit some of them? Which ones? Third, how will the interview questioms be
modified for these groups of respondents?

As a fiirst cut, let me go back to the methods sectiom of my 'tentative plan® which [
presented in August. | listed three startimg points frem which we would smowball
outward:

{1} Key actors involved in the l.e. proposal

{2) Leaders of community organizatiens involved in education

(3) Random samples of lay persons not included in (1) or (2)

If we ffollow this plan, we would first need interview questions for professiomnzl and lay
leaders of communal organizations, professional educators and rabbis, and lay leaders
of congregations. (Perhaps lay leaders of communal organizations could have the same
interview questions as lay leaders of congregations.} This plan gives lower priority to
imterviewing students.

This discussion leads me to conclude that you will need three versioms of the questivns
about vision, and possibly mobilizatiom:
{a) questions for educators
{b) questions for other professionals
{c) questions for lay persons, including leaders of communal organizatiions and of
congregations, parents, etc.

Time permitting, there could be a fourth version of the questions about visiom for
students.

How does this sound to you? I"d be happy to hear about alternative approaches. I'm
sure there will be a lot of overlap among these versioms of the questions—perhaps the
main diffference would be in the way you introduce the questions.

(2) There are a lot of questions here' I am concerned about the length of the
interviews, particularly for educators, whe would presumably be responding to all three

sections, How can these questions be prigritized? Here are a couple of alternate
ideas:

{a) Ask only the visions questiens in the Nev.-Dec. visits. [n the Jam Apr,
visits, ask the mobilization and prefessionalism questions of persems interviewed
previously, and ask the visions questions of a broader sample. In the May-Jjune
visits, ask again sbout visions and mobilizatien (to monitor ehanges), and ask r
abeut professionalism from & broader sample.

(b) Frem a limited sample, ask abeut all three subjeets in the Nev.-Dee. visits, '



(Non-educators would not be asked about professionalism.) Broadenm the sample
and ask about all three subjects in jam.-Apr. For the May-June visits, retunn to
key respondents to monitor changes in vision and mobilizatimn.

My concern with plan (b} is that there would be a lot of questions for one reund of
imterviews. Of course, mamy variations on these ideas are possible. For example, you
could follow plan {a) but add mobilization questions numbers 1 - 7 for the Nov.-Dec.
imterviews. 1 hope you will discuss these and other plans that you devise and let me
know wihat you intend to do.

(3) Do you have any plans to pilot the questions? 1 urge you to do so. The easiest
thing is to try them out on each other, and that is certainly a good way to start. But 1
suggest finding some imterview subjects outside the lead communities who would be
willing to help out by responding to the questions. As you well know, practice
imterviews of realistic subjects will help prepare you for the kinds of responses youw
may receive in the Le.”s. In addition, practicimg the interviews will show if I am right
to be concerned about the length of the interviews.

SPECIFIC QUESTIONS
Generally I think you've devised some high-quality questions. A few reactiimss:

Vision questions;
Obviously you need some sort of warm-up here, and as I noted above, the warm-=ugp will
likely be diffferent for different categories of respondents. Non-educators will have
much less to say about these questions. What sort of probes cam we devise to help
them along? For example:
What should Jewish education in this community look like in five years? How
does that differ from what exists today?
What kind of Jewish education would you like your childrem or grandchildrem to
receive? Is that type of education available today? (If not): What ehanges are
needed to bring that about?

Maotbilization questioms:
Again, some sort of introduction is needed. What is the process referred to in question
n?

Wieat are the points behind questions 8 and 97 (I can make some guesses, but 1'd like
to hear your views. I'm not eritieizing, just wondering.)

1 think question #13 is great. Why does it come under mebilization? Does it link wp
wiith the visions questions?

e e e e = = e i —————



What do we mean by "policy and funding decisioms’ in question #167 We definitely
need to know this, but I wonder if we need a more subtle way of asking it.

Professionalization_questioms:

We"ve been using "professionalization’ and "professionalism” as a shorthand for
referring to this topic. Let’s not lose sight of the fact that most Jewish educators are
not fulll-time professionals, and many are not making a career of Jewish educatian,
Nor should we take it as given that this is a goal of the reform of Jewish educatiiom,
So let"s use our shmrthand but remember that, more accurately, these questions are
about the professional lives of educators, i.e. the conditions under which they work and
the efforts they expend We can take it as a given that one goal is to improve the
professional lives of educators--that is a required element of A Time to Act.

Unlike the other sections, these questions are clearly intended only for educators.

Questions for nom-educators about the professional lives of educators would come under
vision.

At the beginning of this section (or elsewhere), we need to estahlish some basic
background information such as how much they teach/administer, what their subjects
are if they are teachers, how long they’ve been Jewish educators, etc.

Generally I think these questions get at the heart of the matter. Someone should

review the Los Angeles Jewish Teachers Survey-—and any other community teacdher
survey—to see if there are other ideas.

Sk dk ko bk kR ke h ke kb r ek ko kkkk &

I hope these responses are helpful, and that you cam discuss them in upcoming weekly
confilerence calls as well as in group meetings. I just heard from Ellem that the first
Yoffificial” team visit may be to Atlanta in late October, so that leaves about five weeks
to address these issues and polish the questions. I would appreciate the epportunity te
respond at least once more to the next draft of the questions and to any decisions you
make regarding which sections to ask of whom at what point in the year. If time gets
short, remember that you can reach me by fax.

Thanks much for keeping me up-to-date.

Best,

Adam

€e: Roberta, Claire, Ellen, Annette



IR B ' ’ - f

Reberta Gosdman
Claire Rettemberg
Julie Tammivagra

Questions for Jewish Educators

20 August 1992
VISION

YISION From Old French videre., to see.

