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J Why Johnny Can't Read Twenty Years Later 
Daniel Jereny Silver 

Novanber 14, 1982 

I have been thinking a gocx:i bit recently about Judaism's love affair with 

the mirxl. O.rr emphasis on learning is so basic that we terxl to take for granted that 

Jews have always emphasized literacy. We kna,., that the educational functions of the 

synagogue led it to be called a shul which is the same word as the Gennan schule, 

school~ arxl that rur religirus leaders are not called priests or ministers but rab­

bis which neans simply teachers. Most ai .ic Lisbszisrl religions did not treat 

learning as a religious obligation. If you look up the etyroology of the word 

church you disoover that it canes fran a Greek word which neans 'the !£>rd 's hane,' 

God's bane. There are still a Il1..lll100r of Christian sects where the only ~77~ 

•• needed to qualify as preacher is to have had an experience of God. 

Tallrudic folklore actually imagined that Abraham had sent Isaac to a 

yeshivah; in fact, he was sent to a yeshivah which had been founded generations be­

fore by Shem, one of the sons of Noah. But the facts are that during the Biblical 

period literacy an:1 learning were not venerated as religious requirarents. I 

often ranind my classes that there was oo Bible during the Biblical age. The Bible, 

as we know, was not finally canonized until the secorrl century of rur era. Even 

the 'lbrah was not published in its present fonn until about the middle of the fifth 

century B.C.E., sane 800 years after Moses. Most of rur traditions were maintained 

orally for surprisingly long periods of ti.Ire. -L,\u•u 
'lb be sure, venerated scrolls of law, ri ■n•Y am dynastic history had long 

circulated anong a literate elite crnµ>sed of priests an:1 scribes, but the Bible 

does not reflect the rule that every Israelite or Judean nust prepare himself to 

be able to read these texts. It was mt until rabbinic times that Talmud 'lbrah 

became a mitzvah, a religious obligation. 

Literacy seans to have cooo to ancient Israel in nudl the same way it came 

to other countries of the Middle East, as a matter of practical necessity. As 

a:nmerce developed there was need for tmse wtX> could write out arrl review contracts. 
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As cities grew and kingdans anerged there was a need for administrators am bureau­

crats who ca.ild keep the official reoords and the tally of taxes andpributes. A 

class of scribes came into being to serve these practical functions. 
t.•~I l ti\~,._~ fwc>& 

The Hebrew word for scribe is sofer, sofer means'to ntmlber: and the tenn 

" suggests the practical functions of nenbers of this group. 'Ihese were the people 

who kept the tax rolls, the inventory of royal property, and tie population census. 

In tine the larger courts began to sponsor training schools for scribes where bright 

young men, usually the second or third sons of the well-lx>rn, CDUld be taught to 

read arrl write and to manage the rureaus which the state required. Over tine these 

schools developed a special curriculum which included practical copy book exercises 

and a good measure of practical wisdan about the operation of govemnent, the pit­

falls of royal service, and even sane thoughtful philosophic speculation. In time 

the curriculum of these schools came to be called Wisdan. Since oorrespondence was 

necessarily exchanged between one court and amther, and because there were only 

two major writing systems in the ancient Middle Fast - the cuneifonn of Mesopo-

tamia and the pictographs of Egypt - scribes rroved arourrl fran one place of employ­

ment to another and, in time, Wisdom became a kind of international learning. 

Solaron's crurt seens to have had such a school which is one of the reasons 

the tradition developed that the book of Proverbs, which oontains a good bit of the 
\i,~\ 

Wisdan curriculum, ha:l been written by l■l:••n. 

Those who studied in such schools and mastered this curriculum not only 
T r<~L 

enjoyed the power of high office but, inevitably, ""'1.camf sc:icewhat different, better 
I, 

than, the ordinary run of men. I.earning enlightens. We've all had the sense of 

our eyes suddenly being ope~ to a perspective 1'> which we had not Jeen before, 

a: t. The learned, the hachamirn, understood that it was their learning which dis­

tin:.}Uished them fran the hoi-paloi,the ordinary run of people. They had oo doubts 

as to Wisdan's value. As the Book of Proverbs put it: "Happy is the man wtX> finds 

wisdan. Her value in trade is better than silver. She is a tree of life to those 
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who grasp her . Whoever holds on to her is happy. " 

In tune sane of the more philosophic-mirrlai scribes began to IX)nder an in-
Ta "'u ,-r lo.J. 

teresting question: how was it that what they had learned was so useful? 1hat . ~ ' , they learned, J 1 11i1f, oonfonned to the realities of life/ 'Jhe oonstitution 

of the universe -•·..,.., was of the sane nature as the oonstructs of their mirrl. 

