THE JACOB RADER MARCUS CENTER OF THE

AMERICAN JEWISH ARCHIVES

MS-831: Jack, Joseph, and Morton Mandel Foundation Records, 1980 — 2008.
Series E: Mandel Foundation Israel, 1984 — 1999.

Box Folder
D-1 2069

CIJE correspondence. Goals Project planning and consultation,
1994-1996.

For more information on this collection, please see the finding aid on the
American Jewish Archives website.

3101 Clifton Ave, Cincinnati, Ohio 45220
513.487.3000
AmericanJewishArchives.org



NAJCHS, Inc.

MexiuAddvamics Jawish Currmamity High Sobrel

November 21, 1995

Dr, Lifsa Schachter

Cleveland College of Jewish Studies
26500 Shaker Blvd.

Beachwood, Ohio 44122

RE: New Atlanta Jewish Community High Schoal --
Search for Head of School

Dear Dr. Schachter:

We are writing to selicit your help. For nearly four years,
a group of dedicated parents and Jewish professiomals in Atlamt=a
has been planning a new Jewish community high schowl.. We now
expect to open the doors of the new school in the fall of 1997
and are currently searching for a Head of 8chool for this
exciting new institutiom. If you are interest=d,, or kmow of am
appropriate candidate who would be interestedi, in this
extraordinary opportumity, please let us hear from yom at your
earliest convenience.

Application Process

We will be accepting applications until December 31, 1995
and expect to imterview qualified candidates in January and
February of 1996, with a view to completing our selectiom precess
by February 29, 199€. Our goal is te have our Head of School im
place no later than the fall of 1696, so that he or she will have
a full year prior to the school's opening to develop the school's
curriculum, recruit faculty and students and, generally, becone
established in the Atlanta Jewish cemmunity as the scheol's
identifiable leader, ambassador and represertmtive.

The Atlanta Jewish Community

Atlanta is emerging as a vital eenter of Jewish life in
North America. We have 25 synagogues amnd five Jewish day
schools, including an existing Orthedex high secheooll., Our
community is in the midet of an unprecedented Ea%&%@ of growth
and development. Each of our aaz scheols, with the exeeption of
the existing high scheel, is either-cempleting er invelived in a
major capital campaign. Our Federativh, which serves Atlanta's
nearly 75,0600 Jews, is about te Heve £o ney headduarters Ehat
will also house a state-ef-the-art Jewish heritade WUk, W
were recently designated ene 6f three lead cemmupities in Jewish
education by the prestigieus €Ceuheil fer Initiatives in Jewish
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Education and are widely kXnown as a community that recognizes the
critical importance of Jewish education for the contemporary
Jewish agenda. Numbers of senior Jewish educators and
professionals have come to Atlanta in recent years,, confirming
our increasing attractiveness as a vibrant Jewish cemnter. We are
proud of our rapid growth as a Jewish commumity, paralleling the
exciting growth of Atlanta generally, sustained by our traditioms
of excellence and distimnctiom.

Background

In late spring of 1992, our Federation convened a Task Force
on High School Educatiom. The Task Force was charged with
examining day school education both within Atlanta and in other
communities, with a view to determining whether our community
needed a second Jewish high school. The Task Force worked
diligently for a year, collecting and analyzing informatiiam,
making site visits to Jewish high schools around the country and
conducting (Wwith the assistance of a consultant) a preliminary
marketing study based on discussions with over 130 studemts,
parents, educators and community leaders.

In August of 1993, the Federation Task Force delivered its
final report to Federatiem, which included the following
conclusions:

1. ZAnfibartea stiomildl offffer aa "“ibblike day highigichsactiool
education ffar adll Jeetishh chiibdranwaibhibn our commomritryi;esy ;”

2. Thkpaee iks dbemamdd iin A bharkba fEomnanlidbtoatatévéoto thzhe
existing Orthodox high school; and

3. Phlbass too dieredbpp aa neew J@ewsbh hiphh sl stvulldl meome
forward.

Between the fall of 1993 and the fall of 1994, supporters of
a new high schoel consulted with numerous educators and rabbkis,
both locally and from ocutside Atlamtm, and with parents of
potential studemts. Based on these conversations, we drafted an
initial mission statement for our school.

@

In February of 1995, 75 community leaders, long active in
Jewish education in Atlamta, participated in a day=-leng retreat
designed to explore and clarify the Jewish character of the new
school we hoped to create. Led by staff of the Council for
Initiatives in Jewish Educatiemn, participants identified areas of
consensus, as wWell as issues that required further discussion,
regarding the role of Hebrew, Israel, Jewish text, Jewish histery
and prayer and religious practice in the new scheel. This
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retreat critically shaped the direction the school would takse,
and through the passion and seriocusness of purpose displayed that
day, two substantive products emerged: the makings of a
philosophy statement for the school and a core group of
supporters who would become the school’s Steering Committee amd,
later, its initial Board of Directors.

Im March of 1995, the school’s Steering Committee spemnt four
days coensulting with Independent School Mamagememt,, the premier
private school consulting firm in the United States. ISM
conducted a feasibillity study and held interviews with commumnity
leaders, parents, local public school officials and
representatives of both day schools and other indepemdent schools
im Atlanta. ISN validated our plam to open the school im the
fall of 1997 and made specific recommendations regardimg
selection of a Head of School, creation of a board structuns,
design of the school’s administrative structurs, development of
finmancial resources, faculty recruitmenmt,, site selectiion,
marketing and development of a mission and philosophy statement.

Later in March, we held a community forum at which our
keynote speaker was Rabbi Daniel Gordis, currently Deam of the
mew rabbinical school at the University of Judaism. Over 150
people attended this event and demonstrated a heartemimng and
broad community support for our underxtakiing;.

In recent months, our Board constituted a Search Committee
to idemtify amnd recruit a Head of Schoel and alsec debated amd
adopted philosophy and mission statements defining the direction
im which we hope to move.

Philosophy of Scheel

As our philcasocphy statement (@ copy of which is emclosed for
your informatiom) indicates, in cur new scheol we expect Eo ;
integrate an open, critical foeus on Jewish traditiem with a deep
engagement with the classical liberal arts. We hepe to create
not only 2 new educatienal institution, but a pew kind of
institution, one that will refleet the mozaic of Atlamta Jewsy,
with its full spectrum of Jewish philegophicw, beliefs and
practices. We will be amn independent se » oRaffiliated with
sny one Jewish mevement, yet embraeing them ail, weleeming
students frem all Jewish ba@kg%uﬁa@ and affiliatichs.
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Most importamtily, the school will be committed to providimg
students with a firm grounding in Torah -~ denoting the sum total
of all Jewish learning -- while providing the best of a rigorous
and comprehensive college preparatory program.. Our central
mission will be to prepare students for knowledgeairle, thinkimg,
rasponsible Jewish adulthoed.

L a

Our undertaking is exciting and, we beliewe, path-breakiirg.
We know that to succeed, we must attract a Head of School of
extraordinary talent and experiemce, one who has a proven record
of success in the Jewish educational world. We are determined to
create a unique center of Jewish learmimg,, and we believe that
our Head of Scheool will have an opportunity to make a lasting and
meaningful contribution to the world of Jewish education and,
thereby, to the perpetuation of a vital Diaspora Jewry.

Submission of Applications

Please submit applications or indications of interest to
Rabbi Arnold Goodmam, Chair, Search Committes, NAJCES, Inc., 2221
Peachtree S8treet, N.E., Buite D-334, Atlanta, Georgia 30309.

Very truly yours.,

Shvadl oot sra—

ichael Rosenzweig Rabbi Arnold Goodman
Chair, Board of Directors Chair, Search Committee



October 18, 1995

NEW ATLANTA JEWISH COMMUNITY HIGH SCHOOL
Philosophy

The New Atlanta Jewish Community High School integrates an open, critical focus on Jewish
tradition at the secondary level with a deep engagement with the classical liberal arts. It is
not only a new educational institution; it is a new kind of institution. The School reflects the
mosaic of Atlanta Jewry, with its full spectrum of Jewish philosophies, beliefs and practices.
It is an independent school, unaffiliated with any one Jewish movement, yet embracing them
all. We welcome students from a]l Jewish backgrounds and affiliations.

The School is committed to providing students with a firm grounding in Torah - denoting
the sum total of all Jewish learning -- while providing the best of a rigorous and
comprehensive college preparatory program. Students will gain the knowledge, skills, and
values that emerge from Jewish texts and tradition -- including command of the Hebrew
language -- as well as those found in the texts and traditions of world civiliizatiomn.

We will produce graduates who can think critically, logically and independently; articulate
their thoughts and opinions clearly; cooperate with others for the sake of common goals; talke
risks; and defend just, though unpopular, positions. We will give students increasimg
responsibility for making decisions that affect them, planning extra-curricular activities,
initiating school projects, organizing clubs and advising on sehool pelicies, thereby
communicating a vital message to each student: You make a difference; every persom cownts.

We will emphasize active methods of learning that stimulate students' own imaginations and
creative expression, encouraging them to inquire and discover on their own. Thiough
experiential learning, community service and social aetion projeets, students will become
involved in solving the real-life problems of the world around them. The School will
combine traditional and modem modes of inquiry; new forms of technelegy will be abseibed
both as a means and an end to learning.

The School’s ultimate goal is to prepare students for knowledgeable, thinking, respensible -
Jewish adulthood. We will help our students heeome sirong, ereative individuals whe find
personal fulfillment in reaeching out to others, assuming leadership in the Jewish Commwniley
and establishing meaningful and preduetive eareers. By emphasizing Mitzvet and Jewish
values, we will teaeh our students fo live a meral life. Through eur un fis

commitment to aeademie exeellenee, we will teaeh the skills necessary for sueesss i eoliege
and beyend.

95243.01



NAJCHS
Mission Statement
! October 18, 1995

Our mission is to prepare students for knowledgeable, thinking, responsible Jewish
adulthood. We will help students to become strong, creative individuals who find personal
fulfillment in reaching out to others, assuming leadership in the Jewish Community and

establishing meaningful and productive careers.
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To: Daniel Marom Cat Agnon)

From: Daniel Pekarsky



Fram: Daniel Pekarsky at ® 608-233-4844 & 12-06-95 10:49 po
To: Daniel Barem /at fbgnon) at GI 1216-464-3229 PB20@: of 020

MEMO TO: Daniel Marem
FROMI: Daniel Pekarsky
RE: “Kitchen"~decumemt

Here's the draft. I'd be grateful for yeur feedbaek. HNete
that by the time of our January meetimg, the paper will inelude
some example of what we've been calling coentent=-maps and oether
kinda of resourees.

I'll look forward to our Friday conversgation =- if I'm not
mistakem, you'll call me (in my office) at 1 pm your time.

Talk to you soom.

(93
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PESIGNING THE KITCHEN

I RODUYCTION

EE@;@@E ia @zganlz@d areund the conv;ctLom Ehat effectlwemE$$ im
Jewigh education requiree a two-fold seriousmess that is oftem
migssimgs:

1. aasesditass edfbatt con thiee peatt off

ingtitutione to agree on their most fundamemtal
educational goals. Thie kind of "sericusmess™ emtails
not just thoughtfulmess, home@tyﬂ and reallgm but also
a willingnees to incorporate into the ingquiry ideas
ffrom out of Jewish Tradition that speak to the
guestions under consideratiom..

2. aasggnnuﬂsaiﬁ@nﬁ:Unnrﬂiﬁamme@mﬂﬂﬁlmnﬁm.gn&ctnme B=D
that asthHesesmegtic off these goals iz a live poseidEilliiyy:.
This seccomd kiind off seriousmess imvolwes carefiull
strategic thinking that focuses on curricmlium.
pedagogy, @social organizatiom, leadershiyy, and educator
selection and traimimg. A commitmemt to evaluatiom ism
an imtegral part off such am effart,, alorng witih an ethos
that inmdittss con ttlee need teo revisit practice on a
regular basis in order to determime the gaps betweem
desired and actual outcomes..

Both common-sense and a body of literature from general educatiom
lend strong support to the view that improvememt in the field is
not likely fo be significant in the absence of seriocus efforts of
these kinds. While CIJE decidedly deoes net believe that this
kimd of seriousness about gecala is sufficient to improve Jewisih
education, it is convinced that it is essemtiml.. It is essemtial
mot just as "an additional elememt™ that accompamies activities
like “"mpmersonnel developnent® and “Ycurriculum developremi™ but as
an imdispensable guide te sueh aectivities.

Guided by this convietieom, the mission of the Goals Projjeet
is to encourage Jewish educating institutiem® and the commrumitiess
that support them te become serious abeout geals im the semzen
Just specified. The task is rendered diffiewlt by a humber of
€ireumstanees., For example, relevamt populationy and leadess
typically lack the strong appreciatien fer the impertamee of the
goals=agenda that will lead teo communal suppert for work im Ehis
area. We have described as *seeding the esulture™ the echallemips
posed by this problematie state-of-affairs. Nor is this the omly
signifieant obstaele. At the level eof ipstitutioms ERat ake as
diverse as many of our new are, there is eoftem skeptieism
concerning the pessibility ef arriving at shared cemvietichy
SOnEErAing goals, and even a fear that the efforxt te do go eomld,
by disselving the appearance ef censensuw, be destruetively de-
stabilizing. Mere mundamely, an institutien Wmay resist a goahs-
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agenda because of the multitude of other demamds that compete for
the limited time and energy of critical constituemcies like
educators and lay-leaders.

While these varied obstacles are formidable, attention teo
them showuld not distract us from an importamt obstacle of a very
different kind. Suppose that we were to succeed in overcomimg
the obstacles just mentioned and were invited by a serious
potential partner to deliver on our promise to offer help with a
goals agenda. That is, suppose that the leadership of am
organiged Jewish community were to approach us with help in
developing a community=wide vision that could guide its decisioms
vig-a-vis Jewish educatiom?! or suppose that a central agency were
to approach us with for help in clarifying its own visiom as a
community’s educational rescurce? or, finally,. suppose that an
educating institution approached us with the request that we help
it become move vision-driwem. The guestion is: do we presemtly
have adegquate capacity to help those requestimg our help along
the journey they want to embark on? That the answer to this
question is probably %No!™, points to an extraordimarily
troublesome impediment to success with our project..

It is, however, important to add that the interpretatiom of
this "NO!"™ ((@and hence the challenge we face) depemdis om how we
envision the role of CIJE in relatiom te an institutiom that is
interested in a goals-agemd®, a questiom that has beem the
subject of considerable internal discusaiom. According to one
conception we have considered, what CIJE provides is a body of
resources that can be drawn om,. as needed, by the desigmated
representatives of an educating institutiem, along with a map or
Table of Contents that will help these individuals access
materials that are responsive to their needs and use them
appropriately.(One variant of this model invelves CUFE in
training the institution=appointed facilitators and providimg
consultation to agencies and institutioms on an as=needed bkasis.))
A second conception of CIJE's role 1i1s much more activiist: on
this view, CIJE identifies, recruits, and traims a group of
coaches (©r resource=people, or facilitaters), and assigme them to
interested communities,, agencies, or educatimg institutioms
{where they use theilr expertise to guide the goals=process
along)). This second conception assumes that we have developed a
clear understanding ¢of the nature of the werk that a coach would
be deing.

It is beyond our immediate purposes to revisit the adeguacy
of these competing medels. What is pertimemt is that eaeh of
them requires CIJE to develop capacity of determinate but not
identical kinde if it is teo be effectiwe.. But though the twe
models point us to different tooling=up needs,, it is impertamt to
add that there is a substantial overlap in the kind of capaeity
they presuppose. In partiewlawn, the bedy of ressureces that 1s
necessary for sucecess in the first of these medels is alse
necessary for the secomd. That is, whether the facilitater ef a
seriocua goals=process is “an insider™ appointed by the
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institution or "“an outsider"™ identified and trained by CIJE,
such an individual will need a contemt with whiech te wexk, that
is, a body of resources te draw omn.

The need for * i " The foregeing suggesta that
however we understand what it meams for CIJE te werk with an
educating institutiem, its werk will depend en the availabiliey
of a library of resources that can be ddsewnuppen. aAlibksrzyyvef
resources is also essential if we arard;toscucegsfhliliyadddsess the
other challenges articulated above, espeeially the Yseeding the
culture™ challenge =- the challenge of nurturing a eulture in the
Jewish community that appreciates thEhaweeddfderedduaabesrs andd
educating institutioms te address tHeheentéahtaggsada.

In previous discussiomns, we have characterized this body of
resources in varieus ways =- fer example, as a toeel=kit or as a
resource-=library, and we have spoken of the need for varied kinds
of grids, contemnt maps, case=studies., ¥cases', exercises,
articles,, inventories of existing curricula and other kinds of
materials in differemt domaims. And we have spoken of ¥the
kitehem™ as the setting in which this varied body of materials is
te be ereated and then stored.

As a metaphor “the kitchem™ ie particularly riehi it
suggests a setting made up of werking=spaces, ingrediemts,
recipes, utensils and other kinds of tools, all of whiech depend
on skillfull,, rescurceful,, and planful practitieomers for their
effective translatien inte tasty and healthy preduets feor
dif ferent clienteles. “The kitchem™ alseo reminds us that
producta need to be designed with attention teo the needs and
desires of different consumers, and that the reeipes, teels, and
materials found there need te be revised in light ef feedbaek
that comes from the dining rooem, where the preduets of the
kitchen are used and where new kinds of demamnds and needs become
apparemt. As this suggests, the kitchen is alse a laboratory
where new kinds of products, tools, and recipes can be created.
And it can also function as a classrecom in which to guide weulds=
be cooks and waliters towards appropriate skills, understamdinmgs,.,
appreciatiems,. and dispositiems.

Note, though, that the adeguacy of a kitehen depemds on a
number of importamnt conditiemsx 1) an organizatiemal plam that
includes the necessary categories (e.g-. “Ingrediemts'™,
“"Utensils™, "Recipes™, "Works-spaces”, etc. alecng with a map or
legend that enables the newcomer te understamnd the lay of the
landly 2)) the presence in each of the labelled cupbeards of the
necessary kinds of materials. Such matters need te be taken
inte accoumt in the design of the kitchem. The challenge is te
create the orgamizatiomzl plam? to determime the kinds of
materials that are needed under each categoxwy. aleng with a plan
for testing and updatimg the inventory of materialls; a plan feor
gathering or, if necessary, creating these varied materials.

All of this brimgs usa to the
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challenge of this paper,, which i1s to offer a sketch for the
@%@195 of the Goals Project kitchem. With attentiom te the
varied cthallengee of the Goals Project, the paper tries to
identify and meaningfully organize the kinds of resources we need
to be producimg. Revised through criticism and discwssiecm, the
design-document will serve as a guide to the developmemt and
organization of the resources the Goales Project needs in
addressing its varied challenges. Our kitchen will serve at
least three purposes: it is where we will create the materials to
be wsed in differemt phases of Goals Project worlk: it is also
where we will store these materials for ready use by those
locking to feed a goals—-process under varied concrete
circumstamces; and it is also where,, if desirable,, suitable
imdividuals can be initiated into the project’s work and grow
familiar with the resocurces available to them.

This is not the occasion to speak at length about what mightt
be involved in working with agencies, commumities,, or
imnstitutions on a goals—agenda. But development of resocurces to
be used as part of that process requires at least a crude
characterization of this work. Suffice it to say that the
approach to developing the kitchen implicit in this paper assumes
that becoming more goals-sensitive is not an all-or-mothimg
affairz that discuesion at any level (e.g., philosophy of
educatiom, curriculum, evaluatiem); can lead te greater goals—
sensitivity; that discussion of any issue or comcerm im the life
of the institution can lead to greater goals-sensitivity: that
discussion at any level or of any issue can be used to encourage
discussion at a variety of pertinent levelw. The poimt at which
the goals-coach or facilitator is to start and the directiom im
which the process should go depends om good judgmemt, based omn
local circumstameces. What a well-stocked kitchen cam do is te
enrich the facilitater's understanding of what the options are
and how they might be approached.

nt nj iona imit.. Below are listed two
ways of approachlng the organlzatlon of the kitchem. The first
begine with the observation that any one of several differemt:
themes associated with the Geals Preject has the potemtial ,
under appropriate circumetances and given apprepriate tools and
resources to function as a springboard for thoughtful inguiry and
deliberation concerning the place of goals and visiem in
educatiem. Thus, one way to desigh the kitchem focuses on Lhese
substantive topies. These topiecs ineclude the follewiings:

"Community Visioms;"™ *Visions of an Educated Jews™ YVigiem=
driven Institutioms:™ VYSubject=matter demaima™ (&.g., Bilkle,
Hebrew, Prayer, Mitzvot, Jewiah History, Israel)). Orgamnized

under each such topie would be a rescurce=bamk of appropriate
materials, ranging from articles of differenmt kinds accompanied
by strategies for using them to stimulate fruitful refleetiem and
deliberatiem, te content-maps, to recommended activitiew that
might prove fruitful teo those gulding a goals=process.

A second way to design the kitehen feeuses not on



Fiom: Daniel Bekareky at ©0:629-12206:45 S 508423954044 62
To: Daniel farem (at Sgen) at @ 1216-464-3229 B o 0f 020

substantive domaine but on different Goals Project challemegess,
challenges like "Seeding the culture,.™ "Working with am educatimg
inatitution on a goals-agenda,™ "Working with a commumal agemcy
on the development of a community-vision,™ or "Training coaches.™
In each case, the task would be to identify the kimnds of
materiale and activities that could, under differemt kimds of
presenting conditioms,, be used to forward the process.

In fact, there is no need to choose betweem these two
approache®. Since each may be useful for differemt purgosesn,
the two categorizations can readily exist side-by-side, leavimg
it to those who want to make uge of the kitchem to decidled,, based
on need, which system of categories will best meet their needs
under particular conditioms. Needless to say,, some of the same
resources will have a place in each of the kitchem—plam. Below
the two kitchen-plans are sketched ocut in a rudimentary way.. The
sketch is offered as an invitation to refime it or to propose
another kind of ground-plam.
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In this firet eectiom, materials are grouped thematicallly..
Subject-themes includes a) Visioms of an educated Jew; b))
Community visiome> ¢)) Vision—-driven institutiomey d) Subject-ares
domaims. Note that certain items will naturally fall under more
than one categery.

"VISIONS OF AN EDUCATED JEW" CUPBCARD

Such visions (which in many cases alsc entail visioms of am
ideal Jewish community as well); are powerful tools in the effort
to stimulate goals—Sericueshess . Here 1s what the cupboard
should contaim:

l. Powerful articles ((from the Educated Jew Project, from
denominational writimg®, and, more generally,, from Jewisi
philosophy)) that offer portraits of what Jewish existemce at its
best, or most meanimgfwl, is like. Put differemtly, these
articles offer compellingly written accounts of the ideal prodwoct
of a Jewish educatiom.. (Note that, in additiom to articles,
videos that enable the viewer to watch the represemtative of a
vision present it - or debate it with others - might be of
strategic value.))

2. Activities, exercises, and questioms, oftem (but not alwaywm)
based on one or more ©of the articles referred to in #1 that have
the capacity to stimulate reflectiom and/or cenversatiom
concerning concerning the nature or significance of Judaism and
Jewish life. Some of these activities would enceourage contragts
and comparisons between visions encountered in the readimgs aleong
significant dimensioms;; some of the activities might emncourage
reflection concerning the vision animating one's relgiowusn
movement or educating institutiem: and some of the activities
might encourage personal reflection about one‘'s own visien
against the background of one or more of the readimgss.

3. Readings, grids, activities and exercises that demenstrate or
encourage reflection concerning the ways in whieh determimate
educational goals (cognitive, affective, spirituall,, and othen))
can be derived frem, and find their justifiecatien imn, visiens of
e meaningful Jewish existemce.