To have vision implies the ability to see things as they are, as they
can be, and as they should be. A visionary thimks beyomd the presant;
iideas have a shape, persistence is crucial.. Vision and visiomary cam
denote both gualities of unusual discernment (positiwe) and of
wnrealistic fantasy (megative)).. Where the line is drawm may depend wpom
realizatiom; that is, when the vision is realized, its holder is
redeemed.. To see things as they are is a sleill; asasthdyeywamarbebe
iis @ political one, and as they should be is a morall issue.

1. What is the punpose of Jewish educatibey?

2. Descrile dianges pou heve seen in Jewish eduszdtibon coreer thive
yeans..

a. Vhiilta behd kfsf hiakav bebeae rondi Fmeddd ?
b. Wihbat bed ibdfs hasee birean ctlad | pergedl?

3. What is your wistion off Jewish elduedtipor? Ehobbe fPor sgpedfiies inn
organizatiom, process, outcoms, cliemts, etec.)

ow shared is wour wiision wiitth attiverss?
o dvess ot dharee wour wissbor?  Wiky'?

’

Wiat is meeded to resmllivee wour wiss bor?

Fi‘-lm%lliiss:tii:@alll}zy, whedt could se acdtiperesld 1in thive neestt fivee veedass osr
507

A

8. Who amdl it are your souress of indflessed? (Errboe:  reading,
talking, werksheps, eourses, ete.)

9. Wit are two or Whese [reidisdh preseapss Windt Nayee snitieed vpuu ?

10. Wt aree some Huporedit iprecepts Wigdt ppardted i y a@pp Yy teo Jewibhh
education or secheeling? (Proe: give seme alterpaitives))



Roberta Gosdman

Ciaire Rottenbersg

Julie Tamnivaara

Questions for Jewish Fducaters

20 hugust 1992

MOBILIZATION

m.b. Need to keep in mind who are the mobilizers, whe are the

mobilized.

1. Who is imvelwed fim thhe process?

2. Whe is the "driwer??”

3. What has beem done to get pegple imwollwet im edisdh liffe iin ypour
community?

4, Wrat would you Like to see dond? (Alternatiee: What should hawe
been done?)

5. How de strategies differ for difffereTt cattegorbes of ppeepb@?  ({or
example, families with young childrem, families with growm
childrem, families with no childrem, singles, intermarried
couples, etc.)

&. Tim whirett waass dbo yoou ffeedl commedtoed too the Dewiissie ooommin i€y ?

7. When do wou (or iin whhdt wayss déoypun feééel allijormdtsld from tie
Jewish community? ((Prolbe: What makes you proud/ashamed of the
community?)

. Wt does Isrteb meaaeto meow? to(Get’at Wedomdithenadivéesak versus
conditional support issue, religious vs. natiomall issie, ete))

9. Wiett are the magomathredbseadstiio dhevivayivdlthé JhesJeNsthisthis
country? Woridwide?

10.  Wimt constitutes cnnsgdrititfsr Jenbat efacakerdsh edmespaéon?  (Probe:
resources, people, attitudes, ete.)

1. Wit sigrignsouddldndpdieeteo tpodothihgasteFer empravRRGNE niTedsbhsh
edueatien?

12. Wit wouldwindgiZespbictyoBedombeoBn EpB AavelvBYoinedeinsfevish
edueation?

18,  Many adubdylépitiéiieiefeipedar bpriduisnichuedesahionyhyVs deuvou

think this is s6%



14. ¥he is net reached by your community's efferts te increase
involvement?

15. Who ghresgsnet Yo thegons domo lMed? vedBy ? Why?

1%. Who Whipa sdhapes] oyl i andn fund i deicsirsst o b ouly 128w st ceddoat ion?
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Roberta Goodman
Claire Rettenberg
Julie Tammivaara

Questieons for Jewish Edwcators

20 hugust 1992

PROFESS IONALIZATION:

At what point did you make a definite decisiom to become am
educator?

((Probe: what were specific circumstances at the time?)
What were the maiin attreactboss thee jpdb tedld fHor ypald?
Whatt pegplle were imfluentii]l in peour dedisibon tbe bbeoore aan

educator?
((Probe: Family, Friemds, Other Educaters, Otlhers?)

Thiimikiirey adk too whken yyou dedikdeld tbo bbevome aan eeldwedbor... What
gqualities did you possess that you thought suited you to tiis
work?

[In whhat waaps iss ypour weokk ddffferent ffpomwhhat ypoucerpettdd wiken
you began as an educator?

Trelll mee adivott yeour ffomed 1 sdleodibag.

ER Greammmar sdihod]

b. Hihh sdivod 1

. @d 1 bege

d. Nowrrfformd 1 thea brifmg

How Nereg Heanee voou hied Hd vper caapeait pped 1 von?

Wt rpoditibems (andd feor Heow loosy) ddild vpeu hied tld bed poee thiiss onad?
(WEfiem non-payimg, non=institutiomal werk.)

How meny dtteer ediedioars weakk wiitth vped?

ow oy Meae ascdh off thieem hied Ild thigd Ir conFpait PREs1E9BA?
Imeegg hee voou weeee haad DEg aa copnespait Qanwwihhaapﬁ%ﬁﬁéﬁt&@e
educator. How weuld yeu deseribe what yew do? (Projiss:
frustrations and benefits of work as well as eomtemt ))

What weuld yeu tell prespeetive studemts amd paremts about Yo
educational program?

HiHitke g 2a meaRakt abssidt vesur fed )l pdv eddeaiebes




14.,
15..

16..

17.

18..

19.

20.
21.
22.

23.,

24.,

25..

26..

27..
28..

29..

30..

81..
8.,

a.. Whan ant] were do goo interact wiitth thei??  (PPobbée:  ssiingby
or in groups)

b.. Hiow aree atlueainss &s a grogp pereedinved by ottleess?

C. Hbow dio ctters show tthey megpedt (or dbo mdt meespecl ) yool??

What salary and/or benefits do you receiwe?

Looking ahead,, what career opportunities do you see for yourself?

What career opportunities would you like to see made availahble to
you?

What opportunities for professiomal growth (workshaops, college
courses,, conferemces, etc.) have you had?