We tjJJ •• ti ill lg ■n■ arsi ii - d:1 . Their answer was that wisdan works 

because the world is constructed acoording to wisdan. "In wisdan the IDrd creatai 

the earth." Having cx:xne to this point they went on to argue that God had allOflErl 

them to appropriate sane of His wisdan. 

Wisdan was not the only cultural tradition in ancient Israel. A seoorrl tra­

dition focused on Sinai, revelation, the 'Ibrah. Wisdan taught what wise men had 

distilled f ran their experience. 'Ibrah taught what God had revealed to the ances­

tors, His instructions. These were separate traditions, but since truth must be 

one
1

Jews woo knew both traditions simply assumed that Wisdan and 'Ibrah represented 

different ways of presenting similar truths. Di fferences were put down as stylistic, 

not matters of substance . So where ron-Judean f.sdan schools ooncentrated on the 

writings and maxims of the wise, the ~sdan schools of Israel con~trated on study 
41 w. ,,.. "' l , ts ,.. 

of the 'Ibrah and lx>urxl into tlie 1 •er collection of inspired materials the words 
;.. 

of the wise. There is a strong darocratic tide in the Jewish spirit and it was rot 
\l, ·~ C." "-' f\ ~ " '-' I., h () A,. 

long before it was taken for granted that the benefits of Msdan -..w·.-.. .-• ~­
gi 5 Jin•• • • r • a SOOUld be fully shared• lllllilY the second century C.E. 

the essential structure of a universal male educational system was in place. 

By the seoom or third century of our era every little Abraham, Isaac arrl 

Jacob oould read; and so cur questiau why eighteen h\lmred years later can't 

every Johnny read? 

I wo1]d rani.nd you that the Jewish eiucational systan was structured nore 

like the &lropean than arr a,,n. !.Very male dlild was taught the aie bet, the 

in'""Rhnah basic prayers, and h'Jw to read the sinpler par&1I"apul of the laws ~7F777if rut ,.. 
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only the brightest or the nost privileged advanced beyorrl that level. The rabbinic 

systan was unlike traditional Furopean systems in that everyone was sent to heder 

and any able student could be prcrcoted to the yeshivah. Olrs wasn't a class-bound 

systan, but there were tests one had to pass before the doors of the 

higher levels of rabbinic learning were opened. ~st young rren didn't go beyond 

the most elanentary schooling arrl were apprenticed to a trade or set to work in 

~ enterprise. 

Jews terrl to have a rather ranantic view of our educational systan. Few 

knaN of those sections of the Talmud which discuss when teachers should dismiss a 

student fran the acadenic enterprise. The general ronsensus seems to have been 

that if after five years of study the simarum, the signs of intellectual growth 

have not appeared, they will not shCM. 'Ibis translates to mean that saretime around 

the age of eleven or twelve nost youths ended their fonnal education. 

I'm suggesting that any discussion of why Johnny can't read, any discussion 

of the American educational system, ITO.1st recngnize the truly radical philosophy 

which undergirds it. Alone anong the major educational systans of the world, we 

have cx:mnitted ourselves to keeping as many of our students as we possibly can on 

the main acadanic track. To be sure, we have vocational schools. There are special 

schools and special classes, but the American system bends every effort to keep 

a student goin;J. Ninety-£ ive percent of our yourg people between ~ ages of 

foorteen and seventeen are in regular high school programs. In Englani less than 

ten percent of the yourg pa:>ple of that age ranain on an academic track. France 

keeps aboot twenty percent, Gennany eight percent. 

As a natioo, we use our educational system to pratote upward nooility, 

fairness, dalDcracy - wonderful cxmul tments . But our cn:111li tnent • CXJtes at ice . 
6 f"c.,,A"J' It)~ 0"' ,.,. ~ tr #";r ~c:rs Tt1, !I\F. ~ ~ a..n,,tw,) ~ ~ • 
lfl SP " 52§24 Wal: ■ 1 ,. h•ie ! i:••· 5 352 kndh• ae&R I - -inter-

"a· a:. To bring up the bottan we've, to sane degree, neglected the top. A 
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group called the International Education Association has over the past twenty 

years cx:rupared canpetency levels in various oountries. Educators generally do a 

gcxx1 job of obfuscating test results so that they can't be accused of invideous 

cauparisons, but when the statistical underbrush is cleared away one oonclusion 

energes fran these studies: high sdlool students in rrost other developed oountries 

are a year to t\tJO years ahead of ours in all areas of academic achieverrent. 