4. Translation-activities that offer participants the eppertumity
to use a designated vision or set of goals as a teel in desigming
an educatienal environment =- from the selection of educatyis.,
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&3 the akills and knewledge-base needed by teachers, teo the
¥ganization of the social environmemt,., to the determimstiom of
ewrriculum ceontent and pedagegy,. te edusatiemal ewvalustticon.

5. Examples of pedagogy, curricula, other educaticomal practices
and fall-fledged imstitutioneg developed ocut of a particwlar
cenception, with attention to the ways in which the educatiomal
approach differe dramatically from ordinery practice amd from
approaches aszsociated with other vigieoms. The examples need to
be acecompanied by questions that encourage self-comscicums
awarenese of the relationship between vision and practiicse.

%. "Cases" or vignettes from out of the life am educatimg
imstitutiom, with the assignment of interpreting amd respomdimg
o it from the point of view of one or more of the visions of am
educated Jew.

7. Materials to stimolate reflection on the way a guiding vision
dictates the bases for evaluating the various dimemsicrs of
educational practice. This cupboard-drawer could includke a
structured assignment to develop evaluation—-teocls te be wsed im
conjunction with one or more of the visiomns beimg looked at.. It
counld imclude representative evaluation-instruments, to be
developed by CIJE, each tied to a different guiding visiom of
educatiom. It could also include exercizes designed teo stimulate
refflection concerning how evaluation functioms inm the
participants* own educating imstitution(s).
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“"COMMUNITY=VISIONS™ CUPBOARD .

1. Classical texts and comtemporary essays that speak in
different wayes to guestions concerning what it means te be a
Jewish community and concerning the rights, duties, and
opportunities associated with such membership. Contemperary
writimge might inelude piecea by Rosemak, Hertzberg, Dubim, as
well as the writimgs associated with the Edueated Jew Projeet
(since embedded in these are powerful normative cenceptions of
Jewigh communal life)).

2. Questions and structured activities designed te enceurage
thoughtful reflection concerning the adeguacy of these visiens as
guides te Jewish life.

3. Structured activities or guestioms deasigned te lead
participamts te reflect omi a) their own viasiome of Jewish
ceormmumal life? b)) the viesion of commumal life found in their
rhetoried e) the wvision of Jewish life implicit in commumal
organization and practice.

4. Evaluatien=-tools that will facilitate discevering the waya in
which the Jewe whe make up a given cemmunity do and de net share
a cemmon universe of discourse, of commitments, and practices.

5. Readimg®, gquestioms and activities designed educate and to
elieit reflection concerning the educatiomal implicatiomns of each
visiemt a) from a socieclogical or organizational viewpeimt, what
would Jewish education leek like in a cemmunity that takes a
given visieon of commumal life seriously? b)) what weould individual
educatiomal institutioms lcok like that are embedded in a
community guided by a particular communal visiem? Feor example,,
what implicatieoms for the goals of Jewish are education flow from
particular visions of Jewish commumnal existemce? And what
implicatioms for the contemt of instruectiem, or for pelicies of
inclusion and exclusien ((of staff and studemiws)) flew from
partiecular visiona?

6. Extamt curriculum materials or forms of classroom organization
that are at ome with a particular visiom eof Jewish commumnal 1life,
with activities designed te encourage discevery of the visien
embedded in the material. Along with this, structured exercises
that encourage reflection concerning the visiem of Jewish
commumal life suggested by, or implicit im, existing educatiomal
curricula and practicems.
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*"YISTON=-DRIVEN INSTITUTIONS™ CUPBOARD

1. Extant examples - Orthodox and non-Orthodiox, religicus amnd
secular - of educational institutioms informed by a powerful
vigsion of the kind of Jewish human being and commumity it should
be cultivatimg. Ideally, examples will be drawn from the world
of zongregational educational programs:., Day Schools, Summer
Campe, lsrael-programs. They would include not only carefuml
accounts of the vision and how it ie reflected in practice,, but
also discuesione of the conditions that make possible the
institution’'s existemce.

2. A fFictional example of an institutiom that is a powerfwl
reflection of a compelling educatiomal visiom. Ideally, this
would be an example from the non-Orthodox world. This falls
under a category we have sometimes called ™The Future as
History.™

3. & Jewish HORACE'S SCHOOL —- a fictiomal accoumt that eshows
how an educating institution traveld towards becoming - or
becoming substantially more - visiom-driwen. The accoumt: should
highlight the conditions that make progress possiltle..

4. Exercises designed to highlight the dimensioms along which am
imstitution can be vision—-driven (curriculum, pedagegwy,, social
organizatiom; staff~trainimg,., approach to evaluatieom,. etec.)),, and
to encopurage thoughtful comparison of the vision-drivem
imstitutions with the participamts” own institution(s) along
these dimensicoms.

5. An anthropological piece ((ffrom general or Jewish educatiom =—-
see, for example, David Scheoem's piece on a congregatiemal scheol
or Philip Jackson's recent work on the moral life eof schools) em
the implicit vision at work in typical institutienrs,, alomg witin
structured activities designed to encourage participamts te
reflect on the vision and gecals implicit in their owm
institutioms"” daily practice.

€. Articles from general and Jewish educatien that speak te the
educating power of institutions informed by a compellimg visiem =
and to the ille that befall educatiom whem it lacks sueh a
visiom.

7. A theoretical piece discussing the relatiensghip between
vigiem, goal®s, and educatienal practice whieh idemtifiewm and
responda te critigues of appreaches that urge the need feor
educators to clarify their visioms of the larger aims of the
educational precess.
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"SUBJECT-AREA™ CUPBOARDS

Though the divisions are at times artifiicial and
destructive, the work of Jewish educatimg institutioms often
falls wnder a predictable list of subject-matter headimrgss,.
imzluding the followings Hebrew; Bible; Jewish History; 11
Israel; Prayer; Mitsveti; Holidays and Life Cyecle Evemits., )
Because of the centrality of these domaims to the woerk of Jewish
educating imstitutioms, and because typically the aims and
outcomes associated with them do not receive systematic
treatment, sttention to them could prove helpful in efforts to
stimelate serious reflection on the place of goals in the life of
an educating institutiem. For this reasom each of them deserves
space within the subject-area cupboard. A subject-area drawer
should include the followimgs

1. Articles that represent significant conceptions of teachimg
and learning in this subject=-ares, with emphasis on the basic
goala ((cognitive, affective, ete.)) to be achieved throwumgh
educational efforts in this area. Associated with each of these
conceptions there should also be the following materialss8

a. Curricula that vividly embody each appreoach te this
BIEH .

b. A video or a vivid accoumt of an educatiomml
transaction that ies animated by this approachh.

c. A reading that discusses how this conceptiom of the
nature and aimes of teaching and learning is conmected
te a larger vision of Jewish life and the aimm of
Jewiseh edueatiem.

d. An evaluatioen=instrument taileored te the outeceman
sought for by a given appreoach.

2. A videe or a vivid aceeunt that captures how the subject-axea
ie typieally addressed in Jewish edueatimg institutionwn,
ascompanied by recemmended activities deaigned te analyze the
assumptiens = and éapé@ially the geals = that seem te guide the
teaching that is going on, as well as the predictable outecomes of
sUch iAStEuetiom.

3. A structured set of aetivitiewn, ineluding an evaluvation
instrument, designed te Relp the 3take helders in anh edueating
imstitution €e examine the state af eduecatiem ip thiz subjeekt=
area in their ewn institution. MPhe aetivities wouwld direct them
te csnsider sueh matters as avewed geals ) the geals ewmbedded im
astual prastieey astual suteemea aleng sighificant AiReMREIHE-.

4. A few oper-ended “cases™ organized areund an edueating
institutien'a dis~ease with ene of mere dimensiomns oF ikg
instructional pregram iR tRis subjeet-axea.. The %é%% Wk &
present the preblem, with attentien te elieiting a) peasibie
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interpretatioms; and b)) ways of using the problem at hamd as a
vehicle of encouraging richer inquiry and sericusness concermimg
basic educational goals. A case might be organized arocund the
perception that "students are turned-off to the subject-area, " am
evaluation-study that has shown very negative ocutcomes,, a
proposal to transform or even elimimate the area, etc.

5, Pertinent "Educated Jew" papers would be included in this
drawer to the extemt that they entail particular approaches to
the subject-area that include almse that are organically conmected
to their larger understandings of the purpeoses of Jewish
educatiom.
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In Section II materials are grouped according to the
acktivities for which they might be needed. Ome cam imagime a
goals-person cominhg into the kitchen and pulling out am arsemal
of materials to be used with a particular constituency feor a
particular set of purposes. I begin by listing some majer
activities that a goal8-person may be engaged im, and them
proceed under each heading to identify pertimemtt resources te be
gathered. The activities listed below are represemtatiwe? they
do mot constitute an exhaustive list.

For present purposes, it will suffice to distimguisih three
major activitiem:

Seeding the culture: the effort to nurture im eritical
constituencies a deep appreciation for the need for
Jewish educating imstitutioms to meaningfully orgamized
around compelling geoal®? to generate an appreciatiem
for dimensions of the work that needs te be deme? to
engender the kind of momentum needed to make further
PEOGLEsSS..

FPacilitating a goals—-process: the effort te suppert
and/or help implement a cemmumity"s, agemey'"s, ox
educating imstitution's decisiom teo undertake a process
designed to clarify and better embedy its basiec goals.

Training the facilitatersm: the effort te prepare
appropriate individuals te werk with a commumilty,
agency, or institutien around a geals=agenda.
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THE "SEEDING THE CULTURE™ CUPBOARD

1. Coneceptual and empirically grounded plecea from both general
and Jewish education that speak to the importamt role played by
goales and vision in shaping, holding together,, and renderimg
effective the work of an educating institutieon. (Sizer, David
Cohen, et, al.., Fred Newman's work, Marshall Smith,, Fox"=
"Iowarde a General Theory...™

2, Powerful digcussions of American-Jewish life at the twrm of
the 20th century -- discussione that highlight its weslknessmes and
ite fragility, ae well ae ite promise. The need for compellimg
vigions of Jewish life, particularly non=Orthodox visiors,. wowld
need toc be stressed.

3., Discussions of, and/or vignettes from, the world of Jewiskh
education that illustrate the extent to which the enterprise
fails to be guided by powerful goals and visioms.

4, A Jewish HORACE'S SCHOOL that takes a fictional institutiom
through a process that culminates in its being more effectiwvely
organized around compelling goals.

%. A video ((ttaken at the site of a CIJE Pilot Project)) that
powerfully illustrates what's involved in undertaking a serious
goals-prowess. It could include interviewa with key lay and
professional stsake holders concerning what they are gainimg from
the process, as well as depictioms of the work beimg dome = for
example, in a meeting with teachers concerning some aspect of
their curricullwm.

&. Extant examples of vision-drivem institutiems, aleng with
commentary that highlights the critical role of the underxlyimg
visioms. Along with these extant examples there could be a
"Future as History™ piece that paimts a fictieonal visiom~drivem
inmstitutiom. Ideally, the examples (real and fictiomaml)) would
include Orthodoxz and non=Orthodox institutiemrs, as well as
different kinds of institutions e.g. congregatiemal pregrran.
camps ., Day Schools, Israel Experiemce))..

7. The "Educated Jew" papers, accéompahied by exereises,
guestions, or assignments that guide participants inte reflectiem
ont

a. the ingredients of a full=fledged vision:

b. the substance of the wviaiens in these paperw:

€. the difference between these visiems and seme of

their own views, or their institutiem"s, conecerning the

nature of Jewish life at ite besk.

d. the way® in which goals flew from, and are
interpreted by, a visiomn;
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e, what might be involved in trying to desigm am
educational envirommemt, or a curriculum, in light of a
particular visiom.

8. Structured activities that guide participants towarda amn
appreciation of the extent and the ways in which the institutioms
they are familiar with fall short of "best practiece™ in the area
of vision and goals.

9. Diagnostic exercises that begin with a hypothetical case (for
example, "Our evaluation revealed that there is a wild disparity
between your avowed goal and actual educatiomal ocutcemesn..™)) and
invite the participants to come up with possible diagmoses, to
congider their differemt implications for practice, to come up
with strategies for testing the proposed diagmoses, etc.

10. See the *"commmiitw-wisions™ cupboard for other "seeding the
culture™ materials -- especially materials designed teo stimulate
communal reflection concerning the need and possibility for a
viable communal visiom, as well as concerning the educatiomal
implications of different communal visions.



irem: Daniel Pefarsky at @ ©08-233-1044 © 12-06-95 I10:57 i
To: Daniel Marem (ft Aghon) at © 1216-464-3229 05 0T cf

THE "WORKING WITH AN EDUCATING INSTITUTION" CUPBIMEKD

1, Case=-studies based on pilot-projects that revolwve arcumd a
GBoals-agenda (@.g., for example, Marom"s work with Clevelamd"s
Agnon School) ..

2. A Jewish HORACE'S SCHOOL —-- amn article or boock detailimg the
multi-faceted procesas through which a fictiomal educatimg
imstitution becomes more effectively organized arocund a
compelling set of goals.

3. & number of *cases™, each one describing am institutiom at a
particular moment in its history and inviting the questicra how
might the imstitution's predicament be used as a catalyst to its
becoming more effectively organized aroumd compellimg goals? &K
case might be organized around a problem faced by am imstitutiem
(tidiespread dissatisfaction with the Hebrew program: a intermal
debate concerning whether boys should be expected te wear Kippet,
etc.)s a case might also develop around an imagined invitatiom te
CIJE to help Camp X become more "Jewish™ in ite comtemit.. Suethn
cases might emerge out of the pilote=projects.

The cases could be used in two waysyv:

a. as open-ended invitations te disecussioms that serve
to deepen the understandimg of goals=process
facilitators concerning the opportumifties, risks,., and
criteria that should guide their deliberatiem®s about
how to work with an instituticms

b. The same er ether ecabed eould alse be presented
comiplete with a range of pesasible respomses that sheuld
be considered. Discussien 6f the responses and of the
criteria that should be used te deeide ameng them wowld
highlight the wvaried direectiems that a respohse might
take (e.g. towards phileosephy, tewards curricwluiw,
tewards evaluatiom, ete.)) depending en the presemEimeg

€iFCUMmStANCES..
4, The materiales listed abeve under "Subjeet=areas cuphoard.™
(Bee above.)
5. Sete of simple but impertaht gquestions coneerning avowad

geals, genuinely shared gealwm, the relatienship betwaen goals apd
practice and between practiee and edueatiomal cuteomes (Beth im
geheral and in speeifie content=areas), whieh guestiens cam be
used, as égff@pti@t@u with selested populatiomnsy (the ediueatdis,
the educationpal leadexr, the beaxd, ete.)) as a vay of elieciting
self-perceptions and stimulating refleckiomn.

®. Related te #5, self-assesshent instruments that epable an
institution te de the kind ef self-study thakt will elieik
valuable informatien eeneerning its situatien via=-a=-vis geals (a3
understesd by varieus kinds of stake heldex®)). (Pheae need &3 ke
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To: Daniel Yarcm (&t Agnen) at @ 1216~464-3229 My e

APPENDIX: Sample activities and gride..

1. @Goals and practice.

2, Visi®om....Dimensions of the enterprise.
3. Diagnostic exercise.

4. Implementation exerc¢ise: being sericus:
5. Translation exercise.

®. Grid showing the differemt levels.

7. Questionnaires ((a la JCCHA)



From: Daniel Pekarsky at @ 608-233-4044 2 12-06-95 10:58
To Daniel Waras (@t Eugen) st &0 1216-464-3229 ) 018 of 020

accompanied by well-comceptualized guides that set forth the
various way® the results of such self=studies can become the
basis for some seriocus effortw®).))

7. The "Bducated Jew™ papers, to be used as appf@pri@te as a way
of stimulating thoughtfful,, high=level delibkeratiem, individual
and commumall, concerning an institutiom's most basic educatiomal
goals.

* : m. "
8. A menu of articulated but flexible activities (ranging from
Board retreats, to teacher-seminars, to institution=-wide
conferences on educatiomal goals, to self-assessment exercises)
to be drawn on and shaped, as appropriate, to advance a goals=
process =- e.Q., to astimulate reflection in differemt
constituencies concerning eritical issues, te draw key satake
holders into the process, to encourage patiemt reflectiom and
study instead of quick-fimxes, to work towards agreement among
critical stake holderws, etc.

9. Examples of the ways in which an institutien's missiom=
statement or curriculum could be used te encourage theoughtfwul
reflection concerning what it really is, er should be, striving
for educationally = and the relationship between this and presemnt
reality.
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From: Nessa Ra t <7467/]1 3370 @uommppysarve, cam>

gﬁtbj"llgTE;R'glEﬂ‘ Mi@wmss, hupjii . acc, 3ill " <MARDOMI@wmss, hwijii, ac..iil >
ect: ram

Message-1D: <BHBF22880744746711.3370_BHWS1- |@Compiserve, COM>

Fan is not the word for it, re Joni Mitchell.. I know, litteerallyy,
every sona she .

recordled ashwelll as songs fram a very old "songbook™ for the piamo

pmtb]lnsﬂned mcﬂuljndinn@ pieces she never recorded. I thimk she's a
g;enmus er

MULESI C nmlllhaccompany me umtill I die. Among my clesest frieamdis im NY

composer Elizabeth Swades, and SHE adores M, too.

As for the Michael Wdlzer category: I'we read his essays im Tikdum

pieces :\%ﬁ héﬁrg&%m Jewry. I thimk the critetioon has te be someone

edlmatiagrgoxh?ﬁls not Orthodox. Otherwise, it'"s no contest. (I dom‘t

ankert 1skhr:@mngse im the sources or net.) Part of my current

I call “the simgwlarity of beimg me" is the lack of a contihuum of
literate

Jews, fram the right to the left. Because of the failure of the
Bunma%onaai?sﬁ/%lddhlsmst culture to perpetuate itself,, there are

very
Amearican Jews who are mot Orthodox but are Jewishly litesadtte. It's a
tragedy for

everyone, because there can be no real discourse. If you are
‘progressive," as I

am, fem'ﬂ“ and “opservamt,™ you have te belomg to Minyam M'at or

re is
your commumrt¥?'l One of the sormaows I have im follbwing the ed.
scene in Israell,

as I umdi@rstarmd! tﬂt,, is the declime of knowledge of the Tanach and

im the ghj@lﬂ.qe;m gystleam and at the umiversity Ilevel.. How cam an
u i

nem-rightwimg Jewish culture flourissh witheut that litesnsyy?

I have read hordes of "comtinuity™ essays, and my conclusiam, after

that the )émaall);gis is a lot more cogent tham any of the solutigns
offered. The most mgmrtant essay, wiicthh belies the  above
comnclusion, i3



Green; ];__ngﬁve Segrgmmr a copy when I saw him im New York. If he cam't
i

suré to get one from me. Art's a great choice for this question--and
his essay

is abawt your suhuect (It was a lectwre deliwersdi at HUC last Dec.,
HUC Jerusalbem I’nas it.) I'lN thimk about the woman questieom, too. By

the

dom"t thlrmk ﬂ is very easy to be Jewishly Ilitesadtee and truly
"secular" im

Aneerica today. And pretty soon it wmm't be easy im Israell eitther.

' alse talk to the CIJE staff about your questiom and see what
names we can

come wp with. ) _

But Art is way wp there, im my view.

Re Mom: 1 have placed her im excellent hands, but it's towgh to selll
fictioon and

I dem"t uﬂimt_%otﬁgunt our littlle chickems yet. On the other band,
even i is
edlitor cam"t buy it,, perhaps she can suggest an appropriate agent.

Messa



Dear Alan and Barbara:

As agreed upon in our meeting, Seymour will be available for participation in the goals
consultation on the following dates and times:

Monday, January 1: 12:00 - 5:00 PM

Tuesday, January 2: 8:30 AM - 1:30 PM

Wednesday, January 3: 8:30 AM 1:30- PM and 3:00 -4:30 PM on the summer activities
Thursday, January 4: 1:30 - 3:30 PM . <£,700UO

Please note: I have no record of other times arranged for meetings between Seymour CIJE
staff. Also, please rconfirm these times with Suzanna and L.

Thankyou,

Danny Marom

- m rnnfen ?

QifoU SP 1&2* Id

A(j& Jbf-f



From Magdalene Lampert, “The Teacher’s Role in Reinventing the Meanimg of
Mathematical Knowinig in the Classioom,” The Institute for Research om Teaching,
College of Education, Michigan State University, 1988.

I. Lakatos, Proofs and Refutations: The Logic of Mathematical Discovery (New York:
Cambridge Univ. Press, 1976):

I respect conscious guessing, because it comes from the best human qualities:
courage and modesty, (p. 30)

Lamperi: *. .. making a conjecture (or what Lakatos calls a “conscious guess”) is taking a
risk; it requires the admission that one’s assumptions are open to revision, that one’s insights
may have been limited, that one’s conclusions may have been inappropriate.” (pp. 2-3)

G. Polya, Induction and Analogy_in Mathematics (Princeton, NI: Princetom Univ. Press, 1954):

among other things, doing mathematics requires these “imoral qualities”:

INTELLECTUAL COURAGE: we should be ready ta revise any ome of
our beliefs

INTELLECTUAL HONESTY: we shoulil cvngee @ hedlieff wiien tHamee ibs
a good reasom to change it. . . .

WISE RESTRAINT: we sttt nogt adizmgee @ bl wantiooijy,
without some good reason, without
serious examination, (pp. 7-8)

Lampert: “The issue of intellectual authority is central to this comparisom betweem how
mathematics is known in school and how iit its knovkmawnhandiscipghaadisdiplide.” (p. 4)

Lampert, about students in a different kind odfotdassooom: “Thiaatingg ayn whlaat theyy Hedleeace athourt
the relationship between the knower and what is kmowm, theyy put{ thiepmssdvess inn thiec pposttoon off
authors of ideas and arguments; in their taikk abouabmathwmdeosgticasonasgnamg aaihethatizdical
argument—not the teacher or the textbook--are the primary source of an idea’s legitimacy.” (p.

6)

Lampert: “. . . the teacher acts to create and maintain the culture in which such student activity
can occur, . ... to build a ‘participation structure’ that redefines the roles and respomsibilities of
bath teacher and students in relation to learning and knowing. . . . the consemswal expectations
of the participants about what they are supposed to be doing together, their relative rights and
duties in accomplishing tasks, and the range of hehaviors appropriate within the evemt. Teachers
and students form communiities of discourse that come to agree om working definitions of what
counts as knowledge and the processes whereby knowledge is assumed to be acquired. . . .Thus
the classroom comes to parallel the mathematical community more closely. . . ..” (pp. 7-8)



Lampert: “Onee the list of students® solutions was up on the board, they were opem for
discussion and revision. Students often began by explaining why they gave the amswer that they
did. If they wanted to disagree with an answer that was up on the board, the language that [
have taught them to use is, ‘I want to question so-and-s0’s hypothesis.’ (Umtil the group arrives
at a mutuaily agreed-upon proof that otie or more of the answers must be correct, all answers
were considered to be ‘hypotheses.”) I always asked them to give reasons why they questiomed
the hypothesis so that their challerige takes the form of a logical refutatiom rather than a
judgment. The person who gave the answer was free to respomd or not with a revision. In
order to commuricate the idea that I thought every answer was (or should be) arrived at by a
process of reasoning that makes sense to the person who volunteered it, I asked the class, “‘Can
anyone explain what they though so-and-so was thinking?’ and ‘Why would it make sense to
think that?” And then I asked the person who gave the answer to respond. This routine was a
way of modeling talk about thinking. It also made thinking into a public amd collaborative
activity, wherein students would rehearse the sort of intellectual courage, intellectual honesty,
and wise restraint that Polya considered to be essential to doing mathematics.