In what areas of your work do you feel powerful? Not so powerfwl?
(Probbe: explain in detail))

Thinking back on your own Jewish educatiomn, describe a really
wonderful teacher you had.

Describe a teacher who was not so wonderful,
How do lay people assist you in your work?
How should they be assisting you?

As you think about your work, what do you see as the main
purpose(s)) of Jewish educatiom?

How would you like to see your studemts changed or transformed as
a result of your teaching?

Describe a model 40-year-old Jewish persom. (Allow for multiple
descriptions. )

What changes have you effected in the struecture of your
educatiomal program?

What circumstances would cause you te leave your positiom?

When was the last time you were tempted to leave? (Proie: What
were specific circumstances? What happemed?)

What two or three changes weould signifieantly improve your
situation?

What kinds of decisions do you partieipate in at your seheol?
(Probe: speeifie examples.)

fhat reseuree materials are available to you?

How is curriculum chesen? Modified?
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How has status of Jewish educators changed since yeu became
invelved either as a student or teacher?
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THE CHALLENGE OF SYSTEMIC REFORM:
LESSONS FROM THE NEW FUTURES INITIATIVE FOR THE CUE

In 1988, ine Annie E. Casey Foundation committed about $40 million over a five-year
period o fund community-widke reforms in four mid-sized cities: Daytom, Ohio; Little Redk,
Ankansas; Pittsburgh, Pennsylvania; and Savannuh, Georgia.ﬁ The reforms were aimed at
radically improving the life-thances of atsnisk youth, and at the core of the agenda were changes
im educational systems and in relations between schools and other social service agemeies. Despite
mujjor imwestments, not only financial but in time, enengy, and good will, from pacticipamts as welll
as lihe Foundation, the New Futures Initiative has made listle headway in improving educztion.
Awording o a three-year evalwation:

The programs, policies, and structures implemented as part of New Futures hawe met

begun to stimulate a fundamental restructuring of schools. For the most part,

imgerventions were supplemental, Jeaving most of the basic activities and practices of
scthools unaltered. At best, these interventioms have yet to produce more tham supniicial

ciange (Wehlage, Smith, and Lipman, 1991, p. 51).

This s mot @ matticr of failing to allow time for programs lo lake effect, nor is it the prodlom that
weak owtcome imdicators prevented recognition of the benefits of innovative programs. Raghess,

the programs themselves have been weakly conceived and pootly implemented.

There are striking simillarities between the action plans of New Futures and the CHE
lead sommmsnities projest Censideration of the struggles of New Futures therefore provides
impatiens lessons for the CUE which may allow us to avold the pitfllls that New Butwies his
encovmiered. In this paper, I will describe the design and implementation ef New Futus, and
show itis simillaities t the CIME'S agenda. Next; I will summarize New Futures’ sueeesses and
trusirations.2 Finally, I will explore the impliestions of the New Futuies experience for ihe CUE.



The Design of New Futures

Just as the CIJE was born out of dire concern for the fate of American Jewry, the New
Futures Initiative emerged in response to a sense of crisis in urban America. Like the C1JE, New
Futures is concentrating major assistance in a few locations, and emphasizing community-wide (or
systemic) reform, rather than isolated improvements. At the heart of New Futures’ organizational
plan are community collktnrasites: local boards created in each of the New Futures cities which
are supposed to build consemsus around goals and policies, coordinate the efforts of diverse
agencies, and facilitate implementation of innavative programs. These collkbmoatites hegan with
detailed self-studies which served both as part of their applications {0 become New Futures cities,
and as the groundwork for the agendas they developed subsequenilly. Each city developed a
management information system (MIS) that would gauge the welfare of youth and inform pelicy
decisions. Like the CUE, the Casey Foundation listed certain areas of reform that each city was
required ta address, and encouraged additional reforms that fit particular contexts.3

Another similarity between New Futures and the CIJE is the decision to play an active
part in the development and implementation of reforms. Unlike the sideline role played by mest

grant-givers, New Futares provided policy guidelines, advice, and technical assistance. New = .

Futures has a liaison for each city whao visits frequc:m_ﬂ‘ly, According o the c%ﬁatma "the

/
Foundation attempted to walk a precarious line between prescribing and shaping New Fututres / 77 .
efforts according to its own vision and encouraging local initiative and inventiveness" (Wehlage, ’
/£ —

Smith, and Lipman, 1991, p. 8).

The New Futures Initiative differed from the CIJE in that it began with clear ideas ahout
what outcomes had to be changed. These included increased student attemdance and
achievement, better youth employment prospects, and reductions in suspensions, course failures,

grade retemtioms, and teenage pregnancies. New Futures recognized, however, that these were
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komg-term goals, and they did not expect to see much change in these outcomes during the first
few years. The three-year evaluation focused instead on intermediate goals, asking five main
questions (Wehlage, Smith, and Lipman, 1991, p. 17):

1. Have the interventions stimulated school-wide changes that fundamemtailly affect all
students” experiences, or have the interventions functioned more as "add-oms"...?

2. Have the interventions contributed to:,more supportive and pasitive social
relations...throughout the school?

3. Have the interventions led to changes in curriculum, instruction, amd assessment...that
generate higher levels of student engagement in academics, especially in problem solving
und higher order thinking activities?

4. Have the interventions:.give(n teachers and principals) more automamy and
respomsibillity...while also making them more accountable.”.?

5. Have the interventions brought to the schools additional material or human
resources..?

Although Wehlage and his colleagues observed some successes, notabilly the establishment
of management information systems, and exciting but isolated innovations in a few schools, by and
large the intermediate goals were not met: interventions were supplemental rather tham f
fundamental; social relations remained adversarial; there was virtually no change in curriculum I
and instruction; and automomy, respomsibility, and community resources evidenced but slight
increases.

