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Busing 
Daniel Jeremy Silver 

March 7, 1976 

In 1969 the NAACP brought a case, Swann vs. the Charlotte Mecklenberg 

Board of Education, in a Federal court in North Carolina. This school district 

' Y 

sprawls over some 550 square miles and consists of some 100 schools with an enroll-

ment of 85, 000 students. About 25, 000 of the students were black; 21, 000 of these 

black students were in the city of Charlotte; and l4, 000 of these were in virtually all 

black schools. The NAACP argued that the Board had conspired by administrative 

act to maintain a separate but equal school system and further that the Board had 

n ot b stirred itself to undo the results of a century of apartheid. Specifically, the 

NAACP alleged that the Board had built new schools in the heart of the black resi-

dent ial area on sites where the schools might have drawn students from a biracial 

c ommunity. The judge agreed with the NAACP contention: 

The Constitutional guarantee of equal protection demands 
not only a negative duty, the refrain from active leval dis
crimination, but a duty to act positively, to fashion affir
matively a school system as free as possible from the 
lasting effects of historical apartheid. 

Th j udg further ordered the school system to bus children from various parts 

of th cit y of Charlott to achieve a biracial community in all the schools of the area. 

Two years later this case was heard by the U.S. Supreme Court. In 

a unanimous d cision written by Chief Justice Berger, the court affirmed the trial 

jud 's d cision and th principle that the school district was obliged to design ef

f ctiv pro rams to liminate racial segregation. This decision established a 

n octr in for school desegregation cases. It was no longer possible for a school 

y m to ar u : 'W are admini tratively colorblind. Anyone who lives within a 
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district enrolls his child in his neighborhood school. We make no test to color; there

fore, we cannot be accused of being segregationist. 1 After the Swann Decision every 

program uncle rtaken by a school system had to take into account the effect of the pro

posal on t h e integration of student body and teachers within the district. With this 

decision enforced school desegregation moved to the north. The Brown decision fif

teen years before had struck down separate but equal districts, but in the north legal

ly enforced aparthe id was rare, though there was a common history of passive tol

eration of racia l segregation by an unprotesting acceptance of the principle of the 

neighborhood s chool. According to northern Boards of Education the problem was 

housing, not school r e lated practice. Since schools were commonly neighborhood 

based they could do little but reflect the racial mix of their communities. After 

Swann a string of cas e s w e re brought by the NAACP and others against such northern 

cities as Denver, Dayt on, Louisville, Boston, Detroit and now Cleveland in which 

the argument was made t hat these systems had a positive duty to stimulate racial 

d segregation which they had not discharged. Generally, the Federal judges have 

a r ed, and in most cases have proposed remedies involving busing. 

Th r ar similarities and significant differences in the various cases 

brou ht in th north. Some s ystems like Boston's have argued that the neighbor

hood chool is sacrosanct, and adamantly refused to accept any responsibility to 

chang th racial composition of the schools by busing students. Months before, 

h AACP brou ht th Sc hool Board of Boston before the courts, the Massachusetts 

oard of Education cut off funds to the system because the Board was not in 

complianc ith the State Int e rracial Schooling Act. When this caae came before 

h cou , Boa d and NAACP w r e clearly in adversary condition. 
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In Detroit and Cleveland the confrontation was not as dramatic or clear 

cut. Here the school administration included people with a long history of racial 

concern and the school board included powerful members who had been officers of 

the NAACP and representative of its thinking. Here it was not a question of angels 

versus the defiant, but a sober question of limits: how far did a Board's responsi

bility for affirmative action extend? It was this existence of general agreement on 

the principle of an affirmative duty that led the court to attempt to get the NAACP 

and the School Board to agree on a pre-trial settlement. 

