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THE O L J D PSYCHOLOGI L B IS UF 
Dr . bba illel Silver 

it 

::iTL G EACE 

International J3ace is an ethic·l idea ana.7Ts anchored int e reliJio s 

the 
idealism of t .. 1e h an r&.ce i11 / spiritual conce. tion of humL.n life :..tnd esti 

I • 

It springa directly from t,e do ma of the Fatherho d of u and the ' rot er-

hood of an . Unless it a t hat ancnorage, it drifts about elplessly in a s a of 

ooli i a l qj wzl o:liii.1■ !lt«l expediency. civiliz tion ich h~s lot its moori ·sin 

faith and t he mor~l law, lacs both t e will and the motive for a eaceful or, niz·tion 

of society . It ;ill be swe t 

nd belligerency - just li~ co1 trol t .e forces 

of chaos H-nd t _ ve been ·ith us since t e 

beginning o time, an to achieve t e difficult disci 1·nin· of 1~tions in f ys of 

law order and ehce, re .uirei u. tremendous exertion o th art of men urJd n tions, 

a.l1 heroic aA& liR!ililUiQQ1lontea O t-r chin of t 0 S iri t, of mic t i 0 i;renerct.tion, any 

more th the last may not be c· pable . But tie M!L-aJ.1 im erutiv_ to aKe t effort 

ls clearly here, as • ell as the c'Q; a wle urgency to save our vorld from t 1e blood 

and horror of global ar every t entyf't enty-five years . 
r 

e ssibility of 

course, is ..... lwa st ere tn tour gener·tion may experience such a irth .f r ctic 1 

i e lism baotised int e blood of a second orld ur, th· tit ill resolve to lay 



the strong and sure found tions for a peacef world society. Intentional 

peace does not derive its moral sanction from~ octrine of oacificism . 

The ideal of neac~ is not rooted int doctrine that evil is not to be resisted, 

and t a.t ar is always wrong . It is t e clear duty of men and rations to resort t arms 

~ ~ . ~( 

when ri 0 ht can not other«ise be enforced . iolence~must at all times e co f ronted 

with countervailing force~ morally motivated . here t 1· e is no a~encr ~ich c~n 

effect·vely check an a 0 gressor n~tion. it is the right dnd t e mor~l obli~ tin of 

the n~ti n • ose security is threatened or ofall n~tions benever the basic val es 

of civilization are endangered t nd to employ force to avert 

the d n0 er . But blL:>he and can be im lemented . 
.---

It is t erefore • f indi vi u .... l m tions 

or rouJS of nations are forced to resort to war . Nor is it clear t dt in all instances 

~ 0-
nations ho/fesort to war on the plea of mor~l neces~ity do so as-.. last and 

unavoidable m asure or th t they had closely searched their earts to di cover ~hether 

any other otives were not actually influencin their ecision. and etner all 

eaceful avenues had re lly been ex lored b them . 

tar is not an ultim te an inextr.:.cable f· ct int e life of h anity . It 

is not an ind.is ensable or necessar elem nt in tne phyJical or pirit 1 pro ress 

of mankind . War is at all times • n vidence of ro~s ::nil ••t1t s+,e im rfections 



-3-

hich still exist in human society. And it should at all times be rega ed as a 

challenge to destroy it. Disarmament is 1 • I ~ desirable . not onl.Y becuuse it \' ill SJ -

lift the crushing burden of the cost of militury establishments from the shoulders 

of men, but also because armument is b~ its n ture c mpetitive, and history has 

demonstr te th.at como~tition in armament leads to w...1.r . But disar11· ent i, ·11 come 

ot 
as a natur··l conse uence up@Ml t. e establishment of a strong international or er. 

N tions -111 beat their s;ords into lo11shares only when tne necessitv for such swords 

ill no longer exis, hen • e ·e iill be in effective o erat·on an internati n~l a~ency 

sufficiently vtrong and imple ehted to on a,ainst ~~ ression. 

Nor has international euce in its comm nly 

of n· tional i entities. 

,<;. _ Racial national and cu turul divisions among men have historical v· lidity 

and serve the urposes of the lmi~hty. But the rimary s iritu 1 validity a9 ertains 

to man as sue 1in his capacit as' child of oc11 and tote human fQmily as aw ole. 

bile not ignoring these ·rte iass+·;a1 ■ ■Hi roupin?s in human society the emphasis 

of morality has been uoon their harmonious co-existence, t,e oenceful ·dj tment of 

their differences and their collllbor· tion in the establishment of U 's Kin dom on 

earth. 

All nations have ap~ointed functions to erform in the divine economy and 
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are variously endo ed. Some possess s~ecial gifts and aptit es · nd o ers are 

favored b s ecial opportunities. Some are culturally retarded · nd others adv·nced. 

Such advantages, wh~rever enjoyed, only im~ose additional res onsibilities u on the 

possessor and make increasingly mandatory a ore sensitive concern for t'1e ri,hts o 

Ever blessin has its burdens. 
the backward .... nd tne wider-privileged. Gl.assic religion recoe,nizes no inherent 

national or racial su~eriorit;.\and has consistently repudiated the exploitation of 

(" Ever eo le is a chosen µeople if it performs some task 
all such fieti~iotts prete s to dominate and to exploit other 

orld . 
• / 0 o-call .. d 

backward eoples must not be treated as subject peo les or reg·rded c:a.S rop r spoil 

for colonial and im erial inte/e ts.1 Ratner elped by appropriate 

JL, ~ J 
their inde endence and their 

social and cu.ltur-1 im_rovement. 

Ap ro riate intern tionul action to achiev_ this and · ll ot er esir ble ends 

is possible only hen all nations • re organized for peace, hen there : il!I: exist a 

the mor·l la. ations will find a just an dur ble ,eace only if they merge their 

separate national interests with the larger interest of the corporate life of humanity. 

Before this ill transpire, nations will have tom ify their concepts of n~tional 

soverelgnty. 

National sovereignty, along with all forms of human sovereignty, must be 
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subordinated to the higher moral law of God. Sovere·gnt, if it is not anarchy. 

is always limited by la. o nation is above tis law. Non tion is a laf unto 

itself. Every n tion is morally res onsibile and accountab to liod • ho is the 

source and sanction of all life, individual or collective. Th~re cct11 be no peace 

without the surrender of un4ualified, unco-ordinated and illful tional sovereignty,-

without, as it were a pooling of sovereign ies. For nations to be free, they must 

be free it in the disciplines of international law. Only in such freedom within 

the moral law is the assurance of endurin peace. 

sove s no more moral validity tnan • 
~~-----, 

the conce t of absolute means ab6olute e uality 

between all states lar e or small, in relation to international rights und security 

a6ainst aggression, it is an utterly immoral conceJt. The notion that a state can do 

whatever it likes, whether in relation to its own citizens or t other states --

and thut such action,i so facto,becomes morally iustified -- u notion hich t e 

always overdra ing its scie~tific ban account 
politically-motivated German metaphysics of the last centurY.- nas o assiduously 

cultivated, runs counter to every basic moral principle of clrilized society. Such 

specious doctrines will ma e fore~er impossible any international security organization. 

The concept of independent and sovwreign st tes m t be bro ht within t e frame-work 

of just international obligations assumed by all states for mt 1 protection and for 
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t e moral ro 1ress of their own citizens and of mankind. ations m t be free arrl 

autonomous but subject to the rioritJ of a J ptl]J developing inter national wa of 

life which will rogressively define their duties toiards each other . 
• 

( I 
each state1tj1e individual must relate his needs and ur~oses to the 

life of the group, and his individual rights must be adjusted to e demands of 

civilizeci corporate existBnce. Economic had t.o co 1e to terms with 

0. 
n w forms of economic collectivism in ..- ra idly c ang g industrial society. New 

( # ' 

tterns are being developed . The old doctrines of laissez f aire, am the old 

slo6ans of "freedom of contr: ct" • way . It is as immora l as 

it is anachronistic for lute sovereignt in a orld 

which is bei ~ dr wn into such close economic • ter-de.endence, and h ·r ein olitics 

is so fre uently t ~e • and-maiden of economics. 

Te ort odox sov, reign-stute idea wrecked t e League of ations . The right 

to secede from the Lea6ue was allo ed. This anctione disruption and interna · onal 

anarchy at e behest of nutional sovereignty. A unanimous vote was required for 

major decisions. This sanctioned paralysis of international action out of deference 

to willful national sovereignty. The draft constitution for the new world security 

organiz tion hich vas outlined at thl. Dum rton Oaks lionference l'MJontl~ is also 

vitiated to u degree by this sovereignty princi;,le. Any one of the muj or p:>wers may 
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forestall action in the ~ouncil bJ· the use of tne uncontested veto po~er hich it 

will possess in cases hen it itself is accused of aggression. In ot· er ords 

each major po er will sit in judgment on its own cuse. 

Unleos this rinciple i removed rom t e constitution of the ropo ed 

international organization, it may prove disastrous tote ne le gue . It is not an 

issue: ich c n be ironed out later on. It forest lls all attempts at ironin~ out in 

0 

future and it is so intended. 

"'o b .1. e sure 
<:J., 

one must not eKpect t e 

again the initial 

at this time. Decades or~u ization. But we must 

to ~reek the entire 

edifice at tne first major crisis. 

T.e s e .rinciple of n tional soverei nty has ermitted cert in states 

and ~overnments to iscriminate arainst and to p~rsecute clasoes of tneir own citizans 

ithin their own borders under the excuse tit ·s an "intornul aff· ir" eyo the 

sco e of inter tional concern or intervention. Here u di astr us d ctrine f oral 

isol tionism as joined forces ith the doctrine of n·tional sove eignt to mount 

uurd over some of t blackest crimes of our a e. ,tates ere oermitted to oropagate 

violent .racist doctrines which incited their people to polit·c 1 a gression and 

adventures in orld danin tions an to enact discriminatory le islation dis ranchising 



- 8-

and otherwise degr t:.ding and persecuting 1.1roups of their o n citizens hen i t was cle· r 

that all such officially inspired ropaganda, and all such discr imin- t 6r y l aws :;ere 

in f act angerous attacks upon free and democratic government~a upon the pea ce of 

the world - matters, hich are concern to t he international community. 

The 
1,azis . adopted racism as a major ~eapon of diet .terse ip and im~erial ex.unsion . 

!Sy meuns of it1 t . e r destroyed t he \ eimar Republic . By means of it, they also created 

them od of crisis and conflict within those countries which they had m~rKed out for 

conquest and succeeded in undermining t hei.£" pol'.'er of resist~nce . They disrupted the 

T 

internal unity of those nations and thus 

anti-bemi tism becar.1e iil1 in 

bj t • 1'hus r easy su uga ion . 

y of Totul ,ar . 

It is clear t.1-iat certain types of 6 overnmcnts an political re iines cannot 

fit into any ec.ceful mrld order . They ill not, and by their nature t ey cannot 

collaborate in any just international system . They m t be quarantined, and pending 

their restora tion to 
vJ ,~· (,,,__. 

olitic~l sanity, and t heir ftlll/illlllllllll!ill&e uarant ee to all 

t eir citizens eq lity before toe law arrl -~ innate h .an ri hts they should not 

be admit ted to membership int e society of nations . 

wV , 
-One of t he or~re uisites for a p aceful world order is a ~ ill of i hts hich 

will rotect t . e ind·vidual in his inalienable liod-given ri hts to lie liberty and 

t e ursuit of hap iness ainst t he enc.;roac ent of the ut· te nd the ever-oresent 
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menace of a tyr~nnical majority. ~ociety must re-establisp the individual man in his 

legitimate domain, and m t declare that domain inviolate. The last m d decade or two 

~ destroyed in many parts of the orld all the cunstitutional guarantees ands fe uards 

of freedom and dignity hich men through the long and bitter centuries of stru le 

acquired fort emselves. Never as the stature of nan so reduced as in our day . 

1 ever as the individual mu.de so insignificant so insecure spirit 'lly so cowered 

and overwhelmed by the ruthless ~nd tyrannic 1 st~te. o peace is possible in a 

slave !'lorld{ The cl • ef ch .. ract.eristic of democr cy is tne dogma of t _ .. e fre human 

being and his innate and tr1erefore ts. 

If th~re ,ere more em basis /n hts of man, tn~re • ould be 

CJ 
less reason to worry about the ri ~hts of minorities . For it is the deni 1 of oasic 

rights to the members of certain roups of people because of racial, reli ious or 

nationalistic prejudices ·.vhich create those minority roblems • ·ch so frequently lead 

to ·ar . rise of democracy in estern ~urope before the ~i hts of an ere 

proclaimed, individuals ere treated legally, socially and economically not in 

t· e rroup to which they belonged - nobler an, cleric, military, peasant. It ;as a 

hierarchic, a feudal arrangement of social life. D~mocracy re-discovered t e human 

being, the individual ,ho erived from his Creator - not from societ,r or from his 
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class - certain fun amental ri :'hts ihich , ere accordillgly his inalienably. .iind it 

entrenc 1ed him in those rights . 1le is not to be deprived of t .:1em by any □ overnment 

or any majority or any dictator . Race creed, color !JS.Ve nothin to do it.h these 

rights . Tne belon to all men, wherever t ey live by virtue of the fci.ct t 11at tney 

are all children of CoQ. 

tis a sad co1 entar on our times that in t n United tutes, e ~ve come 

to talk and t nink so much of la.ta about minorities . Unconsciously e are helpin 

to re-create here 1e crazy- uilt ttern o t e ld orld . In one essential reg rd, 

A ,erica h s al ays differed f/o Euro e . nturies has been concerned 

wit the problem of med not ith t le r' ghts 

of minorities out with t e ribhts of ·n . Here we ~rided ourselves on judging a ,an 

on t 1e basis of his individual ort , character and achieven~ent and not on t · e b sis 

of tne roup to ~hich he belonged or the religion to hich he subscribed . These 

e held to be his own personal nd private affairs . 

America was able o absorb-· • r nts from any races and nationalities and of 

diverse creeds and mold tnem into first-rate citizens. In ever gre t nation 1 crisis, 

such as this \ orld •ar aid t e last, t ese Americans immi rants or t ~e sons of 

immigrants, res Jonded as loy lly to the call of duty n sacrifice as id t he 

de cendants of tne very first immigrants who settled upon these shores . Wbsgr 
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They submerged all their rochial interests and loyalties into tne one ov r helming 

devotion to America. 

Vie did not always succeed in iping out t:-10 minority concept in this country . 

In the c~se of one import[nt minority roup. we failed lament1bly. ,es rounded the 

negroes of the United 0tatea ith politic~l an economic d·sabilities. ,l e se0 rcuated 

and handicapped t . em as a 5roup . AS a result e fo · tone tra 0 ic lJivil 1 ar over 

thiB problem, and the problem is f·r frOlll be· Q solved even toduy,lt is easy 

to create a minority problem. It is most difficult to solve it. In t !le lon run 

the majority suffers as much from minority di ,.._.....~~~~ as the minority itself. 
• 

n J 
ope ceful organiz ociet is unless it is built upon 

the full political economic and social rights of en every here. It i only the 

work of r · hteousne ..; s ·mich can ~eld eace, and it is only upon justice and truth that 

peace can sec'!..Tely rest. Povert an economic mi ery lead to internal strife and 

revolutionary agit· tion whic are ire uently ct· nneled byte threatened privile ed 

clas es into international strife and wars of con uest. ...itions w • ch _re e ied 

free access to trade nd t e raw material of tne orld live cont· tly in the hope 

th·t war will give t em whut eijce denies. inorities who suffer from political 

discrimination are also re-dis osed to welco e international uphe·vuls which roo.y 

hold fort em the omise of emancipation. 
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A sure require·ent for peace is t e uick punishment of the lawless disturbers 

of peace. 7ations whicl are ~uilty of provokin ;;..r should be puni->hed arrl their 

leaders and military criminals should receive punishment commensur-te ith their crimes. 

This is not a question of revenge. Retributive ju~tice is neither revenge nor 

retaliation but a requisite condition of international mor·lity. 1orality is concerned 

with t!le destruction of the evil rather than of t evil-doer. Primarily it is 

con erned ith the er·dicb.tion of tne causes Nhich lead to v:1.r. 11ut, unfortunately, 

the evil and tne perpetrators of evil cann t in 

) 
must be defeated, punished am de1 riv d of o mischief a .second time. 

Forgiveness must ait upon contrition tution. aiern cr·minology 

is not motivated b, considerations of rave e or vindictiveness, but solely by 

consider tions of 10w best to rot ct the cummunity a p- inst er· . and ho,, to reform 

the criminal herever possi le . 11 d·scussions of a soft or~ hard eace for a 

defeated nation, ·milty of w,r, are utt rly irrelevant . The degree of unishment 

must be reluted t~ the just objective hich is sou0 ht. If pea e can be broken ith 

impunity, if t e only sin is not the launching but the losin of war, then no world 

peace organization will ~ver survive a all international la is worthless . 

But it should never be forgotten, t • t while t1e punishment of ar-mongering 

nations and war criminals is morally man:iatory, the dur· ble peace must, in the last 
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analysis rest upon good will and universal reconciliation, upon tne voluntary 

association of I1.o.tions as e~uals with a orld community regardless of tneir ast 

offenses. 

The task of building a world eace s:tsteo is notan easy one. The ideal 
I 

was first ~roclaimed nearly three thousand years a~o by the great yrophets of 

Israel, but its attainment seems kt mowe remote toda 

long centuries 'Nevertheless religion ur5es upon us an unf~ltering faith in the 

future.and in man's power to achieve t.e seemin.crly im os ible/once he becomes 

possessed of the power and 

~ 

of 
L 

remember that t e first major attempt to er 
.,,>I' 

It is he· rtening to 

• ti onal or l d order ~ s 

actually made in our generation, and thoug it failed because of certain lamentab e 
t 

flaws in its structure, it has n ertheless ointed the way and h,s aroused the 

determination of men to essay again andfb averting t e mist-kes of the past build 

anew upon surer foundutions. 

It is necessary to ere tea re 1 tem ra ent for ace amon men, a peaceful 

frume of mind, a will to peace. feuce is not altogether a uestion of economics. 

ations do n make ar or establish eace rompted solely by economic motives. n 

does not live by bread alone and nation do not wa e war for bread alone. aany 

other factors, psycholobic~l ~n hist>rical enter into eve situation. It is necessary 
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to kind le the imagination of . _ankind • th the ideal of peace. C>-tis neesary to 

imbue tne youth of the ent love for peace., and -tr2 taucb thejr §OB1i 

,we nave surrounded war ·rith all kinds of glamour 

with fBery device of sight sound, rank and dignity calculated to evoke admiration 

and imitation . In tAe eyes of yout~ that which is martial is heroic. f ascinauing~ 

challenging . But the ideal of destroying war cli.Il also be dramatized so as to 

evoke the admiration and loyalty of our youth~r fomentors and aggressor nations 

can be represented in such a ~y as to call forth rep nance an indi 0 nation and the 

resolve to exterminate them as tne chd.!Ilpions or good 

(JC 

will among n tions, t e benefactors ankind e· ceful arts o socidl 

life, and t... eir struggles against disease arrl poverty and t eir adventures into the 

undiscov-red oontinents of truth - - th se too can be gl morized and even more 

effectively than t e heroes of ar and t eir deeds on tne b ttlefie T e 

imagination of our youth can be captiv·ted by the heroic epic, properly told of 

the spiritual and intellectual str gle of man <"'-d ~ 
.~---~~~/ ~ ~ ~~- -

The combative instincts of men can be sublimat d to no ler ·nd 1 s primitive 

areas of str uggle · nd can be given full scope in soci~lly constr ctive nd challenging 

enterprises . 



-15-

men in the 18th and 19th centuries and ~ .. ich bus been pu hed out of he minds of men 

b the spiritual frabmentc..tion and isolationism of our o,n trG\.gic era, must be 

rediscovered for the youth of the orld . e must begin to speak again of h anity 

~ 
and ankind i 'l'ne tenn interni:. tiona.l mu t cea.se to be sus oect among us . e must begin 

to stress ane1i. the common fate and destiny of the entire hum' n rc..ce and of e 

inter-dependence of all n, tions . e must ex~ose as 

chauvenism race- snobbery arrl religious f~naticism . e must educate tne r i sing 

generution into the clear c nviction th· t o nation c.:....n live unt itself alone or can 

solve its problem by itself ·lone~ problems are ever solved by 

war . Fe· h an hopes ever 

n eace alone can hum· n life unfold the ide ls of manKind thrive. 

ne glowing hum ni tic tr di ion must oe recaptured the s eepin -r vistas of 

an ' s boundless _t)rogress a1 d t he golden panorama of '· ju t. noble an pet. ce-bless d 

society int e end of days . Before r eul e ce cun co~e to x d el &mon us 

there must be a resurgent idealism ·mon u a rekindled f ith in n and in the 

sc:1.nctity of his life, and in tne holiness of human brotherhood . 
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The Moral and Psychological Basis 
of a Lasting Peace 

INTERNATIONAL peace is an ethical idea 
and it is anchored in the religious idealism 
of the human race, in the spiritual concep

tion of human life and destiny. 
It springs directly from the dogma of the 

Fatherhood of God and the Brotherhood of 
Man. Unless it has that anchorage, it drifts about 
helplessly in a sea of political simulation and 
expediency. A civilization which has lost its moor
ings in faith and the moral law lacks both the 
will and the motive for a peaceful organization 
of society. It will be swept along blindly by the 
currents of soullessness, greed, and belligerency 
-just like our own age. 
- To bring under control the demonic forces of 
chaos and the primitive tribal combativeness 
which have been with us since the beginning of 
time, and to achieve the difficult disciplining of 
nations in ways of law, order, and peace, requires 
a tremendous exertion on the part of men and 
nations, an heroic and unprecedented out-reach
ing of the spirit, of which this generation, any 
more than the last, may not be capable. But the 
moral imperative to make the effort is clearly 
here, as well as the desperate urgency to save our 
world from the blood and horror of global war 
every twenty or twenty-five years. The possibility 
of course, is always there that our generation may 
experience such a birth of practical idealism, 
baptized in the blood of a second world war, 
that it will resolve to lay the strong and sure 
foundations for a peaceful world society. 

International peace does not derive its moral 
sanction from any doctrine of pacifism. The ideal 
of peace is not rooted in the doctrine that evil is 
not to be resisted, and that war is always wrong. 
It is the clear duty of men and nations to resort 

This address to the National Council £or the Social 
Studies was delivered in the opening session of the 
annual meeting in Cleveland on November 23. The 
author is Rabbi of The Temple, Cleveland. 

Abba Hillel Silver 

to arms when right can not otherwise be enforced. 
Violence must at all times be confronted with 
countervailing force, morally motivated. \iVhere 
there is no agency which can effectively check an 
aggressor nation, it is the right and the moral 
obligation of the nation whose security is threat
ened, or of all nations whenever the basic yalues 
of civilization are endangered, to resist to the ut
most and to employ force to avert the danger. 

But agencies to resist aggression can be estab
lished and can be implemented. It is therefore a 
confession of the moral backwardness of society 
if individual nations or groups of nations are 
forced to resort to war. Nor is it clear that in all 
instan es natio s who resort to war on the plea 

n~ce ity do so as the last and un-
av ,,._~,"""'"ure, or that they had closely 
sea~ch ir hearts to disco er whether any 
other motive were not actually influencing their 
decision"' and' whether all peaceful a enues had 
really been explored by them. 

THE REQUIRE fE TS OF PEACE 

W AR is not an ultimate and inextricable 
fact in the life of humanity. It is not an 

indispensable or necessary clement in the physi
cal or spiritual progress of mankind. War is at 
all times an evidence of gross and indurate im
perfection which till exi t in human society. 
And it should at all times be regarded as a chal
lenge to destroy society. Disarmament is highly 
desirable, not only because it will lift the crush
ing burden of the cost of military establishments 
from the shoulders of men, but also because ar
mament is by its nature competitive, and history 
has demonstrated that competition in armament 
leads to war. But disarmament will come as a 
natural consequence of the establishment of a 
strong international order. Nations will beat 
their swords into plowshares only when the nee s
sity for such swords will no longer exist, when 
there will be in effective operation an inter
national agency sufficiently strong to protect every 
nation against aggression. 

• 55 • 



56 SOCIAL EDUCATION 

Nor has international peace anything to do 
with internationalism in its commonly accepted 
meaning, or with any speculation concerning ob
literation of national identities. Racial, national, 
and cultural divisions among men have historical 
validity and serve the purposes of the Almighty. 
But the primary spiritual validity appertains to 
man as such in his capacity as a child of God 
and to the human family as a whole. While not 
ignoring the separate identities and groupings 
in human society, the emphasis of morality has 
been upon their harmonious co-existence, the 
peaceful adjustment of their differences and their 
collaboration in the establishment of God's King
dom on earth. 

All nations have appointed functions to per
form in the divine economy and are variously 
endowed. Some possess gifts and aptitudes and 
others are favored by special opportunities. Some 
are culturally retarded and others advanced. 
Such advantages, wherever enjoyed, only impose 
additional responsibilities upon the possessor and 
make increasingly mandatory a more sensitive 
concern for the rights of the backward and the 
underprivileged. Every blessing has its burdens. 
Classic religion recognizes no inherent national 
or racial superiorities and has consistently re
pudiated the exploitation of all such pretexts 
to dominate and to exploit other peoples. Every 
people is a chosen people if it performs some task 
in the world. So-called backward peoples must 
not be treated as subject peoples or regarded as 
proper spoil for colonial and imperial interests. 
Rather are they to be helped by appropriate 
international action to achieve as rapidly as pos
sible their independence and their social and 
cultural improvement. 

Appropriate international action to achieve 
this and all other desirable ends is possible only 
when all nations are organized for peace, when 
there will exist a permanent league of nations 
whose members will have covenanted themselves 
to observe the moral law. Nations will find a 
just and durable peace only if they merge their 
separate national interests with the larger inter
est of the corporate life of humanity. Before this 
will transpire, nations will have to modify their 
concepts of national sovereignty. 

THE MENACE OF NATIONAL SoVERElGNTY 

N ATIONAL sovereignty, along with all 
forms of human sovereignty, must be sub

ordinated to the higher moral law of God. Sov
ereignty, if it is not anarchy, is always limited by 
law. No nation is above this law. No nation is a 

law unto itself. Every nation is morally respon
sible and accountable to God, who is the source 
and sanction of all life, individual or collective. 
There can be no peace without the surrender of 
unqualified, uncoordinated and willful national 
sovereignty, without, as it were, a pooling of 
sovereignties. For nations to be free, they must 
be free within the disciplines of international 
law. Only in such freedom, within the moral law, 
is the assurance of enduring peace. 

The concept of absolute national sovereignty 
has no more moral validity than the concept of 
absolute individual sovereignty. Unless it means 
absolute equality between all states, large or 
small, in relation to international rights and 
security against aggression, it is an utterly im
moral concept. The notion that a state can do 
whatever it likes, whether in relation to its own 
citizens or to other states-and that such action 
ipso facto becomes morally justified-a notion 
which the politically-motivated German meta
physics of the last century, always overdrawing 
its scientific bank account, has so assiduously 
cultivated, runs counter to every basic moral 
principle of civilized society. Such specious doc
tri w· a e forever impossible any inter
na ional ec i y organization. The concept of 
in e~ n nd sovereign states must be 
brQ.ug 1 ~jµ the framework of just interna
tion :l o i :ai1ons assumed by all states for mu
tual prolec6on and for the moral progress of 
their own citizens and of mankind. Nations must 
be free and autonomous but subject to the pri
ority of a rapidly developing international way 
of life which will progressively define their duties 
towards each other. 

Within each state the individual must relate 
his needs and purposes to the life of the group, 
and his individual rights must be adjusted to the 
demands of civilized corporate existence. Eco
nomic individualism has had to come to terms 
with new forms of economic collectivism in our 
rapidly changing industrial society. New pat
terns are being developed. The old doctrines of 
laissez faire, and the old slogans of "freedom of 
contract" have been forced to give way. It is as 
immoral as it is anachronistic for states to cling 
to claims of absolute sovereignty in a world 
which is being drawn into such close e onomic 
interdependence, and wherein politics is so fre
quently the handmaiden of economics. 

The orthodox sovereign-state idea wrecked the 
League of Nations. The right to secede from the 
League was allowed. This sanctioned disruption 
and international anarchy at the behest of na-
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tional sovereignty. A unanimous vote was re
quired for major decisions. This sanctioned 
paralysis of international action out of deference 
to willful national sovereignty. The draft con
stitution for the new world security organization 
which was outlined at the Dumbarton Oaks Con
ference recently is also vitiated to a degree by 
this sovereignty principle. Any one of the major 
powers may forestall action in the Council by the 
use of the uncontested veto power which it will 
possess, even in cases when it itself is accused of 
aggression. In other words, each major power 
will sit in judgment on its own case. 

Unless this principle is removed from the con
stitution of the proposed international organiza
tion, it may prove disastrous to the new league. 
It is not an issue which can be ironed out later 
on. It forestalls all attempts at such ironing out 
in the future, and it is so intended. It may prove 
again the initial and fatal mistake. To be sure, 
one must not expect the perfect security system 
to spring full-blown at this time. Decades may 
be required to perfect a world organization. But 
we must avert such inherent constitutional de
fects which are sure to wreck the entire edifice 
at the first major crisis. 

THE RIGHTS OF MAN 

THE same principle of national sovereignty 
has permitted certain states and governments 

to discriminate against and to persecute classes 
of their own citizens within their own borders 
under the excuse that it is an "internal affair," 
beyond the scope of international concern or 
intervention. Here a disastrous doctrine of moral 
isolationism has joined forces with the doctrine 
of national sovereignty to mount guard over some 
of the blackest crimes of our age. States were 
permitted to propagate violent racist doctrines 
which incited their people to political aggres
sion and to adventures in world domination, and 
to enact discriminatory legislation disfranchising 
and otherwise degrading and persecuting groups 
of their own citizens when it was clear that all 
such officially inspired propaganda, and all such 
discriminatory laws were in fact dangerous at
tacks upon free and democratic government and 
upon the peace of the world-matters, which are 
of the most vital concern to the international 
community. 

The Nazis adopted racism as a major weapon 
of dictatorship and imperial expansion. By means 
of it they destroyed the Weimar Republic. By 
means of it they also created the mood of crisis 
and conflict within those countries which they 

had marked out for conquest, and succeeded in 
undermining their power of resistance. They dis
rupted the internal unity of those nations and 
thus prepared them for easy subjugation. Thus 
anti-Semitism became an important element in 
the strategy of total war. 

It is clear that certain types of governments 
and political regimes cannot fit into any peace
ful world order. They will not, and by their 
nature they cannot, collaborate in any just inter
national system. They must be quarantined, and 
pending their restoration to political sanity, and 
their readiness to guarantee to all their citizens 
equality before the law and innate human rights, 
they should not be admitted to membership in 
the society of nations. 

One of the prerequisites for a peaceful world 
order is a universal Bill of Rights which will 
protect the individual in his inalienable God
given rights to life, liberty, and the pursuit of 
happiness against the encroachment of the state 
and the ever-present menace of a tyrannical ma
jority. Society must re-establish the individual 
man in his legitimate domain, and must declare 
that domain inviolate. The last mad decade, or 
m e, h e oyed in many parts of the world 
al the cq,ns 1 tional guarantees and safeguards 
of c-c:1..1UI.1u.. dignity which men through the 
long e centuries of struggle acquired for 
the~se s. Never was the stature of man so re
duced as jn our day. Never was the individual 
made so insignificant, so insecure and spiritually 
so cowed and overwhelmed by the ruthless and 
tyrannical state. No peace is po sible in a slave 
world. The chief characteristic of democracy is 
the dogma of the free human being and his in
nate and therefore inalienable human rights. 

If there were more emphasis in our day on the 
rights of man, there would be less reason to worry 
about the rights of minorities. For it is the denial 
of basic rights to the members of certain groups 
of people because of racial, religious, or national
istic prejudices which create those minority prob
lems which so frequently lead to war. Before the 
rise of democracy in Western Europe, before the 
Rights of Man were proclaimed, individuals were 
treated legally, socially, and economically not in 
relation to themselves but within the framework 
of an associated life, in relation to the group to 
which they belonged-nobleman, cleric, military, 
peasant. It was a hierarchic, a feudal arrange
ment of social life. Democracy rediscovered the 
human being, the individual who derived from 
his Creator-not from society or from his class
certain fundamental rights which were accord-
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ingly his inalienably. And it entrenched him in 
those rights. He is not to be deprived of them by 
any government or any majority or any dictator. 
Race, creed, color have nothing to do with these 
rights. They belong to all men, wherever they 
may live, by virtue of the fact that they are all 
children of God. 

IT IS a sad commentary on our times that, in 
the United States, we have come to talk and 

think so much of late about minorities. Uncon
sciously we are helping to recreate here the crazy
quilt pattern of the Old World. In one essential 
regard America has always differed from Europe. 
Europe, for centuries, has been concerned with 
the problem of minorities. Here we have been 
concerned not with the rights of minorities but 
with the rights of man. Here we prided ourselves 
on judging a man on the basis of his individual 
worth, character, and achievement and not on the 
basis of the group to which he belonged or the 
religion to which he subscribed. These we held 
to be his own personal and private affairs. 

America was able to absorb immigrants from 
many races and nationalities and of diverse creeds 
and mold them into first-rate citizens. In every 
great national crisis, such as this World War and 
the last, these Americans, immigrants or the sons 
of immigrants, responded as loyally to the call of 
duty and sacrifice as did the descendants of the 
very first immigrants who settled upon these 
shores. They submerged all parochial interests 
and loyalties into the one overwhelming devo
tion to America. 

We did not always succeed in wiping out the 
minority concept in this country. In the case of 
one important minority group, we failed lament
ably. We surrounded the Negroes of the United 
States with political and economic disabilities. 
We segregated and handicapped them as a group. 
As a result we fought one tragic Civil War over 
this problem, and the problem is f'!r from being 
solved even today. It is easy to create a minority 
problem. It is most difficult to solve it. In the 
long run, the majority suffers as much from the 
minority discriminations as the minority itself. 

No peaceful organization of society is possible 
unless it is built upon the full political, economic, 
and social rights of men everywhere. It is only 
the work of righteousness which can yield peace, 
and it is only upon justice and truth that peace 
can securely rest. Poverty and economic misery 
lead to internal strife and revolutionary agitation 
which are frequently channeled by the threat
ened privileged classes into international strife 

and wars of conquest. Nations which are denied 
free access to trade and the raw material of the 
world live constantly in the hope that war will 
give them what peace denies. Minorities who 
suffer from political discrimination are also pre
disposed to welcome international upheavals 
which may hold for them the promise of eman
cipation. 

PUNISHMENT OF AGGRESSORS 

ASURE requirement for peace is the quick 
punishment of the lawless disturbers of 

peace. Nations which are guilty of provoking war 
should be punished and their leaders and mili
tary criminals should receive punishment com
mensurate with their crimes. This is not a ques
tion of revenge. Retributive justice is neither 
revenge nor retaliation, but a requisite condition 
of international morality. Morality is concerned 
with the destruction of the evil-doer. Primarily 
it is concerned with the eradication of the causes 
which lead to war. But, unfortunately, the evil 
and the perpetrators of evil cannot in fact be 
separated. Aggressor nations must be defeated, 
punished, and deprived of the power to do mis
chief cond ime. Forgiveness must wait upon 
trt~ ontrit1on and full restitution. 

.. _::i-. -:i;n cf inology is not motivated by con
sider • of revenge and vindictiveness, but 
solely b COJlsiderations of how b,:st to pro
tect th unmnity against crime and how to 
reform the criminal wherever possible. All dis
cussions of a soft or a hard peace for a defeated 
nation, guilt of war, are utterly irrelevant. The 
degree of punishment must be related to the just 
objective which is sought. If peace can be broken 
with impunity, if the only sin is not the launch
ing but the losing of war, then no world peace 
organization will ever survive and all interna
tional law is worthless. 

But it should never be forgotten that while the 
punishment of war-mongering nations and war 
criminals is morally mandatory, the durable 
peace must, in the last analysis, rest upon good 
will and universal reconciliation, upon the volun
tary association of nations as equals with a world 
community regardless of their past offenses. 

THE WILL TO PEACE 

THE task of building a world peace system is 
not an easy one. The ideal was first pro

claimed nearly three thousand years ago by the 
great prophets of Israel, but its attainment seems 
far more remote today than at any time during 
these long centuries. Nevertheless religion urges 

I 
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upon us an unfaltering faith in the future and 
in man's power to achieve the seemingly impos
sible, once he becomes possessed of the power 
and the might of the spirit of God. It is hearten
ing to remember that the first major attempt to 
create an international world order was actually 
made in our generation, and though it failed 
because of certain lamentable flaws in its struc
ture, it has nevertheless pointed the way and 
has aroused the determination of men to essay 
again and, by averting the mistakes of the past, 
build anew upon surer foundations. 

It is necessary to create a real temperament 
for peace among men, a peaceful frame of mind, 
a will to peace. Peace is not altogether a question 
of economics. Nations do not make war or estab
lish peace prompted solely by economic motives. 
Man does not live by bread alone, and nations 
do not wage war for bread alone. Many other 
factors, psychological and historical, enter into 
every situation. It is necessary to kindle the 
imagination of mankind with the ideal of peace. 
It is necessary to imbue the youth of the world 
with an ardent love for peace, and to touch their 
souls with the matchless ideal of peace. 

We have surrounded war with all kinds of 
glamour, with every device of sight, sound, rank, 
and dignity calculated to evoke admiration and 
imitation. In the eyes of youth that which is 
martial is heroic, fascinating, challenging. But 
the ideal of destroying war can also be drama
tized, so as to evoke the admiration and loyalty 
of our youth. War fomentors and aggressor na
tions can be represented in such a way as to call 
forth repugnance and indignation, and the re
solve to exterminate them as plagues. The heroes 
of peace, the champions of good will among na
tions, the benefactors of mankind in the many 
peaceful arts of social life, and their struggles 
against disease and poverty and their adventures 

into the undiscovered continents of truth-these 
too can be glamorized and even more effectively 
than the heroes of war and their deeds on the 
battlefield. The imagination of our youth can 
be captivated by the heroic epic, properly told, 
of the spiritual and intellectual struggle of men. 
The combative instincts of men can be subli
mated to nobler and less primitive areas of strug
gle, and can be given full scope in socially con
structive and challenging enterprises. 

The international ideal, the univer al ideal 
which captivated the minds of men in the eigh
teenth and nineteenth centuries and which ha 
been pushed out of the minds of men by the 
spiritual fragmentation and isolationi m of our 
own tragic era, must be rediscovered for the 
youth of the world. We must begin to speak 
again of humanity and mankind: the term inter
national must cease to be suspect among us. \: e 
must begin to stress anew the common fate and 
destiny of the entire human race, and of the 
interdependence of all nations. We must expose 
as villainy all forms of national chauvinism, race 
snobbery, and religious fanaticism. \ e must edu
cate the rising generation into the clear convic
tion that o nation can live unto it elf alone or 
can sol ' ,pr blem by itself alone, and that 
no >as1c .. n problems are ever solved by 

ar. Fe al) hopes ever blossom among the 
broken c;or ses ,bf the battlefield . In peace alone 
qm human Hfe unfold and the ideals of mankind 
thrive. 

The glowing humanistic tradition mu t be re
captured, the sweeping vistas of man's boundles 
progress and the golden panorama of a just, 
noble, and peace-blessed society in the end of 
days must be re tored. Before real peace can come 
to dwell among us, we must rekindle faith in man 
and in the sanctity of his life, and in the holines 
of human brotherhood. 
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Democratic Living: A School 
Experience 

S
INCE social studies is the school area in 
which the determination of human conduct 
in terms of mutual relationships is of para

mount importance, it is through the teaching of 
social studies, more than any other subject, that 
we can build a substantial foundation for demo
cratic living in school, in the home, in society. 

Democratic living involves the preservation of 
ideals of sympathetic understanding and mutual 
respect of individuals, regardless of race, religion, 
intelligence, or economic status. It recognizes per
sonalities, some bright and gifted, others dull 
and slow, each playing a part, though sometimes 
a minor one, in the scheme of living. It provides 
for the growth of the individual according to his 
needs, interests, and abilities. It encourages the 
experimental method of inquiry, and freedom 
of selection, and discussion of controversial ques
tions. It emphasizes the concept that each of us 
is a responsible sovereign, that we are the govern
ment, and that our government, and all that it 
encompasses, can be no better than we who make 
it. 

Those ideals of democracy are, however, of 
little value unless practiced in our daily lives, 
and the classroom teacher must see that oppor
tunities for such living are provided. Oppor
tunities for democratic living, as provided re
cently by a unit in Citizenship, may prove inter
esting. 

A CLASS BECOMES A TOWN 

IN SETTING up rules so that the class could 
work more efficiently, a child suggested that 

"it sounded like the laws of a town." Another 
echoed, "Why can't we have a town instead of a 

Democratic practices m school require skillful 
teacher leadership, but some possibilities are illus
trated by this account of a citizenship activity in the 
Monroe Laboratory School of the Miner Teachers 
College, Washington, D.C. The author is supervisor 
of practice teaching in the school. 

Ethel E. Price 

grade?" And the idea of a town was born. The 
other children were enthusiastic, and soon plans 
for conducting a town were evolved. The first 
question raised was that of a name. Several names 
were suggested and Little Folks Town was 
chosen. The children next divided the town into 
sections: Kenilworth, Chevy Chase, Brookland, 
and Capitol View. 

Who should run the town was the next prob
lem. A discussion of form of government intro
duced study of democratic versus autocratic form. 
From their combined experiences in living in dif
ferent cities with different forms of government, 
he d ided to have a mayor and his council who 
oul"1 be r sponsible for the making of the laws; 

a court w"th judge and jury to settle difficulties; 
i pirtment to see that laws were kept; 

a .qe dedartment to deal with all phases of 
health~ d a cleaning department to care for 
the clea1iliness of the town. Each department was 
to have a chief who would be responsible for the 
success of his department. 

It was then necessary to find out how to assign 
these positions. It was decided that the most 
democratic way was to hold an election. Finding 
how an election is held gave opportunity for 
further investigation. Standards for each office 
were set up, and candidates representing each 
section were chosen. Each candidate naturally 
had his followers, and a part of each a£ ternoon 
was given over to campaigning. Speeches were 
made, and posters advocating certain candidates 
were hung around the room. The teacher even 
discovered a petition circulating around the 
room. 

Plans for election day were made; an election 
booth draped in red, white, and blue paper was 
built. The children divided into groups for carry
ing on the machinery of the election. The study 
had already provided information on who could 
vote, how to register, and how to mark a ballot. 
A table for registration, the booth for the voting, 
a table for the sorting of votes, and another for 
counting the votes were set up, a broadcasting 
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issue of Church Management. About 200 new subscriptions 
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Welcome, Pastors of Ohio I 

The Bible Meditation League, world 's largest supply 
center for Bible study material for the armed forces, 
welcomes you to Columbus , and sincerely invites you to 
visit its National Headquarters offices at 42 East Gay 
Street and 82 North Th ird Street. 

Hundreds of pastors have availed themselves of 
the privilege of having the famed " Buddy Study Kit " 
sent to each service man and woman from their con
gregation. These Kits are called by military leaders 
"The greatest single blessing of the war." We will glad
ly present you with a sample kit, and give you details as 
to how the Kits may be sent free of cost to your service 
men and women. 

The place of the Bible Meditat e in the world 
conflict is attested by this q ota-----=- ·• ...... m a letter writ
ten by the Secretary of the largest . nq, Baptist Church 
of Auburn. New York. @ ''··::.,"-~/ 

" In a recent letter from our pastor, Chaplain R. S. 
Stansfield, who is somewhere in Germany with General 
Patton's division. he writes to his wife that the Bible 
Meditation League and the American Bible Society are 
doing the most outstanding work in getting the Word 
of Cod to the Service Men. We rejoiced to hear that.·• 

Hundreds of churches from coast to coast welcome 
annually the speakers from the Bible Meditation League, 
and report great bfessings resulting from the speakers· 
messages. Arrangements may be completed while you 
are in Columbus for a League speaker in your church. 

THE BIBLE MEDITATION LEACUE, INC., 810-11 
Buckeye Building ( 42 East Cay Street) and 82 North 
Third Street. Telephone for Dr. Falkenberg, Adams 
8084. 
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Three Paid-in-Full Life Members j 

Bishop C. W. Bra shares Bishop Schuyler E. Garth Dr. A. Ward Applegate 

Life Men1bership 
Dotihles B u • ear - '-,/ 

Life membership in the Ohio Pa tors Co~ 1: ha almost doubl d ince the 
ilver nniversary C nvention la t year, with 32 new Life Members added during 

the year, three of whom are paid in full and the others have made substantial pay
ments toward the $100 Life Membership fee which goe into an endowment fund 
for the Pastor ' Convention. 

Twenty-seven Life Members were paid up in full at the time of the convention 
last year and seven other had made payment of $25 or $50 or more, two of whom 
have ju t finished paying in full, making a total of 32 paid-in-full Life Members 
to .date, and 34 who have enrolled a Life Member . 

Fee paid for Lif Member hip are placed in an endowment fund to provide 
a ource of income for the support of the Pa ·tors' Convention in years of depres ion 
or adver ity o that it can b' maintained as a great spiritual resource for Ohio 
pa tors from year to year. 

It i hoped that enough minister will become Life Member of the Pastors' 
Convention to create a minimum endowment fund of $20,000, which would make 
available approximaely $1,000 per year for the u e of the Convention Executive 

ommittee in promoting the interest of the Convention. 
Listed on pages 10 and 12 of thi program are the name of tho e who are either 

paid-in-full Life Members or have enrolled a Life Member and made payment 
of $25 or more toward their memberships. 

Li£ e Membership may be paid personally by the minister from their wn 
funds or through fund provided by their churches or raised through variou means 
e pecially for this purp0se. 

(Please turn to page 10 and 11) 
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George S. Lackland 

Harry W. Barr and Clarence LaRue, Co-Chairmen 
Hugh Ivan Evans H. Nevin Kerst 
Harold N. Geistweit Isaac E. Miller 

A. Ward Applegate 
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RULES 
Adopted by the Program Committee 
for the Control of the Convention. 

1. The first floor of Memorial Hall will constitute the bar of the Conven,on 
and all those who desire ta speak, or present resolutions must sit on the first floor. 
The choir will not recognize those who de ire to speak from the bokony. 

2.- Speeches from the floor will be limited to three minutes and no one will 
be permitted to speak twice on the same sub1ect until all other have hod on 
oppor tunity to spea on that sub1ect, or until special privilege to ~pea the cond 
time has been granted by the Convention. 

3 - A timekeeper will be named by the Chairman. He will 1t on the ront 
seat and with cords, indicate the length of time each speaker hos to en, gi ing 
him adequate warning so that he will not continue mor than three minutes . 

4. All new business to be presented from the floor must be present d either 
Monday or Tuesday so that the Refer nee Committee will hav ample t,m to con
sider proposals and report back at the bus1nes sessions Wedn doy an Thurs oy . 
E cept1ons t th, rule ore o be made only by a vote of the con ent1on. 

5. A Reference Committee ha been appointed by the c cut, e Commitlee of 
the Convention. The business of the Reference Committee I o consider oil resolu-
1ons presented from the f'.oor, other than those that log,cally go to tending commi -
ees, and such other resolutions as, in their Judgment, should be brought to t Con-
vention for action, and then report back. to the Convention its recommenda,on 

6. Copies of resolutions ond report through the Oh,o 
Christian News 

WRII~ 

~ The very fib re of ou r Ameri -

can life is so dosely in ter 

woven wi th religion that our 

churches become pi liars of 

stabili ty - and bu, lders of 

good ci t izens. 

Gosnell Funeral 

Home 
LAWRENCE L. GOSNELL 

275 E. Town St. AD- 1343 

Columbus, Ohio 

5 

to Members of 

OHIO COUNCIL 
of CHURCHES 

For complete at1sfoct1on an dining 
en1oy Mal ls Famous Foods during 

your v1s1t to Ohio's capi tal city 

l~i. t u to .ll ill .·w ufo f: t 10 , itt 

Church l'ro 'ram 10:1.S /'.ill . 
"1 IJ ' built flrou11'1 fl ,liU r(>n 

church rreekl~ . 