New Futures” Limited Success /
3_/"-‘_:’[/
: . . -

New Futures” greatest achievement thus far may be the "improved capacity to gather data /‘- Ly —-

on youths” (Education Week, 9/25/91, p. 12). Prior to New Futures, the cities had little precise

————

information on how the school systems were functioning, Basic data, such as dropout and
achievement rates, were not calculated reliably. Establishing clear procedures for gathering
imionmation means that the cities will be able to identify key areas of need and keep track of

progress. For example, the data pointed to sharp discrepancies hetween black and white



suspension rates, and this has made suspension policies an important issue. The outcome
indicators showed little change over the first three years, but they were not expected to. New
Futures participants anticipated that data-gathering will pay off in the future.
The intermediate outcomes, which were expected to show improvement from 1988 to
1991, have been the source of frustration. None of the five areas examined by Wehlage’s team
showed major improvement. For example, the most extensive structural change was the
rearrangement of some Little Rock and Dayton middle schools into clusters of teachers and
students. This plan was adopted to personalize the schooling experience for students, and to offer
opportunities for collaboration among tcachers. Yet no new curricula or instructional approaches
resulted from this restructuring, and it has not led to more supportive teacher-student relations.
Observers reported:
(A)t cluster meetings leathers address either administrative details or individual students.
When students are discussed, teachers tend to focus on personal problems and attempt to
find idiosyncratic solutions to individual needs. They commonly perceive students’
problems to be the result of personal character defects or the products of dysfunctional
homes. "Problems" are usually seen as "inside" the student and his/her family;
prescriptions or plans are designed to "fix" the student Clusters have not been used as
opportunities for collaboration and reflection in developing broad educational strategies

that could potentially address institutional sources of student failure (Wehlage, Smith, and
Lipman, 1991, p. 22).

The failure to take advantage of possibilities offered by clustering is symptomatic of what
the Wehlage team saw as the fundamental reason for lack of progress; the absence of chang”"B”"
the culture of educational institutions in the New Futures cities. Educators continue to see the
sources of failure as within the students; their ideas about improvement still refer to students’
buckling down and doing the work. The notion that schools might change their practices to meet
the needs of a changed student population has yet to permeate the school culture.

Another example of unchanged culture was manifested in strategies for dealing with the

suspension problem. As New Futures began, it was not uncommon for a third of the student



body in a junior high school to receive suspensions during a given school year. In some cases,
suspended students could not make up work they missed; this led them to fall further behind and
increased their likelihood of failure. In response, several schools began programs of in-school
suspensions. However, out-of-school suspensions remained common, and in-school suspensions
were served in a harsh and punitive atmosphere that contradicted the goal of improving the
schools’ learning environments.

The newspaper account of New Futures’ progress focused on a different source of
frustration: the complexity of coordinating efforts among diverse social agencies, schools, and the
Foundation. This task turned out to be much more difficult than anticipated. The article quotes
James Van Vleck, chair of the collaborative in Dayton: "As weve sobered up and faced the issues,
we have found that getting collaboration between those players is a much more complicated and
difficult game than we expected" (p. 12). Part of the difficulty lay in not spending enough time
and energy building coalitions and consensus at the outset. Otis Johnson, who leads the Savannah
collaborative, is quoted as saying: "If we had used at least the first six months to plan and to do a
lot of bridge-building and coordination that we had to struggle with through the first year, I think
it would have been much smoother" (p. 13).

The push to get started led to an appearance of a top-down project, though that was not
the intention. Teachers, principals, and social workers-thosc who have contact with the youth--
were not heavily involved in generating programs. Both the news account and the evaluation
report describe little progress in encouraging teachers and principals to develop new programs,
and school staff appeared suspicious about whether their supposed empowerment was as real as it
was made out to be (see Wehlage, Smith, and Lipman, 1991, p. 31).

Inherent tensions in an outside intervention contributed to these difficulties. The use of

policy evaluation has made some participants feel "whip-sawed around" (Education Week, 9/25/91,



p. 15). A Dayton principal explained, "We were always responding to...cither the collaborative or
the foundation. It was very frustrating for teachers who were not understanding why the changes
were occurring” (Education Week, 9/25/91, p. 15). Another tension emerged in the use of
technical assistance: While some participants objected to top-down reforms, others complained
that staff development efforts have been brief and limited, rather than sustained.

According to the evaluation team, the New Futures projects in the four cities have
suffered from the lack of an overall vision of what needs to be changed. How, exactly, should
students' and teachers’ daily lives be different? There seem to be no answers to this question.
Implications: Hew Can the CIJE Avoid Similar Frustration?

The New Futures experience offers four critical lessons for the CIJE: (1) the need far a
vision about the content of educational and community reforms; (2) the need to modify the
culture of schools and other institutions along with their structures; (3) the importance of
balancing enthusiasm and momentum with coalition-building and careful thinking about programs;
and (4) the need for awareness of inherent tensions in an intervention stimulated in part by
external sources.

The importance of content. Although New Futures provided general guidelines, no
particular programs were specified. This plan may well have been appropriate in light of concerns
about top-down reform. Yet the community collaboratives also failed to enact visions of
educational restructuring, and most new programs were minor "add-ons" to existing structures.
Wehlage and his colleagues concluded that reforms would remain isolated and ineffective without
a clear vision of overall educational reform. Such a vision must be informed by current
knowledge about education, yet at the same time emerge from participation of "street-level"

educators--those who deal directly with youth.



This finding places the CUE’S "best practices" project at the center of its operation.
Through a deliberate and wide-ranging planning proccsa, each lead community must develop a
broad vision of its desired educational programs and outcomes. Specific programs can then be
developed in collaboration with the CUE, drawing on knowledge generated by the best practices
project. 111 addition to information about "what works," the best practices project can provide
access to technical support outside the community and the CUE. This support must be sustained
rather than limited to brief interventions, and it must be desired by local educators rather than
foisted from above. In short, each lead community must be able to answer the question, "how
should students’ and educators’ daily lives be different?"; and the best practices project must
provide access to knowledge that will help generate the answers.

