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You will recall that last week r spoke on 

"The Essence of Religion--What is it?" The sub-title 

which r set for this lecture, "Row to Choose a Career for 

your Child," derives from the general theme, "What is the 

Essence or Religion?" Now, parents can choose !; career 

for their child, and they o an al so choose the career for -
their child. There are many careers, but there is one 

career out or which all of these specific or particular 

careers derive. 

rn choosing a career for onets child one 

should, of course, see to it that the career is chosen as 

a result of a personal choice based on conviction. In 

other words, that it expresses the deepest longings of the 

boy or gi~l.. Of course the choice of' a career on the part 

or the boy or girl is most always predetermined by early 

human environment,--by the school, by the group environ

ment. Sometimes it is predetermined by chance meeting with 

some great personality ltl.1ch particularly fascinated the 

young person; sometimes it 1s predetermined by a chance 

reading of some episode in some book. But whatever the 

antecedents of the choice may be, the important thing to 

bear in mind is that it should be a choice, it it is to be 

a career at al1. 

Now sane parents with the best or intentions 

exercise an undue measure or persuasion, otten bordering on 
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the ooercive, to induce their children to select a certain 

calling or profession, which to them seems most promising 

for the children. Such parents, with the best of intentions, 

frequently blast the lives of their children. They would 

like to spare their children the hardships which they 

anticipated if the child would follow its inclinations. 

But by so doing they are actually stand 1ng between the 

child and his destiny. Perhaps these v ery hardships are 

the very things whnch the boy or girl needs to bring out 

the strength that is in him or her. 

This prearranging of careers for children 

is particularly true of tae wealthier people, particularly 

true of the wealt!Er classes amoM our own people. Parents 

often ask themselves: "Why should my boy set out upon an 

uncertain adventure into life, not knowing what the future 

will hold in store for hi.DL, when I now have a comfortable 

berth already prepared for him? r have built up a busi

ness, and my boy ought to fall right in with this business. 

He will be spared hardships which I had to endure when I 

was his age. tt 

That is perhaps one of the reasons, at least, 

why so few sons of our well-to-do people choose the pro

fessions today,--the profession of medicine, the profession 

or scientific research, the profession of the ministry, the 

fields of art. Very few of the sons of well-to-do people 

today enter these fields of human endeavor, because the 

element of ohance is greater there; greater, at least, than 
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it would be if the child would folllow the footsteps ot 

his rather, who already paved a highway for his life. 

Now by so doing these parents are, uncon

sciously, of course, frequently impoverishing society, 

depriving society of sane very fine intellects, of sane 

very fine minds, and certainly most always they are 

impoverishing the lives of their own children. It is, of 

course, well desirable, that a parent shall ocunsel with 

his child when the problem of the choice of a career comes 

up, or seek counsel far the child; but after alI is said 

and done, the final decision must express the strongest 

and best instinct of the boy or girl. That does not 

absolve the parent of responsibility in tre choice of a 

career; it simply shifts responsibility, perhaps ten years 

back in the life of the child, for the wise parent can so 

cond1t·on the child in his earliest years that when he does 

come to choose a career he will choose, if not wisely, at 

least, honorably. That 1s to say, he will adopt that 

career which to him promises opportunities to express 

the best that is in him., a career which will be worthy or 

the best that is in him.. 

I am not now ar uing for impractical idear

ism in the choioe of a career. I do not believe that many 

parents need to be worried about the fact that their 

children will prove impractical idealists. our n ironment 

today is not oonduoive to the growth ot impractioal: ideal

ia.. I wish we bad more or it. An impraotioal idealist 
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among our bourgeois ~lass~s today is a rara avis,--a re.re 

bird . . And we are ruthless today with impractical idealists. 

r, for one, sometimes think that there is more of the romance, 

at least more of a magnificent pathos in the life and in 

the frustrations of an impractical idealisi; there is more 

of charm in that life, certainly, than in the lives of 

many of our complacent and self-satisfied bourgeois cJ~asses. 

Those parents today may not be much concerned 

about their children going off on a tangent in the direction 

of an impraotical idealism:. r know that most people, in 

choosing a career, have in mind future economic independ

ence, and the acquisition of those things which they regard 

as contributing to their future ha:ppiness. And that is 

well; that 1s as it should be. But among the things 

which are likely to contribute to their future happiness 

are the things of the spirit, are cultural values. A child 

ought to be pre-conditioned or predisposed to look forward 

in his future career not only for things but for values. 

