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Ir I IW> CO)l.lOI TO DO Oil& 

, .... 
Decem'bir 28, 19S8 

Rabbi Daniel JereJV' Silver 

.l ■iaple aocietJ' can attm-d the lUZUJ7 ot ignoranaa. Our CCIIPlex, 

aoientific world c•mot. We liTa in a highly complicated society. Our ■oienoe ia 

infinitely' apem.alisad. Our politic• and our econ•ic• are highl:f develc,ped. V. 

lift 1D a world tar dittarent, ~h changed, frm any aociet-7 vhich bu preaeded 

ua in the course ot h111an h1ste&7~ We are faced with the difficult tuk of ad-

• juetiDg and awccaodatiDg the institutions which haw been dewlcped through the 

omt111'1u and the T&l.ma which haft prcwen tbair vorih through the C81ltur:l.ea, to the 

mecla, to the md.genciee of modern lite. Maas i~crance would only h•per and ld.a

cllrfft 'aad poaaibq fate~ hpe.dl the prc)peas ot this naceaaarr adjustment. 
' 

to .... the illpartanoa ot ■us literacy, ot education 1n 0111" modern vcrld ve haw 

en17 to look at the ·soY.t.et Um.on. 1'h• cluaio pattern ot tot1l,tariah ga,-enuaent 

i• to aonopoliH, to · re■triot education Uld literaq to t.h• ~ureauaratic tn, the 

nobilit7, the olerioal clua, and to Id.th.hold this pr:lT.1.l.ege from the masses at 

labcrer• and peuanta. ror li~ bre ... ban■7, and here117 breed• and f•da 

the . diaoontent llhich imYitabl7 bloaao• end bur•t• out u revoluticm. 

It JOU look baok 1n-. olrrlldole• ot hiatorr you will filld tha1' ■mQ" a 

lianarot\r -held it to be a oriaa ot the bi&b••t arCS.Z. to teach without warrant ., 
/' 
I 

Ned1ng and vrit:1111, the buio edwtiaul d11oip111111-., to the d1Nnfrancb1NC11 

•••••-- .., t• loTiet Vaioa bu fr• it• Yf1r1 b•pnn:lng turmd its back an tbi1 

tia1 4eat.ecl ad praftn t•L\ltlitllria primdple ot 1owl'Dll8nt. Prom ita w,ey in-

•••"- ·the 01 wd.at io,a, 1d- • ... ......._d to dewlap vhat w Id.pt call a 
. . ' ,s 

\ 

••• pr• 11 fJl 111Pti.1D1, allll 1d•b that 111naJ• ■,nded purpo•tulnen Illich Ma •o . . . 



l 

• 

abaracteristio ot the luaeian goverm11tnt, it baa in the tour decades of ite rule 

dffttl.oped a aahool qate■ and a wd.Yenity system and a graduate system vhioh 

r1Talll oar ovn and 1n au, ••• preaedla our own. I read recently a report 

11tidtted bJr Senatar Bentan of Connecttout on a tour vhioh he Jl&de of the Russian 

laciaoaUan•J -,.tea. 111 abaenationa haft in all ••• been aubatantiated by those 
. I 

who _.. JmClfled1able 1n the field ot Ruaaian affairs. I ehoald like to read to 

7• a part of thia repc:rt this acrninga 

"What 11 it that amt iapreaaea a foreign ob1ener about the Sari.et 
•ahool ay■tea? In leas than forty 19ars, starting with a population at . 
least SO per cent illiterate, the Son.eta haw built a sewn-year Jrilury 

.school 878tem riTaling our ovn in uniTeraalit7, with nearly 100 per oent 
enrollMnt. Further, since Wcrld War n, tba Son.et NCoadary- 1chool. 
17atea hu nabro0118d aasing17. By- 1960 the basic t I e•a- aohool 1• to 
be c011pulacry eTeryllh•re• In spite of acute labor ahariage■, all chil
dren are to be apt in school tr011 7 to 17. lfto} Russian 70lllJ.l•ter ia 
to~ ci•n an education, a cam-m;t·at education o course,· coap,reble 
hoveTer·_ in its high standard&: ·of a,udy and learning to an Inglish public 
s~.ol -~ -a French lyoee but --~t the same anphasis on the Mnl•ll.1'tiea. 
The ·Sov.tli-t stmiard is tar ~ :~ban that ot ewn the-beat a.an.can 
high·,.~~. It is perhlllt• ~le to tvo :,earl at a tap oallege. 

