










































































































































































































































































































































































A DISTINCTIVE VALUE-STANCE
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brothers meke up out of whole cloth the story that Jacob hed calmnded them '&‘MS “)
tell Joseph that he should forgive the wrong they had done him (Gonul: 50:!611

but this Is condoned mip'ney daxsmy darchey shalom, for the sake of Jten sy
B thie weidant,
dramatic In that even God bends the truth e "tﬂo Whu

He tells Abrsham that Sarsh laughed et the prophecy that she would bear a child
because she thought that gshe was too old, M what she had just sald was that
Abrsham was also too old (Genesls 18:cf verse 12 with verse l_l.‘ | m: 433
od loc.; Divarim Rebba Vo ¥8)

' These are more then quaint. They give us an lmlgﬁt .Into thit nluo;
relativism that informs rabbinic cesulstry and marks the Jewish value-stance.
Values In the Vimited capacity for Judgement which is men's lot must often cone
flict one with another. Ve may project the ldea of abooluu 'n’\".','.'n?‘“ In our
terrestrial dealings the valuesterms ere inevitebly marked by what w has
called ""Indeterminacy’’. Truth and pesce conflict end @ choice must be made)
ﬂ’t‘ﬂ-ﬂ conflicts with justice to create such tensions thot we m.mn imagine

the Master of the Universe being torn between them, praying (sic!) "nny my
rahamim he victorious over my quality o

quallty of/din (strict Justics)." (loncbot 7a) Indesd, one perceptive u[ago
reads famous question which Abraham puts to God, as @ doclantlvo statement!

'The Judge of all the earth shall not do Justice for if He did, ﬂn world would

T 4q:9
be unable to stand. (Genesis 18:125 and idus .Q‘. loc.) 1t may be sald,

then, that all rebbini¢c ethics Is “sltultloml" for every case and problem must
be considered In Itself with all Its complexity and conﬂlctlng values which sust

n

be nlg’h]\ed. The Jewish value-stance lo mhd then by a certaln ﬂulblllty which
flcm not from 8 rejection of norms but from @ recognition thot values mleh have

Ern
the character of absolutes function with differing -QLQ ln dlﬂorlug clreunsuneu.

* 'rh'ranm(suu.: 10a. ,Sanhaduin 74‘) aists ,ud. ¢6s who

ravder o Ve (u tm‘f wa oS ar, (.Q Q.MU'O) " Comment-
ators havt wienprdtrd. tGe Sl!mw QuP P‘Q‘“u,g

‘R amt 'amite” 0 mean HRat ﬁvuu/ twent pALSt ﬁlz(
e cm.d.cowhan Tha hh&hm ht. _“m-&m. walm
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Perspective determines not only eppearsnce but also time end structure In the
physical world; p-npoctl\p also creates a kind of valueerelativity. This Ine
sight Is deeply related to the specie) Jewish gift for peradom: Akibae's ""Every=
thing is foreseen, and yet there Is frmg.."l and Hillel's "if | em not for
myself, who will be for me; but If | am for myself alone what em 17" ere but two
exarples of a host of responses to the reality of "'Iife as It Is Vived' whers,

Martin Bu:bor has teught us, the unlty of. the contraries |9 encountered agaln
and again. We must walk the ''narrow ridge" in many ©f the valus-sreas into
which we must _vuituro: between personal authenticlty Qnd irresponsible

Individualism; between @ relationship of Integrity to the truth as we experience
it ond an absolﬁtlu that becomes rigid and doctrinalre.