After ali, a profession is not an exploitation; a profession 

is a way of life, and there can be no happy way of life 

which does not have its full measure of disinterested 

cultural aspirations as well as its full measure or public 

service. 

So that whether a young man decides to 

prepare himself for the career of law, or medicine, or 

statesmanship, or the ministry, or business, he ought to 

be predisposed in the earliest years of his lite to the 



subtle influenoes of parenttl counsei and example, to 

I.oak forward to that profession not merely as a means ot 

gaining economic competence, but as a means, first, or 

expressing the best and finest that is in him; and, second

ly, as a means of serving the community in which he lives. 

I think parents ought to prepare the minds of their children 

to this faot: that there are two kinds of successes in the 

world, both important; perhaps both not as equally important. 

There is material sucoess,--and every human being ought to 

strive to achieve material success, to provide himself 

and those dependent upon him with that measure ot comfort 

which is today a requisite for civilized living. There is 

no virtue in poverty. 

But there is another type of success without 

which the full life, the really successful life, is half a 

failure, and that is the spiritual success,--the success 

in terms of the cultivation of self, of mind and soul; the 

success in terms of the building of character; the success 

in terms of cooperating helpfully in the vast social experi

ment of building a finer and nobler order of society. Now, 

r know of men, and you know of men, who are failures in the 

realm of material success, and yet woo are supreme triumphs 

in the realm of character and humanities. Unfortunately, 

the American people is intolerant or the financial failure. 

I do not know of a country 1n the world wrere a man who 

has not succveded in money matters is looked down upon so 

much as in our land. And yet there are men who are helples 
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in the arena or aotion and supremely triumphant in. the 

arena of character, culture, refinement of soul.. 

Now, my point is that a father and mother 

can so pre41spose a child in the eariy plastic years, that 

when you come to choose a career, whatever that career be, 

he will look in it not merely for things, not merely for 

material success, but also for that spiritual success o~ 

which I speak. rn other wards, they wi 11 come to look 

upon their profession as upon a vocation. Vocation means 

a oalling; a ohall.enge to fulfill. their destiny; to give 

expression to all the latent powers within them.; a challenge 

to hwnan fellowship. So that if he is a lawyer he will 

not think merely of winning oases for his clients and 

amassing a fortune, but he will think also of contributing 

something to the measure of justice m human society, of 

raising standards of equity among men. If he is a doctor 

he will. think not onl.y of achieving for himself a position 

of affluence through his skill in medicine, but of con

tributing something to the eradication of those ills which 

afflict the human raoe, to the building up of a healthier 

society. If he is a statesman, if that is his career, he 

will think not only of serving his country, or, as someone 

has defined an ambassador, 1ta man who iies abroad for his 
• 

countrT,ff but he will think of contributing something to 

international morality and to international justice. And 

it he is a business man he will not look upon his business 

merel:y as a means of making money, but he will look upon it 



as a means of contributing something to the social assets 

of his community, to the well-being of people. He will 

think in terms not only of bank balances but in terms of 

his employees, their welfare and well-being. 

so that in a sense it is not important what 

career a young person chooses; the important thing is that 

that oareer be a reflex of his basic wishes, and that he 

seek in it an opportunity not only for economic well-being 

but for moral well-being and sooial service. 

But I wish to speak this morning not of ! 

career for your chil.d but of the career. I want to speak 

of that broad channel into which all lives must be called, 

and down which all lives ought to move, quite regardless 

of what their profession or occupation in life may be. In 

other words, I want to ask myself t h is morning: What is 

education? What is its essence? What is it ailling at? 

What are the objectives of a real education? - and the 

parents are interested in that, I hope, primarily - What 

are you trying to give to your child when you say, "I want 

to give my child a good education"? 

Now there have been many objectives set for 

education. It is a problem which l as concerned the best 

minds of the hwnan race for thousands of years. The 

ancient Greeks said that the aim of education should be 

to cultivate the virtues; that· the ideal sou1 has four 

cardinal. principles or virtues. There is the ophea, which 

ts wisdom or intelligence; there is the ardrea, which means 
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ooura e, boldn as of spirit, enterprise, initiative; there 

1s sopheosyne, which is a characteristic Greek concept,-

balance, temperence, soberness; and these three, if properly 

cultivated, will lead to the fourth and the highest,--the 

epitemia, which means justice, which is the perfeot balance. 