• . . ~ 

. ' ~ , ... ' 

· ·; - • •Purther, the U.S.S.R. ~ .:&lieady SUJ1)a&8ed WI both in the IDlll>er 
and -~tap ot student■ e~d 1n inati tutiona abOff· the Ncondary 

'f J....i - in 19SS there wre k.JEl). .. QOO such students. Thi• i• a · 70 p,r 
• oent :lml-P over our 2,700,009:.· ~ts. : 

_ ~ CGIIIIIUD1at1 troa t~:' ~lieat days gave up butter for ·guDIIJ, but 
. ~ gaw up ■eat tor educati•• • 

1 • r. " 
~ • •• 

1 
~ figures that I aa quoting wre giTen • by top Banet school 

• atr.lciala. They -. •xeavne:.-· • ~t perhaps the7 do not. I _1u1aeet w 
:w aid be iiae to accept the ft:--• litera.117. .&ilaricana haw tor ,eara 
~◄ -~ Sm.et clai■• - «N,.,~~ find that they haft out-atrippecl all 
._....._lMlt our1elw1 in~~ procluotion. Ve ere-learm,nc ··~ 

DOW tbd, ;they haTe the steel - ttie tual and the eleot~~~l· ~&r ~ 
.. ... :t;h. told U8 tbq WN :\I- ';to haft by th11 target, d•~~- . -~ -;-

.-rt.t t ·or 19ara, ODq to d1-cJowr that Lenin'• encl Stalin~• .. siana" 
:M#II:· ~~~ today's 1ndu.atr1~ .. ~•~.1t1ea, vith the achi .... nt o~ 
_-,,.,iestns the aeelldng17 t~ prediction•• ·.~·: 

•. A, • ' I 
•· / •• .) ' ' 1 

. ••• ... ian youngsters go ~ -.:~ six daya a VNk, ten montha . • "9er. 
-Dl.:'°'P1;f_lf is atriot, study b~ are long, and the currinla 18. cl11.an

•. d~fl..l-.: • ~ '.- all 1e-1■, the So~ ,·~nt•, lila Eurapeaa nudmta ill 
,,:- ,·•~-.a.- Werk auch hard•~ th•·••-.our Aarioan 7omll8ten . .- · 

• ~ 

· ·, .. • ~ their nd.lit&17-lealdng um.toru, Son.et children .tor~ 
#rat tour year■ oon•nt.rate an reading, writing, arithmetio, and ~ 
I -•~• , In the last 1ix ,e••·• 11GN than )io per aent of their ti~ 

I • • • 



• • 

goe1 to ■oienoe and to mathematics. During these years, the7 must take 
algebra, 190111try, and trigonCJRetry. Also compulsory are four or five 
years of phyaios, tour years of cheaistry, two 7ears or biology, a year 
of utronC117, and a year of Jtqcholoa. Pinally, each nudent tabs si• 
79ara at a foreign language, am English, the new language or science, 
1• the favoriw. 

"tt, under■tanding is that there are no electives. Indeed, I vaa 
told that the firat tiae the student has any choice of study is mce he 

· bu choaen his field after the ten-year school as a graduate student at 
a uniTerait7. 

•The u.s.s.R. in the last quarter century has applied the educational 
goal.a of the old elite - the high standards of the Czarist system -- to 

. the new••••• In this mass application, the Soviets are challenging 
ua vi th their version of the American dream. They off er high-grade 
training to every boy and girl, and as much as his talents and abilities 
w111·•sorb. The7 are seeking to steal the American dream and in broad 
daylight. 

•Pro-Recotr Vovchenko of the .~iwrsity of Moscow told me that, 
abcwe the ten-year schools, there are now more than 2 ,ooo "tekhnikwu". 