Paul Briggs, the Cleveland Superintendent, has argued that in his system, 

short of a massive reassignment of pupils through busing to effect pupil desegrega

tion, all has been done that can be done. He points to a long list of accomplishments; 

open hi ring of teacher staff, the building of a number of magnet or special interest 

schools; carefully placed recreation and sports centers. The NAACP does not ac

cept at face valu Dr. Brigg's 'I have done all that I can. ' They point to optional 

attendance programs which in practice allow white students to leave predominately 

black schools and to a number of instances where schools were not built on borders 

b tween biracial areas; but they do not charge Briggs with racism and in cases 

which involv school systems like Cleveland it is clear that serious and significant 

i u hav b n rais d by both sides. We can go far, the school system says, 

but h a limits. The Board does not disagree with the existence of racially 

nb lane d chools. They do not argue that this is simply a matter of community 

o in patt rn . Th y do ace pt a positive responsibility to desegregate, and they 

h courts to t 11 them just how far they must go. Aa administrators they 
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recognize that busing involves the political cost in terms of the passage of future 

school levies, an economic cost in terms of the dollars spent on buses rather than 

on tenders and an educational cost in lost school hours. The system cannot easily 

justify busing as a contribution to better education; and can easily foresee the un

fortunate consequences of a major busing system; the anger of the racist, civil and 

political turmoil which often, as in Boston, sweeps moderate groups out of control 

of the school system and places it in the hands of the most virulent of the racists. 

They see the loss of public support which translates into defeat of school levies. 

They see money needed for salaries going to General Motors. 

The issue in Cleveland is a pragmatic and practical one; just how far 

should a school Boa rd be fo reed to go? 

To be more precise, the practical issue is not the issue. The issue be

fore the court is one of law: specifically, are the school system and the State of 

Ohio liable for having encouraged by actions or inaction racial segregation within 

the system? If the thirty-one days of testimony have shown that the school system, 

by action or inaction, has encouraged segregation then it stands liable. Then, and 

only then, the issue of remedy arises; and the issue or busing becomes relevant 

to th cas . Th tssu of busing is then inescapable for there is no way of building 

nough magn t schools or of siting enough new schools on the boundaries between 

racial ar as to achi v any significant measure of desegregation of the city's schools. 

u in will b come an issu when the court, the school system and NAACP con-

front th Cuyahoga Riv r, Cleveland's black-white color moat. In Cleveland you 

cannot d s gr gate the black schools on the east aide and the white schools on the 

id i hou busing youngst rs across town. 
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Many people have definite opinions on the is sue of busing and most of 

these opinions I find quite innocent. I find it strange that so many people are now 

opposed to busing, although busing has been a common practice in the United States 

for half a c entury. Until the issue of race became involved with busing, no signifi

cant group was opposed to it. Every morning as I drive from home I pass numbers 

of orange b us e s taking youngsters here and there and everywhere. Thirty-five per

cent of all the children in the United States are bussed to school every day. 

In Boston where organized groups adamantly oppose busing, significant 

busing has exi s ted for fifty years. Boston was one of the first school systems to ex

periment with s p ecial ability schools like Boston Latin School to which scholars 

have been bussed for nearly half a century. 

Busing is not an issue when parents want their children bussed to a par

ticular school. Bus sing becomes an issue when parents do not want their children 

to be buss d to that s chool. If my child is not bussed to a school I want him to go 

to, I pound on th doo r s o f the Board of Education. If my child is ordered bussed 

to a school I do not want h im to attend I vote for George Wallace. Such is the reality 

nd h r aeon th black community perceives anti-busing groups to be racist. 

Such roups came into being only when the issue became busing to achieve racial 

int r ion, th n and not b fo r e. It is proper to bus youngsters to a vocational 

hi h chool; it is fin to bus youngste r for athletic competition; it is wonderful to 

bu th 

chi v 

oh 

ntally r tard d o r the handicapped; but it ia wrong to bus youngsters to 

acial balanc . That is the illogic of it and the reason that black• and many 

p c iv th anti-bu ing c r u d aa a r ciat activity. Indeed, for many the 
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shrill anti-busing campaign is enough to establish the validity of busing as a 

means of improving the quality of our communities. 

We all like to be on the side of the angels, but we owe it to ourselves and 

our community to look beyond the fact that the anti-busing groups are racist to the 

issues and to seek a realistic judgement of possibilities. 

Those who argue that busing is a necessary tool to achieve racial balance 

in the schools offer two basic arguments. The first is that the equal protection amend

ment of the Constitution, Article 14, in effect establishes desegregated education as 

a right and busing is the only effective tool to establish that right. The second argu

ment is to the effect that busing offers an opportunity to achieve quality education 

and that an integrated school is by definition a better school than a segregated school. 

Let us examine those arguments in turn. 