1lliftsllutret • 
19 NORTH HIGH STREEf 

~~~d 

• I 

-
I 



Dr. Halford E. Luccock Dr. Charles W. Gilkey Dr. Walter M. Horton 

. FRED 0. EGELHOFF 
SPECIALIZES IN CHURCH DECORATING 

200½ W. Mound St. l{I IS ....1.&1L111.a&&a11111 Columbus, Ohio 

COMPLIMENTS OF 

Smith Brothers Hardware Company 
COLUMBUS, OHIO 

Exclusively Wholesale 
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------PROGRAM------
··Reim i f ding tlH' Jl orl<l u it/, (,I,,-;,.,-· 

II t• ion, in Jf t'moriul /J ail 
rxo·pt as othcr11..1i , not, d 

MONDAY , JAN U AR Y 29 

10 :00- 10 :30 
10 :30- 1 l : 1 5 
1 l : t 5 - l 2 : 00 

MORNING SESSION 
Morning Worship . Columbus Boychoir 
.. Long Trails and Home Fires, " Dr Charles W . Gilke 
"Recovering Some New Testament 

Powers- Joy" .. . . . Dr Halford E Luccock 

AFTERNOON SESSION 
l 2 :30- 3 :00 Denominational Luncheons. I See pag 17 . I 

3 :30- 3 :45 
3 :45- 4:30 

4 :30- 5 : 15 

5 :30- 7:45 

Afternoon Worship . . ..... . Convention Male Choir 
''The Function of a Redemptive Society'· 

.............. -- .. . ................ Dr. D. Elton Trueblood 
"A ChriaS~ia Progra rid 

Recon tr n • .. ... . Wafter M. Horton . . ~':"":"-':~~ 

Dinner and ~s,ioess M e f the Assembly of the 
Ohio Counc,~ of CH.$ , ,;; in the Ball Room, 
Y.W .C.A.., 65 S. Fourt

1 

''" - treet, $1 .00 per Plate 
( Members of t e Assembly Only. 

EVEN I NC SESSION 
8 :00 P. M. Evening Worship . . ....... ... . Male Choru 

"The Moral and Psychological Basis of 
Lasting Peace" .. . .... . .... Rabbi A H. Silver 

"Fight Like H - - -,·· ............. Dr. Bernard C. Clausen 

The Small Sweet Courtesies of Life 
The little bits of thoughtfulness make for the happines 

of everyone; in the home, in the church, in all places where 
men gather together. So it is especially in our Pastors' Con
ference . Someone is speaking- courtesy would indicate re 
spectful silence and attention. When we are speaking, we do 
not like to be disturbed by whispering and the chatter of 
othe rs in our audience. Let us remember that while someone 
else is speaking we should be silent. Quiet, respectful, cour
teous a tten t ion is an art, in which Ministers should excel. 

Let us display our skill in being gentlemen under all cir 
cumstances. 

7 



Rabbi A. H. Silver Dr. Bernard C. Clausen Dr. Charles H. Wesley 

Established 1916 

C) 

23 West Second ..Avenue Columbus, Ohio 

Un. 1114 

Good Food Always 

With 

a Pleasant Atnwsphere 

Makes This, the Town's 

Most Papular Dining Place 

UNION 

RESTAURANT 
52 So. Third St. 

8 

Compliments of 

City Ice & Fuel Co. 

216 E. Naghten St. 

AD. 6232 Columbus, Ohio 



------PROGRAM------~ 
TUESDAY , JANUAR Y 3 0 

9 :00- 9: 15 
9: 15-10:00 

l O :00- l 1 :00 
l 1 : 00- 1 2 : 3 0 

MORNINC SESSION 
Morning Worship. ....... . . . .Male Choru 
"Reconstructing Our Human Relations" 

Business Session . 
Communion Service-

.. .. Dr . Charle W We ley 

Bishop H. Lester Smith, presiding. 
"Recovering Some New Testament Pow rs

Boldness" . .. . . .. . .. .. Dr Hal ford E. Luccock 

AFTERNOON SESSION 
l :45- 2 :00 Afternoon Worship... .. . . . ale Choru 
2 :00- 2 :30 "Alcohol and Tomorrow's World" 

........... . .... ... . ...... . . Or. Francis W . McPeek 
2 :30- 3 :00 .. Pastoral Counseling with Returnine 

Service Men".. . . ... . Rev . Seward Hiltner 
3 : 15- 5 : 15 Two Discussion Groups with Rev . Hiltner and Dr Mc 

Peek Alternating as Discussion Leaders. 
First Hour- ( 1 I First Baptist Ch rch, 583 East Broad Stre t 

R v. ayton E. . P esiding 
Dr francis W. M , ference Le der 

12 )1 Broad Street et . rch, 500 E Broad 
Rev. Clay on E. , p e,sidin 
Rev . S ward iltn , e"' ference Le der 

Second Hour Groups Eontrnue wi excn 1 
·r • e of Leaders 

EVEN I NC SESSION 
6 :00 P M Fel lowsh, p Supper with le i la tors nd Pub I ic O t, 

cials, Physical Education Building. Oh10 State Uni 
versity, per plate $1 .75 . 

Invocation, Rev . E St cy M theny, Ch plain of 
the Senate, Ohio Legislature 

Greetings, Honorable L. J. Taber, President, Ohio 
Council of Churches. 

Response, Honorable Frank J. L u che, Governor of 
Oh,o 

"Wir Haben Ein Lift" ..... ..... ... Dr. C. Oscar John on 
" The Year Ahead" ........ ...... Hon Franc ,i B Sayre 

Greenlawn 

Cen1etery Assn. 

1000 Creenlawn Ca. 1123 

Berwick Nurseries 

2081 College Ave. Ev. 5015 



Life Membership in Pastors' Co11 

Rev. George Rev. P. H. Welshimer 

Rev. Frank G. Helme Rev. Clarence H. LaRue Rev. Wm. B. Robinson 

Patrons of the Pastors' Convention 
Individuals and firms who contributed $10 or more toward the support of 

the twHity-, ixth annual Pastors' Convention are-

RobCt'tS Funeral Christian Publishing 
Home Ass'n 

919 drown St. 123 S. Ludlow Street 
Dayton, Ohio Dayton, Ohio 

(Continued on Page 13) 
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Morris Sons Funeral 
Home 

1 809 E. Third Street 
Dayton, Ohio 



• vention Doubles During the Year 

Paid-in-full 1.ifr .\(l·111h1 r ,,i thl· Pa-,tor ' ·1111n·11tiu11 a, 1· . 

\. \\ ant \pplcgatt· 
Clan·11n· J. Bradht11') 
< ·harle \\. Bra-,h,tn· 
11. E. Ik ·kit r 
E. B. Hn·\\ -,tl',-
c ;ainl'-, ).J ook 
. ·chu~ kr E. c;ar h 
\\ ilh11r 1 I. F11wl1-r 
I E. Colliday 
I· rank ( ;_ I klm · 
Ja11w, I .. llullida} 

• ,111111el Furrow 
\\" I >wight I fl,1 ton 

<·. IL h:dlha111 

c;l'<llgt: .. l .ackland 
IL I·. L.11111> 

l ·1a n·11 · t • 11. I.a I' tw 

\I I l. Lichli t t 
lfalph l.nn111i 
\ i11to11 E . .\h- \ td;l'r 
I lo) 1111111 ,\ I l'rrill 
\\"111. I, . l{nhin 1111 
\\ arrl'n I. R1,g ·t 

( l kc .. htd I 

If l'l11 \ \\ I l11h,1111 

<"kn1t·11 I> . l.,h·hr 

(. • il l.!t II h.d, I 

I' . t,t1T11nl 
. \1ln11 .tqih-
.. id11t·~ } \\ l' l ' \ 
I >1111ald T1111t· 1111a11 

K i11g c ;. Th< 1111p , ,11 

\\ . 11. Th ,mp 1111 

P . I..Trnk,r 
\ ' t•1 nnr \\ ,uh \\ ,l •ar 
I' . I l \ \ l I lunwr 

I ;1:u F \lilh·, 
I .. \ 1111111 

,,,. 1111,11 · :ti t'' 

l<,dph T . Alton 
J<u.,.,dl E. Ila~ liff 
Ed,\ 111 Bohbitt 
I{. I.. Bncld 

tt-l 
E 

. f 
\, 1 It u r .\ I I' 11111 i • 

',,j _11 ►'111 < ·ah 111 mitlt 
.,.;;' \11 11ll JI · 111lk1· , JI . 

l'ogt-r T. Burton 
Jo· ·1•Jand 

@ I.J ~ ·-r • 

.•. J:. ra11ddl 
Ed,\ard, I I. I >icki11 011 

I l11kl· . . I >icki11 .. 1111 

\\" . \\ . l>11ff 

1',11,wth . l.t•a,~ 
ll.1rnld II. i. l'n z 
\\" r; . .\kFadd1·11 

t.111l 1·y \ \I il11•1 

l h .11 I ., } ,I It 

iH· I.if ~lt·mh ·1 hut 1 ,n i11r tlw lap ·I oi hi 1·11,1 • 

\'hi ·h admit hi111 to all l ' 1011 ,,i thl' 1111,·c11ti1111 

' L !1111~ a, h • lin·,. J>ka-.l' uh t·n • lw h11tto11 ,urn 

>y th11 l· who arl' 11«1\\' Paid -in - Full I.ii,· .\I ·mher . 

Pictures on These Two Pages 

Are of Pastors Who Are 

Paid-in-Full Life Members 

11 

l•:d\\ i11 \\ lllhlll'lll' 
h ·: 111 I. . \\ ilki11 
, >. I.. \\' illit--
r ;_ \\". \\ ' h~111a11 

Rev. Goines M. Cook 



Dr. A. L. Warnshius 

Dr. Oscar Blackweldor 

Columbus 1 5, Ohio 

Tri-State Se • Bur 
Advertising - -Se 
36 W. Gay St. (g J Roo 

SEAT 
;Funeral Home 

Zanesville Ohio 

The Finest Collection of 

ANTIQUES 
IN CENTRAL OHIO 

China - :- Class - :- Rugs 
Mirrors - :- Silver 

Furniture 
Exquisite table linen, tow e I s , 
sheets, pillow cases-ALL PURE 
Linen. Some beautifully embroi
dered. 

WOMANS 
EXCHANCE CENTER 

812 E. Broad MA. 5865 
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Dr. Marshall R. Reed 

Dr. lumon J. Shafer 

The B. & T. 

Carpet and 

Linoleum Co. 
Front at Long Street 

COLUMBUS, OHIO 

Main 4418 



---------P ROG RAM----- 
W ED NE SD A Y, JANUARY 31 

9:00- 9:30 
9 :30-10: 15 

10:15- 11:15 

1 1 : l 5- l 2 :00 

2 :00- 2.15 
2: 15- 3 :00 
3 :00- 4:00 
4:00- 4:45 

5 :30- 7 :45 

8:00 P. M. 

MORNING SESSION 
Morning Worship Conv ntion Male Choir 
"Keeping Our Sense of Direction'' 

Dr Marshall R. Reed 
Prince of Peace Declamation Contest ( Finals in th 

Twentieth Annual Contest), Speakers- Six Youn 
People Selected in State Elimrnat1on Contests from 
the District Winners. 

"Recovering Some ew Testament Powers-
Expectat1on" ................... Dr Halford E. Luccock 

AFTERNOON SESSION 
Afternoon Worship .Male Choru 
"European Churches Revived" .. Dr A. L. Warnsh,u 
Business Session. 
"The Vital Significance of th Rural 

Church" . Prof Wm. V Dennis 
Fellowship Supper for Town and Country Pas rs at 

the Broad Stre t Methodist Church. 85 cents per 
Plate. -Op n to 11 Wh Ar Inter sted ( Se pag 
17, T 

" fntrigui g E J3eri n~)1,I.Ll:~'--"-U:f Rural 
Pa t9r ~ 1 \.:., ••. .•• .. • Prof Wm V Denni 
~ --ft. 

0 ~ 'V NING SE..,""'-_.,,,..,~ 
Evening Worship . . ...... . Conv nt1on Mal Choir 
"Can We Hope to Win the Peace;," 

. . Dr. Luman J. Sh fer 
"Earth' Four Great st Value • Dr. 0 car Blackweld r 

THURSDAY, FEBRUARY 1 

MORNING SESSION 
9:00- 9:30 

1 l : l 5- 12 :00 
Morning W orship. . . ..... Convention Male Choir 
"Recovering Some New T stam nt Pow rs-
The Church" ......... . ...... Dr. Harford E. Luccock 

Adjournment. 

PATRONS OF THE PASTORS' CONVENTION 
( Contimu•,l from va 

The Josephinum Church 
Furniture Co. 

351 Merritt Street 
Columbus, Ohio 

JO) 

The Kroger Packing 
House 

221 0 Lockbourne Rood 
Columbus, Ohio 



Jerry Spears 
Funeral Home 

2693 W. Broad St. 
RA. 5092 4427 

""SJm pat/wt ic l ,uler. ·ta11d
i 11 {{ • of ten: . orrou··· 

The Great Resurrection. 
An Ea fer Dramatization with Pan 

tom1m "Christ the Lord 1s risen to 
day"-in three little Acts. For sixtee 

ale and three Female Characters. B 
L. D. cnner. 

Many churches ar now u 1ng th 
drama to make impressive and drive 
home the great truths of the Chri t ian 
Religion . Try it in your church . 

Single Copies ............ I Sc 
Dozen, postpaid ····W 1.50 I S 

OUR NEW LENf ~ 
CANTATA ~ 

The Coming of the King 
A Cantata for Miud Choir by 

DR. CARL F. HEYL 
A melo 1ou and not too difficult 

Lenten Cantata. With rief introduc
tory devotional period, this cantata will 
e ideal for an in pinn erv1c on n 

day or evenin 1n Lent. 
I nd1vidual numbers can b u ed for 

Sunday mornin ervic throu hout th 
year. 

The Content : The Comin of th 
King Overture : Tell Y the Daughter 
of Z ,on Bethany : And It Came to 
Pass. Co Forth : Why Loo Ye th 
Colt? R1rle On , Surely He Hath Born 
Our Cn f Jeru al m ; ift Up You 
Head , Ho annah. 

Price 60c ; Dozen $6.00 

McLIN 
Funeral Home 
"Kn01n1 /or Per onal 

r l C<' 

AMBULANCE 
DISPLAY ROOM 

AD 7526 
11 30 Germantown 

Dayton, Ohio 

EASTER PANTOMIMES 
By L. D. Benner 

Full directions are found in each 
pamphlet and they are not difficult . to 
carr out. Directions for stage ettmg 
easy to ollow. 

Try one of thes pantomimes d~,r n1 
the com ing season. We have published 
the follow ing t itles: 

Lord Is Risen 
oday 

watchmen , 3 

of 
Jesus' Name 

Characters : 3 or more performer . 
number depends on ize of stage. 

Angels Roll the Rock Away 
Character : Two bo . three girls, two 

Angel . 

Beneath the Cross of Jesus 
For one person. An invi 1ble quartet 

, need for all of th a ove panto-
mime . 

Each ........................... . 1 5c: 
Dozen .................... .. $1.50 

Grether, The G o s p e I of Mark arranged for daily reading. 
65 pa e!> Paper Cov r . Each 25 Cent , po pa,cf 

Ten or more at 20 Cents, Postage extra. 

CENTRAL PUBLISHING HOUSE 
2969-7S West 25th Str t Cl v land 13 , Ohio 



Dr. C. Oscar Johnson, P'astor, Th1ird Bap
tist Church, St. Louis, MissDJUl; Sp_e_aker 

of Nation-Wide Dem nd. ..., 
H~ 

~----P-~1 

'~(*il'lf II 
I 
I 

Hon. Francis B. Sayre, Diplomatic Adviser 
to the Directo General of The United 

lief and Rehabilitation 
dministration 

TUESDAY, JA UARY 30 

Fellowship Supper 6:00 o'clock 
Physical Education Building, Ohio State University 

Dr. Charles L. Seasholes- Master of Ceremonies 

Fellowship Singing ________________________________ Led by Rev. W. S. Westerman 
I nvocation _______________________________________________________ Rev. E. Stacy Matheny, 

Chaplain of the Senate, Ohio Legislature 
Greetings ______________ ____________________________________________ Honorable L. J. Taber, 

President The Ohio Council of Churches 
Response ___________________________________________________ Honorable Frank J. Lausche 

Governor of the State of Ohio 
Addresses : 

" Wir Haben Ein Lift' ' ______________________________________ Dr. C. Oscar Johnson 
"The Years Ahead" __________________ ______________________ Hon. Francis B. Sayre 
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ROOFING & SIDING 
YOU ALWAYS SAVE WHEN YOU CHOOSE A LOCFAST 
ROOF- No matter what price. See this beautiful and complete 
line of shingles and colors before selecting your new roof. All 
roofs applied by e perts. Ask about our Finance Plan. 

C. B. FARISH ROOFING & SIDING CO. 
PHONE 5613 

MA 4547 Night Phone RA 7874 

United Moving & 

Storage Co. RH~; 
LOCAL AND LONG ~ @&) 

TANCE MOVIN~) 

SPRINGFIELD, OHIO 

VI STEMBER 

Flori.·t 

N,orwich Ave. 

A. 1145 

131-133 E. Spring St. Telegraph Delivery Service 

Columbus, Ohio 

')hi prinqfiehl 

ribune Printinq Companq • 
n W.HtGH\T. 
SPA I NGFIELD-0 
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,. _ ____ _.ENOMINATIONAI------

Baptist 

LUNCHEONS 
Monday, January 29 

l 2 ::~o o ·clo ·l 

First Baptist Church. 583 Ea t road Str t- 75 c nt . 
Church of Christ, Disciples 

Seneca Hotel ( Ball Room, _ 1.00. 
Church of the Brethren 

Y.M.C.A.-Cafetena, 65 South Fourth Str t . 
Congregational-Christian and Evangelical-Reformed 

St. John 's Evangelical Reformed Church - 75 c nts . 
Evangelical and United Brethren 

Fifth Avenue United Brethren Church- 75 cen 
Friends 

Y.M .C.A.-40 West Lon Street. 
Methodist 

Broad Street Methodist Church-75 cent . 
Presbyterian 

Y.W .C.A., (Room to b announce'-.J,.,L.l,O;~c..w..,_~ ... _.p'-"'-·• 
Protestant Episcopal Luncheon 

Y.W .C.A. Colonial Roonil - .0 
United Presbyterian 

Y.M.C.A.-(Room to be announced ) . 

TOWN 
AND COUNTRY 

FELLOWSHIP 
SUPPER 

II ed11~."day. ]m,uar)' 31 
S :30 o ·(·I( <'k 

Broad Street Method, t Church 
85c per plat , 

The Rev. Joe W Cleland, 
Uhrichsville ........ Toastmast r 

Address - " Intriguing E perience 
for the Rural Pastor" ....... . 
............ . . .... Wm. V. Dennis 

17 

Prof. Wm. V. Dennis 



---11 f.tJJu,A f.tJJu, II------
.car Bia kwdd r, pa tor of th hurch of the Reformation (Lutheran) \iVa. h-

in ton, D. C. 

B ·rnard •. ·tau. en. pa. tor of the Eu lid ;\\"c. Baptist hurch 1 v ·land, Ohio. 

Wm. Denni , Prof . or f Rural iology, Penn yl ania tate Coll g . 

·harlc. \\. Gilkey, A:.. ociat • Dean of the Di\·inity ch< oI, Univ r ity f 'hicago, 
hica o, Illinoi . 

. <:ward Hiltner, cretar ommi ion on Religi n and H alth, ~ d-
ral ouncil of ew York City. 

Walt r M. Horton, Pr fe ·t matic Th ology, Ob rlin allege, Oberlin, 0. 

H rbert Huffman, Dir ct r olumbu B ychoir and Mini ter of Mu ·ic, Broad 
treet Pre byterian Church, Columbu , Ohio . 

. 0 . car John on, pa tor of the Third Bapti t hurch, t. Louis, Mi ouri. 

B. F. Lamb, E ecuti e- ecr tary, Ohio Council of Churche , Columbu Ohi 

Frank J. Lau che, Governor of the State of Ohio, Columbu , Ohio. 

Halford E. Luccock, Dean of .the Oiv~i 
Connecticut. 

New Ha en, 

Franci W. McPeek, Directo , Depa-rtme ,...,..,,-.u_ ..,, elfar , Th Wa hingt n 
F d ration of Churche hington, 

Mar hall R. R ed, pa. tor f th N' rdin Park hurch, Detroit, Michigan. 

Fran i B. ayre, Diplomati Ad i er to th Director General of the United a
tion Relief and R habilitation dmini tration, \Va hington, D. C. 

harle L. ea hol . , pa tor f th Fir t Bapti t Church, Dayton, Ohio. 

A. H. ilver, rabbi of th T mpl , leveland, Ohio. 

H. L . t r mith, bi hop of the in innati Ar a, M thodi t hurch, o)umbu , Ohio. 

Luman J. hafer, o- cretary, ommi ion to 
Durabl Pea . F deral ouncil of hurche , 

tudy the Ba es of a Ju t and 
ew York City. 

Loui J. Taber. Pr ·idcnt, hio oun il of hurch , olumbu , Ohi . 

D. Elton Tr bl d, Prof 
Univer ity, tanford 

r of Philo · ph of Reli i n and Chaplain, 
alifornia. 

tanford 

reign oun elor hur h mmittee on Ov r ·ea Reli ·f and 
ew York City. 

• hart H. We I y, Pr id nt, Wil rf r Univ r it, Wilb rforc , Ohio. 

W. \ t rman, pa tor of th M thodi t hur h, Gallipoli Ohio. 

layton E. Wi11iam:, pa tc r f th , v nth Pr byterian hurch incinnati, hio. 

J.. . \\' right, Pn:~ident, Baldwin-\\ allac • Ilt'ge, Ber a. Ohi . 
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THE PREACHER'S VOICE 
By WM. C. CRAIG ond R. R. SOKOLOWSKY 

You know that your voice is a most valuable tool. If it •s good you want to 
preserve it. If it is deficient you are anxIuos to improve it In either ca e "The 
Preacher's Voice" has valuable help to offer. 

The professional dis of the preacher's voice have been studied by these two 
expert speech analysts. In "The Preacher's Voice they describe the correctives which 
they have tested and proved. They stress the tact that a preacher owes a ood voice 
to 1) message, 21 his congregat.ion, and 3 ) himself . 

In common-sense easily understood approach they discuss the preacher and his 
voice, the mechanism of the voice, common Ills of the preacher's voice, the general 
hygiene of the preacher's voice, special voice training , the delivery of th rmon , 
int erpretative reading of the Scripture. $2.00. 

O r d r /ron1, 

THE WARTBURG PRESS 
57 E. MA 'N ST., COLUMBUS 15, OHIO 

KINGS 
184 S. HICH ST. COLUM'BUS, OHIO 

Watches, 

AD. 7916 

Diamonds, Jewelry, Luggage 

WRIIS 
CENTR ~ 

(~6) 

OHIO 

WELDING CO. 

Be sure to visi t us wh ile in 
Columbus. Plenty of park
ing space. Request a copy of 
our Wholesale Cata log. 

Consolidated 
Supply Company 
SCHOOL & OFFICE SUPPLIES 

-EQUIPMENT 

422 Woodland Ave. Columbus, 0 . 

19 

. Henry 
ting Co. 

S. Al9onquin Ave. 

RA1nclolph l I 3 I Columbus, Ohio 

We are equipped to do the inside 
decorating of your church or the 
outside pointing and deanmg. We 
con make the outside like new 
with our cleaners, whether it be 
brick- stone r wood. 

Spirella Corsets 
~PIRELLA 

L'PPORTI G GAR IENT 
A re D iffer nt 

Your Style, Comfort and Health 
eeds Individually Treated. Phone 
for Complimentary Demonstration 
or for Name and Address of Your 
Local Resident Corsetiere. 

SPIRELLA HEALTH AND 
SURCICAL SUPPORTS 

Mildred L. Morris, Soles Organiser 
119 Amazon Pl. LAwndale 3474 



Rhoades Paper Box 

Co., Inc. 

Set Up Pa per Boxe. 

Industrial - Mailing 

and Fan-ey 

Packing Product ... 

16 W. MAIN 

Sprincfield,, Ohio 

J Works, MA 2 7 26 Res. , _ N --6097 ...... -() Columbus Art u ~ 

Memorial Co. 
C. Tirri, Mgr. 

D~igMrJ "nd Builders of 
MONUMENTS 

MAUSOLEUMS 
MARKERS 

902-904 W. Mound St. 
Colu111bu1, Ohio 

Cold Wave and Machine 
Permanents 

Pr .JP ar ervic 

Finger Beauty 
Salon 

24 West State St. Columbus, 0 . 
AD 2459 

Sig Finger 
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" Put Y our Duds in 
Our Suds" 

Liles Laundry & 
Linen Supply 

1009 W. Rich St. Ad. 1466 

A Doms 3842 

Franklin Plating & 
Polishing Co., Inc. 
PLATINC Of ALL KINDS 
Hard Chromium a Specialty 

630 Sou'th Sixth Street 

JAL 



Nitschke Brothers 

tationn·.· - Print(' rs 

37 East Cay Street 

Columbus, Ohio 

WRlf 

COLUMBUS 

HEATING 

AND 

VENTILATING 

co. 
COLUMBUS, 

OHIO 

Com plime11t. • 

Alex D. Kaetzel 
Leather 

Interior -Exterior 

Painting and 

Decorating 

Churches, Factories, Office 

Buildings and Residences 

Stertzer Decorating 

Co. 

622 E. SI EBERT ST. 

Columbus, Ohio 



• • • • • • 

Pa Lor and Church E ecuti, e~ i • our hu:inel-1~. \\re han 

ll en erYino- OHIO CH RCHES for twenty yea.rs with 

practical aid for ucce , ful d1urch a(lmini:-:tration. 

Art Folders 

Re,·ord- slem."i 

LENT and EASTER 

-1945-

New Ideas for this important season no 

ready. Ask for free sample kit if not already 

~---~, on our regular mailing list. 

CHURCH WORLD PRESS, Inc. 
Publishers 

616 EAST ST. CLAIR AVE. CLEVELAND 14, OHIO 
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* To be published February I, '1945 
A complete revision of 

STORY OF NATIONS 
Rogers, Adams, Brown 

First published in 1934, STORY OF NATIONS 

brought a new note into the teaching of world 

history. It was rewarded by immense and wide

spread use. Now, a decade later. the authors pre

sent STORY OF NATIONS as a completely re

written book-with new illustrations and new, mod

ern maps. But in revising their book, the authors 

have not surrendered a th qualities which 

made the ori rm edi io : • • e ul. Recast in the 

realistic mould o h n·n=,r,,,,..,.,. orties, the 1945 
1, -6 

·I .~ S is a vivid and 

understandable interpretation of the modern 

world for high-school pupils. 

*U. S. history for grade 7 or 8 

STORY OF OUR LAND AND 
PEOPLE 

Glenn W. Moon 

* U. S. history for grade I I or 12 

STORY OF AMERICA 
Ralph V. Harlow 

HENRY HOLT AND COMPANY 



NATIONAL COUNCIL FOR THE SOCIAL STUDIES 
A Department of the ational Education A o iation 

Officers for 1944 
PRESIDE 'T: I. James Quillen, tanford ni ersity, alifornia 
FIRST\ ICE-PRESIDE T: Mary G. Kelty, Washington, D .. 
EDITOR OF Soci.al Education: Erling 1. Hunt, Columbia ni r it ,, rew ork City 
EXECUTIVE SECRETARY: Merrill F. Hartshorn Washington, D. . 
DIRECTORS: Howard R. nderson, Cornell niv r ity; . C. Barn , Detroit Public 

Schools; elle E. Bowman, Central High School, Tul a , Oklahom ; tan le E. 
Dimond., Detroit Public School ; Robert E. Keohan , niv r it of hi ag ; All n . 
King, Cleveland Public School ; Burr \ . Phillip , Uni r ity of Wi. on in; Roy A. 
Price, Syracuse Universit ; Hilda Taba, Univer ity of hie, g ; Ruth W st, Lewis and 
Clark High School, Spokane, Washington; Howard E. \ ii on, Iar arcl niv rsity; 
Fremont P. Wirth, George Peabody College for Teach r . 

Local Arrangements Committee 
CHAIRMA : Irl Fast, High School, Cleveland Hei ht 

Cora Addicott, Hazeldell Elementar chool, Clev land 
Ray Ballou, Ashland High chool, shland 

eva Baumgarten, Woodrm \Vil on Jr. High hool, wark 
Glenn Baxter, High hool, lyria 
Loajs Belkin, Myron T. Herrick,.Jr. High School, Cleveland 
L. S. Bloomfield, John Adams High School, Cleveland 
Ruth Carlisle, High chool, AshtabuJa J 
A. J. DilJehay, Direc or of Curricuhtm.. kron 
Philo C. Dunsmore. Sup~visor of SpciaJ ~tu ie 
Winifred Elliott, Oliver Wen cH Ho1: tie 1e land 
Eleanor Florence, Laurel cl 001, baker Hei hns--~~~"!"--1 
Llo~a K. Fo_ltz, Oxfo~d Elementary ' f lroq1, • le e1 
Emily R. Gibson, p1cer Demons1 atwn-5cb ol, • JJ 
Cordelia Horn, Hough Elem btar lwpl, . lev -~~ 
E. F. Jerrow, John Hay High-Sc bO~ Clevel nd l''> 

Jessie M. Laing, Kirk Jr. Hi,gh School, East Cleveland 
F. C. Landsittel, Ohio State University 
Eleanor Lange, Hough Elementary School, Cl eland 
Rus ell M. Larsen, Sr. Hi h School, Springfield 
Isabelle J. Levi, Wood, ard High hool, Cincinnati 
Sister M. Michael, C.S.J., t. Jos ph cademy, 1 land 
Ruth Nice, Lomond Elementar School, Shak r H i hts 
W. E. Oswald, Jame Hillman Jr. High School, Young to n 
K. W. Povenmire, Mound Jr. High School, Columbu 
Carl Radder, Academy High School, Erie, Penn lvania 
Robert C. Ray, Principal, Cuyahoga Heights School, Cuyahoga Height 
Helen E. Reynolds, Garfield Elementary School, Lakewood 
Mary Richardson, Kirk Jr. High School, East Cleveland 
Carl H. Roberts, Athens High School, Ohio Univer i , Athen 
Brother Albert Rose, Cathedral Latin High School, Cleveland 
G. H. Schoenhard, Hayes Jr. High School, Youngstown 
John Schwarz, State University, Bowling Green 
R. S. Shriver, South High School, Cleveland 
J. Jay Stillinger, Assistant Principal, East High School, Cl land 
Karl Sussenguth, West High Schoot, Cleveland 
Bessie L. Thompson, McKinley High School, Canton 
Esther Torre on, lmira Elementary School, Cleveland 
Leonard Vitcha, William Dean Howells Jr. High School, Cl eland 
Dorothy Wahl, High School. Garfield H ights 
Stanley L. Whitesid , Shore High School, Euclid 
Ruth Williams, Audubon Jr. High School, Cleveland 

1 



Tabular View of Meetings: Friday, November 24, Hotel Statler 

9:00-10:30 A. I. 10:45-12:00A.M. 12:30-2:15 P.M. 

Group I 
B tter U e of Te ·tbooks 
Parlor C, e p. 13 

Second General Ses- Luncheon 

Group II 
Evaluation in cial Education 
Parlor B, p. 1 

Group III 
Selecting and Organizing Local fa

t rials 
Tavern Room, Seep. 13 

Group I 
Exp rience That Develop Social 

Maturit in the Primary Grades 
Parlors 1 and 2, e p. 15 

Group 
Balance b t w en th Local Comm u

nity and tud y of \ id r . .\reas 
( Iiddle rade ) 

Gr nd Ball Room, e p. 15 

roup VI 

S100 

Quillen, Burton 
Grand Ball Room, 
Seep. 7 

Citizens for a ew World 
Lattice Room, See p. 27 

Luncheon B 
Our American Neighbors 
Pine Room, See p. 27 

Luncheon C 
Place of the Social Studies in the Cur

riculum 
Parlor H, See p. 27 

Luncheon D 
italizing the Teaching of Local 
Government 

Room 341, Seep. 27 

Luncheon E 
Committee Report on Consumer Ed

ucation in the Social tudies 
Parlor C, See p. 2 7 

Luncheon F 

r up Di. cu ion a a Teachin I [ lL.1 
T chnique ll 

Parlor F and G, e p. 15 

Adapting In traction in the ocial 
Studies to Individual Differences 

Parlors 1 and 2, See p. 29 

Group\lI ~~ 
L on to be L arn d from Sotial :) 

Education in th .\rmed Force 
Parlor 3, p. 17 

Group III 
Out-of- h l l\gcncics tha Promote 

ial Education 
Parlor L, p. 1 7 

Group IX 
i l Education Con id r the Role 

of lanag ment and L bor 
Pine Room, p. 17 

Group X 
merican R lation with the So iet 

nion 
Ro m 345, e p. 19 

Group XI 
Geo raphy in the Program of ocial 

tudi 
Lattice Room, p. 19 

Group XII 
The hangin T aching of Go ern

ment, 1929-1944 
Parlor E, Seep. 21 

3:00 P.M. 
3:30 P.M. 
4:00 P.M. 
4:45 P.M. 
5:20 P.M. 
8:00 P.M. 

2 

Thursday, November 23 

Exhibit Opens, Euclid Ball Room 
Regi tration Open , Foyer, Mezzanine Floor 
Informal T a,. Pine Room 
Technicolor Motion Picture 
Social Hour, See p. 7 
First General Session 

Lake, Silver 
Grand BaU Room, See p. 7 



Tabular View of Meetings: Friday, November 24, Hotel Statler 

l:30-3:20 P.M. 

Third General Ses
sion 
Staley 
Grand Ball Room, 
Seep. 9 

3:30-5:00 P.M. 

Group I 
Effective Classroom U e of udio

isual ids 
Parlor C, See p. 13 

Group II 
Recent Developments in the Field of 

Critical Thinking 
Parlor B, Seep. 13 

Group III 
Integrating tate and Local Mate

rials into the merican History 
Cour e 

Tavern Room, Seep. 13 

Group IV 
Experiences that Develop Soci 1 Ma

turity in the Primary Grades 
Parlors l and 2, Seep. 15 

Group V 
Balance between Local Community 

and Study of Wider A s (Middle 
Grades) 

Grand Bal~ RQOm &e p , 

Group VI _ 
Home tid Family 'Livin 
Par1or --anti G, p. 

I 

Group VII 
Social Education for Ret ming Vet

erans 
Parlor 3, See p. 17 

Group VIll 
Work Experience as a Pha e of So

cial Education 
Parlor L, e p. 17 

Group IX 
Social Education Con ider the Role 

of lanagement and Labor 
Pine Room, e p. 17 

Group X 
merica's Understanding of China 

Room 345, See p. 19 

Group XI 
G ography in the Program of 

tudi s 
Lattice Room, e p. 19 

Group XII 
Some Aspects of Current Politic , 

ational and International 
Parlor E, See p. 21 

3 

6:30-8:15 P.M. 

Fourth General s ion 
Banquet 

nderson, \\i e lcy 
Grand Ball Room, See p. 9 

8:30 P.M. 

Fourth G neral ion (Continued) 
Junior Town Mc ting of the ir 
Chase and p n ls 
Grand Ball Room, See p. 9 



A WORLD OF MAPS 
Our Democracy Series for 

Citizenship and Civics 

D I-Our Heritage of Freedom 
D 2--Growth of D~mocracy in Early America 
D 3-The Great Deci1ion 
D 4-The Bill of Right• 
D 5-Agenciea of Justice and Law 
D 6-Leadership, Our Executive■ 
D 7-The People'• Choice 
D 8-R11e of the Common Man 
D 9-Financing Our Working Democracy 
D1O-Service of Our Federal Government 
D11-Achiev ments Under Our Democracy 
D12-0ur Obligation to Our Country 
D13-Our Opportunitie■ 
D l •l-Our S<,eial and Economic Democracy 
DIS-Education in Our Democracy 
D16-Democr cy'• Place in the World 

Elementary American Hi tory with 
Old World Beginnings 

EA I-Phy ical Background of Europe 
E 2-Early Culture 
EA 3-Mid'.lle Agee 
EA 4-Columbus and the New World 
EA 5-Colonization 
E 6-Colonial Life 
EA 7-Independence, We1lwardl Movement 
E 8-Forming the Union 
EA CJ-Territorial Crowt.h ) I Is 
EAIO-Canals, Railroads and TraJ 
EAll-Secc ion and War ~ 
EA12-Completing tatebood- ~ 
EA13-Land se and Mine'raJ., 
E l Manufacturing ., 
EA15-A riculture 
EA16-United State• a World P'qw re) 

Hi pani America Serie for 
Inter-American Relations 

HA I-Relief and Cultures 
HA 2-Diacovery of America 
HA 3-Tbe Caribbean 1492-1543 
HA 4-European El'.pan ion to 1580 
HA 5-Hi panic America in 16th Century 
IIA 6-Colonial Trade and Government 
HA 7-Colonial E pan ion 
JI 8- p In's orthern Frontier 1763-1800 
H 9- tru gl for Independence 
HA 10-We tern Hemi phere Solidarity 
II 11- 1exico 
HA 12-Caribbean Re ion 
HA l 3-Brazil and Colombia 
HA14-Argentin and Chile 
TI A 1 5-Popu lat ion 
IIA16-Economic and Communication, 

American History and Social 
Science Series 

Basic Series 

A I-World of Columbua 
A 2-World Explorationa to 1580 
A 8-Carihbean Settlement to 1525 
A 4--Ioternatlonal Rivalriee 
A 5-Engliah Colonial Grants 
A 6-Partition of America. 1700, 1763 
A 7-Colonial Commerce, Indu1trie1 
A 8-Revolutionary War 
A 9-State Claim• and Ratification 
AlO-Weetward Movement 
All-Louiaiana Purchaae 
Al2-Territorial Acquisition, 
Al3-Land and Water Route■ 
Al4--Mexican War, Compromile of 1850 

AlS-Seceuion, 1860-1861 
Al6-Civil War, 1861-1865 
Al 7-Reconstructioo 
Al8-Statehood and Land Grant■ 
Al 9-Linee of Tranaportation 
A20-Reaource■, Cooaervation 

nited Statea 
I U. S. 

ited, State• 

plementary Series 

Mapa A25 to A48 deal with 1uch data u: 

Population Den1ity, Pre■ idential Election•. SlaY• 

ery, Suffrage, Immigration, Go-,ernment, etc. 

Breasted-Huth-Harding Series 

Ancient, Medieval and Modern 
European, and World History 

Map Bl to B16 cover the period from the 

dawn of hi,tory to the Roman Empire at the 

time of Auguetue, Map■ Bl to 032, from the 

Barb rian Invaaion1 down to the present. 

Thi is only part of the D-G comprehen ive collection of wall maps for the 
ocial tudies, each 44 x 32". For a complete list send for Catalog 20. 

DENOYER-GEPPERT COMPANY 
5235 Ravenswood Avenue, Chicago 40, Illinois 

When writing advertisers, please mention this publication 



Tabular View of Meetings: Saturday, ovember 25, Hotel Statler 

9:00-9:30 A.M. 

Fifth General Session 
Postwar Policy Re

port, Price 
Grand Ball Room 
Seep. 9 

9:30-11:30 A.M. 

First Section 
Primary Grades 
Room 345, See p. 23 

Second Section 
Middle Grades 
Parlors 1 and 2, See p. 23 

Third Section 
Community Civics 
Parlor C, See p. 23 

Four th Section 
American History and Geography 

' Grand Ball Room, See p. 23 

Fifth Section 
World History and Geography 
Pine Room, ..... ee p. 23 

Sixth Section 
Contemporary Problems 
Parlor E, See p._25 

Seventh Section 
Socia) Studies in the Progr 
cational E ucatron 
Parlor 3, p*"1SL \::.I' 

Eighth SectiQn 
M\ 

ocial Studies in Adult Ed , cation 
Tavern Room, Seep. 25 

in th Section 
Social Sciences in the Program of 

Teacher Education 
Parlor L, e p. 25 

Tenth Section 
ial tudies in the Rural Schools 

Parlor B, See p. 25 

5 

12:00-1:45 P.~I. 

i th General Session 
Bu in ss 1eeting 
Past-Presidents' Luncheon ympo

smm 
Lattice Room, Seep. 11 

2:00 P.M. 

Seventh General Session 
Grand Ball Room, e p. 11 



YOUNG AMERICA 
America's Number One Classroom Paper 

WORLD REVIEW • Two big full pages in every issue, includ
ing national, international, editorials, exclusive overseas and "On the 
S II t • cene s ones. 

SPOTLIGHT • Voted "The Number One" feature, the Spotlight 
weekly shines on countries, industries, services; factual and well illus
trated. 

HISTORY • "America-A History of Progress" is a new way of 
teaching American History, each week tracing the surge of American 
growth. 

MAPS • Large colorful maps that have made YOUNG AMERICA 
famous; maps of countries, resources, trade-r()utes; maps not found 
in textbooks. I 
SCI ENCE • written 
their subject and ience; i:.lia 
week. \:::./ 

~.,..- .. ... ,ence teachers who know 
, ~periments and facts each 

AVIATION • This regular big half page will help you to prepare 
your class for the Air Age ahead, teaching them aircra~ and flying 
know-how. 

YOUNG AMERICA HAS A SURPRISE! 
Forward-looking teachers, principals and superintendents, interested in new 
and better ways of teaching Social Studies, will be thrilled. YOUNG 
AMERICA has a new enterprise, one that marks a tremendous step forward 
in education. Tomorrow's teaching methods are starting today. Brochure and 
full details are available at Convention. Please stop at BOOTH 6. 

YOUNG AMERICA 
First with teachers-First with students 

32 EAST 57TH STREET NEW YORK 22, NEW YORK 



PROGRAM 

of 

THE NATIONAL COUNCIL FOR THE 
SOCIAL STUDIES 

Twenty-fourth Annual Meeting 
November ~3, 24, and 25, 1944 

Hotel Statler Cleveland, Ohio 

Theme: Social Studies Mobilize for Tasks 

Registration Opens 
Hours of Registration 

Thursday, November 23 
Friday, ovember 24 
Saturday, ovember 25 

Exhibit Opens 

Reception 

Social Hour 

of Reconstruction 

3 :30 to 8 :30 P.M. 
8:30 .M. to 7 :00 P.M. 
8:30 A. 1. to 4:00 P. 1. 

GENERAL PROGRAM 
First General Session 

II tho c attending 

THUR DAY 
overnber 23 

3:30 P.M. 
Foyer, Mezzanine 

3:00 P.M. 
Euclid Ballroom 

4:00-6:00 P.M. 
Pln Room 

4:00-4:45 P.M. 

5:20-6:00 P.M. 

THURSDAY 
November 23 

PRESIDI G: A1len Y. King, Public Schools, Cle eland, Past-President, 
for the Social Studies 

ational ouncil S;OO P.M. Grand Ballroom 

Address of Welcome 
hades H. Lake, up rintendent, Public Schools, Cleveland 

Moral and Psychological Basis of a Lasting Peace 
Rabbi Abba Hillel Silv r, The Temple, Cleveland 

Section Meetings 
For program of section meetings see pages 13 to 21. 

Second General Session 
PRESIDING: Erling M. Hunt, Columbia Uni er ity, Editor, Social Education 
Presidential Address: The Role of the Social Studies Teacher in the Post-War World 

I. James Quillen, Stanford niversity 
America's Share in the World of Tomorrow 

Senator Harold H. Burton, Ohio 
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FRIDAY 
November 24 
9:00-10:30 A.M. 

FRIDAY 
ovember 24 

10:45 A.M.
ll:15 P.M. 
Grand Ballroom 



FOR A BETTER 
UNDERSTANDING--

PACKARD, OVERTON 
AND WOOD 

OF OUR WORLD-
ovR AIR-AGE WORLD 

A Textbook in Global Geography 

A distinct departure from all former presentations of geography, this one recog
nizes the global nature of the world. The world of the immediate present is 
its theme-the United States a country streamlined for war, and other nations 
operating under wartime emergencies. New horizons, new concepts-a world 
revolutionized by our conquest of the air. 

-AND- 0 ~ ----..... .-........ E · GHBORS
INMAN AND 
CASTANEDA 

VY h u 

~ 
A HisToRY oF 

\"WJ ATIN AMERICA 
i~1' for Schools 

l ~l''t '(\ 

A complete survey of -the twenty 1.ati American countdes-their peoples, his-
tory, geography, economics, and artistic expression, written by two outstanding 
authorities on Latin-American life, in the light of present-day conditions. Ties 
the history of Latin America with that of North America throughout. 

(In the Macmillan lnJe,-American Series, edited by George L. Sanchez) 

CUTRIGHT, CHARTERS 
AND SANCHEZ 

LATIN AMERICA: 
Twenty Friendly Nations 

This is a unique book, believed to be the first of its kind-a text, for upper 
grades or junior high school, covering the hhtory and geography of the Latin
American countries. It is designed to prepare students 
for a sympathetic, unprejudiced understanding of the 
Latin American peoples and countries. 

THE MACMILLAN COMPANY 
New York 

Dallas 

Boston 

Atlanta 

Chicago 

San Francisco 



GE ERAL PROGRAM 

Luncheon Meetings 
For program of luncheon meetings see pages 27 to 29. 

Third General Session 
PRESIDING: I. James Quillen, Stanford University, 

President, ational Council for the Social Studies 

Economic Welfare in the Postwar World 
Eugene Staley, School of Advanced International Studies, Washington, D.C. Eco

nomic Consultant U RRA 

Section Meetings 
For program of section meetings see pages 13 to 21. 

Exhibit Hour 
Banquet 

TOASTMASTER: Howard R. Anderson, Cornell University 

Some Excerpts from an Encyclopedia of Educational Terms 
Edgar B. Wesley, University of Minnesota 

Fourth General Session 
Junior Town Meeting oJ the A 

MODERATOR: W. Linwood Cha e, Bo ton U iv rsi 

Shall the United States Adopt Compulsorji Military 
High School Students Participating• 

Erwin Fishman, Cleveland Height& High &h 
Teacher, Paul ash 

Jack Hardman, Lakewood High School J 
Teacher, William Ternansky 

Richard McConnell, Cathedral Latin High School 
Teacher, Virginia Gallagher 

Frank Wyka, South High School, Cleveland 
Teacher, Elmer Jessup 

CRITIQUE PANEL: W. Linwood Chase, Boston Universitv, Chairman 
Doris Cunneen, Student, Collinwood High hoof, Cleveland 
Harry D. Lamb, Supervisor of Radio Education and p ch, Toi do 
William B. Levenson, Directing Supervisor of Radio, Public h Is, 

Cleveland 
G. H. Reavis, Assistant Superintendent, Public Schools, Cincinnati 

Fifth General Session 
PRESIDI G: Mary G. Kelty, Washington, D.C., 

First Vice-President, ational Council for the Social Studies 

The Social Studies Look Beyond the War 
Report of the Commission on Postwar Policy, 

Roy A. Price, Syracuse niversi ty, Chairman 

Section Meetings 
For program of section meetings see pages 23 to 25. 

E~hibit Hour 
[Bu iness Meeting, Greater Cleveland Council for the Social Studies} 
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FRIDAY 
N vemb r 24 
12:30-l:15 P.M. 

FRIDAY 
ov mber 24 

2:30-3:20 P.M. 
Grand Ballroom 

FRIDAY 
ovember 24 

3:30-5:00 P.M. 

5:00-6 :00 P.M. 
Euclid Ballr om 

FRID Y 
ovember 24 

6 :30-8 :15 P.M. 
Grand B Uroom 

FRIDAY 
Novemb r 24 
8: 0 P.M. 
Grand Ballroom 

SATURDAY 
ovember 25 

9:00-9:30 A.M. 
Grand Ballroom 

SATURDAY 
Novemb r 25 
9:40-11:30 A.M. 

11 :30-12:00 A.M. 
EuclJd Ballroom 

ll :30-U :45 A.M. 
Grand Ballroom 



FOR THREE COURSES IN 
AMERICAN DEMOCRACY 

~ 
THE STORY OF AMERICAN DEMOCRACY 

by Casner and Gabriel 

A basic text for junior high schools, simple in style, graphic 

in presentation, thorough in treatment and content. ow m 

its sixth large printing. 

90»~ -T-

GOVERNME T I I edition 
-

by Keo ane an 
-

A study of the demo • pr aUy functions 

within the large framework of American government. 

@JtDb~ 
AMERICAN DEMOCRACY TODAY 

AND TOMORROW by Goslin and Storen 

An obj ctive analysis of tho e political, social, and eco

nomic problems which challenge the American system today 

and , ill be significant for many years to come. 

HARCOURT, BRACE AND COMPANY 
NEW YORK 17 CHICAGO 1 



GENERAL PROGRAM 

Sixth General Session 
Luncheon Meeting 

Business Meeting 
PRESIDING: I. James Quillen, President, ational Council for the Social Studies 

Past-Presidents' Symposium: Keeping Abreast of the Changing Scene 
PRESIDI G: Howard R. nder on, Cornell University 
C. C. Barnes, Detroit; R. 0. Hughe , Pittsburgh; Allen Y. King, Cleveland; Ro . 

Price, S racuse Univer ity; Edgar B. We ley, University of 1inne ota; Ruth West, 
Spokane; Howard E. Wilson, Harvard Univ r ity; Fremont P. Wirth, George Peabody 
College for Teachers 

Seventh General Session 

Theme: Broader Realization of Democratic Values 

PRESIDING: Alain Locke, Howard University 

Racial Diversity in National Unity 
Carey McWilliams, Author and Lecturer 

Cultural Diversity in National Unity 
Otto Klineberg, Columbia University 

Religious Div rsity in National Unity 
Reverend George B. Ford, Rector, Corpus Christi Roman Catholic Church, ew 

York, N. Y. 

Human Dignity in the American Way of Life 
Howard E. Wilson, Harvard Universi 

r-IS 

~ 

l1 

SATURDAY 
November 25 
12:00-l :45 P.M. 
Lattice Room 

SATURDAY 
ovember l5 

2:00 P.M. 
Grand Ballroom 



(}uiJing Ct,_i/Jren ~ Socia/ :l)evelopmenl 

THE HANNA SOCIAL STUDIES PROGRAM 
For Elementary Grades 

1111~\l,I , 
'J&~,t!J{t., 

Peter's Family 
Hello, David 

. 

~ 

Susan's Neighbors ct Work 
Centerville 

Without Machinery 

Pioneering in Ten Communities 
This Useful World 

Making the Goods We Need 
Marketing the Things We Use 

Paul R. Hanna 

William S. Gray 
Genevieve Anderson 

•r. James Quillen 
Gladys L. Potter 
Paul B. Sears 

Edward A. Krug 

• Preiident, National Council 
for the Social Studie, 

SCOTT, FORESMAN AND COMPANY 
CHl'CAGO 5 ATLANTA 3 DALLAS 1 NEW YORK 10 



FRIDAY SECTION MEETINGS 
Group I 

Better Use of Textbooks 
CHAIRMAN: F. C. Landsittel, Ohio State University 

PANEL: Mildred Batchelder, American Library Association; Lucy May Coplin, niver
sity of West Virginia; Lloyd W. King, American Textbook Publishers In titut ; 
W. E. Oswald, James Hillman Jr. High School, Youngstown, Ohio; D. C. Ruck r, 
Curriculum Director, Public Schools, Springfield, Missouri. 

SECRETARY: Bessie L. Thompson, McKinley High School, Canton, Ohio 

Effective Classroom Use of Audio-Visual Aids 
CHAIRMAN: William H. Hartley, State Teachers College, Towson, faryland 

PA EL: Daniel C. Knowlton, Cazenovia Junior College, Caz novia, ew York; Leland . 
March, Principal, High School, Ridgewood, ew Jersey; Raymond J. Snodgrass, High 
School, Paducah, Kentucky. 

SECRETARY: John H. Hamburg, Assistant Superintendent, Public Schools, Edgerton, 
Wisconsin 

Group 11 

Evaluation in Social Education 
CHAIRMA : Hilda Taha, University of Chicago 

PA EL: Herbert J. Abraham, Universi hicago; Le a B. lling~on, State Teach r 
College, Charleston, Illinois; Leonard ~ Kenwqrthy, . rend rvice om-
mittee; Margaret A. Koopman, Stat, l1 cp.ers Co I easant, lichigan; 
Bernardine G. Schmidt, State Teachers CoUege, T rret-t J-~t1~ ~!1)~, 

SECRETARY: Frankie I. Jones, High Scho 1, La Port In j ,_ 
,,., /j 

Recent Developments' ht tfie Fiel of _ ·-iu * I Thinking 
CHAIRMA : Frederick G. Marcham, Corn I niversity 
PA EL: Charles R. bry, Young America; Dwight L. Arnold , Director of R arch and 

Guidance, Public Schools, Youngstown, Ohio; Henry H. Kronenb rg, niver ity of 
Arkansas; Harriet tull, University of Indiana; Ruth West, Lewi and Clark Hi h 
School, Spokane, Washington. 

SECRETARY: Marguerite B. Strahan, High School, Richmond, Indiana 

Group III 

Selecting and Organizing State and Local Materials 
CHAIRMA : Richard J. Stanley, Hall High hoot, West Hartford, Connecticut 
PA EL: Mildred E. Bas ett, Rhode I land College of Education; Alice P. Lanterman, 

Southwest High School, Kansas City, Mis ouri; Dorothy Merideth, niver ity of 
Minneota; John W. Ray, Principal, Academy High hool, Erie, Penn ylvani ; 
Ludie Simpson, Public Schools, Atlanta, Georgia; Lee Wachtel, Municipal Reference 
Library, Cleveland. 

SECRETARY: ina F. Varson, High School, Highland Park, Michigan 

Integrating State and Local Materials into the 
American History Course 

CHAIRMA : A. C. Krey, niversity of Minne ota 
PA EL: Vir inia M. Brown, DuPont High School, Wilmington, Del ware; argar t 

Campbell, tate Teachers College, Murray, Kentucky; Helen L. Macon, Chap I Hill 
Schools, Chapel Hill, North Carolina; Jeannette P. icho} , warthmore, Penn yl
vania~ George H. Slappey, O'Keefe Jr. fligh School, tlanta, Georgia. 

SECRETARY: Ruth Andersen, Free Academy, Norwich, Connecticut 
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FRIDAY 
November 24 
9:00-10 :30 A.M. 
Parlor C 

3:30-5:00 P.M. 
Parlor C 

FRIDAY 
November 14 
9:00-10: 0 .M. 
Parlor B 

3:30-5:00 P.M. 
Parlor B 

FRIDAY 
November 24 
9:00-10:30 A.M. 
Ta ern Room 

3:30-5:00 P.M. 
Tavern Room 



Are You Making-------------• 
Full Use of these - ----------- • 
New Texts? 

BOAK, SLOSSON and ANDERSON. World History $2.48 

BROWN and BAILEY. Our Latin American Neighbors 2.20 

CANFIELD and WILDER. 

The United States in the Making. 1944 Edn. 2.32 

GREENAN and MEREDITH. 

Everyday Problems ,of American Democracy. 

1944 Ed,n.. 1.96 
'A/ D Ji----, 

RIENOW .. Calling All Citiz n 1.96 

0~0' 
RIKER. The Sto:ry of Mode Europe 2.40 

SLOSSON. Why We Are at War .56 

SLOSSON. After the War-What? .56 

All of the books listed abo-Ye may be 

seen at the textbook exhibit 

Houghton Miffiin Company 
Boston 7, 2 Park St. Dallas I, 715 Browder St. 
New York 16, 432 Fourth Ave. Atlanta 3, 39 Harris St. 
Chicago 16, 2500 Prairie Ave. San Francisco 5, 500 Howard St. 



GS 

Group IV 

Experiences that Develop Social Maturity 
in the Primary Grades 

CHAIRMAN: Ruth 1. Robinson, Principal, Hough Elementary School, Cle 1 nd 
PANEL: Mary I. Cole, State Teachers College, Bowling Gr en, Kentucky; May K. Dun

can, Head, Department of Elementary Educ tion, niver it of K ntucky; Rob rt \V. 
Eaves, Chairman, Yearbook Committee, D partment of Elementary hool Prin i
pals, N.E .. ; Ethel K. Howard, Director of El mentary Education, Publi hool , 
Lakewood, Ohio; Mary Willcockson, Supervi or of Elementary Grade , Miami ni
versity, Oxford, Ohio; William E. Young, Director, Division of Elem ntary Education, 
State of ew York. 

SECRET RY: Florence Linsenmeier, Benjamin Franklin El mentary hool, le eland 

(Continuation of morning session) 

Group 

Balance between the Local Community and Study 
of Wider Areas (Middle Grades) 

CHAIRMA : Mary A. Adams, ssistant Superintendent, Public chool , Baltimor 
Maryland 

PA EL: Helen McCracken Carpenter, S rs w Jers y ; 
W. Linwood Chase, Bo ton niver ity; ri am, 

fassachu etts; C. W. Hunnicut , yra it[~i}}'~•~~[~ 
Elementary Schools, ta te of Wiscon in ~ 
Elementary School, Uni ersity o{ Iowa, a 

SECRETARY: . Winifred Elliott, Oliver Ho m 

(Continuation of morning 

Group I 

Group Discussion as a Teaching Technique 
CHAIRMAN: 

homa 
elle E. Bowman, Dir ctor of Social tudie , Public hool , Tul , Okla-

PA EL: Geneva Hanna, orthwe tern Univer ity; I bel J. Levi, Woodward High 
hoot, incinnati, Ohio; Jennie L. Pingrey, High School, Ha ting -on-Hud on, ew 

York; Harri on M. a re, merican Education Pre s; lice te, art, Horace Mann
Lincoln School, Columbia Uni er ity. 

ECRETARY: Ruth E. Litchen, niversity of Kansas 

Home and Family Living 
(Joint Session with the American Home Economics Association) 

Co-CHAIRM : Dorotha F. Marlo , High hool, haker Height , Ohio 
( m rican Home Economics A sociation) 

Harry Bard, upervi or of Hi tory, Public hoot , Baltimore Maryland 
( ational Council for the ial tudies) ' 

PEAKERS: Llo d Allen Cook, Ohio tate TJniver ity 
E ther Mc inni , State Teacher Coll ge, Buffalo, ew York 

SE RETARY: Christine Hillman, Flora Stone ather ColJege, We tern Re erve niver
ity 
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FRIDAY 
N vember l4 
9:00-10:30 A.M. 
Parlor 1 and l 

3:30-5:00 P.M. 
Parlor 1 and 2 

FRIDAY 
o emb r 24 

9:00-10:30 A.M. 
Grand Ballroom 

3:30-5:00 P.M. 
Grand Ballroom 

FRIDAY 
Nov mber 24 
9:00-10:30 A.M. 
Parl r F and G 

3:30-5:00 P.M. 
Parlor F and G 



GREGG BOOKS 
For a workable program ~n social

economic education 

OUR BUSINESS LIFE, Third Edition 
By LLOYD L. Jo ES 

Prepares students to understand their place in an economic or business 

world. Offer an effective plan for pre enting economic citizen hip, guidance, 

bu iness exploration, and use of the common bu iness services. 

FUNCTIONS OF BUSINESS 
A T~xt for Consumer and Producer 

By LLOYD L. Jo ES, HERBERT A. To E, and RAY G. PRICE 

Lead students to an understanding of how our economic system functions 

in ever day life. A enior high school te..xt in con umer-cconomics, which 

mpha izes the social a pects of the American system of business. 

INFLUENCE OF GEOGRAPHY ON 
OUR ECONOMIC LIEE 

By DouG s C. Rmca.E a • D . EKnL w 

Organized on th premi e that clim ti r r gions mold economic life. 
ince region with imilar climate have j~cc "' ,;..•...;-•• ·- r oduct , changes in political 

boundaries will not aff ct in ruction by this "1 

OUR GLOBAL WORLD 
By GRACE CROYLE HA KI s 

upplementary geography, beautifully illu rated, for teaching what 

the air age will mean to man' way of thinking. World commerce, popula

tion trend , map making, natural resources are among the subjects discu sed. 

ECONOMICS-
BASIC PRINCIPLES AND PROBLEMS 

By RUDOLF K. MICHELS 

Pre ent an up-to-date treatment of basic economic principles and topics. 

Labor probl m agricultural changes, social reform , and legi lation are dis

cu sed in their natural relationships. 

AMERICAN BUSINESS LAW 
By R. ROBERT ROSENBERG 

Develop the ocial alues of the law of daily living under which we 

work, spend, tran act bu incs , own property, borrow, and make contracts. 

The e are all a pect of good citizen hip. 

Yi,it our con..-ention exhibit, or write our neore,t of/ice for further inform111ion. 

THE GREGG PUBLISHING COMPANY 
New York Chicago San Francisco Boston Dallas Toronto London 



FRIDA y SECTION MEETINGS 

Group II 

Lessons to be Learned from Social Education 
in the Armed Forces 

CHAIRMAN: Edgar B. Wesley, Uni ersity of 1innesota 

Lessons from Social Education in the Army 
Lt. Col. Herbert G. Espy, Information and Education Division, 

Headquarters, Army Service Forces 

Lessons from Social Education in the Navy 
Lt. (j.g.) William Alexander, USNR 

Convalescent Training Program 
Lt. Eugene J. Taylor, Convalescent Training Division, rmy Air Forces 

SECRETARY: Clyde E. Feuchter, Baldwin-Wallace College, Berea, Ohio 

Social Education for Returning Veterans 

FRIDAY 
ovember 24 

9:00-10:30 A.M. 
Parlor 3 

3:30-5:00 P.M. 

CHAIRMA : Robert H. Reid, Great eek, ew York; cial Studi Editor, nite<l Parlor 
3 

States Armed Forces Institute 

PANEL: Edwin M. Barton, Director of Social Studies, Public hoots, Elizabeth, ew 
Jersey; Marshall R. Beard, Registrar, State Teachers Colle e, Cedar Fall , Iowa; 
Philo c~ Dunsmore, Supervi or of cial tudies and Curriculum, Public ho I , 
Toledo, Ohio; Robert LaFollette, Ball State Teacher Coll ge, l\foncie, I ndi n ; 
Myrtle Roberts, Woodrow Wil on High School, Dallas, T . a ; Wayne . mith, 
Commander, The American Legion, Cuyahoga C unt Council, Ohio; orman Wo 1-
fel, Director, Teaching Aids Labor-ator-y, Ohio Sate Uni~ sity. 

SECRETARY: Emily R. Gibson, ESe'm htary 'h ol, U_ ~il.ili~CG.~ kron, Ohio 

Group V[ll 

Out-of-School Agencies that Pro 
CHAIRMAN: William Van Til, Ohio State Univetsit 

Education 

PA EL: John A. Crawford, Cleveland Plain Dealer, American Youth 
Korey, Camp Director, Chicago, Illinois; W. H. Palmer, tate 4-H 
U. S. Department of Agriculture, and College of griculture, Ohi tat ni mty; 
Jean C. Roos, Youth Department, Cleveland Public Library; Paul I . \ in ndy, 
Director, Alta Social Settlement, Cleveland; Arthur B. Williams, levcland Mu um 
of Natural History; Florence H. Wilson, League of Women ot rs. 

SECRETARY: Clyde Varner, John Mar hall High School, Cleveland 

Work Experience as a Phase of Social Education 
CHAIRMAN: Warren G. Seyfert, Principal, High School, niver ity of Chicago 

PANEL: Robert . Bush, Dean, State Teachers College, Empori , K n ; Leonard . 
Kenworthy, American Friends Service Committee; Ray Lus cnhop, u tin High 
School, Chicago, lllinois; Richard H. McFeely, George School, Pennsylvania; Hilda 
Taba, University of Chicago. 

SECRETARY: Pauline P. Schwartz, State Teachers College, ew Haven, Connecticut 

Group IX 

Social Education Considers the Role of Management 
and Labor 

CHAIRMAN: Frank V. Morley, Harcourt, Brace and Company, formerly member of the 
War Labor Board 

SPEAKERS: William B. Barton, Labor Relation Committee, U.S. Chamber of Commerce 
John H. Rohrich, Vice-President Teamsters District Council, American 

Federation of Labor 
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FRIDAY 
ov mber 24 

9:00-10:30 A.M. 
Parlor L 

3:30-5:00 P.M. 
Parl rL 

FRIDAi 
Nov mber lt 
9:00-10:30 A.M. 
Pine Room 



Building citizenship 
for tomorrow's world-

* 
Smith's 

ECONOMICS 
An Introduction to Fttndamental Problems 

Smith's 
YOUR PERSONAL ECONOMICS 
An lntrodtiction to Consumer Problems 

Melbo, Bowden, Kollock and Ferry's 

TME AMERl<EAN CENE 
WRII ·· 
rc:Young and u ---:;a;:'""--~ ~---_..-...______, 

GR~JN© N CT 

Greenan ana Gathany's 
UNITS IN WORLD HISTORY 

Revised Edition 

Myers, Little and Robinson's 
PLANNING YOUR FUTURE 

Revised Edition 

McKown's 
THE STUDENT COUNCIL 

Visit the McGRAW-HILL Exhibit 

McGRAW-Hill BOOK COMPANY, INC. 
330 West 42nd Street, New York 18, N.Y. 



Open Discussion 

ECRETARY: Kenneth Gould, Scholastic Publication 

(Continuation of morning session) 

SPEAKERS: Kermit Eby, Assistant Director of Education, '""ongress of Indu tri I Or
ganization 

Henry S. Woodbridge, merican Optical Company, emb r ation l 
Association of Manufacturers 

Open Discussion 

ECRETARY: Kenneth Gould, Scho]astic Publications 

Group X 

American Relations with the Soviet Union 

CHAIRMA : Everett Augspurger, Supervisor of Social Studi , Cl vcland 
PEAKER: Corliss Lamont 

The Soviet Union in the School Curriculum 

P ·EL: Corliss Lamont; Ruth \Vood Ga ian, D. C. Heath and Compan ; Eunic John , 

Horace Mann School, Gary, Indiana; Wilbur F. 1urra, ivic Edu tion rvic . 

SECRETARY: Margaret G. Warner, High School, Lake ood, Ohi 

America's Understanding of China 

CHAIRMA : Jacob C. Meyer, \Ves em Reserve 

PE KER: Haldore Hanson, Di ision of uJ 1..1 

, oit, 
of t ; PA EL: Margaret Bra ton, As is an ~upesvis r-C r o • 

Michigan; Haldore Han on, Div· ~on f-CtHtural Rel t' 

Evangeline R. Purcell, orthw t m Rj h Sch o], 
Ann Stewart, Institute of Paci6 Rela ions, Dor thy L. 

a r rit 

School, Cleveland, Ohio. 
d ht igh 

SECRETARY: John Schwarz, State Univer ity, Bm: ling Gr en, Ohio 

Group XI 

Geography in the Program of Social Studies 
(Joint Session with the National Council of G ography TeacJ rs) 

CH IRMA : Guy-Harold Smith, Ohio State niver ity 
( ational Council of Geo raphy Teachers) 

Geography and the Social Studies 
Stanley D. Dodge, Univ r it_ of Michigan 

The Responsibility of the Geo rapliy Teacher in the Upper Grades 
Edna E. Eis n, Kent Stat niversi y, Kent, Ohio 

Geography, the Basis of the ocial tu.dies Program 