Admittedly, then, this Introduces an element of uncertainty = but why should
the spiritual world be less uncertain than the physical? Ve can affirm that there
are sbsolute values thet make & claim upon us, fashion ocur stance and give us
some anchorage for our ideals as we make iur cholces, without cleiming that we
fully comprehend those sbsolutes or understand how they function. There are
physical laws that govern the behavior of particles but they have not been fully
explicated or understood, |

It Is, however, this very "'Indeterminacy’ that leads me to opt for a concept
of value-stance. Our do'clslon-nklng Is not rigldly foreordalined but the manner
in which we approach our problem=situations, the nature of our mponu'to our
feliows, and the sericusness with which we take the dqondn made upon us by
Ultimate Reality add up to a total ethical posture which Is distinctively Jewish,
Those demands, or to use Henry Mergenau's term, '%lu-mnds". do have the
character of absolutes. The Indsterminacy Is present In our am fallible capecity
to maks Judgements In complex humen sl tustions whers values sesm to be In con-
fllct. This Is where the entire gestalg takes M ond where the J-uln Is sti}
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responsive to It Is guided by gohamim, dorech eretx end thet word precious

in Its Yiddish Incarnation, yosher, @ striving for @ balanced end respecte
ful decision s pert of the quest for ghalom.
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The idea of value-stance also mitigates the problem of validation

which besets modern value=philosophy. The Jewish stance lss%v/o
self-image which in turn is defined by comenant 'thou shalts' and 'thou
shalt nots'. The 'mitzvot’ are the ''value-commands’' and validation is
found in experiencing the rightness of the responses, re-enforcing the self-
image and the stance which it engenders. Validation In this context cannot mean
determining whether the '‘values'' are opjoctively ''true’ or ''correct' nor can
it mean determining that they 'work''. Indeed, |If we are to judge by practical
results or physical security they often falled to work. In the millenial ex-
perience of the Jewish people, the stance has brought suffering or led those
who portray it to the brink of despalr as oft:;n as It has given theam a sense
of worth and a conviction of role. The stance has been moulded and confirmed
by emunah: Jewish persistence in viewing themselves as under a covenant which
left them no alternative. The Jewish stance is thus undergirded by a set of
beliefs about the nature of the universe and t+‘s role in It that has made
it possible for him to say, In the most incredibly difficult circumstances,
'W(-- We are happy. MNow good our portion isi"

The fact that beliefs eventuate In a value-stance which leads to action
helps us understand why bellefs are frequently cruclial determinants in social
or historical processes. They are not ''like the whistle on the locomotive'

just unimportant by-products of other mechanisms. Rather, they generate the

steam in the boller.

Stated In another way, the quantitative factors of 1ife are conditioned
and modified by qualitative factors that do not lend themselves to measure-
ment and analysis. For this reason, the word ''value'' has become a symbol of a
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deeply felt human need and the ftocus of a concentrated resuce-operation
in the fleld of value-philosophy. But nelther the effort to find an empirical
foundation for value, nor the attempt to give mathematical expression to the
value that inheres In the way In which something '"fulfills its own concept"
are promising avenues of thought, for the ultimate determinants of value
are human choice, and human action. These are motivated by capricious
preference or they are shaped by perennially renewed commitment to an authority
beyond self. Theories of value that are grounded In "interest' or in
"harmonious happiness'' beg the major questions such as ''is the Interest worthy
of being satisflied?" or, 'is there a commitment to 'harmony' as a significant
value-cbjective?''. Preferences and interests must compete with other prefer-
ences and other Interests. Only in the phenomenon of the historic group .dwe—
repesd, which achlieves, refines and continually renews Its commitments are norm-
ative values possessing authority ldentifiable as part of a total stance.

In the language of Judalsm, this group commitment takes the form of
people and covenant. The Jewish people claims a continuous experience of
more than three thousand years of consclousness of history and of its role
in that history. |t has handed that consclousness fram generation to generation
through rituals, folklore, customs, traditions, literature, and, above all
the charged symbols and clster-words of laug\c‘\ogo - specifically, the Hebrew
language. In that process, It has evolved central attitudes and concepts
and placed them In a rich context of ever-multiplying associations which have
been captured In the cluster-words.

This "progressive experience of the group' Is the very heart of the
process In which values are generated. Our acceptance of certain ends as

good Is conditioned by soclal Intercourse. In order to produce value-judgements
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which are meanigful or ar%ffoctlvoly related to ideal ends, the individual
must come Into possession of an educated capacity to discriminate based on
the values of the group. This can be Illustrated by analogy with the educated
palate of the wine-taster whose connolseur-ship Is founded on tradition and in-
herited experience. In the arts, too, discrimination is founded on inherited
conceptions and standards. Even If It Iis a rebellious taste, it rebels only
in a context provided by the past. Ethical discrimination likewise grows out of
the ethical judgements and experiences of the group. The group passes on Its
""inherited ought', evolves a shared loyalty to ideals that have the force of
absolutes and then supports them by forms and by verbal expression.