Sane of you have been reading the interesting series of rep::>rts on Japan 

which have been appearing in the Cleveland Plain Dealer. One oolumn rep::>rted a 

oonversation with a Japanese teacher who was asked about the problans of reintegrat­

ing children who had been studying in the United States . She mentioned t\tJO prob­

lans: the need to get returnees to accept again the strict discipline of the Jap­

anese system, and the need to catch them up acadanically. In rrost subjects, she 

said, they were a year and a half to bNo years behin:1 their stay-at-hane friends. 

'!hose of you who have housed AFS students can testify fran i;:ersonal experience 

that rrost find our classes less dananding than th:>se they have cane fran. 

If you make cx:u,nents of this kind to rrost educators, they will answer that 

you're cxxnparing apples and oranges and add that you wouldn't want your child to 

be under the strict auth:>rity and acadanic pressure that foreign youngsters are 

put through. Why apples and oranges? 'Any a:mparison is between a carefully se­

lected group of the academically talented am a much broader \lllSelected group of 

varying degrees of talent. We keep the majority of students into the high school 

years . They don't. 

'lbere's sane truth to this response, alth:>ugh rot as nuch as scme believe. 

r.MtW\. • aa· ck"hih In Japan only alx>ut ten percent J ssa students renain on the ac anic tra in g 

school than here. let's a:mpare Americans with Americans. In 1928 Alvin Eurich, 

a young statistician ani educator, tested High School students in Minnesota and 

freshnen at the State University in verbal muprehension am reaw.IJ1 skills. Fifty 

years later the sane educator tested a smti.lar group of st\xients in the same areas 
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of cnnpetency. His conclusionf: in every area there had been a marked drop in 

canpetency. When these studies were published sane educators again made the apples 

and oranges argument - albeit a little less assertively. More youngsters, they said, 
1 'i 

nON graduate high sclx>ol am go to oollege. _-ar, tcrti\l 1,djffOaBRt: adx ■e con-
·-

sider the well-publicized &ti iy drop in Scholastic Aptitude Test scores which 

have been reµ:>rted over the last twenty years. Again, sane educators claim apples 

and oranges, but it turns out that the actual nurrber of students who receive high 

marks in the SAT am College Level Achievement Tests has diminished steadily over 

the last twenty-five years. Simply put, our schools are not producing as many well­

trained, well-educated graduates as they once did. The raw material certainly isn't 

of inferior quality. What's happened! 

Those who test students in our junior and senior high sclDols describe to 

us a steadily decreasing level of student achievanent. So the question is why. One 

answer educators often give is that they don 't set out to stuff learning into 

youngsters, but to prepare then for life. But if Johnny can't read, is he prepared 

for life? I '11 agree we ask far too much of our schools . We ask them to prepare 

our children to drive a car; to raise a family; to eat properly; to be able to 
~tii~ f "4 rr:t • • T , ,:. 

canpete in sµ:>rts; wi to - n asj al iail••• ef I•~ 1 asa!!cky. We 

tell teachers to develop our dlildren's creativity, whatever that rreans; and to de­

velop their social skills, whatever that means. Too many danarrls, to be sure, but 

even so, I don't think this profusion of pw:p:>ses is at the root of the falloff 

in academic canpetence. 

Many blane television. Olr children do spem an incredible number of hours 

in front of the set and this time cniutitnent, obviously, limits study tjme and, 

perhaps nore seriously, en.oourages non-logical patterns of thought; but television 

isn't the only culprit. 

Sane explain the grade drop by observim that in their desire to lift up 

the least able, the schools have neglected the ablest. It's certainly true that 
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in our desire to keep our classes class arrl racially integrated to meet our d 
... 

cratic mcutltments liE' n hapt elementary youngsters in classes with slow learners 

.. ~~JT ~~. . 
and ll.IlUbW trackinJ at the seoondary level. Inevitably, sane of the ablest be-

cx:me bored and turn off school arrl all it represents. It's also true that many of 

our brightest youngsters are brighter than their teachers. Many of the nearly bJo 

million teachers in our schools are academically limited. Partirularly since \\brld 

War II, oorroa.l colleges have drawn their enroll.rrent fran the bottan quarter of the 

college-age cohort. l-bst of us have had our dlildren brin:J hane papers • which .. 

in the old Jewish cxmnunities was usually a failerl rabbinic student, a yeshivah 

bochur, who hadn't quite gotten it. The rrelamed was looked down on rather than re­

specterl as a learnerl man. Weak teachers don't help the situation, but I can't buy 

the idea that they are to bl~ for the current educational failings. 

