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A. DIITINCTIVI VAWl•ITNICI · 

•15-

of v••--~ I• In ..._t • -, learn a,, ,t....,lng wt popular of ll•W• 

ward1, IIM,191. Unlllle the lftallah WH up11~• _It do11 not •••n abs•a of .... 

fllct er undl1turlNNI quiet. It 1111 • IUdl we positive ring. Pra1 lt1 root . . 

It ca,.,-,c,tN .._,.,.,, or •aundnitl• ., ,-1t11. Just • It:-

NYlt ''Haw_,. ,au?" t,v lftrlUlt'lng • .... t II rouf' 1halqf111 IO JOI .... 

..... hi• lwothere <~••· ftJ127) i,,_. ----~ ,. • 1blJA!P"1 - •• PHllll1t . 
' . . . . \ ' , . 

CQ1plal111, ,.,,_. I• no IMJ9! In art ~.••. (PM.J8alt) What· the WH nfet• 

to In ii•••• cant.ta Ii ·t,. total wltn· of ihe lnlllvl .. 1~ : In 11Nt 

••- paracklclcal to •• 111¥111 ,._1;1·,ii• • to hai, • a.ttle· le going ••ka ..,, 

...... •btJ91 of the _,..I • • ·: 1 • _.,, ·~ ·-' 
1 

•• 

lb.Ila IS in MIich liionison, la t'olaj ;,111 ;~• of reletl_. 
. .. .. . 

• • ' ' ' 1 1 I t • 

• 1hl P• . t I I• achl ••II through Torah·, . loll' 1 te1chl Ill•• al I • of paths _.. 

I ' • 

- . . 
t • • I I o • \ f O I I '" 

etJonu It •• ~•--• throu9h .11•••· r1g11t..,, ectlan, ·t11i1 result of •tch 11 

&bllsn. (Prov~ J, 171 luf all 32: 17) • ..,., .. , • · are enjolllM : to a.. 11IOVW1 of . . 
' • f t • o • \ f I 

•bl-JSD _.. P11rau1r1 of Jbl)9!t' ~voe t • _11), 111kl111 I& at ha . i .- pureul111 II 

••••••,. bllba xix,27,: cltlftl Pl•III Jltallt). : ·lt '·t,' the·,.,,._., of 

~••••••• 11no1· 1·t 'contal111 all .othar ltl•il1111 wlthl•;••..a·· ..... ,_ • • ,, till 
l I " 

.. _, .. of Che prl•tiy ll1111dlctl011 ~,. ,,26). . . • :' l. \ I • • i, , •• 
. ,. . . . 

The.lNllldiftl' of hNlttw,, :...,.._lou1 ,.latlwhlpa .,,.._.. 't,i 'ib,199 11 . . . 

the lllgheac values. I .. truth-, to'•~• Jhalqg. 

TM· tredl cl a11· ii- 1weral • .,_, nt 11 luatr•tlw fo, lhl•i ; Nn&antlOli1 ,,_ 11 

, . . . 
I • • • 

. . . 

. . . 

1 ••• , . , 
t • . , 
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• • l . • • • I • " 

l t , , • • .1 . , • • I , , i • • • I • • ._ ,.. • •r \, ' 1' 
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ltrother• •• up out of Nllol• clotll the 1tor, that Jacalt hid ca■wncted thelll to ;\ 
' l>'""-""M W.Wt.. s : ICJ 

.. tell J01eph that he should forgl~ the wrong ti-, hid elem 111■ (Gene1l1 501169' · 

bu~ thl• 11 condoned ■f P'lm I!!• IM HCN' •blJS!I• for the Nia of ~ac11 .,,. 
• 1 i.l~ls &Nlcida.,..1:~•• 

•. • dr-tlc1 In that ..,. lcMI ....,, die trut'9. • ~•ttl• 111•,,., Mcsbn •blJ9!!~ 11 •• 

He ta 11• Abt ..... that Sarah laughed et the prcph1r,y that ahe __,Id ... , • chi ltl 
• t • • I ; i t 

...,_ 1he though~ that D ... too' oltl, • '-"• lllhat lhe hall Juel Nld wa, that 
• • ' 

1 
'. , I ! I • • , I • \ I , , a·"'sl\:c 

Ab,...,. we,. •l~o too ol.- (G.,1111 l81cf VI!'• JI •Ith wra• IJ. and llf•••f! •etta: lff:11 
• ' • {' . . • • . . • • . ' ! • ' 