The Jewish value-stance we have described -- compounded of openness
to others and to ideas, a sense that 1ife has supreme value and must be ap-
proached with respect and concern, an abhorrence of bloodshed as the ultimate
act of disrespect, a response to others that combines active love with com-
passion, a feeling for equity or fairness and a search for whole and healthy
relationships between individual human beings as well as between groups and
nations == has exhibited a remarkable consistency from the prophetic age twenty-
seven hundred years ago up to the threshold of modern times. It Is normative
in the prophetic-Pharisaic-rabbinic tradition from Micah's '"do justly, choose
lovingkindness and walk with restraint'' to Martin Buber's "indwelling of the
Present Being' when two say ''thou'' to one another. The stance Is relatively
unchanged. Refined and even Involuted it Is still a response to the enduring
worth of the other whom we confront.

We must face the fact that this stance has been both distorted and at’tmtod
by the pressures of the post-imancipation world. Its residue is, however, present

st=mis=sld~at=the ouases, even In the acculturated Jew, when he exhibits sensitivity
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to the rights and the needs of others and recoils from anything that demeans
or humlH{ates any human being.

Will that residue make possible a rebirth? Assuming that this total
stance has merit and distinctive content which make It worthy of preservation,
we must worry about its possible disappearance; for Its survival is dependent
upon several difficult conditional factors. Its preservation will require
the continuing strength of Covenant-consciousness, defined as group continuity
and persistence in group purpose. It Is also dependent upon the survival of
the value~terms themseives in linguistic usage both In colloquial speech and
In literature. This posits the necd for language~continuity that wil) pre-
serve the value-terms in all thelr shifting contegts, thelir multiple associations
in the literature of Israel, and their inherlited folk-meanings: the cluster-
words which define and preserve the value-stance. Those terms could well be
lost In a modernized Hebrew; they could well be preserved in a new Amerlican
Judaeo~English (which Cynthia 0zick sees aborning)*

Equally essential to the survival of the stance Is the survival of a sense
of role; a consclousness, hmr;\nlntorpntod. of Covenant -- of antecedent
comnand and continuing dedication to an uncompleted task of highest universal
importance. But about this, one may make no predictions other than to reflect

once again on the perennially renewed mminah emunah of this remarkable people.

*See her''America: Toward Yavnel''. Congress Bi-Weekly. Mlllg;z. February 26, 1971. R}
Pp .
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A RATIONALE FOR JEWISH CONTINUITY
Henry Cohen

Teachers, principals, parents and students need a rationale for Jewish
Continuity, Students often ask, '"Why do we have to learn all this stuffi"
Too often we may respond; In a few more years you will understand the
importance of Judaism. You don't know enough now but just hang in there and
in the Confirmation year you will find out, then you'll know Why Judaism.

This is a question to which every educator should have his own answer
but we also need to give our children an opportunity to arrive at their own
answers. By this | mean we do not brainwash them or indoctrinate them into
one particular rationale for Jewish existence. Rather one purpose of the
curriculum should be to provide the children with that information and those
experiences which would enable them to come up with their own rationale for
Jewish continuity and hopefully a positive one, So what | thought |'d try to
do this evening is to talk about some of the rationales that have been offered
within contemporary Jewish thought and see if we can relate some of this to
the Jewish religious school curriculum,

The most traditional rationale is the Covenant with God: God revealed
the Torah to Moses on Mount Sinaj and the Israelites at that time were and
all future generations of Israelites are bound by that covenant. By the
terms of that covenant we should follow God's laws, and be a light unto the
nations, | think that presented in its traditonal form this is the least
convincing rationale not only to children but to adults as well, So |'m not
going to -talk about the covenant now, but will come back to it later because
| think it is a powerful idea if re~interpreted. |