J. Granville Jen en, Rhode Island Coll e of Education 

SECRETARY: Melvina vec, tate Teach rs ollege, Buffalo, , York 

(Continuation of morning session) 

CHAIRMA : J. R. Whitaker, Geor e Peabod ollege for Teach r , 
( ational Council for the ial tudie ) 

hvill , Tenne e 

The Place of Geography in the Social Studies 
Harry Lathrop, Illinois tate ormal ni er it ormal, lllinoi 
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3:30-5:00 P.M. 
Pine Room 

FRIDAY 
Nov mb r 14 
9:00-10:30 A.M. 
Room 345 

3:30-5:00 P.M. 
Room 345 

FRIDAY 
November 24 
9:00-10:30 A.M. 
Lattice Room 

3:30-5:00 P.M. 
Lattlc Room 



THE SOCIAL STUDIES 
A Complete Course Meeting the Latest Recommendations of the 

National Council for the Social Studies 

GRADE THREE 
THE COMMUNITY WHERE I LIVE BUSY WORLD 

by Quinlan by Pierce 
The elementary pupil learns all about bis 
own home environment. 

A Social Studies reader with interesting 
stories about children of other lands. 

GRADE FOUR 
JOURNEYS THROUGH MANY LANDS OUR AMERICA 

by Herbert Townsend by Stull and Hatch 
A view of the world with 18 colored maps, 
including global and polar projection maps. 

A 1944 picture history of our own country 
in simple language with colored illustrations 
on every page. 

GRADE FIVE 
JOURNEYS THROUGH NORTH AMERICA 

by Stull and Hatch 
A visit by air to our own country and its immediate neighbors. 

GRADE SIX 
EUROPE AND EUROPE OVERSEAS The New World's Foundations in the Old 

by Stull and Hatch by West and Wtst 
A geography of the old world of our origins A hi tory of the countrie of the old world 
and of lands a sociated with the old world. from which America sprang. 

A 1944 Dated Events 

Asia, Latin Americ , United Statu 
by Stull and Hotc,._. 

Our own country and its mos imrne iatc 
neighbors studied in political and 1:fade re
lations. 

GRADE EIGHT 
THE STORY OP OUR COUNTRY 

by Wtst and West 

Allies, 20 x 26 inches 

CITIZENSHIP 

government and 

An inspirational bi tory emphasizing the thrilling events of our development. 1944 edition. 

GRADE NINE 
GLOBAL GEOGRAPHY 

by Van C/cef 
Am rica in its bu inc s relations with the 
world. Global and polar projection maps. 

BUILDING CITIZENSHIP 
by H,cghes 

The National Leader. The duties of the good 
American citizen. 1944 copyright. 

GRADE TEN 
THE MAXING OF TODAY'S WORLD 

by Hughes 
The National Leader. The American Hi torical As ociation's committee on the study of 

United States History recommends v orJd History for every pupil. I9.f4 copyright. 

GRADE ELEVEN 
THB MAKING OF OUR UNITED STATES 

by Hughts 
Meets fully the recommendations of the new report of the committee of the American 

Hi torical Association for the study of United States History. 194.f copyright. 

GRADE TWELVE 
AMERICAN GOVERNMENT IN 1944 

by Mag,.ude,. 
The National Leader. The cap tone cour e of the Social tudie Series. showing young 

America the government for which our soldiers are fighting. 

Allyn and Bacon 
Boston New York Chicago Atlanta Dalles San Francisco 



Educational Services of Geography in the Emerging World Community 
George J. Miller, editor, Journal of Geography; tate Teachers College, fankato, 

Minnesota 

DISCUSSION LEADER, Edwin H. Reeder, niversity of Illinois 

SECRETARY: Edna E. Eisen, Kent State niversity, Kent, Ohio 

Group XII 

The Changing Teaching of Government 1929- 1944 
(Joint Session with the American Political Scisnce Association) 

CHAIR IA : Franklin L. Burdette, Executive Secretary, ational Foundation for Educa
tion in American Citizenship 

On the College Level 
Ben Arneson, Ohio \Vesleyan niversity, Delaware, Ohio 

On the Secondary-School Level 
Leonard B. Ir in, Principal, High School, Haddon Heights, ew J crsey 

What Secondary-School Teachers Can Learn from College Teache.rs 
George H. Baker, Public Schools, Detroit, Michigan 

What College Teachers Can Learn from Secondary-School Teachers 
Earl L. Shoup, Western Reserve University 

Open Discussion 

SECRETARY: Hilda M. \Vatters, State Teachers Iacomb, IUinoi 

FRIDAY 
November 24 
9:00-10:30 A.M. 
Parlor E 

Some Asp ects of Current Politics, 
CHAIRMA : Stanley E. Dimond, Pu tic ho l , D 

Council for the Social Studies Commi tee on i 
,~ ~filllK'ill[U Chairman, ational l:30-5:00 P.M. 

Parlor E 

Determining Factors in the 1944 Eleclion 
Wilfred E. Binkley., Ohio orthern un· ers'ty, 

Canadian Views on the International Scene 
George W. Brown, University of Toronto, Editor, Canadian H1·slorical Review 

Open Discussion 

SECRETARY: Hugh Laughlin, Ohio State University 

21 



GREAT EVENTS IN THE NEWS 
REQUIRE A LIVING 

TEXTBOOK 

that grows week by week into 
a hi tory of OUR TIMES. Thi na
tional senior high chool weekly news
paper is de igned for the social science 
curriculum of the 10tht 11th, and 12th 
grade . 0 R TIMES features mater
ial for problems of democracy c1asses 
-it meets the new emphasi upon dis
cu sion of contemporary affair -

J IOR TOW MEETI G 
LE GUE "topic of the week" ( con
taining the background, the is ue , and 
book-lists on the most important prob-

OIIR TIMES 
..,_.llll. ._._. 

0 

lem of each week) appear in O R T MES. These topic are elected by 
a committee of the 
ction of W. Linwood 

authori ies in the field of e · ocia I s 1di 
JU IOR TO\V MEETr G L 
Cha e of Boston Univei:sit)!... 

" 
Thi di cu ion service fcr-teai:hers re"V I~ "e pioneering effort by 

OUR TI fE in devel ping tlemonstr tion R TOW MEETING 
di cussions. fore than 200 high school in the 100 larger school systems of 
the nited States cooperated in the early stages of this work. Now, the 
teaching profes ion ha taken over thi ta k through the JU IOR TOW 
MEET! G LE G E-an independent, profe sional organization of social 
tudie teacher who believe di cu sion of contemporary affairs by youth in 

high chool de er es more consideration by social studies teachers. 

EACH W EK O R THIE CO ER five important sectors of contem
porary affairs-and does this impartially and comprehensively: 

T TIO AL AFF IRS-a t o page dome tic. news article interpreted 
ith historical, ocial, and geographical background 

FOREIG AFFAIRS-tho e aspect of the world situation demanding 
d ci ions NOW 

CURRE T CI !CS-government changes to meet war and peace con
ditions at home and in foreign fields (twice each month) 

WORLD GEOGRAPHY-strategic areas in the news (two pages t ice 
each month) 

POST\ AR PROBLE I -those basic to winning and keeping the peace 

Please request sample copies fo r class use 

AMERICAN EDUCATION PRESS1 Inc. 
400 South Front Street Columbus 15, Ohio 



SATURDAY SECTIO MEETI GS 

Theme: Implementation of The Social Studies 
Look Beyond the Peace 

Fir t tion 

Primary Grades 
Cn IRM : E. T. rte wain, orthw t rn niv r ity 

P EL: th B. y, tate , :\1 ~ • I' th rin 
ark in to i r it) n • >l ' \\'. • _ 
n, D.C.; Cordelia Horn, H ; ,\ l 't, r 

of ntary Education, Pu cl, ~ E. , 
ni y of Chica o; Blan h niv 

ECRET RY: Ruth Roediger, .. J. n<l 

ond tion 

Middle Grades 
Cn nm • • linoi 

P EL: Elie M. Beck, u 
Prudence Cutright, n oli , -
ota; rtrud 1. d • 

Bertha Richard on, p 

ECRET RY: Flor nee Potter, Houg ◄ cmentar 

n .. 

Commu • • 
Cn IR.~ : F. Leslie p ir, n, Pu lie 

1 veland 

P E tillman M. Hobb , Pu 
at r Coll , T rr 

ton y; Kenneth W. P 

E RETAR : Roger . Dunning, u rou ur , nn yl ni· 

Fourth tion 

American History and Geography 
HAIR IA : Richard . P • i r-ity, \\!a 

I B. 
arion, 
ntuck 
K nt 

. R. Whitak r, 

Fifth tion 

h ol, 

' 

ch r 
wlin T 

m-
1 n ; 

T RD Y 
vember 25 

9:30-ll:30 A.M. 
R m345 

T RD Y 
v mb r 25 

9:30-11:30 A.M. 
Parl r 1 and l 

T RD Y 
mb r 25 

9:30-11 :30 A.M. 
P rlorC 

T RD Y 
v mb r 25 

9:30-11 :30 .M. 
Grand B Ur m 

AT RDAY 
World History and Geography 

n IRJfA : Horace T. :for , ociate Dir ctor1 The neral oil 

ov mb r 25 
9:30-11:30 A.M. 

ni r i ty of Pine R m 

1inne ota 

EL: Donald R. It r, State T 
tate Teacher Coll , T rr H 

t, \ ichita, Kan ; Gr 

p , harlc o b h 
• uli igh 
' odrow hoot 
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A DIPPER FULL OF STARS 
A Beginner's Guide to the Heavens 

By Lou WILLIAMS 
Department of Geology 

Stephens College, Missouri 

-JUST OFF THE PRESS-
A DIPPER FULL OF STARS is a readable, reliable introduction to 

astronomy, written in a clear informative style that suggests none of the 
drudgery usually as ociated with scientific study. The chapter titles make 
one want to read the book. Here they are : 
\Ve feet the Dipper More "Stars of the Summer Night" 
Following the Dipper's Lead Look to the South 
The Royal Family of the Sky In the Good Old \Vintertimc 

ummer Triangle and Company Our Solar System 
Introduction to the Guides 

87 illustrations, including diagrams and photographs 
This is what Dr. C. H. Skidmore, State Superintendent of Public Instruc

tion, Salt Lake City, Utah says: 
"It is an excellent primer in astronomy-I say this after having read 
during the past several years at 1 st forty textbooks on astronomy." 

The principal equipment for the p rsuit o a stu y of the stars, "That 
inverted Bowl we cal1 the Sk ," is lw :f _ r our use. The book 

DIPPER FULL OF STARS is E .. µ ;l_.._.lll,, ......... U,.:¥-lJ-,,-j At junior-high-school 
reading level, but suitafile for. . . ........ List Price $1.60 

UP-TO-DATE in every way-
eontent, maps, illustrations, bibliog
raphies, and format. 

FRIENDS NEAR ANO FAR 

Textbooks Supplemented-
by Workbooks, Teachers' Guides, 
Tests, and Keys. 

Portrays vivid pictures of life in important type regions. covering all seasons of 
the year in each region. For use in grade four .•................. List Price $1.40 

THE NEW WORLD ANO ITS GROWTH 
A basic te t in one integrated volume, covering geography and history of the \Vestem 
Hemi pbcre. Grade five. . ........•............................. List Price $2. 16 

THE OLD WORLD AND ITS GIFTS 
Pre ents history and geography of the Eastern Hemisphere and its contributions to 
civilization. Grade six ........................................ Li t Price $2.16. 

OUR SOUTHERN NEIGHBORS 
nifies the history and eograpby of all Latin-American countries. For use in 

~ades seven and up ......•..•................................ List Price $1.60 
Write for catalog. All prices subject to usu.al school discount. 

FOLLETT PUBLISHING COMPANY 
1257 South Wabash Ave. Chicago 5, Illinois 



den, New Jersey; J. Granville Jensen, Rhode Island College of Education; Leonard O. 
Packard, Teachers College of the City of Boston· Erwin J. Urch High School ni-
versity City, Missouri. ' ' ' 

SECRETARY: Bertha R. Leaman, Francis Shimer College, Mt. Carroll, Illinois 

Sixth Section 

Contemporary Problems 
CHAIRMAN: R. B. Patin, Principal, High School, Shaker Heights, Ohio 
PA EL: William ~- Brewer, Head, Department of History, Divi ions 10-13, \Va hing

ton, D.C.; Nadme Clark, Stonewall Jackson High chool, Charleston, We t irginia; 
Eleanor Florence, Laurel School, Shaker Heights, Ohio; Theodore D. Rice, Director, 
M~ch~gan Sec~mdary-School Curriculum Study; Hilli . Staley, High hool, D catur, 
Illm01s; Archie W. Troelstrup, Stephens College, Columbia, 1issouri. 

SECRETARY: Joseph C. Baumgartner, Lincoln High School, CI veland 

Seventh Section 

Social Studies in the Program of Vocational Education 
CHAIR IAN: C. C. Barnes, Director of Social Studies, Public hools, Detroit, fichi an 
PANEL: Frank A. Maas, Counselor, Social Science Department, Milwaukee Vocational 

School, Milwaukee, Wi con in; Char1e H. Wesley, President, Wilberforce niver ity, 
Wilberforce, Ohio; J.C. Wright, ssistant United States Commissioner for ocation 1 
Education. 

SECRETARY: Edward F. Jerrow, John Hay High hool, Cleveland 

Eiigh th Section 

Social Studi'es in ~1lult - duca 
CH IR IA : George H. Baker, Assjstant li)irectoG_ Di i i 

Iichigan -
PA EL: Lee B. Bauer, Director of Aidult Education, lev ljl·'a~~.~•;~ ivian J. Beamon, 

A sistant Principal, Jackson School, Cim 'tiitati, hio; Z\C er, Dir ctor of 
dult Education, Chicago, Illinois l\,Iargu tit:e Bu nett, • '' or of dult ducation, 

Wilmington, Delaware; Fannia M. Cohn, Educati n l Dep rtment, Ladies' Garro nt 
Workers Union; L. C. Larson, Indiana University; lice V. Myers, Director of dult 

ducation, Des Moines, Iowa. 
SECRETARY: Lt. Eugene J. Taylor, Army Air Forces 

inth Section 

The Social Sciences in the Program of Teacher Education 
CHAIRMAN: Burr W. Phillips, niversity of Wisconsin 
PA EL: Harold J. Bowers, Division of Teacher Education and Certification, Ohio tate 

Department of Education; Stanley E. Dimond, upervisor of ~cial. udies, Public 
Schools, Detroit, Michigan; Hugh Graham, John Carroll U111ve~s1ty, Cleveland; 
Margaret A. Koopman, State Teachers College, Mt. Pleasant, 11ch1gan; John L. 
Miller, Superintendent, Public Schools, Great eek, ew York. 

SECRETARY: Jacob C. Meyer, Western Reserve University 

Ten th Section 

Social Studies in the Rural Schools 
CH IRMAN: Ella A. Hawkinson, State Teachers College, Moorhead, Minnesota 
PA EL: Martha E. Layman, State Teachers College, Valley City, orth Dakota; W. H. 

Palmer, State 4-H Club Leader, U. S. Department of _Agriculture, and Coll ge of 
griculture, Ohio State University; W. L. Shuman, upenntendent, Cuya~oga County 

Public Schools Ohio.· R Bruce Tom nited States Department of gnculture, and 
College of Agricult~re, • Ohio State' University; Terry Wickham, Superintendent, 
Public Schools, Hamilton, Ohio. 

SECRETARY: Hannah Yager, State Teachers College, Oneonta, ew York 
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SATURDAY 
Novemb r 25 
9:30-11 :30 A.M. 
Parlor E 

SATURDAY 
Novemb r 25 
9:30-11 :30 A.M. 
Parlor 3 

AT RDAY 
ovember 25 

9:30-11 :30 A.M. 
Tavern Room 

SATURDAY 
Nov mb r 25 
9:30-11 :30 A.M. 
Parlor L 

SATURDAY 
November 25 
9:30-11 :30 A.M. 
Parlor B 



An important series for your junior high school or upper 

grades social studies program 

WINGS 
for AMERICA 

MACHINES 
for AMERICA 

POWER 
for AMERICA 

THI i ocial tudies material pre• 

ented from an eminently practical 

point of i w. o better instrument could 

be found to give young people today an 

appreciation of the tool and re our es 

with which they may build in the future. 

lntere t will run high but abo e all, the 

erie achie e la ting value in de elop

·ing an appreciation of the sati factions 

and opportunities of the American way 

of life. 

By Marshall Dunn 
and Lloyd N. Morri ett 

World Book Company 
Yonker -on-Hud on 5, ew York 
2126 Pcairie Avenu , Chicago 16 

These Timelx Pamphl-,-----· ~+(ensify Interest 
in Y our ,..Social Scie Ace Oasses 

UNIT STUDIES IN AMERICAN 
PROBLEMS 

Prepared for the North Central Association 

Schools find this series a very aluable supplement to their History, 
Ci ics and other Social ience course . Finely illustrated, graphically 
written, the pamphlets can be used eparately or as a course in vital 
phases of democracy. 

Titles: Latin America and the World truggle for Freedom; Defense 
of the We tern Hemisphere; In the Service with Uncle Sam; Democracy 
and Its Competitors; Why Taxe ? ; Go ernment in Business· Housing 
in the U.S. ; Conservation of atural Resources ; Civil Service ; Youth 
and Jobs. 

Boston 17 
Dalla 1 

Write for DescriptiYe Folder No. 255 

GINN AND COMPANY 
ew York 11 

Columbus 16 
Chicago 16 

San Francisco S 
Atlanta 3 

Toronto 5 



LUNCHEON MEETI GS 
Luncheon A 

Citizens for a New World 

CHAlRMAN: Julian C. Aldrich, State Teachers Co1lcgc, Maryville, 

Presentation of the:Fourteenth Yearbook 
Erling M. Hunt, Columbia University 

Discussion of the Fourteentli Yearbook 
Brooks Emeny, Council on WorJd ~ ffairs 
Harold M. Long, High School, Glens Falls, ew York 

Open Discussion 

fis ouri 

ECRETARY: Russell T. McNutt, Central High Schoo], funcie, Indiana 

Luncheon B 

Our American Neighbors 

CuAIRrfA : Malcolm W. Davis, Carnegie Endowment for International P ace 

United States' Understanding of Latin America: A Latin-American Estimate 

r. Oscar A. Gacitua, Concepci6n, Chile, Gu st of he D partm nt of tate 

United States' Understanding of Canada: A Canadian Estimate 
T. F. M. e ton, McGill University, Canadian Wartime Information Board 

Open Discussion I 
ECRETARY: Ethel DeMarsh, Riversid l-f i h rn:::::1.1.&,1~ on m 

Lunch on C 

Place of the Social Studies 1n h 
n IRMA : Orlando W. Stephen on, i.ver I yo{ i 

P\.'EL: tephen M. Corey, ni ersity of Chicago; Re . C. E. Elwell, Dir t 

hool and cademies, Diocese of Cleveland; R. 0. Hughe , Director of itiz n hip 

nd ocial Studie , Public School , Pitt bur h, Pennsylvania; G. H. R avi , istc nt 

uperintendent, Public School , Cincinnati, Ohio; H. L. mith, Dean, hoot of du

cation, Indiana niversity. 

ECRETARY: George W. Hodgkins, Curriculum taff, Public hools, \ a hington, D. . 

Luncheon D 

Vitalizing the Teaching of Local Government 

(Joint Luncheon with the American Political Science Association) 

HAIRMA : Howard White, Bureau of Public dmini tra ion, I barn 

Chairman, merican Political ience As o i tion Committ tudi 

l italizing the Teaching of Local Government 
William E. Mo her, Dean, Maxwell Graduate School of itiz n hip and Public 

Affairs, Syracuse University 

Open Discussion 

S ·CRET RY: Carl C. Radder, Academy High hool, Erie, Penn ylvania 

Luncheon E 

Committee Report on Consumer Education in 
the Social Studies 

Cu IR tAN: Archie W. Troel trup, Stephen ollege 
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FRIDAY 
ovemb r 24 

ll:30-l:IS P.M. 
Lattice Room 

FRIDAY 
ovember 14 

12:30-2:15 P.M. 
Pln Room 

FRIDAY 
o• mber 24 

12:30-2:15 P.M. 
Parl r H 

FRIDAY 
N v mb r 24 
12:30-1:15 P.M. 
Room 341 

FRIDAY 
ovember 24 

12:30-2:15 P.M. 
P dorC 



WELCOME 
May we greet you at our Exhibit? 

The Development of America 
The Development of America, 868 pages $2.40 
Teacher's Manual, 112 pages .60 
Recent Events in The Development of 

America, 28 pages 
( Free to schools using the textbook) .12 

Workbook for The Development of 
America, 224 pages .52 

Tests from the Workbook. per set of 12 .12 
Key to Workbook, 110 pages .60 

Across the Ages 
Across the Ages, 896 pages 
Workbook for Across the Ages / 198 P.ages 

plus 15 Time Charts 
Handbook and Teacher's Guide, 80 pages 
Current World Events, 24 pa 9es 

(Free to schools using the textbook) ~ 

Fremont P. Wirth, Professor of the 
T eoching of History, Chairman of the 

Division of Social Science, George 
Peabody College for Teachers 

• The Story of Man's Progress 

• Geography Readers by Frances Carpenter 

The Pacific-Its Lands and Peoples 
512 pages. $1 . .W 

Our South American Neighbors 
464 pages. $1.16 

Canada 448 pages 

American Book Company 



LUNCHEO 

Presentation and Discussion of the Committee Report 

Robert A. Bream, Assistant Superintendent, Pu lie Schoo) , G tty burg, P nn yl
vania; Stewart B. Hamblen, Hi h hool, Cranford, ew Jerse_ ; Palmer H w rd, High 

hool, ew Britain, Connecticut; \Vil1iam \an Tit, Ohio State Uni er ity; Fre<l T. \ il
helms, Consumer Education Study EA, Washington, D.C. 

Open Discussion 

SECRETARY: Hazel Phillips, Community High School, rgo, Illinois 

Luncheon F 

Adapting Instruction in the Social Studies to Individual 
Differences 

CHAIR fA : Alice W. Spieseke, Teachers College, Columbi niversity 

Presentation of the Fifteenth Yearbook 
Edward Krug, Montana State University 

Discussion of the Fifteenth Yearbook 
Harold Alberty, Ohio State University 
Hallie T. Smith, State Teachers College, Terre Haute, Indiana 
Kenneth B. Thurston, Indiana University 

SECRETARY: Robert L. Reeves, Southeastern High hool, Detroit, Michigan 

After Reading Your Program Reco.-d Here the Section 
Meetings You Plan to ttend 

THURSDAY 

Afternoon 

Evening 

FRID Y 

Morning 

Luncheon 

Afternoon 

Evening 

.\TURDAY 

forning 

Luncheon 

Afternoon 

W I[S 

m 
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FRIDAY 
November 24 
12:30-2:15 P.M. 
Parlor I and 2 



A Hew and Vital Account of 

THE AMERICAN STORY 

BY RUTH WOOD GAVIAN, Author of Society Faces the 
Future and (with Gray and Groves) Our Changing 
Social Order 

AND WILLIAM A. HAMM, Assistant Superintendent, 
Assigned to the High School Division, New York City; 
Author of The American People and other texts 

HERE i a book de igned e peciall to intere t our students 

in the mo t fa cinating tor an American can read

The American. tory. nio hi 
ly told brief clear, 

readable, and filled with an unu u l g·en ~~t o,tls number of well-cho en 

illu trati n . Because f its car f l ec n fact , helpful inter

pr tation of en and impl voe bulary, The American Story meets 

the n ed for a hi tory te t that will he meaningful for all t pes of 

tuden t . The book ur e merican hi tory from Colonial times 

to the pre nt de oting parti ular attention to de elopments ince 

1850 to o ial and onomic ha kground and to the po ition of 

the in , orld affair . The American Story leave ... out 

unimportant d tail in ord r to plac mpha i on the major trend , 

mo ement and recurrent i u of our national life and to d elop 

appr iation of th important e nt and per on in our hi tory. 

In Press. About 672 pages. 

D. C. Heath & Company 
BOSTON NEW YORK 

SAN FRANCISCO DALLAS 
CHICAGO ATLANTA 

LONDON 



I FORMATIO 
Registration 

Everyone who atte the Twent -fourth Annu ti , or an , 
part of it, is asked to r ter. The R i tration D I I at d 
in the Assembly Fo e th 1ezzanin Floor of ot ta I r. 
It will be open as follows: 

Thursday, o mb r 23......... P. 1. 
Friday, ovember 24. . . . . . . . . . . 7 P. I. 
Saturday, ov mber 25 ......... 8: 00 4 P.M. 

All members of th ational Council for t 1 tu • 
register without paym nt of f . To facilitat t' r 
are urged to pre ent their member hip card . , on 
Thursday are asked to compl te th ir i • hu 
lessen congestion on Friday morning. oll as 
such by an instructor, will be r ist f on-
members may register for t tire co tio gi -
trant will receive a badg , entation of w ad-
mittance to all meeting ( t the d mons th 
Junior To\ n l\le ting o th ) . 

Members of th Am ric o 
tional Council of Geogra 

ci nee Association may at 
cooperating organizatidrrs 
Presentation of the atio i 
badge is necessary for ad 

Persons att nding h . . , int 
servation to bring to the m eting the copy ro ram 
the mail. The supply is d finitely limi d. 

Tickets 
Advance reservations should be mad for all lu nqu t 

tickets. Remittance in full hould accompany for 
meal tickets. It is particularly import n • -
tions be made in advanc b food and e 
hot I to make all m al arr men ts fart I. 
Prices are 1. 70 for lunch d 2.85 fo tax 
includ d). All requests for vation f ti an-
quet, should reach Washington not lat r th 18. 

Ticket reservations will b honored in o be 
h Id at the Registration D k until nt. 

uch tickets as have not be n r ser at 
the Desk as long as the supply lasts. r . n 1 

ouncil for the ocial tu die , 1201 n • , hmg-
ton 6, D.C. . . . . 

Persons registered for the convention ar cordially mv1ted to th 
luncheon speeches and discussions v n hough th Y are unable to 
attend the luncheon itself. 
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HISTORY LURKS 
~~- • ehind Every Headline 

-and SCHOLASTIC MAGAZINES help you Interpret these headlines 
lor your Social Studies classes 

0 UR safest insurance for a last
ting peace lies in informed fu

ture citizens-the students yc-u are 
educating in your classec today. 
Through SCHOLASTIC MAGA
ZINES complete and graded pro
gram for wartime Social Studies, 

you can help give your students a 
firm foundation with practical, or
ganized classroom units on prog
ress of the war, postwar plans and 
prospects, significant events at 
home and abroad and background 
study of current happenings. 

• SENIOR z 
SCHOLASTIC 

for grades 10-11-12 

WORLD 
WEEK 

for grades 8-9-10 

The news magazine for A c~mplete weekly 
magazine for young 
people . . . news back 
ground articles .. . • 
government activities 

- youlb pr 
{ history be 

. . . histo 
rapbx-, of • 

... analyses of wartime 
developments ... ·post- ) 
war prospects ... siei- ..J f 
ence . . . aviation . . . 
popular student features 
... maps, charts, graphs. 

-'D.ew,s. • . e 
opin on f o 
ing , <>•l11m:nists .. _."Jp,..,· e 
machinery of our gov-
ernment in action . . . . 
major news events . 

Craded Clauroom Ma,ia1ilnu 

3 JUNIOR 
SCHOLASTIC 

for grades 6-7-8 

Interpreting today's 
confusing events for 
younger students ... 
wartime global geog
raphy series . . . post
war series on govern
ment, education, recon
version, etc. . . . latest 
scientifi•c progress ... 
air news . . . Good 
Neighbor news. 

/or underatonding the post . . . interpreting the presenl ... plannin,r the future 

You are cordially invited to call at the SCHOLASTIC booth for 
free sample copies of the magazines, or write to 

SCHOLASTIC MAGAZINES 
Informed Studcnb Mean Finer Citizens 

220 East 42nd Street New York 17, New York 



Headquarters and Press Bureau 
. Parlor A will be the Convention Headquarters Office of the .· u

tive secretary and the Local Arrangem nts ommi t 
Parlor. M will be the headquarters of the Pres Bur ·au. Th Pr 

B.ureau will be und~r the directi.on of B lmont Farl y, public r lati ns 
director of the National Education Association. 

Hospitality 
Members of the local committee on ho pitality , ill b pl c d to 

help members become acquainted with one anoth r , ith h hot l, and 
with places of interest and entertainment in level~nd. 
Information may be obtained from the headquar r tabl of thi com
mittee, located near the registration desk. 

Hotel 
The Hotel Statler is official convention head quart r . It will house 

the exhibits, and all the meetings. Sleeping-room r serv tions should 
be made on the reservation card enclosed with this program, or by 
writing directly to the Hotel. The Hotel offer sp cial rat for 
members as follows: Single room 3.00 to 6.00; double b droom 4.50 
to 8.00; twin bedded room 5.00 to 8.00. 

Memberships 
Membership in the National Coun ii f r ·tn ial tudi , ne, or 

renewed, may be secured at the gi tra ~ Annual due ar 
3.00 and include a subscription o Social -.-,.n·u,_.ruidn, a yearbook, and 

other timely materials. Eersons paying th .0 r gistration f e who 
wish to become member ithin ixty days f 1 o~ ing the meeting may 
apply the registration fee to their m mbership dues by s ndin th 
registration receipt with 2.00 to th Headquarters Office in a hing
ton, D.C. No remittances for joint memb r hip in the ational oun
cil and its affiliated organization will be ace pted at the R gistration 
Desk, but must be submitted through the treasur r of the affiliat d 
organizations. 

Each new member who enrols as of o emb r, 1944, "ill r ceive: 
(1) the November issue of Social Education and succ ding i u s 
through October 1945, (2) the Fifteenth Y arbook: Adapting Instru_c
tion in the Social Studies to Individual Differences, and (3) Bull in 

o. 18: Paying for the War. Other tim_ ly materi~l sent fr . to m ;11-
bers in the past year by other agencies producing d~catto~al aids 
include maps, bibliographies, special bulletins, an atlas, visual aids, t • 

Exhibits 
You will want to spend time visiting the exhibits ?f du<:ational ma

terials on display in the Euclid Ballroom. . ou wi!l r c 1v . a warm 
welcome from all exhibitors who will gladly ive you information ab~ut 
their products. This is one valuable , ay that you can k p up w1 h 
n wand timely mat rials. 
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iH.eadLin£L Jo.dmJ-, - • ~ ]Dmdt/lJJIJJ 

MODERN HISTORY STORY OF CIVILIZATION 
By CARL BECKER and 
FREDERICK DUNCALF 

By CARL BECKER 

In this "global" age, all citizens should have a sane perspective and detached 
critical judgment of world events in order to make intelligent decisions in 
the post-war world. 

Tht! e two books will give your students the kind of historical understanding 
they need today. An understanding based on the history of men, institutions, 
and ideas. 1944 Editions. 

THE HEADLINE SERIES 
Pttblished by the Foreigii Policy Association 

The e unbia ed studies on international problems are distributed to secondary 
schools and teachers colleges by 

SILVER w 
New York San Francisco 

INDEX OF ADVERTISERS 
Advertiser Page 
Allyn and Bacon. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 20 
American Book Company . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 28 
American Education Press. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 22 
Civic Education Service ..... ........................................ Back Cover 
Denoyer-Geppert Company.. ................................ .. ......... . .. 4 
Follett Publishing Company. ... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 24 
The Gregg Publi hing Compan . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 16 
Ginn and Company. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 26 
Harcourt, Brace and Company. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 10 
D. C. Heath and Company. ................................................ 30 
Henry Holt and Company ..................................... Inside Front Cover 
Houghton Mifflin Company. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 14 
McGraw-Hill Book Company. ..... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 18 
The Macmillan Company. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 8 
Schola tic Magazine . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 32 
Scott, Foresman and Company. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 12 
Silver Burdett Company. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 34 
World Book Company.... ......... ... ..... .. .............................. 26 
Young America. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 6 
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PROGR COM~IITTEE 
FOR THE CLE EL D CO E TIO 
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INDEX OF PROGRAM PARTICIPANTS 
ABRAHAM, Herbert J., 13 
ABRY, Charles R., 13 
ADAMS, Mary A., 15 
ALBERTY, Harold, 29 
ALDRICH, Julian C., 27 
ALEXA DER, William, 17 
ALTER, Donald R., 23 
ANDERSE , Ruth, 13 
A DER ON, Howard R., 9, 11 
AR 'ESON, Ben, 21 
ARNOLD, Dwight L., 13 
AUGSPURGER, Everett, 19 

BAKER. George H., 21, 25 
BARD. Harry. 15 
BAR E . C. C .. 11. 25 
BARTO , Edwin M., 17 
BARTO . William B., 17 
BA ETT, Mildred E ., 13 
BATCHELDER. Mildred, 13 
BAUER, Lee B., 25 
BAUMG RTNER, Jo eph C., 25 
BEAMON, Vivian J .. 25 
BEARD, Marshall R., 17 
BECK. Elsie, 23 
BI KLEY, Wilfred E .. 21 
BOWERS, Harold J ., 25 
BOWMA , Nelle E., 15 
BOWYER, Vernon, 25 
BRAYTO . Mar aret, 19 
BREAM, Rob rt A .. 29 
BREWER, William M .. 25 
BROW , G orge W., 21 
BROW , Virginia M., 13 
BURDETTE, Franklin L., 21 
BUR ETT. Marguerite, 25 
B RTO . nator Harold H. , 7 
B SH, Robert ., 17 

CA :f PBELL, Margaret, 13 
CAREY. Elizabeth B., 23 
CARPE TER, Helen icCracken, 15 
CA 1ER, label B .. 23 
CHASE, W. Linwood, 9, 15 
('L RK, eribah, 23 
CL RK. adine, 25 
CLARKE, Katherine, 23 

LI CHY, Everett R., 11 
COH , Fannia f., 25 
COLE, Mary T .. 15 
COOK, Lloyd Allen, 15 
COPLI . Lucy May, 13 
CORBI . Ruth, 23 
CORDIER, Ralph W .. 23 
COREY, tephen M., 27 
CRAWFORD, John A., 17 
CUN EE , Doris, 9 
CUTRIGHT, Prudence, 23 

DA IS, Malcolm W., 27 
DE MAR H, Ethel, 27 
DE MA , Clarence P., 23 
DE PE r IER Ida B., 23 
DIMO D, tanley E., 21, 25 
DODGE, Stanley D., 19 
DUNCA , May K., 15 
DU ING, Roger A., 23 
D SMORE, Philo C., 17 

EAVE , Robert W., 15 
EBY, Kermit, 19 
EISE , Edna, 19, 21 
ELLINGTO , Lena B., 13 
ELLIOTT, A. Winifr d, 15 
ELWELL, Rev. C. E., 27 
EME Y, Brooks, 27 
EMERY, Julia, 23 
ESPY, Herbert G., 17 

FE CHTER, Clyde E ., 17 
FISHMA , Erwin, 9 
FLORE CE, Eleanor, 25 

GACITU , Oscar ., 27 
GALLAGHER, Virginia, 9 
GAVIA , Ruth Wood. 19 
GIBSON, Emily R., J7 
GOULD, Kenn th M., 19 
GRAHAM, Hugh, 25 
GRIM HAW, Catherine, 15 

HALLBERG, Anna, 23 
HAMBLE , tewart B., 29 
HAMBURG, John H., 13 
HANKI S, Grace Croyle, 23 

H .A :r,.· :r,.• A. Geneva, 15 
HA SO . Haldore, 19 
HARDMA , Jack. 9 
HARTLEY. William H., 13 
HAWKI ON, Ella A .. 25 
HILLMAN. Chri tine, 15 
HOBBS. tillman M., 23 
HODGKI . George W., 27 
HOR . Cordelia M., 23 
HOWARD. Ethel K., 15 
HOWARD, Palmer, 29 
HUGHE , R. 0., t 1. 27 
H N IC TT, C. W., 15 
HU T, Erling, M., 7, 27 

JAMISON, Olis G .. 23 
JE SE , J. ranville , 19, 25 
JERROW, Edward F., 25 
JE P, Elmer, 9 
JOH , Eunice, 19 
JO.. E , Frankie I., 13 

KE TY. fary G .. 9 
KE ' WORTHY. Leonard S., 13, 17 
KEOH. E. Robert E., 23 
KIBBE, D lia E., 15 
Kl ·c, Allen Y .. 7, 11 
Kl 'G. Lloyd W .. 13 
Kl: EBERG. Otto, 11 
Ir. OWL TO , Daniel C., 13 
KOOP 1'A , Margaret A., 13, 25 
KOREY. Harold, 17 
KREY, . C. , 13 
KRONE BERG, H. H., 13 
KR G, Edward, 29 

LAFOLLETTE, Ropert, 17 
LA KE. Charle H .. 
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L ., , 
L rude 23 
L IER. Flor nee, 15 
L uth E., 15 
LITTLE, Ruth Coyner, 23 
LOCKE. lain. 11 
L arold M .. 27 
L HOP, Ray, 17 

MAA , Frank A., 25 
UCO , H 1 n L., 13 
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Preface 

THI tat m nt, a equ l to The ocial . tudies A-fobi/i,.,e for Victory, ha. 
been prepared under .. Ulhorization from the Bo .. 1rcl o( Director ( the 

ational Council for the o ial tudie . pr liminar, draft wa cir u
lated for discussion in summer e ion group , by lo al social tudie council., 
and at the Pittsburgh meetino- of the ational ouncil for the o ial tudic . . 
A revised draft of the statem nt wa drawn in Au<ru and ub qucntl ir
culated among members of the Advi ory ommi i n app inted by Pr icl nt 
Quillen. A final drafting committee compos d of Mar G. K lty, Erling 
Hunt, Allen Y. King William Van Til M rrill F. Hart horn and the ch .. ir
man, reviewed the many stio-ge tion r c i d and pr pared the pr ent tatc
ment. An effort was made to ynthe ize th p int of vi w exprc e L and 
many new su gestions have been incorporated. 

The statement doe n t appear a a 1 nc ·ment of th a-
ti nal ouncil for the o i l Studie sin e l'.ls :~ w ~'lJ'1-t:) n • c<l or 
upon either by the Board -0£ Direct rs, ir 1 _ip at la Pc. o £fort 
wa mad to have m mber f the dv or ' :,,'-Jv-,~n... n ion th final tate-
ment and con equently i h ul<l Mt b as • <i+ ut an in(T] indi idua1 
endorses any particul r item c ntained in th state, ent. 

Grateful acknowledo-mcnt i mad of a rrant of fund fr m the War and 
Peace Fund of the ational Educati n ciation. The man excellent cm
tributions of memb r of the Ad i ory "ommi ion .~ nd other have be n 
incer ly appreciated. 

RoY \. PRICE hajrman dvi ory ... ommi sion 
I. J 1E • Q ILLE r Pre idcnt, ational ouncil for the 'o ial tudic 
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I. The Challenge 

MILIT R victory in the present war will provid one mor chan 
build a world of freedom well-being and securit . Thi time the 
opportunity must not be muffed. 

America s part in winning the war her economic s ren h and her ide ls 
and traditions of leadership in international cooperation hav alr a<l pla 'eel 
her in a position of leadership in shaping the postwar world. If h w ver cur 
hopes and plans are to be realized we must be prepared to \\' ~ g l ea a 
effectively as we have waged war. The campaio-ns of [ ace require an in
formed and thou htf ul citizenry determined to atta k , orl<l probl ·m with 
courage resourcefulness and high moral purpo e. 

Social Education ls of Vital Importance 
in the Transitional and Postwar Periods 

During the war years empha i has be n laced up n techni cal I rogres 
on the producti n of material goods nd on the cle fopm nt technical 
and military skills. A the war ends chie e ph is ml the I la eel on achiev -
ment in the far 1 s tangible aod more tli~U.W.~'n~ human r l.1ti n . n-

1 

tinued progress in aU area , includin Pr,-,="rl-.,41ir,:.,.'W"f",~'-,Jw-,,p~,nd te hni al advan e 
depends upon th e tablishment nt fa or bJ~ ~r~1J;.,-1,u O hip among nati n 

,,..), 

between ernment aEJ,d p d cers etwe ' ,,,, * nJg ment and bbor, le-
tween produc rs and consumers. Socia goals must b tabli h d with in
telligence and understanding c mmon intere t mu t be ca italized and 
apparent conflicts explored and r conciled. Education oth f rmal and in
formal, in all its department and pha e , and at all age I vel mus ake 
account of the probl m and needs which the \ ar and the peace will h ve 
created or intensified. 

The ocial s udie have a pecial re ponsibility for enahlin cmzeo t 
bring informed, thou htful, and purpo eful intelli ence to bear on int r
national national and individual problems. Encourag d and upport d by 
school boards and administrators the must capitalize the increa ed ·1ware
n of peoples and condition in all parts of the worl l nd in rease deter
mination to e tablish a peace that ,; ill ndure. Only a inter st. enthu ia. m 
and enlightened participation of I torat s in poli y-makin an be as ured 
will victory be consolidat d and preser ed. 

A nation which ha poured out it. we lth t lent and ener in war o 
e tablish lasting peace canno afford to h p r imoni m or indiff r n in 
defending tha peace when i 1s won. 
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ew Problems Will Confront 
ociety and Individuals 

We cannot foresee in detail the events and problems of the postwar years. 
We can be fairly certain, however, that a victorious peace will not end the 
international cri es and the unsettlement which have characterized our 
time. The economic di locations which produced world-wide depression dur
ing the past two decades ha e not been corrected. Rather they have been in
tensified by a war which has destroyed human and natural resources, which 
has uprooted wh le population , and which, through Europe and Asia, ha 
left a trail of phy ical devastation that ha not previously been approximated 
in all human history. 

When the war ends scores of millions of people will be homeless or de
prived of the implements of production. They will be uninformed about 
vents in their own countries and ignorant of broader world movements; 

their children will be unschooled. They will be hungry, weary, hate-inspired. 
Dependent populati ns and races long regarded by white men as backward 
or inferior will be di illu ioned re tl ss and a ressive. Vt1hat forces may 
rise in such a dis rdered ,vorld, wha wind of revolution may sweep across 
the American, iatic and European c ntinents, no one can foretell. Some 
uch movements might prove rngre siv al)lllffive; under humane and 

c nstructive leader hip there m1g"Eit em r m a better civilization 
than the world ha yet kJ:1.Q , . Bu fu th r . r is also possible. In any 
case, no one familiar with the - • tor ,f b,

1
e ~ "twar periods can expect 

the years ahead to be ch c erize ., y tabilit :J;•r ecurity, and an era of good 
will. 

In our own country, citizens will have to tru gle with the problems of 
demobilization, of maintaining high-level employment, of preventing de
pression, of eliminating tho e stirring of racial and class antagonisms which 
even now are disturbing thoughtful Americans. 

When the war end , social s udie eachers must work with the problem 
of young people living in a period f readju tment. The pupils them elves, 
as they grow up in a p twar merican atmo phere will be a different gen
eration from their pre, 'ar predecessors. They are likely to be more mature 
more s phisticated than were earlier generations of you h. 

Many pupils will ha e experienced separa i ns frustra ions, in ecuritie , 
excitement. Mat will hav known th earl work e. perience, the military 
routine and the joy of identifying them clve , ith a cause which have charac
terized the lives of ado e cents in vartime. There i a danger that a feeling 
of being let do :vn in a po war world may I ad many young people into anti-
ocial expr si n. 

Many will ha had e p ri n • that were education~ lly ignificant. They 
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will need a high school curriculum that deals with th 1r real oncern in a 
world which they know to be dynamic and fraught with social problem ; 
that never, in a zeal for abstraction and formal 1 min lo e ight of th 
problems and tensions of the oun p ople \ h . re the central obj ct f 
education in school. 

Our citizens hould c m t und r tand that the e problem an I th r'> 
must be faced realistically; that whil om can p rhaps be lved in the 
foreseeable future, it will be nee s ary t live lon T with o her ; that to w rk 
for a better world is worthy of the continuin endea or of very citiz n 
young or old; that satisfactory po twar ettl ·ment t home and abro d r 
dependent upon willin ness and abilit to appl ncluring thi al principl 
in changed and constantly chan in c nditi ns. Th e are . m ng th chal
lenges of the postwar years. 

Social Education Will 
Build on Past Achievements 

During pa t decades real ad ances h e been made in the te ching f 
hi tory, economics, geograph government oci lo , and current aff ir . 
Teachers of ocial studies and oth r ducator have become incre in 1: 
aware of the need for adaption to changi~l!J~]'.S!t~l :,J ip changin ne d of 
society, and a changing range of n d ~ '.m~~d abili y in th ch ol 
population. The advanc tha ha b n,n ,~,. . , the cial tudi . pro
gram mu t no, be further pro ct d • that p g r m/111u t ab rb ne c nt nt 
and must d velop impro ed pr ce ur to ach· ea more ff ctive educa ion 
for citizenship. The be t elements in e i ting curricula and prac ices , ill n.:
main, but revision and exp riment tion mu t be continued to me t n \ con
ditions and new needs. Thus, ill evolve the program of citizen hip in sch >I 
and out of school of the fu ure. 

The Needs of the Period Ahead Demand 
Adjustments in Social Studies Programs 

ocial change , which are acceler t d by w r alway imply change in th 
course and units taught, and the I arning e peri nccs provided in ocial 
studies. The Commission rec mm nd that th pecific need et f rth in 
Part IV, pages 16-29, receive att ntion at all le ls of educati n a an in
dispensable part of intelligent effort to make adjustment in the period ahead 
and to lay the groundwork for an enduring peace. We are challenged to de
velop an education for world citizenship and to build and to help impl -
ment a reason d hope for a better world. 
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II. Impact of W ar on American Education 

T
HE econd World War has created a high national deficit in education. 

hifts and reshifts of population have caused se~~re stre es and strains 
in the educational y tern f many commumue . As teachers have 

entered military ervice, industr r oth r types of war service outside the 
chools, thou and of chools have closed for lack of instructors. Shrinkage of 

enrollments as man oung people have left school to enter the armed force 
or take job ha comp n ated only in part for loss of teacher . Lags in teacher 
ducation have fur her c mplicated the acute shortage of instructors at all 

level . Em r ency tran fer of teacher to fields in which their training is inade
quate and emero-ency appointment of others only partially qualified have no 
improved the quality of instruction. Research and experimentation at all levels 
and in most a pects of education have been seriously curtailed. As teacher 
and other educati nal \vorkers return to the schools they must reorient them-

1 es to conditions that call for more than simple resumption of interrupted 
ac ivities. War has changec both the school population and the needs of 
ociet . 

Experience in th armed forces an war jobs have obvious educational 
alue but as the \ ar ends rhe nee_d f r u , individual educational 

I 

deficit must b m . Vo a ional retrai in e armed forces and vo-
cational r hahilitation un,cl.er tile et rap ... ,._~~"1 .. n stration will meet the 
need onl in part. Many f: those whos in ,1 ~~" ucation was interrupted 
at eighteen or earli r will 1WJ' li .obt in hig ,.,. 'chool diplomas college de
grees and profe ional or other vocatio al preparation. 

Wartime developm nt and conditions have raised other ocial and per-
onal problem of , hich the chools and the ocial studies proo-ram mus 

t ke account. artime employment of women has les ened the influence of 
h me train in and ha of ten prevented teachers from working in c operation 
with parent . Young people ha e li ed in the hi h tension atmosphere of 
wartime with its at endan di locations and emotional disturbances. Seriou 
problem of juvenil deliquenc have arisen or been inten ified. Early em
ployment and financial indep ndence in war ime ma be followed by difficul 
problem of adjustment a mploymen need and opportunities decline. 
Th po sibil't of r quired military service must b faced. The return of 
v t ran spcciall, of the ounger group \l ho , ere not e tabli hed voca-
ion lly , hen th , enter d mili ary service \ ill create serious probl ms of 
cial and econ mic • dju tment. Both short ges and urpluses in many area 

of ocational pecializa ion have been created by the con er ion to wartime 
econom and \J il he v n more acute durin rec nver ion and demobili
zation. 
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Problem of racial, religious, and other cultur 1 t nsions have ri en in 
many communities, with repercussions in the schools. Yet consid ration of 
these and other problems of social relationships and qu ti n f soci l poli 
has been reduced as increased attention has been given in the cho 1 to sci n
tific studies, pre-induction trainin and immediate need of the war. s th 
war ends it is highly important that the social studies and humanities b 
enabled to deal with social relationships and policies, and with indi idual 
problems and adjustments as an es ential service in the transition to peac . 
In a world of individual, community national and intern tional t n i n . 
social education is indispensable to the preservation and advanc f the civil
ization, and al o to the reorientation of the technology, hich has mad ictor 
possible. 

If, however, the war has created a deficit in education, it h s al br ught 
ome encouraging development and significant opportunities. The impor

tance of ethical values in education has been recognized, a has he imp r
tance of teaching the democratic way of life. The need f r mor effective 
education in home and family life has b en widely realized. Many of our 
young people have experienced their fir t community participation doing 
such significant and useful war work s war bond sales and salv ge drive ; 
consequently, they have lea,rned • at • ey . t to play in their com-
munities. At the same tiirte pup l ha e • • re about practical eco 
nomics-taxation, natura reSOl!;L ~ rat on· n . , s inflation- than ever be-
fore. The wartime work ;renenoe of il 

7 
JJ ur youth hould prove a 

useful foundation for work a part of be cur .:i,:i-.·~lum. 
Teachers have achieved a more sigmficant role as community lead r by 

conducting rationing ser ing in the civilian defense program, and working 
with other educational agencies in the community. Many teachers\ ill return 
to their classrooms with new and si nificant experience in the armed force . 

Communities, in turn, are learning to use their s h ol . imul an u ly 
public and tudents ha e come to pect a mor functi nal education· con-
eq uently, the school must satisfy a more critical and di riminating com

munity. The greater emphasis that has b en plac d upon nutrition child 
care, the motional and mental health f pupils r r ation l opportunitie 
intercultural education and h alth should pr v to be i nificant ain fr m 
the standpoint of curriculum. The span of education ha be n xtended by 
increa e at the adult educational level and at the pre- cho 1 level. 

Adult education, part-time education, refr her course and educa. ion 
through industry have grO\ n trem nd u ly thu p ving the way for a com
prehensive program f publicly upported education for all who wi h to tudy. 
Education of women in our ocie y may be more readily broad n d and <li-

r ified a a re ult f wartime mplo ment in many fi Ids. 
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Wartime interest in current events, American history, the United Nations, 
global geography, and round-the-world experiences of millions of American 
youth should facilitate education for world-mindedness. Instructional ma
terials-films, charts, audio-aids, maps-have been greatly improved in the 
course of wartirpe job training, military education, and other programs. 

These gains constitute some of the assets that we can capitalize as we set 
out to reduce our wartime educational deficit. 

WRIIS 

B 
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Ill. Analysi of Po twar oc1et and ed .. 

As victory brings hostilities to an end in area after area, new problems, som fi international, some national, must be faced. The transition to peac 
already begun in liberated area , eem likely to e 'tend far into the fu 

ture. During that transition p riod many peoples and ar a mu l r -
habilitated. The part which the United at ha t ken in th war imp 
upon her a po ition of leadership in the c n, ideration and solution of t orld 
problems. 

Education in a democracy h s re pon ibility for informing the pubh and 
maturing its thinking. I ha additional and ob iou respon ibilitie for the 
further education of veteran and for aiding in their reorientation to civilian 
life, for training a competent civil ervice personnel, and for selecting and 
training teachers and other educators who can discharge the obligation 
resting upon education. Education is itself, however, a national probl m. 
Educational opportunities are not equal uppor of chool is often in d
equate, and the mean are too often lackin for attacking the resp n ibiliti , 
assigned to the schools as a public a ency for advancing individual compe
tence and contributing to the extension of dernocr c nd gen ral w 1£ r . 
Only as the public realizes that the sc oo . • e such n agency nd 
gives them full support, in conficl nee ";_·~--.:.~·~·-~·~·:..; ppr priati< n, , can th 
schools do their part in aiding the publi t UJ.}.j~g~l)d nd attack the prob-
lems, national and internationa. hich the 11 fac . 

Among the world probl m - hscn m t be are the follo mg : 

-the menac of\ ar mu t b fac d and a enc1c ,ind ma hiner for m,1 in
taining peace mu t b ree tabli hed 

- in ernational political machinery for d lin \ ith pr blem and is u 
common to all peoples and nation must b rganiz d • neither con
cert of victors, nor balance of power ha pr ·d adequate o h rn , in
tenance of peace and the ol ing of internati nal prohl m 

- agencie for the prot tion f minori i ' nd b ·k rd p pl s mu ·t be 
created 

provisional government mu t e t bh hed pencimg th r anization o 
stable government upport d by the peopl 

-disorder-even revolution-mu t be put down nd rn areas p lie d 
for various periods of time 

-confli in boundary claims and nationali a pir tion mu b t lecl 
-probl m concerned i h he di po i ion of col nies mu t be solv d 
-national and interna ion 1 policies re1' ting to . ir lin s mu t b rernnci l ,d 
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-peac time industr nd commerc mu t be reest blished in some instan s 
thr u h the pro i ion of financial and material aid in the revival of 
indu try and agriculture 

-machinery mu t be establi hed for elimina ion of economic causes of 
friction am n nations and for world coordination to bring abou 
r a onable economic tability and to pre ent disa trous b oms and 
d pre i n which s imp ril p a e :.imon(T nation 

mplo ment mu t be provid d for m n ~ nd , omen r turning from 
military er ic or relea cd from war industry 

-labor polici and tandard require continu d adjustment 
-pe tilence and famine mu t be combatted 
-the w lfar and curit . of indi idual in ~ 11 n .. tion mu t be protected 

o that frustr.ition cl not timulatc fa ci t or anizations and mo c
ment 

-casual i • of th w~ r mu t b car d f r n<l, \ hen po ible, restored to 
heal h and u dul activit 

- horn fact ri place of business, farm buildings, and public place 
mu t b r built 

- the horn le iles • ' fore d laborer nd returned soldiers must 
b r -do d nts r 

- ch l mu t be r duca • 
and \ ar o ar emocratic pr 

pro i i n must b r cultu 
nations includ ational 
ar I • the de ir an int 
e. ·1 lorcd 

••<-<:!b~~~itife.n:1t tion from totalitarianism 
peace achieved 

ll ctual collabor tion among 
nt to r ise educational stand~ 

nal offi e of ducation h uld l 

• \mon the dome tic i ue , hich demand ttenti n are h ollowin : 

- pr bl m • r lated to the armed f re s mu t b ·olved, including the rate of 
d mobilizati n of m n and ,vomen education and r habilitation of 
dcm bilizc I r 01111 I. and th mpl) ·m n of dem biliz d men and 

mn 

- war \ orkers mu t be readjust d t p ac tim ct1v1t1e 
-w rtimc economy mu t be r cc m· rted to p ac time need 
-gov rnmental agencie mu t b reorganiz cl to provide for new r pon 1-

ili i s f th po twar p riod and t er te r .. t r g vernm n al 
ffi i nc: 

- he p sibility of o ernm nt er ic a car r must b pr pared for 
- p 1blic w r~ . pro0 rams m~ t be d v lop d to ak up the lack durin 

th tr n 1t1 n from rt1m to peac ime conom 
-th~ d m_o~ratic ~y f ~if in it oci 1 nd economic aspect a w 11 

1 , P lttJCal m nif ta I n mu t b un r t d practic d and e tend d 
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-d sir bl line f d limitation in our mi ed on m • b t w 
m ntal pl nnin nd control. on th n h n<l and pri t 
on the o her must be determined 

v rn-

-technol gical impro cments capital r ources nd int lli ent planning 
must be utilized to protect and mplo. natural and hum n resource 
for pr gr s i e con mic improvem nt full cmplo m nt nd main
tenance of public " elfar 

- ectional j alou ie mu t be liminat d and c peration mon -:r the tat 
and tion of the nited tate . ·t nd cl, to the nd tha i nal 