_. loc •. 1 Bvttf• Rebba V, 15) • • • = 

• ... • • . •. I \ • j t t I • i ' 
• I • I ' . , ' 

• ' I f ♦ 

"-• .,. we lh111 .-int. 11-, 9lve u1 .,. lnalght Into that val.,.. . . . . . . 
I f ' I , 0 . . 

relatlvl• that lnfol 11 rabbinic ce■ulatry and _,._ the Jawlah velue-1tance. 
•• • .. • I • • ' ' 

Value, In the ••• ,. -,aclty for JudgeNitlt -'tlch ....... lot IUlt often con­

fllct one with another. Ve-, project Iha Idea of ••tolute values_ ~ut In our 
• • • • ~a.wlt'od1ie-i"".---

twrestrla1 cteallng1 the v••~~ ~ lnav~taa.ly _,_.~what --- hal . . , 
called 01ndeter■lnacy0 • Truth and p11ce confllct end • choice..,., M ••• 

•• ♦ ' ' • • • 

• i • ' • • 

r:•t,,m•m canfllct• with Ju~tlce to C".9't•. •~ twlana that• -v ..,. l111t1I• 

the Neater of the UnlverN being tarn bet1•1n thal, praying (alcl) •'May .,, 
ra Im be victorious fNer-, qua11~ of • • , , · 

quallty of n atrlct J111tlce).~• (~ 7•) Ind•••.•. ~ perceptlva a/erie • 
ruds ~ f•iu CJ11Ulon 111tlch Mr .. puts ·to W, .. ~ dlcl•■tl~ ·•t■t••ta . :. . . 

' 

~'TM Judge of all the .. rth ih.11 not do Ju•tlc•" for If He dltl, the ..-1.a woultl 
. . . '' 1·~ .... ~... ' .. 1:1· • • ' . ' 

.. unable to 1tand. (Clftl•I• 18125 andJW•t, lfb!!t ai. lac.) 11 -. be Nld,· 
• • • • • 1& • I t t • 

I , .. ,• t 

then, that all rabbinic ethics 11 ''lltu111lonal11 ·far w, ca•__. praltl• _, 
• • I. I • • • l ' • . t' I • . 

M considered 111 .Itself with all . ~ti eo.•l•lty .end canfllctlng v•I.,_ which ••t 

lie ••~!",..; -~lsh _.,.,_..~ la_ w~ _ tll■n a,., • ..-t■ln ~•~1a-11,-~ whlcll 
• • • I 

flews not frcn • .rejection of twan• but fNII • recognition that values -"lch have 
• • •.-;t.';'" ' the character of absolutes function -,ltll differing . ~n dlffe,lng cl~tancet. 
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,..,pectlve •tee■lw noc anly ani••r..- IM,t elao ti• end 1tructure In tile 

phvslcal world1 p1r1p1c:tlva allO creetee • klllll of ve1u1•reletlvlt,. Thia In-. . . 
alght 11 d11ply Nlated to the e,1clel JINl•h gift for per■~:at Aki••• ,....,_ 

• I ' • • • 

thing,. fore•••n~ ... ~t thlr!I ,. frllMliti••"I .... HIiiei•• .. ,, I - not fo, 
• ♦ • I I I ! • t • • 

-,•If. who wlll be for •1 ltut If I • fOlt . .-11 alOM .._, • 1?11 .,. INt ... , 
• l , t '"' ' • 1 • 

... ,. of• holt of N1pC1■11 to die ,_,,ty•oi 11llf• • it la llved'• .,_.,., 
• • • t I • ,.. . . 

Martin lkl"tae, hM ceught· us, the unity of the contrerl• ·.1., ~~red agal• 

and again. We must walk the 111111rrcae ridge'• In .. ,,,. of tha ••~••r•• Into 

Nhlch we .,,t Wlftture: ~ti.MM~-~• ·_,thentlcltf Ml 1,,-,-111tl• 
. • . ' . . . 

INllvlduall1111 .. 11te,n • reletlon1hlp of Integrity to the ·vutll • w ••••---. . 
It and• ••olutl• that ••ca•• rl114 .... tloctrlMIN. ' . 