Is it in fact a right, the law, that school districts must maintain an even 

distribution of black and white students in all schools? The answer is no. The 

courts have ruled that when a school is found liable of having encouraged racial seg

regation or of not having taken affirmative actions to eliminate racial desegregation 

then some remedy must be proposed. No decision requires an exact proportion of 

black and white students in all schools of all districts. The extreme program is 

manifestly impossible, but, obviously, much more can be done than is being done now. 

What of the second argument, the argument that a desegregated school 

i in vitably a better school than a segregated school? Those who make this argu

m nt insist, often categorically, that any school which does not reflect the racial 

h t rog neity of the community by definition fail■ to educate children for life in 

that community. Th re is a measure, a good mea■ur , of truth in this contention. 
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But those who take a more traditional position as to the purposes of education, who 

are concerned not only with skills in human relations but with reading and writing 

and the various learning skills are not quite so sure. Many say that there is no 

evidence as yet that busing children into another school in fact increases proficiency 

in the basic language or mathematical skills. 

James Coleman, the sociologist at the University of Chicago, whose 1966 

report to the United States Department of Education proposed busing as a solution 

to the problems of racial integration and as a contribution to quality education, has 

now reversed himself on his recommendation. He offers two reasons for his change 

of mind. His first reason is a pragmatic one. Because of white flight northern school 

systems in which busing has been ordered have become not less, but more segregated. 

Coleman now calls busing a self-defeating solution which results in increased propor

tions of black children in center city schools. The NAACP and others respond that 

white flight has been a fact of life in the northern cities for a quarter of a century 

and that ther is no proof that school desegregation decisions have in any significant 

way incr ased the long t rm rate of white flight. White flight preceded school deseg-

re ation d cisions and exists ven in cities in which such decisions have not yet 

b n r nder d. 

Col man's second argument is conceptual. The data he submitted in 

966 m d to how that if small numbers of black children were put into white schools, 

h a m asurable increase in their learning achievements. Further refinement 

of hi d t nd further data suggests to him that the perceived result did not turn 

o th 
. 
l u of rac but on the issue of class . If children from poorer neighborhoods, 
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be they black or white, are bussed into areas which have more affluent school popu

lations with a smaller teacher pupil ratio and and better facilities, there is a slight 

but perceptible improvement in their achievement levels; but when those bussed were 

poor white children to poor black schools or poor black children and bussed to poor 

white schools there is no measurable improvement. According to Coleman busing 

within a class does not improve the quality of education for the children of that class. 

For any chance of educational advantage class lines must be crossed, an argument 

which has led the NAACP and others to seek legal ways to impose multiple district 

rather than single district remedies. 

Existing social science data is difficult to come by and to interpret and 

is variously interpreted. One unfortunate consequence of years of passionate argu

ment has been the development of academic party lines. Far too often, scholars do 

research to prove an apriori case not to find out what the data is and let the data 

fall where it may. 

W must do the best we can so let me quote from a summary prepared 

by the Ad Hoc Coordinating Council of Greater Cleveland Interchurch Council, a 

roup of Cleveland blacks and whites, all of whom aa far as I know are committed 

to d s r gation and to the possibility of busing aa a means of improving the racial 

mi and quality ducation. In December this group published a bulletin on the out-

co of d 

S. John: 

gr gations. Their paper began with a quote from Professor Nancy 

Du ing th past 20 y are considerable racial mixing has 
tak n plac in schools, but research baa produced little 

vid nc of dramatic gains for children and some evidence 
of g nuin atr as for th m. The prob ble r son for such 
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outcomes is that desegregation is rarely true integration; 
in other words, it is rarely implemented in ways that give 
minority children equal status and full protection against 
victimization and cultural marginality. 

But although desegregation is not to date a demonstrated 
success, it is not yet a demonstrated failure. There is 
as little evidence of consistent loss as there is of con
sistent gain. Further, in spite of the large number of 
studies, various limitations in design weaken the best 
of them. Thus, in a sense the evidence is not all in. 

Eleven conclusions were listed as following from existing social science studies: 

1. White achievement scores have been unaffected generally. 

2.. The gap in black-white achievement has not closed very much. 

3. Black achievement has sometimes risen and almost never fallen. 

4. Improvement for black children has most often occurred in the 
early grades, in arithmetic and in schools over 50% white. 

5. Biracial schooling seems to have some negative effect on both 
academic self-concept and general self-concept of black children. 