• These. haw an enrollment of two and one half million students.· We in the 
United S.tates have no parallel tor these schools. They are a kind of 
vocational college. They give two-and-a-half and four-year courses to 
:these 2 .S nd J l:i on students. .They provide "middle grade• specialist• in 
SOOJIN ot fields. There are ·M!aa tekhiikuaa in such areas as music; art, 

. ■■-ne and education. However, the great cmcentration is in the . field 
ot ,._.~. • 

.... ·. .. .. 
. • ~he industrial tekbnikQIIB are operated by such ministries aa elec

trioity, r•:tlroada, cCIIIIIW'licationa., and agriculture. The Ministry of 
Jlijtms Education, honver, helps . aaintain academic stamards. Prem _the:!r 
teldmikulu, the Tarious •~i••· draw their non-proteasional ·tech

nicd.aaa, those vho 110Ye ahead later into key supervisory and operating 
joba in induatry • • • • 

· • tltfben there are the 800 institutions of higher Soviet education. 
• • Tbirt7-three of the•• are uniftrsi,,_a. The balance are the specialized 

~tutea tor dootora, engi~••• lawyer■, dentists, aeronautical . 
... MQ"t■, eleotrical apeoiali • •.. , · .-icultural experts, etc., etc. ~ 
4 -the 1peoial1sed akil)IJ iii auah danand thlloughout the world. ~ 
ualNrldti•• do not ban autharity over theae vocational a:>llep1, but 
oontteat.r.ate largely on the tra:J-n1ng of teachers for above the fourth-

. a,llde t..1, and of 1cientiata and aaholara. ill universities and higher 
. ~tu.1;ea pron.de fift-year prOfll'ana, except the teacher-training in
•..._,_. which are tor tour year•• The uni:nrsities and higher 

. iaifU.tlltiona have an e■tillleated enrolJ □1nt of 1,825,000 students. 
' 

"the Uniwrait7 of MoscOlf, dcain•ting the city with ita gleaaing 
dllf .JJ-ata17 central towr, enrGlla 23,000 students. The reoent iDV'8n
•• of three billion rubles tor thia nav building, cClll)leted in 1953, 
la utaa.tahlng ewn by our standard■ • It is equiftl.ent to an imestment 
of a\ le1at 150 ■1ll1on dG1.l.ar1, figuring the ruble at five centa. Thus 
Ud.1 lnd.ldi DI colts more than baa been apent tor the coapleted physical 

' 
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. plant of all but a few American universities. It contains 11 900 labora
tory rooms. It syabolizes to all Russia what lies ahead in the tul
t~llment ot Soviet ambitions tor youth. Here wrk most of the 2,000 
professors of the University of' Moscow who teach students. Here too are 
the 500 scholars vho are dedicated to research am f'rom whan no teaching 
is expected. All 21 500 must seek to make their own individual. scienti
fic contributions in the laboratories. Those who succeed receive the 
highly prized doctorate, a top or super degree tar which we have no 
equivalent,• 

Nov it is easy to f'ind fault with this Soviet system. But before we do, 

ve ought to take to heart and understand its central virtue, and that is that it 

is a tough-minded, serious educational. institution. It att11mpts to teach. It 

attempts to mako available to its graduates a thorough, disciplined, precia~ and 

understanding knOliledge of a definite · area of human endeavor. It attempts to 

equip them for the highly complicated and specialized tasks in the social sci1111ce1 

and tee political sciences and the physical sciences which any modern nation-state 

requires. The Soviet system concentrates on teaching, on learning. It is any

thing but a pleasant interlude of semi-academic actidty and generally extra

curricular concern which intervenes between youth am responsibility. 