\ • • I 

Adllllttedly, th••. thl• lntroducn en •l•■nt of ur.c1rtel11ty • IMat 11hr 1haul• 

the aplrltuel ..-Id .. ••• uncertain _than the phvslc-.lt V. can afflr11 that th■N . 
. are ••olum values tlllt •lea • ••••• upon u1, fa1hlan our atance and 1lve ua . 

1C111e endlCw~ for our ldNl1 • • ■1ka our cllolw, without olel■lftl that• 
. 

fully 00"'1rlll1nd those -.Olutes or undar1tand haw ihey functle11. 11,.,..,. 

phr1lcal lafl that govwn the lilhwlor of ,-rtlcl• ._,t thay .._. not 191111 fully 

.,.11cated or 1tood. 

It 11, halMW, thla ver, 11 lndeterillnacy0 that ,_., • to apt for • concept 

of value-1tance. Our declalor.-..lclng 11 not rlgldly forwd1lned ltut tha •nn•r 

In llfhlch we appro1ds our ,.-.1 ... ,ltuatlone, the nature of our reaponM to aur . 
fe11Glflt and die wlaulftNI •Ith "'lch w ta• the ....... , aide upon ua "v 

Ultl•te lleellty add up to• total ethlcal poeture which 11 tllstlnctlvely J•I•"• 

1lloH &lw.mta, o, to .... 11,n....., Ne,....•• tent. •,'1 ... A:aad•"• • ~ the. 

character of •soluta. n. , .. twaal111c, 11 ,,.,., In ..- .. fallt••• cap■1lt, 
. . 

to •Ill Ju•11111nte 111 a.,1. lua■n •ltatl- weera ••~ 111■ to .. I• c1n• 
. . 

fllct. 11111 le •■N 1M _.,,. WStJI 11111 •~r11 _. lllt1re Ille_,.._ 11 11111 
' ' , . 

I • ' . .. , . . 
' \ • I 1 

• 
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r11pa111lve to II I• 9111 .. ., -•· ... ftSi _. dlat 11111H ,._, .. 
I• lta Yl .. 1111 .l■r■r?Jltl•• JIIIK• • etrlwl111 fw • .. ,.11t _. r11,,a .. 
flll .. ,.,_ - ,.,, ., ... Ill ,., IM?ar 
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I I 1

1 
\ • & 1 f , • • • I ' l t • : l t ' \ • • t • • : • 

. . 
t , l I , f \ , ! 1 
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,. 1 I I • • ( • l •• I \f • \ • 
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The , .. of value-•tm allO ■ltlptes tlle ,rabl• of val ldatlon 

lllllfch ll11ets ••wn velue:phlla.opi.,,. The .,_llh atwe la ~a 

Hlf•l•ge WIich In turn Is •fined~ c:a■wnt 'thou shalt•• and 'thou 

shalt nots'. TIie ''Ill tgot11 are the 11val.,..ccmands11 and vel 1•t1on Is 

found In mcperlwlng the rightness of the respa11S11 w re enforcing the self­

l•ge and the stance lllllch It .-g.-l1r1. Valldatlon In this context cannot...,. 

cleten1lnlng ..,_ther the 11values" are atJoctlvely " true'' or 11correct11 nor can 

It wn damralnlng that t- •work' '. lncl11d, If• are to Judge by practlcal 

r•ults or physical Hcurlty ti-, often felled to work. In the ■lllenl•I ex­

perience of the Jewish people, the•~ has a.rought suffering or led those 
~ 

-,.c, portray It to the wink of despair•• oft.,n •• It hes given thaw• sense 

of worth and• conviction of role. TIie stwe has .,,,n 110Uldecl and confltaead 

a., ...,.h: Jewish perslatence In vl.,lng th•1elve1 •• under a covwnt which 

left dlal no alternatlve. The Jewish •~ 11 thus underglrded &wv • set of 

Mllefa about the Mtur~ of ti. unlverae and t+•• role In It that has mde 

It posslltle for hi■ to say, In the aost lncredlltly tllfflcult clrCU1111tances, 

11Ashtl!!Hl Mah tor.,...,( __ We are h1,n! .., good our portion Isl" 

The fact that a.11efs wtuete In a value-stance •lch INcls to action 

helps us unalerstand _.., llellef1 are fr..,•tly cruclal detenalnants In 1oclel 

or hletorlcal procesw. Tl-, ere not "Ilka the whlstle on the IOCC1110tlv•" 

Just unl-.c,rtant by-products of other whllnlw. Rather, t,... generate the 

•t- In the bol ler. 