ontr t b com n a t tc our national li 

-th right of minorit racial r Ji iou nd nation·1li 'T up mu t le 
pr te ted 

-the livin tand,rds f und rpri ile d ar a an<l 7 roup mu t l rai. ·d 
nd full r opp rtunities f >r all uth must b r vid • I. 

WI IS 

~ 
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IV. Implication of War and Po twar eeds for 
Curriculum Change in the Social Studies 

E 
PERIE cE in the war has reminded us forcibly of the need for emphasis, 
throughout the programs of the school and the social studies on the in
terdependence of all nations and peoples, on democracy as the way of 

life which we have fought to preserve and extend, and on the need for in
tegrity and morality not only in individual and in national life but in in
ternational relation . 

The chool have long taken account of the economic interdependence of 
the communities, regions, and nations of the world. Two world wars have 
now demonstrated that world peace a well a world economic life is indi
visible-that no nation can by its own efforts guarantee either the prosperity 
or the security of its people. Depres ion in one part of the world can under
mine and has undermined the prosperity of other parts. Maladjustments and 
frustrations which can be exploited by fascist movements are a concern of all 
nations whose peace is menaced by such movements. In an age of air travel 
the health of any part of the world can only be secured by guarding the health 
of all parts of the wor Id For peac a d • . , £ r prosperity and welfare 
the world is one. T 

Democracy, with its root in o~ re ig~~~.,."~,J;,r,!--:~:'hA-litical experience extend-
ing back many centuries and w"th it br ~ _ eading into our economic 
life and social institutions, has prb ide the >e- ,.,.;. al framework within which 
our nation has grown great and pm erful, and has developed its traditions 
nd ideals. The schools, a characteristic agency of that democracy, have the 

responsibility of interpreting and building loyalty to its traditions and ideals. 
Democracy can maintain its health and vitality only as its citizens accept 

their personal responsibility for integrity in national life, and only as the 
nation accept its re ponsibility for ending irrespon ible aggression and ex
ploitation of the weak in international relations. 

These three theme -interdepend nee, e panding d mocracy, the need for 
integrity nd morality in personal, national, and international life-should 
permeate the entir~ cho l program of ducation f r citizenship. 

The Commi sion reco nizes that all experience in chool and out of school 
i related to citiz n hip education. All administrators, teachers, and other 
chool worker are concerned with the attitude and habits that are part of 

good citizenship· and most eachers , hat ver their field or grade level ar 
concerned with ome aspect of the great body of information needed for 
effective citizenship in our complex society. The implications of the war and 
of the peace for curriculum change therefore range beyond the social studies, 
, he h r r not their organization follows or cut aero such long-established 
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ubjects a American history, \ orld hi tor g o r Jph , ov1 • , ecunonuc , or 
modern problems. Whatever organization i dopt d 10ul b fl ibl 
enough to allow for future change in oci ty, a w ll d f r rym l c.il 
conditions and need , and for individuJl diflcrence .unon ·hildn: n n I 
youth. 

The Commis ion, after revie, ing our e • nen 111 t vo ar and in two 
efforts to plan a lasting peac and after on id rin the impact of the war 
on the world as a wh le on our own n tion, an<l on our l eople young or ld, 
believes that the social studies mu t take account o a ran c of c ndition 
and needs that the war and pro pects f pe .. c hav either er ated or in n
sified. 

Curriculums will vary from se tion to se tion, and from ur an to rural 
areas as well as from grade level o grad level; but gr at ocial trend and 
forces will be reflected in them all. Each s hool syst m mu t plan c refull • 
to insure that its curriculum shall present a coh r nt s u nc of p n nc s, 
and shall encourage continuous development. 

In view of the needs of both so iety nd the i 1dividual, and in recog it"on 
of the boundless opportunities for improvement in human relation the 

ational Council for the Social Stud es urges a pr gran of . ci, l 
education for every year o u ·c du at . 

J 

Modern War Can DestNJ}' 0..9__@ 
Civilization and Democr.acy ~ 

War has no glamour for those who liav exp ri need its c t in ca ualties 
treasure, and sacrifice. The fact that we are willing to pay such cos s to pre
erve our freedom, democracy, and civilization hould n t blind u tor liza

tion that these values are now menaced by the methods and ff ects of modern 
war. The Commission recommends that in both el mentar and econdar • 
chools, where appr ciation of and ttachment t freedom and d mocra .' 
re inculcated the danger f war b c nsi ere l: 

- it destroys wealth and property neces ary t human w lf ar nd th ad
vance of civilization 

-it disrupts the economy of pea e and diverts t lents and en rgy fr m th· 
advancement of civilization and well-b ing to de tructi n 

-it destroys piritual valu s and pr mote hatr cl and brutality 

-it undermines confidence among nation and destroy in rnation. I l. ' 

-it stimul tes militarism and reliance on force 

-it undermines d mocracy by necessitating highl c ntr li7 d gov m-
m n propaganda, censorship, and espionage 
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-the mere possibility of its recurrence necessitates the maintenance and 
constant extension even in peacetime of military establishments and 
armaments of government able to m,1ke war swiftly and powerfully, 
of agencies for propag nda and e pionage and of economic policies 
which in them elves make for var. 

International Organization and Cooperation 
Offer tl1e Only Practical Hope of Peace, 
Security, and Well-Being 

S ntimental internationalism and flabby pacifism menace rather than pro
mote the cau e of peace. Ye only as all p oples-not those of one nation alone 
-understand the need for, and the achievements and po sibilitie of inter
national c operation and study realistically the pro edure and difficulties 
involved can the prospects for peace be improved. The Commi sion recom
mend hat at the elementary and secondary levels the curriculum reflect 
aw reness that: 

-n single nation , no concert of nations, no balance of great powers, no 
program of military preparedne s, has 1ever succeeded in maintaining 
peace , 

-unrestrained nationalism, couple 
twice caused world '\VaJ:S disast ou 
Victims r f 1 

+l1:~~ricted sovereignty, has 
he a gre sors and their 

-successful experience in internati nal co peration m economic life-in 
ending piracy in controlling crime, in facilitatin communication and 
transportation, in conserving resources, in controlling disease, in im
proving labor conditions and social welfare, and in protecting minori
ties-provide precedents for the exten ion of intern tion~ l tivities 
and agencies 

-the very failures of the League of ations in preven ing war raise ques
tions as to how a more effective international r nizaLion can be d -
veloped: Shall an international organizati n use force, i nece ary, to 
check aggression? Shall membership in the international organizati n 
be made compulsory, without the right of sece ion? H v can the in
ternational organization provide for adaptation to world changes rather 
than maintenance of a tatus quo? How can the low tandard of liv
ing and frustrations that foster f ci t and nazi m vem nt and a res
sion be alleviated or removed? n the Unit d tate nstitution be 
articulated with an emergin international r aniz tion? 

-the study of comparative government leads to the oncl us ion that no 
one set of governmental in titutions fits the needs of all people 
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-the extension of democracy into mternation l relations impli . th~ ne d 
for developm nt hro~gh organized duca i n of childr n, , outh and 
adults, of understanding of th func ion and machinerv f int rn. -
tional agencies, and f lo alty to th m, for no d m > ra ic· rnm nt 
can function without an inform and active ons itu n 

-loyalty o na i mal id al and in ti ut ions is not onl _' om[ atil le wi h 
loyalty to agencies for int rnation. l coop r· ti< n l ut hould h a murc 
of trength to them· on the other h. nd the promotion of h· tred · nd 
susp1c10n r national sel righteou ne in s ·hoc I r through new 
pap rs broadc. or motion pictures i to be d pl, red 

-the chools hould n t i nor th difli ul i s of int mat ional ,perati n, 
or the exi tenc of tradition 1 rivalri s, h:1tr c1 .tnd conlli ·ting inter t • 
any lucation th, t is cffecti e mu. t 1 rcali tic. 

Racial, Rdi ious, Ethmc, and Socia/
Economic Tensions Must Be Reduced b 
Understanding, Unity, and Rerpect for 
Individual Personality 

We in America mu t Ii e r h, rmon • 

are immigrants and th 
ligions an races, a nati 
patible ith our way o 
of divided lo al i 

·n our own nati n. We 
n. tion of many re
i tincti n a in om-

>ating the f in 
, uppo <l h r di ar, 

r d m rat' f 

life nor with th nt nd p y 

part of ocietal a t ck on h econ mic an o 11cal r0< t nf m cr-

-rroup ho tili y int rcultural ducation in th ch ol can m k a c ntril u

ti n. pecifically, the ommi ion r commend that: 

-in th 1 ment r ' 
h m an 
tandin 

sh uld e t nd th ir cqu int nee from 
rh o to lar r c mt • • • 1 rowin, 1 under-

r up and people encoun r d 

f culture rou to th r wth f . m ric1 and civili-
hould tr d in h te hin f ci- I ~ ud1 • h1 ory 

afford "n e. cell nt opportunit t p int ou hat variou im-
mi at n mino i . groups h ve i en o meric n life, • nd hat 
con ributi< n difiercnt r ci 1 and n ti nal roup he e made to w rid 
ci il1z ion 

-thr u h chool pro rams, und r t ndin f cientific f ct • bout race 
h uld be di min d • alleged h redi r superi ri of c r in r up 
hould b recu nized ra 1 myth· reco nition o r ce r li nd 

n i nalit a parat la. si cation hould he mong our 

d r andin s 
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-practical anthropology, including instruction on races should be treated 
as an aspect of units dealing with cultures 

-school programs should take cognizance of the role of emotions in prej
udice and intolerance, rather than proceed as though the disease of 
intolerance were entirely amenable to intellectual treatment 

-the ethnic backgrounds of young people should be utilized in festivals, 
pageants, holiday celebrations, and other appropriate school and com
munity programs as an aid to developing understanding and apprecia
tion of different cultural strengths and values 

-s udy of problems of intercultural relationships in the community should 
be part of the experience of the students. 

Democracy Must He Emphasized As a System 
of Government, a Way of Life, and a Set 
of Principles for Living and Learning 
Together in the chools 

The ri e of authoritarianism-fascism, nazism, and communism-in chal
I nging democracy, 'made us aware that we had not given sufficient explicit 
attention to the meaning, history, an practices of democracy. We strongly 
endorse the increase in att ntio ,. ti ul""·"w~ war, to the long story 
,md to he traditions and idea of detncfffita.viM~ther with efforts to pro
v 1de experience in its pni ti ill las rouu1t~~ lI,,ru i school life. The stud 
and practice of democr;ic 'Should be in eJ f: ~ '°' hroughout school experi
ence. Specifically, the Cmnm iorr re ommeri -~ that: 

-the history of our freedoms and rights, of the dev lopment of govern
men of the people, by the people, and for t 1e people should be in
cluded in world hi tor and American history at ach grad level wher 
the appear 

-th political in ·titutions of dem cracy-bills of rights con titutional gov
ernment, popular franchise, repre ntative government, rule of law 
responsibility of the xecutive, indepen en ·e and integrity of the ju
diciary, and respon ibility of the elector te for participation in polic, 
making-should b taught in course in civic, government, or modern 
pro lems, or in whJte 1er curriculum or anization draw on these sub
jects 

-the duties of citizenship b empha 1zed equally with its right 

-opportunity hould be provided in the elementary gr es t become fa -
miliar with h . li"e and achi vem nts of the men and women s
, ociat d with the reat ad vane s of d mo r:tc , nd \ ith dramatic 
e i. od s in its his or 
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-before youth lea condar h l they h uld be me amiliar , ith 
the great document of demo rac ~rnd it modern m._ jor achi ,, m nt 
(See page 2 .) 

-in the study of American histor nd go mm m du at ntion h uld 
be given to our unwritten con titution the produ t f cu. tom judi ial 
and executiv interpretati n and on res i< nal pra ti , \ 11 a o 
the written Constitution 

-the strength and valu of dem er hould b ~ ttr cti ·el , 
the need for continuing effort o achi vc it id al tr nd ht· 
dangers of die atorship and t talitari ni m h uld b anal z d o th ·r 
with the conditions that ha e giv n ri e to such mov m n 

- the growth and need for xten ion of democracy in int rnati n, I afl ir 
should be traced and explored in ours in or r lat d to ci i histor , 
and problems of democrac 

-the procedure of diplom cy includin the m kin T of r at1c and oth r 
agreements and the s ttlcmcnt f controv r ies , men r n. t"on ho 11 I 
be similarly studied 

- chool should provide the fulle t p 
pr ctic of dem ndin 
ri hts, and pri il ensur-
to as ume respo 

- he pra tice of d ol 
analysi of the p ... __ ,, a 

~cho 1 activitie , in cl s 

rtuni y f r row h in h 
• nd tudents fr <l m, 

bilit an<l willingn s 
iplin 

pli n 

dividual the al s m it H , 

nd hould r p ct ind p ndence f • 1s , c, 

cooperation nd the frequ nt nece it h majority d ci i, n: 
h atmosphere of d mocrac houl all I • d , ] I 

rel ionships f admini tr tor , t ach r studen , l 
w n chool and comm unity 

- the difficulti of c p ration • nir prohlc 1e dil ·mm.1 
a a ed b th n d m the m int e of c n i 
ti n and th alue o orit pi • uld b r niz d in ·in 

rcali ti progr m or tud r p f emocrac • 

within the fr m k rl .. d fined bje ti and a well-arti ul 1 e 

curriculum and und mi ten t a her le der hip, lem n ry • nd 
econdar c hould pro ide opportunity for pupils to ha e a 

in identifyin ls, 1 cting and evaluating clas xperience , and 
planning content, methods, and quence of units 

-a mini rator and e chers should enc uragc children and outh to p r-
ticip full in th program sch ol overt~~ _nt and . lfar 
a th ir m uri , and 1i1lin cc r p n 1h1h .' p rmt . 
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Close Relations/2ips with the Community 
Are Essential to the Vitality of the 

c/200! Program in Civic Education 

Many aspects of the war effort have drawn young citizens jnto civic ac
tivities of value both o society and individual participants. Comparable ac
tivity should be stimula ed and recognized in the po twar years. Appren ice
ship in citizen hip in the wider life of the community as well as th t of the 
school, is an in aluabl aspect of education in citizen hip. pecifically the 
Commission suggests that: 

- urveys of ec nomic life and portumt1e of social conditions and prob
lems, hould be nc , 1rag cl, especially in econdary school , to bring 
reali m into ocial learning and to call attention to immediate civic 
re ponsibilitie an I oppor unities 

-joint school-community civic impro em n program should be or
aniz d, and the in er st of oung citizen in h wor}, of regional and 

local plannino- commi ions hould be enlisted 
-young c·tizens should be aware of the programs of official and voluntary 

organizations cone rned with w lfare an<l civic impro ement- soci 1-
ervice a ncies, settlement ho ses libr • churche , hospital , the 

Red Cross, young 0J?le· @aniza i. . e club , women' clubs-
and the po sibilities for co1 acts n pcrati n betwe n young 
n ad ul group o· i iz ns sh u[ ~ ~~Xi-10 ed and develop cl 

--th r ource of he ..... , mm •Ii f r ;,a. • /lg understanding of busi-
" -:7::,-g•' 

ne organiza ion nd problem of la I 

r and management through 
ontac s with bu in s men, chambers of commerce and service or

rraniz. ti ns lab r mions and public offi ial , h uld be capitalized 
-th need of all youth require a m, jor e.·pan ion of the educational pro-

ram keeping in mind e pcci. lly h e who h ve least capacity for, 
an<l intere. in. the more acad mi· a pe ts f the chool pr gram; in 
the int re ts of r ·1lisrn, of mckrstanding of the modern world, and 
of explorin personal cl ar~ c eristic . the chool shoul<l provide practical 
work ·.·pcricn aft r . h ol h urs and during vacation ; the need 

a1 l • m t nl hy enli. tin.g- the organized cooperati n of employers 
in tore , hop , fa torie. on farm and in homes and by establishing 
und r school au piccs where ractic ble " ork camps that offer the 
wide\ po. sihlc op( or unit for productiv labor and for learning 
voc1 ional shll and roo \ ork habits 

mmur ity udy hould upp m nt \'Ocati nal guidanc in calling at
ntion to emplo, m nt opportuni ies nd r lated qualifications in 

ducation. e. ·pcrienc , a1 titud . and personal qualitie 
-the rogr m of c1:. l ucation fo rural uth hould revolve around 

th prol l m and tl e o rtuniti s of life in heir \ n area . 
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The Social Studies Program Affords Opportunities 
for Individual Growth and Adjustment 

Problems of personal, family, and scho l rclati n are till oo br ,el · 
neglected in the school curricula. Yet such problems re maj r cone rn 
to the student and teacher· when utilized the urni h intri1 ic motivation 
f r vital study. The problems the student encount r in his immediate en
vironment affect hi alues, behavior, and attitud s· we neglect tud nt 
problem that are immediate and personal at the peril of , 11 e wi l t ::1ehiev • 
throu 0 h our teaching. For s cial udi , teach rs \J ,ho re · nize th ir im
portance immediate student problems afford a mt departure for labora
tion of the meaning of democracy and for a tion ha ed on thou h . Th 
can be used for bringing into lively and personal f ~u principles in the social 
studies which might otherwise r main to the s udent high order ab traction 
oncerning world society or national life, but not touching hi immedi t 

interests and concerns. Con quently the omn i 1011 , pecific11l r c m
mends that: 

-school governmen should be utilized a ehiclc for the d velopment 
nd xemplification of basi concerts in social st udie ; am no- th a -

pects of school governm n s hie fr quentl call for o ial tudi s 
di cu sion and acti n i;lrt: e1 ctipn p ~~ r 1auers of r pr nta
tion sph res of stud nt an fa ult qQJlmQlllal~.l politic· 1 or pr s ur 
activities . C? C) f"Q) 

-pr blem whtch chara t 1z u , re ..... ,,""" ... •'• houl 1 be 
utilized through ap in cit l s u i 
to c ncern of tudent life 

-boy-girl relationship and problem of • ·ior are pr min nt 
among adole cent concern • social tudi t 1l l tak a -
vantage of the opp rtunity in ·olved to t ch p Ii hi 
ducation, the ocial implica ion f e. b 1avi r .: \ m 

family life 
- ince problems of r lationships with family m mbcrs are imp rt nt to 

oung peopl w hould te ch ocic logical und ·r tL n<lin of th in ti
tution of the family, and appl th knm I lg t probl m of th im
mediate environment 

-social studie teacher should bJr with 1 uidance offi er oth r t L ·h rs 
and school vork rs the r . pon ibility r <le eloping lf-und r tand
ing and satisfactory cial adju tmcn h' individual tudent . 

Domestic Problems, Economic in T l1eir 
ature~ eed lnten ified onsidcration 

Most f the conomic probl m facin the Ameri ~an pcopl are pr blerris 
which can be stated and studied but for whi h no c rt ' in olution lr • 
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been de ised. The Commission recommends that teachers and students read 
and discuss them together, pointing out alternative plans with the strengths 
and weaknesses of each; among them are: 

-the problems surrounding the maintenance of the flow of private capital 
into new enterprise, and the protection of investments in private enter
prise under adequate government supervision 

- problems of taxation· its complexities and overlappings, its form, base 
and incidence 

- the public debt and its implications for public finance 

- the relationships of international trade cartels, and tariffs, and their im 
pact upon the domestic economy 

-the purposes and the scope of a program of social security 

-the whole cluster of problems relating to labor, management and gov-
ernment 

- the economic implications of the domestic issues mentioned on pages 14 
and 15, so far as they can be made intelligible to secondary school or 
college youth 

- the economic implic-ation of th istrib tion of goods and services as 
set forth in the followin secti n 

Consumer Education ls ESS1 ..J tjld in , n 
in JVhich All Face PrablenF As Co sum ~. 

With the coming of the gr,eat technology, individuals increasingly have 
become specialists in producing and generalists in consuming the wide range 
of complex goods and services which the machine age has made available. 
Consequently education for the consumer, confronted ith multiple choices, 
is needed in the twentieth century as never before. The war has driven home 
to us the importance of problems of consumption. Many civilians felt the 
impact of war largely through rationing, price control, campaigns for saving, 
and the fight against inflation. We have seen the miracle of production take 
place in America; a pressing postwar question is whether, with the use of 
intelligence, we can distribute our potential plenty to the American people 
and so match the production miracle with a consumption and distribution 
miracle. Postwar consumption problems are on the horizon-deflation, spend
ing of savings, income distribution. Since consumer education will continue 
to be important in postwar years, specifically the Commission sugges s that: 

- the real consumer problems of young people should be studied in Ameri
can schools; problems including choosing buying and u ing food 
clothing shelter, education, and recreation 
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-use of _scho~l activities, lu_nchroom ituation , an<l lJ s purcha cs, houl 

credit umons, cooperatives, should be used a typical rears ic points 
of departure for consumer education 

-students should learn how our industrial age has ushered in an cc nom 

of abundance in which satisfactory consumption i feasible if \ e can 
master techniques of istributing our potential plenty 

-the consumer movement, which is a de elopment analogou to the h bor 

movement, should be considered in the schools· the fight for pure food 

laws, _the _work of the Feder~l Trade ommi sion, the rise of testing 
agencies like Consumers U 1110n the Bureau of tandard., arc t pie. I 
aspects of the movement 

-consumer legislation should be studied to e the extent to which such 

legislation is used to protect the American people; to e which le is

lation does and which does not facilitate the development of our pro

ductive system. and the furtherance of our mergen social , Ifar 

and to see what further legi lation i, needed 

-consumer educ tion should be u ilized to enable the individual student 

to develop values and establi h standards of choice-making which will 

help him toward a richer more 1seful, and happier Ii e; str ss on 

choice-making and values hmtld ha act • .e I con umer e uc 1 m 

activities rather than be c n eived a ~ £_~)~}1ffi unit. 

Geographical Relationship~9v9 
Changed and Grown in Im portan 

Through many centuries the development of n w methods of transporta

tion and communication have changed space and tim r lationships. In 

recent times technology has made all countries and p ople near neighbor . 

Climate, geographical location and resources ha very gr tly influenc d 

living standards and institution as the tudy of human g ography an ) 

ecology have made clear. The implication of the distributi n of resource 

and of geographical location for national economi , for military tr t 0 y 

and for related national policie have be n explored in geopolitic . ir 

travel and air power have introduced new factor in economic and cultural 

life and in international relations c rtain to brinp- continuing and im ort nt 

changes in society. Effective planning by individual , communi ic , bu ine. 

groups, and regions by nations and among nation mus be ba. don und r

standing of geographical facts and relation hips. 1uch eogr phy, lar ely 

descriptive in nature, has long been taught in elementary chools but geog

raphy has never become well establi hed in econdary ch ol and colleges 

levels at which study of its mor mature a pect hould be arried on. Th 

Commission recommend : 
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--continued attention in elementary grades, to the geography of the 1 cal 
community, to the economic and social life of regions, and to the inter
dependence of all communities and regions 

-increas d attention at both elementary and secondary levels to changing 
time place and space relationships, with due attention to the influenc 
of aviation 

-increased use, at all levels of globes maps of all kinds, and g ographic 1 
charts and graphs, with resulting familiarity with map projection and 
symbols, latitude longitude, time belt and weather maps and wi h 
related development of skills 

-increased attention at the secondary level, in a course in geography or Jt 
appropriate points throughout other social studies offerings, or both, 
to geographical factors and influences in economic, social, and political 
life in the past at present, and in planning for the future. 

Americans Need to be Familiar with the 
History and Civilization of Other Peoples 

Other countrie and people have long been studied to a considerable extent 
b th in our elementary and secondary schools, whether in term of cour e 
in history and geograph or of ma.jo themes relating to human and social 
d velopment or major ,are of bu a • he Commission stron 1 
endorse such tudy, belie in t i mu._w.;ir1~1-Jmportance a people and 
nation grow more in erde ndent an a ~~~~1~ national int rests wid n. 
The , ar ha direc d ttenno ot onl -?,.>e-t xistence of a dangerous .J/>', 

amount of pr j udice nd into er.ince in the world but to r lated gap and 
deficiencies in our school program for building knowled e and under-
tanding of p oples in the oth r Americas in the Far Ea t and the Pacific 

area, and in the Soviet Union. The current interest of many educational 
and oth r organizations and groups in th chool program a it relates to 
these areas and group and to intercultural education hould ha ten de ir
able curriculum hang s, the production of need d materials, nd the im
provement £ teacher pr paration. Th Commi ion urges: 

-continued and wh re n ce sary, increased tt ntion to the hi tory 
g ography and lif f oth r countri nd peoples at both the ele-
mentary and econdary levels 

- ystematic pr entation of the elem nt that make up ci ilization and of 
the story f the de elopment and inter-relation hips of civiliz tion in 
theWetaodth Eat 

-inclusion in both elementary and sec ndary ch ol of att ntion to 
n glected area and p oples particularly in the other Americas tlie 
Far E st and Pacific area, and the oviet Union and of minority a 
well a maj rity group in Eur pc and m nca 
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-recognition that while the story of nations as political unit cmnot be 
ignored, the story of democracy, of changing economic l"fe of insti
tutions concerne~ with human we fare and individual development 
and of religion, literature, music, art, and science should be included 
in any adequate program for the development of eff ctive ci izenship 

-recognition that the school program i1 liter. ture mu ic, art and cienc 
as well as in social studies have important responsibilities for develop
ing knowledge and under tanding of other peoples and of \! odd ci il
ization, and that whenever practicable joint planning hould be und r
taken. 

The History, Ideals, Achievements, and 
World Relationships of tl1e United States 
Are Central in The Program of c;vic Education 

United States history and offerings in American geo r( phy, government 
and problems, have lono constitut cl the main body of the school program in 
civic education. In a democracy it is e pecially nee sary that ci izen have 
an understanding of the history and ach'evements of the n tion, and f th 
traditions and ideals whicb._the_y_.must p es rve . d e tend. Th y must al o 
have knowledge and unders a in df t e i~lti~ , problem and i ue 
on which policies are bcin° £ rme~ ,a ILk't~::.:~~w-aeal with su h i sue 
and problems requires kn wJcil - ' nn 11{ ~{ • of hi tory. The , ar 
ha not reduced the impo- ap ' ~dy 0f o ), .:i1 countr . Ra her it ha\ 
made wide and accurate knowfeclge of m ricrn dev 
tant than ever before to citiz ns of all ._ t, .. 

The war has, however, called at ention to se eral a pcct of merican life 
which need increased at ention, such as intercultural and racial r 1ati ns c nd 
military policy. It has al o reminded u of the need if we are to un<ler tand 
present-day America, or substantiall increa ed attent' on to our r la ion. 
with the other Americas and with the re o( the world. Te ·hn ]ogy and ·1ir 
travel, two world wars and our emergence a a leader in the nit d 
place the United S ates and its hi tory in a ne\ cuing. The nitecl ta es 
can no longer be understood by studying the • ni ed t. tes alone. 

The Commission recommends: 

-continued study in the elementary, junior high, and enior high school 
rades of American history, wilh continued atten ion in whatever 

effective patterns of organization ma variously be dopted, to the 
eography, governmen economic and ial life, • nd pr blem of 

the United State 

plicit att ntion to he o-reat fi ures m American hi or , 
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-explicit attention to the tory of American democracy, to dramatic key 
episodes in our history, and to such great documents and major de
velopments associated with the growth of ur democracy as the 
Declaration of Independence, the Northwest Ordinance, the Constitu
tion and Bill of Right the Emancipation Proclamation, the Gettys
burg Address Wilson's Fourteen Points, the Social Security Act 
the Four Freedoms, the establishment of free public schools, the exten
sion of the franchise, the growth and recognition of labor unions the 
maintenance of individual opportunity under our system of free enter
prise, and the protection of civil liberties 

-the articulation of the eni r high sch ol cours in American hiswry 
in afar as practicable, with c;enior high chool tudy of political, eco
nomic and social problem of our democracy 

- in the study of modern problems, as in American history, increased at
tention to our relation with the other m ric and with the re t 
f the w rid· just a at many point merican hi tory merg with 

world hi tory, o now do national problem mero-e with ho e of 
the world 

-local history u ed where , r poss· le to illustrate mov ments and forces 
that migh o herwise seem unre 1 . t, and to erve as a medium 
for training in me h 

~ 

The Social Studies Are Gtma:rned 
with Current Affairs and t/1e .::::/ 
Pmcesses of A-folding Public Opinion 

on ideration >f curr nt e ent ha bee me established in many schools 
,1 c; part of the ocial tudie pro ram in the intermediate oracles and in 
1Unior and senior high ho 1 . Young as well a older citizen need to keep 
.1bre st f n w developm nts. The chool can do much to develop habits of 
d1 criminating b t, en n , and pr paganda; t dev lop awarene s of th 
processe by vhich public f ini n i forme ; and to pr ect th public a ain t 
the tricks of d m. ogue n<l a 10 t ·ffort~ to p r uade on le h n full and 
.1ccurate information. Th ommi ion recommend : 

·ontinue attenti n to th tud of urr nt e ent.- and affair in oci 
studie cour. e from the el mentary rades throu h hi h chool 

- deliberate and systematic effort to make use not only of newspaper and 
weekly magazines including sp cial publication for th sch ol but 
of hL torical and e raphic::il b ckgro nd 

ra, !Of upon and . nal,1zmg rJdio ne, ·s . n<l ne rs film . 
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- in se ondar chools especially, introducing tud m to journ· ls ot pm 

ion and to publications prepared for lay p r ons, written in non

technical language, and aimed at dev lop in an u ndcr t ndin o 

current affairs 

-not confining the study of curr nt affair and public opm1 n t the 

pathology of soci r to the ntiall n gativc ppr '\ h t pr >p.1-

ganda technique • but u ing a po itive and con tructiv . Pl r .l l 

mphasizing the role of individuals and groups in d v l< pin pu 1 ,n 

and in active! advancin con tructi, e p lici . 

W IfS 

~ 
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V. Implications of the War and Postwar Needs for 
Teaching Procedures in the Social Studies 

THE pr ceding section of this report _adva~ced interdepe~de~ce, expand
ing democracy, and the need for mtegnty and moraltt m personal, 
national, and international life as three themes which should permeat 

he entire school program of education for citizenship. Obviously no sharp 
distinction can be made between curriculum and procedures. Provision of 
learning experiences from which understanding, internal drive, value pat
terns attitudes and skills may be acquired is at once a problem of content 
and of method of study. Students learn the meaning of responsibility b 
carrying re ponsibility for the welfare of themselves and others, learn the 
meaning and value of democracy by living in a democratic atmosphere in 
chool and community, and learn of affairs in the local community through 

field trips, reading and discussion. uch learning experiences constitute a 
major factor in the curriculum through which social sensitivity, understand
ing, skills, and attitudes or dispositions to act are acquired. Procedures used 
must be consistent with objectives ought. 

Training programs th nm:d 0 .. 1 ....... •~·"'i' iHzed the services of edu-
cators and have adopt d man I tee ~!~~!!~~only used in the teaching 
profession. Extensive ,.us~ ~ s been i cu sion techniques film , 
pamphlets maps, chart an<l di gr s. {;), 1f ns relative to uch factors 

j b, ~~ 

a selec ivity ocial cohtr I aha mot vatio l .:;· ~ . e armed force training pro-
gram are quit unlike tho e in publi chools. evertheles their u e of vi ual 
and auditory aids and of direct eaching method h s clearly demonstrated 
the effectivene s of the e aids and methods. Utilization of the formula "teach 
how, show how, and have do" is representative of the best educational think
ing. Effective u e has been made of classification and performance tests, in
terview and per onal inventori . These features of the armed forces train
ing program reflect achievements in public school teaching generally nd 
in s cial studie specifically. Through pro ision of adequate materials 
and financial resources, competent taff and more time for planning, chool 
curricula could be more effectively activ ted by the employment of these 
methods. 

The Cooperation and Support of School Administrators 
Is Essential to Effective Citizenship Education 

Realizing the need for administrative support and for improved educ -
tional procedure the Commission recomm nds that: 

[ 30] 



-adm_inistrator ~o_uld ~ncourao-e teacher to plan polici , n pr cedur 
with the admm1strat1on nd should maintain bal nee wi hin the cur
riculum, giving full recognition to the im ortancc of ci izen hip 
education 

-teachers and admini trators alike hould ontribute to he und r anding 
by board members and the la public of the b ic purpo es f citiz n
ship education, and the role of . ocial tudi in th~ tota pro ram· 
the possibility of provision of ad quate in tructional facilitie , nd , ff 
would be greatly enhanced b, such under tandin CT 

-teachers of the social studies ,vho de, 1 with cial reality in a cholarly 
and opjective manner should rccei\-·e the courao-eous upp rt of , d
ministrators and members of oard of ducation 

-administrative polic should take account of the ne d for ,1 timulatin 
program for high ability students and for adapt tion f urriculum 
material , and methods for "slow learners" 

-adequate materials of instructi n including not only 
pamphlets, periodicals maps an l vi ual and audit 
provided 

but al 
• h uld b 

-smaller class groups would make po sible more effective dia(Tno i of in• 
dividual difficulties and more fruit ul remedial tr a m n 

-cla srooms should be equip ed with 1c . ·wre , n 1 cla .. r om 
layouts to provide a stih,1u at ngl nd , ~I.II.Ll,.&.1,1,1,1~ m phere f r ci I 
learning r V \.., / (.)) 

-provision should be mad or he wi 
community for pro ram 0t ) auh 

Improved Teclmiques of Utilizing Individual 
Differences and Providing Realism in ocial 
. tudies Teaching Are Indispensable 

sch l plant l 
-Kl d . "' n recre4 10n. 

the 

Every effort should be made to make ocial tudi teachin mor vit· I and 
reali ic. Realism will be enhanced by recognizing tha he problem of 
our time are the problems of human 6 inrr living in par icular ultur 
pa ern. Persons-in-culture vary tremendou 1 in e hie .. nd a titud , s \ ll 

a in intellectual ability. 
If student are taught as thouo-h they \ er 11 like, many will find ocial 

problems, ven those which most affect their immcdi, Ii ing t b dr life
le s unreal. Each student i an individual \ ho le. rn wh h • pcri nee r 
what ha meanin to him him If. S re in • ndividual cliff re nee re o -
nizing that each ud nt has hi concern and problem i e • mial. 

Method of pro edur hould b uch th t individ tal difT r nre will ~ 
utilized o that ~ 11 pupil ha a contri ution t mL k . uch L pro 1 t n 1 

nee r : no only f r th indi d but for th b n fit of 
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society as well. There should be attention to the non-booki h student as well 

a attention to the intellectually gifted or potential leader f thought, for 

no group should be neglected. 
Techniques for giving realism to s cial studie are numerous and vary 

in local situations. The Commission recommend he following as suggestive 

of ome procedures which may be used: 

- community p rticipation throu h survey , ommunit 
field trips nd observation 

- audio-visual aids including r cordings radio, film 
( ee b low) 

ervice, interview 

exhibits and chart 

• 
- aried reading material including pamphlets, magazines, fiction, and 

supplemental books appropriate to various levels of maturity 

-dramatization includin documentary plays pageants, and informal 
ketches 

- sharing ideas and material through panels sympo iums, forums, town 
meeting , group plannin o- and discu sions 

- laboratory wor ~ uch a making map , chart and model . 

Through uch echniq ues applie to top· cs of concern to high school 

youth, the social studi s area c n be m~L,;tL~.~--,;;! .. ~. N fld real. Re pect for indi
vidual differ nces will characteriz p ogfri~ ~ l.1~111~ such techniques, provid-

ing that each er are -oncern d o ~~~!!~ ake u e of the differing 
individual backgrounds ch ra abilities of students. 

J 

Audio-Visual Aids Provide Challenging 
Opportunitie • in Social Education 

The gravity, number and comple .. i y of the problems to be faced by the 

citizen in the tran ition and postwar periods and the need for broad under• 

tanding of these problem will impo e a heavy burden upon ocial studies 

teachers. The ocial studie curriculum will be more crowded than ever; 

time and energy will be at a premium. It is imperative that social studies 

eacher utilize to the fullest possible e t n all effec i e mean for enriching 

and facilitating the learnin pr ce s. 
Visual and auditor aid such a map , globe , charts graphs, model 

mounted pictures slide , slidefilm , sound and ilent motion picture radio 

programs, and recording ha e demon trated their effectivene in the armed 

forces, in chool and out of chool. Yet too f w of the e newer tools of learn

ing have been readily avail hie to teachers and their use has been all too 

limited. Too fe chool admini trat r appre i full th ir importance or 

make adequate provi ion for their full utilization. Many t ch r have not 
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eceived adequate training in the most effective method of u mg the e to 1 . 
The Commission recommends that: 

-there ~e a clear recognition ~n the part of teachers and laym n that m ny 
pupils cannot learn _e~ecuvely_ from the printed pag ; that all pupil. 
need the real and v1 v1d experience provided by visual and auditory 
aids; that emotional dri es which facilitate learning are often prov id d 
by these aids 

-individual teachers, private and public agencies and due tional org·mi
zations undertake further experimentation and research in method. 
for using these tools effectively and that provisi n be made for di m1 -

nating the findings among teachers and th rs concerned 

-colleges and universities establish more cour es and workshops for th 
training of teachers in methods of effective use of audio-vi ual aid 

-educational organizations, including the ational Council £ r he cial 
Studies, collaborate with foundation government agencies, and h 
motion picture and radio industries in the preparation of auditory and 
visual aids to social education, for all levels of in tructi n and for all 
topics in the social studies curricu l u 

-the supply of multiple cbp1e o 1 al ai ,rdings b incre- d 
and made more readily a.vaila e a d ·sible to teacher in 
depositories such as those of t:H it d Stattlstfllli~e of Education, tat 
departments of education, nive:rJiti s a ,,.), :J , "ges, boards of educa
tion in the larger communities pu lie librarie museums film cen
ters, and other agencies 

-boards of education equip classrooms adequately r the effective u e of 
these tools, and that the ational Council for the Social Studi s in 
collaboration with other educational or aniza.tions, foundations, and 
public and private agencies, under ake a tud of he equipment 
needed and issue recommendations. 

Techniques of Inquiry and Discussion 
Must Be Further Developed 

Believing that both the growth of human p rsonality and the re olution 
of ocial problems require skill in the a sembling of inform tion, the draw
ing of valid conclusions, the forming of considered opinions and the sharing 
o idea, the Commission recommend hat: 

- ocial studie teachers give attention o th · d vdopmcnt o mquir nd 
discussion at all levels of instruction 
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-specific and attainable skills appropriate to the maturity of the class and 
its individual members be included for special emphasis in each grade 
and in each unit of ,vork and that provision be made for repeated 
at ention at stated in erval for further development of those skills 
as pupils grow in abilit to use them· included should be such skills 
as those in olved in studying pictures and objects, using indexes, 
outlining making and interpreting oraphs, tables, and cartoons, ap
pra1 mg motion picture interviewing authorities and laymen, using 
books to locate information collectin° valuating, and organizing evi
dence, drawing conclusion testing hypotheses, and planning action 

-teachers and pupils recognize that discus ion i a cooperative art for the 
sharing of information experiences and opinions, for reaching rea
soned conclusion and for formulating plans of action- if discu sion is 
developed a an art, it need not be a "forensic exchange of ignorant . 

. . ' opm10n 

-teachers recognize tha a frank appraisal and discussion with pupils 
of the role and aims of the social studies is a wor hy use of class time 

-a variety of discus ion techniques be utilized in such forms as the 
symposium, the panel or rou dtable, the forum, and various c m
binations of these· ra • ...... ,.,. _ __,.,. ... ovide many helpful sug-
gestion and models 

-controversial issu be approac )e ~~~~..--,__ vie, point of the right 
of the learner to le r • h teac er J ~ ~ 0 

the position of coun ellor 
rather than director in t e i c s ion :Jl, rifying the pr blem chal1en -
ing pupil o be certain of thei " (act " and by e ·ample encouraging 
a calm sear h for c nclu ions. 

Evaluation Procedure· hottld 
Refiect Accepted Objectives 

The broadening of the purp of due tion to include training and 
rowth in d mocratic practice reo-ard for individual de elopment and 

adjustment and a tention to attitude and behavior, implies an extension of 
the prorrram for e aluating re ults. • 

The Commis ion recommends that: 

-attention be given to careful anal is and definition nf the objectives of 
citizenship education-to th it m of information to be learned the 
attitudes and skills to be develop d and the beh viors to be encour

ed 
-in mea uring the achie cm nt of pro0 rarns of ocial education all type 

f e idence be con id red includin not onl pencil and paper t st 
bu ca e tudie an d tal rec rd oal card and tudent r p rt 
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-t sts developed b th p r onn l 
ment standardized test 

-c reful anal sis be mad of t 
hara teri tic , nd for the 
·ided 

. l h 

-continued exp rim nta i n b c rricd n t cl 
in instrumen s and nc\ meth d f 
full ran e f tud n l havi r .. 

WRIIS 

~ 

I 5 l 

b u l t uppk -

individu 1 tu<lcnt 
1 an in r c. ./} rt n ~s I ro-

, t mc,1 ur-

nd r in T tht: 



VI. Implications of this Analysi for the Program of 
Teacher Education 

THE extent to which the foregoing recommendations can be carried into 
effect depends largely on the teachers who will administer the program. 
Pr paring teachers for their role in the tran itional and po t\ ar p riod 

becomes, therefore a task of pressina importance. There are t\ o aspect to 
the ta. k: th education of prospective teacher and in-service ducati n. 

Better Recruitment Policies Should 
Insure Candidates of High Calibre 

The same requirements apply to teacher-recruitment that apply to all pro
fe sions. The Commission recommends that: 

-only y ung men and women of better than average ability should be 
admitted to teacher-education programs such abili y o be determined 
partly by previous records and test results 

- personal characteristics such as emotional stability and ethical and moral 
attitudes should be taken into account 

- good health should b n indisp ns~~!~t1~~cation 
- young men should be he r ge t ~ iJ-¼4.S~l;ttei field of elementary ch ol 

teaching as well as c-ondary ch ·o 1 g 
.5 !; 

-- adequate salarie mu t be r~co niz ,,. ,, , major incentive if per on 
of the calibre referred to abo e are to be attracted to the profes ion 

nevertheles teaching should continue to b presented as a ervice t 
the state and society offering satisfactions not primaril financial. 

The Academic Preparation of Teachers 
Should be Broad and Many-sided 

A broad general preparation which will draw on the arts sciences, and 
humanities should be provided; it will explore the interrelationships among 
all fields; it will make for many-sided personalitie ; and it will erve as a ha 
for special interests. 

On the undergraduate level programs for preparing teachers of ocial 
tudies have included courses in he separate ubjects together with ome 

courses cutting across subject divisions. Both types of courses will continue to 
be offered. Whatever organization is adopted, however, some newer needs 
hould be met. Prospective teachers should gain an acquaintance with 

peoples and areas that have been neglected, with community study and it 
techniques, with the nature and materials of consumer education, and inter
cultural education. Problem of election and organization of content of his-
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t ,r_' • nd raph cour and unit the tr atment of inttrnation.d rel:ttions 
and \: orld probl m and th mat riaL and met hf L of ·tud} ing ·un nH 
. flair need c ntinuin , tt ntion in t ach r- du ati n pro rram . 

The Profes-ional Prepantion of Teacher· 
hould be Determined by tlie Tasks Tc zcher: I· ice 

Prof ional cour e n ed t prepar t ach r t J under t, n l tud nt and 
t und r tand the learnin pr c . Th h ,ul l ontinuc t, in ·lud 
uch element a : the purp f du ation in a d no ra ·y- th l osition of 

the cho 1 in the social order· the curriculum a a whole· human Icvclop
m nt includin actual c tudi • I ·ch l ur do ·I,· n ar l to 
t achin n d and pr cedur • cour in the tc.tchinlr of the o ·ial tudi · 
• n ad quat ma ter of aluati n • m n al h ,nicn and per m:il l rohlt ms 
of th indi idual tud nt-t acher inclu lin° ruidanc • for his o\\ n irnmcdi
. tc pr bl m . The 

arl and continu d ob r ati n o wid ly varyin° type 
in par Helin th cour e in education 

of uc >cl tea h-

- an earl period of ppr ntic hip in ·1 I 
in a many- id d l 

t ter foll , d b 
cl ely a po ibl 

pportuniti 
with childr n i 
111 informal • n club 

• vhich the udc nt 
m. rial . ncl 

ml lin<r a 

mtinu cl ·ontaLts 
am1 im,. cout -

ntinuou u e of a , ell-equi1 l <l curriculum hl orator ' containin~ a 
, ide ran e of curren l , k for children an It .1 ·hcr a wid sampling 

f current c f tud , motion pi ture apparatu radio cquip-
m nt and r 

Experience in tlie Mana em nt of Affair· of 
D mocratic Society ls an Es ential Part 

of Education for Teacl1in 

Th C mmi i n ur forth r that: 

-t acher in trainin b enc ur, <r cl to accept mcml r hip in ommi~tt s 
1 aff ir ommitt cl1 ·1irman hi1 . ~ n I ,.rou1 on 

a me n f g inin p ri nee in elem< era ic pro l • cs 
ontinued p rience b pr i<lc l in rroup delih rat~on _ancl di ·u s1 >11 

\ ith much att nti n t th han Hinrr f ontrov r ial 1 SU 

- tud nt-faculty c nf rence to ·1 I >r ar a within vhi l th tucl nt 
may have £re dom t I 
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-appr ntice service in the conductin of community a encie be arranged, 
such as social , rk ttlem nt h u , youth ho tel leadership, service 
to cooperative camping; the roup as a whol hould cooperate with 
the local communit in the carrying out of a sp cific project or arrange 
for hort work-periods in ther localiti s 

-an adequate amount of nj yable social experience in informal and 
formal situati ns be planned o that all pro pective teachers may 
learn the acceptable way f society and may feel comfortable and 
secure in their social life. 

In-Service Education of Teachers 

The description of education for prospective teachers as outlined above 

serves al o as an ideal for experienced t achers. But any immediate improve

ment in s cial education mu t be the result of advances made by teachers 

no, in service. Therefore school authorities should, as soon a the teacher

supply permits et about the trying task of eliminating members of the staff 

who were dra, n in as a temporary e pedient and who e preparati n is totally 

insufficient to meet teaching need . The Commission recomm nds that: 

-rigid insi t nee upon pecific o i I re 1aration for special ocial 

tudies teacher hould n ~:::~::::~~ral practice 

-the teacher who remain b mid e ·- • um h lp and timula-
tion; tho r 1n ervi e 1 /'>- t r ed force and tho e who 
have r cently been , orkin n ario ~. -,H strie have much of value 
to contribute in u e ti ns f r hange in social education· tho e , ho 
them el e e.·peri nee difficulty in adju tin sh uld receive the ym
path tic a i tance of admini trator and fell w-t acher 

-maximum h lp and timulati n include mpath tic supervision by com
p t nt ·perienc d teacher or admini trators, c operation and sup
port from the cho 1 admini tration and community and salaries 
that b th recognize and make po ible a high 1 1 f profes ional 

rv1 e 

-a a m an of elf-impro ement t ch r should organize and participate 
in pr fe i nal roup - local t t and na ional-for the purpo e of 
di cu in heir problem e changin .,. idea and ·perimenting with 
ne, material and pro edure • uch roup-member hip can supply 
timulu and solidarity 

-group ma take the form of work hop in the local system, sy tematic 
ten ion and umm r ch 1 c ur e or s minar l cal coun il of the 
ational Council for h ocial tudi or refr sher cour e for teach

er \ ho have reached th ma 1mum alar and certification r quir ~ 

ment 
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• 
-the summo~ing of all the resource of a chool y tern r ttack upon it 

own curnculum may be regarded a a up rlativc m <m O t h r
ed~ca~ion: the agre~m ~t upon a ba ic philo pl y th tin up f 
ob1ect1ves, the e "ammat1on and choice of mat rial , th pro idinl of 
experience for achie ing the objectiv and th tu 1 , of valuati n 
processes 

-school administrators should work cti ly \ ith te .. ch r- yroup t 
lyze the requirements of the local situation, and t t in moti n th 
administrative steps needed for impr ment; t n oura y t a h r 
groups to engage in xperim nta ion < , m an of gr \ th· to pro-
vide the books and equipment needed a a timulu • to arran m.111 
enough classes •for the diagno i of difficulti and r th indi idual 
work needed by slow-learning pupil ; and to up c1 · fI r ntiat d 
curriculums for those to \ horn the u u 1 curriculum i totally 
unsuited 

-administrators should free teachers periodically for ob rvm th work 
of others in their own and neighb ring ystem 

-teacher should be assisted to familiariz them el 
uation-its purposes, technique a d us s 

-faculty meetings may well focus o t 
I • 

i ues by teacher-gr up h m el es 
~~~":"'-'I 