“_ . . the teacher represemts the most expert knower of mathematics in the
classroom and, in this role, has the potential to demonstrate the nature of expertise to those who
seek to acquire it. Given my goal of teaching students a new way of knowing mathematics, |
needed to demonstrate what it would look like for someone more expert that they to know
mathematics in the way that I wanted them to know it.” (pp. 12-13)

Poliak, in J. Albers and G. L. Alexanderson. Mathematical People: Profiles and Interviews
{Chicago: Contemporary Books, 1985):

|As a student, I| had a very interesting time watching him struggle, inventing
proofs and trying to think about the right way to do it. I learned a lot more
mathematics that way than I might have if it had been a perfectly polished lecture;
and 1 think already at that time I developed my feeling that I like cross-country
mathematics. Mathematics, as we teach it, is too often like walking om a path
that is carefully laid out through the woods; it never comes up against any cliffs
or thickets; it is all nice and easy. (p. 231}

Lampert: * . . the students had learned to regard themselves as a mathematical commumity of
discourse.” {p. 15)

Lampert: “My organizing ideas have been the “humility and courage’ that Lakatos and Polya
take to be essential to doing mathematics. ] have treated these as social virtues, and I have
explored whether and how they can be deliberately taught, nurtured, and acquired in a school
mathematics class.” (p. 40)

Devora Steinmetz
Beit Rabban



AGENDA FOR THE CIJE/MANDEL INSTITUTE
CONSULTATION ON THE GOALS PROJECT
Jerusalerm, Januany, 1996

The agenda for the January meetings in Jerusalem has beem developed
by Daniel Marom and Daniel Pekarsky in comsultatiom with colleagues in the:
CUE and the Mandiel institute. Designed to further refine the challenges of the:
Goals Prgject and to make some important decisions comceming the tasks
ahead|, these sessions will occupy us for appraximatety 5 hauns a day om
January 1, 2, and 3. It is assumed that CUE staff will be meeting comcermimgy
other mattens at other times during these days.

A packet of materials has beem prepared for our meetimgss. The materiais
concerning ‘the kitchen" and the Agmom Pilot Project will be at the cenmtrall
work. Also included as background for our meetings is the mast recent Goats
Project work plan and a summary of our recent work with the JCCA The
complete packet of materials for these meetings includiss:

1. A copy of this agendia.
2, Pekarsky's "litchenessays.
3. Marom's report an the Agnon School Pilot Project.

4. A summary of the recent JCCA Goals Seminar.

5. A copy of the Goals Project Work Plan dieveloped and!
distitbuted last summer.

Tive complete agenda for the meeting fellows en the next pags.
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AGENDA FOR THE CIJE/MANDIEL INSTITUTE
CONSULTATION ON GOALLS

Ovenmview of the consultation and updiate. (Pekarsky)

Conceptualizing "the kitchen.” (Pekansky)

Pekarsky's pieces on "the kitchen' will serve as a springBoard
for deliberation and decision conceming the best way to
conceptuaiize our effants to develop
appropriate resources for the Goals Project.

A pilotyproject inprogress: the Agnon experience. (Marom)

Buiilding on Marom’s report, discussion will focus om what
is Peing learned and whart cam be learned from this and
other pilotprojects and how such projects cam Be used to
advance our wark. Marom: will Be asking participants for
input concerning various mattens, including the

usefulness of his orgamizing categrries and descriptions.

Next steps: making some Basic decisians.
In this part of our meeting andt agaimst the Background of
earlier discussions, we will deliBerate and make
decisions concerning the waork aheadi in four different
areas;

a. Kitcihemwank pricnities amd! diwsion off lafosr,

b. Nt stempss im tines Aggreom Pilott Prajjest!.

C. Assamiiranrasrggatsfessenitnpeessonet | projéetedd dor
this summer in Jerusalem: content, timing and invitess.

d. Future weorrk with the JCCA



IMEMO T0O: CVE/MANDEL INSTITUTE COLLLEAGUIES
HROM: Danie! Pekarsky

RE: "The Kitdhen"

DATE: Dec., 119, 1295

As you know, my gssginment has been to develop amd! propose
@ conceptualization of "the kitchen” that can serve as a
ypimgiboard to our early January deliberatiioms in Jerusalem. If
our deliberations are successful, they will cuiminate in a set of
decisions concerning the kinds of materials we need to gather amdi
create, as well as in @ shared sense of how these maikizls are
1o Ibe organized so as to optimailly usable for our warmk.

Il have experimented with more than one conceptuaization amdi
will ghare two of them with you. One of them is to be found! in
the piece entitled "Designing the Kiichen," am early draff of
which some of you have already seen. The virtues of that
conceptualizatiom,in my opiniom, are twofalid: 1) it helips to
identify @ range of important matterials thart it woulld be valuaidlie
for us to gather, while suggesting how they might be used:; 2) it
highlights the waiys in which any given theme, e.g. "vision-drivem
imsittiution,” or "Text-study", or *visions of an educated Jew"
can be used to get at basic educational issues at a multitude of
levels (ranging from philesophy to evaluaition). A wealitess of
that coneeptualization isthat it results in & measure of
repetitiveness (in the sense that some of the same matiesials eaim
e found under meore thah ene eateg@iy). A second weakiess
might e that the categeries that make up the scheme may not
seem tied together by any sirong prineiple of interpal legie:.
Wihether these are decisive wealitasses, of whether there are
others that are deecisive, i leave it te yeu te jucigr.

While | was pleased by the esRefete prejects suggested by



the "Designing the Kitchen" documenit, some uncertaiiniiies
concerning the conceptual scheme led to a second
conceptualiization which I will now go on to describe. This
second conceptuglization of the kitchen is, in a sense, "cleamer
than the other. It does seem to have an internal logic, and like
a Periodic Table, it suggests uncharted regions that need to be
developedi. Moreover, it does not give rise to what | described
above as the "repetitiveness” problemn. While | have not had the
chance to fill in the different regions with the kind of

specificity found in the *Designing the Kitchen® document, |
suspect that the scheme proposed would accommodate the
varied matterigils found in the other docunmemnt,

As between the two conceptuslzatiioms, |tend towardss the
one presented below, and | would suggest that we use it as the
starting-point for our discussions. However, | think thait the
"Designing the Kitchen" document includes a number of concrete

ideas worthy of consideration, and ltherefore hope that you will
read it as welll.

in any event, the propased kitchen-design propased below is
made up of three different kindis of elermenis, each corresponding
to a different dimemsion of the Goails Project. They are labelled
as 1) Visions at Wark; 2) Journeying Towandss Vision; 3) Meta-
issues. Each of them is briefly described below.

Visions at Work

In this part of the kitchen, what we have described as "the
five levels" - Philosophy; philosophy of educatiiom; translation
to practice; practice; and evaluation - are used as orgamizing



categories which enable us to readily separate out, but to also
ghow the relationships between, a broad range of pertinent
meternigls, Imagine a grid down the side of which are found the
five levells, and aoress the top numibers, each representing a
discrete approach to Jewish exisitence and to educatiom. (Note: &
table illustrating this is - or soon will be - on the next page.)

Thus, #1 might be an outlook identified with Greenbeng: #2 might
be an outlook identified with Brinker; #3 might be am outlook
identified with Bulber, etc. In each box would go materials that
articulate that outlook at the appropriate level, as well as
suggested acfiivities designed to sfimulate reflection at thait
levell,

Vertical limkages. Once a column had been filled in from
"top to bottom", it would offer us a clearly articulated approach
to Jewish education grounded in the most basic human questions
but also pointing us to educational aims and approadtes, as well
as towardss very specific educationat practices and ways of
evaluating those practices. There would be oppartumities to see
how larger philosophical positions give rise to particular
understandings of the aims of education; and how these karger
understandings of the aims of education suggest ways of thinking
about how to approach teaching various subject-matiiens; how
these ways of approaching different subject-mattiens give rise to
particular formms of pedagagy, curriculum, and social
organization; and finally how evaluation is given a distinctive
cast because of its embedidediress in a particular philosophical
home. A column represents a comprehemsive - differentiated but
also integrated - understanding of educatiiom, with each level
finding its grounding, its interpretation, and its implications
in the levells that sumound it,

Horizontal linkages. Once several colunmms have been filled



out, there will be opportunities for different kinds of

comparisoms. Looking horizontally rather than verticallly, it will

be possible to compare the different traditioms along particular
difmensions. For example, looking at "Transkation to practice”,

it would be possible to compare and contrast very different ideas
of what it means ‘fo teach Hebrew” or to communicate "a love of
Zion," or 'to teach history." Similarly, at the level of

"Philosophy of education,” a horizontal scan would aliow one
readily to compare different understandimgs of "am educated Jew."

Note that it is not necessary for each level in a colunmm to
e filled in. It may, for example, be sufficient to start at the
level of "Philosophy of Ediucation" for some purpases and not to
move to the higher "Philesophy” level, and it may be that tire
curriculum" level is, at least termpararilly, lkeft blank in a givem
column. indeed, empty boxes may be viewed as challenges for
future wark. In a similar veim, it is notewarthy that one need
not begin filling out a given colummn "at the top* and them move
downwands. [t would be entirely possible to work upwands - say,
from curriculum to the conception of teaching and learning that
it embaodies.

larm assuming that the level of "practiece" ineludes not just
curricula dealing with different kinds of subject-mattiens (like
Hebrew, Text-study, and lsrael), it also Includes policies amd:
social practices. Much more generallly, | would include in this
category examples of vision-driven insfitutions - that is,
insfitiutions that are born of particular visions of Jewish
existtence and of a flourishing Jewish life. Indeed, what we have
sometimes deseribed as & Jewish Sarah Lightfoot velume (whieh
looks at @ number of distinet types of vision-driven
instttiutions) could emerge by leeking horizontally at & number of



vision-driven institutions described at the "Practice” level of
the grid.

I would also like to suggest that one vertical column be
given over to what might be called negative examgies ~ that is,
to illustations of inadequacy at the level in question,
ilustrations which are drawn from contemporary Jewish life and
educational practice.

While I believe that many of the matenials that we will want
to collect in the kifichen (and identified in the "Designing the
kitchen" piece) can be readily handled with this typaliogyy, | do
not believe that it is sufficient for our needs. While this
typology offers us a way af classifying materiaill so as to exhibit
the relationship between levels in the ideal it does not speak
directly to the process af bringing along institutions that are
currently far from this ideail. Hence the need for other
orgamizing principles as well. These are summatrized below.

Journeying towarndss vision.

In this section of the kitchen, we will place various toals
and materigls that pertain tq the process of helping am
institution become more goais-serious. The following kinds of
materials are imagined (I am lifting these directly from the
“Designing the Kitchen" docunmemnt):

a) Case-studiies (on the model of Maramis wark with
Agnon) that chart the journey of an educating

institution towernds greater vision-drivemmess,

b) Based on such cese-studies, a "Jewish HORACE'S



SOHOOL" - g fictionai aeeount that shows the procssss
Rreugh which an educating institution travels towardts
lBeeoming supstantially more vision-driven. The account
needs to highlight the conditioms that make progresss
possiple, as well as the benefits.

¢) A video (taken at the site of & CUE Pilot Project)

that powerfully illustates whatt's involved in
undertaking a serious goals-processs. 1t could include
inferviews with key lay and professional stake holidierts
concerning what they are gaining from the processs, as
well as depictions of the work being done - for
example, in @ meeting with teactenrs concerning some
aspect of their curricutum.

d) Articles and boaks from the world of generail
education and organizationall theary that speak to
conditions and sirategies for insfiituional chamge:.

e) An insttictiional profile instrument that woulld

enable an insttiution either alone or under the
guidance of an outsider, to develop & fruitful profile

of ittself as an educating institution — & profile that
highllights strengths, wealkresses, and ehailenges along
important dimenslons pertinent to & goals-agendan.

f) Rieh and theught-proveking "eases" or "seenatties

that can be used to demonstrate the proeess of warking
with institutions, to train individuals whe will be

werking with therm, and te antieipate typieal situations
that may arise. This last eategery is paftieulerty
impofant and reguires elaberetion. See Appendix | for
this diseussion.



Metarissues

Tihe *metarissues" kitchen-space focuses on the
consliderations that give rise to the Goalls Project in the first
place-matierigls which are not themselves part of the content of
vigion-driven educeation or part of the process of becoming so.
Time following kinds of materialls are to be includedt:

a) Articles or policy briefs that speak to the
educating power of institutions informed by ai
compelling vision -and to the ills that befaill am
educating insfitwtion when it lacks such a visiom.
Vivid examples and anatises of institutions thait are
not vision-driven would be pertinent as welll.

) A theoretical piece on the relationship betweem
vision, goails and educational practice which identifies
and responds to critiques of approacites to educatiom
that give a prominent place to the idea of a guiding
vision,

¢) Vision-driven instifution eheclist. A summary of
the basic features of a vision-driven institution,
along whh a compendium of the ways in which am
insfitution can fail the test of vision-drivemress:,



APPENDIX Il {Note that this material is drawn from the "Designing
the Kitchen" document that accomparnies this one.)



T Wi of 68568 and seenaviss. By a "case’ or "scenaric” | have
M mind @ givation that presents itself, where the chailfenge is

te petier undersiand what is going on and to consider passible
ways te respond = with the underlying intention of using the
dturation to enhance goalls-seriousmesss,

A case might be organized around a problem faced by am
imsfitulion (e.g., widespread dissatisfaction with the Hebrew
pogam; an intemal debate concerning whether boys should be
expected to wear Kippot, etc.). ldeas for such cases might emerge
readily from out of our pilot-projectss. A case might also develop
amund an imagined invitation to CUE to help Camp X become
"more
Jewish".

Cases could be presented in at least three different waygs:

. A general characterization of the problem-situaticom,
followed by an invitation to participanis to anallyze

the sitluation with an eye towards: a) clarifying the
problem:; tv) considering passible responses; ¢) decidimg
how to proceed. Such exercises might be very effective
with iin the training of goalk-process fadilitaitess.

Having the oppertunity to experiment with different
concepiualizations, to try out in imaginatien possible
responses, and, in the proeess, to identify pertinent
criteria and eonsiderations that need to be taken into
aecount could be very valuaile.

2. The same eF ether seenaries as in #1, exeept that in

this ease the scenafie is presented net in an epen-
ended way buf as interpreted by a sephisticated Geris
Prsjiest staff membper (whe may ef Mmay Aet have aetually



encountered this scenario in practice). The chaillenge
is to explain how this individual interpreted andi
responded to the situation — andl, most importarmitiy,
how these decisions were madie.

3. A scenario-map that lays out and exemyplifies stages
in regponding to a situation. The chaillenge here is
present a scenario, accompamnied by a) e range of
possible interpretatiions, b) consideratiions and

criteria relevant to deciding from among these
interpretatioms; c) a range of possible responses to a
given interpretations; d).criteria for deciding fronm
among these responses.

lam imagining #s and 2 on the model of a physician taking
a group of interns on General Roundss: a) inviting their
interpretations of what is going on with a patient as well as
possible responses, questioning them concerning the basis for
their judgmentts; b) periodicaily sharing with them his/her own
assessments and the principles that underlie them, Properiy
constructed, such cases could prove powerful teaching and
learning toals.



DES(GNING THE KIFTCHEN

INMRADUCTION

Mission and challenges of CUE's Goals Project. The Goals
Pajject is organized around the convictiom that effecttiveness in
Jewish education requires a two-fold seriousness that is oftem
missing:

1. @ serious effort on the part of educatiing
insfiitutions to agree on their most fundamenitail
educational goals. This kind of “seriousness” entails
mot just thougiifiuliress, honesty, and realism, but alko
a willingness to incorporate into the inquiry ideas
from out of Jewish Tradition that speak to the:
questions under consideratiiom.

2, a serious effort to reform educational practiee so

that achievement of these geals is a live pessibility:.

Tihis second kind of seriousness invelves easeful

siteategic thinking that focuges on eurrieuliumm,

pedagogy, social organization, leadesship, and eduecater
ssllection and training. A eompitment to evaluation is

an integral part of sueh an effert, aleng with an ethes
that insists on the Reed 1o fevisit praetiee en g

fegular basis in erder te determine the geps between
desired and aetual euteemes.

Both eemmeisense and a beedy of literature frem general
edueation

lend stong suppert fe the view that imprevement in the field is
Ret likely to Be significant iR the absenee of serious efferts of



these kinds. While CUE decidedlly does not believe that this

Kkind of serousness about goalss is sufficient to improve Jewiiin
education, it is convinced that it is essentiall. It is essentiall

mot just as "an additional element” that accampanmies actiities

like "personnel development” and “curriculum developmentt” but as
an indispensable guide to such activities.

Guided by this convictiom, the mission of the Geals Project
isto encourage Jewish educating institutions amdi the communities
that support them to become serious about geals in the senses
just specified. The task is rendered difficult by a number of
circumstances, For example, relevant populations and| leaders
typically kack the sirong appreciation for the importance of the
goals<agenda that will lead to commmunal support for work in this
area. We have described as "sseding the cuiture" the challenges
posed by this problematic state-of-affains. Nor Is this the onlly
significant obstacle, Within insfitutions that are as diverse asg
many of ours now are, there is often skepticism concesmning the
possibllity of arriving at shared convictions concerning gemais,
and even a fear that the effert to do so eould, by dissolving the
appearance of congensus, be destructively de-stabilizing;, Mere
mundanely, an instiiution may resist a goals-agenda beealise of
the multitude of other demands that eompete for the limited time
and energy of eritical constitueneies like edueaters and |ay-
leaders.

While these varied obstaeles are formidalrp, attention te
them stheuld net distiiact us from an imporiant ebsiaele ef a very
different kind. Suppese that we were te suceeed iR evereeming
the ebstaeles just mentioned ane were invited by & sefious
petential parner te deliver R 8ur premise te effer help with a
goals agende. Thatis suppese that the leadership of am
8fganized Jewish eemmupity were to appreaeh us with Relp iR



develepifg @ community-wide vision that could guide Its dieciisions
Viga:-vi§ Jewish education; of suppose that a central agency were
to @approdch s for help in clarifying its own vision as a
eommunity's educational resource; or, finallly, suppose that am
edueating insilution approached us with the request that we help
it become move vision<driven. The question is: do we presently
iave the capacity to adequatiely help thase requesting owr help
along the journey they want to embark on? That the amswer to
this question iis probably "Nol", points to am extraordinarilly
troulblesome impediment to success with our project.

Itt is, however, important to add that the interpretatiom of
this "INO! (and hence the challenge we face) depemds om how we
envision the mle of CLE in relation to am institution that is
imteresited iin @ goals<agenda, a question that has heem the
suthject of consiiderable internal discussion. Accardiing to ome:
conception we have considered, what CUE providies is a baodly of
resources that can be drawn on, as neededi, by the designatedi
representatives of an educating institution, along witih & map or
Table of Contenits that will help these individuals aecess
materials that are responsive to their needs and use thenn
appropriately,(One variant of this model involves CUE in
training the imstittiiancappointed facilitations and providing
consuhation 1o agencies and institutions on am as-needed; bagik.)
A second coneeption of CIUE's rele is mueh more acttigit: om
this view, CLIE identifies, reenuits, and trains a group of
coaehes (or resouicepeople, or faciitations) and assigns tinenm te
interestied commmunities, ageneirs, or educatiing institutions
(Where they uss their expertise to guide the gorls-pieress
aleng). This second eeneeption assumes that we have developed
d
slear understanding of the nature ef the werk that a eeaeh weuld
e deing;.



It ik Beyond ouf immediate purpeses to revisit the adequacy
of these ecompeting modists. What s pertinent is that eact of
thef requires CUE to develop capscity of determinate but not
identical kinds. Butthough the two modids point us to different
tooling-up heeds, it is important to add that there is a
substantial overap in the kind of capacity they presuppase. In
particulgr, the body of resources that is hecessary for successs
iin the first of these modelss is also necessary for the secomdi.
Tt is, whether the facilitator of a serious goals-process
"an iingider" appointed by the institution or "an outisider"
identified and trained by CUE, such an individual will need a
content with which to work, that is, & bodly of resources to diramw
on.

is

The meed for “a kiichen.” In addition to being needed far
iits work with imstitutions on a goais agendia;, a body of resources
isalso mecessary if CUE is to successfully adidhess the othex
challenges articulated above. This is especially true of the
"“sasding the culture' challenge - the challenge of nurturing a
culture iin the Jewish community that appreciaies the need for
educattors and educating institutions to adidiess the coniiemit
agenda.

ln previous discussions, we have eharaciesized thig bodly, of
rESOUrEes in various ways = for example, as & toaltkit of a8 &
resource-library, @ lbrary that weuld inglude varied kinds of
grids, €éentent maps, case-studies, "cages’, exerciies, afficles,
inventeries of exisiing eurricula angi ether kinds of materirls in
different domins. And we have speken ef e kitchem' as the
ssiing in Whieh this varied bedy of maiesiels iste be ereated
and then stored.



As a metaphor "the kitchen" is particularly rich: it
suggests a seftting made up of working-spaces, ingredianiss,
recipes, utensils and other kinds of toals, all of which depend|
on skiliful, resourceful, and planful practitiomens for their
effective translation into tasty and healthy producis for
different clienteles. The kitchen" also remindss us that
products need to be designed with attention to the needs and
desires of different comsumens, and that the recipes, toall, andi
materiglls found there need to be revised in light of feedback
that comes from the dining room, where the prodiuctis of the
kitchen are used and where new kinds of demamdis and! needs
become
appanent. As this suggests, the kitchen is also a laboratory
where new kinds of produkts, toalls, and recipes cam be created!.
And it can also function as a classroom in which to guide would-
be coaolks and waiiters towarrdis appropriete skills, understandimgs,
appreciattars, and dispaosifions.

Note, though, that the adlequacy of a kitchen depamnd om a
number of important conditioms: 1) an organizational plam that
includes the necessary categurnies (e.g. "Ingredients”,

“Utensils”, "Recipes’, "Works-gpaces’, etc.); 2) a map or legend

that enallies the newcomer to understand the lay of the landi; amel
3) the presence in each of the labelled cupboands of the
necessary kinds of matenals. Such mattiens need to be taikem

into account in the design of the kitchem.

Designing the kitchen. All of this brings us to the
challenge of this paper, which isto offer a sketch for the
design of the Goals Project kitchen. Revised through criticism
and diseussion, the design-document will serve as a guide to the
development and orgainization of the resourees the Goalg Projject
needs in adidiessing its varied challenggss, Our kitchen willl



seive at least three purpsses: it is where we will create the
materials to be used in different phases of Goals Project wari;
itiis also where we will store these materials for ready use by
those flooking to feed a goals-process under varied concrete
circumstances; and it is also where, if desirablie, suitable
imdividualls can be initiated into the projecits waork amdi grow
familiar with the resources available to them.

This iis not the occasion to speak at length about what might
ibe imvwolved iin working with agencies, communittess, or
institutions on a goals<agenda. But development of resources to
be used as part of that process requiires at least a crude
characterization of this work. Sufffice it to say that the:
approach to developing the kitchen implicit in this paper assumes
that the challenge isto help Jewish educating institutions (andi
the constituencies and agencies that support them) to become
progressively more aware and thougihitful coneerning what they are
fundamentally about; that becoming more geris-sensitive is not am
all-or-mothing affair; that discussion at any level (e.g.
philosophy of edueation, eurrieuturm, evaluation) eam lead; to
greater goals-sensitivity; that diseussion of any issue or
goneern in the life of the institution eam lead to greater goais-
sensitivity; that discussien at any level or of any Issue eam be
used to eneeurage diseussion at ether pertinent levels. The
point at Whieh the gealscoaeh of faeilitater is to start and] the
direetion in whieh the preeess should ge depemnds on good
judgment, based on lecal eireumstances. What a well-stoeked!
Ikttehen ean ge iste enrieh the fagiliteterrs Uunderstanding of
the eptions and te effer toels and materirls that may meve the
preeess aleng.

M reviewing the propesal that fellews, | weuld sugaest
three prineipal guestiens:



g, listthe organizational plan that is offered adequate
to our present needss?