Stated In another way, the .-ntltatlve factors of llfe are condltlon1d 

end IIOdlfled a,, .,.11tatlw factors thlt do not lend th1■1elves to wsure-

111ent and wly1l1. For this rMsan, the word 11value11 has tl■c~•• • 1ym~I of• 
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d1apl_y felt hta■n n11d and the tocua of a ,ancentrated rnuce-~ratlon 

In the flelcl of value•phl loeaphv. lut nel ther the effort to find an ...,1,1cal 

foundatlan for value, nor the att_.,t to give •th■ atlcal acpresslan to the 

valua that lnher• In the wy In -'tlch acaethlng 11 fulfl 111 I ts CNI canc-.-t" 

are praalalng avenues of thought, for the ultl•t• cleteralnants of value 

•r• hua■n choice, and ._n action. The•• are 110tlvated by capricious 

preferwe or thay are sha,ed ~ peremlally ren••d ccaaltu■nt to an authority 

a.,anc1 Mlf. les of value that are grou ........ In 11 lnterest' 1 or In 

"Mnaanlaus hllpplnus11 lleg the •Jor .,..tlons such as "Is the Interest worthy 

of Ming utlsfled111 or, 11 11 there• ca111lt ■nt to 'harllony' a1 a significant 

value-oltJectlve?". Prefermc:e1 and lnter•t• -,st c;mpete wl th other prefer­

--=- and other Interests. Only In the phwa.a■non of the historic grour, ·• , 

r J t .. ._.,ch achieves, refines and cantlnually ,..,.,,. Its c<1111lt111ent1 are nona­

atlve values posMaslng authority lclentlfl•I• as part of• total stance. 

In die language of Judal•, thl1 group c ,.._. ... t takes the fora of 

peaple and covenant. 1'he .,_,,111 peaple clal• a continuous -.,.rlence of 

.,,.e th■n thr• thousand .,..r, of canaclou1MSs of history and of Its role 

In th■ t history. It h■a h1n.d1d that can1clou1w1 frm gwratlon to g■nerat"lon 

through rltual1. folklore, cu1tan, traditions, llterature, and. a&,ove •II 
~ 

the charged 1y•ol1 and c:llster words of •~ - sp■clflc:ally. the Nebr•· 

language. tn tllat prace11, It has avolved central attitudes and concapt1 

and placed thell In a rich cont•t of.w-1111ltlplylng associations which hew 

lt1■r1 captur..a In the clu1ter-wonl1. 

This 11progr•1lve e,cperlence of the graup11 Is the very heart of the 

process In ""'ch values.,.. generated. Our acceptance of cergln ends as 

good Is candltlon■d ~ 1oclal lntercourN. In order to produce value-Judy■lMts 
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Nhlch an a■-nttful or ar3/effectlve1y related to lclN1 ends, the lncllvlclue1 

1111st ea■1 Into poawalon of •n educated capacity to dlscrl■lnate INIHCI on 

the values of the group. This can N 111·ustrated by anelOD wl th the educated 

palate of the wine-taster llllllose ~OMOIHUr-shlp Is faunded on tradition •nd In­

herited ■cperlwe. In the arts, too, cllscrl■lnatlon Is founded on Inherited 

conceptions and standards. Even If It I• a ,..._lllou• taste, It rebels only 

In a cont•t provided by the past. lthlc:al dl1crl■ln11tlon lllcaflH grows out of 

the ethlcal Judgalents and uperlwes of the graup'. The group passes on Its 

11 lnherlted aught", evolves• shared l~alty to lcleals that have the force of 

alt1olut• and then supports tMII l,y fo,a and --, verbal _.,rnslon. 