6.. Desegregation apparently lowers educational and vocational as
pirations of black children, although some suggest that this is a reduction of un
realistically large aspirations. 

7. Some evidence suggests that in the long run, des eg reg a tion may 
encourag th aspiration, self-esteem and sense of control for black children. 

8. White racism is frequently aggravated by mixing schooling. 

9. Inter-racial friendships are more likely among younger children 
nd among tho who have been desegregated for a long while. 

10. Great variation exists between communities on the interaction 
o conda ry school students. 

11. Inter-racial behavior is affected by social class. Middle-class 
hi nd blacks s m more likely to form inter-racial friendships. 
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The list suggests how much we do not know and that for every potential 

educational advantage through integrated schooling there is a possibility of hurt to a 

child I s self-esteem or sense of security. In practice, too, as our local experience 

suggests, integrated high schools may be a divided community in which the two races 

coexist, but do not meet. The conclusion forces itself, that in some specific situations 

busing can make an educational contribution, but across the board busing does not 

necessarily make a contribution to better education, which is to suggest, I would 

submit, that the best argument to be made for busing is the legal and constitutional one, 

that busing is appropriate under the Constitution. 

Busing is an issue sensitive folk face with heartache. Obviously, there 

are no clear and irrefutable positions. In Cleveland the one thing that seems self

evident is that if busing is mandated by the court for the Cleveland school district 

only, busing programs will have to manage considerable distances and largely an 

exchange of poorer whites with poorer blacks. 

Interestingly, the Cleveland School Board was not the sole defendant in 

the NAACP cas . Th State of Ohio was also named in that suit. An attempt was 

mad to stablish the state's responsibility for drawing school district lines and, 

con qu ntly, th po sibility of a state-wide or region-wide remedy. If the courts 

r to draw up a county school district a sizeable number of new possibilities 

ould b c at d for short distance busing and site selection. On the east side there 

ould b n w opportuniti s to pair schools without time consuming across town 

u ing. A m tropolitan school district would be leas than ZZ percent black. The 

ci y di ict is w 11 ov r twice that. 
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It is not clear that such a decision would stand up under appeal. The 

Federal judge who heard the Detroit case, Judge Roth, attempted to impose a busing 

remedy involving city and suburbs and his decision was struck down by the Supreme 

Court on the technical ground that the suburban systems had not had their day in 

court since they had not been stipulated as parties to the original case. 

Where do I stand on busing? We have always had busing. The issue is 

not usefully raised on a theoretical basis. Everyone is in favor of busing and always 

has been. The question is where do we stand on busing as a remedy to achieve racial 

desegregation. My first response is this: if the courts mandate such busing I am 

in favor of it. A court mandated remedy becomes the law of the land. No great harm 

has been done to the rural school populations which have been bused long distances. 

My children spend forty-five minutes to an hour every morning and every night on 

a school bus and I have not noticed that their education experience or their educational 

opportunities have been damaged. 

If the courts mandate busing I will support that decision, but I hope and 

pray that th courts will not be overly consistent in the matter. There is such a 

thin as a foolish consistency. I believe that it would be a foolish consistency to 

in ist that all childr n be put on buses and moved about here and there and every-

b r to achi v an arbitrary racial balance. If there is a metropolitan solution, 

nd I hop that such a solution will come, new possibilities are opened. In short, 

I li v in busing where busing makes sense. Magnet school and special interest 

chool busing as a symbolic gesture towards an integrated America make sense. 

ully int grat d t ach r pl c m nt makes ens . But, given the evidence that we 

h v at hand, v ryon should remember that busing is not the beat, though it may 
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be the simples solution to the desegregation of our national life. Busing can be an 

important lever against persistent de facto segregation, but by itself, unless we are 

willing to force open occupancy in racially exclusive neighborhoods, busing will not 

solve the problem. 

I do not know how Judge Battisti will rule. If he rules that the school 

system is liable, and I presume that he will, I would hope that the remedies man

dated will include, beside busing, a variety of requirements to achieve desegrega

tion and will be written in the sober recognition that total effective desegregation is 

not possible at this moment in time. 

If this seems to be an answer which is no answer I do not mean it to 

sound equivocal, but it seems to me that there are always limits of effectiveness in 

any program. It is easier, obviously, to deal with a school system in which there 

is a cl ar legal responsibility rather than with housing where you must confront each 

individual's attitudes and prerogatives. Further, 1t is not wise to forget that within 

this racial issu ther are hard decisions of class and hard economic realities. 