Now every education ought to cultivate 

wisdom, courage, temperance, a sense of justice. In our 

own literature, the Apocrypha, in the Book of isdom, these 

four principles are recited: the fruit of wisdom's labor 

are virtues, for these teach us soberness and understanding, 

righteous and courage - the same four principles of Plato. 

fr. Bertrand Russell, in a recent d very 

stimulating book, defines the objectives of education as 
• 

also four, and he calls them, fi t, vitality; bodily 

vigor; secondly, cour e; thirdly sensitiveness; that is, 

quick reaction to worthwhile st1mui1, subtle and alert 

mind and soul; and lastiy, intelligence. 

Now if you were to talce these definitions, 

and many others,--am there ve been hu __ dreds of very 

helpf'Ul definitions or aims of education given in the past, 

you will find that they embody two factors: one, intelli-

gence; two, morals. courage is a moral quality; sensitive-

ness is a moral quality; righteousness 1s a moral quality. 

In other words, if you and I were to summarize the objective 

or educ~tion, I could find no better term lilich would do 

just that than by saying that the objective of education 

is a moral intelligenoe. rn other words, a very aotive, J 
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vigorous, creative mind :functioniing socially or morally. 

rt is al together proper to prepare a young 

man, or that a young man should p:repare himself for some 

definite calling, for some definite profession, but 

eduoati onal training means more than being merely prepared 

for a job; it ' really means being pre?3-red for efficient 

living, for carryin through a plan, for being enabled 

through training and discipline and the aoquisiti on of 

knowledge to realize an objective. 

Now that 1s a d:ltte1-n t thing entirely from 

what you sometimes hear spoken of as a practical education. 

r often hear of a f'athe r saying, "I want to give my child 

a practical education." And vecy fre uent.ly he has not 

defined for himself what be means by a pract+ cal education. 

If he ans by th at that re wants his chi id to be a good 

carpenter only, or a good plumber only, or a good salesman 

only, then he is stultifying his child; fbr a man was not 

created to be a good carpenter only, or a good plumber 

only, or a good salesmEll. only. A man was created in the 

image or God, to be Godlike; that is, to seek fUlfillment 

through infinite ways of expression, to live for it as 

part of a practical education, the only practical educ a ti on 

that I can think of. To be able to enjoy contemplation, 

meditation, reflection, a certain anount of abstract 

thinking, is part ot a practical educat1 on for the real 

business of living. To be able to read a classic and to 

be stimulated by the minds of others; to be able to draw 
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food for 1-ife out of tre past, out of history, out or 

human experiences, --that is part of a practical educ at ion. 

So please do not confuse the concept of a 
. 

practical education with a technical education. You may 

train your child technically and yet not educate your 

child. Tm vocation is part of a young nan's training, 

but not the whole of it. 

The primary purposes of education, therefore, 

by our definition, are two-fold: first, to teach a young 

man or a young ?Dman to think critically, creatively, dis

cerningly, independently, so that hen he or she will come 

to face a problem in life,--and life is full of nettling 

problems, --he or she will be able to bring a :full apparatus 

of fine tools, finely t an:pe red, to bear upon tre problem.. 

One of the most d1ff1 cult things in the 

·world 1s to think,--the most difficult thing in the world. 

r \ est of us would rather get excited a thousand times than 

to sit there coolly and calmly and patiently and think 

through a problem. That 1s hard. To get excited, that 

is easy. And it gives you a warmth and a glow and a 

sense of righteousness when you get excited. 

I remember some years ago when I was a 

student at the university; it was too oooasion of the Dayton 

flood, and in conjunction with a large group of university 

students, we were sent up from Cincinnati to Dayton to help 

in salvage work. I s:tent two or three weeks ia Dayton, and 

I remember visiting a great 1ndustria1 plant in the oity, 
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and in each office, over each desk, facing each employee 

and officer, from the president down, was a big placard 

with one word in red letters~ "Think?" That business was 

built up on the few men in that organization who took that 

chailenge to heart---"Think!" 

That is one or the two primary functions 

of eduoation. Not only to think but to equip the boy or 

girI with that knowledge which will enable him or her to 

think intelligently. Knowledge is the past experience of 

other people. Knowledge is the discoveries of other people 

which can be useful. You cannot think for yourself unless 

you know what others have thought, and what conclusions others 

have arrived at, and you cannot be free unless you know. 