The Ja,I sh ve I ue-s tance • have tlelcr I Md -- CClllp(JUrided of op•.-.s• 

to others and to Ideas, a NnH that llfe has supr- value and aaast be ap­

proached with rapect and concern, an abhorrence of bloodshed•• the ultl•te 

act of cll1respect, a responM to others that cmltfnes active love with can­

pa11lon, • f•llng for equity Of' fairness and a -rch for whole and healthy 

relatlonshlps ~1'1,r11n lndlvldual twn Mings as •II as NW■■n graups and 

nations-• has adllltltecl a rwrkaltle con1l1twy frca the prophetic age twrlty• 

saw, hundr• years ago up to the threshold of ■od• n tlw. It 11 notwtlve 
• 

In the prophetlc-Pharlulc•r_..lnlc tradition fre11 Micah'• 1 'tlo Justly, choose 

lovlngklnclnel1 .. •lk with restraint" to Martin lllller•• "IM•I I Ing of the 

Pre1111t lelng11 llllllen two aay 11thau11 to one another. The stance 11 relatlvely 

unchanged. Refined and aven lnvolutecl It 111tlll a responH to the enduring 

worth of the other Mt.aw • canfrant. . .. 
Ve ••t face the fact that this stance has b1en ltoth distorted and attenuated 

-.Y the prasures of the post•l•nclpatlan world. Its r•I._ Is. hca.,.r, pr•••t 

•• , ■ ••I~ •• lb I cut al\ even In the eccu I turated .,_,, MIiin he axhl ltl t1 Hns It I vi ty 
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to the rights and tha n11ds of others encl recol 1• fran anvthlng that d■: 11n1 

or hlllllllates an, lwltan Ming. 

WIii that r•lclue Nke pos1lble • rebirth? A111.111lng that this total 

stance has ..,.,t and distinctive content which•• It worthy of preservation, 

we MUlt worry about Its posalbl• dlsappe■rance; for Its survival la d■p•-dent 

upon Nveral dlfflcult c:onclftlanal factors. Its preservation wlll ,..,ire 

the continuing strength of Covenant-consclou1ness, defined•• group continuity 

and persistence In group purpoH. It Is also dlflend.,t upon the survlval of 

the velue-w,w th& 1e1vea In I lngulstlc usage ltoth In col loqul•I speech and 

In 11 teratlWe. This posl ts the naul for language-contlnul ty that wl 11 pr.e-

awve the valu.-t ... In a11 their shifting c:ont••• their nu1tlp1e associations 

In the literature of tsrMI, and their Inherited folk u■anlngs: the cluster­

words ...tllch define and preserve the value-stance. ThoM t..,• could wel 1 be 

lost In • aodernlzad Hit.raw; th9v could well INa preserv.d In • w Alllerlc:an 

Ju.a1ea lngllsh (-.lch Cynthia Ozlck 111s uornlngt,r 

E.-lly •Mntlal to the survlval of the stance Is the survlval of• ••n•• 
r----

of role, • rmsclausws, h1J1•uer1 Nlnterpreted, of Cownant -- of antecedent 

c~ u 1rtd and contlNllng dedication to an uncm 1pleted task of highest uni versa I 

lllpOrtance. lut about this, one •Y •• no predictions other than to reflect 

011Ce again an the peNfinlally ,... •• ., ,-•••t ,.,.,.h of this r-rkabl• peq,le. 

XXXVI 11 :2•3. February 26, 1971. Ill 

Pp "'''. 



A RAflONALE FOR JEWISH CONTINUITY 

Henry Cohen 

Teachers, principals, parents and students need a rationale for Jewish 
Continuity. Students often ask, 11Why do we have to learn all this stuff1" 
Too often we may respond; In a few more years you will understand the 
importance of Judaism. You don't know enough now but just hang in there and 
in the Confirmation year you will find out, then you'll know Why Judaism. 

This is a question to which every educator should have his own answer 
but we also need to give our children an opportunity to arrive at their own 
answers. By this I mean we do not brainwash tpem or indoctrinate them into 
one particular rationale for Jewish existence. Rather one purpose of the 
curriculum should be to provide the children with that information and those 
experiences which would enable them to come up with their own rationalefor 
Jewish continuity and hopefully a positive one. So what I thought I'd try to 
do this evening is to talk about some of the rationales that have been offered 
within contemporary Jewish thought and see if we can relate some of this to 
the Jewish religious school curriculum. 

The most traditional rationale is the Covendnt with God: God revealed 
the Torah to Moses on Mount Sinai and the Israelites at that time were and 
all future generations of Israelites are bound by that covenant. By the 
terms of that covenant we should follow God 1 s laws, and be a light unto the 
nations. I think that presented in its traditonal form this is the least 
convincing rationale not only to children but to adults as well. So I'm not 
going to ·talk about the covenant now, but will come back to it later because 
I think it is a powerful idea if re-interpreted. 