It's my contention that over the last decades our schx>l systens have de­

marrled increasingly less of their students, arrl that the falling scores are a di­

rect result of this falloff in demand. let ire give you Silver's one rule on edu­

cation: the roore you attempt, the roore you'll achieve. learning is oot a pain­

less undertakinJ. The Talnud puts this truth graphically: 'you can't learn 

gemarah as easily as a popular song. ' You can listen to a song once and you've 

got it neoorized. Gemarah is the most intricate am subtle part of our traditional 

, u w "' r "' ~ 
learning. }1al ? ~ go over a text again arrl again~fore rt a nc masters gemarah 
AN? • " ( 
ha' ■ going to get sane headaches, am at times slam his text shut in frustration. 

Any of us who have mastered a foreign language or a partirular professional dis­

cipline - lmr,, medicine, rat:i:>inics - knew that there were times when we didn't un­

derstam arxi hai to burn the midnight oil and take R::>-Doze until we did. We also 

knew that if we had pulled up shy aJxl given up, we \\O\lldn' t be mnpetent to carry 

on our worx. 
h~ 

OUr sdmls wanted to be part of the painless society. aver the past SfN-

"' 
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eral decades, in part because of the nore anarchic challen:Jes of the sixties, our 

colleges began to ralDVe not only oourse and distribution requirements but entrance 
/; 

requiranents as well. A generation ago nost of the ranked universities required 

an applicant to have four years of English, at least three years of mathematics 

arrl science, and a foreign language. It's no longer true that college-bound students 

must take an eight-sE:nester English sequence. Three years of English usually are 

required, but after his sopharore year a student can take elective courses in the 

Detective Novel or Science Fiction rather than cnn'IX)sition arrl the classics, and 4li t w 

these courses m.ich of the assigned material represents cut-down versions of the 
f\l\. .. 

whole. In many scln:)ls • student;.1• rarely assigned a whole book and many are 

allowed to settle for cut-down mathematics arrl science courses. Only a handful 

of state universities still require a foreign language for graduation arrl none re­

quire a foreign language for admission. languages are not easily mastered. 

Perhaps the most essential skill a student nust master is the ability to 

write out his thoughts in understandable English arrl lCXJical arrangE:nent. Unless 

we control our medium, which in this case is our larguage, we can't express our 

ideas. Yet, cx:mposition, writing, is an alrrost entirely neglected territory in 

our high schools. Do you know that the examination given by the.1-\merican College 

Testing Institute to evaluate writim skills and achievE:nent in English is a mul­

tiple choice test? Teachers don't have the time, or want to take the time, to grade 

mnpositions. You can't grade mciposition on a machine. Nor can we overlook the 

fact that there are teachers w1D wouldn't know mw to grade a muposition . .,~,, 
I know teachers who will argue lom arrl loud that -.W if we emphasize 

~• ,je,otdVT.1 ~ "-rt~ '""'t\-t.T~ 
language disciplinesA require.Ji1111al to parse a sentence and :&1 § 1 1 : a sentence.& 

~ ·~ be a :tsanc:c( s •we going to stifle fltl 1i1 creativity. I often wish the word 

creativity bed never been irwentErl because what we really mean is imagination and, 

oontrary to this slltl>le-minded approach, cxmpetence am technique free rather than 

restrict imaginative expressioo. A pianist can't be truly creative, imaginative, 
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until he's mastered the piano arrl the repertoire, or a writer until he has mastered 
. . 

the English language, or an artist I • • I until he knCMS . how oolors mix arrl per-
. . 0-~,~~ W\. M f\J t-lE 

spective is managed. Creativity i&_...brir£g·il'9 intelligence am imagination to bear 
i~ . l 

on a particular tas11 not let-ting anything ix>ur out without k110Ning what you're 

doing. 