peakers occasionall- J LJ / CJ) 

with m d ·rn v .. tl-

a tic n o fun lamental 
brin in T in ut ide 

- O' 
-the teacher's own progra,rn-0 f di 1 " plann d t includ cur-

rent affairs, recent de- elopment i the fie d of the o ial tudie and 
uch areas as human development and p ycho]o y 

-purposeful foreign and dome tic rav l hould b n ur red a a 
means of personal de elopm nt and of und r tandin th r cultural 
groups 

-the teachers' role in the community h ul<l b that f intere t d in-
formed, participants; th y hould be encour ed take n ti 
part in at least one non- chool community acti it 

-all teachers would profit greatly from en a ing in a \ idc r nrrc of 
w rk experiences in a riculture indu tr and other cupati< ns 
differing greatly from t aching; the hei ,,.~t n d appr ciati 1 and 
understanding of contemporary cu_lture whi~h \' ul r ul would 
be invaluable in a i ting th m to 111t rpret hf to ud nt • 
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VI l. The Call 

.As the war ha tested our youth and our older population, it has at the 
fi same time tested our peculiarly American y tern of ducation. In th 

armed forces and on the home front, we have demon trated initiati 
adaptability, and re ourc fulnes . We have accepted wartime adju tm nt 
and re trictions without abandoning our rights or our habit of bein critical. 
We have <l veloped and u ed tremendous indu trial and military power 
, ithout becoming either robots or militarists. W ha e demon trated our 
dev tion to d mocratic ideal L nd in titutions by pourincr out not nly a t 
wealth and human ener but the liv of man of our finest outh. \\ 
have defend d and advanc d ideals and tradition long imb dd d 111 ur 
pr rams of civic education. 

We are nm commi tt d to op ratjon in a , orld program for the 
tablishment of peace curity and , 11-b ing. Only to the e tent that , 
succ ed will our aim in the war be achi ved, and the victory for which w 
ha acrificed be pre erved. ow once more ur peopl and our y tern 
of education ar to b test d • again initiati e, adaptability, and resourcefuln 
will b d manded; again unselfish evotion to the greater good will be 
needed; and fear and uncertainty ab u the utur mu t be super d d by 

c nfid nc and determinnti . her i~~~~~~~~l for b lieving that our 
piritual res urces have b en cxh usted. , uu.iJ< .,,co. d w will m t the chal-

1 n<r to maintain and ele nd the y ,,. '"'""'.J:¥" we ha e developed and 
that \ ar till striv·ng t p r[ ct. For ~. ur cho >l must 
build und r tandin0 loyal y, and Uf]port. 
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Geography for World Citizenship 
Give your students a realistic, global 
approach to world problems 

JUST 
OUT 

Write /or 
f urthn information 

Boston 17 
New York 11 
Chicago 16 
Atlante 3 

BRADLEY 
WORLD GEOGRAPHY 

. 

A Textbook for High Schools 

Includes a vivid treatment of the political geography of 
important nations. 

Discusses conservation in many phases. 

Provides helpful training in map reading. 

• Ginn and Company 
Dallas I Columbus 16 San Francisco 5 
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THE RESULTS Of THE 

GAllUP NATIONWIDE SURVEY 
Of 

P T A QfftCElS AND PARENTS 
TEACHERS, • • • ' 

7 Out of 10 
Prefer The Reader's Digest 

to any other general magazine used in classes in English 
in high schools throughout the country 

105~ GREATER 
IMPROVEMENT IN 

READING 

92"'- GREATER l CREASE 
IN VOCABULARY 

In a scientifically • supervised 
pff ~:= 10,636 students were 
te,~J. 

One half of these srudents 
used The Reader's DigeJI. The 
ocher half did not. Those who 
did use it improved I 05 % in 
General Reading Ability and 
92% in Vocabulary-our ,1nd 
abo v t1 the improvement of 
those who followed ordinary 
study methods. 

The testinRprog ram was 
conducted by Dr. Herbert A. 
Landry, member of the Bureau 
of Ref e rence, Research and 
Statistics of the Board of 
Education, New York City. 

,-rim nationwide survey conducted 
.1. by Dr. Gallup and his organiza
t ion among thousands of teac en, 
P.T.A. officers, and p.,.rents has j 
been completed. 

Seven out of every ten ( an ave age 
of 70.3% of persons in the three 
groups) selected The Readers Dige:JJ 
as their preference, from a roup of 
general magazines m t widely used 
in high school classes in English. The 
next magazine selected was chosen by 
10% of those interviewed-a seven-to
one preference forT he Relllier s Digest. 

A.Z.o 
ttBut /or American Cit~en,hip" 

Another question asked in this im
partial survey was: "Which one of these 
magazines do you think serves best in 
helping high school boys and girls 
to become better Am~rican citiz6m?" 

TEN magazines were listed. All are 
regularly distributed to high school 
students. The Reader's Digest again 
easily won first preference-by a per
centage so large that it exceeded the 
101aJ, vote for all three of the maga
zines which were next highest in the 

voting! In fact, the preference for The 
igesl was about 2 ½ times 
for Magazine "B," almost 

t for Magazine "C" and for 
·o:· 
50,000 Copiu-

ln 70,000 Cla,,roonu 

l'o those in charge of 70,000 class
rooms throughout the country it is not 
necessary to announce this unbiased 
substantiation of their own good judg
ment. For them The Reader's Digest, 
and the supplementary educationa l 
material that goes with it, including 
the special 16-page insert of reading 
and vocabulary exercises, provide a 
highly important service which they 
can obtain from no other magazine. 

Th6 Reader's Digest looks forward 
to the time when it will be possible for 
an even greater number of teachers 
and students to know and to u e it- in 
their classes in English, the Social Sci
ences, and in helping to build better 
American citizens for the important 
years ahead. But these plans must rest 
until paper is again available to per
mit acceptance of new orders. 
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Editor's Page 

CANADIAN-AMERICAN EDUCATIO Pre ident of the Uni ersity of Maine; Ernest 

W
ARTIME needs and interests have Horn, Profc or of Education in the University 

stimulated critical investigation and of Iowa; Erling 1. Hunt, Profe s r of History 

reconsideration of what schools in in Teachers College, Columbia Universit ; How-

the United States teach about other peoples and ard E. Wilson, Profe or of Education at Harvard 

other countries. Textbook treatment, in history, University; Carl Wittke, Dean of Lib ral Arts 

geography, civics, and other fields, of Latin at Oberlin College; and, ex officio, Herman B. 

America, the Far East and other Pacific areas \Veils, President of the Uni r it of Indiana, 
' the Soviet Union, and the British Commonwealth and George F. Zook, President of the American 

has received varying amounts of attention in Council on Education. From Canada the Com-

studies either published or now in preparation. mittee members are: Victor Dore, uperintcndent 

The American Council on Education, which of Education in the Province of Qu bee; C. C. 

has sponsored studies of Latin America and the G ldrin , u intendent of Schools in Toronto; 

Far East, and published findings and recom- M LaZ r can of the Faculty of Edu ation 

mendations, has also in recent months taken the u .u·:-.._1 • y of lberta; Edouard Monpetit, 

initiative in proposing a study of what Canadians c ool of Social ciencc at the Uni-

and Americans learn about each other in the ver ity o fo treal; Fletcher Peaco k, Director of 

schools of the two countries. With the cordial Educ ti n Jrt the Pro ince of cw Brun wick; 

and effective cooperation of the Canada and Charles E:. Phillip , Profe or of the Hi tory of 

ewfoundland Education Association, the Cana- Education in the Ontario Coll ge of Edu ation; 

dian Teachers' Federation, and the National and, ex officio, V. K. Greer, Pre ident of the 

Conference of Canadian Universities, a joint Canada and Newfoundland Education socia-

Canada-United States Committee on Education tion; James S. Thomson, Pre ident of the Na-

has been established, "to provide opportunity for tional Conference of Canadian Univcr itie ; and 

consultation among educational leaders and as- E. Floyd Willoughby, President of the Canadian 

sociations of the two countries and to aid in de- Teachers' Federation. An executive group for the 

veloping educational programs for strengthening Committee is made up of it co-chairmen, Dean 

the respect and understanding which citizens of Edmonson and Dr. Peacock, and it co- ecretarie , 

each country now have for the other." The Com- Dr. Phillips and Dr. Wilson. 

mittee is non-governmental; it is simply an un- The first meeting of the Committ c was held 

official agency for cooperation among educational in Niagara Falls, Ontario, on eptember 18-20, 

groups in two friendly countries which have a 1944. Among the gue t at the meeting were 

common heritage, many common interests, which James T. Shotwell and Malcolm \V. Davis of the 

are now engaged in a common war effort, and Carnegie Endowment for International Peace, 

which are alike concerned with adjustments in which has sponsored the preparation and publi-

education needed to meet the urgent interna- cation of a series of volumes on the "Relations of 

tional problems of the postwar period. Canada and the United States," under the editor-

Members of the Committee from the United ship of Dr. Shotwell. Mr. Kenneth Lindsay, mem-

States are: J. W. Brouillette, Director of General her of the British Parliament and formerly 

Extension at Louisiana State University; J. B. Under-Secretary in the British Board of Educa-

Edmonson, Dean of the School of Education at tion, also a guest of the Committee, described 

the University of Michigan; Arthur A. Hauck, recent educational developments in Great Brit-
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ain, and acuv1t1es among the United Nations 
for educational advance during the postwar pe
riod. 

GENERAL PROGRAM 

AT THE Niagara Falls meeting a statement 
was adopted (shortly to be issued in pam

phlet form by the Committee) which reviews the 
similarities, differences, and mutual interests of 
the two countries, and suggests the function of 
education in perpetuating the goodwill which 
now exists. The following paragraphs from that 
statement indicate the point of view and gen
eral policy of the joint Committee. 
Though present happy relations between Canada and 
the United States are firmly established, it would be 
unwise in the extreme to take their continuance for 
granted and to neglect the good offices of friendship. 
Cooperation can never be regarded as a fait accompli; 
it can endure only as an active, on-going process. . . . 
The history of developing friendship between our two 
countries gives us good reasons for congratulation and 
pride but shows no less clearly the need for keeping the 
basis of that friendship strong. During more than a 
century of peace between Canada and the United States 
there have been few decades without occasion for dis
agreement; there will be such occasions again. Only a 
living and flourishing friendship secured by deep-spreading 
roots of respect and understanding can prevent occasions 
of difference from growing to dangerous proportions .... 
It is imperative that the citizens of each land understand 
their national similarities and differences, place differences 
and antipathies in proper perspective, cherish precedents 
in cooperative action, coordinate for mutual advantage 
the factors of our economic life, respect our separate 
national cultures. . . . The educational institutions of 
the United States and Canada alike have a heavy responsi
bility for building in generation following generation 
the under tanding and tolerance upon which good inter
national relations rest .... There is evidence that educa
tional agencies are not now discharging these responsi
bilities in adequate measure. . . . 

After reviewing the international influences 
and trends affecting education in the postwar 
period, the Committee 

calls upon the educational forces of Canada and the 
United States to cooperate in insuring an adequate edu
cational undergirding for the perpetuation of the inter
national amity in orth America which now exists. In
creased and improved education about Canada in the 
United States and about the United States in Canada is 
possible and is desirable. It is a safeguard of future 
welfare. Such education must be realistic, not sentimental 
or propagandi tic; it must be built on the assumption 
that mutual under landing and tolerance of differences 
are essential ingredients of enduring mutual respect. 

The Committee regards education for good 
relations between Canada and the United States 
as one phase of a broader program of education 
for constructive participation in world affairs. 

The Committee in no way advocates a conti
nental isolationism. At its Niagara Falls meeting 
it endorsed unanimously a proposal for estab
lishing in the near future a joint United States
United Kingdom Committee on Education, simi
lar in function and organization to the Canada
United States Committee. The Committee looked 
with favor upon close cooperation in educational 
and cultural matters among the educators of the 
United States, Canada, and Great Britain as an 
immediately feasible step. 

SPECIFIC PROPOSAU 

THE Committee considered plans for and 
strongly recommended a proposed survey of 

textbooks and other teaching materials in history, 
geography, and the other social studies. The sur
vey should analyze and evaluate these teaching 
materials and the courses of study in which they 
are used in the schools of both countries. 

In spite of the unencouraging reports of pres
ent school practices and related ignorance sum
marized by President Hauck and Dr. Phillips in 
later pages of this issue, some substantial founda
tion on which to build an educational program 
alread}'. exists. cholars and college instructors 
ha e long coo rated in their professional or
ga~iza • tings, and publications. The series 
on "R t"o s of Canada and the United States" 
represen the scholarly works on which textbook 
writers and curriculum makers may draw. Popu
lar histories and interpretations are increasing in 
number, and Canada: Member of the British 
Commonwealth and Good Neighbor of the 
United States, by F. G. Marcham (Cornell Uni
versity Curriculum Series, No. 1: Ithaca, 194~. 
Pp. 78. 40 cents) is a valuable resource unit for 
teachers. 

Teacher education in the field of United 
States-Canada relations is regarded by the Com
mittee as of pressing importance. The Committee 
is formulating plans for programs of teacher 
training, especially through summer schools, 
workshops, and travel designed to acquaint 
Canadian teachers with the United States and 
teachers from the United States with Canada. 
The Committee expects to issue a periodic news
letter to serve as a clearing house for informa
tion on activities and promising practices in the 
area of its interest. Individuals interested in se
curing the newsletter are invited to write to any 
member of the Executive Board of the Commit
tee. The Committee will welcome information 
concerning school and college practices and plans 
in the study of Canada-United States relations. 



The Moral and Psychological Basis 
of a Lasting Peace 

INTERNATIONAL peace is an ethical idea 
and it is anchored in the religious idealism 
of the human race, in the spiritual concep

tion of human life and destiny. 
It springs directly from the dogma of the 

Fatherhood of God and the Brotherhood of 
Man. Unless it has that anchorage, it drifts about 
helplessly in a sea of political simulation and 
expediency. A civilization which has lost its moor
ings in faith and the moral law lacks both the 
will and the motive for a peaceful organization 
of society. It will be swept along blindly by the 
currents of soullessness, greed, and belligerency 
-just like our own age. 
- To bring under control the demonic forces of 
chaos and the primitive tribal combativeness 
which have been with us since the beginning of 
time, and to achieve the difficult disciplining of 
nations in ways of law, order, and peace, requires 
a tremendous exertion on the part of men and 
nations, an heroic and unprecedented out-reach
ing of the spirit, of which this generation, any 
more than the last, may not be capable. But the 
moral imperative to make the effort is clearly 
here, as well as the desperate urgency to save our 
world from the blood and horror of global war 
every twenty or twenty-five years. The possibility 
of course, is always there that our generation may 
experience such a birth of practical idealism, 
baptized in the blood of a second world war, 
that it will resolve to lay the strong and sure 
foundations for a peaceful world society. 

International peace does not derive its moral 
sanction from any doctrine of pacifism. The ideal 
of peace is not rooted in the doctrine that evil is 
not to be resisted, and that war is always wrong. 
It is the clear duty of men and nations to resort 

This address to the National Council for the Social 
Studies was delivered in the opening session of the 
annual meeting in Cleveland on November 1,. The 
author is Rabbi of The Temple, Cleveland. 

Abba Hillel Silver 

to arms when right can not otherwise be enforced. 
Violence must at all times be confronted with 
countervailing force, morally motivated. Where 
there is no agency which can· effectively check an 
aggressor nation, it is the right and the moral 
obligation of the nation who e security is threat
ened, or of all nations whenever the basic values 
of civilization are endangered, to resist to the ut
most and to employ force to avert the danger. 

But agencies to resist aggression can be estab
lished and can be implemented. It is therefore a 
confession of the moral backwardness of society 
if individual nations or groups of nations are 
forced to resort to war. Nor is it clear that in all 
in ances n tions who resort to war on the plea 
of n si ty do so as the last and un

a ure, or that they had closely 
ir hearts to discover whether any 

oth l' m tive$ were not actually influencing their 
decis10 , '311d whether all peaceful avenues had 
really been explored by them. 

THE REQUIRE.ME TS OF PEACE 

W AR is not an ultimate and inextricable 
fact in the life of humanity. It is not an 

indispensable or necessary element in the physi
cal or spiritual progress of mankind. War is at 
all times an evidence of gross and indurate im
perfections which still exist in human society. 
And it should at all times be regarded as a chal
lenge to destroy society. Disarmament is highly 
desirable, not only because it will lift the crush
ing burden of the cost of military establishments 
from the shoulders of men, but also because ar
mament is by its nature competitive, and history 
has demonstrated that competition in armament 
leads to war. But disarmament will come as a 
natural consequence of the establishment of a 
strong international order. Nations will beat 
their swords into plowshares only when the neces
sity for such swords will no longer exist, when 
there will be in effective operation an inter
national agency sufficiently strong to protect every 
nation against aggression. 

• 55 • 
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Nor has international peace anything to do 
with internationalism in its commonly accepted 
meaning, or with any speculation concerning ob
literation of national identities. Racial, national, 
and cultural divisions among men have historical 
validity and serve the purposes of the Almighty. 
But the primary spiritual validity appertains to 
man as such in his capacity as a child of God 
and to the human family as a whole. While not 
ignoring the separate identities and groupings 
in human society, the emphasis of morality has 
been upon their harmonious co-existence, the 
peaceful adjustment of their differences and their 
collaboration in the establishment of God's King
dom on earth. 

All nations have appointed functions to per
form in the divine economy and are variously 
endowed. Some possess gifts and aptitudes and 
others are favored by special opportunities. Some 
are culturally retarded and others advanced. 
Such advantages, wherever enjoyed, only impose 
additional responsibilities upon the possessor and 
make increasingly mandatory a more sensitive 
concern for the rights of the backward and the 
underprivileged. Every blessing has its burdens. 
Classic religion recognizes no inherent national 
or racial superiorities and has consistently re
pudiated the exploitation of all such pretexts 
to dominate and to exploit other peoples. Every 
people is a chosen people if it performs some task 
in the world. So-called backward peoples must 
not be treated as subject peoples or regarded as 
proper spoil for colonial and imperial interests. 
Rather are they to be helped by appropriate 
international action to achieve as rapidly as pos
sible their independence and their social and 
cultural improvement. 

Appropriate international action to achieve 
this and all other desirable ends is possible only 
when all nations are organized for peace, when 
there will exist a permanent league of nations 
whose members will have covenanted themselves 
to observe the moral law. Nations will find a 
just and durable peace only if they merge their 
separate national interests with the larger inter
est of the corporate life of humanity. Before this 
will transpire, nations will have to modify their 
concepts of national sovereignty. 

THE ME CE OF ATIONAL SOVEREIGNTY 

NATIO L sovereignty, along with all 
forms of human sovereignty, must be sub

ordinated to the higher moral law of God. Sov
ereignty, if it is not anarchy, is always limited by 
law. No nation is above this law. No nation is a 

law unto itself. Every nation is morally respon
sible and accountable to God, who is the source 
and sanction of all life, individual or collective. 
There can be no peace without the surrender of 
unqualified, uncoordinated and willful national 
sovereignty, without, as it were, a pooling of 
sovereignties. For nations to be free, they must 
be free within the disciplines of international 
law. Only in such freedom, within the moral law, 
is the assurance of enduring peace. 

The concept of absolute national sovereignty 
has no more moral validity than the concept of 
absolute individual sovereignty. Unless it means 
absolute equality between all states, large or 
small, in relation to international rights and 
security against aggression, it is an utterly im
moral concept. The notion that a state can do 
whatever it likes, whether in relation to its own 
citizens or to other states-and that such action 
ipso facto becomes morally justified-a notion 
which the politically-motivated German meta
physics of the last century, always overdrawing 
its scientific bank account, has so assiduously 
cultivated, runs counter to every basic moral 
principle of civilized society. Such specious doc
lri es w1 ma e forever impossible any inter
nat ona1 ecll)""' ty organization. The concept of 
ind endp.rr,,.-L'!Jnd sovereign states must be 
bro g i in the framework of just interna
tional oblig~u.ons assumed by all states for mu
tual pr te>-tron and for the moral progress of 
their own citizens and of mankind. Nations must 
be free and autonomous but subject to the pri
ority of a rapidly developing international way 
of life which will progressively define their duties 
towards each other. 

Within each state the individual must relate 
his needs and purposes to the life of the group, 
and his individual rights must be adjusted to the 
demands of civilized corporate existence. Eco
nomic individualism has had to come to terms 
with new forms of economic collectivism in our 
rapidly changing industrial society. New pat
terns are being developed. The old doctrines of 
laissez faire, and the old slogans of "freedom of 
contract" have been forced to give way. It is as 
immoral as it is anachronistic for states to cling 
to claims of absolute sovereignty in a world 
which is being drawn into such close economic 
interdependence, and wherein politics is so fre
quently the handmaiden of economics. 

The orthodox sovereign-state idea wrecked the 
League of Nations. The right to secede from the 
League was allowed. This sanctioned disruption 
and international anarchy at the behest of na-
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tional sovereignty. A unanimous vote was re
quired for major decisions. This sanctioned 
paralysis of international action out of deference 
to willful national sovereignty. The draft con
stitution for the new world security organization 
which was outlined at the Dumbarton Oaks Con
ference recently is also vitiated to a degree by 
this sovereignty principle. Any one of the major 
powers may forestall action in the Council by the 
use of the uncontested veto power which it will 
possess, even in cases when it itself is accused of 
aggression. In other words, each major power 
will sit in judgment on its own case. 

Unless this principle is removed from the con
stitution of the proposed international organiza
tion, it may prove disastrous to the new league. 
It is not an issue which can be ironed out later 
on. It forestalls all attempts at such ironing out 
in the future, and it is so intended. It may prove 
again the initial and fatal mistake. To be sure, 
one must not expect the perfect security system 
to spring full-blown at this time. Decades may 
be required to perfect a world organization. But 
we must avert such inherent constitutional de
fects which are sure to wreck the entire edifice 
at the first major crisis. 

) 
THE RIGHTS OF MA 

THE same principle of national sovereignty 
has permitted certain states and governments 

to discriminate against and to persecute clas es 
of their own citizens within their own borders 
under the excuse that it is an "internal affair," 
beyond the scope of international concern or 
intervention. Here a disastrous doctrine of moral 
isolationism has joined forces with the doctrine 
of national sovereignty to mount guard over some 
of the blackest crimes of our age. States were 
permitted to propagate violent racist doctrines 
which incited their people to political aggres
sion and to adventures in world domination, and 
to enact discriminatory legislation disfranchising 
and otherwise degrading and persecuting groups 
of their own citizens when it was clear that all 
such officially inspired propaganda, and all such 
discriminatory laws were in fact dangerous at
tacks upon free and democratic government and 
upon the peace of the world-matters, which are 
of the most vital concern to the international 
community. 

The Nazis adopted racism as a major weapon 
of dictatorship and imperial expansion. By means 
of it they destroyed the Weimar Republic. By 
means of it they also created the mood of crisis 
and conflict within those countries which they 

had marked out for conquest, and succeeded in 
undermining their power of resistance. They dis
rupted the internal unity of those nations and 
thus prepared them for easy subjugation. Thus 
anti-Semitism became an important element in 
the strategy of total war. 

It is clear that certain types of governments 
and political regimes cannot fit into any peace
ful world order. They will not, and by their 
nature they cannot, collaborate in any just inter
national system. They must be quarantined, and 
pending their re toration to political sanity, and 
their readiness to guarantee to all their citizens 
equality before the law and innate human rights, 
they should not be admitted to membership in 
the society of nations. 

One of the prerequi ites for a peaceful world 
order is a universal Bill of Rights which will 
protect the individual in his inalienable God
given rights to life, liberty, and the pursuit of 
happiness against the encroachment of the state 
and the e,er-pre ent menace of a tyrannical ma
jority. Society must re-establi h the individual 
man in his legitimate domain, and must declare 
that domain inviolate. The la t mad decade, or 

or~ l s destroyed in many parts of the world 
a t b o ti utional guarantees and safeguards 
of eed a d dignity which men through the 
I n t centuries of struggle acquired for 
th ~ s. , ever was the stature of man so re-
du d as itJ our day. Never was the individual 
made so-insignificant, so in ecure and spiritually 
so cowed and overwhelmed by the ruthless and 
tyrannical state. o peace i po ible in a slave 
world. The chief characteri tic of democracy is 
the dogma of the free human being and his in
nate and therefore inalienable human rights. 