Childr n condition d on city streets are not conditioned in the same way as children 

on uburban tr t . On can insist that children, regardless of background, mingle, 

bu on cannot fore th s childr n to lik each other and work easily with each 

oth 

th 

h a compl x issues and they will not be solved overnight by order-

iv bu in of children, though busing may be and probably is a contri

n c sary first st p. Clearly, no school system ought to be allowed to 

lo in a ymbiotic r lationship with a racist community whose housing patterns 
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separate white from black. If the courts can force certain kinds of progress on the 

schools, t h e creation of special ability schools, the pairing of closely located schools, 

the siting of schools between neighborhoods, selective busing, a modest but useful 

contribution will be made. And in a world which is not yet utopia a modest movement 

forward is ofte n a successful movement while a lurching motion forward is often 

counte rp roduc ti ve. 

If t h e courts do order that the city of Cleveland shall have massive busing 

as a remedy I know that all of us will be law-abiding and I trust that we will do all 

that we can to effec t the decision - which means, dear friends, that we should exert 

ourselves and lend o ur support towards the unifying of the 31 school districts which 

now exist in Cuyahoga County. 

The problem does not now touch this congregation. There are almost 

no Jewish children in the city school system, but we a s citizens and as Jews, we 

cannot sit back and tut-tut ove r the anguish of Hough and the west side. We must do 

our share towards the solution of this problem and that share requires that the whole 

county be involv d in prov iding a truly desegregated school experience. 
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" ... There is no indication, however, 
that we need to revise e basic 
hypothesis that i e long run 
inte s children. It 
is the imQ entation ra r than 

\ 

the go which now needs a tention-
how n "mere desegregation" be 
tr nslated into "true integration"? 

The research from these 120 studies 
agrees generally on the following 
points: 
1. White achievemen t scores have been 

unaffected generally. 
2. The gap in black-white achievement 

has not closed very much. 
3. Black achievement has sometimes 

risen and almost never fallen. 
4. Improvement for black children has 

most often occurre d in the early 
grades, in arithmetic and in 
schools over 50% white. 

5. Biracial schooling seems to have 
some negative effect on both aca
demic self-concep t and general 
self-concept of black children in 
the short run. 

6. Desegregation apparently lowers 
, educational and vocational aspira

tions of black child ren although 
some suggest that this is a reduc
tion of unrealistically large 
aspirations. 

7. Some evidence suggests that in 
the long run, desegregation may 
encourage the aspiration, self
esteem, and sense of control for 
black children. 

8. White racism is frequently ag
gravated by mixed schooling. 

9. Inter-racial friendshi ps are more 
likely among younger children 
and among those who have been 
desegregated for a long while. 

O. Great variation exists between 
communities on the interaction of 
econdary school students. 

I. Inter-racial behavior is affected 
by ocial class. Middle class 
whit nd bl eke seem more likely 
to form inter-racial friendships. 

or social clas integration 
import n f ctor in raising 

nt cor . The Coleman 
o 1966 (Equality of Educational 

or nit), nd ny re-an lys s of 
d t coll ct d by Coleman generally 

agree that lower class (poor) chil
dren of any race are likely to have 
higher achievement scores in a 
school where middle and upper class 
children (rich) are in the majority 
than they are in a school where poor 
children of any race are in the 
majority. One conclusion from that 
information is that if the goal is 
to raise achievement scores, putting 
poor kids in school with rich kids 
seems more likely to do it than put
ting black kids in schools with 
majority white attendance. 

Three other points, however, are 
important to make about this conclu
sion: Black children are more 
likely to be poor than white chil
dren so racial desegregation can in 
many cases achieve social class inte
gration as well. Many outcomes of 
schooling other than just achieve
ment are important to parents and to 
society; for example, creativity, 
curiosity, civic responsibility, 
moral judgement, artistic taste, 
leadership skill, or human sensitiv
ity. Almost no research of quality 
has been done on differences be-
tween desegregated and segregated 
schools on those outcomes. The 
success or failure of all public 
education including desegregated 
schooling probably ought to be 
decided on broader factors than 
achievement test scores. Finally, 
even if research indicated clearly 
that social class integration im
proved all outcomes for all children, 
there are no laws that require 
social class integration. Courts 
can and have taken into account the 
importance of social class when rA
cial desegregation plans have been 
drawn up, but they have no legal 
basis by which to order social cl3aa 
integration. 