Changing culture as well as structure. Jewish educators arc no less likely than staff in
secular schools to find sources of failure outside their institutions. Indeed, the diminished
(though not eradicated) threat of anti-semitism, the rise in mixed-marriage families, disillusion
with Israel, and the general reduction of spirituality in American public and private life,4 all may
lower the interests of youth in their Jewishness and raise the chances of failure for Jewish
education. Thus, Jewish educators would be quite correct to claim that if North American youth
fail to remain Jewish, it is largely due to circumstances beyond the educators’ control. But this is
besides the point. At issue is not external impediments, but how educational and social agencies
can respond to changing external circumstances. In New Futures cities, educators have mainly
attempted to get students to fit existing institutions. If CUE communities do the same, their
likelihood of failure is equally great. Instead, lead communities must consider changes in their

organizational structures and underlying assumptions to meet the needs of a changing Jewish



How do CUE plans address this concern? The intention to mobilize support for
education, raisin” awareness of its ccntrality in all sectors of the community, is an important first
step, particularly since it is expected to result in new lay leadership for education and community
collaboration. New Futures’ experience shows that this tactic is necessary but not sufficient. In
New Futures cities, community collaborates galvanized support and provided the moral authority
under which change could take place. Yet little fundamental change occurred. Educators have
not experimented much with new curricula, instructional methods, responsibilities or roles,
because their basic beliefs about teaching and learning have not changed.

It is possible that the CIJE’s strategy of building a profession of Jewish education address
this problem. Perhaps unlike the secular educational world, where methods are well-entrenched,
professionalization in Jewish education will carry with it an openness to alternatives, encouraging
teachers to create and use new knowledge about effective programs. Professionalization may
bring out the capacity to experiment with "best practices" and a willingness to adopt them when
they appear to work.

Balance enthusiasm with careful planning. Those involved in New Futures believe they
should have spent more time building coalitions and establishing strategies before introducing new
programs. Douglas W. Nelson, executive director of the Casey Foundation, regrets that more
time was not taken for planning. He observed: "We made it more difficult, in the interest of
using the urgency of the moment and the excitement of commitment, to include and get
ownership at more levels" (Education Week, 9/25/91, p. 13). Again, it is not just the structure
that requires change—this can be mandated from above--but the unspoken assumptions and beliefs
thai guide everyday behavior which require redefinition. Institutional culture cannot be changed

by fiat, hut only through a slow process of mutual consultation and increasing commitment.
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Lead communities also need a long planning period to develop new educational programs
that are rich in content and far-reaching in impact. This process requires a thorough self-studly,
firank appraisal of current problems, discussions of goals with diverse members of the commumity,
and careful consideration of existing knowledge. If *lead communities” is a twenty-year project,
surely it is worth taking a year or more for preparation. Deliberation at the planning stage
oreates a risk that, momentum will be lost, and it may be important to take steps to keep
enthusiasm high, but the lesson of New Futures show that enthusiasm must not avertake careful
planning. The current schedule far the lead communities project (as of Januwary, 1992) appears to

have taken account of these concerns.

Awareness of unavoidable tensions. New Futures’ experience highlights temsioms that arc
imherent to the process of an outside intervention, and the CUE must be sensitive so the effects
of such tensions can be mitigated. The CUUE must recognize the need for stability after dramatic
initial changes take place. The CUE’s evaluation plan must be developed and agreed upom by alk
parties before the end of the lead communities® planning petiod. Techmical support from the
CUE must be sustained, rather than haphazard. While the CIJE cannot hold back comstryctive
criticism, it must balance criticism with support for honest efforts. Many of these taetics have
theen used by New Futures, and they may well account for the fact that New Futwres is still
ongoing and has hopes of eventual success, despite the frustrations of the early yoas.

Conclysion

The New Futures Initiative, the Casey Foundation's effort to improve the lot of atsrisk
soouth in four American citics, has been limited by supplemental rather than fundamentali charge,
the imahility to modify underlying beliefs even where struetural ehanges oeeur, and by the
complexities of coordinating the work of diverse agencies. Although it will be diffieult for the

CUE to overcome these challenges, awareness of thelr likely emergence may help forestall them
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or mitigate their conscquences. In particular, the CUE should help lead communities develop
their visions of new educational programs; think about cultural as well as structural change;
ensure a thorough self-study, wide-ranging participation, and careful planning; and remain
sensitive lo tensions that are unavoidable when an outside agent is the stimulus of changc.

Lo alecha ha-m’lacha ligmor, v’lo ata ben horin I’hibaiel mi-menah. Ha-yam katzar v’ha-
m’lacha m’rubah, v’ha-poalim atzcylim, v’ha-sahar harbeh. U-va’al ha-bayil dohek — Pirke
Avot.

(It is not your responsibility 10 finish the task, but neither are you free to shirk it. The
day is short and the task is large, the workers are lazy, and the reward is great. And the
Master of the House is pressing — Sayings of the Fathers.)

NOTES AND REFERENCES

I. Lawrence, Massachusetts, was originally included as well, with an additional S10 million, but it was
dropped during the second year after ihe community failed to reach consensus on how to proceed.

2. This account relies largely on two sources. One is an Education Week news report by Deborah L.
Cohen, which appeared on Sept. 25, 1991. The second is an academic paper by the Casey Foundation’s
evaluation team: Gary G. Wehlage, Gregory Smith, and Pauline Lipman, "Restructuring Urban Schools:
The New Futures Experience" (Madison, WI: Center on Organization and Restructuring of Schools, May
1991).

3. The reforms required (or "strongly cncouraged") by the Casey Foundation were site-based management,
flexibility for teachers, individualized treatment of students, staff development, and community-wide
collaboration. This list is longer than the CIJE’, whose required elements are building the educational
profession and mobilizing community support.

4. On the decline of spirituality in America, see Robert N. Bellah et. al, Habits of the Heart (Berkeley,
CA: University of California Press, 1985).