Ib) Are the varied items identified with the help of

this plan the kinds of tems we need to be gatihering
and/or developing? Are there important items that are:
missing from the list which belong in the kitchen?

c) Of the various items that competing for our
energies, which should command our limited enengjies at
this time?

Temitative organizational blue-print. Here are two ways of
approaching the organization of the kitchem.

THematic organization. The first begjins with the
observation that any one of several generative themes associated
with the Goails Plegiiect has the potentiiall, under appiepiaie
circumstances and given appropriate teo)s and resourees, to
function as a sprimgboard fer thoughtful inguiry andi delibesatiom
coneerning the place of goals and vision in edueatipm. Thus, epe
way to design the kitchen focuses on sueh substantive topies,
€.g., "Visions of an Eslucated Jew" and “Vision-driven
institutions.” Organized under eaeh sueh tepie weuld be &
resoucebank of appropriate matesirls, ranging from articlrs of
different kinds aeeermpainied by articulated stiategjes for using
them te sitmulate fruitful refieetion and delibesation, to
c6ntent-Mmaps, ie recommended aetivities that might preve fruiful
to these guiding a gerls-precass. The assumption behind thig
organizatien isthat, with an apprepriate index erf table of
cenlents, these materials eould be readmily aecessed g peart of



efforts "to seed the culiure” or to work with institutions amd
commuinities on @ goalis<agendal.

Fumnctional organization. A second way to design the
kiitohen focuses not on subsitantive dormmaiims but on diifferent Goalis
Peifect chaillengss, challenges like "Szading the cultures.”

"“Wiorking with an educating insfitution on a goals-agemdsy,"
"Working with @ communal agency on the developmenit of a
communiifewision,” or "TFediming coactiess” In each case, the task
would be to identify the kinds of materials and acttiities that
could, under different kinds of presenting conditiams, be used to
forward the process.

My imitial inclination was to avoid choasing among; these two
approacies. On the assumption that each could be useful for
different purpases, and that each would suggest items that the
other approach might miss, my thought was to develop them side
by
side, lsaving itto potential users to decide which system of
categaries would best meet their needizs. However, for two reasans,
Ihave decided for present purpases to abamdiom this plam and te
stay exclusively with a ‘thematic orgamization* appmeact. One of
these reasons isthat we have as a group done considerablie
thinking about the themes at the heart of the thematic approaci
and are already in a positon to make considerable headwaly with
it. kv particular, the thematic approacin readily suggestis &
number of important projeets that are worthy of our enerrgjes as
we become tooled-up for a goals-agenda:. A second reason Is thart
Ididn't feel that | as yet now enough about the process of
werking with an ageney or an institution to develop mere thaim a
very erude eeneepiurlization of the kinds of materialk and toa)s
that weuld be neeessary for different pheges of the work-or even
how to ehaiacterize the different difmensions of the wak. It may



well be, though, that down the road it will make sense to re-
organize the kitchen along the "unctional orgamizatiiom"
approacimn.

While | am reasonably comfortable with this decision to
adopt the thematic approaict, | have at least one reservatiiom.
This approach to the kitchen does not readily suggest a place for
certain toadls that will prove essential in seeding the cuiture,
in working with institutions, and in training othens to waork wiih
institutions. 1am thinking in particular of the powerful role
that certain kinds of scenariios and cases cam play in forwarding
our understanding of the wark. For this reason, the kitchen-plan
will include this non-tthematic cupboanrd that will be argamized
around these scenariios or cases. More on this in the appropriate
section.

A final comment about organizing principles. Recall that in
our discussions we have often thought about different levels at
which the our wark cam begin andfor proceedi. The levels include:
Pillosophy; philosophy of educatiiom; translation to practices;
practice; evaluation. While the major substantive themes
suggested various items that were not readily identified with any
particular level, attention to these levels has been invaluable
in trying to identify materials and adikities that belong under
each general categmuny. Indeed, in some cases, tablies/gyids
organized around these levels have seemed very helpful and are
includedi. Whether the propesed kitchem-design makes sufficient
use of this five-levells categprizatiom is & matter we may want to
consider. Itis conceivable that we could use this five-level
scheme as the orgamizing principle for the kitchem. This is a
matter for discussion at our meeting.



In this first section, materials are grouped thematicaily.
Themes include: a) Visions of an educated Jew; b) Commaunity
visions; ¢) Vision-driven institutions; d) Sutbject-area diomains;

e) Social and educatiional redlities. As noted above, these
themes are all generative in the sense that they have in
different ways figured prominently in our discussions and speak
to issues that are of importance to the kinds of canstituencies
and insfitutions we work with, Each of them suggesits maiiesials,
issues, and activities that will prove of value in our efforts

to intenpret and guide the work of the Gealk Prsiject in different
conti@xis.

Tihe only one of the themes that strikes me as needing
comment is the last one, entitled "Social and educational
realities." Under this theme materials are to be included
materials that paint the social and educational conditions that
make the work of the Goals Prgject imperative. The importance of
and the need for ideardriven, or vision-driven, conmiurities of
educating institutions cain best be grasped agmrinst the background
of a world marked by the absence of powerful visions that inform
the lives of individuals, institutions, and cemimunities. Hence
the suggestion that we build into the kitchen & cupboarrdi for
materials that speak to this predicamenit. (An alternative would
be to spread these maiterials acness the other cupbeardss. For
example, the eupboard that focuses on vision-driven institutions
might also include discussions and examples of institutions that
are not guided by any compelling set of geals or & vision, and so
forth.)



"VISIONS OF AN BDUCATED JEW' CUPBOARD
1, Visions of anm educated Jew.

Powerful articles (from the Educated Jew Prgject fromm
denonmminational writings, and, more genenailly, fronn
Jewish philosophy and other classical sources) that
offer partraits of what Jewish exisience at its best,

or mast meamingfii, is like - and of the

charartiistics a person must have in order to share in
such a life. {(Note that, in adidition to books or

articles,, videas that enable the viewer to watch the
representative of a vision present it - or debaite it

with others - might be of strategic value.)

Adiivities, exercises, questians, in some cases based

on #1, with the capagity to stimulate reflection andi
caonversation concerning the nature and signifiicance of
Judaism and Jewish life. Some of these actiliiiies

would encourage drawing contirasts and conmparisons
between visions encountered in the readiings along
signifiicant dimensions;; some might encourage
reflection concerning the vision of & meaningfiul Jewish
life informing one's religious movement; and some mighit
encourage reflection concerning one's own vision of &
meaningful Jewish life.



2 Treansdfatiion to practice,

Readings and other materials that demmomstrate and
encourage reflection concerning the ways in whicin
determinate educational goals (cognitive, affective,
spiritual, social, other) can be derived from visions

of the educated Jew; also, concegtioms of teaching and
learning that flow from particular conceyptioms of am
educated Jewish human being.

Activities that offer oppantumities to better
undersitand the ways in which educational goals cam be
derived from a vision of an educated Jew.

3. Examples of vision-infiormed curricula and pediagugiss.

EBxammples of pedagagy, curricula, and even full-fledged
institutions developed out of a particular conceptiom

of an educated Jew. Emphasis needs to be placed on the
ways in which a visionimiommed approach diffens fromm
other such approacires and from ordinary practice,

Activities that offer participamis the oppartumity to
use a designated vision or set of goals as a toel in
designing an educational environment - from the
sellection of edueat@rs, to the skills and knowledge-
base needed by teachess, to the determination of
pedagogy and curriculurn contiesnit,

“Cases" or vignettes from out of the life of am
edueating institution, with the assignment of
intenpreting and responding to it frora the peint of



view of one or more of the visions of an educated Jew..
4. Visiominfformed evaluative toals.

Materials to sirmuilate reflection on the way a guiding
vision dictates the bases for evaluating various
dimensions of educational practice. Representative
evaluation instruments, each tied to a different
guiding vision of educatiiom, would be included;:
attention would be paid both to what needs to be
evaluated and to how the evaluatiom might be dione.

Activities include a stuctured assignment designed to
get participamits to wrestle with the problem of

designing an evaluation-tool to be used in conjuneiiim
with an educational environment organized aceceding t@
a particular vision.



"“COMRMUNITY VISIONS' CUPBOARD
1..Visions of conminmuumithy.

Classical texts and contemporary essays that speak fromm
different viewpoainiis to questions concerning the proper
ethes, organization, and mission of Jewish cormmmumnail
life, with attention to the problem of pluralisr ani
commonality and to the rights, dutiies, boundianies amnd
oppatiunities associated with membernship. Contempanary
writings might include pieces by Rosenak, Hertzberg;,
and Dubin, as well as writings associated with the
Edlucated Jew Prsject (since embedded! in these are
powerful normative coneegptions of Jewish conmmumall
life).

Activities:
Sets of guestions and assignments designee to encourage

crifical comparirons of these visions, ag well as
thoughiful reflection eeneerning their adeguaey ag



guides to Jewish life.

Esercises designed to lead participamis to reflect a)

on their own implicit understandiings of Jewish cormmumail
exigence; b) the vision of Jewish conmmmunai life found

in their cormmmumity's rhetoric; ¢) the vision of Jewish

life implicit in commmunal orgamizatiom and practice

{e.g. in the commumityy’s newspaperr, in allocatiicm-

trendss, etc.)

2. Communal vision and the social orgamizatiom of ediucatiiam.

Readings (in the tradition of social philosophy or
sociology) that elucidate how different visions might
give rise to very different ways of orgamizing Jewish
educatiion in @ commumilly, including the different
rights and responsibilities of constituent educatimg
insfiitutions and of the Central Agency (that represents
the community as a whale)),

3. Communal vision and educational conitemnit,

Readings that highlight what is shared and what is
different in the educational goals and the content of
educating institutions that are embedded in a comnmmumity
animated by a particular vision of Jewish communail

life.

Curriculum materials that represent particular
understandings of what it means to be a Jewish

conmnmunitty,

Stuctured aciivities designed to stiimulate



participants to infer the vision of communal life that
s emibedded in designated curricula or curriculer
materigls - of, for that matter, in the educstionsll
content and practices of local institutionss.

4, Communal vision and evaluatiom.

Bwziluation or seif-assessment instrumentts - or just &

good zet of questions - that can be used (either by a
community alone or by an outside resource-person) to
better understand (along dimemsioms of consequence)) the
character and consequences of am existing form of
Jewish communal orgamizatiiom.

Activities could include stuctured assignments whicin
give the participamts the oppartumity to wrestle wiin

the development of evaluatiomimstruments that cohere
with particular visions of Jewish communail life.



MISION-DRIVEN INSTITUTONS' CUPBOARD
T, Examples of vision-driven institutions.

a) A"llswish Sarah Ligghtttast volume, Extant examples -

- Onthodex and non-Orthedox, religious and seeular - of
edueational institutions eaeh infermed by a poweri
vision of the kind ef Jewish human being ane eommdMEY
it should be euliivating. kdeally, examplrs weuld be
drawn from the werld ef epngregaitional edueatienal
programs, Day Scherls, Summer Camps, lsraek
experienees, JCCs, and even adul edueatinmn.

I eaeh ease, an attempt weuld be made to make the
ingtiulion and s ethes eeme alive for the readrs. At



the same time, each ehapier in the volume would Inciude
@ more analytical section that would highlight

i. the institution’s vision of an educated
Jew,

ii. how that vision is reflected in such

diverse domaiims as social orgamiizatiiom,
pedagegy, curriculum, inservice educatiiom,
and evaluatiom,

ii. what made it possiible for the
insttution to come into being, with
attention to critical pre-conditioms.

Ib) A"fleotuee @s History” volume. A fictional

imsfiluiion that is a powerful reflection of a

compelling educational vision. Since examples from the
Orthodox world are easier to come by, an exampile fromm
the non-Orthodox world would be desirable.

2. Journeying towards greater vision-drivennesss,

a) Case-studies grewing eut ef the pilot-projeeis (on
the medel of Maror's werk with Aghen) that ehait the
jeurney of an edueating institution tewerds greater
Visiton-grivenness,

) Based OA SUEh case-studies, a "Jewish HORACIES
SCHOOL" - a fietional aeeount that shews the precess



through which an educating institution travells towandts
lbecoming subsiantially more vision-driven. The accmumnt
needs to highlight the condiiiioms that make progess
possible, as well as the beneffits.

¢) Doecumentedi, vivid examplies of strategies that cam be
usad to move a goals-process along. For example, a
contextualized account of the way in which am
ingfitution’s missmmsétdtement or curriculum is used

as a way of sftimullating reflection and deliberatiiomn
concerning the its basic purpeses.

d) A video (taken at the site of & CUE Pilot Project)

that powerfully illusitates whaits involved in

undertaking a serious goals-process.  could include
imterviews with key kay and professional stake holdiens
concerning what they are gaining from the process, as
well as depictions of the work being dene - for
example, in a meeting with teacirens concerning some
aspect of their curriculunm.

e) Articles and books from the world of generall
educattion and organizational theory that speak to
conditiions and strategies for institutional chang.

4, implicitly vision-driven institutions.

Aceounits of edueational inskifutions thait are informed
by a eoherent vision that is not recognized and/er
aeknewledged by the participamis - along the lines of
Jaeksems THE MORAL LIFE OF SCHOQLS.



Stuctured adlivities that encourage participantss to
reflect on the goals and vision that are implicit in
their own institutions' actual waorkings.

3. About vision-driven institutions.

a) Articles or policy briefs that speak to the
educating power of institutions informed by a
compelling vision - and to the ills that befaill am
educating insfitution when it lkacks such a vision.
Vivid examplies and analjses of inslitutions that are
not vision-driven would be pertinent as well.

b) A theoretical piece on the relationship between
vision, goals and educational practice which identifies
and responds to critiques of approacies to educatiiom
that give a prominent place to the idea of a guiding
vision,

c) Vision-driven institution cheeki<list. A summary of
the basic feattures of a vision-driven insiitution,
along with a compendiiurn of the ways in which an
instittution can fail the test of vision-drivenness.

Stwusiured aclivities that encourage participamnis to
identify and reflect on the gaps between the vision-
driven ideal and their own instifiutiional realities.



SUBIECT-AREA" CUPBOARDS

Tough the divisions are at times artificial and|
destructive, the work of Jewish educating institutions often
falls under a predictable list of subject-matter headings,
including the foliowing: Hebrew; Bible; Jewish History;
kstael, Prayer; Mitzvot, Holidays and Life Cycle Evenis,
Because of the centrality of these domaiins to the werk of Jewish
educating insfitutions, and becawse typically the aims andi
outconmmes associated with them do not receive systematic
treatment, attention to them could prove helpful in efforts to
simulate serious reflection on the place of goals in the life of
an educating institution. For this reason each of therm desenes
space within the subbject-area cupboarnd. A subject-area diraiwer
sthould include the followings:

1. Conceptilens of teaching and learning the subjeet-maitesr.

Essays that present significant coneepltieoms of teaekhing
and learning in a given subject-area, with emphasis on
the basie goals (eegitive, affective, ete.) to be
aehjeved iRrough edueational efforits in this area:.



Associated with each of these conceptians there should:
also be the following matenials:

a. Tine underlying vision. A powerful reading that
discusses how this concepfiion of the aims of teacihing
and learning is connected to a karger vision of Jewish
life and the aims of Jewish educatiom. Perhaps also
adiditional essays that vividly describe this vision of
Jewish life.

b. Readiness-conditions. Summary of chanactasigtics
(intellectuall attitudinal, etc.) assumed in the

teacher and the kearner if this approach to teacihing
and learning isto be fruitful.

b. A curriculum and curriculum-guide that vividly
embody the approach to this area.

c. A demanstration. A video or a vivid account of an
educational transaction that is animatec by this

approacin,

d. An evaluation-instrument tailored to the outcomes
sought for by a given approacin,

2. Vivid examplies of existing practice. A video or a vivid

account that eapiwies Rhow the sulbject-area istypically adidfessed
in Jewish edueating institutions, acconmpainied by recommended
aclivities designed to anallyze the assumptions - and especially
the goalg -that seem to guide the teaching that is geing on, as
well as the predictable outcomes of such instiuction.



3. Bualuation-toolls and activitiies. A structured set of

activities, including an evaluation instrument, designed to help
the stake holders in an educating insfitution to examine the
sttate of education in this sutbject-area in their own institutiom.
The activities would direct them to consider such matitens as
avowed gaals; the goals embedded in actual practice; actuail
outcomes along signifiicant dimensians.

4, "Cases." A few open-ended "cases" orgamized around aim
educating insfitution's dis-ease with one or more dimersions of

its inslituctional program in this subject-area. The case would
present the problemm, with attention to eliciting a) possible
interpretatiions; and b) ways of using the problem at hand as a
vehicle of encouraging richer inquiry and seriousness comcamming
basic educational goals. A case might be orgainized around the
perception that "students are turned-off to the subject-area;." am
evaluation-study that has shown very negative outcomes;, a
proposal to transform or even eliminate the area, etc.

5. Perinent "Etlucated Jew" papens would be included in this
drawer to the extent that they entail particular approacies to

the subject-area that include aims that are organically connected
to their larger understandiings of the purpeses of Jewish
educatiion.



"SOCIAL AND EDUCATIONAL REALIMES' CUPBOARD
. Americaim-Jewish life at turn-of-the-cesmftuny;.

Powerful deseriptions and anziyses - sociologieall,
psychologieal, philosophieal, liteary=that highlight

the problematies of American-Jewigh experienee at the
level of the individual, of institutions, ane of the

karger eormmudmy.

Aetivities that feeus the refleetion of participants on
the preblematies of Jewish life as they experienee it
i thermselves, i their farilies, in their

E6ngredaiiRs, and in the larger eommuinity eould be
very helpful.



2. Jewish educating institutions at turn-of-the-cemtuny.

Powerful descriptions of Jewish educating institutions
drawn from litterature or educational theory that
thighlight and interpret the incoherences, the
superficiality, and especially the absence of guiding
goais and visions. Discussions of the impact of such
imstfitutions on those who go through themm would be
valuable.

An insfitiiiional profile instuwment that would enable

an institution to develop a fruitful profile of itself

as an educating institution -- a profile that

highlights stiengths, wealiresses, and challenges along
important dimensions.

Agtivities would include sets of guestions that wouldi
foeus the attentlon of the stake Roldens of am

institiution on such mattess as a) avowed geals; b) the
rekationship between avowed goals and practice; actuall
euteomes of the edueational experienee fer the
students, ete.



Atthe cost of muddying the conceptual watsrss, in this
section | want to suggest that the kitchen include a group of
"wases" or "svenarios” which can play a rich role in helping
facilitators of a goals-process to think about their wark amd! in
training others to enter iinto this work, By a "case" or
"goenario” | have in mind a situation that presents itself, where
the challenge isto better understand what is going om and! to
consider possible ways to respond — with the underlying
imention of using the siuation to enhance goals-serniausmess,

A case might be orgamnized around a problem faced by am
imsfiftution (e.g., widespread dissatisfaction with the Hebrew
program; an internal debate concerming whether bays should be
expected to wear Kippot, etc.). Ideas for such cases might emerge
readily from out of our pilot-projecis. A case might also develop
around an imagined imvitation to CUE to help Camp X become
‘tmore
Jewish'",

Cases could be presented in at least three different ways:

1. A general characterization of the problemrsituation,
followed by an invitation to participanis to amalyze

the situation with an eye towarnds: a) elarifying the
problem; b) considering possible responses; ¢) dieciiding
how to proceed. Such exercises might be very effective
with in the training of geals-process fegilitairis.

Having the eppeitunity to experiment with different



concemtuaiizations, to try out in itnagination possible
esponses, and, in the processs, to identify pertinent
criterla and considerations that need to be taken into
account could be very valuable.

2. Time same or other scenarios as in #1, except that in

this case the scenario is presented not in an opem-
ended way but as interpreted by a sophisticated Goals
Prajject staff member (who may or may not have actually
encountered this scenario in practice). The challenge
isto explain how this individual interpreted andi
regponded to the situation — as, most impartamtlly, how
these decisions were madie.

3. A scenario-map that kays out and exemplifies stages
im megponding to a situatiom. The challenge here is
present a scenario, accommpamied by a) a range of
possitble interpretatiions, b) toals for deciding from
among these interpretatiions; ¢) a range of passible
responses to a given interpretations; d) criteria for
deciding from among these respanses.

lam imagining #s 1and 2 on the model of & physiciam taking;
a group of interns on General Rounds: a) inviting theiit
imtenpretations of what is geing on with a patient as welll ag
possible responses, questioning them conceiming the basis for
their judgimenis; b) periodieally sharing with ther his/her owm
assessments and the principlies that underlie thenm. Propertly
coenstructed, sUch cages eould prove powerfiul teaching ama
learning tools.



ORIGINS, CHARACTIEER AND IMPACT OF JCCA CAMPING RETREAT
November 1995

In November 0820 CUE ran a retreat for the profiessionall
leadership of several JCC summer cammps on the questiom of Jewish
educational goails for these canmps. This report summarizes the
background to the retreatt what happened at the retreat, amdi
possibilities for follow-up.

Background. One of the participamts in the CUE Goals
Semimar in Jerusalem in July 1994 was Jay Roth, the Executive
Diector of Milwaukee's Jewish Commumity Centier, Excited by whatt
the learned and eager to enhance the Jewish dimemsion of JCC
programming, Roth brought some of his lay leadienship amdi
professional staff to a series of Goals Seminans run by CUE for
Millmaukee-area insfitutions in the spring of 1995, Towards the
end of that series Roth approached CUE with the suggestiom thait
it work intensively with Milwaukee's JCC camp on a Goals Agendiai;
ihis thought was that this could serve as ene of CIJES Pilot
Phesiiects. As a result of the conversations with Reth, some
prefiminary activities were scheduled for January and February
TK396.

But ot did net keep his excitement to himself. In his
eonversations with the JCCA leadership, whieh sharies hig strong
imterest in giengthening the Jewish dimension of JCC
pregramming, Reth's pesitive experience with CUE led him to
enceurage the JCCA te spenser a Geals Seminar ergaimized
areund
the needs of selest JCE svernight earmps from areund the oMy,
BRoth's eenversations with the JEEA in turm gave fise to
soRversatiens between the JCEA aRd CUE areung the pessibility of
S4sh @ SsMinar. Belisving that JCC eamps represent an iMpertant



The program itself included a short frontal presentation
concerning the importance of vision and goalls for Jewish
educatiom, but it was otherwise highly participattny. It also
featured a structured oppartunity for participamts to scam theiir
institutions with attention to their difficulties and dilermmas In
the Judaic realm, as well as an oppartiunity to experiment with
what might be involved in systamatically trying to use the camp
setting as a vehicle of realizing a particular goall. These
activities generated some exceptionally interesting discussions
cancerning what are - and what are not - appropriate Jewish goals
for a JCC camp serving.a very diverse set of canstituendes.
Imdeed, so very interesting were these discussions that it was
decided mid-siream to ket the participasmis continue these
discussions at the price of omitting a planned session orgamiized
around the question “Are Community Goals for Jewish Ediucation
Possible?"

Towards the end of the retreat, insfiwiiional teams met by
themselves around questions designed to stimulate honest
reflection and deliberation concerning their own camps. These
questions focused on a number of themes, including the following;:
the official Jewish goaik of their cammps; the goals implicit in
their actual practices; the outcommes of the canmp-experience
undergone by camps; the two goals whicih, on reflectiom, seemed
to them the most importani,

A final session, organized around the question, "Where do we
go from here?" elicited a sitrong interest on the part of the
participanis to go further with this process. Many of them feel
pressure to develop a sfromger Jewish presence in their cammgs,
and many of them genuinely want to move in thig directiom. But
there is considerable uncertainty among them conceming what am



appropriate mission is for a non-denominational JCC carmp. A
hope -

was expressed by some that future deliberatiions would focus on
this question, and that perhaps a mission statement could be
developed that would offer JCC cammps guidance in this important
area..