~ very beautiful book which I recoJllllend 

highly to you,has recently been published from the pen of 

a great American educator, John Dewey, called ''Experience 

and Human Nature,'' and in this book is devoted a chapter 

to the subject of Freedom, and he makes a very keen and 

incisive observation that freedom is not a matter of 

theoiogic discussion, or necessarily or psychology 'or 

metaphysics. e can discuss the question of whether a man 

has free will until doan.sday and arrive no where. The 

only common sense meaning to the word "freedom" is that 

the man who has knowledge 1s free to employ that knowledge 

in solving oertain problems. The dootor who knows his 

science thoroughly is in position to go into an operating 

roam and freely to employ his knowledge and gain the 
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objectives which he set for himself. The doctor who does 

not know will bungle, 1s enslaved by his ignorance, and 

cannot work effectively; and that is true with the engineer; 

that 1s true with the business man. 

In other words, education aims to give to 

the human being ~nrified knowledge which will make him free. v 

Now that knowled e need not necessarily be the kind or 

knowledge which can be translated at once into action; 

which ought to be coined at once into currency. e have 

gotten to think that way, unfortunately, in our country,-

that the only knowledge that amounts to anything is the 

knowledge that can be u sed at once in concrete things. 

Now there is a kno ledge which is just as valuable which 

has nothing to do with irrnn.ediate action; a knowledge which 

gives us perspective; a lmowledge which gives us dis

orimination; a knowledge which helps us to gain apprecia

tions. It need not necessarily be knowledge which leads 

to achievement, in terms of conerete things. 

And the real education which helps us to 

think, which gives us knowled e by whichwemay think and 

become free, will also prepare us to think independently. 

There are sixty thousand ra uates from American colle es 

and unive sities annually. I venture to say that one per 

cent of these sixty thousand have learned to be independent 

in their thought and judgments and attitudes. This passion 

for standardization, which is inevitably highly desirable 

in industry, in the machine world, has been carried over 
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into our 1ntelleotual life, and we are grinding ct.rt our 

young people year arter year, thousands of them, tens of 

thousands of them, thinking alike and speaking alike, with 

the same attitudes and the same distrusts of independent 

thought and the same dislike for the non-conformists, for 

the rebel, for the man who will not follow the herd. 

Now the whole salvation or mankind is in 

the hands of those who dare to be different. In the 

industrial world, in the machine world, people have to 

work with the precision of pistons and alignment. The man 

who throws a monkegr wrench in the machine destroys the 

machinery, but in the intelleotual life of man it is 

frequently the man who does throw the monkey wrench who 

1s the harbinger of a new day, the h rald of a new era in 

society. 

So that the real kind of eduoation ought to 

encourage young people to think for themselves, regardless 

of consequences. In our land any man who is a bit differ-

ent we think is a bit queer, and we fight shy or him. Well, 

all the great men of the world have been a bit queer,-

independent of thought and judgment. 

And, lastly, in this type of education a 

young man will be trained to think continuously through 

his life, and not to terminate his education with the 

aoquisition of his diploma. One of the saddest things, to 

me, 1s to see so many fine young men and women, upon leaving 

college or university, where they gave ev1denoe or fine 
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y intellects, ao to seed soon after they get to the business 

of earning a living. They spend their working hours in 

their professions and their evenings in some banal relax

ation, and their minds go to seed. That is true of this 

community as it is true of most every commulllity in the 

:! United States. They do not remain seekers through life, --
, 

eager, on the wing intellectually, questing all the time, 

adventuring in the realms of thought. They get stodgy and 

pudgy and staid and ordinary and commonplace. A process 

of vulgarization sets in with the very first of their 

leaving school, and continues to the day of their death . 

.A real education is I.ike a constant dynamo 

in a human sou1; it keeps a person restless and agitated 

all through life, --climbing ne terraces al 1 the time. 

The trouble with most of our young people of the more well

to-do classes, I am afraid, is that they haven't enough 

heartaches in life, and disappointments and frustrations. 

Life is too even and too easy, and they drift al.ong. 

And the second primary objective of 

1 education, of course, is to sensitize the being of the 

individual morally, so that he will come to think of him

self as a citizen, a member of a cooperative group, his 

community, his nation, the wlx>le world; that he will think 

in terms of obligations to others. That is what I mean by 

a moral education. Now some people think of en education 

as preparing an individual for an easy-going ••e1ae~t,-

Epioureanism in life, and easy-going skepticism. The reaI 

V 
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eduoation gives a touch of flame, of prophecy, to an 

individual; gives him a bit of a passion for truth, and a 

passion to fight for truth. That is what r mean by a moral 

intelligence. Not to be content with the status guo; not 

to accept things especially when things are very comfortable 

to you, but to seek through your efforts, and in cooper a ti on 

with others, to bring about an order of society a little 

bit more just and more fair and more kindly. 