MONITORING, EVALUATION, AND FEEDBACK IN LEAD
COMMUNITIES: A THREE-YEAR OUTLINE

Adam Gamoran
University of Wisconsin, Madison

Iin late 1990, the Commission on Jewish Education in North America issued 4 Time to 4, a
report calling fior radical improvement in all aspects of Jewish educatiom. At the center of the

epottsstrategic plan was the establishment of “lead communities,” demonstration sites that
wouwld show North American Jews what was possible:

Three %o fiiwe model communities will be established to demonstrate what can happen whem
there i an infusion of outstanding personnel into the educational system, whemn tine importanoe
ofJewish education is recognized by the community and its leadership, and when tihe mecessany
finnds are secured to meet additional costs (p. 67).

One year later the successor to the Commission, the Council for Initiatives in Jewish Education
(CIJE), iis mobilizing to establish lead communities and to carry out the strategic plam.

How wrill we know whether the lead communities have succeeded in creatimg better structunes
amd processes for Jewish education? On what basis will the CIJE emcourage otfrer cities to
emullzte the programs developed in lead communities? Like amy innovation, the lead
commumities project requires a monitoring, evaluation, and feedback component t@ document
its effiorts and gauge its success.

This proposal describes a plan for monitorimg, evaluatiom, and feedback in lead commmumitis.
It emphasizes two aspects of educational change in lead communmiities::

(1) What iis the process of change in lead communities? This question ealls for field reseanch
im ghe lead communities. It requires a combination of qualitative and quantitatiive data, and
offfiers fiormative as well as summative evaluation —that is, feedback as well as meomitoting for
the lead communities.

(@) What are the outcomes of ehange in lead eommunities? This question iy especidly
challenging beeause the desired outeomes have yet to be defined. Hence, addiessing the
question requires, first, enumeration of pessible outeomes, second, development of indicatons
fior measuring selected outcomes, and third, research on the eonnection between progreas in
lead communities and the measured outeomes.



Field Research in Lead Communities

Studying the process of change in lead communities should be a major component of the CIJE
strategy. Documenting the process is especially important because the effects of innovation
may Aot be manifested for several years. For example, suppose Community X manages to
quadruple its number of full-time, professionally-trained Jewish educaters. How long will it
take for this change to affect cognitive and affective outcomes for students? Since the results
cannot be detected immediatelly, it is important to obtain a qualitative sense of the extent to
which the professional educators are being used effectively. Studying the process is also
important in the case of unsuecessful innovation.

Swuppose despite the best-laid plans, Community X is unable to increase its professional
teaching force. Learning from this experience would require knowledge of the points at which
the innovation broke down.

Field researchers. A team of at least two full-time field researchers would be hired to carry out
the field research in three lead communities. Although budgetary and personnel constraints
are likely to constrain the number of researchers the CIJE is able to hire, we should be aware
that the depth of monitorimg, evaluation, and feedback will be related to the number of
researchers supported by the CIJE. I estimate that two field researchers would be able to
provide the level of detail described in this mema if there are three lead communities with an
average Jewish population size of about 50,000 or smaller.

Field researchers would have the following respomsibilities:

I. Supplement community self-studies with additional quantitative data, as determimed
following a review of the self-studies in all of the lead communities.

2. Use these data, along with interviews and observations in the field, to gain an understandimg
of the state of Jewish education in the community at the outset of the lead community process.

3. Attend meetimgs and interview participants in order to monitor the progress of efforts to
improve the educational delivery system, broadly conceived.

4. Prepare informal quarterdly briefs which will serve as a source of feedback for participamts
m the lead communities.

5. Write a nine-month report (May 1993) describing and interpretimg the process and products
of change to date. An important contribution of the report would be to discuss the operative
goals of programs in the lead commumity. The report would also assess progress toward the
Commission’s goals, and would speak frankly about barriers to implementing the plans of the
local commissiom. In this way, the report would serve as formative evaluation for the
community and the CUE.

6. Replicate the initial data collection a year later, and continue monitoring progress toward
the commission plan.



7. Isvie a 21-momth report (May 1994), which would describe educational changes thet
oraunred during the first two years, and present an assessment of the extent to which goalls have
been achieved. Two types of assessment would be included:

(@) Qualitative assessment of program implementatiom.

() Tabulation of changes in rates of participation in Jewish educatiom, which may be
associaied with new programs.

It may be possible to compare changes in rates of participation to changes that do or do net
ooour in other North American Jewish communitics. For example, suppose the lead
communities show increases in rates of Hebrew school attendance after Bar Miitzvalh. Diidl
these rates change in other communities during the same period? If mot, one may have greater
conffidience in the impact of the efforts of the lead communities. (Even so, it is important to
remember that the impact of the programs in lead communities cannot be disemtamgled from
the owerall impact of lead communities by this method. Thus, we must be cautious in our
pemeralizations about the effects of the programs.)

The 21~-month reports would serve as both formative and summative evaluatiom for the locall
commissions and the CIJE. In other words, they would not only encourage improvement im

ongoing programs, but would also inform decisioms about whether progranms should be
maimiained or disoontinued.

7.Field researchers would also serve as advisers to reflective practitioners in their conmpmumitries
(see below),

Schedule. During fall 1991, ajob description and list of qualificatioms would be prepared. The
researchers would be hired and undergo training during spring and summer 1992. Durriimg thiss
period, further details of the monitoring and feedback system would be worked out. The
fielidwork itself would begin in late summer or early fall 1992,

Diregtior of monitering, evaluation, and feedback. The field researchers would be guided by a
director of monitoring, evaluation, and feedback. The direetor would be respomsible for
providing leadership, establishing an overall vision for the projeet. Further responsibilitiies;
would include making final decisions in the seleetion of field researchens:; partiipating in the
training of field researchers and in the development of a detailed menitorimg and feediback
spetem; overseeing the formal and informal reports from field reseanehens; andl guiding planss
fior administration of surveys and tests in the lead eommunities.