Follow-up to the retreat. In preparing for it, CUE hadi
viewed the retreat not as the beginning of a long-term werking
relationship with the JCC cammps but as an oppartunity to raise
the camsciausmess of the participamis concerning the need to
wrestle with questions of Jewish content. However, the interest
shown by many of the participamiis in geing further with this
procgss, combined with our own assessment that this is am
important piece of the Jewish educattion puzzle, has led CUE to
think seriously about follow-up acfivities that would prove
fruitfull,

In addition to Pekansky's projected work on a goals-agenda
with the Milwaukee JCC camp, the following pessibilities are
under consideratiom:

1. A second retreat with the same constituencies as the
first, passibly organized around the question of
identifying an appropriate mission for JCC camps.

2. A seminar dealing with goais that brings lay leadiens

in the JCC movement into the pracess., Conceivably such
a seminar could be organized for the JCCA's bienniail
meetings scheduled for this spring.

3. A seminar or retreat on the model of the seminar
held in Washington, but in this case aimed at the
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GOALS PROJECT CONSULTATION
Cambridge, MA, Mily 1995
Summary of 2nd Day's Proceedings

REFLECTIONS ON DAY 1

Reﬂectmg on the dnsctusmns on Day 1, one partu:lpants pomted to out that ina mmﬁcant sense
the situation we are trying to remedy is found in other arenas as well: that is, there is a tendency
to rush headlong into questions of "How?" without seriously addressing the more fundamental
*Why?" questions ---the answers to which are regarded as either obvious or inaccessible [and in
any case irrelevant to the challenges of "the how?"].

These comments were developed with attention to a particular conception of "the aims of
Jewish education”, an aim that emphasized becoming more reflective, inquiring, and devout in
the conduct of one's affairs, using intellectual, moral, esthetic and other lenses derived from
Jewish culture - from Jewish thought, history and custom.

A com ise vi opoased: binin allow deep. While the approach
to helping institutions that we have been developing is not directive in the sense that it has a
preconception concerning substantive outcome, it is directive in the sense that the job of the
coach is actively to guide the process along in the hopes of raising the level of discourse, getting
the stake holders to appreciate and wrestle seriously with critical choices concerning aims that
have a bearing on the "what" and the "how" of teaching, etc. The alternative conception that had
been proposed on Day 1 grew out of a self-study model which put puts in the hands of the
institution's stake holders primary responsibility for identifying, interpreting, and addressing the
problems that are in need of attention. On this model CIJE’s role is to help get the process going,
to suggest a menu of possible routes to go in responding to perceived problems, and to develop a
library of resources to be made available to the institutions in their efforts to address these
problems, Among the advantages identified with this approach were the following: 1) it would
not create a culture of dependence, and 2) in its somewhat more modest expectations of CIJE, it
may be more in line with our existing capacity.

Based on Day !'s discussion of the two approaches, a new approach was put on the table,
described as "a compromise" between them, a compromise which incorporated the advantages of
the alternative conception but involved a number of elements of the first one. Much of our day
focused on this new proposal; and since we seemed to gravitate towards some version of it, it is
described at length below.
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CHARACTERIZATION OF THE NEW PROPOSAL

The proposal puts the onus of responsibility for making practical progress on interested
educational institutions. CIJE's job is to encourage and help launch such efforts, to offer
consultative help to those spearheading these efforts, and to develep an array of reseurees that
can be made available to institutions and that can be used in CIJE's efforts to eneourage, heip
launch, and consullt Here are the primary elements in the proposed model:

1. Efforts, especiallly seminars, designed t» create 2 suppertive confext and a5 interess in
participating. The job of these efforts is to impress on key constituencies the importance of
undertaking a serious effort to undertake a serious goals agenda. The following might be
involved:

a) the problematics of our present social and educational predicament and how
ill-thought-out aims that are in any case inadequately embodied contribute te this
predicament; this might well include opportunities to focus their attention on their
own ill-thought-out jdeas concerning the aims of Jewish education and on the
varied ways in which their own institutions exemplify and are rendered ineffective
by the problems under consideration.

bh) case-studies of institutions that are or have grown substantially more effective
through rich reflection concerning what they are about;

¢) examples of the kinds of things that might be done in a thoughtful goals-
process;

d) opportunities to begin thinking substantively about the aims of Jewish
education and what taking a particular set of aims seriously would imply for
educational practice. The intent is to offer a taste of the kinds of activities a
serious institution might be involved with, suggesting both their inherent richness
and their power to guide practice.

Though we used the term "semninars,” it may be useful to think of seminars as one of
several vehicles that can be used to create the kind of interest we would like to generate.
Presentations before critical constituencies, the dissemination of good literature, etc. might also
play a role in this process.

The seminars we are thinking of have a twofold purpose: 1) they are designed to
encourage representatives of particular institutions to initiate a sertous goals-process; 2) they are
designed to create a supportive cultural context for those who initiate such a process (through
transforming the consciousness of lay and professional communal leaders and rank-and-file
members of the Jewish community).

The seminars (and other pertinent activities) need to be designed in such a way that
whether or not they lead to the next stage of activity they will be meaningful to the participants -
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and helpfiil to the cause of Jewish education.

It was suggested that significant Public Relations efforts may be necessary as background
10 the seminars in questions — brochures, perhaps articles, well-disseminated, that ready the
ground for these seminars and create an interest in attending.

The Jerusalem Goals Seminar and the Milwaukee Goals Seminars would seem to
represent examples of seminars in this general genre.

2. Launch-seminars, Periodic seminars would be held for teams from institutions that have
decided that they want to embark on a reflective goals-process. These seminars would be
dresigned so as to offer them a variety of concrete ideas concerning how to begin the process.
This might include our developing and offering them instruments that would facilitate an initiall
process off self-study. What they could expect from CIJE in the process would need to be
carefully Jaid out as well.

3. Facilitator-workshops. Interested institutions might - according to the model, this is not a
requirement - identify a lead-person to facilitate the local goals-process. Such facilitators would
be mvited to seminars designed to help them get started and to offer them tools that may prove
useful to them in their efforts.

The suggestion was made that it might be desirable and possible to offer them
scholarships that will cover their costs in participating in such workshops.

4. Follow-up seminars. Periodic seminars for the eriginal institutional teams and/or for
facilitators would be held in order to hear about their progress to date, as well as to offer them
new tools and ideas. These seminars might also previde an occasion for individualized
consultations on an institution-by-institution basis.

S. Censultation. Those CIJE's role in this domain was left vague, there was talk about our being
invelved as eonsultants te institutions undertaking a serious goals-proeess. This might invelve
carefully listening the instittion's eharacterization of its situation and, based on this, suggesting
possible reseurees to turn to or routes to go. Conceivably, though not diseussed in our meeting,
it ¢ould invelve an enssite visit.

6: "The ldtehen." This is a eritical element in the propesed model. The kitchen is the backstage
offthis preeess; it is where the materials; the eoneeptions, the tools, the Mmaps, ete. that this praject

will be making available te institutions will be developed. It is both the Research and
Development Lab and the toe] shep.

The kitehen is where we develop a library of resources that eeludes:

a. coneeptual and strategle maps that help us get a handle on different demaing
(like Bible) and situatisns;
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b. articles, books, videos, and other materials = already available or develeped by
us -~that can be made available to institutions on a case-by-case basis, a8 needed;

c. tools —exercises, grids, evaluation-devices, promising activities, ete. that ean
be valuable at different stages in the process;

d. services that C1JE is willing to offer institutions;
e. llcasesns

f. carefully documented "case-studies" that could become the basis for a "Best
Practices" piece in the domain of educational growth through a serious goals-
process.

g. literature that explains the convictions that undergird the projeet;

h. an inventory of the kinds of concems/anxieties likely to arise in a goals-
process, along with ways of fruitfully interpreting and responding to these
concerns;

i. people (e.g. Jodi Hirsh, Esther Netter)

J- a distillation of what we arc learning from the development of the different
phases of this project.

7. Pilot-projects, Perhaps this is better categorized as a kitchen-activity. In any event, pilot-
projects represent our own efforts to work with institutions in a more active way than the model
specifies.

This might mean something like the "coaching" model we have been working with over
the last several months. It might also mean trying out a very different model that emerged as we
looked at the case a moral philosopher who embedded himself in and profoundly enriched a
hospital setting. A few comments on this model may be pertinent at this pointt

One of the appeals of this model is that if the philosopher is, in the positive sense,
digested and accepted by the host-community (without losing his philosophical concerns and
tools) and is viewed as credible by the participants, there are may be ready opportunities to
overcome the divorce between philosophy and educational practice. A key question that was
raised concerns how the philosopher acquires credibility and moral authotity in the eyes of the
institution's stake holders. One of the critical variables may have to do with whether the
philosopher possesses - and is perceived as possessing = what was characterized as "a deep
receptivity” to the concerns of those who make up the institution.

Pilot-projects are important to the development of the Goals Project in at least two
different ways:
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at reeds to be developed in the kitchen and the utility of what we have
developed in the kitchen. In addition, some of our best practical tools may
actually arise in the practical settings. In any case, the pilot projects will give us a
vivid and taste, and more, of realities and concerns down on the ground, and this
will be very important in developing tools, resources, etc. This interplay between
resource-development and practice is essential.

It is noteworthy in this connection that careful documentation of our efforts in
work with institutions is essential. A significant part of the importance of, say,
Marom's work with Agnon is conditional on his and our carefully analyzing this
case with attention to the kinds of questions Alan asked the other day (e.g., Why
did you decide to start with principal and teachers?) and questions concerning the
conditions that made Agnon "ready" for this kind of work.

b) pillat-projects are impontantt ecause ey offtr eppertunitfes to test-out models
different from the self-directed model this conception emphasizes.

8. Building capacity. In the sense (I think) intended in this discussion, "building capacity"
meant identifying strategically imiportant populations and educating them in the direction of
ideas and ways of thinking that are integral to the project. These populations include Jerusalem
Fellows, Melton's Senior Educators, students in Jewish education around the country, Rabbimical
students. While this work could be understood as *building capacity”, note that it might aise be
viewed as "seeding the culture” == that is, as creating conditions that are favorable to the kinds of
initiatives we hope to encourage.

9. Community visiom. In response to a comment suggesting that this theme was not part of the
agenda we had been discussing during the meeting, it was suggested that this omission should
not be taken as a signal that "community-vision" should be dropped. It was noted that the Goals
Project owes its origins in part to Louise Stein's query two years ago concerning how a
community would know if it had been successful in its efforts to improve Jewish educatiom. (it
was noted in this connection that the Rosenak paper is now available in draft form.})
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REACTIONS TO THE PROPOSAL
In at leask two senses, the proposal was put forward in a tentative spirit

Figsk 1t eame with the caveat that it represents an experimental initistive that
would test owt the Schefller-hypothesis re: self-directed institutional growh.
Periodie reassessments ofthe wisdom of this route are critical. Note, though, that
even ifthe hypothesis proves less warranted that we might think, we would not be
back to “square one”. For in the course of developing this initiative, we would be
engaged in varied activities that are independently worthwhile. These include the
initiatory seminars that help to raise the level of understanding; the pilot projects,
which test out other models; and the varied products of the work going om im the
kitchen.

Second, the proposal came with an invitation to critique it, lest we proceed along
this path without due attention to possibly serious problems.

In peneral, there seemed to be a great deal of support for the reconceptualization of our
effforts implicit in this proposal. At the same time, a number of concerns were raised. Two of
them are summarized below:

The costs of distance. On the Proposed model, CIJE stands at a considerable remove
from imstitutions. We are more like the therapist who hears the patient speak about his or her life
than liike the participant-observer who is immersed in the life of a community. One of the
advamtages off the immersion-model is that it provides a sense of context and perhaps a capacity
to sze and to hear beyond the words that might be uttered by participents in CIJE-sponsored
workshops. Will the loss of this sense of context undercut the CIJE's consultant’s capacity
give good advice (as well as credibility in the eyes of the institutional representatives)?

Is the degree of trust placed in the institutions warranted? The model of worling
with institutions we've adopted puts a lot of faith in their ability to take charge of their own self-
renewal from the very beginning. It was noted that our decision to look for coaches who would
be 1) carefully selected, and 2) trained by us grew out of our lack of confidence that institutions
could identify individuals with the skills, understandings, knowledge-base, sensitivities etc. (im
both Judaic and educational realms) to fruitfully guide a goals-process. Does our new model ik
going oo far in the other direction? Or, are we right to speculate that the "back-ups” we'l]
provide in the way off workshops, a resource-bank, and consultation will suffice? More
generally, have we moved too far in the non-directive direetion?
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GOALS OF THE GOALS PROJECT REVISITED

A meaningful statement ofthe goals of the Goals Project needs to begin with a
charicterization of the problems to which the project is a response. Our original formulations
sressed the failure of practice to be organized around thoughtfully articulated goals and visions
that have arisen through a process of study and reflection; and a resultant state-of-affairs in which
ingtivutions drifted along aimlessly and at best ineffectively. In the course of our deliberations,
our sense of the problem and of the mission of the project was expanded in at least two ways: a)
the power off vision and goals was expanded to “the power of ideas" to inform practice; b) the
emphasis on "product”, on becoming more vision-driven was complemented with an emphasis
on the development of a culture or ethos that encourage serious reflection (in the various senses
we've discussed).

It was noted in our discussions that these emphases of the Goals Project are really at the
heart of CIJE's approach to educational improvememtt

a) The Goals Project does not just represent an effort to encourage vision-driven
institutions; it represents a vital dimension of CIJE's approach to issues of
educational content, personnel development, etc.

b) The emphasis on the development of a culture of self-renewal through inquiry
(inquiry that involves eschewal of quick and the development of habits of mind
that encourage introspection, study of sources - Judaic and educational, strategic
thinking, evaluation, etc.) is at the heart not just of the Goals Project but of the
enterprise as a whole.

Although in some of our discussions the term "ideas"” began to replace "goals and visiom",
questions were raised about the import of this change as well as about the wisdom of changing
our lexicon midstream. These matters will need to be returned to.

In addition to some informal comments about the heart of the Goals Project, we also
spoke in somewhat more focused terms about the goals of the project as implicit in the pattern of
activities we've been projecting. Crudely put, the goals of the project are the following:

1. Creating the conditions that will support and encourage meaningful efforts at
institutional change. This involves nurturing a culture in the American Jewish
community and especially among those who lead and support efforts at Jewish
education a) that appreciates the importance of careful attention to questions of
vision and goals as they pertain to Jewish education - a culture that understands
that "success" in any meaningful sense will depend on adequately addressing this
matter; b) that is increasingly hospitable to an ethos of self-srenewal through
inquiry

{(in lieu of quick-fix approaches).

2. The spread of educating institutions that are increasingly animated both by
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compelling visions and goals (arrived at through a process of careful study and
honest reflection) and by an ethos that supports continuing reflection and inquiry
concerning what is being aimed for, how it is reflected in practice, and with what
effects.

The discussion of #1, of the conditions that need to be encouraged if a culture hospitable
to our efforts is to arise defined the context of an important conversation concerning the kind of
educational efforts we should be directing at various lay-constituencies. A number of opinions
were expressed, including the following:

1. It's important for lay-leaders to "personally taste" the problems they want
institutions to be addressing; they themselves should be encouraged to struggle
with questions concerning the nature of a meaningful Jewish existence and
conceming proper aims for Jewish education. This will, it was suggested, deepen
their understanding of the work at hand and also provide motivation.

2. In a similar vein, it was suggested that it would be important to encourage "the
grocer” to address these issues if he/she is to knowledgeably support the kinds of
efforts we want to encourage. (The analogy offered pointed to the musician’s
dependence on an audience that is sophisticated enough to be receptive to and
appreciative of what he/she is doing.

3.An alternate view was that although it was important that lay-leaders know that
it is crucial that we address problem of aimlessness in the field, it is not our
business to encourage personal struggle with aims on their part. It is unnecessary
to do so, the reason being that the key lay-leaders are already powerfully
motivated by anxiety concerning the Jewish future. In view of this, the challenge
of getting them to wrestle with such religious/existential questions belongs not

to us but to their rabbis.

4, Ashenatiettiph po pup thelmattettto resieforraomgvDIDdugpested ahab waralldprerded
about the need to engage the lay-public in our efforts and to become thoughtfully
supportive of an agenda that puts questions of goals and vision at the forefront;

and that we can leave it as an empirical question to be decided as we move along
whether one or the other of the approaches sketched out, or something in between,
is most appropriate to our efforts.
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SOME CHALLENGES EMERGING OUT OUR DISCUSSIONS

1. Develop a plan ofaction and a division of labor built out of a careful analysis of the
component parts we sketched out.

2. Possibly a policy brief concerning this domain.

3. Possibly a presentation to the C1JE Board.

4. Identify and recruit particularly fertile institutions.

4. Determining what is and is not feasible given our time-constraints; and/or discovering ways to
alter the time-constraints.

ON THE AGENDA FOR SUNDAY

1. The identification and role of "Facilitators” and our role in relation to them.

2. "Community-vision" in the revised model.

3. Revisiting the Friday-model.
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SUMMARY OF.MY 1995 CONSULTAYIGN, Day 3
Home of Gail Dorph, NYC

INTRODUCTORY

I have already distributed a separate documemt that
summarizes the basic decisions made at this =ession our, along
with a firet draft of a work~plan that flows from these
decisione. Without repeating everything included in that
document, thie document tries to summarize issues, concerms,,
ingights, etc. that were articulated at this meeting and that
provide the backdrop for the decisions that were made. I've
organized the summary around a few major themes that were
digscussed. (For your convenience, at the end of this summary I
have appended a copy of the earlier and previocusly distributed
documant that summarizes decisions made.))

FROM COACHES TO FACILITATORS TO GUIDEBS TO.....

Terminological change. Over the course of our discussioms
we seem to have moved away from calling the folks who will wmikk
with imstitutions “coaches¥. The term “facilitater™ seemed to
replace it, but it’s not clear that this is the beat term.
"Guide" was another term that was suggested,, and there may have
been another. I will use the term *“guide™ below, with the
qualification that the question of what to call the persom im
question be revisited. [[The Hebrew Ymoreh derech™ has a nice feel
to it - but not the way it's usually translated. Any thoughts
about thia?]

Characterizing the guide's role, Ntwmining, etc. t proceed
with cautiom!! We noted that our werk over the last several
months had given 48 a lot of insight concerning characteristice
that an effective guide would need to possess as well as
concerning the nature of the werk: and it certainly might be
valuable to integrate the varied insights we've acguired inm this
area in a single document that might be used in further
deliberatiomns.

At the samanaimisne thehassempthoireaimetinggoarrmostmeetentcent
eonversations ia that a good deal more imntheewayyoffpilet+ot-
projects and what we have been ecalling "witchen=work™ needs te be
dene if we are to meve towards an adeguate understanding of the
guides' work and a reasonable appreach to their traimimg. These
considerations played a major role in eur decisien te frame a
work=plan that defere & number ef basiec gueationg concerning
guides and instead emphagizes a) seeding the culture; b) the
kitehenm» ¢) pilet prejeetws: and d) effeorts teo idemtify, exeitw,
and engage partieularly streng edueators whe might in various
ways (@n the kikthersn,asadnststutibhalalggiddes, assconaglihaitlss tEo
ua. a8 voCal suPIRPTETSI S eteio. ) fokwaral @aerwoekk. THEcsensenge €hihe
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group ie that 8B our learning proceedes acreoss the year we will
re-visit the basic queations coneerning the giidews: the prejected
January consultatieon in Israel may proevide an espeeially
hospitable context for this kind 6f a eenversatiom.

As the preceding paragraph siiggeats, cemmente made
concerning guides at our meeting®s should be taken as raising
issues and ae attempting tentative formulatiens (ke be revisited
during the year)) rather than a&s staking out a €IJE pesitiem. With

thias caveat, some central points in eur discussien are summarized
belew.,

Who would select the guides,/whe weuld train thes and vhe
would they work fox? Much of eur cenversatien built en ((and
then began to depart from) a model that ran something.like thiwm:

1. Based on pilot=prejects, work geing en in the
kitehem, and seminars that build en these, CIJE would
develop and publicize a profile of the kind of persen
it felt would make an adequate guide, a preofile
emphasizing personal charaeteristice, desired

bac kgr@@h@u ete.

2. using this profile, leeal institutions (©r perhaps
communities wanting te groom ene persen to werk with
mere than one institutiom) weuld identify individuals
they felt weould make goed guides and would present them
te CIJE as candidates fer trainimg.

3. m_candidaey to admiggien = an unee n matter
that will need te be revisited, On ene view, CIJE weuld
work with whomever the institutien/cemmunity sends; en
a seeend view, CIJE weuld deeide whe ((frem among these
identified at the lecal level)) meets the minimum
standards for partieipatien in ite training-program: on
8 third view, C€IJE weould admit all but reserve
schoelarahip funds for these whieh meet ites standarde.

4, EIJE weould take responsibility fer develeping the
training program. Those adimitted to the program weuld
engage in a eareful pregram of study that might invelve
three monthe ef study ((ppessibly in Israel)) spread
acreas three cummers &8 well as werk in betweem. It
would prebably be neecessary to individualize the
program eof estudy and preparation with attention te the
individual’s pattern ef strengths and weaknesaes and
the context in whieh he/she would be workimy3
conceivably some sort 6f tuterstutee relatienship would
preve desirable.

S, After the traiming, CIJE weuld eentinue in a
€onsulting=-relationship te thease guidea as they go
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abeut their work:. It would also convene periodic
eonferences for them designed to enable them to
continue learning from us and from each other, to
wreatle with issues, to share insights and problems,.
etec. CIJE would alsc organize opportunities for stake
holders in participating institutiomes to meet around
appropriate agendas.

As our discussion proceeded, this basic model was revised im

at least the following way. While not abandoning the notiom that
the local entity (@ommunpnity/inetitutiom) would play a major role
in idemtifying the guide,., we recognized the possibility that some
would be unable to come up with anyone appropriate for the work
at hand; and we therefore returned to the notionm that CIJE should
also be trying to identify individuals who might serve as gquides

to

imstitutions and communities. They would be among these te

whom fimancial support would be offered to facilitate their
professicnal growth as philosophical guides.

Where should we (@nd ceamawriitiiem) be looking for guides? A

number of views, some of them poessibly complememtary, were
expressed on this matter:

1. One thought was to look to university faculty —-
either Judaica professors who would need te be
strengthened in education er education faculty who

would be strengthened Judaically.

2. A second possibility was to look for individuals
already working in Jewish edicating inatitutioms or
communal education-related agencies.

3. A third possibility was teo begin a careful search
for top=notch individuals around the country whom we
inmtwitively judge to be worth our trying te cultivate
without worrying teo much at this stage about their
institutienal reles and prefessienal backgrourds.
(fhese might be the onee we ipvite to next sumker"s
projected seminar in Israel.)

WHO WHE ARK1

EIEE

1. There were aome ipteresting diseussions of €IJE's
own identity as €atalvat ef imprevememnt in Jewish
edueatien. There was, for example, a diseussien of hew
we stand vis~a~vis being service-previders, a trainimng
institutiemn, or an intermediary erganization that handw
off respensibilities fer training and serving te eother
bodies. The sense 6f eur meeting seemed te be that
while it may impertant oR eoccasieh and fer strategie
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reagsons to offer service and to engage in training/”* we
needed to maintain our identity as an intermediary
organizatiom..

2. There was a second formulation that emphasized our
identification with the view that improvement will
depend on simultanecus attention to persommell,.
community mobilizatiom, goals, and evaluatiom.

3. There was also a third formulation that, in the
context of our discussions over these three daysm-
peemed particularly richs we are the organizatiom that
believes in the practical power of powerful ideas.
This, the comment was made, is our signature as an
organizatiom. If "the power of ideas” is taken te
include "the power of critical inquiry™,, the theme
seems to capture much that we ”ve been discussingg.