Fducators .seem to be a:ming to the realization, albeit slONly, that the 

areas of cxxnpetency and intellectual discipline can no longer be neglected. May 

I share with you an interesting paragraph by Jerare Bruner fran Harvard: 

'The rrore fonnal the teaching, the more time pupils speirl working 

on the subject matter at hand. And in general, though with sane 

imp:n::t.ant exceptions, the more time PJpils speirl working on a 

subject, the rrore they improve at it - not a huge surprise, but 

one that graws in imfx:>rtance as one looks at the oiler results. 

For though it may cxroe as no revelation that students in the rrore 

fonnal classrcx:ms improved considerably more in reading arrl in math­

anatical skills than the less formally taught, it is much rrore re­

vealing that p.1pils in informal settings did not do any better on 

their creative writing than their rrore fonnally instructed fellONS. 

What of personality and teaching styles? l•hst p.1pil "types" pro­

gress better under more f onnal teaching. A1rl parti01larly the 
.. 

insearre and neurotic pupil: he seens able t6 atterrl to work better, 

arrl harder, in a fonnal: setti!l9. Particularly for the unstable_ child, 

the informal setting seans to invite time-wasting activities - indeed, 

the "unrrotivated," rather neurotic child, was fo.md to work fair times 

as much at his studies in a formal setting than in an infonnal one . 
. 

Interestingly erough, the informal class seem; to increase favourable 

conditions towards school, hlt, and nore imix>rt.antly, it also increases· 

anxiety. 



aca­

deinic demands. If you want to see this fact for yourself go to your attic and take 

out your old high sdlool American History text and canpare it to your child's or 

grandchild's. You' 11 f irrl that your book oontains at least fifty percent 11Dre text. 

Yours looks like a book. Theirs bears a surprising ressnblance of Life Magazine: 

pictures, simple captions, everything laid out. Your book forced you to read am 

remanber. Theirs lays out neat exercises which clearly indicate where the student 

will find the an5Wer if it doesn't imnerliately care mirrl. 

Turr-
One of the reasons that Johnny can't read is he's rarely asked to. His 

" 
English texts are antholCXJies of short stories arrl precis. Texts in other subjects 

are sh::>rt and simple. New words are rarely introduced. He's never sent to the 

dictionary. Assigments are minimal ... le' s rarely asked to write out his answer . --
in paragraph fonn. Concern for the child' s well -being is itself, of oourse, under­

standable. I'm rot talking about sternness. I'm not talking about a Gennanic 

classroan. I'm rot talking about unifonns or a ruler on the back of the knuckles. 

The Talnud says that a teacher should push away a child with one hand and draw 

the child close with the other. Nor am I talking about the amassing by rote of a 

11Duntain of uro.igested facts, though I'd love to see IlDre anphasis on maoorization. 

I am talking about stretching the mioo. I am talking about mastering the basic 

tools of thought arrl cxmnunication. To make your way in our cauplex world you've 

got to be able to read, write, number, kna\1 sanething about ccnpiter laIJ3Uage, 

and the basic sciences. If you lack the basic skills or harrlle than uncertainly, 

you're hoobled arrl, unfortunately, our schools are producing far too many who can't 

fill out a jab application or find a job in the wan:t ad section of the local paper 

or do the work properly if they are hired. 

As ~ricans have cate to recognize the inade:Juacies of our educational 

product, there has been an increasing demand for what are callai minimJm caupetency 

examinations. Usually these are exams given durirg high school which detennine 

whether you are qualified to receive a high school diplana. '!he pressure for 
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these exams r i••* ceaef 1 
1 ( \~~ l 

the, acfiieve little because they are given late in a student's schooling and, in 

fact, test quite minimal skills. It's been estimated that if a 
A 

caupetency examination were given to high school students in any major urban systan, 

well over half would fail. Since American in:iustcy generally requires a high 

school diplana for any work beyond sweepim, failim a large nl.mlber of stwents 

would be to imprison them in menial work for the rest of their lives for a fault 
u 111l.Q ->' " J.. "-, r ~ tJ "l'" 'le: t 1 v j<2._"'1:~ , -w 

which is ours and not their own. Ff"! camrunities are willing to M~ll!IIII■ 

' ~ ~ 
P'£±CC!ti ,ba of bjsP.! nf!iJ2AJ st:zdt?nb!I' I 11-;r dji~ZPa, so these minimum caupetency exam-

inations necessarily test such minimal skills that they do oot in fact neasure 

canpetency. 