Reflective practitioners. In each lead community, two oF mere refleetive praciitioners would
e commissioned to refleet on and write about thelr own edueational efforts. The reflective
practitioners, who could be selected by their lpeal eoumeils, would be teachess of
admimistrators involved in CIJE pregrams with reputations for exeellent practite, oF wihe ke
attempting te change their praetiees substantiaily.



The field researchers would supervise and advise the reflective practitiomers.

Collection of achievement and attitudinal data. Although specific goals for education in lead
communities have yet to be defined, it is essential to make the best possible effort to collect
rudimentary quantitative data to use as a baseline upon which to build. Detaills of this data
collection, and a plan for longitudinal follow-ups, cannot yet be specified. As an example, we
might administer a Hebrew test to seventh graders in all educational institutioms in the
communify. Seventh grade would be chosen because it is the grade that probablly captures the
wiidest participation of students who study Hebrew. The test would need to be highly inclusive,
covering, for example, biblical, prayerbook, and conversational Hebrew. It may not be
restricted to multiple- choice answers, in order to allow respondenits to demonstrate capacity
to use Hebrew as alanguage. The test would be accompanied by a limited survey questionnaire
of perhaps twelve items, which would gauge students” attitudes and participation levels. This
data collection effort would be led by a survey researcher, with assistance from the field
researchers, from community members who would be hired to help administer the survey, and
from specialists who would score the tests.

Development of Outcomes

It 1s widely recognized that the question of the outcomes of Jewish educatiom, which was not
addressed in the Commission report, cannot be avoided by the CIJE. This is not omly a
practical necessity, but a requirement of the research project: to evaluate the success of
programs in the lead communities, one must know the criteria by which they are to be
evalwated. Hence, the research project will take up the issues of (a) what are the aims of
Jewish education; and (b) how can those aims, once defined, be measured?

Proposed tasks for this component of the project for thefirst two years are:

1. Commission a thought paper by an experienced professional on the outcomes of Jewish
education. Guidelines for the paper would include:

{a) The focus would be concrete rather than vague.

This might be accomplished by posing the question as,“If you were to evaluate the outcomes
of Jewish education, what would you look at?”

(b) Outcomes should be addressed in the areas of cognition, attitudes, values/beliefs,
practices, and participatiom.

2. Distribute the paper for comments to national/continental organizatioms for feedback.

3. Engage the original writer to expand the paper in light of feedback received from the major
organizations. The revision should include an analysis of points of agreement and
disagreement among the organizations.

4, Present the revised paper to the research advisory group, posing the following questiems:
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(@) What de you make of thiis set of cutaommess?

() How might they the measnmed]?

The research advisory group would have two additional sources of informatiom to consider:
the operative goals of programs in lead communities, as described by field researchers in their
9-month reports; and conceptions of the educated Jew developed by the Mandel Institute.

3. (OommmsssIomapppoppTid tecopeatsst tobmggims sbbe i npzoorar et mp cu e i ndiicatons.
Stimulation of Self-Contained Research Projects

At any time during the process, the CIJE may require urgent attention to specific issues of
educational effectiveness. (An example might be the relative effectiveness of supplememntany
scihool and summer camp attendance for Jewish identification.) After developimg an intemmal
comsensus, CIJE would either (1) issue a request for propasals on that topic, or (2) recruit and
commission individual to carry out the research project.

Timeline
FIELDWORK OUTCOME DEVELOPMENT
Fail 1991 ereaie ol deswriptiiom
Spring 1992 ovetse hiriirgs, raiiing
Fall-Spring, fielidiwerk wirdbemayy,
199293 QOISO PApET

quarterly briefs,

administer surveys/tests
May 1993 Pamiptth rensutss

solieit responses to outeomes paper
August 1993 revised paper due

meeting of advisery eommittee
Fall-Spring, fieldwork contimuess,
1693-1994 develon ouliceme:

quarterly briefs indieaters

May 1994 21-menth reperts
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Monitoring, Evaluation, and Feedback in Lead Communities —
Tentative Plan of Work for 1992-93

I. CONTENT

For lead communities, 1992-93 will be a planning year, The agenda for the evaluation preject
is to raise questioms that will (a) stimulate and assist the planning process; (b) enumerate the
goals that lead communities intend to address; and (c) identify current practice so that progress
towards goals can be assessed in the future. Broadly, the field researchers will raise three
questioms:

(1) What are the visions for change in Jewish education held by members of the com-
munities? How do the visions vary across different individuals or segments of the
community? How vague or specific are these visions? To what extent do these visions
crystallize over the course of the planning year (1992-1993)?

(2) What is the extent of community mobilization for Jewish education? Who is involved,
and who is not? How broad is the coalition supporting the CIJE’s efforts? How deep
is participation within the various agencies? For example, beyond a small core of
leaders, is there grass-roots involvement in the community? To what extent is the
community mobilized financially as well as in manpower?

(3) What is the nature of the professional life of educators in this community? Under what
conditions do teachers and principals work? For example, what are their salaries, and
their degree of satisfaction with salaries? Are school faculties cohesive, or fragmented?
Do principals have offices? What are the physical conditioms of classrooms? Is there
administrative support for innovation among teachers?

Visions of reform. The issue of goals was not addressed in 4 Time to Aict. The commission
report never specified what changes should occur as a result of improving Jewish educatiom,
beyond the most general aim of Jewish continuity. Specifying goals is a challenging enterprise
given the diversity within the Jewish community. Nonethelless, the lead communities project

cannot advance —and it certainly cannot be evalwaied—without a compilation of the desired
outcomes.

For purposes of the evaluation project, we will take goals to mean outcomes that are desired
within the lead communities. We anticipate uncovering multiple goals, and we expect persoms
in different segments of the community to hold different and sometimes conflicting preferen-
ces. Our aim is not to adjudicate among competing goals, but to uncover and spell out the
visions for change that are held across the community. To some extent, goals that emerge in
lead communities will be clearly stated by participants. Other goals, however, will be implicit
in plans and projects, and the evaluation team will need to tease them out. The evaluation
project will consider both short-term and long-term goals.