One category of rationales is what | would call ethnic reasons. The
ethnic reasons are not often thought about as reasons because the more you
feel you are part of the ethnic group, the more you feel Jewish, the less
need you will have for a rationale. You won't even need to ask the question
why be Jewish if you feel Jewish and if you feel part of the culture. Achad
Ha~am onewrote that the Jewish people should not have to justify their existence,.
No other national ethnic group has to justify its existence. Why should the
Jews have to? But what Achad Ha-am was assuming was a national will to live.
This assumption is valid if the individuals are already part of a culture. Then
they will have this will to live as the Israelis do., But our youngsters are
not part of a national culture and they often feel very alienated from K'lial

Yisrael and so they do need a rationale for Jewish existence,

Let's begin with some of the ethni reasons. | once asked a non-religious
Jewish sociologist why he came to services on High Holiday, and he answered,
"Continuity with my roots.'" Our Jewishness is somehow part of ourselves.
What are we? We are the sum total of our experiénces and we all had some
Jewish experiences. Now just how much these experiences have influenced our
lives this is debatable, | have a feeling that my attitudes toward alcohol,




God and blacks have something to do with my Jewishness. Whatever the
magnitude of influence of our Jewish background may or may not have been,
some influence there has been. Our Jewishness is in some sense a part of
our being and if we cut ourselves off from our roots we somehow are am-
putating a part of ourselves. |f you want to defend your own identity as
a person, you will not deny your Jewishness,

Another rationale is that the Jewish people provides us with a sense
of belonging. In an impersonal world we need a group to belong to that is
larger than the family and is smaller than the metropolis. But why do we
need the Jewish group particularly? Why do we have to get together in
lodges, and Synagogues and Centers? Perhaps, because many of us feel more
at home with Jews than with other people. With other Jews we share a com-
mon history, attitude, values. To test this rationale, ask yourself: During
the October war where would you rather have been? In a Unitarian Church or
in the Synagogue.

Another e“hnic reason given for Jewish continuity is the Holocaust.
Dr. Emil Fackenheim has said that after the Holocaust the Jewish people heard
a 614th commandment: that if we should assimilate after what had happened,
we should be giving Hitler a posthumous victory. We would be finishing the
final solution and there was something almog defiant that arose within the
Jewish community. We would not give into Hitler, by allowing the Jewish
community to disappear. Elie Weisel has given another rationale based on the
Holocaust. He says that as survivors, it is our obligation to continue as a
Jewish community because only the Jews will preserve the memory of the Holocaust.
College and High School history texts gloss over or omit the crime of
genocide. The rest of the world would forget about it very quickly if it
were not for the Jewish people. But the world must remember so that no such
horror can happen again. Jews must survive, because mankind must be re-
minded of its darkest hour,

These ethnic reasons for Jewish continuity speak to people of our
generation more than they speak to our children. How effective is it to
talk about continuity with our roots to children who at their particular stage
in life are opting for independence? Their concern is not for continuity or
roots but being their own person regardless of their background. They will
often say that we exaggerate the effect that Jewish experiences have had on
them; that this effect is so negligible that it is not worth preserving.
When we suggest that Jews need other Jews for a sense of belonging, they may
laugh at us. They can find their sense of belonging in the youth culture.
They don't need an all Jewish group to feel secure. And as for the Holocaust,
it's ancient history! Once | was trying to help them to feel some kind of

‘connection with what happened during the Holocaust, | said, "If it were not

for the luck, just for the luck, of a boat that came to this country a number
of years ago,your parents could have been in Auschwitz., It was just for the
luck if your great-grandfather or grandfather had not taken that boat to
America, you might not be alive.'" One youngster replied; "If it weren't for
the luck of my mother meeting my father | wouldn't be alive. So what?'"' So
what do we do about this?