How if I were to go back to college today, I would be determined to 

concentrate on acne area of human learning and to absorb all that I could about 1111' 

chosen discipline. My' world is becoming increasingly complicated. It requires an 

increasing amount or time to be aware of the extent and of' the breadth or &I\Y 

single field of' human learning. lone of the great sciences are aey longer rudi

mentary- in subject or ill instruction. I have heard it estimated that every decade 

each of' the peysical sciences doubles itself in the extent of information and ot 

research which it possesses. And I have seen in the institutions ot rrry land 

developing an increasing period of training between college and productivity, of 

internship, of' residency, of graduate study'. And so I would determine, if I were 

to go back to college again - at least by 19 junior 7ear -- I would determ:Sne 

that area of' human knOW'ledge which I sought to pursue and I would concentrate my 

attention on gaining as complete as I could mastery of' the vocabulary and of the 

techniques and of the principles ot this particular field of learning. 



,, 

The dill ante's conception of college education,which pushed of! any 

serious wark to the graduate leval, was a creation of the English school system, 

and it vas geared to the needs ot the sons and daughters of the nobility -- boys 

and girls who were economicall7 secure and vho lived in a much more secure age 

than our Ollll. I am afraid that each year our scientific society will provide less 

and leas opportunities far gainful employment to those who have not aaatered soma 

particular area of science or of the humanities of learning. But to aq that we 

agree w1 th the basic emphasis or Russian education is not to say that va agree at 

all with its philosophy. Russia attempts to plant learning -- knowledge - in its 

students, but at the same time it denies to them what we consider to be so impor-
wisdom 

tant, •l•M and understanding. Russia, for obvious reasons, has a positive horror 

of political heterodoxy. There are certain principles of economics and of poli

tics and of philosophy which are dogma, which must simply be accepted, which can

not be questioned, and Russia cannot allow her most trained minds to be critical in 

judgment of these doctrines of the Comnuniat reli~on. Russia seeks to seal ott 

its best minds in water-tight mental compartMBnts, train them in depth in a parti

cular discipline, but not in breadth and in extension, not in the realm of judge

ment of the values and of the standards and the goals and the ideologies of our 
that Rua aia vill 

world. It is doubtful/tor long nt) be able to maintain these narrow restrictiw 

barriers against their best minds. A highly trained, sophisticated mind is like 

a surging sea that is ever restless, on the move, impatient ·v.tth every limitation 

and confinement. To cite an historical example, the great universities ot the 

Middle Agea were created by the clergy, but the Church. They were created tor the 

three-told purpose of disseminating the theology of the Church, of working out the 

disciplines ot canon law, and finally' for deTalq,ing a basic standard ot el-nt&17 

education, of elamentarr litera07 amcmg priest class. But the graduates of the 

Uni.varsity ot Paris and of sister institutions became those who began to question 

the world order, the standards, the government which the7 found around them. And 

it vaa these minds, trained in highly censored classrooma, which ultimately developed 
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the ph1losoph7 and the logic which led inevitably to the French Revolution. There 

is a direct line, nry friends, between the controlled classrooms of Montpellere and 

Narbonne and ot Bordeaux and ot the Scrbonne to the uncontrolled passions ot 1789. 

But be that as it mq, in a tree society' we cannot hope or desire that our children 

be only technicians. They must also be citizens. A technician simply receives an 
. The 

order and carries it out. ;. citizen is responsible, not only tor his work in ala 

specialized area or knowledge, but tar developing the ordering or his ovn society . 

• He is responsible tor applying his critical. measurements to all the competing ide-

ologies and confiicting philosophic and economic systems which surround hia in th.is 

world. The citizen must have sane definite commitaents to social ends and he must 

be willing to dedicate part or his life to the improvement ot the common weal, and 

not simply to research within his ~ndividual specialty. The citizen must have a 

tt,ained, understanding mirn. He must have a mind which is not simply- well-inten

tioned, because it is a very sensitiw judgement which ve must make at all times 

between the thousands ot oonfiicting philosophies and ideologies. It is not a case 

of black against white, of good against bad. It is a case or working out those 

reasonable, rational., pragmat:i.c programs which as we develop them will protect our 

·system of liberty under law., of rreedan within justice, which we hold sacred and 

to be true. 