One category of rationales is what I would call ethnic reasons. The 
ethnic reasons are not often thought about as reasons because the more you 
feel you are part of the ethnic group, the more you feel Jewish, the less 
peed you will have for a rationale. You won't even need to ask the question 
why be Jewish if you feel Jewish and if you feel part of the culture. Achad 
Ha-am on<Ewrote that the Jewish people should not have to justify their existence. 
No other national ethnic group has to justify its existence. Why should the 
Jews have to? But what Achad Ha-am was assumin9 was a national will to live. 
This assumption is valid if the individuals are already part of a culture. Then 
they will have this will to live as the Israel is ~o. But our youngsters are 
not part of a national culture and they often feel · very alienated from K1 1al 
Yisrael and so they do need a rationale for Jewish existence. 

Let's begin with some of the ethnc reasons. I once asked a non-religious 
Jewish sociologist why he came to services on High Holiday, and he answered, 
"Continuity with my roots." Our Jewishness is somehow part of ourselves. 
What are we? We are the sum total of our experiences and we all had some 
Jewish experiences. Now just how much these experiences have influenced our 
live~ this is debatable. I have a feeling that my attitudes toward alcohol, 

1 



God and blacks have something ·to do with my Jewishness. Whatever the 
magnitude of influence· of our Jewish background may or may not have been, 
some influence there has been. Our Jewishness is in some sense a part of 
our being and if we cut ourselves off from our roots we somehow are am­
putating a part of ourselves. If you want to defend your own identity as 
a person, you will not deny your Jewishness. 

Another rationale is that the Jewish people provides us with a sense 
of belonging. In an impersonal world we need a group to belong to that is 
larger than the family and is smaller than the metropolis. But why do we 
need the Jewish group particularly? Why do we have to get together in 
lodges, and Synagogues and Centers? Perhaps, because many of us feel more 
at home with Jews than with other people. Wi:th other Jews we share a com-
mon history, attitude, values. To test thi~ rationale, ask yo~rseJf: During 
the October war where would you rather have been? In a Unitarian Church or 
in the Synagogue. 

Another e~hnic reason given for Jewish continuity is the Holocaust. 
Dr. Emil Fackenheim has said that after the Holocaust the Jewish people heard 
a 614th commandment: that if we should assimilate after what had happened, 
we should be giving Hitler a posthumous victory. We would be finishing the 
final solution and there was something almo~defiant that arose within the 
Jewish community. We would not give into Hitler, by allowing the Jewish 
community to disappear. Elie Weisel has given another rationale based on the 
Holocaust. He says that as survivors, it fs our obligation to continue as a 
Jewish community because only the Jews will preserve the memory of the Holocaust. 
College and High School history texts gloss over or omit the crime of 
genocide. The rest of the world would forget about it very quickly if it 
were not for the Jewish people. But the world must remember so that no such 
~orror can happen ag~tn. Jews must survive, because mankind must be re-
minded of its darkest hour. 

These ethnic reasons for Jewish continuity speak to people of our 
generation more than they speak to our children. How effective is it to 
talk about continuity with our roots to children who at their particular stage 
.in life are opting for independence? Their concern is not for continuity or 
roots but being their own person regardless of their background. They will 
often say that we exaggerate the effect that Jewish experiences have had on 
them; that this effect is so negligible that it is n~t worth preserving. 
When we suggest that Jews need other Jews for a sense of belonging, they may 
laugh at us. They can find their sense of belonging in the youth culture. 
They don't need an all Jewish group to feel secure. And as for the Holocaust, 
it's ancient history! Once I was trying to help them to feel some kind of 

·connection with what happened during the Holocaust, I said, "If it were not 
for the luck, just for the luck, of a boat that came to this country a number 
of years ago,your parents could have been in Auschwitz. It was just for the 
luck if your great-grandfather or grandfather had not taken that boat to 
America, you might not be alive." One youngster replied; "If it weren't for 
the luck of my mother meeting my father I wouldn't be alive. So what?" So 
what do we do about this? 