No matter how negative the attitude may seem to be we certainly shouldn't
give up on the ethnic dimension in Jewish education. We do need more
imaginative methods of helping our children feel some connection with the
Jewish people. Let me make a few brief suggestions. One | think is to avoid
preachy teaching. | know that we want teachers that are ''committed,'' but
over and over again | have found that some teachers are so committed that
they cannot tolerate negative opinions expressed in the classroom. And when
the negative opinion was given they would come down pretty hard. They would
really put the students down, Sometimes the more committed the teacher,
the more difficult it is to get across commitment in the classroom. Last
year we asked our students for their critique of the school and one of them,
a 5th grader wrote: '"Please give us some books that don't say that the Jews
were always the greatest.'' Sometimes teachers and texts come on too strong.

How can we help students to feel a deeper sense of K'lal Yisrael? As
you know, the answer is experience. The experience of a trip to Israel is
worth at least 10 courses., A summer session at Camp Harlam is another
example. But what can we do in our schools? One suggestion is correspondence
between a school in Israel and some of our children. Another means of
developing a sense of K'lal Yisrael is letters to Jews in the Soviet Union.
If the congregation will adopt a Soviet family, students should be eager to
correspond. As far as the Holocaust is concerned as you know, it is hard to
relate to 6,000, 000 but you can relate to one. That is why the children
are moved by the Anne Frank experience. |t can be most effective to have
as a speaker a survivor of the Holocaust. Regarding Israel, I've found it
helpful to bring into the classroom Israeli critics of Israel: |Israelis who
are proud lIsraelis, but aren't afraid to criticize some aspects of the state.
Our students are tired of glorification, but they really get involved with a
critical discussion. This last Saturday we had an election. ''Menacham
Begin,' '"Shimon Peres,'" and '"Meir Peal,' presented three different points of
view; the students asked questions and then they voted.

Whatever we may do, the ethnic rationale is not going to be sufficient
for our youngsters. They are going to put less emphasis on it than their
parents. So let's turn to another group of reasons which we could call
‘ideological rationales. First, a word of caution, No abstract idea can pro-~
vide a rationale., An idea is significant only to the extent that it becomes
part of the individual's experience. So | will start with the idea and move
to the experience,

The first ideological rationale that means a great deal to me, to many
students too, is the freedom to search we find in Judaism, particularly in
Reform Judaism. Our faith, | believe, is unique among religions in challenging
its adherents to explore a wide variety of paths on their spiritual quests.
| don't know of any other religion, where youngsters are enabled to study or be
exposed to a traditional theistic approach, to finitism, to naturalism, to
humanism, and to mysticism. | think this is great. The problem is that we
often do not present these alternate ideologies to the youngsters until the
Confirmation year. The first section of my text: Why Judaism? has as its




purpose: to enable the youngsters to explore Kaplan, Steinberg and Buber on
their own level. But why should we wait until the Confirmation year? One
reason we do wait is that our teachers aren't equipped to deal with the con-
cepts, but | think our teachers even in the early grades, could be prepared.

| provided our 3rd grade teacher, who is teaching Bible, a paper about God
that conveys the notion that nobody knows what God is like. God is a

mystery, He can't be seen. But there are two things that most people in-
cluding Jews have thought about God. He has something to do with nature, and
he has something to do with love. The two following paragraphs explore the
different ways that people have thought about how God is connected with nature
and about how he is connected with love, then the youngsters are encouraged to
explore, to come to their own conclusions. The teachers should be sufficiently
informed so that if a student says God is there when we love each other, the
teacher might say, '"A man named Martin Buber said something like that. The
teacher should be able to place the student's spontaneous expressions into

the framework of Judaism,

Another ideological rationale is what is too concisely spoken of as a
high view of man. This is just a label for a cluster of concepts: the stress
on life in this world, salvation according to deed, the rejection of original
sin, and the view that man is born with a potential for either good or evil.
Judaism emphasizes man's capacity to find the good within himself, in con-
trast to the fundamentalist Christian approach which emphasizes salvation through
the grace of God for all who have the right creed. Some Jewish youngsters
who have deep guilt feelings and who find their problems overwhelming with its
instant salvation may be attracted to the Jesus cult. The Jewish approach is
more human centered. It involves a willingness to admit errors. It involves
very ruthless self-searching., It involves doing something that shows that we
are sorry. It involves not repeating our mistakes, when we find ourselves in
similar situations. |f we have done our very best to move from teshuva (re-
pentence) to tz'daka (right action,) then we need not feel burdened by gquilt.
But what has all this to do with curriculum? How can these ideas be trans-
lated into experience?