And so it is, that if I were to go back to college again, I would dedi

ca'l:,e my- tiztst two :years to gaining as broad an understanding of the world about me 

as I might. For I know now that if I were to becane a scientist I would not only 

have to know all that I could about the area of knowledge which I had chosen to 

prosecute, but since I am a pioneer at the frontiers of human lmovledge, I would 

have a responsibility of revealing to my lay neighl>fr the ramifications and the 

implications of these nev discoveries for our national destiny. I could no longer 

be naive about our political syst•. I would have to make certain conmi.tmenta to 

ideology- and ·to political and econcmdc philosoph7. For I alone and my co-workers 

would be able to tell the world ot the implications or our discoveries and of their 



potential abuses and misuses. And what is true of the sci ... is true of all the 
' ~ 

other ot the great intellectual disciplines. The jurist today ~t be so much 

more than a legal teclmioian. Be must be a social philosopher. He must know not 

only- torts and contracts and taxes, but social pll;ychology- and political them-7. The 

minister, the rabbi, must be so much more than a philosopher of ethics and a 

theologian, far it he is unaware of the science ot the world in which he 11 vaa his 

theology is reduced to banality, to irrelevance. And if he is ~ware of the new 

developine structures or hmnan society and of the highly complex new moral dilenmaa 

with which it faces man, his ethics is reduced to the level of sheer platitude. 

That is tre reason that if I were to return to college dedicated to be a scientist, 

I would spend my- first two years learning as much as I could about man and about 

his institutions as was available and permitted to me. And if I were to return to 

become a rabbi, I would detennine to spend these first two years learning as much 

as I could about man and his universe. And whatever be my chosen lite discipline 

I vould hope that .these two years or knowledge am breadth, knowledge or the basic 

care disciplines common to all learning would equip me sufficiently to W1derstand 

the tramevork of this area of knowledge -- its vocabulary, its language -- and 

equip me throughout Jl17 lite to pick up volumes in any given discipline, to read 

them with some understanding, and to be able to relate them to whatever problem 

troubled or concerned me at the moment • 

I have indicated my feeling that if I were to return to colls ge I would 

be concerned not only with cultivating 11\V mind but with cultivating the man, to 

not only having an experience ot learning but an experience ot living. The academic 

wcrld, my friends, is one of our rare opportunities to meet those llho have radically 

divergent backgrounds and intellectual patterns and philosophies and religious 
. 

belieta tran our own. When we lean college and settle down into our daily 

vocations and into our chosen conmnmity, we find that our vorld of friends and 

contacts constricts itself. We tend to go with those who are like to us in inter

ests, in faith, in educational level. But in college we find the widest possible 



disparity or traditions and of intereste. In my college class there was . a prince 

of Iran and an orphan boy fran Spokane. There were sons and daughter of great

gr~parent s who had come over on the Mayflower, and there were the sons .and 

daughters of those who had fought their ·way up from Hell's ntohen and New York's 

lower east side. And by tal 1d.ng with all of these young people, by learning to 

appreciate their views, by hearir.g them lovingly and reasonably defend philosophies 

and religions which previously had seemed only quaint and strange and outlandish, 

all of us learned an important lesson in understaming. We learned to be less 

chauvinistic, less sure of the unique truth of our own particular life pattern, to 

be more willing to accept other ways of life and other philosophies and other 

solutions to world problems. 

It is one of the tragedies ot cU?Tent college practice that ao many 

young people willingly close tmmselves in from this rich opportunity. And cer

tainly it is not the least of the .faults of the tratezhity and sorority system 

that it encourages our yowig people to live only among those to whom they are 

alike, to be only with those with whom they have the largest number of cormnon 

denominators, to confine their out-of-class activities to those who come from hcnes 

similar to their own, who have faiths the same JEf as their own, whose parents think 

as theillldo. This is, in JV opinion, certainly one of the gravest weaknesses in 

muoh of our current campus lite. 

The academic c01111unity otters us another opportunity rich in meaning. 