KITCHEN~-WORK ON THDS HORIZON

Our conversations emphasized the importance of develeping
appropriate conceptual, textual, curricular and other materials
that would serve as resource=-library te the project's efforts to
work with edncating imstitutioms and other bedies. Much of this
work could be conceptualized ag an effort to identify resources
at each of the five Jevels we've discussed, supplemented by the
tentative grid we've been plaving with.

Some of the major poasible directiens which we discussed are
identified below.

Inventory of existing resources and materials. Much of the
material that belonga in an adequate resource=library already
exists, and DM ia familiar with a good deal ef it. The
challenge is to gather it, to categorize and index it in a
meaningful way so that it will be readily available, and te
package it in waye will enhance the likelihocod that it will be
drawn on and appropriately used.

Currisularizing the Educated Jew materials 7 developing a
range of supplementary materials that will facilitate effectively
using the Edueated Jew materials to stimulate rieh and in-depth
refleetien 6n seriocus content-issuea and their implieatiems fer
educatienal peliey and praetiee. These secondary materials eeuld
range from efferts to exhibit what an institutien er eurrieulum
modelled on one 6f these thinkers might leek like, to strategies
for engaging eenstitueneies we work with te wrestle with the
basiec existential guestions addressed by these thinkerxwn, to
strategies for getting edueating institutions to use one or more
of theese articles as toele in refleeting on their own vieaieon and
practices, ete.
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Refining and currigularizing the Rosenak piece on commumity—
wide visiem. Developing exercises, pedagogical strategies, and a
range of supporting materials from out of classical and other
texts that could be used in conjunction with this essay in our
work with communities struggling with the problem of pluralism
and educatiom..

Subject-area maps. Fcllowing up on our previous
discussions, we reiterated the need to map out differemt subject—
areas like Bible, or Hebrew, or Jewish history, with attentiom to
a range or inter-related matters that include: differemt
conceptions of each area understood in relation to the
philosophical positions in which these conceptions are rooted:
curricular and pedagogical approaches and materials associated
with each conceptiomy the sklills, knowledge-base and
sensibilities reguired of an educator tied to a particular
conceptiemh strategies that could lead an educator to become momre
reflective about his/her approach to a given subject-area, with
attention to competing approaches organized around differemt
understandings of the area and/or pedagogy, etc.

Larger pieces, We recognized that the work going on in the
kitchen must also include larger ceonceptual and other kinds of
pieces that excite the imagination of the constituwencies we will
be working with and stretch their conceptions of what is
necessary and possible in the world of Jewish educatiem. We
identified a number of different articles/books that seemed
worthy of serious consideratiom. These include the followimgy:

1. A piece, to be developed by SF and NR, that analyzes
the development of Camp Ramah with attentiem to the
questiom® what is necessary in the way of efforts and
preconditiona for the development of a vision-driven
institutien?

2. A Jewish Sarah Lightfeot book whiech provides us with
living examples of Jewish educating institutiens that
are vision=driven, the examples ranging from Esh
Ha'Terah to Camp Ramah, to Ha-bomim, etc. The book
would provide impressionistic suppert for the preject's
assumption that the seriocus success-etories in Jewish
educatien have been vision-driven institutiems. The
book would try te make these institutions come alive
for the reader, with attentien te the ways in which
their respective guiding visiens firnd expreassion in
daily life and imstitutional practiees.

3. “The PFuture as Hietory"*, modelled en the Carnegie
effort to sketeh out an eduecational envirenmemt of the
future. In a skeptieal envirenment that wonders abeout
the pessibility o6f a powerful non=Orthedox educatiomal
institutiomn, the challenge is te develop an image of am
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inatitution =- or perhaps a configuration of inter—
related institutions -- that would meaningfully address
the educational needs of significant segments of the
non=~0rthodox world.

4, A Jewish version of "Horace’s School™ —- a bamkk that
would chart the journey of a hypothetical institution
in the direction of becoming more self-consciously
attentive to questions of basic goals and their
relationship to educational practice and evaluatieomn. A
companion-piece would try to identify and describe
actual educational imstitutions that have succeeded in
becoming significantly more vision-driwen.

5, A more conceptual piece that discusses the ways in
which vigion can enrich the guality of Jewish
educatiom. This piece might draw on pertinemnt
empirical and interpretive work being done in general
educatiom, e.g. that of Smith, Cohen et. al., and
Newmamn. Conceiwalbly, such an article could be worked
up into a CIJE Policy Brief.

Which of these 5 projects would be worth our doing is a
matter we felt deserved careful consideratiom? and the thought
was that this was among the central topies that should engage us
in a consultation we imagine taking place in Jerusalem in January
of 1996. (See below for further discussion of this poimt.))

POSSIFAEE CONFERENCES, SEMINARS, WORKSHOPS

CIJE has already committed itself to a number of seminars
and workshops organized around questions of mission, visiem,. and
goals. We agreed in our discussions that, to the extemt
possible, these must be approached in ways that make it likely
that theese activities represent an initiatiom, a starting-poirtt,
or a springboard rather than a self-contained evemts with neo
after~life.

Beyond our existing commitments, we projected a number of
other Beminara and conferences deeigned to enhance our own
learning and understanding of the work at hamd, to seed the
culture, and to develop capacity. Below ia a list of the kinds
of seminars we considered:

1. a January consultation in Jerusalem that convenes
all the partieipants in the July consultatiemn, along
with selected additienal individuals that might include
David Cohem, poasaibly Deborah Kerdimammn, and maybke a
few othera. The challenge of this back=stage
conference is to carefully examine, elaborate, and
decide among some of the ideas we've heen considering
and to further refine the preoject's plam=of-actizn.
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Specific proposale, e.g,, concerning extended pieces
that might be writtem, would be writtem up and
distributed prior to the conferemce. This conferemnce
will be enriched by what we learn between July 1995 and
December 1395 through our pilot~projects, our kitchem—
work, and the seminars and workshope scheduled for the
next several months.

2. two already-scheduled conferences for primcigsalls.
The planned fall conference could devote a substamtial
segment to guestions of goals and visiom; and the
spring conference could in its entirety be orgamnized
around such questions.

3. a third ®eminar for principals that would bring
together those who, from the perspective of this
project, =meem the most promising to set about launching
a Perious goals-agenda in their institutiarss.

4. A seminar for professional/lay teame from CIJE
Affiliate communities, to be held some time in the
spring or summer. Conceivably, the teams could include
stronger institutional representation that we had in
Jerusalem. This seminar, like that in Jerusalem, iz
designed to educate the participants concerming the
importance of pursuing a goals-agenda at institutiomal
and communal levels and to enlist their suppert em
behalf of this agenda.

5.A conference organized around the Educated Jew
essave, due to be published next year.

6. A weekalong seminar tentatively scheduled for next
July (mear the time 6f the CAJE conferemnce inm Israel))
that attempts te initiate into our work and to exeite
select individuals we take to be exceptiomallly strong
as well as sympathetie to the direection of our efforts.
Participantes will be invited to participate in a
conferenee in whieh we will share with them our
thinking (ineluding esome ef the work geing en in the
kitethem), elieit their feedback, and develop a sense eof
whe among them shews premise of workimg effeectively in
eéne o¥ anethe¥ phase ef the prejeet (in the kitchem,
as an institutienal guide, as a leader of seminara thakt
aim te seed the eulture, ete.)) The view waa expressed
that, given the nature ef this semimaw. sehelarships
facilitating attendanee would be appropriaite.

Here are seme 6f then names mentioned as eandidates for

this semipnar: Miehael Paley, Blaine Cehen, Bsther
Netter, Jedi Hirsh, Bernie Steinbensw, bDeberah Kerdimanm
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(perhaps as a faculty member). It was suggested that
if we could identify suitable congregational rabbis,
this might be a good idea. 1In additiem, it might be
worth folding into this seminar the prinecipals
mentioned in #3 above.

Given a number of realities, it was stressed that
nailing down time, place, and participants needs te be
accomplished very soon.

CONCLUSION

As noted at the beginning of this document:, what I have thus
far written represents the discussion that provided the
background for bagic decisiens made at our Sunday meetimg,.
decisions summarized in a brief document that I have already
distrikbuted.. For the sake of conveniemee, I am appending a copy
of that document to this one (See next page).
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GOALS PROJECT CONSULTATION
Jaly 1995

Below you will find DP's attempt to articulate major decisions we made at our Sunday

meeting based on our work over the last few days. In reviewing the material, please try to do the
following:

1. Read it critically with an eye to catching any omissions or mistepresentations or any other
problems.

2. Review it for overall soundness. Two criteria come to mimnd:

a. On reflection, does the proposed agenda and set of activities make good sense?

Is there anything important that we should be doing missing? Or are some of the
thlings listed not worth doing?

b. Time!

The question is not just whether there is enough time to do all these things —but

whether there is enough time to do them all meaningfully. [ am particularly
concerned that the "kitchen-work™ not get pushed aside in favor of the other

activities. It may be that we will need fo review the proposed set of activities
with this concern in mind.

If at all possible, feedback concerning these and other pertinent matters should he
pooled by the beginning of next week.
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DECISIONS EMERGING OUT OF THE THREE DAYS OF DELIBERATION

Major emphases

1. Seminars, consultations, and workshops organized around the following:

Seeding the culture —bring lay and professional leaders in the field of Jewish
education to a deeper appreciation of CIJE's convictions in this domain, and thus
laying the ground for communal and institutional initiatives (e.g., Seminar for
leadership from Affiliated Communities; Module in fall principals’ seminar and at
heart of spring seminar)

Meeting outstanding commitments we've made {e.g.,to Baltimore, the JCC,
Wexner, and possibly Atlanta and Cleveland)

Thoughtful deliberations designed to better understand the project and decide
from among competing directions and projects (¢.g., consultation scheduled for
January, '96)

Bringing some top-notch people into the work without preconceptions concerning
how they will fit in; some of the "kitchen-work™ will play a significant role im this
seminar (e.g. the seminar scheduled for July,'96)

2. The Kitchen

1o “a

While work in this area needs to be determined based on a comprehensive plan that
still needs to be worked out, we discussed some immediate projects that will need
aftention:

a. an inventory of existing resources in different domains.
b. a paper to be developed by NR and SF that details the ways in
which Ramabh is a vision~driven institution and what was necessary

in the way of inputs for it to become so.

Less immediate but also discussed as possibly important kitchen work (though in
need of further consideration) were the following:

a. building maps of different content-domains.

Mg TCF Tl TR0 LS:10 (NOW) SE -



b. monographs dealing with one or more of the following: i. "The
Future As History”, looking at a comprehensive and adequate
approach to Jewish education in the non-Orthodox world; ii. a
Jewish Sarah Lightfaot piece that looks at existing vision-guided
institutions; iii) a book madelled on HORACE'S SCHOOL,
detailing the process through which a fictional Jewish educating
institution becomes more vision-drivenr.

3. Pilot Projects: Marom will continue his work with Agnon and, if it can be worked out,
Pekarsky will work out an arrangement with another institution. (Toren's work with the Schechter
School in Cleveland may also be pertinent here.)

Our discussion emphasized the critical importance of careful written documentation of the
work that goes on in the pilot projects, as well as analyses of these experiences. Along the way,
seminars designed to analyze the work being done and what is being learned would be pertinent.

4. An imperative and immediate need to develop a plan that carefully breaks down #s 1-3 and
determines priorities based on their importance and on available time and resources.

Note that #s 1-4 do not include any reference to the immediate identification and
education of facilitator- or coach-figures. As I understand it, we have agreed - for
reasons that have in part to do with the need to develop the kitchen - to remain
temporarily agnostic concerning the desirability of facilitators, our role in
identifying and training them, etc. This matter will be re-approached during our
January consultation.
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WORK PLAN, REMAINDER OF 1995 AND 1996
July - Dec., 1995

1. Further articulate the plan for 1995 and 1996 with attention to the larger conception of the
project, and with special emphasis on what's to go on in the kitchen (both short- and long-ternu).
The plan needs to be reviewed carefully both CIJE and Mandel Institute partners to the project.

2. Planning and implementation of seminars we've committed to (Wexner, JCC, Baltimore, and
possibly Atlanta)

3, Conceptualize, recruit for, and organize the seminars projected for 1996. These include the
January consuitation, the principals seminar, the seminar for the leadership of the affiliated

comumunities.

4. Pilot-projects: Work-in-settings and systematic efforts to document and analyze (Pekarsky and
Marom)

5. Kitchen-work: To be based on a comprehensive plan to be developed during summer of 1993.
The plan will probably include a projected paper by SF and NR dealing with the conditions that
made possible the development of Ramah as a vision-driven institutiom.

6. Module in the fall seminar for principals.

1996

1. January consultation in Jerusalem (CLJE, Mandel Institute and selected additional participants)

2. Outstanding commitment: support and/or guide Cleveland's efforts to clarify its goals for Beth
Torah

2. Spring principals' seminar
3. Seminar for representatives of new affiliated communities

4, Israel Seminar in July designed to draw in potential leaders and resources (e.g. Steinberg,
Paley, Hirsh, Elaine Cohen, selected rabbis)

5. Continuing kitchen work (based on plan that will soon be developed)

6. Continuing pilot project efforts (along with appropriate documentation, analysis, and
discussions based on thenm)

7. Other activities as determined based on future deliberations, especially the January
consultation.
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CIJE GOALS BROJECT CONSULTATIONW, JULY 1995
PROCEEDINGS OF DAY 1

INTRODUCTION

After a summary of a number of development® over the last
few month=., 30meé of the concerms that gave rise to the
consultation were articulated. To cite two examples:

1) CIJE has been invited to participate in a number of
programs around a goald3-agenda for some significamt
groups {(@.g. Wexner, JCC3, Baltimore3s central agemcy))..
Our recent experience in Atlanta is both encouragimg
but gived w2 pau3e 33 we approach these upcomimg
eventd, In an important 3en3e, Atlanta was very
Bucced33ful =-- there wa3 great enthudiaZm for what was
accomplished, the engagement in the 3e33iom was real,,
etc, On the other hand, we did not come away convimced
that the atruggle with content-is3uez waz as rich or
Serioud as we might have hoped and wondered whether for
the participants this wa® more of a one=3hot episode
rather than an event that set the tone and the
qued3tion? for further deliberatioms. Thi3 raises the
questiom: what would be the mo3t fruitful ways to
approach these upcoming events 36 as to ensure am
experience that is immediately rich but 313% ha3 a
fruitful after-life?

2) There have been serious que3dtiom3 concerming our
readine33 at thi3 point in time teo traim amd engage
coaches to work with institutioms. The que3tioms
pertain not just to the kind3 of people who would make
good coaches or to the nature of traimimg. but more
fumdamentally to the nature of working with
imstitutions and what one needs in the way ef a
knowledge-ba3de and skills in order to de se
effectively..

3) There have been some uncertaimties cencerming the
appropriate working=relationship and divisiom of laber
in this enterprise between CIJE and the Mandel
Institate..

Such concerns are among tho3e the consultatieon needz to
addre33. Mo63t fundamenmtally, we want te get clearer coneermimg
the folleowing kind3 of gquestioms:

1. What i3 the fundamental mid3diem ef the Geall
Prejeet, and what geala flew frem that midaion?

2. What will it take te ready ud te fulfill that
mid3iem, and how de we be3dt preeeed te Arrive at this
state ef readipesd?
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3, What 3et of activities need to be at the heart of
our work in light of our answers to #38 1 and 27

4. What werking-relation3hip between CIJE and the
Mandel Institute will prove most fruitful in
determining and carrying out the project?3s agenda?

It was sSuggedted that the following criteria need to be
satisfied in an3wering thele queatiom3: a) Genuime agreement omn
the part of all of ug; b) decidiomd are condi3temt with
commitments we've made; <) decidiom3 will forward the CIJE
agendas and d) do-ability given the time and energy that are
available to this project ((a matter that we cannot afford to
treat cavalierly!)).

Following our agenda, our discu83ion began with the 3ubject
of the "Goals of the Goals Project™ and built om the documemts
prepared by Marom and Pekar3ky. In what follows,, some of the
main i33ued and points are reconstructed -- though not
nece33arily in the order in which they were expressed. I'm
pretty sure I‘'ve lost a number of significamt insight3 along the
way and have misinterpreted other poimtZ; but I am hopeful that
these will emerge in reactioms to the summary.

SOME BASIC ISSUES RELATING TO THINKING ABOUT GOALS AND VISION

A number of general concerns were expressed concerming the
challenge of meaningfully engaging educators and lay people in
thinking about goal3 and about their relationship to educatieomal
practice. For exanmple:

L.. Nurturing the conviction that it is important feor
educators and lay leaders to wrestle with questioms of goals and
visiem. There is a tendency to regard 3uch reflectiom a3
irrelevant to the demands of practice, as well as a tendency te
regard it as “too deep” for ordinary peopl®. Either way, the
result Is that philoscophical issues arem't engaged.

2. AveoidlmgiBébggbsliaylchadidvwpaddspedestatondiangidedagbedrng too
disconnectadl.. If the conversation i3 overly=con3trained by the
questioms, ways of thimkimg, and predent outleek ef the
participamts, there 13 a danger of zhallownes3. If, em the other
hand, the conversation begin3d with reflectioms on *Great
Thinker3™ like MO3he Greembery, it may feel too remeved frem
their concerns and realities to seem relevant =- even if it seemsy
intereatimg. How strueture the conversatien 38 that
converaation 3eem3 tied to these concerms and realities and yet
bringd them to encounter riech Jewish idea3 and conceptions that
go their ways of thinking about thinga?

3. Will reflectiona on visien and geals infuse practiee?
Supposing that there is a rieh and engaging conversatiom



concerniRg our vision of a meaningful Jewish existemce,, it does
not Follow that the insights acquired and enjoyed in the comtext
of that discussdion will find their way into the world of
practice. What mus3t the conversation and/or it3 context be like
if 3uch discu3s3iond will not be compartmentalized and will im
fact imfluence educational practice? Are there ways = 3ay, via
collaborative action~-research efforte or through follow-up
azsignments, ete. - to make it likely that at the end of a
zeminar or a workshop the in8ight2 acquired there will inform
what one does?

IF WE OFFER IT, WILL THEY COME?

13 there a demand "out there™ for addressimg fundamental
quedtion3 concerning the goal® of Jewidh educatiom =-- 386 that if
we 3Bay, "We’'re here to help you,™ communities and institutioms
will gravitate toward3 us?

Different views were expressed on thi3 matter.. Some felt
that there i3 a demand, a demand fueled perhaps by a sense of
desperation concerning our pre3ent predicamemt both as a
community and in our institutioms3.

Other3 wondered whether the demand would express itself
through much more than a willingne33 to participate in a short-
term seminar or retreat. Skepticism was expressed concernimg the
willingness of many imnstitutioms to 3ign on for a long-term
proce33d of 3tudy, reflectiom, and self-examimatiem. Among the
reasons offered for thinking that there might not be anm eagerme33
to engage in thi3 kind of process were the followimg: a)) Like us,
other educators are already feeling over-worked and feel that
they don’'t have the time and energy to inved3t in such a procedy:;
b) such a process might seem to threaten the leadership's
aunthority or what might feel like a fragile gonsemsus among the
memberships c¢) there might, as noted above, be 3keptici3m
concerning the practical "pay-off™ in thinking about questieoms
relating te basic educational aim3.

To the extent that this Skepticidm is warramted, it
highlights one of the major gqued3tiom3 the project has te comtemd
withs mamely, how do respond to the3de ob3tacle3? how de we bring
educators, lay leader3, and paremnt3d to understand the impeortamee
of addresesing basic quedtiom3 concerning the aima eof Jewidh
education in a 3u3tained and serious way? How, a3 opne of uz put
it, do we overcome the resistance to Jeriou3 thinking arnrd
engender the motivation to engage in it. Thi3 guestiem ealled
fforth a2 number of differemt kind3 of redpomzen:

L. A central challenge may be to make vivid the
gravity of our situatien as a People and the
ineffectiveness of existing educatienal effeorta te
addresa thie situatiom. Related te thi3d wad the
duggedtion that we make vivid te thede we speak with
that education i3 the arena in whieh we werk sut eur
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future a8 a People.

2. Frame the conversation a3 an invitatiom teo
reappropriate our heritage a3 a People that has played
the significant role it has in hiatory because of its
willingne33 to think about "the Big Queatiomz™.

3, Imitiate and stimulate the converszationm by invitimg
tho3e we 3peak with to personalize "the Big Questions"
--to a3k themselves why they think it3z importamt teo
raise their children as Jew®, and how they will answer
their children's questions concerning why it is
important or worthwhile to live as a Jew.

It was noted, in this connectiom, that to engage not
just imdividuals and institution® but the North
American Jewish community a3 a whole in wre3dtlimg with
this larger question may be the mo3t importamt goal of
the Goal2 Project. There wa3, in thias connection,36me
discu33ion of whether this larger question is being
meaningfully addre33ed anywhere right now -- and if
nott, why nott..

4. Offer a "For instance!™ =-- a vivid example of the
good thing3 that have happened when the 3take holders
in an imstitution have 38eriou3ly wre3dtled witin
guedtion3d of vi3dion and goal3 and their relationship to
practice..

5. Attack - by sShowing the weaknesses of - the "guick-
fixe3" that are alleged by some to rei3pond meanimgfully
and adequately to our difficult predicament a3 a
community..

In the3e varied ways, the challemge would 3eem to be te
nurture a culture or a condciocusmesd that will welcome and even
demand the kind3d of serious thinking the Geals Project hope3 teo
encourage. But, a3 noted above, the obastacles ought not to be
undereatimated.,

SUPPOSING THEY DO COME TO US FOR HELP, DO WE HAVE MUCH TO OQOFFER?

The problem. A3 long a3 we confine ourselves te asking
ocurselves how to motivate people to want te wrestle in a gserioum
way with 2 goals-agemdlz, we den't have te faece a very toudgh
guestion: would we know how te help them if they did seek eur
help? Do we yet know how te help them think abeut gealz ard
vizdien in ways that will illuminate praectiee, and abeut practiece
in waye that will lead them to 3truggle meaningfully abeut
questiens of fundamental geald. We speak abeut the impertanee eof
deing thede thingd = but de we knew hew te de thede tRipgd = hew
te raide the level of dideeurde, o hew te help an institutienm
that has begun wrestling with guestiens of underlying vidiem te
srrive at any shared conelusiens that ean inferm practice..
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~ The zelutione We need to find concrete ways of infusing
ZRE1i0uU3 philosephical content and deliberation inte the work of
Jewish e@duecating im3titution3 - and to do 36 in 3uch a way that
the imfusien will be neither pedestrian nor perceived as
irrelevamt. It was in thi3 context that the concepta of maps
(tepoegraphic and other), tool-kits, libraries of resources, and
grids emtered our convergatioms. To be effective in respondimg
to a problem or 3ituatiom, the coach will need a map of the
domain in guestion that will suggest categories,, questiam®, a
range of alternative respomzes, pertinemt materials and ldea® of
different kimdiB.. The map Serve3 more than one purpose: i1t helgps
to imterpret the gqueatitmmmonrsittaitiocon a&t hbaat, bout iit adkao
Buggestd a range offpgE=mitild avaye3 thhit coaehhcoaitd, déppadd gy con
hi3 or her as33e33ment of the situedtiomn, resihoordl.