If there were more emphasis in our day on the 
rights of man, there would be less reason to worry 
about the rights of minorities. For it is the denial 
of basic rights to the members of certain groups 
of people because of racial, religious, or national
istic prejudices which create those minority prob
lems which so frequently lead to war. Before the 
rise of democracy in Western Europe, before the 
Rights of Man were proclaimed, individuals were 
treated legally, socially, and economically not in 
relation to themselves but within the framework 
of an associated life, in relation to the group to 
which they belonged-nobleman, cleric, military, 
peasant. It was a hierarchic, a feudal arrange
ment of social life. Democracy rediscovered the 
human being, the individual who derived from 
his Creator-not from society or from his class
certain fundamental rights which were accord-
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ingly his inalienably. And it entrenched him in 
those rights. He is not to be deprived of them by 
any government or any majority or any dictator. 
Race, creed, color have nothing to do with these 
rights. They belong to all men, wherever they 
may live, by virtue of the fact that they are all 
children of God. 

IT IS a sad commentary on our times that, in 
the United States, we have come to talk and 

think so much of late about minorities. Uncon
sciously we are helping to recreate here the crazy
quilt pattern of the Old World. In one essential 
regard America has always differed from Europe. 
Europe, for centuries, has been concerned with 
the problem of minorities. Here we have been 
concerned not with the rights of minorities but 
with the rights of man. Here we prided ourselves 
on judging a man on the basis of his individual 
worth, character, and achievement and not on the 
basis of the group to which he belonged or the 
religion to which he subscribed. These we held 
to be his own personal and private affairs. 

America was able to absorb immigrants from 
many races and nationalities and of diverse creeds 
and mold them into first-rate citizens. In every 
great national crisis, such as this World War and 
the last, these Americans, immigrants or the sons 
of immigrants, responded as loyally to the call of 
duty and sacrifice as did the descendants of the 
very first immigrants who settled upon these 
shores. They submerged all parochial interests 
and loyalties into the one overwhelming devo
tion to America. 

We did not always succeed in wiping out the 
minority concept in this country. In the case of 
one important minority group, we failed lament
ably. We surrounded the Negroes of the United 
States with political and economic disabilities. 
We segregated and handicapped them as a group. 
As a result we fought one tragic Civil War over 
this problem, and the problem is far from being 
solved even today. It is easy to create a minority 
problem. It is most difficult to solve it. In the 
long run, the majority suffers as much from the 
minority discriminations as the minority itself. 

No peaceful organization of society is possible 
unless it is built upon the full political, economic, 
and social rights of men everywhere. It is only 
the work of righteousness which can yield peace, 
and it is only upon justice and truth that peace 
can securely rest. Poverty and economic misery 
lead to internal strife and revolutionary agitation 
which are frequently channeled by the threat
ened privileged classes into international strife 

and wars of conquest. Nations which are denied 
free access to trade and the raw material of the 
world live constantly in the hope that war will 
give them what peace denies. Minorities who 
suffer from political discrimination are also pre
disposed to welcome international upheavals 
which may hold for them the promise of eman
cipation. 

PUNISHMENT OF AGGRESSORS 

ASURE requirement for peace is the quick 
punishment of the lawless disturbers of 

peace. Nations which are guilty of provoking war 
should be punished and their leaders and mili
tary criminals should receive punishment com
mensurate with their crimes. This is not a ques
tion of revenge. Retributive justice is neither 
revenge nor retaliation, but a requisite condition 
of international morality. Morality is concerned 
with the destruction of the evil-doer. Primarily 
it is concerned with the eradication of the causes 
which lead to war. But, unfortunately, the evil 
and the perpetrators of evil cannot in fact be 
separated. Aggressor nations must be defeated, 
punished, and deprived of the power to do mis
chief a second ti e. Forgiveness must wait upon 
true <;ontritiion and full restitution. 

&tern aimi ology is not motivated by con-
siderati f evenge and vindictiveness, but 
solely onsj derations of how best to pro-
tect the ~ unity against crime and how to 
reform tlle criminal wherever possible. All dis
cussions of a soft or a hard peace for a defeated 
nation, guilt of war, are utterly irrelevant. The 
degree of punishment must be related to the just 
objective which is sought. If peace can be broken 
with impunity, if the only sin is not the launch
ing but the losing of war, then no world peace 
organization will ever survive and all interna
tional law is worthless. 

But it should never be forgotten that while the 
punishment of war-mongering nations and war 
criminals is morally mandatory, the durable 
peace must, in the last analysis, rest upon good 
will and universal reconciliation, upon the volun
tary association of nations as equals with a world 
community regardless of their past offenses. 

THE WILL TO PEACE 

THE task of building a world peace system is 
not an easy one. The ideal was first pro

claimed nearly three thousand years ago by the 
great prophets of Israel, but its attainment seems 
far more remote today than at any time during 
these long centuries. Nevertheless religion urges 
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upon us an unfaltering faith in the future and 
in man's power to achieve the seemingly impos
sible, once he becomes possessed of the power 
and the might of the spirit of God. It is hearten
ing to remember that the first major attempt to 
create an international world order was actually 
made in our generation, and though it failed 
because of certain lamentable flaws in its struc
ture, it has nevertheless pointed the way and 
has aroused the determination of men to essay 
again and, by averting the mistakes of the past, 
build anew upon surer foundations. 

It is necessary to create a real temperament 
for peace among men, a peaceful frame of mind, 
a will to peace. Peace is not altogether a question 
of economics. Nations do not make war or estab
lish peace prompted solely by economic motives. 
Man does not live by bread alone, and nations 
do not wage war for bread alone. Many other 
factors, psychological and historical, enter into 
every situation. It is necessary to kindle the 
imagination of mankind with the ideal of peace. 
It is necessary to imbue the youth of the world 
with an ardent love for peace, and to touch their 
souls with the matchless ideal of peace. 

We have surrounded war with all kinds of 
glamour, with every device of sight, sound, rank, 
and dignity calculated to evoke admiration and 
imitation. In the eyes of youth that which is 
martial is heroic, fascinating, challenging. ~ut 
the ideal of destroying war can also be drama
tized, so as to evoke the admiration and loyalty 
of our youth. War fomentors and aggressor na
tions can be represented in such a way as to call 
forth repugnance and indignation, and the re
solve to exterminate them as plagues. The heroes 
of peace, the champions of good will among na
tions, the benefactors of mankind in the many 
peaceful arts of social life, and their struggles 
against disease and poverty and their adventures 

into the undiscovered continents of truth-these 
too can be glamorized and even more effectively 
than the heroes of war and their deeds on the 
battlefield. The imagination of our youth can 
be captivated by the heroic epic, properly told, 
of the spiritual and intellectual struggle of men. 
The combative instincts of men can be subli
mated to nobler and less primitive areas of strug
gle, and can be given full scope in socially con
structive and challenging enterprises. 

The international ideal, the universal ideal 
which captivated the minds of men in the eigh
teenth and nineteenth centuries and which has 
been pushed out of the minds of men by the 
spiritual fragmentation and isolationism of our 
own tragic era, must be rediscovered for the 
youth of the world. We must begin to speak 
again of humanity and mankind: the term inter
national must cease to be suspect among us. We 
must begin to stress anew the common fate and 
destiny of the entire human race, and of the 
interdependence of all nations. We must expose 
as villainy all forms of national chauvinism, race 
snobbery, and religious fanaticism. We must edu
cate the rising generation into the clear convic
tion hat no nation can live unto itself alone or 
can sp~ e i -p ot?lem by itself alone, and that 
no b1:1ci~ _h i1m~n problems are ever solved by 
war. Fe n popes ever blossom among the 
brokevo: s o) the battlefields. In peace alone 
can hu~o de unfold and the ideals of mankind 
thrive. 

The glowing humanistic tradition must be re
captured, the sweeping vistas of man's boundless 
progress and the golden panorama of a just, 
noble, and peace-blessed society in the end of 
days must be restored. Before real peace can come 
to dwell among us, we must rekindle faith in man 
and in the sanctity of his life, and in the holiness 
of human brotherhood. 
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Democratic Living: A School 
Experience 

SINCE social studies is the school area in 
which the determination of human conduct 
in terms of mutual relationships is of para

mount importance, it is through the teaching of 
social studies, more than any other subject, that 
we can build a substantial foundation for demo
cratic living in school, in the home, in society. 

Democratic living involves the preservation of 
ideals of sympathetic understanding and mutual 
respect of individuals, regardless of race, religion, 
intelligence, or economic status. It recognizes per
sonalities, some bright and gifted, others dull 
and slow, each playing a part, though sometimes 
a minor one, in the scheme of living. It provides 
for the growth of the individual according to his 
needs, interests, and abilities. It encourages the 
experimental method of inquiry, and freedom 
of selection, and discussion of controversial ques
tions. It emphasizes the concept that each of us 
is a responsible sovereign, that we are the govern
ment, and that our government, and all that it 
encompasses, can be no better than we who make 
it. 

Those ideals of democracy are, however, of 
little value unless practiced in our daily lives, 
and the classroom teacher must see that oppor
tunitie for such living are provided. Oppor
tunities for democratic living, as provided re
cently by a unit in Citizenship, may prove inter
esting. 

A CLASS BECOMES A TowN 

IN SETT! G up rules so that the class could 
work more efficiently, a child suggested that 

"it sounded like the laws of a town." Another 
echoed, "Why can't we have a town instead of a 

Democratic practices in school require skillful 
teacher leadership, but some possibilities are illus
trated by this account of a citizenship activity in the 
Monroe Laboratory School of the Miner Teachers 
College, Washington, D.C. The author is supervisor 
of practice teaching in the school. 

Ethel E. Price 

grade?" And the idea of a town was born. The 
other children were enthusiastic, and soon plans 
for conducting a town were evolved. The first 
question raised was that of a name. Several names 
were suggested and Little Folks Town was 
chosen. The children next divided the town into 
sections: Kenilworth, Chevy Chase, Brookland, 
and Capitol View. 

Who should run the town was the next prob
lem. A discussion of form of government intro
duced study of democratic versus autocratic form. 
From their combined experiences in living in dif
ferent cities with different forms of government, 
they decided to have a mayor and his council who 

ould be responsible for the making of the laws; 
• ourt w· h judge and jury to settle difficulties; 
p Ii e partment to see that laws were kept; 

~ h -department to deal with all phases of 
heal~ • an,.d a cleaning department to care for 
the cleanliness of the town. Each department was 
to have a chief who would be responsible for the 
success of his department. 

It was then necessary to find out how to assign 
these positions. It was decided that the most 
democratic way was to hold an election. Finding 
how an election is held gave opportunity for 
further investigation. Standards for each office 
were set up, and candidates representing each 
section were chosen. Each candidate naturally 
had his followers, and a part of each afternoon 
was given over to campaigning. Speeches were 
made, and posters advocating certain candidates 
were hung around the room. The teacher even 
discovered a petition circulating around the 
room. 

Plans for election day were made; an election 
booth draped in red, white, and blue paper was 
built. The children divided into groups for carry
ing on the machinery of the election. The study 
had already provided information on who could 
vote, how to register, and how to mark a ballot. 
A table for registration, the booth for the voting, 
a table for the sorting of votes, and another for 
counting the votes were set up, a broadcasting 
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station where election news was given out from 
time to time was established, and a bulletin 
board on which latest returns were written was 
set aside. 

When the results were in, the newly elected 
officials of the town made speeches, and then 
chose other children to work with them. This 
gave every child in the room a responsibility. It 
was interesting to note that children of poor 
home background or with low IQ were often 
more efficient as chief of police or postmaster 
than those of better socio-economic or intelli
gence levels. It was next necessary to find out how 
each department should be run. In order to find 
out how to conduct a court session, for instance, 
the children who were responsible for that de
partment visited the court, took notes, and re
ported back to the class. Then a trial was ar
ranged and the Little Folks Town Court became 
an activity to which the children looked forward 
eagerly. In like manner, groups visited the health 
department, post office, etc., and reported back 
to the class. 

W HEN the organization of the town was 
complete, a meeting was held to discuss 

how every citizen of Little Folks Town could 
help make the town a success. The conclusion was 
that they must be good citizens, and that the 
characteristics of good citizenship are humane
ness, health, safety-consciousness, responsibility 
or trustworthiness, courtesy, loyalty, patriotism, 
cooperation, obedience, and thrift. It was further 
agreed that being a good citizen at school would 
help make good citizens of America, and that 
each individual should practice good citizenship 
in the home and community. 

Other discussions centered around how to be 
healthy, safe, thrifty, and humane, how to prac
tice good citizenship in the community, and how 
to help our country. 

At Christmas time, in connection with the dis
cussion of practicing good citizenship, the chil
dren decided that they would like to do some
thing for those less fortunate than they. After 
some discussion as to what form this activity 
should take, it was decided that they "adopt" a 
three-year-old girl who would not otherwise have 
any Christmas. Plans were made; committees 
formed, and Little Folks Town buzzed with ex
citement. Donations of clothes, toys, and money 
were accepted. The girls made simple articles 
and dressed dolls. The boys repaired and painted 
old toys. 

It was decided that we would have the little 

girl spend the last school day before the holidays 
with us. The day's program was therefore 
planned. One group was responsible for taking 
her downtown to see Santa Claus; another for her 
lunch, which had to be particularly well planned 
according to our health standards; another her 
nap; and another group took her to our as embly 
program. Last of all came the presentation of 
gifts. There was a complete outfit of clothing in 
which the girls took delight in dressing her-new 
shoes and new snowsuit besides many dresses, 
underwear, pocketbook, gloves, socks, etc. The 
toys were too numerous to Ii t. The little girl 
was not the only one that gained through this 
project. The citizens of Little Folks Town had 
gained immeasurably in the attitudes, apprecia
tions, habits, and skills required to carry out such 
an activity. 

TITTLE FOLKS TOWN became the motiva
L tion for many other units. The children 
decided that they wanted other things in the 
town, such as a telephone office, telegraph offi e, 
a store, a bank, a museum, and a post office. It 
was impossible to have them all at once, because 

f l ck of sp c and the need for study about 
eac . on y one each of these units wa 
dev qp..,,,.._,,._...,,.. ittle Folks Town had a tele
phone w'th a switchboard that really 
lighted u wh il the cord wa plugged in, a tele
graph fu where code messages were written 
and interpreted, a museum where things col
lected or made by children were placed, and a 
post office which functioned at Christmas, on 
children's birthdays, at Easter, Mother's Day, and 
Valentine's Day. 

OUTCOMES AND VALUES 

IN CARR YING out such a unit not only was 
the subject matter itself based upon demo

cratic living, but also certain democratic teaching 
procedures were used. The organized body of 
information and experiences which formed the 
unit provided innumerable opportunities for 
democratic living. With the guidance of the 
teacher, the children selected their unit, raised 
questions and problems, set up criteria, worked 
individually and in groups, planned ways of 
organizing and using material gained from their 
research, presented their work to the group, and 
evaluated the success of the unit. 

Many problems arose and were solved. Some 
of these were: Which is better, a democracy or 
an autocracy? How does a democracy work? How 
can Little Folks Town become a democracy? 
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How is an election held? How does the police 
department function? How can we become good 
citizens in the community? How can the citizens 
of Little Folks Town help their country? 

These challenging problems required study 
and investigation, and involved such activities as 
reading, following study guides, committee ac
tivities, panel discussions, making reports, inter
viewing, and studying current events. Such proj
ects as the organization of the town, holding the 
election, making trips, the activities involved in 
the adoption of the little girl at Christmas time, 
and building the post office also provided rich 
and varied experiences in group cooperation and 
democratic living. 

Through the use of such techniques as the unit 
method, problem-solving and project methods, 
significant outcomes are effected which inevitably 
reveal themselves in children's conduct. Such 
procedures help to eliminate unwholesome class 
distinctions by allowing recognition of individ
ual differences and corresponding degrees of abil
ity to emerge as a matter of course. Not only 
were these varying abilities recognized in the 
example given, but they were rewarded through 
the approval of the group. It mattered not who 
the officials of Little Folks Town were, but rather 

how well they adjusted themselves and were able 
to do an efficient job. Children were made to 
realize that no one can be at the top in all lines 
of achievement, and that one of the surest ways 
to win personal satisfaction is to cooperate with 
his associates, measure his wits and abilities 
against those of his classmates, and await the 
frank and honest evaluation of his fellows. In 
participation in these activities and experiences 
the children acquire habits, attitudes, interests, 
and abilities which are destined to determine the 
nature of their social and civic adjustment. More
over, those techniques provide for child purpos
ing, planning, executing, evaluating, all of which 
mean child growth. 

Democratic living is an important phase of 
education, for through democratic living each 
young citizen finds an opportunity to feel and 
know that he truly belongs to a great country, 
that he is part of a great people, and of a great 
ideal, and with this privilege there is always the 
corresponding personal responsibility. He learns 
that "persons do not live as foot-loose individuals; 
they carry on as members of functioning groups 
playing significant roles in human society." At 

o ti e has this lesson been more important than 
1 i od.,a:ri in this world of chaos and war. 

Fortuitous factors of the most indefensible character, rather than capacity to learn 
and willingne s to work, now determine the kind and amount of educational opportunity 
provided millions of American youths. Educational opportunity, instead of being a 
solvent of clas lines based on hereditary wealth and position, threatens to become a 
cement which sets and perpetuates these distinctions. 

Some of the outcomes of this situation are that nearly a million children are not 
enrolled in any school and many more are attending schools of the poorest quality. 
Only a minority of the youth of the nation complete their high-school education. At 
lea t a third of those who leave school at an early age do so primarily because of 
financial limitations. Many of those eliminated for this reason possess superior in
tellectual capacity and other qualities , hich justify further schooling. . . . 

A democr~tic school sy tern will not treat all students alike. The difficulty with 
p_re ent . practice, from the economic point of view, is not that different persons are 
given different amounts and kinds of education. It is proper that different amounts and 
kinds of education should be given to different individuals. The real source of the 
difficulty lies in the fact that our educational opportunities are not closely enough 
correlated with individual abilities and social needs. We are making it possible for some 
persons of limited intellectual endowments to waste their own time and that of others 
in the pursui_t of u~u.itable adv~nced education, while at the same time some person of 
~ea~ ~tenttal _abilities are given only meager educational opportunity. This mal
d1 tnbut_10n applies both to amount and kind of education given (Education and Economic 
We_ll-Berng. _R~port of the Educational Policies Commi ion. Washington: ational Edu
cation As oaatton and the American As.wciation of School Administrators, 1940. Pp. 2, 158). 



The Schools and 
American-Soviet Understanding 

THERE has been a growing realization that 
one of the prime objects of American 
schools and colleges should be to acquaint 

students with life in other countries and to reach 
out beyond the mere facts to encourage coopera
tion with other nations for peace, di armament, 
and international trade. Unless we have specific 
education for peace, not war, in America and 
other nations, there will be war, not peace. And 
that education must go far beyond well-meaning 
generalities and formal learning. For let us 
remember that two Americans who did most to 
hamper international cooperation were Senator 
Henry Cabot Lodge the elder and Representa
tive Hamilton Fish, both of whom were highly 
educated. 

Clearly it is up to American educators to im
plement the recent agreements at Dumbarton 
Oaks toward international cooperation and in 
particular to help carry out that expressed pur
pose of the new United Nations organization: 
"To develop friendly relations among nations." 
A world organization to preserve peace is sup
ported not only by the Roosevelt administration, 
but by Governor Dewey and other leaders of the 
Republican Party as well. In working for and edu
cating for international cooperation and security, 
Americans can combine both hard-headed practi
cality and their natural idealism. For a world of 
truly united nations is an imperative of good busi
ness, wise statesmanship, and the moral precepts 
of New Testament Christianity and related phi
losophies of life. The highest sort of American 
patriotism is that which seeks the welfare of our 

This brief statement of the case for study of Soviet 
Russia in American schools was presented at a session 
of the National Council for the Social Studies in 
Cleveland on November 24. The author is Chairman 
of the National Council 0£ American-Soviet Friend
ship and has taught courses on the Soviet Union at 
Cornell and Harvard Universities. 

Corliss Lamont 

people and all the rest of mankind through a war
less world. 

In this picture of one united world and one 
united humanity, good American-Soviet relations 
must be considered a cornerstone, perhaps the 
most fundamental cornerstone. But those rela
tions will not remain satisfactory without mutual 
understanding. And America's general surprise 
at the magnificent Soviet showing against the 
Nazis proves how misinformed we in the United 
States were about our oviet ally. In his speech 
of October 22, 1944 about foreign policy, Pre i
dent Roosevelt made an interesting interpolation 
which was reported in only a few newspapers. 
He t l~ ho ip_ 1 33 a certain lady, I believe Mrs. 
R,oo l, t n a trip during which she at-
tend i g of a school house. The Presi-
dent 

And he- ol m that she had een there a map of the 
w()rld withs~ gteat big white space on it. o name, no 
information, and the teacher told her that it was blank, 
with no name, because the school board wouldn't let her 
,ay anything about that big blank pace. Oh, there were 
only 18o,ooo,ooo to 200,000,000 people in it! It was called 
Soviet Ru ia, and there were a lot of children, and they 
were told that the teacher was forbidden by the chool 
board even to put the name of that blank pace on the 
map. 

Well, now more than ten years later American 
schools still have the job of filling in that map. 
Although since 1933, the year of American 
recognition of oviet Rus ia, progrc s has been 
made in educating American students about 
Russia, especially in colleges and universities, 
there is still a long way to go, especially in 
secondary schools. Students on the secondary 
school level have not been getting even the ele
mentary facts about the Soviet Union, partly 
becau e inadequate time, or no time at all, i~ 
given to that subject in the curriculum and 
partly because what has been taught is chiefly 
misinformation gleaned from hostile sources. It 
might be said that the schools of the United 
States are only just beginning to grant recogni-
tion to the Soviet Union. 
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NEW UNITS AND MATERIALS 

THIS situation must be rectified if American 
schools and school teachers are to play their 

proper role in education on other countries be
sides our own, on world cooperation for peace, 
and on the important topic of American-Soviet 
relations. Significant steps forward have, in fact, 
already been taken. The Intensive Studies of Con
temporary Russian Civilization at Cornell during 
the summers of 1943 and 1944 have influenced 
many school teachers. And the Workshop on the 
Soviet Union at the Harvard Graduate School of 
Education last summer had far-reaching results.1 

I know that on the whole it will not be possible 
to introduce separate courses on the Soviet 
Union into the secondary schools, except pos
sibly on the Russian language as such. Hence 
study of the U.S.S.R. must be worked into courses 
on literature, the arts, science, current events, 
and the social studies. I believe the accepted 
word for all this is infiltration. That also in
cludes infiltration of basic Soviet materials into 
the school libraries. Here there has been a great 
lack. And I am afraid that most of the books on 
Russia already in such libraries are either bitterly 
antagonistic or out of date or both. 

In teaching about the American Revolution we 
do not depend to any large extent on Tory 
sources desperately opposed to the independence 
of the Colonies; nor in teaching about the Civil 
War do we rely on the memoirs of slaveowners 
who favored secession. How absurd it is, then, 
to feel that only those who hate Soviet Russia 
are qualified to write objectively about it. These 
are precisely the authors who so misled America 
about the U.S.S.R. for almost 25 years, from 
1917 to 1941. And, incidentally, there is room 
for much more utilization of original Soviet 
ources like the writings and speeches of Lenin, 

Stalin, Litvinoff, and others. I do not mean for a 
minute that I wish to exclude criticism of the 

oviet Union. In fact, I refuse to recommend 
any general bibliography on the subject that 
does not include some of the classic critical books 
like those of Eugene Lyons, Max Eastman, or 
\Villiam Henry Chamberlin. 

In the field of Soviet studies what are some 
of the main topics, both simple and significant, 
that might well be taught in our schools? 

1. The hi tory of American-Russian relations. 
2 . The fundamental similarities between the United 

tates and the oviet Union. 

1 See the appended bibliography. 

5. The different races and nations of the U.S.S.R. 
4. Soviet geography, physical and economic. 
5. The various kinds of democracy in the Soviet Union. 
6. Literature, the arts, and science in Soviet Russia. 
7. The Soviet search for peace and collective security. 
8. Bibliographies and other teaching materials. 

MISUNDERSTANDING and distrust be
tween Soviet Russia and the Western de

mocracies was a prime factor in bringing on this 
Second World War. We must never let those old 
suspicions become renewed. Neither America nor 
mankind at large can afford the material and 
spiritual and human costs of another vast inter
national conflict. It must not happen again. And 
so important is the United States in the world 
situation that it will not happen again if Ameri
can education plays its proper part during the 
years of postwar reconstruction. 
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Twelve-Year-Olds Can 
Think Critically 

THAT children of grade-seven-age are not 
too young to achieve the critical, scientific 
attitude in discussions of opinion the 

writer proved to his own satisfaction during 
the presidential election, and would like to dem
onstrate the fact. 

The text on which we stand during class dis
cussions of work in a unit on the election of a 
President comes from Paul: "Prove all things; 
hold fast that which is good." To this we add 
an observation of Solomon: "Add thou not unto 
his words, lest he reprove thee, and thou be 
found a liar." 

And in proving all things we admit the wisdom 
of John Godfrey Saxe as a good attitude towards 
evidence produced. Everyone remembers: 

It was six men of Indostan 
To learning much inclined 

who came upon an elephant and found, in their 
blindness, but each to his own complete sati fac
tion, that the animal was, ( 1) a wall; ( 2) a spear; 
(3) a snake; (4) a tree; (5) a fan; and (6) a rope. 

And so these men of Indostan 
Disputed loud and long, 
Each in hi own opinion 
Exceeding tiff and trong, 
Though each wa partly in the right, 
And all were in the wrong! 

STUDYI 'G NEWSPAPER POLICY 

0 NE of the first jobs the youngsters were 
asked to do in the unit on the presidential 

election was to discover e idence to show the 
editorial opinion of the newspaper the family 
reads at home. Which candidate is favored? 

Before they were sent home that night to work 
on the assignment, there was a discussion of the 

The author of this account of a seventh grade study 
of newspaper evidence and opinion is a social studies 
teacher in the Belmont, Massachusetts, Junior High 
School. A companion article will appear in a forth• 
coming issue. 

Edward Darling 

question, How does a newspaper show its opin
ion? The following agreements were reached: 

1. Since it is men and not machines that write 
news stories and make up the papers, some judg
ment must be u cd on every story. 

2. An editor cannot touch a tory at all 
without showing some judgment, and therefore 
some opinion. 

3. Aside from the obvious evidence of the 
editorial columns, therefore, the place allotted 
to the story (page one or page 25, and the posi
tion on the page), the space given it, the head
lines interpreting it, and the style in which it is 
written (e.g., "Governor Dewey headed con
fidently and aggi:essively into enemy territory") 
-all te d o gi the slant of the editor and of 
the ep rte . 

4. toons, and features, such as 
c • luqm • 1 ot necessarily reflect editorial 
opinion , !though they may. That Winchell 
writes fo Hearst is a case in point. 

Left to the pupils themselves were the answers 
to the questions, What is good evidence? What is 
conclusive evidence? Is this evidence acceptable? 

THE following day the thirty pupils returned 
to class with handfuls of clipping , and were 

asked to write their findings. 
These papers were represented: the Christian 

Science Monitor, the Boston Record, the New 
York Times, PM,, the Boston Herald, the Boston 
Traveler,, the Boston Globe,, the Boston Post,, 
and the New Bedford Standard-Times. 

Upon the next meeting of the class, the results 
were discussed, with critical evaluation. The best 
sample of that work was the case of a girl who 
wrote that the Boston Traveler was definitely 
pro-Dewey because there was a statement on the 
editorial page, "You owe it to your country to 
vote for Thomas E. Dewey." 

Immediate reaction was shown in the class
violent objection demanded an opportunity for 
expression. And the girl's evidence was quickly 
thrown out on the grounds that the statement 
was made in a column provided for an election 
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featured by the National Republican Committee 
and that opposite it was one from the National 
Democratic Committee expressing exactly the 
reverse. Hence the statement was not acceptable 
as evidence of editorial opinion. 

On the other hand, evidence by a writer who 
stated that the Christian Science Monitor seemed 
pro-Dewey was accepted because the student 
quoted the editorial, "Alphabet vs. Policy," and 
the words, "The main cause is just what Mr. 
Dewey said-administrative failure in Washing
ton. It stems from personal qualities in the 
President .... "That was deemed adequate proof 
by the group. 

So, too, was the three-column editorial in the 
New York Times of October 16 reading in part , , , 
" I though we opposed Roosevelt in 1940, we 
support him in 1944." That was accepted with
out question as final proof of the paper's favor. 

The statement of the Boston Post editor, "The 
Post cannot conscientiously support a fourth
term candidate for President," was also suf
ficiently definite to be accepted without further 
evidence. 

In many ca es, however, readers of the same 
paper, who had the same evidence available, came 
in with different interpretations of the evidence, 
~nd it was here that "prove all things•~ came into 
Its own. 

Hotly debated, for example, was the statement 
that a pa ionate letter to the editor, signed by 
a reader, showed editorial opinion. The affirma
tiYe pupil avowed that the editor was under no 
compul ~on to print the letter; the negative 
pupil said that by looking farther in the letters 
section it was easy to find a communication 
showing the oppo ite view, and that, besides, 
maybe the_writer w~s a businessman with money 
to spend m advert1 ements and thus did in a 
way compel the editor. 

That all of this give-and-take, which was real
istic in view, came from the seventh grade pupils 
and not from the instructor showed that these 
people ~an develop the ability to judge critically 
from _ev1den~e produced, and that they can learn 
to d1fferenuate between partial evidence and 
conclusi\.e evidence. 

So f.E CoNcL s10 s 

CARR YI ~ this idea to its logical conclusion, 
the experience in the classroom shows that 

pupils can go into a world seething with con
fused opinions and adopt the attitude that 
opinion without evidence and without good evi
dence has no right to existence. 

While these students obviously cannot go about 
the world's dinner tables demanding instant 
proof of every opinion, at least they can have 
mental reservations about accepting opinion be
fore there is objective evidence to support it. They 
can also learn to develop their own opinions 
based on evidence. 

If Daddy says the President failed miserably 
to warn the nation before Pearl Harbor, it is 
hoped that his offspring will know the reasons 
before accepting the statement; if the evidence 
is good, then hold fast to the opinion. And if 
not-not. 

What the instructor is trying to do is teach 
the pupil to avoid stereotyped "thinking" which 
makes an elephant a tree on the basis of one leg; 
to escape from the cartoon-trap in which a 
nation or a person is represented repeatedly as 
a figure of evil and accepted as such, uncritically, 
symbolically, thereafter. 

FinaJ.l , th class came to one conclusion about 
evjdence:- at unless anybody can find the same 
evident , it has no value as evidence. For ex-
m . le if u t Effie's sister recently came from 

1f~x n ~ train carrying many soldiers and 
rep(lrt _).hat they were all eager to vote for 
the President, that is not evidence, because it 
cannot be produced by anyone else. However, 
if a newspaper story on such a date and such a 
page and in such a column prints the quoted 
opinions of those soldiers, that can be accepted, 
because anyone can buy that paper and find that 
story. 

Therefore, undated editorials in the class dis
cussion were thrown out as poor evidence; and 
dated matter was accepted. 

Of course the instructor cannot be positive 
at to the amount of help pupils receive at home 
in such an assignment; but he affirms that such 
help is no detraction if the pupil can stand and 
defend his opinion in his own words and cite 
his own proof. Who cares where he learns it? 
The writer's point is that at age eleven, twelve, 
and thirteen the youngsters are able to adopt 
the scientific attitude. If they continue and do 
not let it drop-

Well, if they keep it up, this country is in good 
shape. 



Education and Canadian-United 
States Relations 

IF A New York Times survey showed that 86 
per cent of our soldiers did not know the 
name of the leader of the German State in 

World War II and 74 per cent could not accurate
ly describe the Nazi form of government, there 
would be considerable mortification among edu
cators. Unlike Germany, Canada has not given 
the world a jolt that would call particular atten
tion to her. But she is the nation closest to the 
United States in space, political ideals, customs, 
and trade. Yet a study made some years ago re
vealed that a vast majority of the seniors in our 
secondary schools-in fact, the percentages sug
gested above-could not name the Canadian 
Prime Minister or accurately describe Canada's 
form of government. Unfortunately there is no 
reason to believe that a new study would yield 
substantially better results. 

A few facts show the importance of Canadian
United States relations. In peace times it is 
estimated that there are thirty million border 
crossings a year. Americans have invested nearly 
four billion dollars in enterprises of their north
ern neighbor. Canadians have invested more in 
the United States than in all the other countries 
of the world. The United States supplies about 
60 per cent of Canada's imports and takes 40 per 
cent of the Canadian exports. These economic 
facts, not to mention the present close and suc
cessful collaboration of the armed forces of the 
two nations in defense of their freedom, seem to 

In 19,i Dr. Hauck, now President of the Univer
sity of Maine, published a study of "Some Educa
tional Factors Affecting the Relations between Can
ada and the United States." The publication is no 
longer in print. This summary of the findings is now 
published in view of current interest in education 
in Canadian-United States relations and because there 
is, unfortunately, no reason to believe that the limited 
knowledge of each other possessed by Canadians and 
Americans has increased very substantially in recent 
years. 

Arthur A. Hauck 

justify the assumption that Canadian and meri
can citizens should be well informed about each 
other's history and ontcmporary Ii ing. The 
investigation here briefly summarized was under• 
taken to explore the extent of u h mutual knowl
edge and understanding. 

WHAT WE KNOW OF EACH OTHER 

A PPROXIMATEL Y twelve hundred students 
.£l_ from each nation were selected for the 
experiment. They came from New England the 
Midwest, and the Southwest, from California, 
and from the deep South-where some con idcred 
Canada synonymous with the North Pole-and, 

e other si e, from all the pro incc of 
. In ort every region of each nation 

was . In addition to an informati n 
te~t, 1p sitions were written-by 805 
Amen ents about Canada, and by 830 
Canadi'at,s bout the United tates. Finally, an 
examination was made of the 83 United States 
histories and geographies most u ed, and of 17 
similar Canadian texts, to see what information 
the schools were formally giving. 

The tests were most useful in bringing out the 
gaps in knowledge. Students of each nation were 
asked to name five important hi torical characters 
of the other nation, to describe the form of 
government of their neighbor, and name the pre
siding official, to give the population of their 
neighbor, to name the capital, to tell what they 
knew of the trade between the two countries, to 
explain the Rush-Bagot Agreement which es
tablished the unfortified border, and to name the 
permanent body which settles disputes between 
the two countries (The International Joint Com
mission). On this factual material, the Canadians 
made an average score of 21 to the American 
boys' and girls' 9. In addition to these questions, 
the students were asked to jot down first thoughts 
about the other country, and to mention other 
sources of their information such as books, news
papers, magazines, and movies. 

Only 18 per cent of the American students 
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answered the question calling for names of five 
prominent living Canadians, and they presented 
mainly Prime Minister W. L. Mackenzie King, a 
sprinter, and a hockey player. For five prominent 
historical Canadian characters, American stu
dents-the 27 per cent who answered-had to go 
back to the age of exploration, naming Cham
plain, Wolfe, Montcalm, Marquette, and Cartier. 
Of the Canadians 95 per cent listed Lincoln, 
Wilson, Edison, Theodore Roosevelt, and Mon
roe from our history. Students of both nations 
tended to overestimate the population of the 
other-roughly 10 per cent of each group gave 
a figure close enough to be called correct. Only 
14 per cent of the American students could name 
the Canadian Prime Minister, and only 21 per 
cent selected Ottawa as the capital city, whereas 
over go per cent of the Canadians correctly named 
our President and capital. Worst of all, perhaps, 
only 24 per cent of the American students could 
describe Canada's government, one fourth of 
them calling her "a British possession, ruled from 
London." 

On the Rush-Bagot Agreement, which went into 
effect on April 28, 1818, calling for a a limita
tion of naval vessels on the Great Lakes to not 
more than four vessels, each under 1 oo tons, and 
terminable by either party with six months' 
notice (never given), 2 per cent of the American 
students knew the provisions of the treaty; only 
a handful could date it. No student in the United 
States taking the test could name the Inter
national Joint Commission, established by a 
treaty signed January 11, 1909, as a permanent 
body to handle certain problems arising between 
the two nations; 5 per cent of the Canadians did 
name it. In view of this ignorance of basic legal 
documents providing for peaceful solution of 
mutual problems, it is interesting that 37 per 
cent among the merican students and 20 per 
cent of the Canadians thought forts and guns 
should be placed along the border. Nevertheless, 
the great majority-75 per cent and over-of each 
national group felt that future disputes between 
the nations could be settled peaceably, and knew 
that Canada and the United States have not 
been at war with each other for over a hundred 
years. 

SOURCES OF I FORMATION 

S O FAR as sources of information are con
cerned 64 per cent of the Canadian students 

had first-hand knowledge of the United States 
£~om visits; 28 per cent of the American boys and 
g1rls had been to Canada. About one third of 

each group gave the movies as an important 
source for their impressions about the neighbor
ing nation. Most of the Canadians read American 
newspapers and magazines (72 per cent), but few 
of the American students reciprocated (only 4 
per cent). The Canadian boys and girls read 
chiefly our magazines-such as The Saturday 
Evening Post (at the top), American, and Ladies' 
Home Journal. Much farther down the list in 
popularity came the more reflective monthlies 
like Harper's and the Atlantic, and at the bottom 
of the list were juveniles and religious publica
tions. In books, American students read chiefly 
fiction (outside of Longfellow's poem Evangeline) 
-Jack London, James Oliver Curwood, tales of 
the Mounties and of the "frozen North." (For 
years the American Boy ran a series, "Renfrew of 
the Mounted," which must have given many boys 
their first and chief account of Canadian life.) 
Canadian students, on the other hand, read our 
fiction and biography-which makes a difference. 
Their favorites were recorded as Zane Grey, Har
riet Beecher Stowe, Mark Twain, Gene Stratton 
Porter, and biographies of outstanding historical 
characters, especially Lincoln. 

Th e sources probably go far to explain what 
the aJ r · of American students jotted down 

"fi t thoughts" when the word "Canada" 
ed: severe climate, French-speaking 

inha • rants,, natural resources, beautiful scenery, 
the "cqntrol" by Great Britain, winter sports, 
hunting and fishing, and "Mounties who get their 
man." Canadian students thought of our great 
wealth, lawlessness, large cities, immense popula
tion, opportunities for sport and amusement, 
trade, and international relations with Canada. 

IMPRESSIONS OF EACH OTHER 

I N THE 1,635 compositions, which furnished 
material for the second part of the investiga

tion, the first thoughts given above were ex
panded. The Canadians liked us and praised our 
friendliness and hospitality, but were not un
critical. The following quotations are typical 
of attitudes and opinions freely expressed: 

"The United States is a hot-bed of hustling, flag• 
waving, gum-chewing men and women whose dignity is 
conspicuous by its absence." 

"The information of the average American about 
Canada is appalling. They seem to think that we bundle 
ourselves in furs, live in tepees and crouch around the 
Arctic Circle." 

"The crime in the States is astounding. Weapons are 
easy to obtain and anybody out of a job joins a gang 
and becomes a gangster. The people have much too high 
an opinion of themselves and do too much talking. They 



CANADIAN-UNITED STATES RELATIONS 69 

arc really just ignorant of the rest of the world and think 
the States is the one and only place to live." 

"Americans know very little about Canada as a country 
and very little about her history. The people seem to be 
friendly but uninterested. 

The American papers were equally friendly, 
but owing to the authors' frequently confessed 
ignorance of the subject, less critical. Our stu
dents thought Canadians friendly, hospitable, 
law-abiding-in fact, "like Americans." (Cana
dians returned the compliment-many citizens 
of the United States were "like Canadians.") 
Papers from the United States contained some 
amusing misconceptions. One student wrote: "I 
have always thought until this year that Cana
dians were a fierce warlike people, somewhat 
like savages. I have found that they are civilized 
and have a good government." Another cham
pioned the Canadians: "The people are O.K. 
They can't help it if they are Canadian born." 
More characteristic is this comment: "Most 
moving pictures deal with the mounted police 
and their efforts to apprehend criminals, so one 
is apt to gain the impression that these are the 
only types of Canadian people. But I am sure 
there must be many good and war :while_ 
people. The life there is exciting." About the 
only criticism was of the Canadians being "too 
British" -e.g., "I would like living there if Canada 
got its independence from England." Many 
writers agreed that "The United States is lucky 
to have a nation like Canada for its neighbor," 
that "the United States couldn't choose a better 
and more friendly neighbor." 

One point that goes to the heart of the ques
tion of relations between the United States and 
Canada was brought out. An examination of com
positions written by the 25 American students 
who had the lowest scores on the factual test 
reveals that 13 were unfavorably impressed with 
Canada-whereas among the 25 highest scorers 
only 3 were unfriendly. And the Canadian papers, 
though not so sharply, showed the same division 
-13 of the low group were unfavorably impressed 
with the United States, but only 5 of the high 
group were unfriendly. We do tend to "shy away" 
from what is strange and unknown. 

WHAT THE SCHOOLS TEACH 

THE responsibility for our citizens' knowing 
and understanding the basic facts of Cana

dian-United States relations rests largely with 
the schools. That is what the third part of the 
investigation, the survey of textbooks indicated. 
Not the occasional distortion and sensationalism 

of current periodicals and movies, but specific 
omissions in textbooks explain most of the gaps 
in knowledge among the students on both sides of 
the border. This part of the investigation con
sisted of an examination of 59 histories and 
24 geographies in use in schoolrooms of the 
United States and of 12 histories and 5 geog
raphies used in Canadian classes. With one ex
ception no books written earlier than 1923 were 
examined. 

In brief, while histories on both sides of the 
border showed a commendable lack of prejudice 
in describing the Revolutionary War, War of 
1812, and border disputes, the American texts 
were deficient in their treatment of the settlement 
of American Loyalists in Canada after the Revo
lution, the Rush-Bagot Agreement, Canadian 
Confederation in 1867, and the International 
Joint Commission. Nor do they, like man~ of 
the Canadian texts, include a chapter on Umted 
States-Canadian relations. 

Only 27 out of the 59 mentioned the sig
nificance of the settlement of Loyalists in Canada, 
a corner-stone in the foundation of English-speak
ing Canada. Only five mentioned the Rush-~ag_?t 
Agre ment by name, and only a few more give Its 
prov s·on:&- r cent of the American authors 

!,,M,,,l.l,,!..._..-..,.._~nadian Confederation of 1867 
wort\}y orp., and not a single author names 
the I i\ter mtJ Joint Commission of 1909. The 
Oanadi~ ~ the other hand, in the majority 
of cases givefull discussions of the settlement of 
Loyalists, of the Rush-Bagot Agreement, of the 
International Joint Commission, and, of course, 
of Confederation. The Canadian treatment of 
the War of 1812, which involved an invasion of 
Canada by United States troops and a heroic de
fense by the Canadians, differs from that of 
American historians, who often fail to name 
Canada as an opponent. Thus 35 per cent of the 
American students answered a question on the 
test as to whether or not we were at war with 
Canada in 1812, in the negative. 

A criticism that may be made of both Ameri
can and Canadian texts is the amount of space 
devoted to the boundary disputes in comparison 
with that allotted to the record of arbitration 
and collaboration. A dispute makes better narra
tion, but these quarrels lack the importance of 
the cooperation. An analysis of United States 
textbooks shows the emphasis placed upon these 
disputes and other matters of early history in the 
relations of the two countries. The emphasis on 
differences and difficulties rather than common 
bonds is clear. 
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Topic 
Number of texts 

discussing it 

\Var of 1812 S7 
Oregon Boundary Dispute 51 
Maine Boundary Dispute !Jl 
American Loyalists Settle in Canada 27 
Fisheries Disputes si6 
Provisions of the Rush-Bagot Agreement 16 
Failure of Reciprocity in 1911 16 
Provisions of the Treaty of 1818 14 

Alaska Boundary Dispute 14 

Unfortified Canadian Border 8 
Canadian Trade with the United States 6 
Canadian Confederation in 1867 6 
Rush-Bagot Agreement by Name 5 
Fenian Raids and Caroline Affair 5 
Canada's Part in World War I 4 
Canada's Present Status in the British Empire 4 
Immigration of Canadians to the United States 4 
Reciprocity in 1854 ! 
Canada and the League of ations 3 
Appointment of a Canadian Minister to the U.S. 2 

Canada as Signatory to the Kellogg Pact 2 

Finally, the geographies, nearly all of the 
twenty-four examined, contribute to the students' 
lack of information as well as to their knowledge 
of Canada by the brevity with which they dispose 
of important matters of Canadian commercial 
and political life. Unlike the histories, they do 
not err by omission. Most of the important topics 
are covered-the physical features, industries, re
sources, cities, and people. But when an author 
states that Canada's "government is much like 
that of the United States, but the highest officer 
is appointed by the government of Great 
Britain," without explaining that the Canadian 
Prime Minister really rules, the student ✓ is not 
likely to figure out the real situation for himself. 
Consequently, when he is given a test about 
Canada, he writes, "Canada is to be pitied as she 
is still under British control." And United States. 

Canadian trade relations are similarly disposed 
of. A series of influential elementary and junior 
high texts, in which history and geography are 
combined, gives scant space to Canada, usually 
referring to it as a part of the British Empire and 
directing the student to other sources for fuller 
information. 

BY WAY OF RECOMMENDATION 

W HETHER the majority of adult citizens 
would make the same record on the tests, 

and similar observations relating to Canadian
United States relations, as the boys and girls in 
the last year of high school is hard to say. 
Whether three fourths of the voters of the United 
States, at least in peacetime when the leaders of 
nations are somewhat less in the limelight, would 
fail to name correctly the Prime Minister of our 
closest neighbor nation, there is no telling. But 
certainly it would be unreasonable to expect 
them to do much better now than they did when 
they were in high school. 

If, however, United States histories treated 
pertinent topics in the development of North 
America as an entity, with a chapter on United 

tate~Canad'an relations; if American geogra
:foes 1 more justice to Canadian government 

d ad ; • both Canadian and American texts 
str . d the record of cooperation between the 
two n tion,5 as much as or more than the disputes 
-then we'" might know a friend and neighbor at 
least as well as we now know our enemies. This 
would be to the benefit of both nations, and, in
deed, to the benefit of the world. In the chaotic 
times in which we live, every inch of frontier left 
undefended through mutual trust and respect, 
~very ~xample of friendship and understanding, 
1s prec10us. 

"American schools and colleges do appallingly little to teach about Canada, and most 
of this little, especially in the high schools, seems poorly organized.'• 

"In the elementary schools not more than one eighth have specific units of study on 
Canada, and these are nearly all geographical units." 

"The High Schools give much Jess attention to Canada than do the elementary 
schools, probably less than one-fourth of them offering units or partial units on the 
ubject, and less than 10 per cent of them offering units. Only 13.8 per cent of 2031 

tudents que tioned in 23 communities recalled any study about Canada in high school. 
Probably not many more than one-fifth of our high school students make any study of 
Canada, and only one-eighth of them do that study by units or partial units. Only about 
6 per cent of the students arc required to study a unit on Canada (a unit being two to 
three weeks study). In 19 states including four border states (not far from half the 
country), no high school teaching at all was reported.'' 

"The neglect of Canada in American textbooks is glaring." 
[From an unpublished dissertation at the Graduate School of Education Harvard 

University, by Kenneth Gell, Charlotte High School, Rochester, New York.] ' 



Study of the United States 
Canadian Schools 

• 

1n 

IN NO grade in any province of Canada is the 
United States made a distinct theme for 
study during a year or a term. That is to say, 

there is no course anywhere exclusively on the 
"History of the United States," or on the "Ge
ography of the United States," or on "The 
United States." There is one obvious reason why 
Canadian schools give less time than might be 
expected to the study of the United States. Be
cause the development of the Canadian nation 
has its roots in the history of the British people, 
Canadian children are virtually in the position 
of having to study the history of two native lands 
-and this intensive study of both Great Britain 
and Canada preempts a large proportion of 
available time. 

Thus in Ontario, Grade VII studies Canadian 
history (and geography), Grade VIII British his
tory, Grade IX British history, and Grade X 
Canadian history. A similar condition applies 
in the Maritime Provinces, but not in provinces 
from Saskatchewan westward. Catholic Quebec 
has naturally a special interest in the French re
gime and French Canada, and this additional 
interest also limits the amount of attention given 
to other countries. Accordingly Canadian chil
dren study the United States only incidentally, 
in connection chiefly with courses in elementary 
social studies (Grades I-VI), in geography, in 
Canadian history, in British history, and in 
modern world history. 