It offers the young person a chmce to come into contact with highly trained , 

razor-keen minds, high caliber minds, minds lilich are completely at bane in the 

intellectual disciplines. And I think if most ot ua who are a decade or more out 

of college wre to think am back on our college days, it is not so much the clasa

roa11 work which we would remeni>er, not so 11Uch the lessons that we learned, but 

the contact, the personal ce11tact that w had with so• particular~ influential 

mentor or teacher. I re•mber the se~or proctor in mr house. His was a mind 



• 

which I shall never forget. He had a horror ot all that was platitudinous. It 

insisted that any generalized llal statement that we made be buttressed by fact. 

He refused always to generalize on areas ot human kna.rledge in which he felt him

slet ill-prepared, and I have often had occasion to bless this man for this in

direct lesson, because he taught me in our personal conversation and contact, fa:r 

aw• fran the rigors of assignments and of papers, he taught me to discipline my 

mind, to insist on truth rather than emotion. And perhaps I might close by repor

ting to you a very pleasurable conversation that he and I had one winter afternoon. 

We had both remarked an article in the "Harvard Crimson" of that morning which 

reported on a debate held between the Harvard Debating Society and a prison squad 

tran the Middlesex Prison 1n Massachusetts. The Harvard squad had lost. The 

article reported that this was the fourth time in five years that the Harvard team 

had been defeated. It al.so reported that the prisoners consisted ot one Doctor of 

Philosophy', one Phi Beta Kappa, and one lawyer. And I remember observing to him 

how tragic it seemed to me that a school could be so successful in training and 

sharpening a man's mind, but so unsuccessful in training and developing a man's 

character. This proctor reminded me or the early pattern of education in America. 

He told me that if I were to look back at some of the early text-books of 1 I ' I ••• J 

our public and private school systana I would find that th3ae primers were filled 

vi.th morali't7 lessons - with fables auch as that of the grasshopper and of the ant 

- vhich sought to implant in the mind or the 7oung people certain simple mar-al 

truths about hard work and discipline and honesty and veracity and rectitude and 

the like. He raninded me that these aphoriald and these tables were often aaaigned 

to the young scholar for memorization in the belief that having ingested these 

particular verbal truths they would ipso facto have become a part of the individual's 

peraonali't7. Row ve need not speculate on the results of that type ot education. 

And that is wh;r, he said, college curriaulU118 do not include courses in advanced 

civic duty, al beginning spiritual values. All that a college can do is to make 

the eoholar aware of the highest values of a civilization. The rest is up to the 
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scholar. And that is why, it I were to go back to College again, I wuld be 

determlned in 117 college years to ~orge out tor myself a philosophy and a. ayatea ot 

ethioa _which I felt could be satisfactory and necessary for the tensiona · and the 

probl8Jll■ and the challenge• at modern lite. And I would apem the rest of JIG' lite 

trying to live up to this philoa~. 

Amen. 



EDUCA'rI ()N FOR INDEPENDENT THnUGHT 

From the New York Times, October 5, 1952 

It is not enough to teach aan a specialty. Through it he may become a kind 

of useful machine but not a harmoniously developed personality. It is essential 

that the student acquire an understanding of and a lively feeling for values. He 

must acquire a vivid sense of the beautiful and of the morally good. Otherwise 

, he -- with his specialized knowledge -- more closely resembles a well-trained 

dog than a harmoniously developed person. He must learn to understand the motives 

of human beings, their illusions, and their sufferings in order to acquire a 

proper relationship to individual fellow-men and to the community. 

These precious things are conveyed to the younger generation through 

personal contact with those who teach, not -- or at least not in the main -

_through textbooks. It is this that primarily constitutes and preserves culture. 

This is what I have in mind when I recommend the "humanities" as important, not 

just dry specialized knowledge in the fiel ~s of history and philosophy. 

Overemphasis on the competitive system and premature specialization on 

the ground of irnrrediate usefulness kill the spirit on which all cult,ural life 

depends, specialized knowledge included. 

It is also vital to a valuable education that independent critical thinking 

be developed in the young human being, a development that is greatly jeopardized 

by overburdening him with too much and with too varied subjects (point system). 

Overburdening necessarily leads to superficiality. Teaching should be such that 

what is offered is perceived as a valuable gift and not as a hard duty. 
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