The concept cofofa amagap i ppetineett noomaiteer whladit thee 1léeed]l
at which one atarts. If one Start3 with basic philosophical
question3 concerning the meaning of Jewi3dh existemoe,, map could
point one towards various views on the3e quedtiamy,. towardz the
ways an3wer3 to 3uch quedtion3 may implicit in existimg
educational practice, or toward3d que3dtiom3? concerming how a givem
an3wer to Such quedtion3d - 3ay, BuberfBs or Rosenzwelg"s == migiht
color ome33 approach to curriculum de3ign or desigm of the 386cial
envircnment. The map would 3uggest directioms to go and perhsps
tools meeded to move in such directiom®.. Alternatiwvely,, the map
could direct one from very practical guedtiom3 == Should the
children be asked to wear Kippot? or what=mnot? = to gquedtiemz at
variocus other levels. »

Given an appropriate map and an interest im engagimg the
participants in reflectioms on goal3 and their relatiomship te
practice, any situation that ari3ed in the coach3sz interactiem
with the participants can forward the agenda. It was the
categories, the queidtiom3, the understamdimgs, and the concerms
with which DM listened to what the Agnom teachers were saying
about ITsSrael that allowed him to 3ize up the situatiem and to
respond to it in ways that led them te think meanimgfully abouwt
basic que3tion3d concerning the meaning of Jewiah life and the
role of I3rael ((@nd Clevelamd)} in it. And GDBs example that
built on a video concerning “good Bible Teachimg™ 3130 highlights
the ways in which, informed by appropriate quedtiond, categeoriass,
and materials, this situation might lend iteelf to illuminatinmg
badic goala~related gquestioms.

It was noted that develeping an adegquate map eeuld well be a
difficult task requiring signifieamt and varied fermz of
expertise. The partiecular example we feecuded en eonecerned the
teaching of Bible, and we 3pent seme time thinking abeuwk the
kind3d of individuals it weuld be useful te engage in identifyirg
different cenceptions of teaching and learning Bible, hew
reflectien on a partieular Bible eurrieulum eeuld stimulate
questions concerning the nature ef Terah and its plaece in Jewish
existenee, ete.
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While the concept of a map 3ugge3ted variou? directiomns omne
could go and where they might lead, that of a library of
resources suggested something that included 3trategie? and
resources a3 well. U8ing this library, the coach 1s someone who
would 3ize up a situation with an eye towards identifyimg the
level at which the presenting situation should be responded to im
order to exploit its potential to stimulate fruitful reflectiam.
as well as to determime the kinds of resources and strategies
that have promise of stimulating 3uch reflectiom at thiz levell..

21l of this led us to discu3zions of grid3 that focus our
attention on the different level3d at which the conversation mighit
proceed, on the kind3 of re3fdurce3 and questioms that might be
pertinent == all in response to a presenting situatiem that migiht
range ffrom uncertainties about the Hebrew curriculum,. the problem
of vandalism, an interest in developing a Schoocl-wide mi33iom,.
etc..

While a grid 3Seem3 helpful in reminding u3d about the kind3
of things we 3hould be attending to, a caution was expressed
about prematurely - or, indeed ever = reifying it and treating it
as anything more than a flexible and revisable tcel for
illuminating the complexity and the choice3d to be made in a
presenting situatiem.

Treated in this spirit, however, some felt that a grid ceuld
be very helpful a) in sizing up a situatiem? b)) in determining a

response along a number of dimensdiem3 == level, materials,
strategies, aims, etc.: c¢) in identifying some of the work==
indeed, the learning == that the Goals Projeet needs te begim

doing if it is to develop a rich map to be u3ed in preparing
coacheg or in working with institutiems..

An importamt point implicit in our did3cu3d3diom of mapw,.
grids, resdurce~libraries, and tool=-boxe? is that nee of them
removed the need for goecd judgmemt on the part ef the eeaeh = the
ability to size up what33 geing en and judging hew to respend,
drawing on the various ceoncepits, 3trategiesr, and materials in
his/her pogsessiun.

A "PROFOUNDLY SHALLOW" ALTERNATIVE

Although net made explieit, the model implieit ip mueh eof
our conversation give3d the ceach a very active guiding rele: the
coaeh 3ized up the situatien and guides the eourse of the
deliberatioms ef teachers and/er the prineipal and/e¥ the lay
leadership toward2 ., or back and ferth ameng, eertaip leveld inp
order to stimulate a more geals-3enditive eemmunity and
educatienal envirompRet.

A3 an alternatiwe, I.8. propesed a very differemt Redel, ome
which emphasizes self-direetien and self=gtudy en the part eof the
institution's 3take helderd. On thia medel, what *“we"™ weuld
provide is a center teo whieh the partieipapt® ip 3R inRstitutiom



Frei: Car.iel Fekarsky a: @ e08-223-3C44 £ 07-14-95 £2:27 3t
To: Jarie. Fekarsky 3$4685020£%C0: 05 &g cof o.¢

would come in order to get help in identifying red6urce3 that
would be u3eful to them in addre33ing their real and living
concerns and problem3. They are the ones who would identify and
inmterpret their pre33ing problem3 and the be3t way® to addre33
them using what resources. The Center would offer them a menu of
resources and po33ible routes to go == but would leave it in

their hand3 which route to go, which materials te use,, or how to
use them.

Though generally non=-directiwe, the model allow2 for the
possibility that at the beginnings of the preocess,, the Center or
a coach might play a more active role in 3etting the tome, in
e3tablidhing a culture that respect3 and encourages non-fake,
genuine openneas. But the aim i3 to make your3delf di3dpemiable=-=
and the bedt way to do thi3 i3 to didcourage dependence on the
coach from the very beginning by putting the responsibility in
the hand3a of the 3take holder3: it i3 by beimng redpon3ible for
our own growth that we develop a culture that thrive3 om being
respondible for its own growth, rather than looking to 38meb&ne
el3e to stimulate it.

The aim, he suggested,, is an institution which has
internalized an etho3 of continucus self=renewal through er=going
reflection and 3elf-3tudy concerning what it i3 trying te de and
how it i3 Setting about trying te accompliah it.

The model ha3d any number of appeal?: For example: 1) it
doesn't imfantilize or create dependence on outaiderd; 2), efferta
always remained tied teo the real and living ceneerms of the
participamts; 3) it affirm3 the power of human being3 withewt
3pecial expertise and proceeding on their own te come te arrive
at powerful inadight3 and adequate selutiens te their preblems.

At the Same time, the medel called forth a number of
concerms, including the feollewimg:

1. Left on their own, will there be a tendency te gravitate
the lea3dt common=denemimator?

2. Will potentially powerful and very pertinemt materials
not be considered or not be uded in the me3t effeetive way
becaude the participamts didn't bring with them the regquisite
background ¢of understamdimg?

3. Will the lerel of discourse reraim superffiicied] , netresr
than growing im depth?

4. Will critical gque3dtion3 not get a3ked? When I.$. 3tudied
a philosopher with hi3 teachers-to-ibe, he adked them te think in
certain ways about that thinker3s bearing on edueatiemal
practice? A33uming that this is impertamt, canr ene assume that
it will happen without the 3uggedtion oxr prodding ©f an Yurslider??

Thid i3d,itltwasamateted paeirdcidelEyly important when we EHhimk
about figure3d like Mé3he Greenberg: i3 it eneugh te eneourage a
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reading of what he has te 3ay, or is the impact riehly enhanced
if gueskions focus the attention of the readers on 1) hew his
cenception differs from their own intuitive views, of om 2) what
it would mean to organige Bible study or teacher-traiming er
After-Scheel sperts on the Greenberg model..

ameng the guestion3 that got raised in thi3® conmectiem
concerned the desirability of encouragimg people to apply what
they read or think about to guestione of practice (via exerciiass,
quedtions, etc.). A2 again3t the view that this wa® desirsdils .
the view wa3 expressed that a rich encounter with a text is
likely to have rich echoes in one= approach to one'3 work evem
if one hasn't 3y3tematically so6ught the connmectieomn. and alse that
the effort to force a connection might unduly narrow ome's
appreciation of the text. That there might be ways of encouragimg
atttention to educational implicatioms without unduly narrowimg
ome''3 reading of the text was al3® a matter we considersi.

5. The rdhe abla thHoughhfuihodhiiderssdar*eratlicaltfecdendriend”
a3 members of Sizer"s coalition 8ay - in identifying blimd=3jpeoits
im an iImstitution’s thinking, or point3 of resistames, or
un3poken gquedtiond that lie behind what is uttered,, was al3d
maottedl.

®. A concern wa3 expressed that while this kinmd of am
imstitution might addres3 varied concerms about eomne or anether
agpect of their school, it might never 3pontaneou3ly move om te®
the "big questions™ concerning the raison d'etre of Jewilh
education and Jewi3h existemee.

At work in many of these gquestioms is a fundamemtal i33ue
concerning the amount and kind of structure, directiom, of
guidance on the part of an outsdider will be fruitful (and at whak
price) == an issue who3e resolution would seem, as ome peradn
moted, to depend (&s does the other appreach)) em a Aumber of
basic assumptions concerning human nature and humam lea®mningy.

THE NEED FOR THE MAPS, RESOURCE=LIBRARIES REITERATED

However we analyze our predicament, apd whichever mpedell we
adopt, develeping a map and a reseuree library needz to be on oukx

1. Even if it is true that there iz net a widespread
recognition at thia peimt ef the need te struggle wiih
igsues of badie goalsa, our ability te resperd
effectively when this need is expressed will deperd on
develeping the apprepriate Map aRd Feseuredw;

2, Even if eone aceepts the ¥:8. medel, epe needsy &2
have the map and the re3bureed available ip order &%
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3aggest to the in8titution® that come for advice what
routes and what resources they may want to consider a3
they ponder their situatiom.

TOWARDS THE END OF THE DAY

A few end-of-day point3 in no particular order:

I. At the heart of the Goala process and everythimg else
CIJE does, 1it wa3 3suggedted,, i3 an effort to help tho3e involved
with Jewish education "learn how to think Seriouzly™ about what
they're doing? ([[If it32 true that they don't in this arema, is
it 2130 true that they don't in other® e.g. in their bulime3dsm,
or in their family life?]

Thi3 forumulation 3ugged3ted that CIJE3s challenge -- in the
Goald Project and other domaim3 - is that of creating a culture
of inguiry imn Jewis8h education agenciez and institutioms -- ome
that empha3ize3 aserious thinking and the avoidance of quick
fixed..

2. 13 "ooaching™ really the mo3t helpful way to thimk about
how to facilitate imstitutiomal growth around questioms
concerning vidion/goal2 alone and in relation to educatiomal
practice?

3. It wa3d Bugge3ted that we sShould not forget “the persomal
dimension™ of what we're doimg. It”3 not juidt that we need teo
encourage tho3e we deal with to address the big questiomz im
personal term®; we need to remember that tho3e gque3tiomd are alse
our own ~=- and attention to our own 3truggle3 with them may add
im3ight to our efforts to work with other3 around them.

4. We shuttled between a number of metaphor3z and analeogies
today-- jump-3tarting a proce3d; the therapist; the coach:
computer-metaphor3 that eluded me; map3 of differemt kimdd, and
others..

FRIDAY'S AGENDA

1. Correctioms, additioms, etec.

2. Based on where we went ye3terday, re-approach the "Geals
of the Goald Project™ gquedtiom.

3. What activities flow from this larger coneceptiem of eur
project?
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SOME OF THE LARGER THEMES AND QUESTIONS IMPLICIT IN THIS SUMMARY~-
=IN NO PARTICULAR ORDER

1. How much guidance, shtructure doed3 a motivated imstitution need
in 1it8 efforte to undertake and meaningfully carry through a
goal8-proced3 of substance? How avold a culture of dependemce?

2. What - 1if anything at all -- is nece3sary or helpful in
ensuring that reflection on Jewi3h idea3 or idea? about Judai3m
will have a significant echo in their efforts to organize
educatiomal practice and to educate?

3. What3s the extant level of motivatian, commitmemt,, interest
among existing institutions and other constituemcies in
undertaking on a 8eriou3® proce3z of becoming more goal3=and-
vidion 8end3itive? To the extent that the intere3t is not thers,
what are the reasoms for this?

4. To the extent that the requisite level of interest and
commitment is not there, what ob3tacle3 need to be overcams, and
how can the requisite level of enthusiastic commitmemt be
nurtured? What is the curriculum and the strategies for
establishing this level of interest and sSupport for sericus
reflectiom?

5. What kinds of topographical maps, materials, grids, tool-kits
would a coach need in order to effectively understand and respond
to the predicaments and preoblems of am institution (with an eye
towards helping the institution become more geoal3-and-vi3dieom=
guiﬁ&@ﬁ What is the contribution of these map3 and grid3 to
diagno8i2 and response to a presenting situatiom? How do the3e
map2, grids, materials, etc. get developed == and how can we
avoid their becoming intellectual crutchez?

®. The Importance of creating a Self-sustaining culture of
inquiry in educating institutions that avoida quick=fix thimking.
How do 307

7. The importance of people becoming engaged in the Great
Conversation concerning the nature of Jewi3h existemce and raiszon
d'etre of Jewidh contimuity and educatiem. 138 this conversatiomn
taking place? Why doe3 it get avoided? How stimulate it through
our own work?

B. In. our own relationship to the major questioms that defime our
work and in our efforts to engage other:, we 3hould not bypadd
the persomal dimemsiom?
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/ 5 THE GOALS PROJECT is based on a specific understanding of
E%%@§g¥a§ ucation can work effectivelly.. According to this

iRg education  should rFaw  Upem pireff

! @urmad
COUCERTIONS  of muman and secietall excellence deeply embedided
within a culture.

- This 1is net te su%gegt that these coNCEPTIONS became the
subject matter which should be taught in the classroom. It is
‘the understanding which 1i§ previded by these concaptiions
WAi€ER 1S h@@é&%aFy fror  edducational und&nﬁ&bkﬁqgs. Thiesse
comceptions sheuld provide answers to questioms suchwh as  “im
what way do humans Uearn?” “what 1s the mature odf ttie
umderstanding which _ _fithe h@arningexpEMﬂema@ncaimﬁwmto to

enerate?’ and "mow will those whe have successfully learmed

ehave towards others in their soeciety™.. These,, im tumm,
would become PRINEIPLES by which educatiiorwll programs could
fbe planned, implemented and evaluatied..

Ananahagyayfrdmomthdhefidlie]dof of mpsychoanalysis may Ibe
wseful. A psychoanalyst does not discuss Freud's theery of
ﬁgrsonalit¥ in the midst of a sessiom with his patiertt, but

meeds to be thoroughly proficiemt with this theory im
order to e able to provide theramy.  With edwcsttiion,
however, thite sco@me odf tthis Jomguiimy iis wery tbroad. IIts
practice requires a ﬁrasp not only of ithe student, bhut oof
many other elements such as the subﬂect matter,, the %eadhﬁn,
and the milieu in which learning takes place..

The pproomsss  offdréwdwgnaponothekes € oneepeidnsnsininivéses
thorough and ﬂ@n%-winded deliberatiom and discounrses. It
requires @  negotiatiom betweem those wha have great
familiarity with and deep understandimg of the concEPmIONSs off
iuman @nd societal excellence and those who are aware of the
mature and scope of prRiIncEIPLES necessary for edwudcmttiianad!
practice. Togethem, they would work towards a reformullattion
o{ ththe coortegptiioms  inin teterwms whwhdeh can guide educational
pianning..

If, for example, a conceprzon claims that am excellentt
society is one which allows for a pluralism of viewpwints
within jits definition of wunity, an _educator may ask "what
would Ilpe the attitudes which this conceptiem wowld see as
being necessary for ipdividuals in such a society im ordenr
for " it to functiem properly?" The questiom clearly seeks teo
explicate the conceprion from a sympathetic poimt off view.
Yet, behind it lay a concerm for what is pertiment to
educatiom.  Once the conceprion delineates the necessany
attitudes - for example, that one must be able to empathize
with conflicting viewpoints as one considers ome"s owm - the

educator has a guideline whiel cam help him-consider wiat amd
thow to teach.
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What characterizes a principLE for educatiom is that it
provides kmowledge both in terms of desired motifls and values
and 1A terms of the desired response from the learmer.. Each
ofm these aspects will be defined on differemt levels.. Desimed
motifs and values may be formulated in terms of one's
relation to oneself, to others, to society. to God, etc. and
desired responses may be formulated in terms of cogmitiiam,,
emotion, actiom, both short and long term, etc.. In order to
move fFrom a general coNcepTioN to a usable set of PRINCIFILES
for educatiom, these varying levels have to be consideresd,
One way of doing this would be to create a gridl - a series of
desired wmotifs and values would appear om ome axis and the
various levels of desired learner responses would appear om
the other. PrinecirprLes would them be delineated at each
meeting Eoint between the two grids (see example of Meltom
Faculty Seminar grid -~ appendix #1).

This, |however, would only be the first stage of "drawigﬁg
wpon™ the CONCEPTIONS. Iin oorlder tto bbe aalike tto ggui
practice, principlLes need to be "translated" into educattiogreadl
goaus. If, for examﬁﬂ@n the principLe is that the learmenr's
capacity to empathize with conflictimg viewpoimts is
mecessary for good citizenship in a pluralist societyy, them
the task of educators would them be to formulate this into
educationmal goaLs such as:

~ history will be wnderstood by studemtts im_ terms of am

wnfolding and open-ended drama;; rather tham viewimg the past

with  hindsight, they  wiill  eeopperienme  thhe  1limitted

foreknowledge of the various protagomists in each situattiom

gq% learn to respect their different responses to similar
ilemmas,;

-~ student participatiom in classroom discussiom om curremt
events should generate their capacity to defend positions

with which they do not agree and/er to change positiems im
the middle of @ debate.

i These eoalLs statements are attempts to embody pruNCIIFLEsS
in @ language which is usefull in educatiomll contexts.. One
could imagine the development of a grid here as well. — The
first principles would be set up along one axis and the
various subject matter adeeas (é%-stbllee,, Talmud,  Hielbrew
language and literature, Jewish istony, Jewish thougfitt,,
etc.) would be set up along the other (For an example, see
appendix #2). Frem here, @ne €oquld derive a first theoretiicad]
picture of an educatiomall strategy or appreadh.
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However. iR and of themselves. goals statements willll not
be sufficient to guide practice. This involves a third stage

in  whieh educatiomal &eaLs would be *translated" into
specific oBJEETIVES and PROGRAMS.

The wovement _from goais to specific Pprograms and
OBJEETIVES 1S compliex. i a macrocosmic levell it invelwes
the development of a larger syLLaBwS which orgamizes the sum
total of 3ubject matter to be learmed in an educattiionadl
institutien in terms of the gearLs to which it has committed
itself. Once goaLs are formulated and ramked, educatons
would attempt to “translate” them inte a program of study
which specifies which subject matter areas and which topics
within each subject matter area would be learmed by studemts
from thehe ttime tthe &@%%m sttwglying wmitil teiir greduation
{grade 1, ade 2, «tc.; P ceo@nples, SsEe ix  #3). IIn
essence, By examining both the development of study withim
eachsubjadject matter area and tihe mellative welght and
interrelation of the various subject matter areas witnim each
year, onenestowild e dHble to see fhow atuators iimtend to
achieve their geairs in practice.,

Keepin% with the above examples of goaLs, one could
imagine that the history component of the sylLiasws would be
broken down along the lines of a series of dilemmas.. For the
period of the Second Temple it «could be the dilemma of
whether or mot the Judeams should reveolt agaimst the Romanms,,
and for the modernm period it could the dilemma of whether to
stay in Eastern Europe or immigrate to America or Israell im
the period preceeding the second world war. And if the study
of these dilemmas was apportioned relatively less learmimg
time than discussioms on current evemts, one could learm from
this that the educatiomall planmers thought that the secomd
oAl wags moowe | 1kkdly to tondfeleveththe rancieim hharthehe ifinst
{(i.e. thhat ddisusssion of ofcwenéntvewentsninhwbliicktstodestsreare
asked to defend positioms with which they do not agree will]
be more effective in developimg the capacit{ to empathize
with conflicting viewpoimts tham learnimg history as a
responses to a series of dilemas))..

On @ microcosmic Jelevel, the mowementt from Goalss tm
prRoGRamMs and ossectives 4s highly explicit. ~ Here the
educatiomall planner suggests meams of achievimg the said
goals jin melAtionsdiip o mome  spedciiffiic®  subh-tepiicss  and/jr
texts (mot just "the story of Genesis™ but the emphases
within this story and the specific verses which need to be
studied 1in order to focus wpon them)..  This would involye a
complex  deliberative  process in  which considerations
@@n@@rninﬁ issues such as the nature of the subject mattta;,
the psychelogy of the student, the professiemali level of the
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teacher, and the specific conditions in which the learmimg
experience takes place are takem inte account..

_ Keeping again with the above example of geaLs, one could
imagine a program for the teachjm§ of Second Temple histo
which would sugﬁest just how the dilemma of whether or no
the Judeanms should revolt against the Romams should be
presented so that the student willl come out feeling empathy

for the various positioms. For example, it could provide the
teacher with:

a) specific oBjecvives for teaching texts which represemt
each of the positions in a wa¥ which will lead to empathy
(eg. the student will understand that Joseptuss'' positiom was
that the revolution would be useless because he had faith

that the Romans would be more tolerant of the Judeans'
religious semstivities):;

b) the texts which represent each of the positioms in a
format which is reproduceable for students -~ and the textbook
discussions which enable agpropriate background understamdimg
(eg. War of the Jews,, ook 5, ~chapter 9; Encyclopedia
uaaica, volume 10, pages 115@=11§5»;N

c) a series of suggested interpretive excercises or
experiences which could be utilized bg the teacher in order
to achieve the said oBjecTives through the study of the

specific texts and/or textbooks (eg. a mock triall of
Josephus);

d% a series of suggested EvalLuagTivE TecHNIQues by which
the teacher can determine whether or not the studemts have
indeed empathized with each of the positions (eg. assess a
student’s assessment of a non-empathetic positiom on
Josephus);,

Altogether, these would represent one attempt to formulate
goals  in terms which are immediately operative in am
educational settimg..

Optimally, the movement from gsoals to proGRamS and
ogyecTives would be summarized in the form of an extended or
"amnotated™ sywciapus. [Each topic and sub-topic would be
accompanied by a list of specific omyecraves and PROGRAMS.
§§ee various examples from the syllabus project in appendix

4). An_ annotated syilLasus which covers all the years of

study woyld be a basic working document for an educatiioradl
Institutson
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A sighificant investment of energy and resources into
the TRaiNiWg of educators would be necessary im order to
implement the plan set out by such a document.. Evem if we
assume that educators identify with the deeper concepmiaion amd
which stands behind this document (this assumptiem has beem
made @ll along since the educators willl be members of the
culture from which the origimall conNcEPTION was choseme im
some cases, however, there could be a need to ensure
concensus from the outset), it would be necessary for them to
fhave some level of faith in and understandimg of the
PRINCIPLES and goals which guide its eByecaawes and PROGRAIS
in order for them to undertake the implementatiam process..

I't is one thing to be givem a rFrRogRaM on the dilemmz of
whether or mot the Judeans should have rehelled against the
Romans. It is guite amother to be told to implememt it im a
way which arouses empathy for conflictimg positioms.. Evem if
all the oesjectives in the program are designed to facilitate
the achievement of larger Eebucavzonal goals, the actusll
moment of teaching will demand more tham the obediemce of a

robot. In essence, in_  order to achieve  opttimedl
effectiveness, educators would need to be trained to be
"applicators™ rather tham simply “doers.™ This  wowld

mostlikely imvolve a continuous rather tham a “one-time™ form
of TRAINLING.

"Similarly, the  concerm for effectiveness  would
necessitate the  involvement of evarLuagzon  im_ the
implementation rocess from the outsett. The role of
evaluators would be twofold.. One the one hand they would
monitor the implementatiom process by constantly seeimg to it
that practice aims to carry out the oOBJECTIVES and GOALS
which it is designed to achieve.. Is the teacher navigatimg
the classrgom discussiom in a way which leads studemts to
QMﬁath1ze with EQSltlQMS with whiclh they do not agree or is
s/he himself taking sides?