People on many different aides of 
the desegregation process will qucte 
educational research results to 
prove one point or another. As this 
article indicates, the appropriate 
response to all research in this 
area is skepticism. 

AD HOC COORDINATING COUNCIL 
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This issue of the Bulletin will discuss 
s ome educational outcomes for students 
f om desegregation. Do students learn 
more in desegregated settings? Do 
attitudes toward other races change? 
Is the education in desegregated set
tings of higher quality? Before 
attempting to summarize research on 
these questions, there are three 
general points to make. 

First, the answers to these questions 
are irrelevant to court decisions. 
Ti, se decisions are not based on 
wh ther white people leave or stay in 
the city; or whether anyone's atti-

that showed the same results would 
begin to indicate that something 
about desegregated schools seemed 
to improve scores that black chil
dren make on achievement teats. 
We still would not know what factors 
in a desegregated school caused the 
achievement increase. 

Third, even if social science re
search gave clear answers to all 
questions, it might not be very 
helpful in deciding what we should 
do. For example, research may well 
indicate that over time, children 
score higher on achievement teats 
in desegregated schools than simi
lar children in segregated settings. 
Opinion research may also show that 
most white parents and many black 
parents prefer not to have their 
children transported to achieve 
desegregated schools. What is the 
best policy in this case--desegre
gate or not? It is a moral, legal 
and political question and cannot 
be answered by research results. 

· u es change. The U.S. Civil Rights None of these three points means 
Co mission summed it up: that educational research should 

''All such considerations avoid the never be done or that it is never 
basic issue: the 14th amendment to very useful. It is important for 
the Constitution, not scientific educators to learn about how dif-
findings , governs both desegregation ferent children react in different 
of the public schools and the trans- school settings. Teachers can then 
pQrtation, if required, to achieve respond to particular needs of 
it. Decisions affecting desegrega- children and structure learning in 
tion rest on legal and moral grounds a way that is most productive. 
rather than on scientific research, L 
regardless of its results." recent book by Professor Nancy 

St. John, School Desegregation: 
Second, research in education never 
provides completely clear answers. 
That happens in part because of the way 

n which research is done. If a 
re earcher wants to find out whether 
lack children learn more in desegrega

ted echo ls, he would probably teat 
lack ch ldren in desegregated set-

n sand compare their scores with 
bl , ck children of the same age, grade, 

• d ility in segregated schools. If 
h d that children in a desegrega-
ted s tting gained more points in a 
y han 1 ilar children in a segre-

ttin, should he conclude 
gregation causes an improve-

n teat cores? Probably not. 
ht is not clearly so. 

ion is not a single simple 
is made up of many parts. 

of tho e parts--new schools, 
t ch r, more materials, 

nt ching style, another cur-
--could influence teat scores. 

pond to desegregation in 
way - xcitement, anxiety, 

Those affect teat 
re earcher could say 

n y bou the study is 
hid en in both schools 

rn nd that these 
children in this 

r g ted setting did 
ho particular black 
ht particular segregat d 
re t number of atudie• 

Outcomes for Children, reviews the 
evidence from 120 separate studies 
of student achievement, racial at
titudes, and self-confidence in 
desegregated settings. Her conclu
aions are worth reporting in some 
detail. 

"During the past 20 year• consid
erable racial mixing has taken 
place in schools, but research 
ha• produced little evidence of 
dramatic gains for children and 
some evidence of genuine stress 
for them. The probable reason 
for such outcomes ia that deaegre
gation ia rarely true integration; 
in other word ■, it ia rarely imple
mented in waya that give minority 
children equal •tatu• and full 
protection against victimisation 
and cultural marginality." 

***** 
"But although deaegregation 1• not 
to date a demon•trated •ucce••• it 
ia not yet a demonatrated failure. 
There ia aa little evidence of 
conaiatent lo•• a• there ia of 
conaiatent gain. Further, in 
apite of the large number of 
atudiea, varioua limitation• in 
design weak n the beat of th••• 
Thus in a ••n• the avid nc 1• 
not all in." 

***** 
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