It would seem to me far wiser to give canpetency exams at every level of 
Sc:l-04~ 

a student's developnent so that we can catch early on a student who needs help 
tl; ~ • ~c:\ t ., tr 

and provide remediation. But such a program would require the investment of great 
;... 

sums of noney and staff time, again nore noney would be spent on those who are 
£ (.> tr~ ,.., 

a: s ~ ·• • vt rtsrs are increasimly voting down school levies • 

• 
flu~ exi:ftj, 1 a ;a•lS. 

Education is perhaps the most demanding and difficult of all professional 

undertakings because every child is unique, different. Every mind thinks, works, 

in its own special way. There are m easy answers . '!here are no panaceas, but 

I wruld suggest that the bottan line of why Johrmy can't read is because Johnny's 

oot been challerged to recKl. He's not been ?JSbErl to recKi. Reading has mt been 

emphasized at all levels and in all subjects. 

Olr schools neednDi:e discipline and oor children need rroi:e self-discipline. 

Olr schools need to make IIDJ:e demands of their students am our children need to 

be ItDre demarmn:J of thE11Belves. N'lel1 our schools settle for minimal staixlards 

they reflect the society at large. Many al •sa Janes arn Johnnys ift ■ air »1 don't 

want to \«>rk hard. N'iy should they? t·111r ► people they kJXJw speak or think 
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of work as a virtue. I don't mean that we don't work . I mean we look on work as 

the unwanted part of our lives, the price we pay for being able to live on weekerds. 

The "real" world, as many children see it, is leisure, s{X)rt and television. They 

hear us benoan r-k>rrlay. They never really see anybody work. They rarely see us 

read a book. lbw many drildren are told to go and do their lorework by parents 

who are watdring the television? 

It's the old business of weeds and flowers. Weeds grow, sanetimes taller 

than flowers, but weeds aren't flowers. A flower is carefully nurtured, a triumph 
£An..--1=='"'\ u-Lltvn(~ . 

of art and anasgwon':. If we don't want our children to gra-, up as weeds then 

we're going to have to make clear to then and to their teachers lXJW important we 

feel mental discipline and academic carpetency are. It's 1 ■■ ilupossible for a 

parent or a grandparent to help in the process . If your grandchild isn't writing 

in school you might start writing letters to him rather than always picking up the 

phone. If your child doesn't write well send rum off to camp with stationery 

rather than a tape reoorder and serrl back oorrected letters . Everything we do 
J 

signals to the child ha-, we feel about reading, writing, spelling and arithnetic. 

Help your child express himself, firrl the right word, play dictionary gaites, oor­

rect his English and watch your own. Read a bcx:>k in the sarre roan he's i?t,and, 

alx>ve all, don't let him be satisfied with half an education. We can't afford to 

waste his talents - or yours. 
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, The more formal -the teachfug, the more time pupils ~,au ~ ua A£ue. 

on the subject matter at hand. And in general, thoug~ with some _Im­
portant exceptions the more time pupils spend working on a subject, 
the more they 1m;rove at it-not a huge surprise, but on~ that grows 
in importance as one looks at the other results. For though it 1?•Y come 
as no revelation that students in the more formal classrooms unc;ecl 
considerably more in reading and in mathematical s~ ~an ess 
fnrmsallv tau2ht. it is much more revealing that pupils m informal set-

tings did not do any better on their creative writing than their more 
formally instructed fellows. 

What of personality and teaching styles? Most pupil •types• progress 
better under more f onnal teaching. And particularly the insecure and 
neurotic pupil: he seems able to attend to work better, and harder, in 
a formal setting. Particularly for the unstable child, the informal set­
ting seems to invite time-wasting activities-indeed, the •unmotivated; 
rather neurotic child, was found to work four times as much at his 
studies in a f annal setting than in an informal one. Interestingly 
enough, the informal class seems to increase favourable attitudes to­
wards school-but it also increases anxiety.ta 
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~rtaag _____ _ 

thiuag NOV. 14 

JACOBAGORDON 
MAXINE HABERMAN 

lahri!etts 
MRS. MARTIN A. MARKS 
LILY T. SPITZ 
KIM NEWMAN 
ANNA SPRAGER SPERLING 
JEROME J. NEWMAN 
JEAN C. FISHMAN 
THERESA SPITZ 
VICKI LYNN GUREN 
ESTHER LIBERMAN ADLER 
ELIZABETH MARGULIS 
IDA CHAIKIN 
JENNIE G. BERGER 
SOPHIA KABER 
HARRIET L. WIEDDER 
RUTHS. LEVIN 
JOSEPH BINKOVITZ 
ISADORE SABLOVITZ 
ROSE KRICHMAN 
JULIAN L.WOLF 
HYMAN C. BELLIN 
MIRTA CAMPOS CARRETERO 
LAURA NEUMAN 
JULIUS B. COHN 
ETTA S. GOLDSMITH 
HATTIE KOPERLIK 
DR.SAMUELL. ROBBINS 
BEATRICE FUHRER GOODMAN 