On the other hand, the evaluatens" role is criticall evem
when practice is carried out ap moﬁwi@t@qwu They would stilli
have to determine whether or not the desired soalLs were beinmg
achieved through the implementatiom process.. Perhaps the
teaching of history as alterpative responses to dilemmas does
mot  enhance  the learner's capacity to empathize with
pesitions with which he dees not agree? In such cases, he may
discover either that the gomls demamd a differemt set of
oBjectives @nd proerams (€§. a differemt versiom of how to
teach the dilemma of whether 8p net to revelt against the
Romans), 6F that the eoals themselves are unfeasible or
misconceived (eg. one capnet rid oneself of *hindsiighte im the
sty of histery, therefere it is impossible to empathize
With™ these whe €hese e stay in Europe before the holocaust)).
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n_order to undertake this kind 6f EVALUATIEH, Howewar,,
the evaluaters must be aware 6F the PRINCIFLES from which the
goals _have been translated. ¥ GOALS €anm bﬁ deened to be
unfeasible, they must be able té dﬁtermﬂm@ if the preblem lay
on the level “of translating the PRINCIPLES it £OALS
gt@aehiﬁg history through dilemwas dees net l1ead to the
evelopment of empathy for positions with which ene dees net
agree), or whether it lay in the primveaples themselwes (it is
mot appropriate to expect that one can empathize with a
position with which one does not agree).. In either of theses
cases, there would be a need to try to make the whele process
more efficient by reformulatiom of the o %gﬂmﬁﬂ EONEEPTION
and/or BRINcIpLE and then "retranslation™ of these to the
level of 6BJEECTIVES and PRGGRAMS.

It is precisely this kind of EvaLwadaoN wiich cam
provide educators with an opportunity te be accountable Forr
practice, to determine whether or not the% are beinmg
effective, whether or not they are choosing thne appropmriate
means  for their aims. Yet ‘this kind of evalvatiom is
contingent wpon the clear formulatiom of the goALsS
education (i.e. they reflect  prRiINcIpiEs  derived  fram
conceprions of human and societall excellence embedded iwithiim
@ culture%u and wpon a systematic attempt to carry them out

(ii.e. goals are translated into appropriate @eg&cTIWES amd
BRGGRAMS ) ...

2) The Mandel Imstitute has launched a project dedicated to
tne development oflewish educatiomall systems om the basis of
the above definition of educatiom. Tnis C#roject willl be
available as a resource for THE GOALS PROJECII..

Imitial research _undertakem bﬁ the: Mamded] Institute
revealed a lack of development 1in the area of gosus for
Jewish educatiom. Despite the fact that Jewish religiom amd
culture is flourishing with concertizons ofmhumam amd societadl
excellence, few real attempts have beem made to "tramslate"
these to prIcIipLES and coals for Jewish educatiiom.

Hence, over the last twe yeans, the project has involwed
@ deliberation among scholars and educators 1m an attempt to
develop ‘three alternative approaches to the coris of Jewidh
educatiem. These apre based on three Jewish comcerguons off
human and societall excellemee: am_ orthedex concepTION
presented by Professer Isadore Twersky, a classicall
conservative comceprion, presemted by Professor Moshe
Greenberg, and a Zi@ﬂh§£-§%@%ﬂa?ﬁ§t canNCEPTION, presemted by
Professor Menachem Brinkem.
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These schoelars were asked to answer the questiom, "what
would be tite walliess, attiitudéss, kiowlleddee amd  other
attributes whilam youl woulld see &5 charactemiizing a grathatee
of a successful Ianiishh educstionn teseed am ' CONCERELOMPY
n short, deseribe your versiom of “the educated Jew" (this
became the name of the project). Through deliberatiom with
educators, am atitlemprt wess medde to ammivee at @ set of
educatiomal pRiNcipiEs Ffor each presemtatiion. Havimg dome
this, educators then attempted to translate each of these

sets of PprRiNEipLEs into statememts of goars for Jewish
educatiom..

One of the outcomes of this wundertakimg will be a
publication (forthcoming in the npext few momtis)).. Im
addition to the three statements on "“the educated Jew" and
their ™translatiom™ 1into statememts of goars for Jewish
educatiom, the publicatiom will include a chapter whidh
discusses the definitiom of educatiom described above and the
rationale which lays behind its claim to greater
effectiveness.. As well, it will include a series of related
discussions dealing with ‘“minimall goals for all systems of
Jewish  educatiom" (generated by a paper delivered by
Professor Michaell Rosemak) and "the debate on the educated
persom over the last three decades and its implicatioms for
the discussion on the educated Jew" (by Professor Israell
Scheffler, based on his research at the Harvard University
Philosophy of = Educatiom Research Centem).. Finally,, the
publication will include a bibliography of writings
suggesting BRINEIPLES or goals for Jewish educatiam.

_Another outcome of this undertakimg willl be that it will
provide an opportunity to learm about now .others, could go
about developing geals for Jewish educatiom.. Te be sure, tne
three statements of goars for Jewish educatiom which wene
developed 1in this project will be the basis for experimenmts
in implementatiem. However, since the project is dedicated to
developing the knowledge and the conditioms which willl enable
s%sjcenms of Jewish educatiom all over theBworld to develap
their own go0aLs, energ¥ has been invested in order to
formulate @ generall statement on methods and procedunres
imvolved in the development of soars for educatiam..

3) THE GOALS PROJECT is an attempt to app1¥ the defimitiom of
education described above {(point #1) to the field of Jewish
educatiom, specifically in lead communities in North Amerid.

In most Jewish educationall insitutioms in these
communities, practice is not based on an s%stematnc attempt
to 1mplemenf clearly formulated goais. The Manmdell Institute's
experience with a project for the development of a sylLLaBUS
for systems of Jewish educatiom has revealed that most
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Jewish schools do even not have comprehensive syiiamir which
uided  their work, annotated or otherwise. Practice is
etermined either by the talents of individuwall teachens
(whose training = if they have had any # is unrelated to the

implementatiom of the PRepRamMS which they teacm%_ or by the

availablitX of textbooks and  other edietiverd]l doodks

(iirrespective of those who use them)..

Ideally, 1lead communities would be defimed as places in
which all Jewish educatiomall institutioms were involved in
the thorough development and systematic implementatiom of
their goawns. At the same time, excitememt over havings beem
chosen as lead communities nas led to a growimg expectatiom
for immediate action leading tw muwree effflattivee  Jbwdshh
educatiom.. Lay leaders who have hitherto beem wary of
entering into the domain of Jewish educatiom = precisely
because of this unsystematic morke off apeatattivon - a@ree mow

laying @ central role in_ the Iesadd coommuritiess proggett.
ence, a primary concerm of theirs is for a mimimell level of
accountability on the part of the practitiomers of Jewish
education in_ the commumities.  Abs tifegy seee iith. exicazivondi
institutions in lead communities must be immediately _defimed
by a mode of operatiom whichh involves basic planming,
implementation and evaluatiom ~- iiee. thleyy mosst wedkk withh
GOALS..

This demand for {imeedibdtteworkriwithiizogaal presentsta a
problem for those who would see effectivemess as an outcome
of the form of educatiom described above. In essemce, it is
a§k1nﬁ educators to ok wiitth coveus aand oswEeTdvESs wihh Tdh,
though they may be open=tiives, are nudt bbssafl ocon | borggwiimdted
deliberative rocesses {(moving from comucepgaons of humam and
societall excellence to principles for educatiom and from

these to eoaLs) which lend such work the promise of
effecti veness..

Problematic as this may be in terms of the totall picture
presented above, the expectatiom here is so great that it
would be @almost impossible to circumvemt this demamd on the
part of TJlay leaders without Jlosing their support and
enthusiasm. It would also be dangerous to ask them to delay
immediate action im fRampur of a drawn ot pphilbssgphical
process..

. As @ result, THE GOALS PROJECT would have to. be
implemented on a number of levels at the same time.. The first
level is related to the lay leaders" demand for immediate
action in the development of a mode of educatiom based on
goals. The aim here would be to bring practitiomers to the
peint at which they become in search of the semis for their
insti tuti oms.
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. .%H MRy &SRy, practitioness willl «laim  tthat their
%%%Ei dtionall Missicm o yisiich statamanttss are statements of

RiF §04LkS. Keafinpd with the defimitiion of Goaus iweEm
abeve, this weuld wnet be sufficiemt. What would have to be
conveyed is that:

T @P4Ls must be Formulated in terms which Euide evemryday
practice (eg. in terms of the aims of teachimg a specific
subject matter area);

-  goaLs must be broken down into a plam of actiom (eg. a
SYLLABUS)

= goaLs must be translated inte specific oBgEcTIwES and
BRogRAKS for each activity which 1is implemented im the
insti tutiom;;

- practice musstt e ewallustedd im lightt off thtee fimssthitudtiooss
GOALS..

_ It 1is forseem that in most _cases, educatiioraill
imstitutions in lead communities will realize that they do
mot have @ clear sense of their goals and that, simce the
majority of them are denominatiomal, they would turm to theimr
central offices for guidamce. The natiomazll CIJE has forwarmed
the training imstitutioms of the variows denomipatioms of
this probable developmemt. In order to facilitate am
effective consultatiom betweem these centrall agencies and
their local affiliates in lead commumities, it would be
su§gested that they make an effort to summarize the geoais
which they have seen as appropriate for their constitwemciiess..

This would most probably involve the extractiom of &oaus
statements which can be found in some of these agemcies'
published curricula. There could alse be a need for some
reformulation and ranking of these goars {(and perhaps the
development of new eoaLs in specific areas).. It would alse be
reasonable to assume that in order to act upom these goaLrs,
local imstitutions in lead communities will be in need of
appropriate 1im-service traiwning Seminars and correspomdimg d

oBJECTIVES and proGramMs Tfrom the denomimatiorall traimimg
imstitutioms..

The involvement of the natiomzll agencies would not
reduce the need for a great investment of ener%% and
resources on the local [level in order to meet tne 1a¥
leaders" demand for work based om seaLs. = The developmemt o
sywLawi, for example, would have to take inte accoum locall
conditioms, personnel, etc. It would be necessary for the
CIJE, both pationall ana local, to create the conditioms which
will make this work possible k@gu create speciall forums for
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lecal educators to invest extra=time in plammimg, traiming
et€,; bring 1A outside consultamts, syllabus experts, a
trainers 1R appropriate subject matter areas, etc.).. Im
additiem, by @FPangin% local comommubityidddeconferences for
educators who are dealing wiwlithsimsihdtarissues im gosars
development, the CIJE would be enablimg them to learn from
each other’'s experiences (this is another example of how
community=-wide processes cancreatstea agremteaterinputmut  iimto
Jewish educatiom; also, the Mandell Institute"s research om
common minimal eoaLs for Jewish educatiom could be usefull at
such a conference). Similarly, it would be necessary for the
CIJE's monitorimg, evaluatiom & feedback team to consider its
role in facilitatin? the evarLuagion of practice inm the locall
educatiomall imstitutioms in terms of their goaLrs.

.. A second level of THE GOALS PROJECT would-be undertakem
while this first levell would be implememted.. This lewel]l is
related to the concerm for the developmemt of soars om the
basis of thorough and long-winded deliberatiom {(movimg from
conceprions Of human and societall excellence (o pRINCIFLES
and goaLs for educatiom). It is onm this levell that the
Mandel Imstitute's project on "the educated Jew" would be
available as a resource.,

The bulk of the effort on this levell would be with the
centrall agencies of the denominatioms (this does not exclude
efforts to work with the Jewisin Community Center Associatiiiam
or directly with noijj-affiliated and/or community instituttiomss
in lead communities ). As they would be workimg to provide
goals to their constituemts in lead communities, the
denominations would also be encouraged by the CIJE to
undertake more thorough efforts at developimg their goals for
Jewish educatiom. This_ effort could be emidanced by intensijive
seminars on _any or all of the three statememts of goxus for
Jewish education developed at the Mandell Institute and/om by
consultation with the Institute's staff on appropriate

gggﬁg@s and procedures for developimg their owm statemenmts of
LS.

In the final anpalysis, the aim of THE GOALS PROJECT
would be for this second llevel to have a bearimg om the work
of the local constituemts of the denominatioms im lead
communities., Having set up a primary infrastructure for
working with eoails, educational institutioms " im  lead
commynities would eveptually be ready for and capable of
considering work with the mere thoroughly and deeply
formulated statements of eoals derived from the work of the
denominations on the second level.



30%5 chadbourne Rd.
Shaker Hes., Ohlie 44120 —_

July 18, 1994

Mr. Moreon Mandel

Chairman, Premier Imdustrial Corp.
4500 Buclid Ave.

Cleveland, Ohis 44103

Dear Mort:

I just returned from tike CLIE semimar on visidmndrlinderen
imstitutions in Jerusalem, azamd I wanted wow o kknew wivhkt an
extracrdinary learning experience it was for me. For five days,
marning through might, our minds were stretched to the maximmm as
we wrestled with both theoretical and practical issues. The CIJIE
2nd Mandel Imstitute staff and consultants were exceptiicmadl.

BRaech day, we had theoppopdimininiytytotomeméet sapgmretedly by
community ¥or 6&0-90 minutes. As the only lay menber from
Cleveliand, I was struck by the fact that the discussioms of our
Cleveland delegation were marked by a depth and camdor that wowld
mot have been possible, at least at the outset, had these meetinmgs
ocecurred at home. This is probably attributed to the wakeup of the
Cleveland group, the effect of the overall seminmar ypom ouw
discussioms, the catalytic effect of the CIJE staff,, and the fact
that it is difficult to speak other than from the heart wiem ome is
looking at the 0ld City of Jerusalem.

Toward the end of the seminar, Ray Levi and I spoke wiith Alam
Hoffman about creating a formal relationship betweem CIJE and Zgmam
School. T believe Agnon is an example of a visieop-drivem commumity
day sxdhool wihich is stugglimg witth tihke pmoblem off hisww tbo be
imclusive without being pareve. I believe that Agmom would provide
a good case study for CIJE analysis, and that CIJE could im twrm
assist Agnon 4in centinuing the never-endimg preocess of self-
evaluation and improvement. We have sget up a follow-up meeting
when Alan is in Cleveland the last week of Augusht..

I hope that my partieipatien eentributed ip some smalll way to
the success ¢f the seminaxr., Thank you agaim for providimg this
extraocrdinary experienee, and I leek feorward with anticipatiom te
€ontipuing €& werk With &he £falented mem and wemem you have
assembled at €IJE.

cerely,

O 1K

pan Aarxem Pelstexw



THE COMMISSION ON JEWISH CONTINUITY

* A joint project QCIP and i1 agencies, UAHC, United Synagogia,
Symagogue Cowmeil afMass, and the Council of Orthodax Synagegues

Ome Lincoin Plaza Boston, MA 02111
{617) 830-9500 Telelax: (8173 890-8167

ling, Balkemaky and Miark Goldweitz
Co-Oitin

puguit 2, 1694 Gasiyualier

Direolior

BY FACSIMILE: 011 972-2-617-418
Pt Alah Hofimsy, Executive Bifestor
Council for Initiatives in Jeawish Education

DPeaxr Alim:

Onea again, I wane to thank you for inviting Carolyn Keller and gx to the
CIJE Swiinar, Even tha casual observer would know that the progra® vam
exceedingly wal) plarmed, The CIUE Staff mede wicellent, thoughtful and
zich presentatioms, aend your offize associates paid attentiom tttentionm to
even the test ainute detail,

Alan, th¢ worlc that ha® to ba acconpitialved at ths nationsl level is a
hexrculesn tesk thet involves nct only a national and cegaunity visiem, but
@ vall executed jopllesemtstion process that ehbraces tha day schooly,
supplemental schools, and adult edugation prograas. If we arxe to amake
dramatic changes in our educational service delivery syatems fer the
purposei of transforming Jewa, we will need to create true partuersbips
betwsen Fedezations, synagogues, and the acVemauts at the local apd the
nationsl levels.

W willl need ¢o have an allkeusesipulifimg visibon that reach@iz out o all
stakeholders, Thwd viaion mung be wedll artiowlated , and be
repreecatiptiive. Both tho vision and lapleawwtetion process must have
csupapling and jeyful reasens for our peeple te remaim and becwna
educated, passionate, and litegrate Jevs deveted to ¥reppiring the wonld.®

Allan, T want ta #eet with you ai 200R #n pessible te jihare how I eam bhea
significand player in the Zcaomyiishinent; of comsewiity goalid,

1 ook forward to speaking with yeu ko arrange & meeting, and I will
telephone you the week of August 8 teo arrangs a meeting,

Varsent personal regardy,
..\ . -
Ve potaan ey
\ [
Irving Relansky )
I1Bjew

A\ Dev m g - Alan

= em— I T L

—

4 Atmam ma A e wmEm———



MILWAUKEE JEWISH FEDERATION
July 18, 1994

Dr, Alan Hoffman
Director
CLUE-Cleveland Office
P. O. Box 94553
Cleveland, OH 44104

Dear Alan;

Both personally and on behalf of the Milwaukee delegation | want te thank you for the
time and effiort you put info organizing the Goals Seminar and for the concern you
showed to the Milwaukee participants. There were many issues to discuss both before
and during the seminar. The one thing 1 can now say after completing the five days is
that there is a Jot more work to do.

The Goals Seminar provided a model which we intend to use for our educational
institutions and With some adjustments, potentially for other Jewish communal
organizations as well. As we prepare for the challenges ahead and specifically in the
preparation in our upcoming Vision and Goals Seminar In Milwaukee we will ook forward
to our continuing parinership with the CLE.

Again, it was great getling together with you in Jerusalem, |iook forward to seeing you
soon in Miwaukee and in the interim wish you a successful transition to the States.

Please extend ouwr thanks and appreciation to Gall and Barry as well.

7

Richard H. Meyer
Executive Vies President
RHM /i

P.S. (llock forward to picking yeur brain for seme theughts and suggestions as |
prepare for my 8 moenth sabbatical next summer in Jerusalem,

1360 N. Frnspect Avenye Mikwaykee, Wisconsin §3202-3094 4142718336 FAX AI4274-7081
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[ N ﬁgﬁ liwer? it
Mr. Alan Hoffman 1 1
CLE
P. 0, Box 94553

Cleveland, OH 44101
Dear Alan:

It was nice spending time with you and the staff of CIJE in Jerusalem last week. 1 think the
issue of developing a vision driven institution regarding Jewish education is a critical issue to the
future of Jewish Community Centers. Given the scope of services that we provide, and the large
number of people we serve, it is vital that JCCs define their vision and goals In the area of
Jewish education. To that end, I found the conference, and the material and information shared,
to be very helpful. It is not a simple process for the JCC, but oue that we must embark iipon
and address.

T will follow up with both Eddie Abramson and Roberta Goodman. But 1also wanted to ask yeu
to continue to think about anybody else that you think might Be appropriate for the position in
case it doesn’t work out with either of them, There is a particular issve related to Roberta in that
our experience with Tzivia strongly suggests that it is preferable to have someone who lives In
the Milwaukee community.

I assume that the next steps in both the day and resident camp process that we discussed will be
addressed by you and Barry Chazan. I would be delighted to talk fo any of the Executives of
the communities that you and Barry setect or feel should participate in this process. I would also
suggest that even as we work towards a meeting of the Executives, the Camp Directors and the
Judaic Educators sometime in late October, that we still might want to take advantage of the fact
that the Executives of the four or five agencies will most likely be in New York for the JCCA
Board meetings in October, Tliat might give us a chance to just get together and do some
thinking, brainstorming and directions and goal settings.

1 do agree with Barry that whatever we decide, it is going to be dependent upon the CUE and
the JCCA working together to get sufficient staff to help the agencies involved address the issue
of Judaic education and the camping environment.

I look forward to hearing from you regarding the next Steps. Hopefully, when you are next in
Milwaukee we ean get together. Thanks for everything.

Regards,

" Roth
tive Vice President

Iix

ey Barry Chazan
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26500 Shaker Boulevard » Beachwood, Ohlo 44122 » Phone: 484.4055

Ray Levi, PinD.
Head of Schoot

toal %%mﬂ July 27, 1994
my&;ﬁm Mr. Mort Manfiel '
Carealym Alpent Mandel Associated Foundations
Sonthan Srenes 4500 Euclid Avenue
rressrer Cleveland, Ohio 44103
ngﬁﬂhose
%ﬁ-ﬁﬁ?ﬁﬁ?ﬁ On behalf of the faculty and Board of Trustees of Agmom School, I would like
e weh Goldberg® 1DANK you and your foundation for two significant growth oppertunities this
Rabe LL%gf@fe summer. Your generous grant to the School for staff development work at the
Rasidle Goss Melton Centre for Jewish Education in the Diaspora at Hebrew Umiversity im
e 0. Hwiks Jerusalem allowed a group of General Studies and Judaic Studies teachers to
mm participate in a seminar designed to meet the needs of Agnom. The gifted Mieltom
ey s faculty arranged for us to study Bible in the Judeaen Hills and to puisie the
it complexities of the peace process with Israeli-Arab high school studemts in Saehmit
f@%{.ﬁm@r and Jewish residents in tlie Golan Heights. We participated in an archacological dig,
“Nangy Stenes. studied Islam with a Muslim sheikh outside the Al-Aksa Mosque, considered the

A S - impact of secular culture upon Jews at the Ilerodian mansions from the Secomd
f%ﬁ%ﬂfﬁ%ﬂg@an Temple period, and read mateﬁa.l by §hai Agnon in lils home, These expericmees
Sas mmg@uﬂd ¢learly not have heen provided in Cleveland. They allowed us to f@ws upm

Pl Rvee the impaet of field experiences as integral components of a school ewericulumm,
i s develop preliminary plans for an eighth grade educatiomal trip to Israel planmed for
the spring ef 1996, and to examine the mission of the Sehool. As a faculty group, we
Ry by fnew knew each other well and ean build on the trust and understandings that extend
across grade levels as we work on refining and eeerdinating our enrriewlum at howe,

%e_nnel Elejaman
oA Kadis

During the peried that 1T was In Jerusalem, Agnon Board of Trusies
President Dan Pelster and I were extremely fortunate te join a group from Cleveland
at the CIJE Geals Seminar. The benefils ef this seminar were Lpermous. The
oppertunity for me to spend four days together with eur Board President eonsidiering
vision allewed us to sharpen and better artlenlate the vision of Agnen while
strengthening eur werking relatienship. 1 cannet everstate the valwe of bringing lay
ahd professional leadersliip together in this type of study session. Regular mid
intensive meetings iR a seiting far remeved frem the daily demands of owr
professional pesitions allowed the Cleveland eonstituency to build far deepes

?
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communications network while collectively considering the future of Jewish
education in Cleveland, Presentations and dialogue with very strong thinkers among
the CIJE staff pushed our own thinking to new creative ends, encouraging ns to
consider carefully the ways in which we translate vision into practice and compare
our achievenients to our goals.

We are in the process of preparing a full report about our suninier experiences
which we will forward shortly. In the meantime, I want to express my appreciatiom
to the Mandel Associated Foundation. As a result of our work this past summer, we
look forward to strengthening our partnership with the Melton Centre and to building

an ongoing working relationship with CIJE.
Sinczrely yours,
7 -

¢
Ray Levi

Copies: Mark Gurvis
Steve Hoffman
Ze'ev Mankowit2
Dan Polster
Peter Rzepka
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Dr. Allan D. Hoffman
Council for Initiatives in
Jewish Ediucation

15 Exst 26th Street

New York, NY 10011-1679

Dear Alan:

Yasihar Kochacha to you and your staff for a well-conceived and thoughiful
implememtation of the recent Goals Seminar in Jerusalem! | trust that you derivedi
the appropriate satisfaction from the efforts expended to make the conferemce
challenging and productive.

On a personal level, | want ta thank you for the courtesies extended by yeu and
your staff to me and my wife at the seminar,

1look forward to working together in the months and years ahead ta advan¢e our
shared commitment to enhance Jewish education and the commitment of Jews t@
Jewish continuity in @ meaningful way.

Best wishes for a Ketivah V'hatimmah Tova, and a trouble-free adjustment om your
relocation to the States!

Sincerely,

Rabbi Robert 8. Hirt
Viee President

RSHt:sk