In elementary social studies. In most provinces 
of Canada, elementary social studies (Grades 1-
VI) deal not only with the child's environment 
today but with the period of exploration and set
tlement in America. Although this latter study 
calls the attention of the pupil to what is now 

This informal and unofficial statement was kindly 
prepared by a professor of education in the Ontario 
College of Education, who is al o editor of The School 
and co-secretary of the Canada-United States Commit
tee on Education. 

Charles E. Phillips 

the United States, it give little or no under
standing of the United States today. In the 
study of other peoples today teachers of these 
grades usually select countries of some quaint 
and distinctive appeal, such as Holland and 
China. 

In geography. Geography is receiving more at
tention insofar as history has developed into 
social studies and also insofar as formal courses 
in geography have been introduced in junior 
and senior high school grades. Thus in Ontario 
regional geography of the Americas is compul
sory in Grade X for academic high school stu
dents, and this gives some knowledge of the 
1>eople of the United States today; there is also 

n option l cou se in Grade XII which for some 
............ ut ould increase this knowledge. 

n....,Jl-l--' ......... .l'U-A lh~a senior high school students 
ma s c t; u,be in political geography which 
ont~·ns uniJ (one of eight) on the United 

States. 
In Canadian history. Courses in Canadian his-

ory which most pupils study at two or three 
different grade levels inevitably mention the 
United States most frequently in connection with 
disputes and wars, although recent textbook 
emphasize and illustrate our developing friend
ship. 

In British history. Cour es in Briti h history for 
the same reason are not the be t means of giving 
a knowledge and understanding of the Unit d 
States today. 

In modern world history. Courses in modern 
world history provide a good opportunity for 
study of the United tates. Such courses are of
fered chiefly in the senior high school grades, 
as follows: Nova Scotia XI, Catholic Quebec XII, 
Protestant Quebec XI and XII, Ontario XII and 
XIII, Manitoba XII, Saskatchewan XII. Conse
quently a relatively small percentage of students 
study such courses. New Brunswick, however, 
places modern history in grade IX. The propor
tion of attention to the United States in such 
courses might be expressed as about 5 per cent 
of the year's work. 

• 71 • 
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In Alberta and British Columbia the social 
studies approach is extended through both the 
junior and senior high school grades. Thus Al
berta students, from Grade IX to XII, study prob
lems of contemporary society in a way that brings 
them into touch with the United States and most 
other countries, past and present. The unit plan 

followed in British Columbia, especially in the 
senior high school courses, is similar in effect. 
Although this approach is probably most effective 
in giving an understanding of other peoples and 
of the world, it is almost impossible to measure 
the amount of attention which may be given to 
any one country. 

Ever since two gentlemen named Rush and Bagot gave their names 127 years ago 
to a treaty which proclaimed that all war vessels on the lakes should be disarmed, not 
only to avoid unnecessary expense, but as the treaty quaintly said, "to diminish the 
chances of collision and prevent any feeling of jealousy," one of the possible sources of 
war between us has been outlawed, and a fruitful century of peace has followed. It has 
taken the turbulence of a world run amok to find ships of war being built on our inland 
waters again, but this time, from the inland shipyards of both our nations, they slip by 
in happy company, urging forward to the sea to fight a common foe. 

The years of peace have not only brought closer and closer together two peoples 
with a common language, common culture, common customs, and common ties, but they 
have shown us how important JYe are to each oth r. Although haypy to be an independent 
self-governing nation within the fabric of th B-r: t mmonwealth, Canada is a 

orth American nation, orth American in its orientatio We share with you the 
common background of two pioneering nations i a g d vigorous Western world; 
we have a common heritage of democratic form an 'd • • and our culture is similar 
when not the same. Our people intermingle, a ta· nd mistaken for each other. 
It is even true that people from one part o Can$ .aii .frequently more like those of 
adjoining districts of your country than of remoter PU.ts of their own land. I should 
venture to guess that the people across the lake from Cleveland resemble Clevelanders 
more than Bostonians or Texans do. We visit back and forth with little let or hindrance. 
In normal times, on a given day in Canada, one can find 300,000 American tourists 
drinking in our scenic beauty-and sometimes other things as well. The American tourist 
industry is one of our most thriving. Your students attend our univer ities; your hunters 
and fishermen sample the wild life of our streams and forests. 

And on our part, like the poor you have us with you always. You know, in becoming 
one of the world's greatest exporting nations, we have somehow managed to export to 
you on large scale certain commodities that we really need ourselves. In particular, one 
of our greatest exports to you have been people-people, and, for the benefit of thi 
audience, college professors. As far as people go, it might interest you to know that of a 
country which is the third largest in the world, in point of size, larger than the United 
States, but which has in that vast space of land only 11,5o6,ooo people-little more than 
in ew York City-one third of all people of Canadian stock now live in the United 
States. As far as college professors go, I find from a urvey which I have made that in 
only twenty of your universities which I tested, I found that an impressive total of 
350 staff members are Canadian born. 

We have grown closer and closer as the years have gone by, and former di putes have 
passed into the limbo of unpleasant things. We have a relationship now which is a 
model ~mong the ?ations of an unsettled w_orld, and ca t in sharp and clean relief by 
the strife and strams between other countries ... (T. F. ewton, McGill University, 
at the ational Council meeting in Cleveland, ovember 24, 1944). 



Labor's Need of a Public 
Relations Program 

THE educational director of one of the older 
and more progressive unions recently com
mented that "Some of our unions, in their 

attitude toward the public, follow the example 
of Commodore Vanderbilt's 'The public be 
damned.' "1 Almost simultaneously, an important 
national union official was declaring that, " ... the 
American labor movement should employ one 
of the best advertising firms in America to tell 
the world what organized labor has done in the 
interests of the general welfare of all the people 
of America. America should be told of our long 
battle, during the past sixty years, to increase 
the wages, shorten the hours, and improve the 
working conditions of the workers in mine, mill, 
factory and on the railroads.''2 

From a different point of view the director 
of an Eastern radio station also notes labor's 
shortcomings with respect to its public relations: 
"I feel that labor is thoroughly justified in its 
criticisms of the manner in which some radio 
commentators have overplayed strikes and labor 
differences. However, labor itself should have 
done much more to make available facts on 
which its point of view was based. These com
mentators have all too often been compelled to 
rely wholly upon newspapers and wire services, 
which screen labor news through their own in
terpretations.'' 3 

That unions are here to stay is not seriously 
questioned. The question is, how long will it 
take to make unionism as much a part of our 
system as it is a part of British_ life? When th_e 
public is persuaded that the union movement 1s 

If the public is to understand labor unions and 
their policies and programs, the unions must help 
through an intelligent public relations program. Such 
is the thesis of the Impartial Chairman of the Full• 
Fashioned Hosiery Industry, whose office is in Phila
delphia. The author is a former teacher of economics 
in secondary schools and universities. 

W. Roy Buckwalter 

democratic, honestly operated, and is contribut
ing to our economic and social advancement, 
then will the threat of hostile labor legislation 
diminish. 

EED FOR POP LAR Eo CATION 

POLLS of public opinion taken in 1942 have 
shown that much needs to be done by unions 

in educating the public. ( 1) Of the office work
ers polled, 59 per cent were poorly informed or 
uninformed concerning labor unions; (2) of per
sons polled in the Middle Atlantic states, 65 per 
cent were poorly informed or uninformed con
cerning abor nions; (3) 31 per cent of white 
col ~ per cent of farmers, and 29 per 

·illed " orkers polled were not in 
i n ; (4) in reply to the question, 

" a thmg do you think labor unions 
do?" '4,Q nt replied, "Cau e strikes"; 24 per 
cent replied, "Have bad leaders, racketeers, 
etc."' 

Examination of textbooks in economics and 
problems of democracy u ed in high schools show 
that much essential current material on labor 
and labor relations is mi ing. A survey of several 
high school economics books shows that about 
3 per cent of the contents deal with labor. 

Annually an educational institute, attended by 
several thousand teachers, is held in a large 
Eastern city. Examination of the proceedings of 
this institute for the period from 1933 to 1943 
failed to show a single program devoted to labor 
or labor relations. 

The writer personally inquired of high school 
social studies teachers whether unions sent mate-

1 lark Starr, "\Vorker's Education," American Federa
tionist, vol. L, no. 6, pp. 27-28, June, 1943. 

1 American Federationist, vol. LI, no. 6, p. 23, June 
1944· 

• Ibid. 
• Fortun~, vol. XXV, no. 2, pp. 99-100, February, 1942; 

Public Opinion Quarterly, vol. VI, no. 3, p. 48o, Fall, 
1941 . 

. 7! . 
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rial for student or teacher use. The replies were 
in the negative. Some teachers had written to 
unions, pointing out that if the students were 
to receive both sides of the picture it would 
be necessary for labor to furnish information. 
Not infrequently the teacher's request was un
answered, or he was informed that no material 
was available. 

PRECEDENTS AND SUGGESTIONS 

IT MAY be asked whether the effort and finan
cial outlay required for an extensive pro

gram of public education will yield an adequate 
return to organized labor. To this question two 
answers can be made. First, so long as large 
segments of our people are not informed as to 
union objectives and contributions, the labor 
movement will fail to be considered a basic 
American institution. If an appreciable portion 
of our people are not convinced of the essenti
ality of organized labor, the opponents of labor, 
through propaganda, will be able to retard the 
development of the labor movement. Second, 
numerous trade associations are apparently firmly 
convinced that it pays to educate the public. 
The public relations activities of trade associa
tions are concrete evidence of their belief that 
it pays to tell their story to the public. They 
employ full time speakers, at ample salaries. 
They publish and distribute hundreds of thou
sands of pieces of literature, including booklets 
on "The Closed Shop" and "Wartime Strikes in 
American Industry." They publish booklets for 
distribution to high school students. And they 
hold conferences attended by business men, min
isters, and representatives of women's organiza
tions. 

What topics and types of information should 
be presented to the public? In the writer's judg
ment, some of the ideas to stress are: (1) The 
union member is about like the general run of 
workers; he desires to improve his income, and 
working conditions; he wishes sufficient leisure 
time; he is interested in community problems, 
such as education, and better government. (2) 
Basically, the union is a democratic organization; 
the absence of unions would make possible the 
use of autocratic methods, such as the company
dominated union, discharge of workers without 
recourse to arbitration, and the change of wage 
rates and working conditions without any voice 
on the part of the workers. (3) The unions have 
an excellent record in abiding by their collective
bargaining agreements. (4) Labor's cooperation 
with management has resulted in the solving of 

industrial problems advantageously to employers 
and the public as well as employees. (5) Organ
ized labor does not object to regulations, as such, 
but it does strongly oppose control which is dis
criminatory and aimed at weakening unionism. 

IN DEFENSE OF UNIONS 

A VERY effective way of injuring one's oppo
nent is to make a broad statement without 

offering supporting evidence. For example, it 
has often been stated that, in its dealing with 
management, organized labor is irresponsible and 
fails to fulfill its obligations. Actually, however, 
there is abundant evidence of labor responsi
bility. As early as 1916 it was pointed out by 
the Commission on Industrial Relations that: 
"Joint agreements, on the whole, are well kept. 
There is a constant increase in the sense of 
moral obligation on the part of both employers 
and unions."6 In 1938, an official of the United 
States Steel Corporation reported to the stock
holders that: "The Union has scrupulously fol
lowed the terms of its agreement and, in so far as 
I know, has made no unfair effort to bring other 
employees into its ranks."6 Cyrus Ching of the 
U ited tes Rubber Company advised employ-

9-3-7 at: "If, in dealing with labor organi
e are ethical, are entitled to the 

r people, use fair tactics and use 
friendly "tudes, we will get that in return; if 
we are.__goii;g to be militant, use underhand tac
tics, and 11ght all the time that is the type of 
organized labor leader we will get. So I think 
we all recognize that, where we are dealing with 
organized labor, we are going to get about the 
type of leadership that we are ourselves."7 In 
19~8, an authority on labor drew attention to the 
fact that "less than one-half of one per cent of 
the contracts between American unions and 
their employers have been violated over a period 
of thirty-six years. "8 

A second illustration of statements made with
out factual basis is the frequently heard charge 
that absenteeism during the present World War 
is due largely to union labor. What do the facts 

• U. S. Cammi sion on Industrial Relations, Final Re
port (Washington: Superintendent of Documents, 1916), 
vol. I, pp. 119-120. 

• Myron C. Taylor, "Ten Years of Steel," Address before 
the Annual Meeting of Stockholders of the United States 
Steel Corporation, April 4, 1938, p. 43. 

'Cyrus C. Ching, "Problems in Collective Bargaining," 
Journal of Business of the University of Chicago, vol. IX, 
part II, p. 40, January, 1938. 

• Herbert Harris, American Labor (New Haven: Yale 
University Pr., 1939), p. 418. 
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reveal? Accurate studies show the persistent 
causes of absenteeism vary from accidents to 
"hang-overs," but it is not shown that union 
labor is particularly to blame. In fact, a study 
-?Iade by the United States Department of Labor, 
mdicates that organized labor has cooperated 
fully in the drive to reduce absenteeism. This 
conclusion was based on testimony made by 
officials _of various companies at hearings on 
absenteeism before the House Labor Commit
tee9 

SOME POPULAR MISCONCEPTIONS 

N OT infrequently the financial practices of 
unions are criticized. What the public does 

not know is that the better unions publish com
plete financial statements, audit accounts, and 
bond officials who handle money. No specific 
proof has been produced to show that unions 
as a whole have financial practices inferior to 
those of other organizations. 

Few laymen are cognizant of the extent to 
which organized labor has cooperated with 
management in the solution of industrial prob
lems. Publicizing of such cooperation would 
serve to show that the more far-sighted unions 
have adopted a long range view of their functions 
-the view that the ideas and experience of the 
workers are helpful both in the solving of prob
lems of industry, such as the elimination of 
waste, the improvement of quality, and also in 
the formulation of policies. The statement of a 
prominent labor leader concerning the impor
tance of labor-management cooperation, is worth 
repeating: "Utilizing the work experience of 
wage-earners is just as essential to the operation 
of our system as is the function of manage
ment."10 

Among the illustrations of cooperation which 
should be publicized by labor are: the Baltimore 
and Ohio Railroad plan for the elimination of 
wasteful and inefficient production methods in 
the shops; the 1938 agreement wherein the Amer
ican Federation of Hosiery Workers accepted a 
reduction in wage rates in order that the mills 
might install up-to-date equipment; the coopera
tion of the pressmen's union with management, 
which resulted in the annual saving of thousands 
of dollars; and union assistance to management 

• U. S. Department of Labor, Labor Standards Division. 
Special Bulletin no. 12. Controlling A bsentceism, Record of 
War Plant Experience. Prepared by Lucille J. Buchanan. 
(Washington: Superintendent of Documents, 1943. Pp. 57). 

11 Robert J. Watt, "Management-Labor Cooperation in 
Wartime and After," Public Opinion Quarterly, vol. VII, 
no. 3, pp. 354-363, Fall, 1943. 

in the men's clothing indu try. Thi aid includes 
lending funds to save firms from bankruptcy, 
advising on sales policies, and the supplying of 
technical experts to improve management 
policies. Among the permanent benefits of co
operation which should be stressed are the stabili• 
~ation and increase of employment, higher wages, 
improved working conditions, and the stimula
tion of greater efficiency on the part of manage
ment. 

THE public is well informed on the use of vio
lence on property and persons by strikers. 

However, the public knows little concerning vio
lations of the right of free speech and assembly, 
and interference with the right of labor to or
ganize and bargain collectively. The Senate Com
mittee on Education and Labor spent four years 
in investigating all phases of the violation of the 
rights of labor. mong the subjects investigated 
were: "Industrial Munitions," "Industrial Espio
nage," "Strike Breaking," "Labor Policies of 
Employers' Associations," and "Private Police 
Systems." Organized labor would do well to pre
sent the findings and conclusions of these in
ve tigations to the public. 

rT t Ho ·ng findings with respect to "Indus
tria ·~f ni,t 'o s" should be quite illuminating 

l public: 
rms by workmen is a rare occur

enc ..' Q¥ the practice of indu trial munition
ing on the part of employers is widespread and 
common place. 

"The po se sion and use of indu trial muni
tions by employers is the logical end of a labor
relations policy based on non-recognition of 
unions-in opposition to the spirit of national 
labo~ laws. T~e princi~al purpose of uch weap
ons 1s aggrcss10n. Their u e results only in vio
lence, embitters industrial relations and hampers 
peaceful settlement of industrial disputes. 

"Industrial munitions jeopardize public peace. 
Further, and more important, their irresponsible 
use constitutes usurpation of public police func
tions."11 

A rather commonly held belief is that the labor 
movement, as a whole, is infested with racketeer
ing. That racketeering has existed in certain 
unions cannot be denied. However, it is not 
generally realized that racketeering is not con
fined to the labor movement, but is also found 

u Senate Commillee on Education and Labor, Violations 
of Free Spuch and Rights of Labor, Report no. 6, 76th 
Congress, Fir t Se sion, 1939, Part III "Industrial Muni 
tions," pp. 4, 5, 18g. 
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in government and business, or that where 
racketeering is found in a union it is also found 
throughout that industry, such as the building 
and service industries. The following conclusions 
of an impartial group, the City Club of New 
York, in its "Report on Certain Aspects of Labor 
Union Responsibility and Controls," 1937, are 
significant: "Nor is racketeering in any proper 
sense typical of the labor movement; on the 
contrary, it is merely an invasion of that move
ment by a relatively negligible element .... In
deed, there appears to be a tendency to exag
gerate the problem in order to lend weight to 
proposals for union regulation." 

THE essential point to keep in mind is that 
misinformation on the part of the public can 

be more injurious to the labor movement than 
lack of information. It has been aptly observed 
that, on matters of public concern, the populace 
frequently suffers not so much from too much 
information as from an excess of misinformation. 

In order to do an efficient public relations 
job, the various unions would do well to pool 
their resources. A top notch public relations di
rector should be selected. If such a man can't be 
found within the ranks of labor, then someone 
outside the labor movement, for example an 
educator, should be employed. The selection of 
an advisory board, consisting of leading educa
tors, clergymen, and public officials, would serve 
to assure the public that labor's public relations 
program would be conducted ethically. 

The securing of a friendly public is a cardinal 
task of organized labor. As an official of a na
tional trade association has explained, "Attitudes 
are important, not only because of what they 
indicate at a given moment, but also because 
they may indicate what is likely to happen. If 
the public or employees continue to have a 
certain attitude on particular things, then we 
may expect that that attitude will be reflected 
in actions, either legislative or otherwise. . . . 

The attitude may be misinformed, may be un
sound, or may even be ridiculous, but that does 
not destroy the fact that the attitude is extremely 
important."12 
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Labor-management committees and industrial democracy will come into their own 
when _labor i sec~re_ in i~ job and can me~t with management as an equal. 

It is our conv1ct1on m the CIO that 1f the magnificent teamwork which has been 
developed by labor, management and government during the war can be carried over 
from the_ tran ition into the peace, we can perpetuate the high levels of production we 
~av~ ach~eved and ~~ guarantee every American, irrespective of race, color, or creed, a 
lifetime JOb at a . hvmg wa_ge; and furthermore, an abundance of food, clothing and 
shelter, plus security and leisure. For the first time in history, we will have eliminated 
poverty . . . (Kermit Eby, Assistant Director, Research and Education CIO at the 
National Council meeting in Cleveland, November 14, 1944). • ' 



Management and Labor in the 
Social Studies Program 

SUCH enactments as the Railway Labor Act 
in 1926, the Norris-LaGuardia Act in 1932, 
the National Industrial Recovery Act in 

1933, the National Labor Relations Act in 1935, 
and the Fair Labor Standards Act in 1938 are 
among the events of our time which typify the 
increasing importance of management-labor rela
tions. They represent, moreover, such pro
nounced changes that large segments of the pub
lic have been thrown into confusion. The 
developments which preceded the War, when 
coupled with the activities of the National War 
Labor Board and the numerous other govern
mental agencies which have dealt with labor 
problems since Pearl Harbor, have left much of 
the public almost in a state of bewilderment. 

In all the confusion, however, of one thing 
we may be certain: labor unions and collective 
bargaining are here to stay. For that reason 
management-labor problems, as we have come to 
know them, are permanent factors in our na
tional life with which we must hereafter reckon. 

CONSIDER how interwoven with everyday 
life are management and labor relations. 

Let's be concrete. Mr. John Citizen buys a loaf of 
bread. After the wheat that goes into that loaf 
of bread leaves the farm, it is handled, the 
chances are, by some grain storage elevator in a 
rural community. There occurs the first impact 
of management-labor relations on the future loaf 
of bread. The employees of the elevator may or 
may not work under a collective bargaining con
tract, but in any event there are all the manage-

Social studies classes, urges the secretary of the 
Labor Relations Committee of the U.S. Chamber of 
Commerce, should prepare youth for enlightened par
ticipation in management-labor relations, and should 
help to inform the public about problems involved 
in such relations. This paper was presented at the 
annual meeting of the National Council for the So
cial Studies in Cleveland on November 14. 

William B. Barton 

ment-labor problems incident to every employer
employee relation. 

The grain leaves the elevator and is shipped 
by rail to a milling company. The crews which 
run the railroad trains belong to some of the 
railroad labor union . Their wages and working 
conditions are controlled by collective bargain
ing agreements between their unions and the 
railroad company. 

The wheat is manufactured into flour by the 
milling company. The milling company's em
ployees very likely belong to union and work 
under collective bargaining agreements between 
their labor organizations and the milling com
pany. 

£ fl ur is manufactured it may be 
ehouse. The chances are that the 
nd helpers who haul it to and 

fro'm var, hou e, and the warchou e em
ploy f6 b tore it, are organized and dealing 
with thei employers through collective bargain
ing agreements made by their unions. 

The flour, after variou shipments and other 
storings in warehouses, ultimately reaches a 
wholesaler, and then a bakery. The employees of 
these distributors not unlikely arc organized and 
work under collective bargaining contracts. 

Thus, when Mr. John Citizen ultimately buys 
a loaf of bread, whether he knows it or not, he is 
on the receiving end of a whole scri s of manage
ment-labor relations. Often he would be sur
prised if he knew how many of the e transactions 
involved collective bargaining contracts and 
other dealings between employers and unions. 

The illustration about the loaf of bread is no 
isolated case. Recent statistics show that 8½ 
millions, or 60 per cent of all employees engaged 
in manufacturing industries, are covered by col
lective bargaining contracts. In some industries 
the percentage is even higher. 

So the subject of management-labor relations 
as it presently exists is not something in a 
vacuum. It rather involves everyday life, the 
everyday life of all of us. This fact makes it 

• 77 • 
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imperative today that if the schools are to repre
sent life they must deal with this subject. 

N EEO FOR STUDY IN ScHOOLS 

BECAUSE of the vitality of the subject I am 
not one of those who would softpedal the 

treatment of it as a part of the social studies 
program. I would not shy away from it because 
it is controversial and difficult. I postulate rather 
that the problems which the subject presents 
have much to contribute to the social studies, 
and the social studies have much to contribute 
to them. Such problems are inherently interest
ing. They are discussed everywhere-in places of 
business, in the family circle, in newspapers, in 
magazines, on trains, and on airplanes. Why not 
let the social studies capitalize on this inherent 
interest? Why not use the subject to add life to 
the classroom? 

Of greater importance, however, is the contri
bution which the social studies can make to the 
solution of management-labor problems. The 
classroom which deals properly with such subject 
matter plays a major role in preparing students 
for citizenship. Think of the opportunity that 
exists today to use for this purpose current 
subject matter arising out of mangement-labor 
relations. 

For example, a topic of vital concern just now 
to both business and labor is the future of that 
tripartite body, the National War Labor Board, 
which was established early in the war as the 
best means of preserving industrial peace during 
the war period. Both management and labor 
are concerned as to whether the Board or some 
modification of it will continue after the War. 
Several possible answers present themselves: 

that the W.L.B. in substantially its present form 
be made a permanent institution; 

that it be discontinued entirely; 
that a body similar to the W.L.B. be set up to 

handle labor disputes after the war, but without 
compulsory powers; 

that an enlarged conciliation service be sub
stituted for it; 

that there be a complete reorganization of the 
various labor agencies, centralizing them and 
providing them with a uniform set of policies 
to be applied generally; or 

that the principles of the Railway Labor act 
be extended to industry generally. 

The point I wi h to make in mentioning these 
possibilities is that all of them open up vast 
fields of study. Such questions as how the War 

Labor Board happened to be created; the differ
ences between the War Labor Board in this war 
and World War I; the theory of the tripartite 
system-its advantages and disadvantages; how 
cases come to the War Labor Board; how they 
are handled, and what happens after they are 
handled; whether the plan would work in time 
of peace-these and many other problems arise 
out of this one question of the future of the 
W.L.B. All of them can be interesting subject 
matter for social studies classes. They could do 
much to enrich the curriculum. 

Of vastly more importance, however, is the 
fact that such subject matter will train the stu
dent to face problems with which he will have 
to deal as soon as he leaves school. Only by a 
thorough study of industrial relations problems 
in the social studies classroom can the schools 
be playing their part in the preparation of the 
future leaders who will handle these problems. 

NEED FOR BETTER LEADERSHIP 

IF WE are to solve them we must have better 
leadership. This is true of both business and 

labor. The fact is no reflection on either group. 
The deali gs between the two as we know them 
tod h e d veloped so fast during the past 

both groups were caught un
preea e m et the situation. Most of the 
lead rs o bu iness, for instance, were rushed 
lnto th· uew era with little or no background 
which prepared them for doing such things as 
dealing with representatives of unions, negotiat
ing collective bargaining agreements, and hand
ling grievances. Similarly the unions, whose mem
bership grew from less than three million in 1933 
to almost nine million in 1940, and almost thir
teen million in 1944, found themselves ill
equipped in leadership experience with which to 
face such problems from their side. Proper use 
in the social studies of materials taken from 
the field of management-labor relations can do 
much to elevate the leadership of both manage
ment and labor. 

NEED FOR INFORMED PUBLIC OPINION 

OF EQUAL importance with the training of 
leaders is the development of a sound 

public opinion in such matters on the part of 
the rank and file of the American people. Only a 
few of those who have their day in the classroom 
will develop into top-flight leaders of either 
management or labor. Most of them, however, 
will hold positions of trust as wage earners, 
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salaried employees, and people in business who 
constitute that great imponderable known as 
public opinion. 

The policies of both business and labor are 
guided in a great degree by public opinion. That 
is why the intelligent leaders of both groups 
strive vigorously to enlist the support of public 
opinion. A public opinion which is poorly in
formed may actually do harm. Opinions based on 
prejudice cause people to become more excited 
and rash than opinions based on a carefully con
sidered knowledge of the facts. Public opinion, to 
be a dependable guide in the matter of manage
ment-labor relations, must be an enlightened pub
lic opinion. What greater service can th social 
studies classroom render than to give students 
such a background of material as to enable them 
to have an enlightened opinion about manage
ment-labor matters? 

CLASSROOM APPROACH 

W HEN I talk about using the social studies 
as an instrumentality by which to form 

public opinion, I do not mean that the social 
studies classroom should understake to hand its 
students a mass of fixed conclusions about these 
controversial problems. Any such approach 
would arouse resentment and be injurious both 
to the social studies program and to the field of 
management-labor relations. Rather tudents 
should be stimulated to view all sides of the 
many problems involved, do their own thinking 

about them, and draw their own conclusions. 
For example, a present issue of great impor

tance is the contro ersial question of a guaran
teed annual wage. Let the social studies explore 
all sides of this question: what are the arguments 
for and against it? Why does labor want it: Why 
have some bu inesscs been able to use it and 
others not? Would any changes in our methods 
of doing business make it more generally pos
sible? Let the students explore all the facts, and 
draw their own conclusions about the proposal. 

A proper use of such subject matter as part 
of the curriculum is not easy. Because most 
labor relations problems are by their nature con
troversial, ten well-informed people are likely to 
have that many shades of opinion on each such 
problem. That very situation, however, tests our 
faith in democracy. If we really believe in democ
racy, we will believe also that the sum total of 
informed public opinion will be dependable. 

Management-labor relations problems furnish 
the social studies a wealth of vivid illustrative 
material from the laboratory of life. It is the 
responsibility of the social studies to use this 
material in training the most capable students to 
be le • du try and labor, and in helping 
al d form enlightened opinions. 

n course means that the ocial studies 
ar enuine opportunity to help solve 
one ❖£ t ay" most vital problems. It also means 
that business and labor are losing assistance 
which they ought to have. 

Certainly, one of the things which we all have learned [from the war] is that a 
generou and open-minded cooperation between management and organized labor through 
union-management committees and in government agencies and the like pays real 
dividends in production. The CIO is committed to that sort of cooperation and believes 
it can be carried forward from the war into the peace. 

On April 11, 1944, there were a total of 4,165 labor-management committees in 
operation. Cleveland, Chicago, and ew York are the citie mo t active in labor· 
management relations. The number of labor-management committees i increa ing almost 
daily. And through them, production has increa ed phenomenally. . . . 

There is another thing, however, which everyone in thi country has learned from 
this war experience: America i capable of turning out goods and ervice at rates 
which no one ever before had suppo d pos ible. \Ve have added tremendously to our 
industrial plants and equipment- 15 bi11ion dollars worth of plants and 6 billion worth 
of equipment. And yet these addition alone do not account for the huge increa es in 
production volume. Even with nearly twelve miJlion of our be t producers drawn off 
into the armed forces, we have doubled- in fact, more than doubled-our production 
rates .... 

The combination of technological improvement and manpower can give the American 
people unlimited good and ervices. Furthermore, the American people are going to 
insi t, and rightly so, that if this sort of thing can be done in war time, it can be 
done in peace time. And if we can produce in such huge quantities for the purpo es of 
death, we can and mu t do so for purpo es of an abundant life for eve1yone ... 
(Kermit Eby, Assistant Director, Research and Education, CIO, at the ational Council 
meeting in Cleveland, ovember 14, 1944). 



Notes and News 

NCSS Planning Committee 
At a meeting of the Board of Directors in 

Cleveland in conjunction with the 24th Annual 
Meeting it was voted to establish a Planning 
Committee to map out a program of publications 
for the coming year, and in so far as practicable 
to project plans for several years ahead. 

This committee met for two days in New 
York City on December 26 and 27 and devoted 
the entire two days to planning an expanded 
publications program for the National Council. 
Those present at this meeting, with their official 
National Council positions, were: Mary G. Kelty, 
President; W. Linwood Chase, Chairman of the 
Curriculum Committee; Merrill F. Hartshorn, 
Executive Secretary; R. 0. Hughes, Chairman 
of the Publications Committee; and Erling M. 
Hunt, Editor of Social Education. 

Provisional plans were made for topics in the 
Yearbook series, additional publications in the 
bulletin and curriculum series, and to add two 
new series to the National Council's publication 
program. These new series are to deal with 
teaching materials in the social studies with 
periodic supplements, and with practical class
room techniques. Both of these series in the 
projected plans are to cover a wide range of ma
terials and methods prepared so as to be of 
maximum practical use to classroom teachers. 

Middle States Council 
The Middle States Council for the Social 

Studies held its annual fall meeting at Teachers 
College, Columbia University, on December 8-9. 
Miss Frances Sweeney of Horace Mann-Lincoln 
School and Teachers College arranged the pro
gram for the elementary section. One session 

dustrial School, Philadelphia, William H. Hart
ley, State Teachers College, Towson, Maryland, 
L. Paul Todd, State Teachers College, Dan
bury, Connecticut, Samuel Steinberg, Stuyvesant 
High School, New York City, Clara V. Braymer, 
Central High School, Trenton, New Jersey, 
Frank Tannenbaum, Columbia University, 
W. Harry Snyder, New Jersey State Teachers 
College, Montclair, Ethel E. Ewing, New York 
State College for Teachers, Albany, and Elmina 
R. Lucke, Horace Mann-Lincoln High School. 
Leaders and participants in discussion groups 
were drawn from six states and the District of 
Columbia. The papers and summaries of dis
cussion will appear in the 1944-45 volume of the 
Proceedings, scheduled for summer publication. 

The 1943-44 volume of Proceedings, History 
in the High School and Social Studies in the 
Elementary School, edited by Morris Wolf, 
J e nnett P • chols, and A. C. Bining is now 
ava1 a ft:om r. Morris Wolf, editor, Girard 
Co g , P • a lphia 21, at $1. It includes papers 
prese t d a meetings of the Middle States Coun
cil in Y--Qtk and Philadelphia dealing with 
world bis.,t(Jty, and American history in the sec
ondary school and with the social studies pro
gram of the elementary school. Several plans 
for organizing secondary school courses are 
blocked out and the discussion of them in several 
sessions is fully summarized. 

Subject to cancellation if ODT policy so re
quires, the spring meeting of the Council is 
scheduled for Baltimore on April 27-28. Local 
arrangements are in charge of a committee 
chaired by Harry E. Bard, second vice-president 
of the Council. 

Minnesota Council 
dealt with developments in the elementary social The Board of Directors of the Minnesota 
studies program of Philadelphia, of Baltimore, Council has authorized the editor of their official 
and of New Jersey, and the other with inter- publication, The Bulletin, to conduct a survey 
cultural education in the elementary school with of the social studies offerings of American second-
Hortense Powdermaker of Queen's College as ary schools. This survey is planned to get a 
speaker. composite picture of what is actually going on 

The secondary school sessions, arranged by the in the social studies classrooms in all parts of 
president, Erling M. Hunt, were concerned with the country. Questionnaires and letters requesting 
world history, American history, and with atten- specific information have been sent to the social 
tion to Latin America and the Far East. The studies supervisors of fifty cities and to the state 
speakers included Helen J. Wildes, Bartram In- departments of education of the forty-eight 
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states. The cities were selected in such a way that 
all parts of the country are represented and so 
that cities of different sizes are included. (D.M.) 

Missouri Council 
The Missouri Council for the Social Studies 

has prepared a 48-page publication entitled Con
stitution Making in Missouri. This bulletin was 
prepared to give a concise background of con
stitutional development in Missouri and an in
sight into the new proposed constitution for the 
State of Missouri. Major sections of this bulletin 
deal with: Constitution Making Today, The 
Constitution in a Modern State, History of Con
stitution Making, Meeting Needs by Amend
ments, The General Assembly, The Executive 
Department, The Courts, Local Government, 
Education, and Taxation. 

Greater St. Louis Chapter 
The new officers of the Greater St. Louis 

Chapter of the Missouri Council for the Social 
Studies are as follows: Erwin Urch, University 
City, president; Edna Fisse, St. Louis, vice
president; Floyd Welch, St. Louis, treasurer; 
Martha Barkeley, Maplewood, secretary. CT.C.A,) 

New Jersey Association - l..:!.J 

The New Jersey Association of Teachers of 
the Social Studies has undertaken an inquiry to 
discover the extent and character of education 
in the field of the social studies, grades seven 
to twelve, inclusive, in the State of New Jersey. 
A questionnaire has been sent to high school 
principals in the state and also to district super
intendents. The findings of this survey will be 
published in The Docket, the official organ of 
the New Jersey Association. (E.M.B.) 

New York State Council 
The New York State Council for the Social 

Studies met in Syracuse on December 28. The 
topic for the morning session was "Evaluation in 
the Social Studies." Howard R. Anderson, Cor
nell University, gave the opening address which 
was followed by a panel discussion led by Lloyd 
McIntyre of Lockport. Panel participants were 
Mildred McChesney, state supervisor of social 
studies; Marcia Chatfield, Cornwall; Robert Get
man, Ogdensburg; Frederick Price, Van Hornes
ville; Roy A. Price, Syracuse University; and 
Howard R. Anderson. 

The luncheon speaker was George B. Cressey 
of Syracuse University who reported on a recent 
stay in India, China, and the U.S.S.R. on a mis
sion for the State Department. In the afternoon 
group meetings for junior and senior high schools 
were held with Seward Salisbury of Oswego, and 
Harold Long of Glens Falls as leaders. 

At the business meeting the following officers 
were elected: Lloyd McIntyre, Lockport, presi
dent; Edith E. Starratt, Sherburne, first vice-presi
dent; Kathryn Hefferman, Marcellus, second vice
president; Roy A. Price, Syracuse University, sec
retary-treasurer. 

New York City Association 
The ATSS Bulletin £or November of the Asso

ciation of Teachers of Social Studies of New 
York City contains an article by Paul Balser on 
"Why I Belong to the National Council for the 
Social Studies." Other articles describe a joint 
meeting of the ATSS with the Institute of Pacific 
Relations, a joint meeting of the ATSS with the 
Biology Teachers Association; a discussion of the 
social studies teachers licenses in New York City 
is ontinued frqm a previous issue. A prize con-
tes studies teachers in the field of 
hu In cultural, relations is announced, 

1 n of the planned city-wide ex
r modern history is reported. 

Secondary School Planning 
Planning for American Youth, setting forth an 

educational program for youth of secondary 
school age, is a 64-page publication prepared 
by the National Association of Secondary School 
Principals. This pamphlet, attractively illus
trated in color, is based on a recently published 
report of the Educational Policies Commission 
of the NEA, entitled Education for All American 
Youth. This publication presents descriptions of 
two examples of secondary school programs
Farmville and American City-which can serve 
as the basis for discussion of secondary school 
programs for all kinds of communities, rural 
and urban. Considerable emphasis is placed in 
this report on education for citizenship. Copies 
of this report can be secured from the National 
Association of Secondary School Principals, 1201 

Sixteenth Street, N.W., Washington 6, at 25 
cents a copy. 

Geography 
As a result of a recent checkup of their mail

ing list the Geography-Science Bulletin editors are 
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able to accept a limited number of new requests 
for the Bulletin. Teachers, or other persons in
terested, may secure the Geography-Science Bul
letin each month without cost by sending in a 
written request. The requests should be ad
dressed to: Geography-Science Bulletin, Rhode 
Island College of Education, Providence 8, 
Rhode Island. U.G.J.) 

The November issue includes "Topography 
and Rhode Island," by Basil E. Gilbert; the 
December issue, "China Rising," by J. Gran
ville Jensen. 

Map Reading: A Series of Lessons for Use in 
the Junior High School, by Elaine Forsyth, has 
been published in the Geographic Education 
Series, edited by George J. Miller (Bloomington, 
Ill.: McKnight and McKnight, 1944. Pp. 62. 60 
cents). Latitude and longitude, great circles, 
scale, and projections are treated, with effective 
illustrations. A test of map reading skills is in
cluded. The material is reprinted from the 
Journal of Geography. 

Biographical Leaflets 
A series of biographical leaflets covering po

litical, religious, and humanitarian leaders of 
international significance is being prepared by 
Leonard S. Kenworthy. Leaflets have been pre
pared on Abraham Lincoln, Toyohiko Kagawa, 
William Penn, John Woolman, George Fox 
(founder of the Quaker movement), Jane Ad
dams, Leo Tolstoy, and John Wesley. Each of 
these is an eight-page booklet; the first page is 
devoted to a brief biography, and the remaining 
seven pages are direct quotations from these 
persons arranged topically under such themes as 
race relations, democracy, education, religion, 
etc. The price of these leaflets is 5 cents per 
copy, $1.50 for fifty, and $2.75 per one hundred. 
Order from Leonard S. Kenworthy, Fairmount, 
Indiana. 

Junior Town Meeting 
New officers of the Junior Town Meetings are 

Allen Y. King, Cleveland public schools, presi
dent; W. Linwood Chase, Boston University, 
vice president; and Byron B. Williams, former 
national moderator, secretary-treasurer. 

The League's handbook, Make Youth Discus
sion Conscious, is intended for members of the 
League but is available to others while the supply 
lasts. Edited by I. Keith Tyler and Allen Y. King, 
it gives detailed suggestions for adapting radio 
forum techniques to discussions by youth-with 

four nationally-broadcast discussion programs as 
examples. It lists the services of the League as 
follows: 

(•) A weekly bulletin, Civic Training, which outlines 
the League's "topic of the week." 

(2) Makes available the services of its National Modera
tor to conduct demonstration discussions in high school 
assemblies, whether League members or not. 

~g) Maintains an advisory service to schools, youth 
groups, or radio stations which wish to set up forum dis
cussions. 

(4) Conducts an annual national conference on youth 
discussion techniques in cooperation with the Institute 
for Education by Radio. 

(5) Assists organizations in training discussion leaders 
for school or other youth groups. 

C. W. Pettegrew, former program supervisor of 
WOSU, the Ohio State University radio station, 
has been named as National Moderator. His serv
ices are available to high schools as guest 
moderator for Junior Town Meeting demonstra
tion assemblies. 

Student Councils 
The National Association of Secondary-School 

Principals,,, 120 Sixteenth Street, N.W., Wash
ingtqn , as issued a 240-page handbook on The 
Stud nt Oounc l in the Secondary School. The 
ha'1, ... ~•vv.11- a , both with purposes and ques
tions f o a11hation and procedure. Its price 
is $4-

Compulsory Military Training 
Several educational organizations are conduct

ing studies of compulsory military training in 
peacetime. As already noted in this journal, the 
American Council on Education last summer 
commissioned George Fort Milton to study the 
experiences of several European nations and of 
Japan with such training. The National Opinion 
Research Center at the University of Denver has 
issued as its Report No. 23 its findings on public 
opinion relating to Compulsory Military Train
ing in Peacetime: 79 per cent of the public would 
favor a law requiring one year of military train
ing for boys over 18; 71 per cent believe that 
such a requirement would encourage similar 
legislation in other countries; 79 per cent of 
adult civilians believe that compulsory military 
training would not in itself lead to future wars. 
The returns are broken down by sub-groups. The 
findings of other polls are summarized including 
the returns on Gallup polls in Great Britain, 
Canada, and Australia. 

The Research Division of the NEA published 
in December a summary of Superintendents 
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Opinions on Compulsory Youth Programs. The 
bulletin, which is available for 25 cents for a 
single copy, deals with various proposals for na
tional service as well as strictly military training. 

International Relations 
The International Relations Committee of the 

National Education Association has assembled 
a "Source Kit in International Relations" which 
is available free on request to local social studies 
associations who wish to plan meetings built 
around any, or all, of five topics covered by 
materials in this list. Also available on loan are 
five fifteen-minute recordings (which can only 
be used on a 33½ r.p.m. playback) on which the 
NEA will pay all carrying charges. This material 
is available only to leaders of organized groups 
who will use it in promoting discussions on vital 
topics of international relations. Topics on which 
material has been assembled are: (1) The Social 
Significance of the Air Age, (2) The Dumbarton 
Oaks Proposals and Plans for International Or
ganization, (3) The Treatment of Germany and 
Japan, (4) The Problems of World Trade and 
Prosperity, and (5) The Need for an Interna
tional Office of Education and Cultural Recon
struction. For full information write at once to 
Edward G. Olsen, Committee on International 
Relations, NEA, 1201 Sixteenth Street, N.W., 
Washington 6. 

The Foreign Policy Reports, issued twice each 
month by the Foreign Policy Association, 22 East 
38th Street, New York (25 cents a copy. 5 a 
year), continue to deal with topics of interest to 
teachers of modern world or American history, 
world problems, and current events. The issue 
for November 15 includes "What Kind of Peace 
With Germany-Terms Proposed by Liberated 
Nations of Europe," by Winifred N. Hadsel; for 
December 1, "Italy's Struggle for Recovery-An 
Allied Dilemma," by C. Grove Haines; for De
cember 15, "Anglo-American Caribbean Com
mission-Pattern for Colonial Cooperation," 
by Olive Holmes; and for January 1, "China as 
a Post-War Market," by Lawrence K. Rosinger. 

A new monthly publication, Postwar Informa
tion Bulletin, made its first appearance in Oc
tober. Published by the Postwar Information 
Exchange, 8 West 40th Street, New York 18, at 
$1 a year, it calls attention to new publications of 
importance, to films, recordings, and broadcasts 
relating to postwar topics and issues. 

Postwar Notes, issued monthly by the United 
Nations Information Office, 610 Fifth Avenue, 
New York 20, at 5 cents a copy or 50 cents a 

year, provides digests of official information on 
the activities of international agencies, on agree
ments and policies of governments, and on inter
national conferences. 

Four bibliographies concerned respectively 
with China, India, Thailand, and the Philip
pines, compiled by C. 0. Arndt of the U.S. Office 
of Education, are available free of charge from 
the Division of Comparative Education, U. S. 
Office of Education, \-Vashington 25. The lists 
annotate books, pamphlets, maps, films, record
ings, and plays. 

History Teaching in Mexico 
"Study of Certain Social and Nationalistic 

Attitudes as Revealed in a Group of :Mexican 
History Textbooks," by J. H. Webb, Jr., a 96-
page manuscript, has been accepted as a master's 
e ay (1943) at George Washington University. 
It deals with aims and philosophy and attitudes 
toward class society, religion, the church in his
tory, the United States, and Mexican- merican 
relations. 

Individual Differences Yearbook 
daP-_ ·n . I struction in the Social tudies to 

In • , ill rences, edited by Edward Krug 
an Q. t f nder on, the Fi£ teen th Yearbook 
of he ion I Council for the Social Studies, 
has b aj1cd to all who were members of the 
Nationa1 Coun ii in November. The volume may 
be purcha cd at $2.00 a copy (bound copies, 30 
cents additional) from M. F. Hart horn, Execu
tive Secretary, 1201 Sixteenth Street, N.W., Wash
ington 6. 

Helpful Articles 
Connell, F. G. "Vocational Education and the Social 

Swdies," Edt1cation for Victory , III : o. 12, 17- 18, 
December 20, 1944. Addre before the ational Council 
for the Social Studie , Cleveland, ovember 24. 

Ford, Pearl C. and Bryan, Ro C. "A Student Council 
Grows in Responsibility," Clearing House: XIX: 151-56, 

ovember, 1944. A report from Western State High 
School, Western Michigan College, Kalamazoo. 

Williams, Chester 0. " RRA and the Problem of Edu-
cational Rehabilitation," Education for Victory, III: 

o. qJ, 8- 10, January ~. 1945. Problem , and plans. 
All social studies teachers and social studies organiza

tions are invited to end in material for these columns. 
Send in notes on the activities of your school or organi
zation and other item of general interest to social tudies 
teachers. Mail your material as early as possible to Merrill 
F. Hart horn, Executive Secretary, ational Council for 
the Social Studies, 1201 Sixteenth Street, N. W., Washing
ton. Contributors to this i ue include: Julian C. Aldrich, 
Edwin M. Barton, J. Grenville Jensen, and Dorothy 
Merideth. 



Pamphlets and Government Publications 

Postwar Problems 
Although international arbitration as a means 

of settling disputes may seem to some to belong 
in the idealistic days before 1914, there can be 
no question but that it must have an important 
part in settling many types of postwar problems. 
Arbitration in International Controversy, by 
Frances Kellor and Martin Domke (American 
Arbitration Association, 9 Rockefeller Plaza, 
New York 20. Free) issued in cooperation with 
the Commission to Study the Organization of 
Peace, discusses the role which arbitration will 
play in dealing with such problems as rehabilita
tion, enemy property claims, blocked funds, and 
many other things. The authors discuss the vari
ous processes for international arbitration and 
the provisions for it in the work of the Bretton 
Woods and Dumbarton Oaks conferences. They 
go ?n to describe specifically the steps which they 
believe must be taken to make arbitratfon an 
effective tool for peace. The booklet is too tech
nical for high school use. 

Financial issues will not be the least of our 
postwar problems, and they represent a type of 
problem most difficult to grasp. A very worth
~hil~ contribution to the analysis of the subject 
1s Fiscal and Monetary Policy, by Beardsley 
Ruml and H. Chr. Sonne (National Planning 
Association, 800 Twenty-First Street, N. W., 
Washington 6. 25 cents). Divided into eight main 
sections, such as national policy, the federal 
budget, taxation, and foreign investment, this 
pamphlet states the basic principles of each topic, 
and then presents a series of definite recommen
dations with the reasons for each. The value of 
the discussion lies not only in the important 
nature of the content but also in the economical 
and efficient way in which it is presented. Per
haps finance will always remain a closed book 
to many citizens, but this pamphlet, if carefully 
read, can do a great deal to Ii£ t the veil of 
mystery from the subject. 

A more technical but nevertheless interesting 
booklet on the problem of taxation is Postwar 
Taxes: The Twin Cities Plan (Twin Cities Re
search Bureau, 332 Cedar Street, St. Paul 1, 
Minnesota. Free). It presents the result of an 

Leonard B. Irwin 

exhaustive study by a group of Minnesota busi
ness men who undertook to analyze every known 
plan, or combination of plans, of federal taxa
tion, applying actuarial methods to determine 
their ability to meet two prime requirements: 
maintenance of a healthy private enterprise sys
tem as supported by venture capital; and the 
production of sufficient revenues to balance a 
reasonable postwar budget. 