Our schools should provide the opportunity for our children to work
through some of the problems they feel as real gut-problems. An 8th grade
teacher whose course was ''the meaning of the holidays,'' had the students work
up their own '"Al-chet.'' After they listed whatever they felt guilty about,
the class spent the next month talking about what they considered their own
shortcomings. |[f the school can create the atmosphere in which guilt feelings,
(no matter how negative) can be expressed and worked through, this is one
way of experiencing the Jewish view of man, |

certain values that have been emphasized by Judaism: Values pertaining to
family, to learning, to social justice, to peace, to protest against the con-
ventional wisdom, | am not saying that Jews are inherently superior in their
behavior in these areas. Nor will | claim that these values are unique to
Judaism: they certainly are not. But | will maintain that the Jewish people
because of their historic experience have put a particular emphasis on the
values and have also developed a certain perspective; a way of viewing these
areas of human experience. (See Why Judaism?, Unit I11.). 1'11 mention just
a couple of examples, :

‘ The jdeological rationale that | am partial to in my classes concerns




The Family. We know the stereotype of the classical Jewish family:
the warm closely knit., We also know that the family can be too warm, too
closely knit, in fact, stifling, Yet, with all of its shortcomings the
warm and the close family does provide all-important security in the early
years. Some psychologists say that's why there is a small percentage of
Jewish psychotics, because the earliest needs of Jewish infants are amply
met. The achievement orientation of the classical Jewish family can be an
advantage. |If this orientation doesn't make the child a neurotic, it can
lead to long term satisfactions. Our youngsters should be given the
opportunity of freely discussing family relationships in the setting of the
school. For example, a unit on the changing role of the Jewish family should
be in every Jewish curriculum, In the area of generational conflict, one
teacher began by asking the youngsters, ''What are the characteristics of a
good parent?'' That question led to role playing and a most successful unit,
On the younger level before the children arrive at the rebellious age, we
could do more in developing activities that children and parents can do to=-
gether. Perhaps older children could help in developing a curriculum of
games, using a map of Jewish history or the migration of the Jews all over
the world,

Social Justice., The Jewish perspective here has to do with a particular
motivation. We were strangers and in more lands than Egypt, so we should
have a greater empathy of the oppressed. We should also have self-interest
in protecting the rights of all minority groups and making sure that there
is sufficient opportunity in the country so that there's little or no need
for scapegoating. The rabbis had much to say about tzedakah. It is an obli-
gation required by justice rather than a free-will offering., They also had
something to say about how to resolve clashes between property rights and
human rights. Surely we should integrate these insights into the appropriate
courses., Perhaps a Social Action Committee made up of students could invite
speakers, plan where the school could be déoing forums and initiate activities.

Another rationale for Jewish continuity has to do with the Jewish
symbols, the ceremonies that express our ideals. Our approach is neither
Unitarian nor Quakerish, for we have a very, very rich tradition of symbols.
I think that sometimes we make a mistake of not exploring the meaning of the
symbols on more mature level with older students., Make clear the connection
between Sukkot and ecology, between Purim and prejudice. A useful resource
is The{e is a Season: A Value Approach to Jewish Holidays (Rocky Mt. Curri-
culum,

Now to conclude, let me come back to the Covenant, not in its traditional
form but as it might be re~interpreted in the light of the preceding rationales:
If we could consider God as the source of all that we are, If God is the
source of our being, has He not formed a biological and cultural link between
parent and child; a link that we renounce only by renouncing part of ourselves?
Has He not made us lonely human beings in need of the warmth of community life?
‘Has He not confronted us with the ultimate questions of life and death and
human offering, and do we not need spiritual freedom to come to terms with His
universe? Judaism provides this freedom. Has He not given to the Jewish people
a historic experience from which it can draw to move into the direction of love
and learning and justice for all, and has He not created Man to celebrate life
and we have so many ways of celebrating. If this be so then in a sense we are

resp?nding to a divine commandment when we refuse to die as a faith and as a
people.