2 



No matter how neg.ative the attitude may ·seem to be we certainly shouldn't 
give up on the ethnic dimension in Jewish education. ·,Je do need more 
imaginative methods of helping our children feel some connection with the 
Jewish people. Let me make a few brief suggestions. One I think is to avoid 
preachy teaching. I know that we want teachers that are "committed," but 
over and over again I have found that some teachers are so convnitted that 
they cannot tolerate negative opinions expressed in the classroom. And when 
the negative opinion was give~ they would come down pretty hard. They would 
really put the students down. Sometimes the more committed the teacher, 
the more difficult it is to get across commitment in the classroom. Last 
year we asked our students.for their critique of the school and one of them, 
a 5th grader wrote: "Please give us some books that don't say that the Jews 
were always the greatest. 11 Sometimes teachers and texts come ~n too strong. 

How can we help students to feel a deeper sense of K'lal Yisrael? As 
you know, the answer is experience. The experience of a trip to Israel is 
worth at least 10 courses. A summer session at Camp Harlam is another 
example. But what can we do in our schools? One suggestion is correspondence 
between a school in Israel and some of our children. Another means of 
developing a sense of K'lal Yisrael is letters to Jews in the Soviet Union. 
If the congregation will adopt a Soviet family, students should be eager to 
correspond. As far as the Holocaust is concerned as you know, it is hard to 
relate to 6,000, 000 but you can relate to one. That is why the children 
are moved by the Anne Frank experience. It can be most effective to have 
as a speaker a survivor of the Holocaust. Regarding Israel, I've found it 
helpful to bring into the classroom Israeli critics of Israel: Israelis who 
are proud Israelis, but aren't afraid to criticize sqme · aspects of the state. 
Our students are tired of glorification, but they really get involved with a 
critical discussion. This last Saturday we had an election. "Menacham 
.Begin," "Shimon Peres," and "Meir Peal," presented three different points of 
view; the students asked questions and then they voted. 

Whatever we may do, the ethnic rationale is not going to be sufficient 
for our youngsters. They are going to put less emphasis on it than their 
parents. So let's turn to another group of reasons which we could call 

· ideological rationales. First, a word of caution. No abstract idea can pro­
vide a rationale. An idea is significant only to the extent that it becomes 
part of the individual's experience. So I will start with the idea and move 
to the experience. 

The first ideological rationale that means a great deal to me, to many 
students too, is the freedom to search we find in Judaism, particularly in 
Reform Judaism. Our faith, I believe, is unique among religions in challenging 

• its adherents to explore a wide variety of paths on their spiritual quests. 
I don't know of any other religion, where youngsters are enabled to study or be 
exposed to a traditional theistic approach, to finitism, to natural ism, to 
humanism, and to mysticism. I think this is great. The problem is that we 
often do not present these alternate ideologies to the youngsters until the 
Confirmation year. · The first section of my ~ext: Why Judaism? has as its 
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purpose: to enable the youngsters to explore ·Kaplan, Steinberg and Buber on 
their own 1 eve 1. But wh·,- should we wait unt i 1 the Confirmation year? One 
reason we do wait is that our teachers aren't equipped to deal with the con­
cepts, but I think our teachers even in the early grades, could be prepared . 
. 1 provided our 3rd grade teacher, who is teaching Bible, a paper about God 
that conveys the notion that nobody knows what God is like. God is a 
mystery. He can't be seen. But there are two things that most people in­
cluding Jews have thought about God. He has something to do with nature, and 
he has something to do with love. The two following paragraphs explore the 
different ways that people have thought about how God is connected with nature 
and about how he is connected with love, then the youngsters are encouraged to 
explore, to come to their own conclusions. The teachers should be sufficiently· 
informed so that if a student says God is there when we love each other, the 
teacher might say, 11A man named Martin Buber said something like that. The 

• 
teacher should be able to place the student's spontaneous expressions into 
the framework of Judaism. 

Another ideological rationale is what is too concisely spoken of as a 
high view of man . This is just a label for a cluster of concepts: the stress 
on life in this world, salvation according to deed, the rejection of original 
sin, and the view that man is born with a potential for either good or evil. 
Judaism emphasizes man's capacity to find the good within himself, in con-
trast to the fundamentalist Christian approach which emphasizes salvation through 
the grace of God for all who have the right creed. Some Jewish youngsters 
who have deep guilt feelings and who find their problems overwhelming with its 
instant salvation may be attracted to the Jesus cult. The Jewish approach is 
more human centered. It involves a willingness to admit errors. It involves 
very ruthless self-searching. It involves doing something that shows that we 
are sorry. It involves not repeating our mistakes, when we find ourselves in 
similar situations. If we have done our very best to move from teshuva (re­
pentence) to tz'daka (right action;} tnen we need not feel burdened by guilt. 
But what has all this to do with curriculum? How. can these ideas be trans­
lated into experience? 