I suppose that is what the author of the 

Book of Proverbs meant when he said, "The beginning of 

wisdom ( the essence of wisdom) is reverence for God." And 

what does reverence for God mean in the t enn of wisdom? 

It means reverence for God's moral law in s:>oiety; it 

means reverence for the moral life. 

What, th en, 1.s the essence of education, the 

kind of educ~tion which you want to give to your children? 

Moral intelligence. The .Jews of olden days were fond or 

writing ethical wills before they died. As a rule, they 

had no money to bequeath to their children, so they left 

them advice. Frequently the children appreciated the 

ethical will more than present day children appreciate the 

financial will. Among these wills there is one by a 

famous Jew, .Tudah ibn Tibbon, who lived 1n the twelfth 

century in Spain. He was one of the great translators 

j 

of the works of Hebrew writers, who had written in Arabia, 

into Hebrew. He translated the works of Halevi, Ibn Gabiro1• 

B~ya, ibn Jana~, Saadia. His son was an even more famous 
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translator. His son translated the works or tfoses 

Maimonides into Hebrew. Well, judah Ibn Tibbon 

le:f"t an ethical will to his son, and I \118.nt to read one 

or two passages from it, so as to indicate to you what a 

~ewish gentleman and scholar in the iddle es thought to 

be the most desirable things 1n the nake up of a human 

being; wbat he regarded, in otrer words, as the essence or 

education. 

He writes to his son this will: "Thou 

knowest, my son, how I swaddled thee and brought thee up; 

how I led thee in the paths of wisdom and virtue; I fed 

and clothed thee; I spent myself in educating and protecting 

thee; I sacrificed my: sleep to make thee wise beyond thy 

feliows, and to raise thee to the highest degree of 

science and morals." Recently a very, very rich American 

died, and the only advice he could give to his children was 

how to invest their money in the best stocks. 

"I have honored thee by providing an 

extensive library for thy use, and have thus relieved thee 

of the necessity to borrow books." 

things in the ltiddle Ages. 

Books were precious 

"Seeing that thy Creator had graced thee 

with a wise and understanding heart, I journeyed to the 

ends of the earth to retch for thee a teacher of the secular 

sciences. I minded neither the expense nor the danger of 

the way. (For it was dangerous in those days to traveI). 

Unt d evil might have befallen me and thee on those 

. 



tr~vela had not the Lord been with us. Therefore, my son, 

stay not thy hand when I have left thee, but devote thyself' 

to the study of the Torah and to the science of medicine.tt 

Notice how the two are combined,--the study of the Torah 

and the sciences. WBut chiefly occupy thyself' with the 

Torah, for thou hast a wise and understanding heart, and 

all that is needful on thy part is ambition and application." 

Listen to this perfectly beautiful passage. 

"My- son, make thy books thy companions. Let thy cases and 

shelves be thy pleasure grounds and gardens, vast in their 

varieties.Gather their fruit, pluck their roses, take their 

spices and their myrrh. If thy soul be satiated and weary, 

change from garden to garden, from furrow to rurrow, from 

prospect to prospect. Then will thy desire renew itself 

and thy soul be filled with delfglit. My son, take upon 

thee to write one leaf daily, and to meditate for an hour 

daily." How often have you advised your son to meditate 

for an hour daily? You take him to moving pictures daily. 

"And now, my son, if the Creator has mightily 

displayed His love to thee and me, so that Jew and Gentile 

have thus far honored thee, for my sake endeavor henceforth 

to so add to thine honor that they may respect thee for 

thine own self. Let thy oountenanoe shine upon the sons 

of men.{here is the moral education). Tend their sick, and 

may thine faith cure them. Though thou takest these from 

the rich, heal the poor freely. The Lord will requite 

thee. Thereby shal.t thou find favor and good understanding 
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in the sight of God and man. Thus wilt thou win the respect 

o~ high and low among Jew and non-Jew, and thy good name 

will go forth far and wide. Thou wilt rejoice thy fria:ids 

and make thy foes envious. 

~Therefore, my son, strive to honor me and 

thee. From this day onward all the honor I desire is to 

be remembered for good because ot good." 