ISAAC NEWMAN 
NICHOLAS CHAIKIN 



NIVERSITY CIRCLE at SILVER PARK 
791-7755 

SUN 
14 NOVEMBER 

SERVICES 
10:30 a.m. 

The Temple Branch 
Rabbi 

Daniel Jeremy Silver 
will speak on 

WHY JOHNNY CAN'T 
READ TWENTY YEARS 

LATER 

Religious School 
Open Hou• 
Grad• 3-6 

21 
SERVICES 

10:30 a.m. 
Th• Temple Branch 

Rabbi 

PPE 
WELFARE 

28 

5 

SERVICES 
10:30a.m. 

The Temple Branch 
Rabbi 

Daniel Jeremy Silver 
will speak 

SERVICES 
10:30 a.m. 

The Temple Branch 

The Temple Men's 
Allociation Service 

MON 

15 

22 

29 

6 

YOUR TEMPLE CALENDAR - Clip and Save 

TUES 
16 

TWA Activiti• 
10:00 a.m. • Branch 

Fellowship & Study Group 
Rabbi Jonath• S. Woll 

10:30a.m. 

Religious School Board 
Meeting 8:00 • Branch 

23 
TWA Activiti• 

10:00 a.m. • Branch 

Fellowship & Study GrolJP 
Rabbi Jonathan S. Woll 

10:30a.m. 

30 
TWA Activitifl 

10:00 a.m. • Branch 

Fellowship & Study Group 
Rabbi Jonathan S. Woll 

10:30 a.m. 

7 
TWA Activiti• 

10:00 a.m. • Branch 

Fellowship & Study Group 
Rabbi Jonathan S. Woll 

10:30 a.m. 

LUNCH WITH 
THE RABBI 
Downtown 

Govemor'1 Pub 
12 noon· 1:30 p.m. 

Temple Young Allociates 
Board Meeting • 8:00 p.m. 

WED 

17 
TWA Board Meeting 
10:00 a.m. • Branch 

TMC Board Meeting 
Jewish Family Service 

8:00 p.m. 

24 

1 

8 

THURS 
18 

\~Q 

~ ~,0'"f"'0 \ ,,..~ 

Lui\ ' ~ --

Yahad Hebrew Coune 
7:30 p.m. • Br•ch 

UNIVERSITY CIRCLE 
THANKSGIVING 

SERVICE 
Church of the Covenant 

10:30 a.m. 
Rabbi Daniel Jeremy Silver 

will speak 

2 

9 

FRI 

19 

'l) 
Services • 5:30 p.m. 
-~-t,,QIIP811 

26 

3 

\ 

S.rvic• - 5:30 p.m. 
The Temple Chapel 

Services• 5:30 p.m. 
The Temple Chapel 

FIRST FRIDAY 
DR.JEREMY 
BERNSTEIN 

8:16 p.m. • Branch 

10 

Services - 6:30 p.m. 
The Temple Chapel 

28000 SHAKER BOULEVARD 
831-3233 

SAT 
20 11~a.m. 

Confirmation Breakfast 
BarMitzvah 

STEPHEN ARNOFF 
11:00 a.m. 

The Temple Chapel 
BarMltzvah 

DEBRA ARNOLD 
4:30 p.m. 

The Temple Chapel 
TEMPLE YOUNG 

SSOCIATES - A Night 
Of Mystery 

8:16 p.m. • Branch 

27 
Shabbat Service 

11:30 a.m. 

Bar MitzVah 
JEFFERY FRIEDMAN 

11:00 a.m. 

4 

11 

The Temple Chapel 

Shabbat Service 
11:30 a.m. 

Bar Mitzvah 
ERIC SEED 
11:00 a.m. 

The Temple Chapel 

Shabbat Service 
11:30 a.m. 

BarMiuvah 
DAVID KANE 

11:00 a.m. 
The Temple Chapel 
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