Our schools should provide the opportunity for our children to work 
through some of the problems they feel as real gut-problems. An 8th grade 
teacher whose course was "the meaning of the holidays," had the students work 
up their own 11Al-chet. 11 After they listed whatever they felt guilty about, 
the class spent the next month talking about what they considered their own 
shortcomings. If the school can create the atmosphere in which guilt feelings, 
(no matter how negative) can be expressed and worked through, this is one 
way of experiencing the Jewish view of man. 

Th~ ideological rationale that I am partial to in my classes concerns . 
certain values that have been emphasized by Judaism: Values pertaining to 
family, to learning, to social justice, to peace, to protest against the con­
ventional wisdom. I am not saying that Jews are inherently superior in their 
beha~ior in these areas. Nor will I claim that these values are unique to 
Judaism: they certainly are not. But I will maintain that the Jewish people 
because of their historic experience have put a particular emphasis on the 
values and have also developed a certain perspective; a way of viewing these 
areas of hum3n experience. (See Why Judaism?, Unit 111.). 1'11 mention just 
a couple of examples. • 
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The Family. We know the stereotype of th~ classical Jewish family: 
the warm closely knit. We also know that the family can be too warm, too 
closely knit, in fact, stifling. Yet, with all of its shortcomings the 
warm and the close family does provide all-important security in the early 
years. Some psychologists say that's why there is a small percentage of 
Jewish psychotics, because the earliest needs of Jewish infants are amply 
met. The achievement orientation of the classical Jewish family can be an 
advantage. If this orientation doesn't make the child a neurotic, it can 
lead to long term satisfactions. Our youngsters should be given the 
opportunity of freely discussing family relationships in the setting of the 
school. For example, a unit on the changing role of the Jewish family should 
be in every Jewish curriculum. In the area of generational conflict, one 
teacher began by asking the youngsters, "What are the characteristics of a 
good parent?'' That question led to role playing and a most successful unit. 
On the younger level before the children arrive at the rebellious age, we 
could do more in developing activities that children and parents can do to­
gether. Perhaps older children could help in developing a curriculum of 
games, us.ing a map of Jewish history or the migration of the Jews all over 
the world. 

Social Justice. The Jewish perspective here has to do with a particular 
motivation. We were strangers and in more lands than Egypt, so we should 
have a greater empathy of the oppressed. We should also have self-interest 
in protecting the rights of all minority groups and making sure that there 
is sufficient opportunity in the country so that there's little or no need 
for scapegoating. The rabbis had much to say about tzedakah. It is an obli­
gation required by justice rather than a free-will offering. They also had 
something to say about how to resolve clashes between property right~ and 
human rights. Surely we should integrate these insights into the appropriate 
courses. Perhaps a Social Action Committee made up of students could invite 
speakers, plan where the school could be doing forums and initiate activities. 

Another rationale for Jewish continuity has to do with the Jewish 
symbols, the ceremonies that express our· ideals. Our approach is neither 
Unitarian nor Q~akerish, for we have a very, very rich tradition of symbols. 
I think that sometimes we make a mistake of not exploring the meaning of the 
symbols on more mature level with older students. Make clear the connection 
between Sukkot and ecology, between Purim and prejudice. A useful resource 
is There is a Season : A Value Approach to Jewish Holidays (Rocky Mt. Curri­
culum.) 

Now to conclude, let me come back to the Covenant, not in its traditional 
form but as it might be re-interpreted in the light of the preceding rationales : 
If we could consider God as the source of all that we are, If God is the 
source of our being, has He not formed a biological and cultural link between 
parent and child; a link that we renounce only by renouncing part of ourselves? 
Has He not made us lonely human beings in need of the warmth of corTJT1unity life? 

-Has ~e not confronted us with the ultimate questions of life and death and 
human offering, and do we not need spiritual freedom to come to terms with His 
universe? . Judaism provides this freedom. Has He not given to the Jewish people 
a historic experience from which it can draw to move into the direction of love 
and learning and justice for all, and has He not created Man to celebrate life 
and we have so many ways of celebrating. If this be so then in a sense we are 
responding to a divine commandment when we refuse to die as a faith and as a 
people. 
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