Surplus War Property (Public Affairs Press, 
2153 Florida Avenue, Washington 8. 50 cents) 
contains the full text of reports by the OWi and 
the Surplus War Property Administration on the 
basic facts and basic procedures connected with 
surplus war property. It is an essential referenc-
for anyone concerned with this widely-discussed 
question. 

~e. ~me agency has also issued Going Back 
t <Ji ilittn L e (25 cents), a very useful refer
e ce 011 servicf men and their families. The first 
P¥t i a ,1pon official information from the 
W it{ p rtwent, and provides authoritative and 
expltei d~i about the privileges, opportunities, 
and righls of returning soldiers. It tells the serv
iceman or his family what he is entitled to with 
regard to pay and allowances, education, voca
tional training, employment, legal aid, medical 
care, and other matters. It tells him, also, exactly 
how to apply for any of these benefits. The 
second part of the booklet contains the complete 
text of the Servicemen's Readjustment Act of 
1944, commonly called the "G.I. Bill of Rights." 

The Future of Education in England and 
Wales (British Information Services, 30 Rocke
feller Plaza, New York 20. Free) is a pamphlet 
that should be of wide interest to educators. It 
gives a summary of the British Education Act, 
passed August 3, 1944, and of four important 
government reports on educational policy issued 
during the past eighteen months. Together they 
comprise a far-reaching program for public edu
cation which is worth close study. 

Plans for the future of education in another 
European nation are found in The Proposed 
Educational Reconstruction in People's Poland 
Uournal of Educational Sociology, 32 Washing
ton Place, New York 3. 25 cents). The program 
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contained in this booklet was formulated in War
saw by the Polish Underground Labor Move
ment and the Polish Teachers' Underground 
Movement, and was transmitted to supporters 
in this country on microfilm. Thus in addition to 
its intrinsic interest, it has a peculiarly striking 
historic importance. The program in substance 
calls for a thoroughly democratic system of edu
cation, including vocational guidance, special 
training for gifted children, health service, and 
adequate economic standards. It may be many 
years before Poland can hope to attain such 
goals, but it is encouraging to see that in the 
midst of devastation the desire for free and demo
cratic education has not been lost. 

Education for the future is also the subject 
of another important pamphlet-A Program for 
the Education of Returning Veterans (Educa
tional Policies Commission, 1201 Sixteenth Street, 
N.W., Washington 6. 10 cents). This contains 
valuable suggestions by which American educa
tion can meet the challenge of the provisions of 
the "G.I. Bill of Rights." The recommendations 
are both specific and practicable. 

A subject of perennial interest to most people 
is that of home-owning, though to many citizens 
it has thus far been only a dream. There is little 
question but that home construction will be 
one of the vital postwar industries, ahd new 
methods of construction and financing may en
able many families to realize their cheri hed 
hopes for the first time. A very interesting dis
cussion of the possibilities is found in Houses 
for Tomorrow, by Thomas R. Carskadon (Public 
Affairs Committee, Inc., 30 Rockefeller Plaza, 
New York 20. 10 cents). In plain and practical 
language, the author explains the factors which 
enter into the choice between buying, building, 
or renting; the outlook for new types of dwellings 
such as prefabricated houses; the proper steps to 
take when planning to build a house; the bar
riers which exist to better housing, such as out
moded building codes, trade restraints, and re
strictive labor union practices; and the impor
tance of public housing and government aid to 
home-builders. The booklet will be of value to 
school classes and adults alike. 

That international trade is one of the founda
tion stones for permanent peace and prosperity 
is axiomatic. A serious and challenging analysis 
of the needs of the future in the light of the 
past is America's New Opportunities in World 
Trade (National Planning Association, 800 

Twenty-First Street, N.W., Washington 6 . .25 

cents). This is the report of the NPA's Committee 
on International Policy and should be carefully 
studied by economists, business men, and states
men. 

Current Problems 
The Displaced Japanese-Americans (American 

Council on Public Affairs, 2153 Florida Avenue, 
Washington 8. 10 cents) is a reprint of an article 
which recently appeared in Fortune. It is a v~ry 
readable discussion of an extremely controversial 
question. It will not be appreciated by many 
Californians upon whom much of the blame for 
the "protective custody" policy is placed. Tha_t 
the government's treatment of Japanese-Ameri
cans has not done much to increase respect for 
democratic procedures is the conclusion reached 
by this article. 

One of the more unfamiliar Asiatic problems 
is the subject of Korea Looks Ahead, by Andrew 
J. Grajdanzev (American Council, Institute of 
Pacific Relations, Inc., 1 East 54th Street, New 
York 22. 25 cents). The Cairo Declaration prom
ised Korea eventual independence. It is an al
most unknown country to Westerners, and this 
pamphlet serves a real need in acquainti~g 
A r· ea rs with the people, customs, his-
to y cl _pr hlems of Korea. It is clear, readable, 
ai t:i e: f printed, and forms a welcome 
ad if ~ notable eries of booklets on 
Asi ic eopJes and problems. 

Li >f. )¥Family in India (East and West Asso-
ciation, 40 East 4 9th Street, ew York 1 7. 50 

cents) is another in the excellent series of pictu~e 
portfolios of family life in other lands. Others m 
the series deal with Russia, previously reviewed, 
and China. Each page contains an excellent 
photograph and a brief explanation. The set 
makes a splendid piece of material for elementary 
school classes, emphasizing as it does the funda
mental similarities of family life the world over. 

Make Youth Discussion Conscious! (Junior 
Town Meeting League, 400 South Front Street, 
Columbus 15, Ohio. Free) is an excellent hand
book for any teacher who wishes to improve his 
techniques for sponsoring forumi, class discus
sions, and panels. The League is an independent 
a sociation of educators who seek through it to 
encourage free discussion of public problems by 
American youth. This pamphlet makes many 
suggestions as to how it can be done successfully. 
It includes ideas for school assembly programs, 
the art of asking questions, evaluating a discus
sion, training speakers, and preparing for a 
forum. 



Sight and Sound in Social Studies 

Motion-Picture Idea Contest 
What motion pictures in the field of Problems 

of Democracy are most needed in the schools of 
America today? This is the question which the 
Commission of Motion Pictures in Education of 
the American Council on Education has asked 
the National Council for the Social Studies to 
help answer. The initial surveys in this area 
indicate that new motion pictures dealing with 
vital problems in American life are probably 
needed more than in any earlier period of our 
history. How can we best determine which films 
are needed. 

William H. Hartley 

mittee of the National Council for the Social 
Studies will serve as the board of judges in this 
contest. 

Synopses should be sent to Commission on 
Motion Pictures in Education, American Council 
on Education, School of Education, Yale Uni
versity, New Haven, Connecticut. All papers will 
become the property of the American Council on 
Education. 

This contest offers an experience to the high 
school youth of America which is in harmony 
with the educational objectives of every social 
studies teacher. It is the hope of the sponsoring 
group that every high school will submit a num
ber of papers. 

Motion Picture News 

The Audio-Visual Aids Committee of the Na
tional Council for the Social Studies will sponsor 
a contest, open to all high school students in the 
United States, in the hope of thus obtaining 
fresh ideas as to what problems young people t!tJ/ Heal Ii ilms is a selective and descriptive 
believe to be most in need of vitalization through lis f ms in the field of public health. 
films. Th~ lis IS a: ailable for 20 cents from Section on 

To participate in the contest, the high school Health nd Medical Films, American Film 
student should submit an idea for a film relating Cente , 115 ,Rockefeller Plaza, New York 20. 

to democratic ideas, traditions, or problems. A Brandon Films, 1600 Broadway, New York 17 

synopsis of approximately 300 words should be publishes a free list of "Public Affairs Films" for 
submitted setting forth the problem to be filmed, use in film forums, discussion groups, classrooms, 
and suggesting the kind of treatment which the and adult education centers. The films deal with 
idea should be given in the film. What, for in- industrial relations, cooperatives, full employ-
stance can we do about such problems as in- ment, housing, and postwar economy. 
tolerance, isolationism, insecurity, unemploy- Walt Disney's most recent feature-length film, 
ment, malnutrition, irrationality, and fear? How "The Three Caballeros," brings to the screen 
should the problem of the differences between an entertainment technique that may prove to be 
labor and management be handled in a film? as revolutionary as sound or color. Live person-
How can the race problem be dealt with fairly alities appear in this film in the same scenes with 
and dispassionately? Those and hundreds of animated figures or backgrounds. The story is a 
other problems will serve as the topics for the a musical about three boon companions-Pan-
contestants. What the committee wants is a spe- chito, a Mexican rooster; Jose Carioca, a Bra-
cific paper stating briefly yet clearly what prob- zilian parrot; and Donald Duck-who sail about 
lem the student would like to see made into a Latin America on a Flying Serape and visit with 
motion picture and how this problem should be the natives. A booklet describing the film may 
presented to the audience. be had free from RKO Radio Pictures Inc., 1270 

Prizes totalling over $500, all in War Bonds, Sixth Avenue, New York 20. 

are offered. For the synopsis judged best the The H. W. Wilson Co., 950 University Ave., 
judges will award $150; the second prize will be New York 52, announce that bound annual vol-
$100; the third prize, $100, and special awards umes of their Educational Film Catalog com-
of $25 will be presented to the next ten out- plete with monthly supplements are available 
standing papers. The Audio-Visual Aids Com- for $3.00 a year . 

. 86 . 
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A complete and free list of the motion pictures 
available from the Film Division, British In
formation Services, 30 Rockefeller Plaza, New 
York 20, is contained in "Britain at War, a List 
of 16-mm. Sound Films." 

The Radio Corporation of America, RCA 
Victor Division, Camden, New Jersey, will send 
free a pamphlet by Francis W. Noel entitled 
"The Navy Turns to Training Aids." This is 
a reprint of an article published in School Ex
ecutive. 

The Aviation Films Directory published by the 
Air Transport Association of America, 1515 
Massachusetts Avenue, N.W., Washington, pre
sents a valuable and useful list of films for teach
ers interested in the various phases of education 
for the air age. 

American Council Publications 
For the past ten years the American Council 

on Education has been vitally interested in the 
use of motion pictures as teaching tools, and has 
been carrying on studies in this field. Two re
cent publications of this organization are of 
special interest to social studies teachers. 

In Motion Pictures for Postwar Education, 
Mark May, Chairman of the Commission on Mo
tion Pictures in Education, presents the philoso
phy of his Commission and the several objec
tives toward which it will work. In planning 
its program of films for postwar education the 
Commission has set up the following general 
pattern of procedure: "(1) The educational ob
jectives of schools, colleges, and other institutions 
in the post-war period should be stated as spe
cifically as possible. (2) We must study in detail 
their concrete problems and ascertain the extent 
to which films will aid in the solutions. (3) Series 
of films for specific purposes must be planned. 
(4) They must be produced according to educa
tional specifications. (5) The must be followed 
up through programs of utilization." The last 
half of the bulletin analyzses the various school 
subjects "in terms of education for democratic 
citizenship, implemented by knowledge, skills, 
and attitudes achieved in part through the use 
of motion pictures." . 

A Measure for Audio-Visual Programs in 

Schools, by Helen Hardt Seaton, provides a much 
needed summary of current problems and recom
mended practices in the field of audio-visual in
struction. Such problems as the improvement o_f 
utilization practices and the overcoming of physi
cal difficulties are dealt with in a practical, down
to-earth fashion. An interesting checklist for 

minimum essentials in audio-visual equipment 
is included, and suggestions are made for organiz
ing and financing the audio-visual aids program. 
This bulletin is based upon the findings of an 
informal survey of six unnamed cities, coupled 
with advice and recommendations received from 
the corps of audio-visual experts serving with 
the armed forces. 

Both bulletins may be purchased from the 
American Council on Education, 744 Jackson 
Place, Washington 6. Motion Pictures for Post
war Education (Series I-Reports of Committees 
and Conferences-Number 21) costs 20 cents. A 
Measure for Audio-Visual Programs in Schools 
(Series II-Motion Pictures in Education-Num
ber 8) costs 40 cents. 

Recent 16 mm. Films 
Bureau of Motion Picture , Office of ,var Information, 
Washington 25. (Write for address of nearest depository.) 

Freedom Comes High. 19 minutes, sound; loan. A 
woman at home and a man at war. The man dies for those 
at home. 

It Can't Last. 20 minutes, ound; loan. It's as hard to 
die at the end of the war as at the beginning. 

Normandy Invasion. 19 minutes, sound; loan. The re
mar~able story of D-da . 

PhotapoAhy Fi h l minutes, ound; loan. Shows how 
photogr p j I • to win the war. 

T,irge fo o ay. minutes, sound; loan. Comprehen-
sive stofiY a· o 1bing mission. 

T.,,e 9J'ltn . 9 rµ nutes, sound; loan. Activities of the 
Fifth Fleet -$0 ·here in the Pacific on the 957th day of 
war. 

We Said We'd Come Back.. 20 minutes, sound; loan. 
The navy's fight in the Pacific. 
Encyclopaedia Britannica Films Inc., 20 orth Wacker 
Drive, Chicago 6. 

The Atmosphere and Its Civilization. 10 minutes, sound; 
sale, $45. (May be rented from many local film libraries.) 
The structure and dynamics of the atmosphere. 

Colombia and Jlenezuela (Caribbean Region-III). 10 
minutes, sound; sale, $45. (May be rented from many local 
film libraries.) De cribe human and economic geography, 
topography, and climate. 

Housing in America. 10 minutes sound; sale, $45. (May 
be rented from many local film libraries.) Contrasts the 
"dream" home o( modern technology, fitted with every 
device for comfort and convenience, with the inadequate 
houses in which mo t of us continue to live. 
Film Division, British Information Services, lOO Rocke
feller Plaza, New York 20. 

Lessons from the Air. 14 minutes, sound; loan. How 
Britain plans and uses educational broadcasts. 

Graphic Services Section, Bureau of Mines Experimental 
Station, 48oo Forbes Street, Pittsburgh 1~, Penn ylvania. 

Sand and Flame. 28 minutes, sound; loan. The story of 
glass. Emphasis on manufacture of safety glas ; but his
torical treatment is also given. 
Walter 0. Gutlohn Inc., 15 West 45th Street, New York 19. 

Liberty. 10 minutes, sound; rental, apply. The contribu
tion and place of the immigrant in American life. 
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YMCA Motion Picture Bureau, M7 Madison Avenue, 
New York 17. 

Freedom Rides on Rubber. 35 minutes, sound; loan. The 
processes by which synthetic rubber is made. 

Radio Notes 
FM for Education, a primer of facts and ideas 

about the educational uses of frequency modula
tion broadcasting has just been published by 
the U.S. Office of Education. The pamphlet, 
illustrated with photographs, charts, and dia
grams, details suggestions for planning, licensing, 
and utilizing educational FM radio stations 
owned by school systems, colleges, and universi
ties. FM for Education, written by William Dow 
Boutwell, until recently Director of the Informa
tion and Radio Services of the U.S. Office of 
Education, may be purchased from the Super
intendent of Documents, Government Printing 
Office, Washington 25, for 20 cents. 

At a hearing before the Federal Communica
tions Commission recently, John W. Studebaker, 
U.S. Commissioner of Education, reported that 
500 educational FM stations were expected to be 
in operation within five years after the end of 
the war; educators have petitionecLthe-FCC for 
ten FM channels in addition to the five already 
allocated to education. 

Handbooks for NBC University of the Air 
1944-1945 fall and winter courses, entitled "Music 
in American Cities," "We Came This Way," 
and "The World's Great Novels," may be ob
tained from Columbia University Press, 2960 
Broadway, New York 27, at 25 cents each. 

The American Story, by Archibald MacLeish, 
is the title of the collection of a series of radio 
scripts published in book form by Duell, Sloan 
and Pearce, New York. These scripts deal with 
the early settlement of North and South America 
and constitute one of the outstanding pieces of 
modern radio writing. 

NBC's "University of Chicago Round Table" 
received first place among educational programs 
in a poll recently conducted by the Cleveland 
Plain Dealer. This program is broadcast every 
Sunday from 1:30-2:00 P.M., E.W.T. 

Free and Inexpensive Materials 
Our Forest Resource and Its Conservation is a 

free bibliography which tells you how to obtain, 
without cost, interesting illustrated educational 
material relating to American forest resources, 
including illustrated booklets, wall posters and 
charts, and motion pictures. Address American 

Forest Products Industries Inc., 1319 Eighteenth 
Street, N.W., Washington 6. 

Real silk samples, colorful historic prints, pic
ture posters, and product charts are among the 
illustrative materials which may be obtained 
from Teaching Material Service, Pleasantville, 
New York. Wall size charts (34x22 inches) cost 
50 cents each. The silk samples, mounted on 
cardboard, are sent postpaid for 10 cents. 

The Educational Publishing Corporation, 
Darien, Connecticut, has published two poster 
books with designs for elementary school class
room decorations, posters, booklet covers, border 
designs, and the like. Classroom Posters and 
Decorations and Decorations for the Classroom 
sell at 50 cents postpaid. 

A list of free and inexpensive materials avail
able to schools may be obtained from George 
Peabody College for Teachers, Nashville, Ten
nessee. 

A poster entitled "This is Democracy," with a 
reproduction of Grant Wood's painting of Paul 
Revere's ride, will be sent to interested teachers 
by the Council for Democracy, 11 West 42nd 
Street, New York 18. The poster lists eight of 
the i eals... a d forms of democracy. 

Maps and Atlases 
A ' cture Map of Southeast Asia," over 4x3 

'r~et, owjng in outline the countries and islan~s, 
wi th'. tp.eir principal cities, rivers, and mountain 
ranges, and a picture border carrying 36 illustra
tions of the important natural resources, modes 
of transportation, and types of food, clothing, 
and shelter of the natives is published by Friend
ship Press, 156 Fifth Avenue, New York 10. 

With this map comes a large inset sheet con
taining 25 cut-outs to be colored and posted on 
the map by pupils, informative notes on the 
people and natural resources, and instructions on 
how to use the map. The complete map costs 50 
cents. 

A stimulating, up-to-date survey of cartogra
phy, designed for the general reader, is Down to 
Earth, Mapping for Everybody, by David Green
hood, published by Denoyer-Geppert Co., 5235 
Ravenswood Avenue, Chicago 40. This book 
offers the layman a comprehensive view of the 
science and craft of mapping. Its generous 262 
pages results in complete clarity and truly pleas
urable reading. Over 250 diagrams and original 
drawings help to illustrate the cartographic con
cepts. Down to Earth is well worth the price of 
$4.00. 
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The new Denoyer-Geppert catalog of maps, 
globes, ~harts, and atlases is well worth writing 
for. In its 65 colorful pages are many effective 
teaching aids. And when you write for the map 
catalog, request a copy of Booklet B5, "Teaching 
Geography for World Understanding and Co
operation." This is a handy, practical, and vital 
teaching manual. It is yours for the asking. 

The outline map has long constituted the 
backbone of many school social studies programs. 
,vith the world's political boundaries in a state 
of confusion these "work maps" become more 
important than ever. In view of this condition 
the recent list of nine series of desk and wall 
outline maps published by Rand Mc ally and 
Co., 111 Eighth Avenue, ew York 11, 1s es
pecially welcome. 

Lantern Slides 
William H. Dudley, 2169 West \Vilson Avenue, 

Chicago 25, is now disposing of a library of ap
proximately 60,000 educational slides at the 
extremely low price of 15 cents each in lots of 
200 slides or more. Many of the slides are hand 
colored. No obsolete slides, claims Mr. Dudley, 
are included in the offerings. Any slides not 
found suited to the needs of the purchaser may 
be exchanged. A 14-page list of available slides 
may be had upon request. 

Slide Films 
"Seeing the Airport" is the newest slidefilm 

on aviation produced by the Department of 
School and College Service of the United Air 
Lines. This strip of pictures is prepared for use 
in Grades 2 to 5, and gives a personalized over-all 
view of the Chicago Municipal Airport facilities 
and activities. The slidefilm has an accompany
ing manual, illustrated with pictures and printed 
in type suitable for reading by primary pupils. 
Prints of the slidefilms and manual are free to 
teachers having suitable projectors. 

Helpful Articles 
Ah l, Frances . "Disney Techniques in Educational 

Films," Social Studies, XXXV: 344-346, December, 19-14. 
How the Disney studios are making films for the govern
ment uitable for the dassroom. 

Brun tetter, M. R. "Housing an Audio-Vi ual Materials 
enter," ation's Schools, XXXIV: 34-35, December, 

19H- Plans for a center of objective curriculum material. 
Cavenaugh, Marion. "Pathway to Cathay," Grade Teacher, 

LXII : 39, 62, January, 1945. An example of a creative 
project on Kubla Khan. 

Durr, Clifford J. "Education's Opportunities in Radio," 
Education for Victory, III: 5-9, December 20, 1944. The 

OUR GLOBAL WORLD 
By GRACE CROYLE HANKINS 

011r Glf!bill World is a brief treatment of geo~raphy from 
a worldwide point of view, suitable for use in junior high 
school and senior high ,chool classes, where the time that 
may be devoted to geography is somewhat limited. 

Our Global World deals with the broad phases of world 
geography that should be familiar to students in all social 
studies programs. It is especially adapted for a few weeks ' 
study in courses in history, economics, or other social 
studies where time is not available for a full term of 
geography. 

Chapter I, with its plustrations and descriptive text, brings 
th~ student at once into a field of /re ent-day interest- a 
brief survey of the development an use of the airplane 
rarely_ available for school mstruction . Chapter II on ' Map; 
and How to Read Them" presents fundamental facts needed 
f(!r map interpretation, not only in geography, but also in 
history, economics, current eYents, and in the reading of 
newspapers and magazines. 

1he rem~ining chapters deal with the topography, natural 
regions, climate and weather, natural resources1 populat ion 
~nd economic development of our global worlct . The book 
1s profusely illu,trated with large pictures directly related 
to the printed text. 

List Price, $1.32 

THE GREGG PUBUSHING COMPANY 
New Y orlc Chicaeo San Franci.co Boeton 

D llu Toronto London 

comrqis 1 point out the opportunities 
which ;\f ofJcrs the chools. 

ElliPtt, eyt)itc. ., he Mountain Goes to Mahomet," 
Nation's Schao/s, XXXI : 51-54, December, 1914. How 
t veling loan exhibits serve chools. 

Herr, elma, and Reeve, F1ank. "Mexico, Our Good eigh
bor," Grade Teacher, LXII: 46-47, 58, January, 1915. A 
unit on tropical study with appropriate activities. 

Herzberg, Max, Ed. "Radio Education umber," Educa
tion, LXV: entire issue, December, 1914. Among the 
excellent articles are fax Herzberg, "Radio and Educa
tion"; George Jennings, "Radio in Chicago Schools"; 
Harrison B. Summers, "Value of Radio Listening"; 
Tracy F. Tylor, "Radio in our Schools: a Forecast"; 
William Lewin, "Standards o( Radio Appreciation"; 
Carl G. Miller, "Education Versus Radio." 

Hollopeter, Vivian. " faps for Today's Children," Instruc
tor, LIV: 20, 52, January, 19.15. A di cu sion o( the 
various projection and their uitability for use in the 
elementary school classroom. 

" EA Journal War Guide," Journal of the National Ed
ucation Association, XXXIV: 23, January, 1945. A com
plete Ii ·t o( sources of films, recordings, kodachromes, 
and other teacher aids. 

Zorbaugh, Harvey W., I ue editor. "The Comics as an 
Educational Medium," Journal of Educational Sociology, 
XVIII: Entire is ue. Among the artides are Hayden 
Weller, "The First Comic Book"; Harvey Zorbaugh, 
"The Comics-There They Stand!"; Sidonie Gruenberg, 
"The Comics as a Social Force"; Jo ette Frank, "What's 
in the Comics"; W. W. D. Sones, "The Comics and 
Instructional Method." 

-- - - - .. ·---
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PLANS FOR WoRLD PEACE THROUGH Soc CEN- tions Union," after amalgamation with another 
TURIES. By Sylvester John Hemleben. Chicago: British association), the "Fabian Society" of 
University of Chicago Press, 1943. Pp. xiv, England, the unique "Union of Democratic Con-
227. $2.50. trol" (also English), the "American League of 
In 182 pages the author has bravely under- Free Nations Association," the "French League of 

taken to summarize all the plans that have been Nations Society" and the "Association de la Paix 
made for world peace between the middle of par le droit," and the "Dutch Anti-War Coun-
the thirteenth century and 1919. Then, in a final cil," which resulted in the creation of a genuinely 
chapter entitled "Reflections," the author has international "Central Organization for a Dur-
attempted to give an all too brief estimate of able Peace." The work of individuals, such as 
these plans, furnishing a concluding statement Viscount Bryce and Woodrow Wilson, is also 
as to the reason for their failure. The slim text included. Individuals, however, are rather sum-
is supplemented by an index and rounded out marily treated, and the specific contributions of 
by a fine 28-page bibliography. such men as Lord Robert Cecil and General 

A summary of the ground covered is the best J. C. Smuts are practically ignored. 
indication of the magnitude of the job under- The most notable omission in the book occurs 
taken by Mr. Hemleben. Chapter I, "Early Peace in Chapter III. A vast and golden source of nine-
Plans," outlines those formulated between the teenth century peace literature is passed over 
middle of the thirteenth centur)' and the early in complete silence: the Quaker Friends of 
seventeenth century-notably the plans of Pierre Pea:ce and e influential group of English Eco-
Dubois, Dante, Marsiglio of Padua, George nomic Liberals. For example, neither John 
Podtbrad, Erasmus, Emeric Cruce, and ending i t o ichard Cobden are mentioned; nor 
with the famous "Grand Design'' of Henry IV \lo find any reference to them in the bibli-
and Sully. Chapter II deals with "Projects to ography. T his omission is the more noteworthy 
1800," beginning with Grotius and then sum- in th.a the author signalizes, in his chapter on 
marizing in turn the various plans for a general the programs of the Great War period, the "in-
confederation of European States proposed by fluence upon the peace movement" of "the So-
William Penn, Saint-Pierre, Rousseau, Bentham, cialist party in the different countries" (see 
and Kant. Chapter III attempts to cope with page 177). 
the multitudinous "Plans of the Nineteenth Cen- Mr. Hemleben makes some interesting points 
tury," beginning with Saint Simon and the Holy in his final "Reflections." He comments on the 
Alliance. The earliest American peace plans have fact, for instance, that "Political philosophers of 
their rightful place here, with William Ladd's recent days held that any adequate design for 
as the most justly famous American name. Later international organization must include separate 
European plans and projects, such as those of and distinct legislative, administrative, and 
J. C. Bluntschli and James Lorimer, are dis- judicial organs. The early writings did not make 
cussed; and so is the work of the two great this division; but . . . the more modern works, 
Hague Conferences. The Permanent Court of without exception, incorporated this feature as 
Arbitration is not forgotten, and neither is the essential" (see page 183). Again, he points out 
Central American Court of Justice that had a that the nations relied, for the preservation of 
ten-year span of life (from 1908-1918). Chapter peace, upon a system of alliances coupled with 
IV is written with a different emphasis: "Pro- the balance of power, and upon the Concert of 
grams of the Great War Period (1914-18)." In Europe, supplemented (in the eighteenth cen-
this is given a glimpse of most of the preparatory tury) by the use of mediation and (in the nine-
work that went into the creation of the League teenth century) by the use of arbitration; but 
of Nations-including the programs of various that-even though "the conception of union to 
organizations such as "The American League to maintain peace" existed and was sound, the idea 
Enforce Peace," the "British League of Nations was nevertheless "nullified in large part by a 
Society" (later to become "the League of Na- philosophy which gave full vent to exaggerated 

. 90 . 
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Why are our Young People Physically Unfit? 
When one-third of the draftees are turned down by Selective 

Service as being physically unfit, the picture of health in the 

United States is disturbing. 

Aroused to action and equipped with the knowledge of good health 

practices our young people will raise our national health standard. 

TO LIVE IN HEALTH by R. Will Burnett 
This new basal high school textbook, gives the student the incen

tive to use his knowledge to live more vigorously, to live more 

successfully, TO LIVE IN HEAL TH. 

SILVER BURDETT COMPANY 
New York 

nationalism, to selfish imperialism, and to almost 
unbridled militarism" (see pages 188, 189). Mr. 
Hemleben closes his final chapter with a state
ment of his own belief: that "the moral founda
tion for any international structure was not suf
ficiently stressed by many of the recent peace 
plans; and the needed moral basis for the 1919 
League of Nations was not, perhaps, fully appre
ciated. Not until we regard the state as a moral 
person and not until we place international rela
tions on a moral basis shall we have permanent 
peace .... If permanent peace is to be attained, 
men must turn to God for guidance and 
strength" (page 194). 

This is a timely book, and Mr. Hemleben's 
study is so intrinsically interesting and impor
tant, that one feels any criticism of his work to be 
ungenerous. The present reviewer, however, out 
of deep interest in the subject, cannot refrain 
from wishing that Mr. Hemleben had seen fit to 
organize his material differently. If, instead of 
providing a mere outline of all the principal 
peace plans and projects, neatly abstracted, he 
had made a comparative analysis of the pro
visions of all these plans, the material so pains
takingly collected would be much more usable. 

San Francisco 

Had r. ·.1.-...~;:..&1.L1c:beh summarized all given causes 
for war ~nd b$ des to peace, had he analyzed 
plans for the formulation of international laws 
and methods of international arbitrament, and 
had he contrasted all projects for a confederation 
of nations, provision by provision, he would 
have made a signal contribution to the literature 
and the study of international organization. Such 
a study could still be built upon this basic text. 

CHRISTINA PHELPS GRANT 
Bryn Mawr College 

• 
APPROACHES TO WORLD PEACE. Edited by Lyman 

Bryson, Louis Finkelstein, and Robert M. Mac
iver. Fourth Symposium of the Conference on 
Science, Philosophy and Religion in Their Re
lation to the Democratic Way of Life. New 
York: Harper, 1944. Pp. xviii, 973. $5.00. 

This volume comprises the papers prepared 
for the fourth meeting of the Conference on 
Science, Philosophy and Religion in Their Rela
tion to the Democratic Way of Life which was 
held at Columbia University, September 9-13, 
1943. Fifty-nine persons, including anthropolo
gists, economists, historians, psychiatrists, sociolo-
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gists, men of art and letters, political scientists, 
philosophers, and theologians presented their 
views. The essays cover a wide field; the follow
ing are a few of the subjects-Historical Adjust
ments in the Concept of Sovereignty in the Near 
East, Federalism in Antiquity, American Fed
eralism, Anthropological Research and World 
Peace, Neuropsychiatry and Culture Behavior, 
and, of course, various aspects of philosophy, of 
education, and religion. 

The central theme is well stated by the editors: 
"These various discussions are different ap
approaches to the same central issue; by follow
ing these approaches, it is believed that the 
Conference will contribute effectively to the 
solution of the problem. World conflict is in
herent in certain aspects of western culture; 
the effort to overcome the tendencies toward 
conflict inherent in our culture continues to 
require the type of concentration of thought 
represented by the Conference." 

It is impossible within so brief a review to do 
justice to the great amount of information and 
learning contained in this book. Some of the 
great thinkers of the various divisions of thought 
were present and must have stimulated each 
other in a remarkable manner. Without ques
tion, the need of re-examining the values and 
methods of modern civilization is very great, for 
many ideas which once proved to be clarion 
calls to high endeavor have lost their compelling 
power, and other ideas, some of relatively recent 
birth, have soon stood revealed in their inade
quacy. In this busy age we have lost the ability, 
it would seem, to see life steadily and to see it 
whole, and we cannot have too much reflection 
upon the deeper meaning of the contemporary 
crisis. And as a record of what important people 
are thinking, the volume will rank high, as one 
would expect from the caliber of the con
tributors. 

Having paid tribute to the excellence of the 
book and the ser ice rendered by the editors and 
the contributors, the reviewer would venture a 
minor note of criticism which will not be con
strued as lack of appreciation of the undoubted 
merits of Approaches to World Peace. The very 
number and diversity of subjects treated tends to 
leave a feeling that the trees have obscured the 
wood and that many things have been touched 
upon rather than adequately analyzed. Particu
larly did I feel this judgment to hold true in the 
sections dealing with the social sciences where 
some outstanding authorities attempted to 
handle very broad subjects on a too limited can-

vas. I am inclined to think that a more restricted 
field treated in more thorough fashion would 
produce a greater unity of impression and judg
ment in the reader's mind. And the vocabulary 
of many of the contributors might well confirm 
a Lin Yu Tang in his criticisms of Western 
scholars who have built a "fortress of academic 
aloofness from human life" around themselves 
by means of professional terminology. This vol
ume is not couched in the language of the market 
place, such as is the case with the Chinese 
philosophers who use "the market slang of the 
plebeians." It will serve to attract the fellow 
scholar, and was probably so intended. But is it 
a fair question to ask if philosophers, social 
scientists, and theologians can make the average 
citizen feel the urgency of philosophical ques
tions, and whether the failure thus far to do so 
has not in some measure resulted from the over
loading of wisdom with learning? Insofar as this 
volume is designed for the intellectuals, the 
reviewer's query has no revelancy at this point. 

LINDEN A. MANDER 
University of Washington 

\ 

• 
1918. By Harry R. Rudin. New 

le University Press. 1944. Pp. 442. 

Ha e any peace overtures been considered by 
the Nazis and their military leaders during the 
recent months of their aerial battering and land 
reverses? What disposition in case of a peace 
should they make of Hitler and his henchmen? 
On what terms would they propose to accept a 
negotiated peace? These are questions the 
answers to which we would all be interested in 
today. None of these are considered in this well
documented, highly factual work of Professor 
Rudin, Yale University. But they are suggested 
by similar questions that were asked in the late 
summer of 1918, when by early October Luden
dorff suggested to the Reich's Chancellor, Max 
von Baden, the necessity of ending the war, and 
thereby possibly himself stabbed the army in the 
back rather than others who were blamed. The 
Chancellor, staunch defender of the Kaiser, ac
cepted Ludendorff's conclusion and set out to 
have the Wilson armistice program accepted only 
to have Ludendorff and the army chiefs blame 
the government for a premature (in their opin
ion) initiation of peace negotiations. 

Writing a review of a lengthy treatise dealing 
with the armistice phase of World War I is at 
this moment not easy. The reviewer is tempted 
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to draw too many analogies, which the author 
studiously avoided, and the reader will be forced 
to a thorough reading of the text for descriptions 
of German scenes of confusion and despair dur
ing 1~18 by a feelin_g that similar dismay may be 
workmg today. This between-the-lines inference 
may be regarded as the lodestone of interest in 
this book. 

For the student of history who demands the 
facts there is of course much more: Wilson's 
disregard of the Allies in drafting terms, 
Pershing's belief that the war should have con
tinued, the dismissal of Ludendorff, Chancellor 
Max's difficulties with the Kaiser over abdication 
the mutiny of German sailors, the many defec: 
tions on th_e. German home front, and the story 
of the pohucal struggle to organize a govern
ment recognized at home and abroad. There is 
very little room for disagreement with the 
armistice story as here recorded, except for a 
few differences on the part of the author with 
Colonel House's judgment. The numerous Ger
man sources quoted in the first person convert 
~vhat might have been "dry" reading into an 
interest-sustaining intimate account of what 
German mind thought when it saw itself facing 
defeat in 1918. Even the Kaiser then rejected as 
"nonsense" Foreign Minister von Hintze's sug 
gestion of a dictatorship as the way out of a 
military situation that demanded an armi tice. 

Allentown High School 
Allentown, Pa. 

• 

MELVILLE J. Bovn 

THE RoAD To TEHERA . By Foster Rhea Dulles. 
Princeton: Princeton University Press, 194.1. 
Pp. vi, 279. 2.50. 
The Road to Teheran is a brief and readable 

account of Russian-American relations from 
1781, when Francis Dana, accompanied by John 
Quincy Adams, went to St. Petersburg in hope 
of securing recognition for the new United States 
from Czarist Russia, until 1943, when the leaders 
of democratic United States and Great Britain 
met with Stalin of Soviet Russia in Teheran to 
make plans for cooperation in war and peace. 

Attention is given to the effort made by the 
United States to gain Russian recognition, which 
was not granted until 1809, and to the recent 
stru(Tgle made by Soviet Russia for United States 
recognition, which was withheld until 1933. In 
taking up these two periods Dulles shows that the 
Russian delay was due largely to the place occu
pied by Russia in the shifting scene of European 

NEW McCONNELL GEOGRAPHIES 

Geography Around the World
Fourth Grade 

Geography of the Americas-
Fifth Grade 

RAND l\IcNALLY SOCIAL 
STUDIES SERIES 

You'll like the simplicity and clarity of 
style of these new books, the gradual de
velopment of geographic concepts, and 
the teaching aids in the Geography 
Workshop. 

You'll like the global point of view that is 
maintained throughout, and the effective 
teaching of map symbols and understand
ings. 

RAND McNALLY & COMPANY 
111 Eighth Avenue 
Ne York 11, N.Y. 

American delay was due to appre
h nsion c cerning the new Soviet government 
and its influ nee in world affairs. 

In the nineteenth century relations between 
the two countries were generally good; their 
interests were similar, tending toward emphasis 
on freedom of ca , national security, and main
tenance of peace. The refusal of Russia to recog
nize the Confederate tates of America in con
junction with France and England early in the 
American Civil War repre ents a time when 
Russian policy helped the Americans, while 
carrying out their own aim of maintaining a 
strong potential rival for Britain's navy. 

At the beginning of the twentieth century a 
slightly similar set of conditions led the United 
States to offer a sistance in negotiating peace at 
the end of the Russo-Japane e War. The United 

tates was concerned with trying to establish 
balance of power (Japan against Russia) in the 
Far East which would not threaten American 
interests there. 

Mr. Dulles devotes over half the book to the 
period from the Revolution of 1917 down to the 
Teheran meeting. He gives considerable atten
tion to the intervention policy followed by the 
United States, Great Britain, France, and Japan, 
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ending with the final withdrawal of Japanese 
troops in 1922. Though Mr. Dulles does not 
specifically discuss the underlying motives of 
these nations, the imperialistic ambitions of 
Japan are apparent and the whole policy seems 
to have had little in common with the demo
cratic principles sponsored by the allied nations. 

The story of the struggle of Soviet Russia to 
secure a place among nations, of its eventual 
recognition but continued rebuffs in inter
national affairs, even at Munich, is well and 
clearly told, without unnecessary details to con
fuse the main thought for the average reader. 
Mr. Dulles suggests that Russian foreign policy 
between 1939 and 1940, particularly with regard 
to Germany and the Baltic States, was governed 
by a search for national safety. Duranty's 
U.S.S.R. develops the same motives for the Russo
German pact and the attack of Finland and 
Poland. 

The author here has made it his purpose to 
describe a certain phase of international affairs, 
he has limited his subject to nation and time, 
and has told the story clearly and in a chrono
logical way. He has taken up both the low spots 
and the high points of relations between the two 
countries. 

Probably the chief thing to be noted is his 
attempted impartiality, his evident desire simply 
to relate events as they happened without trying 
to draw many conclusions. He does, however, 
make one with which any reader may agree, "The 
road which has led to Teheran should in the 
future link Washington and Moscow even more 
closely." 

MARCUElllTE SKILLING 
Boone High School 
Boone, Iowa 

• 
RussIAN CAVALCADE. By Albert Parry. New York: 

Washburn Inc., 1944. Pp. vi, 334. $3.50. 
This book is a military history of Russia be

ginning with the three-day occupation of Berlin 
by Russian armies in 1760. This Russian army 
was under the leadership of a German general, 
Gottlieb Tottleben, whose total incapability or 
lack of desire to act decisively against the Prus
sians led to its premature withdrawal and robbed 
the Russians of their victory. 

As Parry continues the story of Russia's armies 
through the major wars up to, and including, 
World War II and the siege of Stalingrad, he 
points to similar incidents where ineffectual and 
poor leadership has been responsible for their 
defeat. The Crimean War and the slaughter at 

Sevastopol under Nicholas I and the overwhelm
ing defeat of the Russians at the hands of the 
Japanese in 1904-1905 are illustrative of this. 

On the other hand, the leadership at some 
periods has been of the very highest type, as 
notably, in the cases of Suvorov, who won Italy 
just at the beginning of the nineteenth century; 
of Kutuzov, who mapped the strategy against 
Napoleon, and was responsible for his eventual 
defeat; and the men who have occupied im
portant posts in today's war, Tukhachevsky, 
Blucher, Shaposhnikov, and Voroshilov. Some of 
these latter leaders have been removed from 
positions of trust but each did make a contribu
tion to the success of the Red Army and so de
serves to be included in the "cavalcade." 

Throughout, however, Parry makes the com
mon soldier the hero of Russia's army. His initia
tive, modesty, simplicity, great courage, and 
stubbornness are and have always been outstand
ing characteristics. Parry feels that the morale is 
particularly high in the present army for the 
men are deeply imbued with pride in their 
achievements (civil and military), love of 
c untry, and faith in their new society and its 
lea{lership, f rhaps it is this combination of 
fact ~ ·roch has led to the great advances on 
tl;ie c ont. 

Ru ·a Cavalcade is a colorful account and 
is ritten in an interesting manner. The sketches 
of the t-ampaigns are good, as that of Tottleben 
in Berlin, Tolstoy in the siege of Sevastapol, 
Admiral Roghestvensky in the Straits of Korea, 
the Cossacks of World War II, and Stalingrad, 
the "turning point" of the Nazi invasion. 

From the American standpoint, the chapter on 
John Basil Turchin, a Cossack and a colonel in 
the army of Nicholas I, who came to the United 
States and later served in the Northern Army 
in the Civil War is interesting. This is particu
larly true because the general accounts of the 
Civil War period fail to mention Brigadier
General Turchin. 

Mr. Dulles in The Road to Teheran, when 
discussing the same period, brings out the fact 
that there were several Russian officers who 
served in the Union Armies. He says this is 
indicative of the generally good feeling existing 
between the United States and Russia at a time 
when the former was badly in need of foreign 
friendships. Since Russian Cavalcade is a mili
tary history, this view is omitted. 

Reading Parry's book would do much to clear 
up the reasoning of the people who commented 
in the summer of 1941 that the Russian armies, 
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being traditionally poor, could not withstand 
Nazi attacks for more than six weeks or two 
months and who, today, are still unable to com
prehend how the Soviet was able to build such a 
powerful military machine in a twenty-year 
period. Because it thus contributes to a greater 
understanding of a relatively little known ally, 
it is valuable reading to the American public. 

MARGUERITE SKILLING 
Boone High School 
Boone, Iowa 

• 
WESTWARD THE WoME . By Nancy Wilson Ross. 

New York: Knopf, 1944. P. 199. $2.75. 
Professors Wilson and Spaulding in their vol

umes resulting from the Regents Inquiry suggest 
that usually history has been taught in terms of 
the interests of boys. Perhaps this is because, as 
Miss Ross says: "It is men who have written the 
world histories, and in writing them they have, 
almost without exception, ignored women." In 
this study of pioneer women in the Pacific North
west she has provided a significant contribution 
toward the understanding of women's part in 
our national history. Material such as this-in 
her first chapter, for instance, Miss Ross has 
drawn on a variety of journals, diaries, letters, 
old newspapers, and reminiscences, to provid a 
panorama of pioneer women-can do much to 
help round out the content of American history 
courses. 

High school girls will enjoy the stories of 
Narcissa Whitman, Eliza Hart Spalding, and 
Sacajawea, among the better known women who 
receive adequate attention in succeeding chap
ters. They will, perhaps, be even more interested 
in the Belgian nuns who made the long sea 
voyage to Oregon in 1843-"the names of the six 
intrepid Sisters ring a pleasant little tune in the 
head: Aloysia, Loyola, and Albine, Catherine, 
Cornelia and Norbertine"-and their difficult but 
courageous adjustment to the wilderness and 
their varied tasks. Or in Mary Richardson 
Walker who had eight children and whose work
day consisted of "sixteen hours of washing, 
ironing, sewing, mending, painting, carpenteri~g, 
baking, repairing roofs and chimneys, helpmg 
the invalid Mrs. Eells, . . . milking six cows 
morning and night, making soap and butt~r." 
In addition she made all of the family's clothmg 
and shoes, and their candles (she wrote in her 
journal of staying up all night to dip twenty-four 
dozen of them). She learned the language of ~e 
Spokane Indians, taught her own and the Indian 
children, and translated hymns into the Spokane; 

tBooltL fm- Jodatµ. 
Sowl StudituJ_. 
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corresponded with mis ionaries in Africa, kept an 
excellent journal of her activitie , and studied 
botany and geology. 

There is a thrilling chapter about Abigail 
cott Duniway who became the champion of 

women in their fight for legal and political rights 
in the orthwest. o le dramatic wa th life 
of Bethenia 0\ en who married at fourt en, and 
left her husband at eighteen, taking her mall on 
with her. She became an expert milliner, later 
traveled East to Philadelphia to attend medi al 
college. Back We t she had to face condemnation 
and deri ion, and the an tagoni m of fellow doc
tors. The later year of her life, with her ub tan
tial contribution to the developm nt of the 
"\ e t, will prove equall e • iting to 'teen age 
girls. 

The book would be better for school u e if 
two hapters had been left out. The final chap
ter, a discussion of modern merican women, 
seems controver ial, and extraneous to the re t 
of thi excellent book. fore questionable to the 
teacher contemplating school u e i the chapter 
which de cribes certain of the girl of the parlor 
hou e and the hurd urd hall. The e may have 
been "'good' ·women," yet they are far le inter
e ting, a individual , than ·were their more m ral 
i ter . Collectively the played a part in the 

development of the \ e t; as individual the are 
not worthy of such notice. ome communiti 
would re en t the pre en e of thi book in th ir 

chool librar becau e of thi one chapter. 
RALPH D MS BROW 

l n ited tates Coa t Guard 

• 
PROB I c O R PREJ DICE : U . IT FOR HIGH 

CHOOL ST DE T . By Horten e Powdermaker 
and Helen Frances toren. Bureau for Inter
cultural Education Publication enc . ew 
York: Harper, 19.14. Pp. viii, 73. 
H ere, at la t, i a book for oung people who e 

ignificance can onl be evaluated in term of the 
pre ing need it answer . Our newspaper how 
us that racial di rimination is rampant. Histor 
book prove that it's not new. Yet unfortunately 
uch facts have not appeared in textbook . Thu , 

the ery place where prejudice become manife t, 
namely in earl adole cence, ha hitherto been 
m t with a dearth of information. 

In imple, direct Ian uage, with uffi ient dra
matic appeal the tudents are guided to an un
d r tanding of prejudice. Mi Powdermak r 
points out that " it is na'i e to think that preju
dices, racial and othen ise, will be wiped out by 

teaching anthropology to more people, necessary 
and important a that is." he shows how impor
tant emotion are in forming stereotypes which 
make for bias. 

Too frequently, educator are confronted with 
textbook which upply verbiage alone. uch facts 
merely add lip service to an already too word
conscious school. This little book-and it is lit
tle, only 77 page -i packed full of living ma
terial, material that will act like d namite unle s 
properly used. 

ubtly fi s Powdermakcr lead the child to 
recognize his own prejudice fir t. "There are 
prejudices whi h do no harm but there are al o 
prejudice which affect very mu h the lives of 
people again t \ hom they arc dire ted." nd 
she illu trate with harmless and harmful preju
dices. Thi book i a fine example of a functional 
unit which can ea ily erve to integrate the child. 
Through a hi tory of prejudice, through exam
ples in literature, through practical ugge tions 
for cla room u e, he shows how u h integra
tion can take place. 

Intcre ting al o are the reference to the u e of 
the capegoat- Engli h, German, and Iri h-in 

• hi t ry, and the author' c, planation 
Ideal, a et forth in the Declara

'l""""'~ ~~c'--'::"~"'t-''-f' .den ce. 
mmaries tend to fix important 

fact i e 1ind of readers. Particularly alu-
able re mal ugge tions which urge children 
to get tbe fact , think them over, convince friend 
that prejudice i unjust and to top practicing 
the pr judice . 

Thou h thi book was de igned for hi h chool 
student , it an be equally effective in a junior 
high chool. In identall ', that' wher the writer 
of thi revi w teaches and it wa very well re
cei ,·ed ther . 

GERTR DE H. ELKOWE 
Hal e Junior High chool 
Brookl ·n 

Publication R c ived 
Cha e, tuart. Democracy nder Pre sure; pecial In-

tere ts vs. the Public W elfm·e. \ hen the \Var End , o. 
4. cw York : Twemi th Centur und, 1945. Pp. ix, 
142. 1 .00. 

Doro h, Harr '. Ru sian, Comtitutionali m. cw York: 
xpo ition Pre , 1911. Pp. 127. 2.50. 

Hockett, Hom I a1c and hie inger, rthur ~leier. 
Land of the h ee: A hort History of the American 
People. ' ew Y 1k: Macmillan, 1914. Pp. ·viii, 765. 
4.00. 

Knight, Frank H. and feniam, hornton W. The 
Economic Order and Religion. ; ew York: Harper, 1944. 
Pp. viii, 275. 3.50. 
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