I do not know of anything that sums up the 

highest ambition of parents for their children than this 

phrase: all that he desired 1s to be honored, to be 

remembered for cood from the amount of the good life of 

their children. ~That those who behold thee may exclaim, 

'Blessed be he who begat this one; blessed be he who 

reared him.' Now I have no son but thee by whom my 

name may be recalled, and all in my memory and glory are 

centered in thee.tt 
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!'HOI 1'0 CHOOSE A CABED J'OR YOUR CHILD1 

BT 
RAB I .ABBA lUieLIL SILVER 

!HE t LI. APRIL 7th 
1929 

Parente of,en atand betwNll their ohildren and their 

de1t~. ~ would like to ahle14 their children from \hoae hard.-

1h1p1 which they think they will encounter 111 their contemplated 

career,. Thia 1• partlcularl.7 true of the weal thler parent a, who are 

eager to provide comfortable bertha for their children in their atorea 

and office, rather than 1end than out upon a great adTenture ot their 

own. in que1t of their own realisation. 

'1'he mo1t that parent• ahould do la to prediapo•• 

their children thr~ early training and enTlroment IO that when th-, 

come to choo1e a career the7 will choo1e honor bl.7. - that 111 their 

choice will be determ1ne4 117 11Dcere d aire to be true to themaelYel 

and to be wort~ of the beat in them. Childrm 1hou.ld be pred1apo1ed 

to t:h1nJr of a profe11ion aa a w93 of life, not aa a mean• of exploitation. 

Bo •a:¥ of lite can be completel7 1ati1f71Dg without I a 1Ull meuure of 

di1lntere1te4 cultural puraulta and 1.rYlce to one•• fellowman. Children 

can be trained to lllnJc of a profe11lon a.a a 11 Yocatlon", a "calling", u 

a challenge to aelf-upre11lon and aervi ce. Children ahould be taught 

that there are two kinda of aucc••• in lit•• both de1lrable, tbough not 

equal.17 important, the one, material - the other aplritual, an4 

that one can be failure in the material •ena• and 7et N npremel7 

aucceaatul in the realm of character, culture and 1enice. 

'1'he Am lean :blic la ruthl••• ln lta ttlwde ,owar4 

tha economlcal.17 unnooeaatal. Yet there are•• who are 

eat 1n the arena of tho ht and charaotar and helple11 ill the arena of 

economic aotlon. requntl7 the1• ma are the 1alt of the earth. 
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The eaaence of education 1• moral intelligence. 'l1he 

prima.J7 tunctiona of education are first, to train men to think critlcalq, 

creatiTel7 and independentl7; to proTicle then with that equipnent of real 

knowledge which will make them free to hlnk: for themaelve1, to malm 

decisions, and eftectlvel7 to carry through their plane and purpo•••• 

Real knowledge doea not neoeaaa.ril.7 mean knowledge which can be qulok17 

tranalated into action and coined into currency. There la knosledge which 

givea ua perapectivea, appreciation, criteria ot Judpent eTen 1fhan lt doea 

not lead to tangible achlnement. Th11 knowledge 1• npremel7 valuable. 

Real ecm.cation doe• not ceaae with formal ed.uaat!on 1n lhe 

achool or the univeraity. It ia a continu.ou.a enterpr1ae through lite. It 

la aad to note how ma117 of our tine young mm and women go to 1eed 10011 after 

graduation. !rll.8 dally grilid of bualneaa and the nlghtl7 routine ot banal 

recreation• leave than, after a f .. 7eara, mental!q atuffy and atoc1Q. 'l'he7 

loae the cultural queat, the intellectual ••• the apt.ritual re1tl•••••• 

which are the algna of an 1Dtellectuall.7 grow personality. 

'!'he second function of education 1• to 1enaiti1e a human 

being morall7, to train him for citlsenahip in hla comnmnlt7, in h11 nation and 

in the world. ucation which merely lead.a to an eu7- oing acepticimn , a 

refined detachment, or an elegant Epecureaniam and doea not deepen lo7altlea, 

widen ■1JDPathie1, and 1t1mlate ethical aap1rat1ona, ia a talae and Ticiou 

education. There ah.ould be the touch ot the flame 1n ecluca\ion, a 1-1\ of 

the provooative, prophetic apirit. - educated man ahould not onl.J know how 

to ••ek tnth but he ahould alao have the will to enta the arena of lite and 

do ba\tl• for it. 