Another reason for focusing on visions is that a lack of clear goals has hindered the success of
many previous reform efforts in general education. For example, the New Futuwres Imitiatiive,,
an effiort by the Casey Foundation to invigorate educational and communmity services in four
inner-city communities, was frustrated by poor articulation between broad goals and specilfic
programs. Although the communities were mobilized for reform, the connectioms betweemn
oommunity leaders and front-line educators did not promote far-reaching programs for
fumdamental changes. New programs were generally supplemental, and they tended to
produce superficial changes.

Questions related to visions include asking about anticipated obstacles, about overcomimg
barriers between segments of the Jewish community, and about how participamts foresee
moving from goals to implementation. By asking questions about visioms, the evaluation
project will not only document goals, but will help persons at all levels of the lead commumities
project—Ilay leaders, parents, educators, and other Jewish professionals — to think about their
visions of the future. This process may lead to interactive thinking about goals, and may helip
the communities avoid purely top-down or bottom-up strategies.

It walll be important to comsider the concreteness of the visions in each commmmayy Do the
visions include a concept of implementatiom, or do ideas about goals remain abstract? Do
participants recognize a link between their visions of change and the structure they have
established to bring about change?

Community mobilization. According to A Time fo Alct, mobilizing commmumity support for
Jewish edueation is a “building bloek” of the lead communities projeet, a condition that is
essential to the success of the endeavor. This involves reeruiting lay leaders and edueatimg
them about the importance of education, as well as inereasing the finaneial resoutees that are
committed to edueation. The Report quotes one commissioner as saying, “The ehallemge is
that by the year 2000, the vast majority of these community leaders should see education as a
burning issue and the rest should at least think it is important. When this is achieved. ... money
will be availlable to finanee fully the massive program envisioned by the Commission (p. 64).”

Recent advances in edueational theory also emphasize the impertanee of communrity-wide,
“syvemic” reform instead of innovations in iselated programs. Edueational ehange is more
likely to suceeed, ageording to this view, when it oeeurs in a broad, supportive eontext, and
wihen there is widespread eonsensus on the impartanee ef the enterpiise. Hemee, am iMporiant
isswe for the evaluation of lead communities is the breadth and depth of partieipation (n the
project. What formal and informal linkages exist ameng the various ageneies of the eorr-
munity? Which ageneies partieipate in the visions of change that have been articulated”

As part of their applieations lead eommunities are prepesing planming progesses for the first
year of work. In studying mebilizatien in the eommunities, we need to observe how i
planning proeess unfelds. Is the stated design followed? Are departures from initial plans
helpful or harmful? Is there bread participation? Are the planneis developing thewughtfal
materials? We will need to deseribe the deeision-making process. Is it epen or elosed? Aie
desisions pragmatie oF wishful?
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The professional lives of Jewish educators. Enhancing the profession of Jewish education is
the second critical building block specified inA Time to Act. The Report claims that fundammen-
tal improvement in Jewish education is not possible without radical change in areas such as
recruitment, training, salaries, career tracks, and empowerment of educators. Hemce, the
evaluation project will establish baseline conditions which can serve as standards for com-
parison in future years.

Field research may center on characteristics and conditions of educators includimg background
and training, salaries, and degree of satisfaction with salaries; school facilities; cohesiveness
of'school faculties cohesive; administrative support for innovation; and so on. Additiomally we
will observe a snbset of educational programs that are in place as the lead communities project
begins. These observatioms will be used as baseline data for comparative purposes in sub-
sequent years. We will try to consider programs which, according to the visions articulated in
the community, seem ripe for change.

1. METHODS

In the long term (e.g., four years?) it is possible to think about quantitative assessment of
educational change in lead communities. This assessment would involve limited surveys that
would be administered in 1993-94 and repeated perhaps every two years. For the presemt;, the
evalmation project will make only limited use of quantitative data, relying mainly on informa-
tion gathered by the community itself, such as participation rates, tremds in funding, teacher
turnover, etc. The bulk of the assessment carried out by the evaluation project, at least durimg
the first two years, will emphasize qualitative assessment of the process of change in lead
communities. The main methodological tools will be interviews and observations.

Smowball sampling for interviews. A “snowball” technique for selecting interview respondemts
appears appropriate here. In this approach, the researcher identifies an initial group of
respondents, and adds te the list of subjects by asking each interviewee to suggest additiomal
respondents. At some point in an interview, for example, the researcher might ask, *Who else
is involved in (program x)? Who else is a leader in this area in this community?” Subsequeniily,
the researcher interviews some of those named by previous subjects, particularly if new
subjects are named by more than one previous informant.

In the snowball approach, it is important to begin with multiple starting peints, so that one
does not become confined to a narrow cligue within the commumity. We might use the
following three starting points from which we would snowball outward:
(1) Key actors identified in the lead communities proposal from each cormmuiiy.
(2) A list of leaders of all community organizations that are involved in education, possibly
prepared by the head of the loeal Jewish federation. The list must inelude leaders of
any oFganizations that are net partieipating in the lead communities preject.

(3) Random samples of edueators and lay persens not included in (1) or (2).



These samples should clarify the social ecology of the Jewish commumilty.

Aims of evaluation. The purpose of the evaluation, especially in the first two years, is weighted
more towards developing policy than towards program accountabilitty. Feedlback on the
process is seen as much more important than summative evaluatiom, at the present time. We
suspect that most Jewish educators recognize that Jewish education is not succeediimg, and will
understand that the field researchers are not there to document their failures. Instead, the field
researchers can serve the educators and their communities by helping them reflect on their
situations and by serving as mirrors in which their programs can be viewed alomgside their
goals.

In one sense, the evaluation project does emphasize accountability. By the end of the first year,
lead communities are expected to have well-articulated visions for change, and implementa-
tion plans developed. The evaluation project will help judge whether the processes within the
lead communities are leading towards these outcomes, and will assess progress toward these
general goals in the spring of 1993,





